CHARLES UNIVERSITY IN PRAGUE
FACULTY OF EDUCATION

Department of English Language and Literature

Application of mind maps in ELT

with the emphasis on lexis
In one-to-one courses, groups and self-teaching

Rigorosum thesis

Mgt. Petra Borovkova

Prague 2014



DECLARATION

| hereby declare that this thesis is entirely mynowork and has not been

submitted before.

Further, 1 have acknowledged all sources used awe lcited these on the

works cited pages.

Prague, June 2014

Mgr. Petra Borovkova



ACKNOWLEDGEMENTS

I would like to thank to my supervisor, PhDr. Bolaws Dvordk for his
encouragement to continue with my research. | am thlankful for his support
and autonomy | was given, to think and express my idleas.

To my father, Mgr. Pavel Kacafirek for giving thieesis a spirit by his playful
illustrations; for dedicating his free time to coone with the ideas and creating

them.

To my dear husband, Petr Borovka without whom nally dhe computer
programme MMB would have never come into realityt beither the whole

thesis.

Special thanks to all my students who were notigfsatrying something new,

and in particular to Tom, who is now better in gsMMB technique than me.



ABSTRAKT

Tato prace se zabyva aplikovanim mysSlenkovych map vyucovani
anglického jazyka. Vychazifipom z diplomové prac&/yuziti mySlenkovych
map ve vyuce angliny a dale zkouma a rozviji jejirgdpoklady. Prace je
roz&klena na teoretickou a praktick@ést. Teoretick&ast podava vysileni,
pro¢ praw myslenkové mapy by mohly slouzit jako efektivhiagtgie deni.
Vénuje se problematice pa&th organizace myslenek, strategiim na podporu
ukotveni novych informaci a styh weni zZaki. V praktickécasti nalezneme
piiklady aktivit zamdienych na izné jazykové dovednosti zaloZzené na
mysSlenkovych mapach. &ejni cast je potom ta, které se sadeduje na
novou techniku &eni se slowiek pomoci myslenkovych map. Nachazi se zde
kapitoly, které se za#huji na moznosti aplikace této techniky v indivichiéh
kurzech, ve skupinach a pro samouky. Popis nouintieg uceni je doplgny
vyzkumem. Na rozdil od diplomové prace se vyzkunidierat soused’uje na

vyuziti této techniky ve skupin

KLICOVA SLOVA

MySlenkové mapy, Mind map box, path strategie &eni, styly w@eni,

mnemotechnicka poficka, asociace, aktivity



ABSTRACT

This work deals with an implementation of mind map£LT. It stems from
the master thesiMind Maps in English Language Teachirand it further
explores and develops its assumptions. This theslvided into a theoretical
and a practical part. The theoretical part giveg@gnanation why mind maps
serve as an effective learning strategy. It is cieéd to the problem of
memory, organisation of thoughts, strategies ofsobdation, and learning
styles. Examples of activities focused on vari@mglage skills based on mind
maps, can be found in the practical part of theighé he crucial part is the one
which concentrates on a new technique of learnowabulary via mind maps.
In this part, there are chapters devoted to aniagin of this technique in
one-to-one courses, groups and in self-teachingefhtions are added to the
description of the technique. As oppose to the ematftesis, this time the

research focuses on using the technique in a group.

KEY WORDS

Mind maps, mind map box, memory, learning stratgiearning styles,

mnemonic device, associations, activities
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INTRODUCTION

A successful process of searching for effective svaf teaching and learning
includes creating new techniques, but also redmaog the old ones. The concept
of using diagrams as a non-linear organisationhotights and note-taking is a
typical example of a well-established strategy. Mmaps are on the contrary a
somewhat fresh thinking and learning tool withcitriules formulated by Tony

Buzan.

Mind maps became the principle theme of my mastesis, on which this
work is based. Whereas the aim of my master theas to introduce mind
maps as a viable alternative of teaching and legr&inglish, this work goes
further and concentrates much more on implemematib mind maps in
lessons. First of all, various ready-made actisitieere added to the practical
part that can be incorporated in any course orseame as an inspiration for
teachers to prepare their own. Second, a new tgeérof learning vocabulary
via mind maps, which was also introduced in my erastesis, was developed
and explored further. Since the master thesis waspteted, this new
technique has been applied to several distinctsesuof individuals as well as

groups and a great deal of work has been dones @mitancement.

In this thesis, the focus was shifted to an aaiis@&ge of this technique as some
new activities were invented and ready-made testssfudents prepared.
Moreover, the master thesis implied the idea of ingalan electronic version.
This thought was realised and a computer progranvase designed to make
the utilization of this technique easier for teashén observation of students
from one-to-one courses was provided in my masiesis. However, several
important questions arose from the observationsclwviprompted me to
continue in the research. First, | wondered, whetha&ould be possible to
implement this technique in groups, and whethesoitild be as successful as in
one-to-one courses. Thus, in addition to my mabkesis, here | add also some

observations done with a group course.



Second, the observations in my master thesis atfioated that the technique
could be useful in mastering learning strategiesletided to explore this
further, and thus the major focus in the later olegons was on the possible

development of metacognitive skills.

As to the structure of this work, similarly to thester thesis, it is divided into
a theoretical and practical part. The theoreticait fhas not been changed
substantially, since it stems from the same themletassumptions as my
master thesis. There are chapters dedicated ton@ogy and definitions of
mind maps, memory and learning, learning strategaesl learning styles.
However, it was enriched in some resources anditiges a deeper analysis
of strategies of consolidation. The practical paregins with the
implementation of mind maps in ELT. The same samfilem textbooks as in
my master thesis are provided. Some of the origmatl map activities, which
are shown in this part, are taken from the mastesis and further developed,

some are completely new.

It is the second section of the practical part Whgthe most significant, as it
focuses on the new technique called MMB. Introdarctof the technique,
examples, and a manual how to use it, are providsiedjarly to the master
thesis; however this time in a greater complexitg aisage for one-to-one
courses, groups and self-learners. Two kinds oémasions can be found in
this work, to draw the difference between applmatof MMB to individual

courses and to groups. The former was taken fronmaster thesis; the latter
is new, done with a group of college students. Ypuwdults of upper-

intermediate level formed the target group thisetim

The thesis includes a large number of figures. &lee images taken from
monographs and textbooks, and others made by tth@ratAll mind maps
were created in the software Buzan’'s iMindNM4p version 5, Home &
Student If there is no source stated, pictures and sysivelre taken from the
image database of this programme. Most of thetidions in mind map

activities and illustrations in mind map cards wemwn by Mgr. Pavel
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Kacafirek (further PaK). The programme, in whichtla¢ word cards and mind

map handouts were prepared, was designed by Petvigo

This thesis has the ambition to serve as an ingmiréor language teachers and
their students in making their lessons variablenigjht be useful for teachers
and learners who are searching for new ideas anditey strategies, and who

are interested in engaging learning.
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THEORETICAL PART I - WHAT ARE MIND
MAPS

1. TERMINOLOGY AND PRINCIPLES

It appears that the concept of mind maps is notpbetely unfamiliar for most
people. This term usually elicits a more or lesgweapicture of a diagram with
structured thoughts and key words of a particidaueé. However, there is a
significant difference between mind maps in thessahey will be dealt in this
thesis and other diagrams. It is therefore necgsbafore discussing this tool
in depth, to establish a terminology and principteat would provide a

framework for everything that follows.

Undoubtedly, the idea of nonlinear organisatiorthafughts had been used by
many thinkers around the world before; yet theorotf mind mapss said to
be invented by Tony Buzan in the 1960s. Tony Buzas the first one to come
up with an elaborate system of rules which mind sretpould follow to be used
effectively in a variety of ways. He defines a minthp as: “...a graphic
technique for holistic thinking which supports &Hain functions — mainly
memory, creativity, learning and thinking in gertefdentalni mapovand2,
translation PB). Moreover, he establishes the essential charsittsrof mind
maps. First, the subject of attention is placedthe centre, preferably
represented by an image. Second, the branches stgichoutwards the centre
are in an obvious connection with the central idHaird, there are different
levels of branches, the closer the branch is tonthen idea, the closer it is
related to it. Finally, each branch carries sotalg key word or an image (ibid
42).

1 “Myslenkova mapa je vizualni nastroj pro holistickedy celistvé mysleni, ktery podporuje
vSechny funkce mozku —edevSim pawt, kreativitu, &eni a veskeréipmysleni* (Buzan,
Mentalni mapovam?2).

12



However, various resources offer distinct termiggloof what has been
described above. In my master thesisnd Maps in English Language
Teaching several examples of different notions are presknfirst, Schunk
proposes the termognitive map.According to him,mapping which is the

process of creating a cognitive map, is an orgéoisa technique based on
selecting important ideas and subsequently puttiegn into a relationships
network (224-225). Figure 1-1 shows and examplea afognitive map by
Schunk.

Figure 1-1, Cognitive map, (Schunk 225)
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Secondclusters demonstrated in Figure 1-2, are other examplediftérent
terminology. According to Berger and Fuchs, clustean be considered a
predecessor of Buzan’s mind maps. Clusters extelysaxploit associations.
The associations together with feelings and otbenected motives are added
to the appointed central idea. After this step,dbenections and relationships
are marked with different colours (29).

13



Figure 1-2, Clusters, (Berger and Fuchs 29)
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Moreover, various terms such adsgrams, word webs, word networéy

spiderscan be encountered in handbooks for language éeadn in English
textbooks. Those notions are usually presented amnection with
recommendation techniques of note-taking and lagrmew vocabulary. In
Figure 1-3 you can see word webtaken from the publicatiofest your

vocabulary 1by Peter Watcyn-Jones and Olivia Johnston.
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Figure 1-3, Word web (Watcyn-Jones and Johnston 37)
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Several common features can be observed in alleabmentioned diagrams:
apparently, in each case there is a central iddaeimiddle of a diagram, from
which several subthemes stem. Moreover, the ralsiips between the central
idea and those subthemes can be clearly identifredther words, some kind

of network of association is created as opposedlittear note taking.

However, Buzan draws attention to the differenagtsvben his mind maps and
above mentioned concepts. Therefore, not all dragrean be considered mind
maps in the buzanian sense. He puts primary engpbastlarity and avoiding
chaos: “Because the laws of clarity, emphasis asgb@ation have been
neglected, what appeared to be developing intorandeé structure has in fact
resulted in confusion, monotony and chaoshg Mind Map BooKk.11). In
short, he warns against not following the basiesulas it might have a

contradictory effect.
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Figure 1-4, Chaotic diagrams (BuzanThe Mind Map Book112)
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It is apparent that the diagrams in Figure 1-4 lelelarly specified hierarchy.
On the contrary, Figure 1-5 shows a proper mind magde from a diagram in
Figure 1-3 and shaped into a mind map in the banasense. Now it is less
chaotic, more appropriate for learning and rememberThe hierarchy is
marked by using thicker and thinner lines and higgel smaller letters. Notice
also the pictures used together with words or ewestead of them (for
instance, the centre picture which represents tivd musig. The relationships

among the individual branches are indicated inearcivay. Moreover, colours

made the mind map more attractive to our brain.
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Figure 1-5, Mind map in the buzanian senséCompare with Figure 1-3)
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All the mind maps created for purposes of this itheellow Buzan’s
principles. | believe that maps in the buzaniarseeare most powerful in terms
of language learning. However, even above mentionadcurate mind maps
can be useful. If not complicated, these diagram$otlow the basic rules of
organisation and can be seen as pre-mind mapsvitaoh proper mind maps
can be elaborated. For those reasons, in thisstlaso pre-mind maps and
other suitable diagrams are referred to and andlyse

2. FOUR IMPORTANT FEATURES OF MIND MAPS

After presenting the basic principles of how toateemind maps, let us focus
on the reasons why they can be considered as iareefflearning tool. Clear
structure, personalisation, creativity and motmwatare the essential features of
mind maps that indicate their possible useful iggilon in teaching practice.
In this chapter, those features are analysed ithdep

17



2.1. Clear structure

Non-linearity and a clear hierarchical structuresessially belong to every
buzanian mind map. Buzan argues that linear nolesk our potential of
thinking, and thus make our remembering and legroimecessarily difficult.
According to him, linearity of standard notes irtslecreativity and memory, as
it “prevents the brain from making associationshé Mind Map Book0). On
the contrary, non-linear, hierarchical organisatisrmuch more natural as it
copies the organisation of thoughts in our bréand(b0). Kossak also supports
the idea of paying attention to brain functions asahg this kind of knowledge
in learning. He says: “Only if we respect princgplae how our brain works can

we achieve the best results” (31, translatioR)PB

Thus, when we organise either our thoughts or hbeghts of somebody else
into a mind map, we follow the same principles lagseé we use during the
process of remembering. What is more, we suppaabkshing connections
among items and create our own associations. Ieratlords, mind maps
support cognitive depth, which is one of the maearhing strategies
methodologists recommend.

2.2, Personalisation

Each of us is unique with different ways of perempt creating associations
and learning. It has been proved by psychologmtswe organise our thoughts
according to our specific personal experience,irigel and connotations.
Moreover, the information connected to students'speal life appears to
stimulate memory; consequently, they are storeteb#tan information about
other topics (Sternberg 236). Jensen also emplagisesonalisation in a

learning process. He recommends working with assiods: “Allow time for

2 “Budeme-li dostaténé respektovat zakonitosti a igoby fungovani naseho mozku,
dosdhnemesth nejlepSich vysledR (Kossak 31).

18



‘free association’ by e.g. comparison and contthst subject matter with
personal experience” (92). He also points up the@ontance of personal
content, family history and, for instance, curreménts in learning, as it helps
to make it more relevant to learners (ibid). Simiyla Thornbury explores
personalisation in learning vocabulary and considér useful: “The
judgements that learners make about a word are sftsttive if they are

personalised” (25).

Mind maps give space for making our notes and iegrmore personal. They
allow to connect known and unknown, old and news@eal and general
information and more importantly, thanks to thentain be done in a very
personal way. In addition, mind maps created bystlieents themselves are

unique products of theirs and thus much more véduia them.

2.3. Creativity

Support of creativity is another important feat@femind maps. Sternberg
offers the following definition of creativity: “...#n process of producing
something that is both original and worthwhile” §37 Jensen states that
creativity should play an important role in a laaghprocess and recommends
teachers to work with a creative insight in claesne to stimulate thinking.
According to him, art ought to be emphasised inostheducation as it
activates creativity. He says: “By learning andcpisang art the human brain

actually rewires itself to make more and strongemections” (Jensen 38).

Obviously, mind maps bear some artistic featutass they can be assumed to
facilitate creativity. They are based on variouslooss, shapes and
perspectives. Emotions, associations, artisticlsskiire being used while
creating a mind map, which encourages creativeitign Moreover, as Buzan
points out, they help to find new and original asstions. Since it is possible
to see all the items at once, it is likely to dig@omore interesting connections

(Mentéalni mapovan®5-96).
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Buzan also argues that creative thinking is based iroagination and
associations, and therefore mind maps can be @resichs a useful creative
technique The Mind Map Bool48). Berger and Fuchs explain that creativity
is also of a great significance for co-ordinatioh raght and left brain
hemisphere. Thus they underline the importance safiguvarious creative
technigues in a learning process as they help dolleet information faster
thanks to better interconnection of a subject mdtt&). Reinhaus mentions
mind maps in connection with creativity as well. pignts out that the ideas
are transformed into key words that are graphicatignected, which requires
creative thinking. Furthermore, similarly to Buz&eginhaus stresses the role

of mind maps in production of new ideas (71).

24. Motivation

There is little doubt that motivation plays a prple role in learning. The main
reason is most probably the fact that it faciléamgagement of students in
learning activities (Schunk 453). Only those stugewho are motivated
enough, are willing to devote their free time tcarleng, and having
encountered some difficulties, they do not givesapeasily. Those are the

reasons why motivation is of a considerable intesesong educationalists.

Mind mapping is a technique that thanks to its ioglity and creativity
generates motivation, and therefore stimulatesiiegr As Buzan argues, it is
its original design, colours and images that attratudents’ attention.
Interestingly, by using key words and simple stizetmind maps also seem to
prevent negative feelings of disorientation anchfesverwhelmedNlentalni
mapovanil36). Furthermore, thanks to their high variabibfyuse, mind maps
belong to motivational learning tools and serveaasalternative to tedious

mechanical exercises.
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Thus far, the terminology and four most importaedtéires of mind maps have
been discussed. It has been asserted that mind caapserve as a powerful
learning tool thanks to a clear structure that esphe organisation of thoughts
in our mind, possibility of making notes in a urggway, stimulation of
creativity, producing new ideas and increasing wabiebn thanks to its original
design. In the following theoretical part, a disioa about learning and
remembering will be put forward and the assumptiamglerpinned by

psychological and pedagogical findings.
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THEORETICAL PART II - MEMORY AND
LEARNING

1. MODELS OF MEMORY

Undoubtedly, memory is the basic condition of |&agn It connects our past,
present and future; therefore, it is an essenkigthent for people’s adaptation
to changing environment. In a learning process, wge our previous
experience, enrich them and thus change our belvavidl that would be

impossible without memory (VaSina 113). A discussabout structure and
function of memory is logically of a considerali¢arest while analysing mind

maps as a learning tool.

Various models of memory are used by cognitive pslagists. The prevailing
model distinguishes types of memory according sodmount of information
they are able to store and the period of time nifi@rination is kept there. The
basic types arsensory, short-term memoayd long-term memoryStenberg
186-192). Sensory memory keeps images or soundslyrfer intervals less
than one second without processing them (Hill 124).it does not keep or
process meanings, this kind of memory is of littkdue for learning and
teaching. However, selected information from sensaremory can be
transferred to short-term memory (STM), where tmelividual bits of
information are kept for a sufficient amount of éireo that we are able to use
them. Various research proved that in STM aboues@hunks of information
can be stored and they can be kept there for appately 15-30 seconds (Hill
124). Afterwards, the bits of information are eitllergotten or transferred
further to long-term memory. Thus, teachers’ foought to be on long-term
memory, thanks to which we are capable of keepingreat amount of
information relatively unlimitedly, yet where thegsibility of losing them still
remains (Fontana 156).

In connection with remembering, the teconsolidationcan be encountered in

various psychological and methodological handbodkss term is commonly
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used for the process of transferring informaticonfrSTM to LTM. Fontana
says:. “Apparently, this transfer from STM to LTMagk a crucial role in
learning” (156, translation PR Thus understanding how consolidation works
will be the primary objective as it seems to behhigvital for teaching

implications.

It is noteworthy to mention the notion aforking memorywhich stores the
recently activated information. It is considered be a part of long-term
memory which at the same time includes short-teremory. Its task is to
transfer the recent information into short-term rmeyrto work with it and then
back to long-term memory. However, some researcéegsworking memory

only as another term form short-term memory (Stergl234-235).

Beside the above mentioned division of memory aliogrto the length of
keeping information, there are also different apphes that some cognitive
psychologists adopt. A different model of memorgtidiguishesdeclarative
and nondeclarative memoryDeclarative memory is further divided into
semantic memorwhich is connected with facts, amgisodic memoryvhich
serves for storing personal events, and usualljudles a specific time and
place. Nondeclarative memory includes, besides rotlipes, procedural
memorywhich focuses on processes and cognitive and mdtrategies.

Logically, from the above stated information, setiramemory seems to be
vital for English language learning. As Wickelgreiserves: “Semantic
memory refers to impersonal memory for concepts @uaciples, especially
the grammar and word-meanings of language” (23@)il&ly, VasSina points
out that semantic memory concerns meanings, raktiips between terms and
symbols, and patterns of working with those meairi§j26). However,
elsewhere he admits the importance of other tygesi@mory in language
learning as well, and claims that the both dealaaas well as procedural

% “Tento grevod z kratkodobé paiti do dlouhodobé méiejme rozhodujici vyznam proseni”
(Fontana 156).
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memory are equally important and their relationskifdynamic” (115). This
can be demonstrated on a process of creating aimgéansentence. The
knowledge of the process of creating a sentendens by procedural memory,

whereas the content of the sentence is the mdtteratarative memory (ibid).

2. PROCESSING INFORMATION IN LTM

Turning back to the first model, with respect tadaage learning, long-term
memory is the type which should be discussed furineshort, there are three
types of operations that occur in long-term memdiyese operations go in
sequences, but they are also in a mutual interac@ognitive psychologists
commonly speak aboutncoding, storagandretrieval. As to the first process,
it has been proved that whereas in STM, informai®rencoded primarily
acoustically; encoding in LTM is rather semantidll(H25). To put it into
other words, people encode information rather abogrto the meanings of the
words. However, it is necessary to point up thaheaecent research has
shown that other types of encoding play its rolevall. As Sternberg observes,
in some context the information is encoded alsoallg and acoustically (252-
255).

There are several ways in which the individual egof information can be
organised in LTM. For instance, facts create aahaic structure or they are
divided into semantically related categories (Vasi25). Schunk explains that
as it has been found out, LTM is based on assweiatructures and he
concludes: “The more often that a fact, event, d®@aiis encountered, the

stronger is its representation in memory” (151).

The associative structure of LTM is created byilgktogether the old and the
new information during encoding. In Schunk’s wor@#ncoding is usually
accomplished by making new information meaningfudl antegrating it with
known information in LTM” (153). Figure 2-1 demoreties an organisation of
information bits in memory. Words are categorisettl antegrated in a

hierarchical structure.
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Figure 2-1, Organisation of information in memory Schunk 154)
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Obviously, many methodologists and psychologistioese the view that there
are means that can help to facilitate encoding.indathe knowledge about
relations among pieces of information and undedstenthe character of those
relations is the basic assumption of efficient méag. Schunk proposes three
important factors that support rememberimmgganisation, elaborationand
schematg153). Various handbooks for teachers, psycholddiandbooks and
monographs on cognitive psychology suggest a latenstrategies. Some of
them are discussed below in depth under an umbtefia strategies of

consolidation as they facilitate a transfer from STM to LTM.

3. STRATEGIES OF CONSOLIDATION

3.1. Organisation

Proper structuring of information is one of the kiactors that influence
remembering. Schunk explains: “Organized materi@proves memory
because items are linked to one another systerati€ecall of one item
prompts recall of items linked to it” (154). Moremy the amount of
information to remember can be reduced by creatingnks. As Wickelgren

observes: “Material that has been chunked togdathéorm a familiar single
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unit appears for most purposes to function as glesianit in learning and
memory” (244). Similarly, Lewis recommends to udeurtks in teaching
language and considers crucial to increase awaeokshose patterns in
students (122).

The earlier mentionedustersare based on meaningful chunks. Clustering can
be seen as the first step of creating a mind nmaghis stage, we appoint the
central idea, search for the key words, and addesassociated ideas and
feelings. However, unlike mind maps, clusters ldgkrarchy among the
individual key words, and neither is it organisetbi categories (Berger and
Fuchs 29-31). Therefore, after clustering has Hieds it is necessary to do
another process, categorising. Mentis explains ¢htggorisation involves an
organisation as well as comparison process. Thautghprocess of
organisation, we discover relationships among itemasd thanks to
comparison, similarities and differences betweeaséhrelated items will
emerge. Categorisation is then the process of grgughe similar items
together (18).

Apparently, mind maps can play an invaluable rate the process of
organisation. New information can be structured anmind map very
systematically. Moreover, they support learningcimunks, help to create
relationships among items, and creating a map wegotategorisation as well

as comparison.

3.2. Elaboration - Cognitive depth

Elaborationis another factor of effective rememberingelaborationas it is
also based on linking the old and the new inforomatlt seems that elaboration
iIs much more helpful than simply repeating the rimfation over and over. In
short, to remember a new piece of informationsinecessary to process it
properly. Schunk speaks abalaborative rehearsalpieces of information are
linked one to another, and therefore the transfemfSTM to LTM is
stimulated (155).
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Similarly, Sternberg considers elaborative rehéaasaan effective way of
remembering. He explains that thanks to elaboratearsal we process the
subject matter in a way that: “...makes the itembegitmore meaningfully
integrated into what the person already knows aremaeaningfully connected
to one another and therefore more memorable” (280)ereasmaintenance
rehearsalis based only on repetition of the same item, arlatiove rehearsal is
much more active, and therefore effective (ibid)tlBauthors agree on the fact
that proper elaboration can be stimulated by usiferctive mnemonic devices,

which will be discussed in more details later on.

In handbooks of methodology, a teroognitive depthis commonly used,
which expresses the process of elaborative reHedrkarnbury points up
using cognitive depth repeatedly in his work. Hguas that: “The more
decisions the learner makes about a word, and tre oognitively demanding
these decisions, the better the word is remembégg&g]’

There is little doubt that mind mapping encouragésborative rehearsal.
Creating a mind map uses cognitive depth as a deraflle amount of
decision-making is necessary. Already mentionednkimg, categorising,
adding association are examples of how to faadlitatgnitive depth, therefore

consolidation.

3.3. Schemata

Schemata are other memory facilitators. Schunkndsfischema as: “... a
structure that organizes large amount of infornmatido a meaningful system”
(155). Sternberg demonstrates this concept evene mordly using an
example in which there are three different peopiteng on park benches in a
playground: a 75-year-old woman, a 45-year-old naaB0-year-old nun and
25-year-old woman. After setting this scene, Stergbasks the following
question: “A young child falls from some playgrouegquipment and calls out
‘Mama!” To whom is the child calling?” (199).
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According to Sternberg, schemata have various cterstics. He observes
that there are schemata which are very personatextdependent schemata,
either very simple or with many subschemata. Sckemsarves as a guide in
the world around us (198-201). As we explore theldyave constantly create

interrelated associations of individual entities aur mind. The already

acquired knowledge thus influences our further @gtion of the world and our

memory (Field 39-40).

Understanding the concept of schemata helps usintb $ome teaching
implications. Since schemata are based on whatasvik and expected, they
can be useful when creating a context for a newepad information. It seems
that they can be used to develop receptive skils.llustrate that, Schunk
proposes using schemata for guessing and learremgwords from a text
(156). In short, working with schemata means wagkivith expectations and
context. Mind maps can be a good tool for develpmohemata as it works

with associations and personal experience of learne

34. Mnemonic devices

Vasina mentions the following definition of mnemordevices: “...a set of
various methods which facilitate remembering anldrge a memory span by
making additional associations” (123, translatioBY)P Thus making

connections by associations seems to be the lmasai mnemonic devices.

3.4.1. Associations

When one thought evokes the other, we speak alssatiations. Associations,
which can be described as connected thoughts, sBupponection making
between items in reality. This relation can be Hase language similarity,
situation and context, or contrast. Associationp e make our thinking and

searching for solutions more creative and innoeatRstruzina 71-73).

4 “Mnemotechnika je soustavéznych metod, které uléhji zapamatovani a tuji rozsah
pantti pomoci utvéeni tzv. dodatinych asociaci” (VaSina 123).
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As the well-known mnemonic device, method of lo@nbnstrates, using
associations to improve memory reaches back irgimty. This method seems
to be the very first example of a mnemonic strateggd to facilitate memory.
It is said to be invented by the Ancient Greeksfaasback as in the fifth

century B.C. The rules of this technique are vemypte; learners imagine a
special location where they place the items to mebex. In the retrieval

process, they go back to this location in theirdnisind imagine that they pick
those items up from the places where they hadHefh (Berger and Fuchs 56-
57).

Mind maps support finding new connections and hedp create new
associations. While we draw a new branch of a nmvagh, our brain gets an
impulse to create new associations and thus neasided thoughts (Buzan,

Mentalni mapovar®0-91).

3.4.2. Keyword method

A large number of mnemonic devices are based ambisnages. As Buzan
suggests, when we use or draw pictures during nmsimg@mprocess, we involve
more areas of our brain, such as recognition afwolform, line, dimension,
texture, visual rhythm and imaginatiomhe Mind Map Book3). In Buzan

words: “Images are more evocative than words, npoegise and potent in
triggering a wide range of associations, thereblyaaning creative thinking
and memory” (ibid). Reihnhaus also emphasisesdleeaf images in learning
process. In particular, he points up the fact ghetures elicit emotions, thus he

strongly advises to connect pieces of knowledgh wiiages (22-23).

The keyword method is one of the highly recommenskedtegies based on
images. This mnemonic device chunks together thgaviand acoustic unit of
the target word in the first and second languagerder to be retrieved more
quickly. The task in this method is to create advivnage that would link the
sound and meaning of a foreign word with the soamdl meaning of a known
word (Sternberg 263). Figure 3-1 demonstrates #havird method used for
the wordsicicle and cat The first picture shows thiternational Student
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Identity Card calledISIC, which reminds of the pronunciation wic-le. The
beard of the student is ‘icicled’ to create thergextion. Similarly, there is the
resemblance of the wordat in English andkat (executioner) in Czech,

therefore those two images were put together.

Figure 3-1, Keyword method applied to the wordcicle and cat (Pictures by PaK)

(AT ML S

international A

identity card

The keyword method has been proved very useful,elew it seems to be
more effective when the connection is made by stisddnemselves rather than
supplied (Cohen and Macaro 261-262). In additiat,only do we remember
better when we make mnemonic devices by ourselves,also when we

connect a new piece of information with our per$@xgerience and emotions.
Sternberg speaks about a powerful memory triggatr s been termed self-
reference effect. It says that information relatedurselves is usually much
better encoded and elaborated than the informatitioh does not include us
(236). Thornbury calls this personalisati@ifective depthand considers

making personal judgements about subject matteralggumportant to

cognitive judgements (26). Similarly, MareS drawtemtion to the fact that
students store bits of information that they coesidteresting, meaningful and
important, or those pieces of knowledge, teachensiace students about their

relevance (ap and Mare$ 481)

As it has been stated at the beginning of the shesind maps support

personalisation, therefore they appear to be at doed for creating self-
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generated mnemonic devices. Thanks to them, wenede the subject matter

more relevant to our thinking and emotions.

3.5. Both-brain learning

It has been discovered that specific cognitive fiams, behaviour and abilities
are controlled by different areas in the brain. @tyge psychologists speak in
this respect about a termcalisationas some functions are localised in the left
and some in the right brain hemisphere. The lefhigphere controls, for
instance, language, logics, analytic thinking aaldwations, whereas the right
hemisphere is responsible for creativity, spatision, drawing and other skills
(Hill 98). Based on neurological studies, in thetpa was believed that people
are either left brain, and therefore rather anedyttypes — thinkers; or right
brain dominant, thus artistic and creative. Howeteis has been proved as a
radical simplification. Focusing solely on the deyenent of one hemisphere
appeared to block mental development rather thaicheit. There are many

opinions supporting both-brain learning (Kacafira@r).

More recent research has led to the conclusidrtlteadivision of functions in
the brain should not be considered as strict. InuSk’s words: “Very little
mental processing likely occurs only in one hemesphThe hemispheres work
in concert; information is available to both of mmeat all times” (375).
Moreover, he observes that according to the besearch, whereas academic
content is processed mainly in the left hemispheoatext is processed in the
right one (376), which again supports the ideaathibrain learning. Similarly,
Jensen emphasises the importance of both hemispb@operation in learning
process. He rejects the division in left-brain Ky, which was emphasised in
school in the past, and right-brain subordinatevitiels. He says: “Current
research tells us that much learning is ‘both-ladih(38).

Buzan’'s mind maps are based on left and right hamei® working together.
According to him, this cooperation helps to enhaleeening abilities: “If we

rely only on one of the hemisphere and the secenteglected then we limit
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drastically the total potential of our brain¥éntalni mapovands, translation
PB°). For this reason, he encourages to use and dciwes, add colours and

crazy shapes to our notes.

Apparently, this has many implications to learnargl teaching: using visual
aids, images together with mind maps, and workirit) wontext as much as
possible. As to vocabulary teaching, both situaioand language context

should be emphasised during the lesson.

3.6. Vocabulary learning

As various strategies of consolidation are listecehit is necessary to mention
two significant learning principles — distributioand spacing. They are
especially important for learning vocabulary. Asnfma observes, subject
matter needs to be distributed into parts of the #hat would be possible for
memory to process without problems (156). It waede@arlier that short-term
memory is limited in number of stored items; thisgbt to be taken into
account while teaching new words. The same vieweld by Kossak who adds
that there has to be also enough time to transfermation from short-term
memory to long-term memory. Overloading can be romtroductive and
eventually nothing will be stored in long-term mewn@11).

Thornbury, who uses the terspacingin connection with strategies of learning
vocabulary, suggests frequent recycling of new wdbéfore learning new
ones. He says “...over a sequence of lessons, nekglsepted vocabulary
should be reviewed in the next lesson, but thevatdetween successive tests
should gradually be increased” (24). The followalgpter focuses in depth on
a technique ofcard databasethat follows the principles of spacing and

distribution.

5> “Jestlize se spoléhame jen na jednu svou mozkhemisféru a druhou zanedbavame, potom
drasticky omezujeme celkovy potencial svého moZBuzan,Mentalni mapovand5).
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3.6.1. Word cards and card database

Using word cards method is strongly recommendeddripous handbooks for
teachers and students. In this technique, indiVidweids are written down in
the way that each new word has its own card. Buolssof the card are used,
on the first side, a new word is written in theeiign language, whereas on the
reverse side, students write the translation af word into their first language.
This way, students can create their own set ofscardich they can use for
practising in the class or on their own. Thornbpoynts out that in comparison
with traditional word lists, using word cards allewo study the words
independently on the other unrelated words thatanee learning; in other
words, it avoids so-calleskerial effecthat occurs when we can recall the words
precisely in the same order as they are in theTisése kinds of connections
are, however, of no avail in a real life situatibmThornbury’s words: “This is
not of much use for real life vocabulary use, whesrds must be recalled
independently of the context in which they werered” (33).

A great advantage of the word card technique isith@an be integrated into
card database system developed by Sebastian LéRearhaus 90). Consider
Figure 3-2, which demonstrates an empty card databa

Figure 3-2 Card database (Reinhaus 90)
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As you can see, the database is divided into fles of different size. All the

new word cards should be put in the first file. #&n as the first file is full,

the testing should start. If you remember the eeet, you can put it into the
second file. If you do not know the word on thedgdhe card stays in the file
number one. The whole process is then repeatedhatbards in second, third,
etc. files until they are safely stored in your nogyn(Reinhaus 90-91).

3.6.1. Collocations

The importance of context has been already empdthsitn terms of
vocabulary learning, methodologists speak alsottextwhich appears to be as
well important. In other words, the primary foculosld be on teaching
collocations. Thornbury defines collocations aslofwk: “Two words are
collocates if they occur together with more thaarate frequency, such that,
when we see one, we can make a fairly safe bettheatother is in the
neighbourhood” (7). If those words frequently ocedrtogether are learnt at
once, it increases the chance that they will begssed and stored in long-term

memory. This process has been already describeluuaging.

Lewis explains another reason why it is so crumamake students aware of
collocations:

“In many cases extracting words form context dgstnmeaning, and thus
violates the nature of language itself. In manyesasollocation is a
principal characteristic by which words may be tedaor even defined”
(119).

Consequently, collocations should be of considerabkterest to English
teachers. It is self-evident that mind maps off@merous possibilities to note
and practise collocations. The effective use of dnimaps to practise
collocations will be demonstrated in the practaift 11 in detail.
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4. WHO TO TEACH - INDIVIDUAL DIFFERENCES

After discussing how memory works, let us consiaieother important factor
of learning — individual differences. It was alrgatbted that individuality of

learners plays a crucial role. Learner differ ifliabs and learning preferences,
which indicates that to one stimuli, there mightdaseral different responses
(Harmer 89). Scrivener lists various kinds of indual differences among

English learners. They may include the following:

“Motivation, previous learning experiences, topttsit students find
interesting, ability to remember things, reasons rfeeding English,
knowledge of the world and special areas, skilld abilities,

intelligences, sensory preferences, learning sty63).

For the purpose of this thesis, the three last imeed will be analysed further.
Learners show different aptitude for languagessegnpreferences, and they
also differ in the type of intelligence they havevdloped most strongly.
Consequently, there are many different learnindestyand thus different

learning strategies.

4.1. Learning styles

From a large number of learning styles theories, wide spread theories have
been chosen for analysis; one is based on our Isepsgferences, the other on

types of intelligence.

41.1. Sensory preferences

It has been observed by researchers from Neuroulistig Programming that
people tend to respond differently to sensory siimno other words, some
people prefer hearing things, others seeing themd, athers respond best if

they can touch and feel tangible, physical objéstsivener 64).
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The mentioned observations had led to developmieWAK ® model. VAK is

an acronym which stands for the three differentesypf learners: visual,
auditory and kinaesthetic. However, it does notmmbat there is just one way
of how a person perceives information, we alwaysalssenses, but we differ
in the extent we use them: “Most people, while gsail these systems to
experience the world, nevertheless have one 'peefgrimary system' (Revell
and Norman qtd. in Harmer 90). Obviously, it miglause some differences
among students at schools where they are thrown tgechers’character of
activities. In natural acquisition, setting peopabconsciously pick those
stimuli that satisfy their perception preferencesioc might not be in

accordance with stimuli received at schools (Lojanél Vikova 47). This is

the main reason why teachers should take leartyhg theories seriously.

Learners with visual preference appear to be thst momerous group. These
learners learn best through seeing, which mearysptefer visual aids such as
slides, diagrams, images, tables (Lojova anckda 47-48). As mind maps
are primary a visual technique, they seem to bécpéarly suitable for this
kind of learners. Lojova and ¥kova explicitly mention association maps and
mind maps as a good tool for learning languagepeaslly for learning
vocabulary (49). As oppose to visual learners, tawgitypes respond more
powerfully to listening. To put it simply, the pegfcommunication face-to-
face, lectures and tapes. They would also appeamiemonic devices based
on sound similarities, associations and drillsdibD-52). As for kinaesthetic
learners, they enjoy learning via experience, maysiactivity, moving,
touching, and being active. Lojova andcktbva point out that those learners
very often rewrite passages from the textbook eirtbwn notes many times.
They also benefit from physical objects, 3D aidwds or flashcards (53). In
this respect, mind maps could be helpful too ag tdwnect physical activity

5 Some literatures suggest variation on this mod&R¥ or even more extended VAKOG —
model in which O stands for Olfactory (we smelhtjg) and G for Gustatory (we taste things)
(Harmer 89-90).

36



and information processing. Mind mapping is anvaciprocess of creating
something physically and mentally.

4.1.2. Multiple intelligences

Not only do people differ in their sensory preferes, but also in abilities and
intelligence. Psychologist Howard Gardner claimstthihe question of
intelligence is much more complex than it was eeali earlier, and thus
considers this notion inaccurate. He has introduaedoncept of multiple
intelligences (MI). In short, each person has geaof intelligences; each type
of intelligence is, however, pronounced to a défdr extent. Originally,
Gardner distinguished seven basic types of intllog: Musical/rhythmical,
Verbal/linguistic, Visual/spatial, Bodily/kinaesti®g Logical/mathematical,
Intrapersonal and Interpersonalater on he added some more types, for
instanceNaturalistic intelligence which we use for recognising and sifggg
patterns in nature (qtd. in Harmer 90).

Naturally, students will prefer activities that a&ap to the type of intelligence
that they have mostly developed. Moreover, Lojond ®Ickova observe that
whoever has a possibility to learn a language tjincis or her dominant type
of intelligence, learns much more efficiently (86).

Tanner suggested language skills activities forousr dominant intelligences.
Interestingly, mind maps (or at least some featusésmind maps) are
mentioned for almost every type of intelligence asuitable tool (gtd in
Harmer 91). As it was noted, mind maps support nglkassociations and
thinking of related words. It is advisable to ubeés tfeature in activities for
linguistic and logical-mathematical types of inggince. For linguistic learners
Tanner suggests: “Learners make mind maps of celateds”; and for logical
types: “Learners discuss how many words they cark thf related to another
word (e.g. photograph, photographer)” (qtd in Har®i®). An implementation
of associations and a focus on logical connectipradéso emphasised in the list
of activities for those kind of learners by Lojowdd Vkkova (88-89).
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As well as the visual types in VAK model, studentgh high level of

spatial/visual intelligence would appreciate mindp® as a tool with colour,
images and other visual features (Lojova antkdVa 89). Furthermore, Buzan
repeatedly points out that the by their structomeyd maps copy nature. They
resemble, for instance, a tree with branches, erstm with the sunbeams
(MySlenkové mapy6-39). Presumably, this characteristics could appe

students with well-developed naturalist intelligencElsewhere, Buzan
demonstrates that mind maps are a useful tool farows kinds of

brainstorming and teamworkMigSlenkové mapy78-179). These activities
would undoubtedly fit the students with high intergonal intelligence, which

is connected with communication and cooperationrajstudents.

Another important feature of mind map, personalsatseems to be
appreciated mainly by students with significantrapersonal intelligence.
Musical intelligence analogous to auditory type WAK theory can be
supported by using various mind map activities eotr@ting on drills, and
mnemonic devices based on sounds and similaritieEnguages, for instance

the earlier mentioned keyword method.

Finally yet importantly, students with highly dewped kinaesthetic
intelligence, similarly to the kinaesthetic type the VAK theory, would
appreciate some physical activity connected witlrrigng. For such learners,
creating a mind map using either physical objecttheir own body could be
an interesting task (More on this topic in Mind Maps in English Language
Teaching practical part).

4.2. Teaching according to the styles

421. Learning and teaching strategies

There has to be drawn the difference between tgblyiinterwoven, yet not
identical notiondearning stylesandlearning strategiesAbove described VAK

and Ml theories operate with given predispositiohkarners and discuss how
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the learners approach a learning task. Those ppeslions are relatively
stable. Thus they are considered learning stylefoyid and Vtkova 32). On
the contrary, learning strategies are specific maththat we learn throughout

our lives and which we use for particular taskglfib

The above stated assertion that people with difteabilities and preferences
react in many different ways to activities, obviyukas its implication for
teaching. Teachers should learn to be more seaditithe variety and try to
apply as many different strategies and techniqgegoasible in their lessons.
As Harmer says: “Although we cannot teach dired¢tdyeach individual
student in our class all of the time, we can enshe¢ we sometimes give
opportunities for visualization, for students torwen their own, for sharing
and comparing and for physical movement” (91). &irly, Kossak
recommends to use more than one sense channelaininig process.
According to him, variability is the key to a susstil learning (126).
Moreover, Brown points out that using activitiesséa on different learning
styles and preferences is a possible way the teaamemake sure that “...a

maximum number of students will be ‘reached™ (21).

In sum, this chapter showed that mind maps de&gileg primarily a visual
learning tool, they can be used for activating otiypes of intelligence and
senses at the same time. This is the reason winyirtty@ication in classrooms

can be seen as useful and effective.

4.2.2. Change of styles/strategies and metacognitive learning

It can be concluded that teachers’ knowledge deht learning styles is
essential for designing various activities to $gtistudents’ individuality.
However, it is also noteworthy to mention that tkm®wledge is also important
to give students possibility to adopt various l@agnstrategies regardless of
their sensory or mental preferences. In Harmer'sdao“Our job is surely to
broaden students’ abilities and perceptions, naemeo reinforce their natural
prejudices or emphasise their limitations” (94)oBn endorses the same view
and claims that sometimes it is necessary to “...psisigents], into more face-
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to-face communicative activities than their prefes would indicate” (21). |

seems to be advisable that teachers endeavoumtmen students’ range of
learning strategies. If merely the most suitablatsgy for a particular learning
style is constantly stimulated, students’ true reay potential might be

blocked.

Whereas abilities and sensory preferences appehe t@irly rigid, learning
strategies can be modified throughout the learmiraress. Being aware of
students’ preferences and learning styles is tist §tep to help students to
enrich their range of strategies and experimenth wdifferent learning
techniques. “Particularly significant part of sedolanguage learning is the
necessity to raise metacognitive awareness of stside increase their
consciousness and knowledge about learning $tyllesjova and VEkova 99,
translation PB). Mare$S adds that students’ recagniof their learning style
can be useful for applying the adequate learnimgtegies and choosing
suitable environment and conditions for learningatning styles are based on
inborn dispositions; nevertheless, some kind ofistdjent of learning styles is

also possible and they can be changed, albeitasily€76).

It has to be noted that not only the learners &ed personality, but also the
subject matter plays a significant role in choodimgappropriate strategy. “We
can say that the attention that is drawn to strasegf learning, in other words,
how a person learns, cannot end in underminingrasring of what the person
learns. The particular subject matter asks for diqudar learning strategy”

(Mares 75, translation PB). This is the reason gy first section of the

practical part will discuss using mind maps in teag various language skills.

7 “Obzvla¥ dileZitou sodasti cizojazyného vywovani je pateba zvySovat metakognitivni
uvédonelost Zaki — zvySovat jejich pasdomi a informovanost o stylectieni” (Lojova and
VIckova 99).

8 “MtZeme tedyici, Ze pozornost, jez s&muje postupm pi uceni, tedy tomu, jak sdovek
wi, nemize a nesmi vyustit v podoevani ¢i ignorovani toho, co selovék usi. Vzdyr
specifické divo si vyzaduje specifické postupyi piéeni” (Mares§ 75).
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PRACTICAL PART I -WHAT TO TEACH
THROUGH MIND MAPS

1. TEXTBOOKS SAMPLES

In my master thesidind Maps in English Language Teachingpffer a
description of various samples from textbooks whiske mind maps to teach
different language skills. For illustration, | éose this chapter here exactly as
it is presented in the master thesis (Kacafirkovyal8). Samples are divided
into the following subchapters: vocabulary, gramirad speaking, writing and

listening.

1.1. Vocabulary - Note-taking

Scrivener, in his publicatioearning Teachingpresents some alternative
ways of recording lexis, and a mind map technicguene of them. As he
underlines, mere recording of a word is not enotitghsays that while creating
their own mind map students search for connectiansl that helps
remembering: “...thus the learning of new words tredrecording of them are
part of the same activity” (242). Furthermore, Harnpoints out that note
taking is a highly personal matter and studentsilshioe given the opportunity
to use the technique that suits them the best.tatess “...rather than telling
students how to take notes, we should offer thenowsa possibilities for them
to choose from (398). However, the above menticagtiors vary from each
other in labelling mind maps. What Scrivener caltepic web,Harmer names
a spidergram.Nevertheless, as both examples observe the conslisipecified
at the beginning of this thesis, we call them, @b the other later on
mentioned examples, mind maps. In Figures 1-1 afd ybu can see both,
Scrivener’s Topic web and Harmer’'s Spidergram. élidsh they slightly differ
in form, they both bear the main idea of non-lin@aanisation of thoughts.
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Figure 1-1, Topic web (Scrivener 145)

] platform ¥

booking office }— the window |

STATION

‘A single to X, please |

delayed
elage A return to X, please’
p

|'A day return to X! J

People
driver [ clerk | guard

Figure 1-2, Spidergram (Harmer 398)

Spidergram T + ,' o,

(learver erstoe) SACHS L homcirk
e \
oo o N
in elasg kampg_ﬁrgbéh

In addition, Thornbury mentions mind maps (in hiterpretation they are
called diagramg in connection with learning vocabulary. He expfaithe

resemblance of the way the words are stored inboain to a network or a
web: “...the mind seems to store words neither rargdarar in the form of a

list, but in a highly organised and interconnectashion — in what is often
called the mental lexicon” (16). Scrivener endaditse view that mind maps
copy the structure of our brains, and thus it mdi&asning and remembering
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easier. He claims: “This way of recording lexicegnms may reflect more
accurately the way that we store lexical item nekson our brains — and may
therefore be more useful for students than thettoadl lists” (245).

Another example of recording vocabulary using sé&md of mind map can be
found in the publicatiorvocabulary in Use (Elementaryyy McCarthy and
O’Dell. As Figure 1-3 demonstrates, the authorsrires students to use mind
maps and various visual aids while note taking darn effectively new

vocabulary.

Figure 1-3, (Vocabulary in Use: Elementar{)

Draw diagrams like this one. Put more words in as you learn them.

eat drink -

Tip: When you can, use pictures and diagrams.
One more tip: Look at the words you have written down again and again and again!

Nevertheless, knowing vocabulary is not only adeatning individual words
by heart. As Thornbury explains, it is much morenpbcated: “...knowing the
meaning of a word is not just knowing its dictiopaneaning (or meanings) —
it also means knowing the words commonly associaiddit (its collocations)
as well as its connotations, including its regisied its cultural accretions”
(15). Thus not only the meaning and translationukhdoe presented by
teachers but also collocations, word families, wiamrhation, semantic/lexical
field, hyperonymy and other information about theras (ibid 15-20). Mind
maps thanks to its well-organised structure offpraactical way to show all the
information about new vocabulary at once and véggrty. This is the reason
why English textbooks very often use them to preserpractise vocabulary,
in particular collocations; sense relation, suchhgseronymy and synonymy;

and semantic fields.

43



Figure 1-4 is taken fronmside Out (Intermediatedy Jon Hird and Jonathan
Marks. As you can see, one mind map shows a gesdtodl information about
words. First of all, it teaches and practises threect collocations; for instance,
whereas people can beasy-going, friendlyand lovely, clothes are rather
flattering, smart,and stylish Secondly, this map is significant also from the

sense-relation point of view, since it teaches aynts of the worahice

Figure 1-1-4, (Inside Out: Intermediat 19)

Cdmplete. the diagram with headings from the dictionary extract for nice.
1 people
6 casy-‘gomg 2
friendly .
good lovely fir e
marvellous | glorious
wonderful . pleasant
nice
delightful 4 flattering
fantastic smart
great helpful stylish
kind
thoughtful
Make a similar diagram for important.

The following examples, in Figure 1-5, are takemnfr Cutting Edge
(Elementary)oy Sarah Cunningham, Peter Moor and Frances Bdtdsonly

do students practise basic collocations but thegp &arn to use their own
associations in vocabulary learning. To demonstitaite after they match the
correct collocatiordrink — coffee, teathey must add some other words to the
blank branches; thus, somebody add®er whereas another student writes

wineor water.
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Figure 1-5, Cutting Edge: Elementarn24, 35)

@ Write the correct verb i 4 [ Putthe verbs in the box In the right place
1 in the circles. 2 L4 in the circles; :

in a big city o
speak  Wke  drink c I with my parentsl ¢ Play Wsterito - write waich )
study live R .
Chinese at university
1 pop music d 1 Economics

Mind maps are also often used for collocation pregen as Figure 1-6
demonstrates. It shows different uses of the werpet. This example is from
Natural English (Intermediatd)y Ruth Gairns and Stuard Redman.

Figure 1-6, (Natural English: Intermediate63)

A g5, YOu CAN
GET A MEA
THERE

B RECENE,
" Eg ) GOT
GET %=
TODAY

C ARRNE / REACH,
E6. WE ¢OT 1D

THE ARPORT AT
2.30
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Another style of mind maps is offered by the textb&nglish Face to Face
(Elementary)by Chris Redston and Gillie Cunningham. It is maighy to

mention the different style of mind maps they usmdcollocations of nouns
and verbs; whereas branches of the first mentiquoéct up, the other’s point

down to highlight the difference between the wdekses.

Figure 1-7, English Face to Face: Elementar24)

m Studying (118 0 088 (1K) Verb collocations 11 € pss

goto
start A leave
T .

\ fit a new job less harder
school/college/univérsity .I .H
take pass

Newght three k:l[}s S (!.lkll g eati g sweet U ir gs ore Bxe
revise for \ s ai
p \ il

e

(
o a hdliday fun to another cduntry house
@

jualification 2 ajob
olifi'ketfan/ 2 degree

Learning through the related words seems to beryaa@mmon way to learn
vocabulary. English textbooks frequently work wéihr-called lexical/semantic
fields; words that relate to one another by the@énte, that are connected to the
same idea. Thornbury demonstrates lexical fieldammexample of Christmas
themed words, such a&sirols, tree, fireplaceor snow.“Words that have this
kind of thematic relationship are said to belongh® same lexical field” (10).
Presenting or practising words that relate to #maestopic can be done using
mind maps. An obvious advantage that mind maps offthis sense is that the
relationships of the related words are clearlyblesiat the first sight and it
encourages the recollection. Harmer also recommeno®l maps while

working with lexical fields of words: “Using mind aps to create vocabulary
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fields is something that teachers can incorponaie their regular vocabulary
teaching. Indeed such activities can form a usefelude to work on specific
topics” (166).

Figure 1-8 demonstrates the use of mind maps iatioge lexical fields. This
sample taken fromVocabulary in Use (Pre-intermediate/Intermediatey
Stuart Redman concentrates in particular on pragtisecently presented

compound nouns.

Figure 1-8, (Vocabulary in Use: Pre-intermediate/IntermediagY)

15.) Find compound nouns on the opposite page connected with each of these topics.

OIS o
THINGS WE WEAR -

- T C R

The following example, in Figure 1-9, is frohest your vocabulary By Peter

Watcyn-Jones and Olivia Johnston. In this sampldesits complete the words

from the same lexical fieldr{oney)egardless their word classes.

Figure 1-9, (Test your Vocabulary 223)

p In this test, all the words you have to write in the gaps are verbs. Try making
a money word-web that uses verbs, nouns and adjectives. You can include

the verbs from this test. Start like this:
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Not only do mind maps appear to be a good toolémabulary learning but as
various English textbooks show, they can also ieghto learning the basic
skills such as listening, reading, speaking andingi The following samples

illustrate some possible ways to use mind mapsanhing skills.

1.1. Speaking and grammar

To start with, Figure 1-10, taken froifime to Talk 1lby Sarah Peters and
Tomas Graf, demonstrates a task focused mainlypeaksng and practising

grammar.

Figure 1-10, Time to Talk 165, 151)

[1. Poslouchejte a kratce odpovézte na otdzky pani Summersové podle téchto informaci. Je-li @
to mozné, dopliite dodateéné informace jako ve vzoru. Listen and give short replies to her ==
questions based on this information. Give extra information where possible.

Vzor: Is there a vet in Winterby? ~ No, there isn't.

Are there any bookshops? ~ Yes, there are. There are twa bookshaps.

s

0S5 Che) Ksh
0 S
ERTE 0095) 'S

11. Odpovidejte zkrdcenou formou. Je-li odpovéd zipornd, uvedte i spravnou
informaci. Answer the questions using abbreviated reply. Where the answer is no,
give the correct information

Liz...

@ Is her surname White?

Is she 187

Is she Czech?

[s she from Oxford?

Is she a student?

Is she a teenager?

Is she happy?

Is it her birthday today?

1.2 Reading

Figure 1-11 shows how to use mind maps in readitigitiees. The given mind

maps consist of the key words from the text readtbgents. They serve as a
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help to identify the message of the text and fatéi understanding. Those
mind maps also offer a speaking follow-up activitywhich students retell the
text about the cities using the keywords from thedmaps.

Figure 1-11, Time to Talk 194)

4. Prectéte si texty znovu. Read the texts again.
I. Doplnte vhodnad slova. Fill in appropriate words.

L 0t ing: ; d B
,. . — ) ) .

1.3. Writing

English textboolOpportunities (Elementary)y Michael Harris, David Mower
and Anna Sikorzynska suggests using mind mapsepape a writing task. In
Figure 1-12, you can see how mind maps can betosadjanise thoughts as a

preparation for the writing of a short text.

Figure 1-12, Opportunities: Elementary0)

Stage 1 S
Read the Strategies and look at the diagram.

WRITING STRATEGIES: Thinking of ideas

* Before you start, decide what you want to write about.
® Use diagrams (example below) to help you think of -

ideas.
m\ o ——
ST e, q s} ‘/ . AN
- k»\ ~ v
. T town, —
4 T w4 ? .
(~ ‘d‘“ﬁ” 3 Jﬁc&pwpb/ }
““"‘:’f-ﬁ:"j \ fomeet
-~ S gl

Stage 2

Write your letter. Include a paragraph for each topic in your
diagram. Use the linking words from Exercise 2.
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14. Listening

Figure 6-13, taken fronTime to Talk 1,llustrates using mind maps while
practising listening skills. Thanks to those mindp®, students concentrate on

the important information from the listening andotathe main message much
more easily.

Figure 1-13, Time to Talk 141)

22. A day in the life of...

1. Poslechnéte si Enja a $krtnéte chybné tidaje. Listen to Enjo. Cross out the incorrect information. @L)

(Kacafirkova 35-44)

A large number of textbooks and other materials feachers suggest
incorporating mind maps as an effective learningl.tdhe above selected
samples demonstrate that they are commonly usedittoer presentation or
practice of vocabulary, but also other languagéissikAlthough those samples
do not represent mind maps in the buzanian seheg,enhance the valuable
features of non-linear organisation of thoughtstiviiies based on proper
mind maps with all the important features are presgk in the following

chapter to show how to use mind maps even moreesitly.
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2. MY ACTIVITIES - SELECTED SAMPLES

There is a vast amount of possibilities to use nmragps in language teaching. This
stimulating and vivid tool serves as an alternativeoften-boring exercises in
textbooks. This part will present activities basad mind maps which practise
grammatical structures as well as speaking skilld Exis. The activities were
designed for my courses and were used in the lsssdrmave already introduced
some of the maps in my master thesis; some are letahpnew. My master thesis

offers more examples, in particular for kinaesthitarners which are omitted here.

2.1. Grammar presentation

Mind maps can be used for both grammar presentatdrpractice. Through them,
very simple grammatical structures, as well as dhasare more complicated, can
be introduced. Figure 2-1 demonstrates an altesnatay to present the forms of

the verbto beto elementary students or beginners

Figure 2-1, To be (Kacafirkova 45)

am @
.‘S f ]
Sy ) |
TO BE
Qre 4,
; — they

In comparison to the traditional presentationswinch all personal pronouns are
usually presented in a list with a correspondingnf@f the verbto be (I am, you
are, he is..);here, firstly the basic forms ofo be are given and then the
corresponding pronouns are added. This way of ilegriakes advantages of
similarities, and wunderlines the differences betwesingular and plural
(Kacafirkova 45).
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After presenting the basic forms, the teacher atnoduce contracted forms of the
verbto beand provide some examples as it is demonstratEdyure 2-2.

Figure 2-2, To be — examples (Kacafirkova 46)

She is

astudent

lam

I'm

astudent.

Sha'e N\ Q she You are
She's Jane. " jgne J *ou You're
e s . 2 ateacher You're ateacher.
E7)
He's \ O he IS TO BE & —
He's Johr—jor=—"7 Ql'e{m we We're
e hoppy We're happy.
) It's They are
It's an anima/" gy "grimal they They're . )
p— hey're in Class 3.

The above presented mind maps can be used eithan adternative way of
presenting grammar or as an additional exercise.t&éacher can draw such a map
on the board or give it to students as a handootebVer, by simple changes, the
very same map can be transformed into an exefe€ist, if you delete some words
from the branches, you will get a fill-in activitpecond, the map serves as a
material for drills. To illustrate, the teacher misi at a particular branch and without
using students’ first language, elicits from studethe required response. Students
read the particular branch and drill the pronumoratf full forms, contractions or

the whole sentences (ibid 46).

In this manner, all the other grammatical structuw@n be presented and practised. |
have used this kind of presentation in my groupre®tior beginners and from my
observations, | can say that the students reaateg positively on this kind of
presentation and picked up the rules very quicklyrthermore, it seems to be
suitable for various types of learners. For itsidag structure, it appears to be
appealing to those types of students with well pumted logical/mathematical
intelligence. Visual/spatial types would appreciateecause of the pictures, colours
and symbols. Auditory learners or those with wells«eloped musical intelligence

could take advantage of the drill activity donehatite whole class (ibid 46-47).
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Similarly, mind maps serve as a presentation toohfore advanced students. The
following examples were used in a group of collefiglents of intermediate/upper-
intermediate level. A map, similar to the one imUfe 2-3, was created by the
teacher together with students on the board. Thehtx can elicit ideas of a
possible use of future forms from students anditigie the ready-made map at the
end of the lesson. In this approach to teachingréutorms, the primary focus is on
functions, in other words, firstly we realise wiihé meaning of our utterance is,
and then we look for a suitable form. Traditionatigxtbooks do this the other way
round. Firstly, they introduce the new form, ebg. going to and then its possible
usage. However, students at upper-intermediaté &neady know all the forms, so
the opposite approach was chosen to give studemtee Kind of outline and
possibility to revise and compare the usage. Maegosymbols on the map

stimulate remembering the individual uses of fuforens.

Figure 2-3, Future Forms (see Appendix 1V)

BE GOING TO
schyluje se WILL
based on evidence V& pREDICTION Q@EDICTIONS/EXPECTATIQNS @‘ no evidence
*
It's going to rain. }—J \_l I think he will leave soon. |
hodlam
BE GOING TO WILL

4, Intention/ plan Instant decision 43

\——|l I will answer it. l
]

on TV tonight? Are you going to

Are you going to watch the film
qo to university?

PRESENT PROGRESSIVE

i Arrangemeng

I'm leaving tomorrow. When

are they getting married?
date _ fixed
time

The president is to visit
Portugal in November.

PRESENT SIMPLE

@ Schedule

I'll help you.

in positive sentences &7

offer/suggestionsul‘f’;

in questions!! 2

Future facts @(___inevitable

My train leaves at 9.30.

The sun will rise at 6.30 tomorrow
morning. Next year I will be
twenty-seven. It will be spring soon.

FUTURE —
forms
Shall I open the window? What
BE ABOUT TO 2 Very near future ' WILL time shall we meet?
\
The plane is at the end of the Promise ol
runway. It is about to take off. \——| I will always love you.
BE TO . ’
2, Official arrang WILL

Consider also Figure 2-4, where the presentationth®f wish clauses is
demonstrated. In this case, students were giverhtmdout, they read the examples

and then did exercises concerning this grammadranextbook.
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Figure 2-4, Wish Clauses (see Appendix 1V)

A COCMPLAINT

complain About sb else!

want an

action/change

WISH---WOULD }
I wish that dog would stop barking!
vish you wouldn't drive so fast.

> | wish it would stop raining.
WISH CLAUSES
A WISH >
> <
A RECRET
=l can't drive. past tense <— ‘ | proEr
“ f > past perfect
el ol ALLS Iwish coud drive, "\ PRESENTFUTURE ) || — o

‘L PAST SITUATIONS “ | wish | hadn't eaten so much cake

i SITUATIONS
= He is not coming ., L Wishil Knew her niriber. =I've lost my pen.

) - I wish I hadn't lost my pen. ..
I wish he was coming to the party-

The same group of students was supposed to pratssehe conditional sentences.
Figure 2-5 shows a way to do it via mind maps. mst important feature is a
graphically underlined difference between real andeal conditions. The analogy
in meaning and form of different conditional semenis apparent from the map, so
it seems to be suitable for students with well-di@yed logical intelligence. In the
lower map, symbols substitute redundant wordserm, meaning, exampleSuch

approach would appeal to visual types of students.

Figure 2-5, Conditional sentences (see Appendix V)

If + present...present/imperative

I + present..will + nfiitive

ns
CORM 2 ( unless/provided that/as long as
v

possible or likely results

Conditional 1

promses

If we don't leave now. we'll mis the train.

# you eot all the ice-cream, you'll be sick
N\ Unless you study hard, you won't pass the exam.

It + past perfect..would have + past partciple
J 9 3 could/ might

Imaglnary suation
Resulls which would follow from an
imaginary past situation.
t the ship hadn't hit an iceberg, if wouldn't have sunk.

Cf 1 hadn't gone fo the concert, | would have met my wife.
'\ You might not hove crashed info the bus if youd been diving more siowly.

it Iwon a lottery, | would buy an Isiond. /

Condt 2 + Condt 3

Condt 3 + Condt 2

It +past partect----would +inf.

A present state which has VAR (- S > present result
e [ Possible present consequences of fhe ]

If she didn't fike him, she wouldn't have gone 1o his birthday porty. unreal past situation

If you weren't so lazy, you'd have finished your work by now. f she had won the lottery. she wouldn't be working for him anymore.

If she had slept a little bit more, she wouldn't be yowning now.
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The map on the conditional sentences was used fpresentation. As it was
explained in the theoretical part, it is alwaystéeif students write those kinds of
maps by themselves. Thus a basic map with rulesegamhples was created on the
board during the lesson together with students,thag could download a ready-

made designed map with symbols from the studenalplater on.

Besides a ready-made map and a map created togathestudents on the board,
there is also a possibility to make a half-completead map handout. It puts
together presentation and practice of a partiogtammatical structure. Figure 2-6
illustrates such a handout. The map was based amm@g sentences and sentences
from exercises iMNew English File (Intermediate)"®edition (pp 134, 135) by
Clive Oxenden and Christina Latham-Koenig. Wherieathe textbook traditional
fill-in exercise and presentation in grammar tabgeserved, in this map students
are supposed to complete the rules by themseles. attivity was tested with a
group of intermediate adult students. As | coulderbe, they did not have any
problems with understanding the map, and they ajgiesl the clear division

between meanings of those modal verbs, which theaffars.

Figure 2-6, Modal verbs — deduction (see Appendix/)

1] complete the boxes with the following descriptions: 2] put the example sentences to the right place in the mind map:

You think something is possibly frue You're sure that something is frue She___like that skirt. If's not her style.
It___be fruel I saw it on fhe news.
You're sure that something is impossible, not true He____bell. | saw him at the gym.
He__be in bed already. He gets up very early.

75 Might/May & Deduction ] )

A: what music is this@ B: I'm not sure but it. be Mozart. ,,
Must 15

have a lot of money. They live in on enomous house.

He like this book. He is interested in history. Y,

- )

He be awoy. His cor is outside his house.

E She looks very young. She be more than 15.

You think something is possibly
false - not frue

He hasn't witten. He

%2 Might not/May no®

have my address.

He. be at home yet. He sometimes works lote. I be asize 44! I'm usually a 40 or 42.

The following activity, showed in Figure 2-7, illugtes mind maps used for
grammar revision and practice. It is designed for-iptermediate students and

practises different functions @fill. In this exercise, students complete the branches
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with a suitable function of willdecision, promise, offer, predictioAfter finishing
the first task, they add their own examples toitftgvidual functions. The activity
appears to be appropriate especially for visuagésypf students and for students
with high intrapersonal intelligence as they camkhof their own personal
examples that are connected to their life and wald function as prediction,
offer, promise, and decision (Kacafirkovéa 47).

Figure 2-7, Functions ofwill (Pictures by PaK)

1) Complete a mind map with the following: Promise - Offer - Prediction - Decision
2) Add some more example sentences

_I'l have the steak.

Vil pay yoy back tomorrow.

WL -
functions
% J % I'l help you.

It'll rain.

Similarly, Figure 2-8 shows a possible way to revike first conditional and its
meanings. Originally, it was designed for and wdig pre-intermediate students,

but it can also be used with students of intermede&vel.

Figure 2-8, First Conditional - functions

1f we don't leave now, we'll miss the train. J

If you want, I'll do the dishes. Q
If you touch that wire, you'll get an electric shock. ©
If you don't stop doing that, I'll get angry. (4] /

— ﬁ\roffe" If you explain why you did it, he'll understand. ()
J \
/,/ If you turn it round the other way, it'll fit. \)
o . *\/J‘ ________ -’
\ warning If you touch that wire, you'll get....
Threat ¥

\\IF you.. .

IF..%
o P"ed.i ction
N %
39 %L,
s\‘\g%"'s,c o
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2.2, Grammar activities focused on speaking

Mind map technigue seems to be a good tool to igespeaking skillaviind maps
teach to work with key words, which is very useftdy instance, for giving
presentations. Figure 2-9 shows an activity desigioepractise speaking skill as
well as grammatical structures of the past simpierefore it is suitable for
elementary or pre-intermediate students. They skecato complete the mind map,
each branch with one word, according to their owpegience. They write some
examples of something interesting they saw or reawhething that made them tired
or happy, the key words of their weekend and woykdatc. After they have
finished the first task, in pairs they swap theeip® and ask each other about the
words they wrote. Students have to say at least $Bntences about each branch
they completed. This mind map activity seems t@jmgropriate not only for visual
types of students, but also for students with welleloped intrapersonal
intelligence as they speak about their own expeégnand it also appeals to the
interpersonal type of intelligence since it encges students to share their

experiences and communicate with their peers (Kikoafa 48).

Figure 2-9, Last week (Kacafirkova 48)

read

\(\teresﬁ ng/hew
experienced

In addition, this exercise can be modified into munore creative and playful

activity. Consider Figure 2-10, where the activiiy summeris introduced.
Students complete a very similar map to tizest weekmap, but this time after

completing, they swap their maps in pairs and pekthat the information from the
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map are theirs. They speak in front of the clasaiatheir summer, which in fact is
the summer of their partner. The partner then ctsreome information that was
misinterpreted from the key words of his or her maps suitable as a warming up
activity after summer holidays. | would recommend ior pre-
intermediate/intermediate learners in smaller gsoupwas tested in the class of
five adult learners of intermediate level. It cexhta very positive and relaxed
atmosphere in the class. Moreover, it might helpot@rcome problems with
students who are shy to speak about themselvethaimwn experience. To put it
simply, some students do not feel comfortable sigarinformation about
themselves and in this case, invented or not atzurBbrmation can help.

Figure 2-10, My Summer

read

Lol UJOrQ«‘F pteresting/ney

experienced

- \

'R-e\'éi-

As | suggest in my master thesis, analogously i® alstivity other grammatical
structures can be practised. To illustrate, if Wange the central idea and instead of
last weelput this year,and slightly modify the branches, students wikalp about
what they have done, learnt or experienced this, yaal thus practise the present

perfect (Kacafirkova 48).

The speaking activity demonstrated in Figure 2slalso suitable for learners with
high interpersonal type of intelligence. It praeighe present simple questions and
the verbto be.However, this mind map activity is designed todmme with the
whole class. The teacher draws a face of a bog ¢prl) on the board, then says to

students to imagine their friend having a new heyfil and that they want to know
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all about him. Students take turns; the first sti@desks the question, the second one
answers it and asks a new one, etc. The teach&swvine key words about the boy
on the board (ibid 49).

Figure 2-11, A new boyfriend (Picture by PaK)

Name
TQ[Z

an Wchite%
AQL

Job p A ye
, A Handsome =
Vil Rich (= =]
2 ) >LSCo
, MusLe
2 sisteyc »‘7@) '

Brother/S
can't

There can be a follow-up activity in which studetai& in pairs about this boy and
add some details, for examplBom listens to disco music. He goes dancing every
Friday. He has got two sisters, their names areeJamd Adel.Naturally, this
activity can be modified as well. For instance, tis@cher draws a face of a girl who
is preparing for a date. Students discuss whahabkelready done and has not done
yet to get ready for the date; and therefore macthe present perfech new
boyfriend activityhas been tried out with a group of teenage studdrakementary
level. The students seemed to be genuinely intteist the activity; they were

focused, and thus much more accurate in makingubstions than usual (ibid 49).

Moreover,A new boyfriendyjame can be turned into a jigsaw activity. Thisetira
ready-made mind maps have to be prepared. Eacbrgtirdm the pair gets a half-
complete mind map with different information abdl boyfriend (girl), and then

their task is to complete all the missing inforroati
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The following activity is based on the same stratelgowever, this type was
prepared for adult learners of pre-intermediatelleso the topic was modified to fit
them better. In this activity the present perfedilready, yetis practised together
with a revision of housework vocabulary. In theioes lesson students learnt the
vocabulary fromTest your Vocabulary 1pp 68-69. Then the pictures from this
textbook were taken and put into a map in Figud2People in the pictures are
waiting for a visit of the in-laws. Students hageatrite sentences, either positive or
negative, according to the symbols. For exam@ke has already cooked the

dinner, He hasn’t done the washing up yet.

Figure 2-12, Waiting for the in-laws (Pictures fromTest your Vocabulary 1

Waiting for the in-laws!!!

Mind maps are also suitable for doing the needsysisain the very first lesson.
Consider Figure 2-13, students are given this hainalod fills in their personal data
that they want to share. Each branch is supposéa tmompleted with one word.
Afterwards they speak about themselves. If theypame their talk via this kind of
mind map, it helps them to structure their speeuh deal with the problems when
they are stuck and do not know what to say. Moreowvea course with more
students, a motivation brainstorming map can bevdnaith the whole class on the
board. Students come up with the ideas of motimafiar learning English in
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general or they add their own personal reasonsafit&ova 49-50). The teacher
can take the completed map from the student andtuse preparing the course

regarding student’s needs and interests.

Figure 2-13, Introduce yourself! (Picture by PaK, se Appendix V)

FAMILY & FRIENDS

PERSONALITY &
PECULIARITIES

WORK & STUDIES

My English

2.3. Vocabulary

It has already been demonstrated by several exanmmole English textbooks that
using mind maps while practising or presenting botary can be very useful. Via
mind maps collocations, sense relations and relatetds are illustrated very
clearly and elegantly. The following examples viiitroduce some other possible

usage of mind maps in practising or presenting bolzay.

2.3.1. Brainstorming

The brainstorming technique seems to be a very lpppuay of presenting new
vocabulary. In this technique, new ideas and lagguare obtained from the
students. The teacher proposes a topic and thergtudome up with their ideas,
which are written on the board. In comparison wigtditional lists, mind maps add
some extended possibilities to use this techniigure 2-14 shows how to do a

proper brainstorming via a mind map on the boaracgirkova 51).

Not only does the teacher elicit the new vocabutesyn the students, in our case,
individual examples of various occupations, bubas the shape of mind maps

gives more space to each item, the teacher cars@uié more commentary, and
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thus provide better context for the individual ward@he questions that can be asked

the students are as followathere does a doctor work? What is a woman who does

the same profession calle(iBid 51).

Figure 2-14, Jobs (Kacafirkova 52)

in a restaurant

an actress 9

———, a shop assistant
inashop }

an actor ;
9 a waitress ) a waiter in the theatre
a cook + / in @ hospital
a doctor
9 a policewoman i ﬁ_@
in the street gl at university
L
a student to study
inafactory @ factory worker JOBS { + ateacher
inan office @ lawyer a pilot a plane
to sell to fly W Wit

a journalist
for newspapers

If there is enough space on the board, the mindcaagbe kept there for the rest of

the lesson. At the end of the lesson, the teadtases some items from the mind

map and changes it into a revision activity as we see in Figure 2-15. From my

experience, using brainstorming while presentingv neocabulary is usually

appreciated by students as it is very interactive @lows them to contribute to the

lesson with their ideas and knowledge (ibid 52).

Figure 2-15, Jobs — revision (Kacafirkova 52)

in a restaurant Q
an actor - -
9 a waitress in the theatre
~acook+ ) in a hospital
9 i a doctor + a nurse
a policeman
in the street \;
a student to study
in a factory JOBS { "+ ateacher

inan office A lawyer a plane
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Furthermore, the brainstorming technique in geneead be used for practising
speaking skills. For instance, the following adyivdemonstrated in Figure 2-16
focuses on vocabulary as well as on communicatios.a pair work activity. Each
pair is given a piece of paper and their task itite a central idea, in this case —
skiing — and draw six branches each carrying a word adadeto this activity.
After they have finished, they swap their maps veaittother pair and add six more
words to the map. Then the last exchange comes@andeach pair has a finished
mind map. In their pairs, they give each other saquestions using the given
words. For instancédo you prefer cross-country skiing or downhill skj? Do you
think that slaloms are dangerou3he second task is to make a story connected to
skiing and try to use all the vocabulary from thapmhey have got; then they tell
the story to the class (ibid 52-53).

Figure 2-16, Brainstorming in pairs (Kacafirkova 53

Binding
T~ kihoots

Out of order 5](4,[1 /ﬁf/\ﬁtcep
\“’@\___, SKIING _
UIWJ_OL\MW \éﬂ&/’_t—m”jgb

Obviously, this activity offers possible modificais. It can be, for instance,
transformed very easily into a writing exerciseudgints are given a piece of paper
with a central idea, e.@ad luck Pink, Accident, etcThey can have either the same
topic or each student a different one. Their fiestk is to add four branches, each
branch carrying one association to the central.ilean they pass the paper further
and add two more branches with associations to éaahch of another map
(altogether 8 new words), then pass this map fudhe more time. Now they have
to use at least 10 words from the map they havwdate a story with a title of the

central idea. This activity was tried out with agp of college students of upper-
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intermediate level; they were engaged in the agtiand created intriguing stories
based on the maps in less than 15 minutes.

2.3.2. New vocabulary of the lesson

The class comes across some new vocabulary evesprie The teacher, the
textbook, or the students themselves might be @hece of that vocabulary. Figure
2-17 demonstrates a situation in an elementarys.clasring the lesson, nine new
words emergedan occupation, to wait, friendly, a pen friend, gam the same,
twins, to swim, exhibitionhe teacher explained the meaning of the new wands
wrote them on the board into a mind map where thene kept until the end of the
lesson. The first advantage is that the studentssea the words throughout the
lesson and they can try to incorporate them ingir fpeech. The second advantage
is that the mind map serves as a tool for a rewisib the end of the lesson
(Kacafirkova 53).

Figure 2-17, New vocabulary (Kacafirkova 54)

similar look

ajournalist  an occupation e gspie &

1 X different
i ; ! twin sister
forthe bus o wait biing A : iste .
pr—— ara has Wi :
New vocabulary got a twin sister

in the see

Tom _ friendly SN
—filendly _J ~———(_z swimming-poo
sty pentrend /. wt—‘

There are various possibilities to use the creamémd map to practise the new

vocabulary. Some of them are demonstrated in Figek@. First of all, the teacher
can elicit some grammatical context of the new wadd ask, for instancé’here
do you swim?he teacher adds the answan-a swimming-pool 4o the mind map
pointing out the doublen in the wordswimming.Another grammatical example
might be eliciting of the prepositidior that goes with the verto wait. Secondly,
the teacher can ask about some vocabulary confetiteowords, such as sense
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relations and collocationdVhat is the opposite of “the same”? What verb da yo
use with “exhibition”? Give me an example of an @gation. Again, the teacher
writes the answers on the board. In the end, thehtr can tell students to use a
word in a sentence to ensure that they use it ciyrevith the correct collocation
and grammar. Moreover, this mind map can also lsl dsr making personal
associations. The teacher asks students to chawse svords from the new
vocabulary and add their personal associations.ifkstance, somebody knows a
person who is very friendly, so he or she writegnaldhe name of this person next
to the wordfriendly. An association to the compourmen friendmight be for

somebodya letterfor othersan email(ibid 54).

The shape of the mind map is convenient to praetncklearn new vocabulary as it
allows to provide the context of the words but alsdiighlight some connections
between them. To demonstrate that, the teachertrsah They are twins. They
look similar but they are not the sam&ll the techniques mentioned encourage
understanding, and facilitate remembering of newdsoThey seem to be suitable
mainly for analytical students who enjoy logic astductures, visual types and as
they focus on personal associations they appebe tikked by students with well-
developed intrapersonal intelligence (ibid 54-55).

2.3.3. Vocabulary revision

As the two following examples show, mind maps anégable in particular for
vocabulary recycling. Figure 2-18 demonstratesdivity in which students match
words with pictures. In comparison with traditiomahtching exercises, here the
pictures were put into a mind map, and therefoeeréationships and connections
among the individual words are emphasised. It ddtes remembering, and also it
appeals to students with well pronounced logicedliigence who like searching for
relations and analogies.

Figure 2-19 illustrates a similar activity but thime, there are only words. This
mind map serves as a quick revision of the wordmeoted with education that

were taught the previous lesson.

65



Figure 2-18, Electronic Medid& (see Appendix 1V)

SEVICES -

digital

analogue
Complete the picture map with the following words: ENCODE

TRANSMISSION ~ DESKTOP ~ FIBRE - LAPTOP = CAMERA - WIRELESS - PLUG — CONNECT ~ WIRES — RECORD - PRINTER - INTERNET

Figure 2-19, Education vocabulary
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The above mentioned activities were designed bytdbheher. However, it can be
done the other way round. Students are given aflistords and their task is to find
connections among them and create a mind map. fmbaeg to invent their own
categories, for instanceeutral, positive, negative, peoptc. It supports cognitive
depth and more importantly, as those maps aregsekrated, they stimulate

remembering and are, therefore, much more efficacio

® Picture ofoptical fibre Some interesting facts.p., n.d.Web 5 March 2014.
< http://someinterestingfacts.net/the-tiny-filarrefrglass-of-optical-fibre/>.
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PRACTICAL PART II - MIND MAP BOX

Mind map box is a new technique that | have dewedofor learning vocabulary.
The basic principles of the technique were intredijdew samples were provided
and possible activities offered in my master thesighis section, | present other
examples and describe the technique in more defdiis thesis is also richer in
activities that can be used in one-to-one courgesjp courses and self-learning.
Besides the research done with students from ocwo&¢ocourses, which has been
presented in my master thesis, | add my obsen&afrom using this technique with
a group. Moreover, a computer programme for usingdMmap box by teachers

will be described.

1. PRINCIPLES OF MMB

1.1. Recollection

Mind map box is based on the word cards methodadyredescribed in the
theoretical part. However, this technique workelgolith translations, which does
not seem to be sufficient for remembering new vataty actively, therefore some
more strategies, which facilitate recollection, @ercorporated into Mind map box.
First of all, as it was shown in the theoreticaltpdetter recollection can be
achieved by using mnemonic devices, in particuleosé¢ which are based on
images. | recommend to use the keyword method seeiins to be very powerful.
However, if somebody does not want to draw, henercan use a mnemonic device
based rather on words than pictures or simply veripersonal association with the
new word that would be helpful for later recollecti In Mind map box, there is
some space for any kind of mnemonic device depgndmstudents’ preferences
(Kacafirkova 58-59).

1.2. Collocations and related words

Traditionally in language coursebooks, new vocalyuls presented in lexical sets.

This new technique also uses related words to geoa context for the words
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which are unknown. However, it has to be noted ksatning words belonging to
the same lexical sets at the same time, is not yalwecommended by
educationalists. Thornbury argues that it mightbmetimes confusing for students
as words with similar meaning tend to interferehwatach other. He explains that,
for instance, if students are supposed to learthallmeans of transport at once, it
might be a more difficult task than if they wereegented individually each in a
different context (37). To avoid the interferen8&nd map boxtries to show the
words in their typical combinations and frequentuwecence. In short, not only does
the technique focus on various sense relationd) sisc hyponymy, synonymy,
antonymy; but more importantly, it notices collaoas of the unknown words.
Furthermore, the technique works with lexical feeldhich means that thematically
related words that however do not belong to theestarical sets, are presented
together with the new vocabulary. This appearsdohelpful since students can
learn possible situations and contexts the new svoright be used in (Kacafirkova
59).

The focus on collocations is one of the most sigaift features of Mind map box.
Many methodologists underline the importance ofrigey possible combinations
of words. Lewis argues: “Knowing’ a word involvesgreat deal more than being
able to establish a one-to-one relationship betweamls and real-world object, or
between words in L1 and L2” (119). That is the osawhy Mind map box contains

branches specifically dedicated to collocations tgpetal prepositions.

1.3. Metacognitive skills

Furthermore, the technique teaches students sosmbj ways of learning new
vocabulary. The aim of this technique is to tedcdents to be independent on their
teachers. Thus it concentrates on metacognitivaileg Active use of monolingual
dictionaries is, therefore, an important featurdioid map box as well as teaching
register, some grammar terminology and the dictipilenguage (Kacafirkova 59).
Teaching how to use dictionaries in vocabularyreey is supported by a large
number of educationalists. As Thornbury says: “Streming also provides them

with the means to continue vocabulary acquisitmmyl after their course of formal
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study has been completed” (151). Moreover, conmoetéo learn belongs to one of
the key competences expressed in the FrameworkaEdadrogramme. Mind map
box stimulates this competence, and thereforeitatda for adult learners as well
as for pupils. If they adopt this strategy of leagiwvocabulary, it can help them to

develop their own in the future.

1.4. Design

All the above mentioned strategies have been pgether to create one
comprehensible mind map that would help with actreenembering of new
vocabulary. Figure 1-1 shows a blank card that eseras a template to be

completed.

Figure 1-1, A blank card

N

As you can see, only one side of the card is usetthis manner, all the significant
information is available at once. The card includaportant features that Buzan
underlines in connection with mind maps. Firstlgfiahas a clear logical structure.
There is a central idea in the middle of the card some other branches that stem
upwards it. The central idea is supposed to betemriinto a 3D block to make it
more attractive to the brain. Moreover, some syslald pictures are used to
distinguish different functions of the branches ¢&frkova 60). The functions will

be presented in the following chapter.
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2. HOW TO COMPLETE A CARD

Apparently, this technique requires some training teacher’s supervision before
students learn how to complete cards accuratelyf@ntheir best benefit. Thus at
the beginning it is advisable to provide as mangneples as possible. Before
presenting several examples, some general infoomatiout creating a card should
be expressed. Figure 2-1 demonstrates the baksatitin of the branches.

Figure 2-1, New word (Picture by PakK)

/ Translation Context Association \
/pra nansi'erf an/ \ 2

Register/Evaluation

Word class

Source of the word

)

New word

Preposition/Structure

+Collocation

+Collocation

NEW WORD X Antonymy/Pairs
o

Word formation 8 = Synonymy/Definition
&form in the clause => Example sentence with a new :

First of all, anew word is written as a central idea of a card. The braachat are
connected to the central idea are then divided tato parts. The first group
includes branches focusing on a recognition ofwibed and help with the correct
recollection, in short they concern passive legynirhe branches from the second
group bear the information that leads to a propéve use of the word. Five basic
pieces of information are conveyed in the firstugrdranslation into students’ first
languagepronunciation (using international phonetic alphabet), Hmrce of the
word (page in a textbook, title of an article), andhe teft lower corner, there are
two branches that demonstrate therd-formation (different word class) and the
word form of the central vocabulary (plural form or pastsenvhich is used in the
example sentence). On the left side of each tempkatd, there is also some space
for a mnemonic device It can be the keyword method or any other mnemoni
technique that would help a particular studenetaember the word better.
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As to the second group, there are branches thit calfocationsof the central idea
and theprepositions that are used with the words. In case of a naumarticular
beginners can write a definite or an indefiniteickat there. A typical structure
connected to the word (verb + to infinitive) can @emonstrated here as well.
Secondly, branches for sense relations, suclsyasnymy and antonymy are
provided. Instead of synonymy, a short definitiaan doe given here, and in the
antonymy branch, students can write the second imgar the word. The bulb
symbol in the left upper corner representatext, in which the new word might
be used in the future. It is either thematic contex hyperonymy, personal
associationsandrelated words; but also grammatical contextword classwith
grammatical information about the word (regularitgregularity, countable vs.
uncountable nouns, etc.) aredister (formal, informal, slang). The last and longest
branch should carry aexample sentenceor a clause that would contain the new
word; for the further practice the unfamiliar wardn be omitted from the sentence
(Kacafirkova 61-62).

The above described instructions are nonetheleselyna general model of a
properly completed card and cannot be applied eryesituation. Each word class
requires slightly different treatment, and the leskestudents’ English also limits
the information that can be provided. Thus the detign of a card has to be done
accordingly. The following samples will demonstrate differences among the

cards of different word classes designed for varieuels of students (ibid 62).

2.1. Nouns

Consider Figure 2-2 where the notatis demonstrated. This card is designed for a
complete beginner, so the information providedha tard is limited. As you can
see,translation, pronunciation, the source of the wavdrd class and mnemonic
device (via keyword method) are offered. They at-evident and do not need
further commentary. In the upper right corner, ¢hare some related words, such as
hyperonymypets related wordgardenand personal associatidficka, as it is the
name of student’s cat. In the collocations branchescan see words connected to
the central idea — the adjectibséack and the verlio have.An indefinite article is
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also provided, as it is the grammar that is beesgrit at that time. As to the sense
relation branches, the antonymy branch is left lbland the synonymy branch is
used for a very simple definition small animal The important part is also the
example sentence which shows another collocatitmcatch. Moreover, students
can practise plural form of the word, as the wadeft blank in the example
sentence and the correct form of this noun is pleiin the lower left corner to
check their answerdzor some strong students, a derived wdaim-catcan be

given or the branch can be left blank.

Figure 2-2, Cat (Picture by PaK)

/ Kocka garden \

/kaet/

Unit 1 Animals, p12 ?) \

TOMCAT (kocour) 4 =small animal
k Cats--> » ___catch mice.

Black+

to Have a +

This way students from the very beginning get usetthe fact that words should be
learnt in context. They learn more words at once are also able to utter some
simple sentences with the new word; it means, #éneyable not only to recognise it,
but also use the word in a broader context.

Figure 2-3 shows the nowarrangementiearnt by a pre-intermediate student. The
branches are completed in a similar way to the ipusv example. There is,
however, more complicated example sentence whitdken from the source of the
word (New English File, Unit 3B text_et's meet again Notice also the word
formation branch. Students at this level shouldvkrimw to make the verko
arrangefrom the nourarrangementUsing indefinite article should be understood
at this level as well, on this card it is recycbksithe phrasenake an arrangement

is introduced.
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Figure 2-3, Arrangement

/Plén, usporadani Programme , free time \
/2'reindzmant/ ) |

meetings

A

NEF 3B Let's meet agair{
Arrangement k

ARRANGEMENT

u /
to arrange (v) @l ) =plan
arrangements--> It's from 3rd to 7th May, but I don't know my

travel__ yet.

Make an+

Travel+

The following example in Figure 2-4, is suitableg fatermediate students. The
branches do not differ considerably from the praesiacards. Contexts, word-
formation and collocations are noted. However, timse the example sentence
serves as a definition of the central word. Moreptlee wordreporteris written in
the antonymy/pair branch to point out the diffebetween those two words that
are commonly confused. This word was designed Bpaity for college students in

a course of media English who need to be awarepafticular terminology.

Figure 2-4, Presenter

/ Moderator

/pri'zenta/

programme

07 Radio + TV
d

Ty

Presenter

PRESENTER "
E reporter
to present (v) @ / =anchor person
/ ‘ ____is a person who introduces the different
K sections of Radio or TV programme.

Another example of a noun card is demonstratedgarg 2-5. This card was used
for upper-intermediate students to learn the wbmd However, in this case,
students learn also important structures conneeidd the word:bid for + noun
and bid to + verb. Moreover, they understand that the word is usualigd in
newspaper English in headlines, so they learnetisster as well, and how to use

headline English in practice, which is demonstratetthie example sentence branch.
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Figure 2-5, Bid

/ Pokus ~ Headlines by
\ } Newsp English
Headline English j \

ID

B a ;
To bid (v) a8 J = attempt
K / ____TO OUST PM (headline)

In Figure 2-6, a personal evaluation of the worddged -positive A typical pair

patience and perseverantedemonstrated, and most importantly, the gramwohar
the word perseverancas introduced in the word class branch (U — stafwis
uncountable noun)Students at this level should understand whatireoountable

noun means and how to use it in a context.

Figure 2-6, Perseverance (Picture by PaK)

/ Vytrvalost X WILL , work \»

/p3:s1'viarans/ e positive

01) Success in college J‘ Noun {4}
+pay off
Perseverance
K True+
' PERSEVERANCE :

o H Patience and+

to persevere (v) 5@ ) =dedication
K Vi ‘ The power of____is essential to pass any class.

To sum up, noun cards will share some specifiaufeat First, word grammar can
offer the information about countability. Secontie tcollocation branches are
usually used for verbs and adjectives. As to wardafition, typically a verb

derivate from the central noun will be provided.tlhe sense relation branch, we
will find a typical pair or contrast word ratherath the opposite. The example
sentence branch will practise plural forms or &tic Moreover, we could observe

that this branch can also serve as a definitiothefword, especially for special
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terminology, tools and animals. It also ought tormed that the language and
words used in individual cards respect the levedtoflents.

2.2. Verbs

Figure 2-7 shows the first example of learning geria MMB. In comparison with
noun cards, here the keyword method is appliedHerrecollection of the correct
particle of the phrasal verb as it is difficult temember. This card is suitable for
intermediate students as richer grammatical cortetie word is givenggparable
phrasal ver). As you can see, the other branches are comgletdimilar way to
the noun cards. The other thing which is worth mptis the content of the
antonymy branch. In this branch, we can find anotheaning of the verbet up

The difference between those verbs is made byaatilins of the central meaning.

Figure 2-7, Set up®

Zacit (podnikat) partners

Business \

/'set ap/ money

+business

SEPp—==—

SET UP B *[=nastavit]

aset-up (n) i r) = start
K / Peter's going to a software company.

The card in Figure 2-8 was prepared for an uppermediate student, which is the

» PH V sep
NEF Life without money

reason why the language of the card is more comatglic In the context branches,
there is an evaluation of the word, and also theapi®rical character of the word

is noted, which will help to connect it to the pict. The example sentence also
helps to recycle grammatical structures, as thegmtecontinuous is required to

complete.

10 Picture of the logo ETA sourcEont.n.p., n.d. Web 4 Jan. 2013.
<http://www.font.cz/logo/eta-po-vice-nez-60-letecteni-logo.html>.
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Figure 2-8, Flourish (Picture by PaK)

ﬁkvétat, prosperovat Develop positive \
/flaryf/ ) "
08 Rubik's Cube y‘

AN

metaphor

business+

Flourish K
town+
FLOURISH

A I
i\ a X decline
flourishing (adj) }r) =to develop quickly
F

ry 3

flourishing-->

ew businesses are in the present economic
climate.

A very similar way of completing a card is demoattd in Figure 2-9. Again,
grammatical structure is practised — in the leftdo corner branch. The collocation
branches show possible use of the verbannounce We can eitherannounce
something (e.g. a decision, or somebody can announcethis decision (e.g.
authoritieg. The symbols +, +, serve as an explanation whialg the words are
connected. The box for structures says that the arenouncecan be used witthat
plus the whole clause. It can be learnt from the,cdatto announceneando say

(synonymy branch) but in a formal way (registemitg.

Figure 2-9, Announce (Picture by PakK)

/ Oznamit Government , public

/2'navns/ v formal

Authorities+

- Verb
Crimean Referendum Artcl j

Ny

Announce

ANNOUNCE

) a /
announcement (n) .8 ¢ = say
A)f®
Kannounced--> The authorities of Crimea have ___that they

+a decision

consider the territory to be part of Russia.

The two following examples in Figure 2-10 and 2-4iow vocabulary from
newspaper English. Both words were familiar to shid, however, only as nouns.
Students now learn the words in a different contd with a slightly different
meaning. In such cases, in particular, it is imgartto provide students with

suitable collocations, context and also structuresvhich the word normally
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occurs. It is noteworthy to mention especially éxample sentence branch, which
shows the language of headlines — in 2-11 andipescterb form — in 2-10.

Figure 2-10, Back (Picture by PaK)

Podpoiit Peace plan positive

Newspaper Engl

K +programme

BACK

4
f \
‘ u X oppose
= noun, adjective 48 ‘) = support
r 3
backed----> Her parents her in her choice of career.

Figure 2-11, Axe (Picture by PakK)

/Vyhodit nékoho Headiines employment

/aeks/ ﬁ

Register handout \‘) )

-0

Newsp English

+jobs

Axe

K He has been+

a *[=to kill with an axe]

AT AXE
an axe(n)=sekera ,fl \/j) =remove from job
a
K to axe --> COMPUTER FACTORY __ __ JOBS (headline)

Logically, the word class of collocation branche8 differ in verb cards from noun

cards. On verb cards, we can typically find nound also adverbs. Similarly, the
word formation branch will be used for making nodiresn verbs. Structures, such
asverb + to infinitive,or ing form,should be marked on verb cards. The greatest
difference can be found in the example sentencachraln case of verbs, this

branch will most often practise tenses.

2.3. Adjectives

How to complete a card with another part of speadectives, is demonstrated in
Figures 2-12, 2-13 and 2-14. Adjectives are vetgrofdefined by their opposites
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and synonyms. This is the reason why the sensd&orelaranches are usually
completed. To avoid an interference with similad apposite words, some context
is provided on the right upper branches. To demmatssthat, in case of the word
generous,students should write somebody specific, erqum Another typical
feature for adjective cards is also the hyperontaaych and the evaluation branch,
which helps to stimulate memory.

Figure 2-12, Generous (Picture by PaK)

Stédry
/'d3enaras/ \

NEF 01 Personality p145 J )

G ‘;&‘ Generous
(- GENEROUS

/ a X mean
generosity (n) Mﬂ’ \) =likes sharing

ad
/ A person who likes giving presents is .

Personality , my mum

%
W

positive

Adjective

+gesture

Figure 2-13, Hilarious (Picture by PaK)

ﬁelmi vtipny, zabavny Opinions person, situation
/hr'learias/ \ ¥ positive
7 +joke
4 " hilarious
(N K +situation
‘ . HILARIOUS :
[ a X boring
hilariously (adv) 48 \,)J =extremely funny
ad
/ There is nothing more than when sb
\ suddenly ends up in a body that is a different sex /"
to their usual one. g

Figure 2-14 demonstrates an adjective which isiBpea the sense that it requires

a particular prepositionapoud. Students should understand the symbols and
abbreviations on the map or write down notes inwlag they would be able to
recollect it later on. To illustrate that, from tbellocation branches students should
be able to compose a clause very similar to théovimhg one: Parents are

concerned about their children.
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Figure 2-14, Concerned

/ Znepokojen (&im) Feelings L

/kan's3:nd/ \ & negative
Bullfighting, BBC artcl (7))
ﬂ\ about sb/sth
Parents are+
Concerned
K --->children

CONCERNED

a X calm
concern (n) a8 ¢ = worried
A W

/ It is about their impact on minor's mental

K and physical health.

24. Phrases and other word classes

Besides the common word classes, such as nouriss wed adjectives, all other
word classes can be learnt via Mind map box. Cendtture 2-15, which shows a
card with a pronoun. A significant feature of tkiard is the use of the antonymy
branch. Not only do students learn how to Hay two(both), but they also learn
how to express the oppositee(ther of them For some word classes it seems to be
useless to use a mnemonic device, associationswamd-formation or even
synonymy and antonymy. However, those words cdinbstilearnt in chunks as it
facilitates the recollection and more words can fractised at once. The
conjunctionand can be learnt in the churdats and dogshe conjunctiorbut, can

be noted in the clauddelt tired but happy.
Figure 2-15, Both

/ Oba

/boub/

NEF 3B Let's meet again f y‘

AN

+of us
Both
K +brothers
BOTH a X Neither of us

/ al/ @ = the two
Al ™
/ I'm sure we can find a time that's good for of

K us. /
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This technique seems to be particularly suitableldarning phrases and idioms.
Either the whole phrase can be written in the etmdiea, or it can be divided into
halves as the examples below demonstrate (Figd&-22-18). Evocative pictures,

which students can add to the cards, help to fatgltheir memory.

Figure 2-16, Out of the blue (Picture by PaK)

/ Z niéeho nic
N9

Unexpected , Susptise

lightning
Video Just for Iaughs@ 5 Ioiom gdvrb m
\ c% As a bolt+
Out of the-
b k Come+
, OUT OF THE- u ——
/ a1/ ¢ = suddenly
A2/
out of the blue--> Then suddenly, , a pink elephant....! /

N\

Not only do the cards help to remember a particidem and meaning of idioms,

but they also show their usage in a context. Fangte, as Figure 2-17 suggests,
we sayl was rooted..or | stood rooted..and as we can see in Figure 2-18, idiom
pull somebody’s legs usually in the progressive form. This kind oformation is
provided so that students can use those idiomsatyr

Figure 2-17, Rooted to the spot (Picture by PakK)

/ Jak zafezany Surprise can't move \
/rut/ \ ) 9 i

stand still

Video Just for Iaughsy

Idiom (passive)

-THE SPO
Stand+
ROOTED TO- /
Roots = kofeny Aﬂ u = surprised
rooted-- I stood there ___ to the spot as he came nearer

and nearer. /

Rooted to-
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Figure 2-18, Pull sb's leg (Picture by PaK)

just my 2

/ Délat si legraci Pranks don't believe &
1 Spoken ‘
) " Idiom(continuous)
Video Just for laughs y\
e hd He's __ing my leg
§ Pull sb's-
| KAre you __ing my leg?
] A~ | Qo
| - PULL SB'S a X tell the truth
% J = to joke with sb
r "
Kpulling, leg--> Is he really angry with me or do you think he's

3. HOW TO USE MMB IN SELF-TEACHING

Unlike other vocabulary exercises, Mind map box (B)Mhcorporates presentation
and practice in one card. Thus, it can be used wibader variability. However, to
make this technique effective, it is crucial toldal the basic rules and stages of

learning.

3.1. Rules

Rule number 1 Have 20 new cards at the most in yoarry-on boxand keep the

already learnt cards instock box

Before you start using Mind map boget two boxes, one small for everyday
practice of the new words and one bigger to stréha words you have already
learnt (see theAppendix ). It is very important to discard old and known
vocabulary every week. If you have more than twerdaw words to learn it might
be discouraging and you might feel overwhelmed bghsamount. Thus the

motivation to open the box and practise would desee
Rule number 2 Take yourcarry-on boxwherever you go and practise.

The carry-on box ought to be small enough to fib igour pocket or a handbag.

Whenever you have a five-minute break, open yourdma practise.

Rule number 3: Recycle.
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Keep your stock box neat and organised, preferabtprding to the word classes,
or alphabetically. From time to time, go back taiystock box, take out twenty
random cards and test yourself. There is a fundtaheminciple of learning
vocabulary regardless of a technique, and it isisga Practising ten minutes every
day seems to be much more effective than studyiagynnours only one day a
week (Kacafirkova 66).

3.2. Preparation
Immediately:

Learning with Mind map box starts in the lesson.efEhare branches to be
completed with a help of the teacher. The teacheuld provide the meaning of the
word, pronunciation, grammar of the word, possibggister and the basic
collocations. The source of the word should be chal@wvn by the student as well,
to trigger memory later on, and also to have thesiality to go back to the source
(e.g. if the source was a text in a textbook oraadio) and retrieve the context.
Listening to and reading authentic materials ompdiined materials for students are
other possibilities to encounter new words. If yamme across a new word while
reading, write down the central word and the sourti®e name of the book and the
page. After finishing reading a chapter (or the lghibook), you can go over the
book again and complete the basic branches sutiaradation, example sentence,
word class, basic collocations and preposition frima context of the book.

Afterwards, think of the word and add your assaamtcontext or hyperonymy and
evaluation. Moreover, think of a mnemonic devicgat! feel that the word will be

difficult for you to remember in the future.

Working with a dictionary:

The second stage of completing the card requir@®molingual dictionary. It can
be done the same day or later. First, if the teragttenot provide a pronunciation of
the word, now it is a good time to complete. Secofwd some important
collocations, check the register and word-formatiddd definition or synonymy

and antonymy or the second meaning of the word.rbt necessary to go through
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this stage with all your words. You can skip thimge, for instance, with
conjunctions, pronouns and with words which do meofuire such a treatment and

are easily remembered. Now you are ready to peactis

3.3. Learning

At this moment, there is a lot of information or tbard, however, we do not work
with all the information at once. While learningin the cards, some branches are
always hidden and only some are visible. Therefawe types of testing, which
should be used. The testing cards in the exampdswbare taken from the
computer programme MMB; however, you can easilypare your own hand-made
testing cards that will do the same job. Examplesetf-made testing cards can be

found in theAppendix Il
Test1

Learning vocabulary should start with Test 1, whadsumes that the user is not
familiar with the words yet. As Figure 3-1 demoasgs, in Test 1 you can see the
following branches:pronunciation, sourceand picture, the central word, word
family and word class,and collocation branchegpossiblyprepositior). First, you
should read aloud the word and its collocationsrfpnciation will help you)icicle
hangs, icicle meltand try to remember the word in your first languabjee other
branches serve as hints. Second, you should sayomymy or a definition of the
word (possiblyantonymy, icicle = piece of iceFinally, think of a context of the
word and think of your own associatiom@nter, cold, dangerDo this test with all

your words in the carry-on box.
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Figure 3-1, TEST 1

/ /' asikl/

SB Christmas artcl. p 34 @

Icicle

ey
a9 :

N ™)
g Noun (C) y
S A=
&
+melt

ICICLE

!

ice (Un)

B /

r,gf

-

Test 2

/

The second testing can be done the same day oblyolsder. Figure 3-2 shows
which branches are hidden this time. You cantemeslation, sourceand picture,
grammarandsituational context branchesdcollocations branched his test asks
for the central word and its pronunciation and,pdssible, a different word
class/family of the central word as in our exampde:— uncountable nourDo this

test with all your words in the carry-on box.

Figure 3-2, TEST 2

/ Rampouch

Winter cold

7

- danger
SB Christmas artcl. p 34 @ o
i \ +hang from
»)“ "
+melt
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Test 3

After practising the words properly via Test 1 @)dyou can proceed to Test 3.
This test focuses on the central word as well agrammar. As it is apparent from
Figure 3-3, in this testing card we can pexture, example sentence, synonymy and
antonymy, word clasand register branch(if a special register is needed, in our
case we see only association/evaluation of the Jw@uimplete the central word but
also the correct form of this word that would fitet sentencejcicles are
pointed..The correct form should be written in the lowet lefanch. This test is
useful in particular with verbs, as it practiseSedent tenses. Do this test with all

your words in the carry-on box.

Figure 3-3, TEST 3

- | danger
Noun (C)

B /
P =piece of ice
are pointed pieces of ice that are formed

K when water freezes. They hang from a roof.

Test 4

Finally, there is a test, which checks if you cae the word independently. Test 4
concentrates on collocations and eventually registestyle. The information on
antonymy (or possibly different meanirag)d synonymys uncovered to draw the
difference between them and the central word. Tifierdnce is made by the
collocations you connect with the word or with théerent register in which the
word is used. For example, if theresayin the synonymy branch armhnouncen
the central box, it is clear that the style brasbbuld be completed with the word
formal. The collocations then will be for examplgovernment, authorities.
Similarly, if the central word isved obviously you will have the vertmarry in

synonymy branch, in this case you should know tatspeak aboutewspaper
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English. There might be a situation when the antonymy Wrascoccupied by a
different meaning of the central word. In case loé¢ tvord set up the central
meaning of the card might bstart a businesand second meanintp arrange
somethingsee Figure 2-7). Those two meanings differ inamations. The correct
collocations which are required here aoenpany, businesaotmeeting The above
mentioned detailed testing is, however, aimed atesits with higher level of
English. In this test, simply words that go togettemn be tested as it is

demonstrated in Figure 3-Kjcle - melts, - hang®Do this test with all the words.

Figure 3-4, TEST 4

a |

/' aisikl/
Noun (C)

N
;i : u /
ice (Un) %r =piece of ice

4. HOW TO USE MMB IN ONE-TO-ONE COURSE

Mind map box offers a large number of ways to psactexis during the lesson in
one-to-one courses as well as in group coursegeTibeno doubt that the way of
notes taking is rather irrelevant if the studergsinot study his or her notes at home
at all. Thus it would appear that whether studemtte down the new vocabulary in
traditional lists or they create a mind map, theuheis the same. Yet for those types
of students who do not pay any attention to thetes, Mind map boseems to be
more advantageous since the cards can be usedafdice in the lesson and serve
as a good tool not only for students but also éaichers. The teacher can take the
cards from the student and test him or her ingésedn (Kacafirkova 69).
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The following activities practise listening skill§hey are in particular suitable for
auditory learners. The simplest way to practise uke of lexis, which is being
learnt, is to test the forms and collocations o thord. The teacher reads the

central word and elicits desired forms and collomeet from the student.

Example — Word-formation:

T: Give me a noun of the verb ‘replicate’.

S:Replication.

Example — Collocations:

T: What can we set up?
S:Business, organisation, company.

A lexical field game is another speaking activitgttalso practises the forms of the
word. It is based on the context branches of thp. ke teacher reads the words
from the context and collocation branches and #s&sstudent to make a story or

sentences including the given words.

Example — Lexical field:

T: I'm looking foran adjectiveconnected with havinigts of moneyand
possessionit describegpeople.
S: Wealthy.

T: Make a sentence from (create a context for) sontteedfollowing words -
tragedy, violence, furious, take revenge on sb.
S:In Shakespeare’s tragedies characters take revenggmebody because

they are really furious.

Other activities are based on associations. Trst &ictivity is very simple. The
teacher takes student’s cards and reads the cemrdj the students then react with

their association, the first word that comes tarthends.

Example — Personal associations:
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T: Chimney sweep.
S: Luck.

A slightly more difficult activity can be done with student of higher level; in this
case, the teacher reads the branch with the sententtthe student completes the
missing word and reacts with another sentencedat logically follow to make
the story continue.

Example — Sentence branch:

T: Forrest Gump for the bus.
S:Is waiting.Forrest Gump is waiting for the bus. He is sittmga bench
at a bus stop.

Besides listening skills, mind map cards also helpractise writing. The following

activity recycles words from the stock box and tBhsuld be done as homework.
The student is asked to pick six random words &drom his or her stock box and
write a one-hundred-word story using all of thens.tAe cards already include the
correct collocations, forms and typical contexhertgrammatical or lexical of the
central word, it helps students to learn to usevibeds correctly and to reduce a

negative influence of their first language (Kadadira 70).

5. HOW TO USE MMB WITH GROUPS

The following activities are designed in particullor groups. First, various

speaking activities will be presented, which canuked in individual courses as
well. Nevertheless, they seem to be more suitaiegyfoups as students compete
against each other in them. Second, completing dwvaadwill be described as an

alternative to the basic use of Mind map box.

5.1. Speaking activities

Mind map box activities practising speaking skdie based on inventing stories

and context from the words on cards. In the fiypetof games, two different cards

are used and put together. It can be done throwgmano or a pelmanism game
88



For a domino game, you need ten cards with the svgodi want to practise. One
card is chosen and put aside. The aim is to getfrall the cards. Students play in
pairs or small groups. They take turns and addafrtee ten cards to the chosen
one and make a sentence or sentences includingamstts. They do that with the
rest of the words, card by card, and create a abfdime cards like in the traditional
domino game, so every other new card has to bedagldlg to the card which is at
the end of the chain (left or right). In a pelmamigame, the situation is similar.
However, this time all the cards are on the tabte fdown. Students pick two cards
and if he or she is able to put them in the samé&gee or context in a time limit,
he or she wins the cards. The words can be usadyirforms and word classes.

These activities are suitable for all levels ofdstots.

Example — pelmanism game:

Words picked out by a student in a pelmanism gdmed-working, paint.
S:He is a very hard-working painter.

Other speaking activities are more creative anditite thinking in English. The
following games are rather time-consuming; they tbe other hand practise
speaking, fluency, active use of the words andtitiea As they require basic
fluency, | would recommend to play them with studeaf pre-intermediate level
and higher. For the first game, call®tbry teller,you need six different pictures or
photos for each group of students. They ought taddected carefully to elicit as
many associations as possible. The six picturepmarthe desk face up. Students
pick six word cards from their carry-on box. Thelas to connect words with
pictures and make a short story, then leave thel ward on the picture. Students
play in small groups of 2-4 and take turns. In oménd, they can connect only one
word to the picture or add another word to theysetwhere there already are some
words connected. In this case, they need to uséhallwords which lie on the
picture. Who adds the third word and connectshalwords in a short story, wins
the picture. After using a word card, he or sheesaltnother one from the deck to

have again six words in their hands.
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Another game is calle@hat is the connection?and is also based on associations.
Each student (or a student and a teacher) holdgisidres in his or her hands.
There are four word cards on the desk face up.eBtsdpick a picture and search
for a connection between this picture and one efwiord cards. Then without a
word put the picture on the desk face up. The athedents then must guess which
word had his or her partner connected to the pctand why (what is the
connection). After making a guess, students reteat connections and explain the

reason. The word (words) that has (have) beenwskEde swapped for new ones.

Finally, there is a game callé&teud’s dream,which is also played in pairs. One
student plays the psychoanalyst Sigmund Freud laadther is his patient. The
patient picks a word card and invents a dream hgherhad last night using this
word. It is important to repeat the word more tinreshe story. The psychiatrist
repeats what the patient said, and then gives @npnetation of this dream and
provides some recommendations. Then students $weaples.

Example Freud’s dream:

Patient:Doctor, | had a very strange dream last night,niy dream there
was a hugacicle hanging from a roof | was standing under the roof and
theicicle was exactly above me, but | couldn’t move. Tdide was about
to fall down and kill me. What does it mean, dogtor

Doctor: Well, it is a very strange dream, indeed. So,eheas a hugeicle
hanging above you and you couldn’t move, is it right? Dreagnoficicles
usually means that you are in a danger. Tibicle represents some fear that
is hidden in your mind. Is there anything you wsu@posed to do but you
didn’t because you were too scared? When you firddause of your fear,

you will never dream abolticlesagain.

Experimenting with words is a crucial feature o #bove mentioned games. For
learning vocabulary, it is very important to knoawhto use the word, but also how
not to use it. The teacher goes round the classnamitors, corrects and helps

students to use the words correctly and eliminat@sg collocations, register and
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grammar. One would say that for those games noisiecessary to have mind map
box and simple flash cards with mere English fomasild be sufficient; however,
it is not the case. Those flash cards would noadeffective as in mind map box
cards where you can find the following advantadésst, the correct forms and
collocations are provided on the cards and studsmgractise the correct usage of
the words and facilitate the recollection. Secdhdy can add more information to
their own cards while practising, according to tlieacher's or peer’s
recommendations, for example, different registefprmation about grammar of
and word, more collocations, word-formation. Thirdtudents practise the
vocabulary they really need to practise, becausevibrds are taken from students’
carry-on boxes. If the teacher takes a list of wdrdm a textbook or an activity
book, the words which they practise might be toeyear too difficult for the
particular student. This is also the reason whyséhactivities can be used for
various levels, yet not complete beginners. Theergiwords will set the level of

their speech and the level of the game in general.

5.2. Handouts

Using Mind map box in the original sense meansetdamiliar with the basic rules
of completing and learning from the cards, andoitiously requires some practise.
Unfortunately, there is not always possibility tedicate time to teach MMB
technique in all courses. However, regardless adthvdr teachers use MMB with
students or not, they still can use handouts basdtlis technique, which are easier
for students to use, and they still bear the esddieatures. They serve as almost
ready-made cards and can be used regularly afteshiing a unit or randomly as
some additional work. The greatest advantage isttitse tailor-made handouts
practise the vocabulary which should be recyclede Teacher picks ten most
important lexis from the unit and creates the canda Mind map box computer
programme. Then, he or she deletes some words tlierbranches and generates
the missing words into a table. Students’ tasloisdmplete the map (according to
an example card) by using the words from the tebde.those students who do not
have experience with this technique, the cards oughbe simple with fewer
branches than in the original mind map template.
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Three examples of such handouts are introducedenAppendix Il. The first
example was used with a group of four adult leanef elementary/pre-
intermediate level. This group gets such handoegsilarly, and the students are
familiar with them; moreover, after completing, theidents cut out the cards so
that the cards can be used for the activities destrearlier. The second example is
from a course of general and media English at ilee@e of Media and Journalism.
During the course, several mind map handouts aé asly as voluntary work for
students to practise words required for the exaodedts can get some extra points
if they complete the handouts. The last exampfeois a mind map box course at
the College of Media and Journalism. Those studamtaught the technique from
the beginning of the course and are used to comgléte cards on their own. The
occasional handouts serve as a help to teachutierds to complete it properly and

for their best benefit.

Moreover, handouts can be designed not only asdividual task but also as a pair
work activity. Figure 5-1 shows an example fromgagaw game, in which students
are given ten incomplete cards. First of all, they to complete the missing
branches; then they check their answers with thaitner who is also given a
handout with incomplete branches, but in his or ¢tese, different branches are

missing.

Figure 5-1, Jigsaw activity — Student A and StudenB

Oznamit
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Crimean Referendum Artcl (/)
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» =
\ - /] /
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announcement (n) 48 y a8 ) = say
The authorities of Crimea have ___that they Kannounced»»

K consider the territory to be part of Russia.

Crimean Referendum Artcl
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6. TEACHERS MANUAL - COMPUTER PROGRAMME

Not only is MMB beneficial for students but it bgs advantages also to teachers.
First of all, in case of one-to-one course, thehea always knows which words is
the student currently learning — not only the watttissy come across in the lesson,
but also all the lexis encountered outside of thesxc Additionally, the teacher can
prepare more activities and create more exeroispgactise those words very easily
just using the word cards. A computer programme een developed to make
working with the cards easier and more accessi#uefar, it can be used only by
teachers, but the plan is to expand the progranmntead it can be used by students

in the class and as home study.

Figure 6-1 shows the interface of the MMB program#e you can see, there is a
MMB template into which it is possible to type tidormation about the new word,
add a picture and save it into a database. This thaywhole database of words can
be created and later used for further work (pregahandouts, exams, and class
testing). Each word can be added to a certain gribup possible to make various
groups based on units in textbooks, lessons, ceunsany other criteria. Besides
database, the programme serves as an exercisdfttiodre is a projector in the
class, the teacher can use the programme to mab#@swords with the whole class
using thetestbuttons that represent tests 1-4 described ictibpter 3-3. The saved
cards seem to be also useful for creating end@fetiurse tests or progress tests
using the information from the mind maps. The teaobtan just go back to the
completed words and use the sentences and cotiosd prepare matching, gap-
filling or multiple choice exercises. Moreover,ist possible to create jpg images

from the cards, so they can be used for gamesuatitef practise in a class.
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Preparing handouts is another important usage oB\kbgramme. First of all, the
teacher has a possibility to delete some branamesnake the cards simpler, easier,
fitting the students’ needs and level. With thephel thecompletebuttons, which
delete the contents of particular branches, teacherpare half-completed cards
and create handouts described earlier. Afterwatigs, missing words can be
generated into a table only with one click onphi@t group button

Figure 6-1, Computer programme MMB

/ : Mind Maps . =5 =
& | Hisdot neba viodit adres. >|[8- Google ) 5 &

\ [ New word ]\ New group
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1]

“‘ [ Save word ] | savetogroup v

[ Save as image ] \ Print group
v Delete map
Change picture

( mesti J( compete1 J( compleTES ][ No context |
( test2  J( compiete2 J(  original ][ No preposition |
[ TEST 3 ] [ COMPLETE 3 ] |No sense re!ationsl
(_ test4  J( compieTE4 )
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7. APPLICATION OF MMB - ONE-TO-ONE COURSES

| have been using the technique with most of mygestits from one-to-one courses,
with some of them more than two years. In my mastesis, observations and
analysis of four selected students were offeredis Tdhapter provides these
observations exactly as | present them in my mdbkgsis (Kacafirkova 71-84) to
draw the difference between the use of MMB in imdlinal courses and groups

which will be described later on.

7.1. Different students’ needs

All of my students described below are attending@-tmione courses. They are
young working adults in their late twenties, twomen and two men with different

levels of English.

The first student (S1) is a woman aged 27. Shebegmner and she has been using
this technique for three months. The main reasorstaged using MMB was her
dyslexia and the difficulties with learning langeagin general. Owing to her
disorder, she tended to worry about the new voeapuhnd was rather anxious
about mistakes. She is also preparing for a loayg st the United Kingdom and
needs to learn effectively and quickly to gain aibdluency in the language. The
technique was supposed to make learning new voaabahsier for her and thus
build up her self-confidence in learning Englishoidover, as she admitted at the
beginning of the course, she tended to lose mativaind she usually gave up each
language course after a few lessons. Thereforepttier aim was to help her with
her motivation. This student has been using thienigae from the very beginning,
so it has been proven that it is suitable evertferstudents with no knowledge of
English language. She seems to enjoy using thes.carcbuld observe that after
some time she got over her shyness while speakimglearned to connect the new
words to English songs as she had already knowiytizs but not their meaning.
That mnemonic device facilitated her recollectior ajuick reactions. Thanks to
the collocation and word-forms branches of the gawk could practise grammar
while learning vocabulary during the lessons. Mgegpas she learns the words in
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whole chunks Wear glasses, wait for, live in a flatt helps her with making
sentences. In comparison to other beginners whootlaise this technique, | have
noticed less strong influence of Czech languagdewising prepositions and other

collocations.

The second student (S2) is also a 27-year-old wontlais time of a pre-
intermediate level. She has been using the technigufour months now. | had
been teaching her for a year before she startdd Mithd map box, therefore | can
draw an accurate comparison. | suggested startitg MMB when | noticed the
ineffectiveness of her notes. She used to writerdtve new vocabulary into the
same notebook that she used for her grammar notdsshe recorded it in
traditional English-Czech lists. | noticed that lept writing down the same words
repeatedly. Moreover, | observed some interferemeng the unrelated words in
her list. She had also some difficulties with wéodmation and she used to confuse
different word classes. Another reason for incaaiog MMB was the necessity of
enriching her vocabulary while preparing for theTPEambridge exam. Thus the
aim of using MMB was mainly to avoid wrong colloicais and interference and
replace them by the correct ones, draw the diffserbetween word classes and
extend her vocabulary. Since she started to use MidBability to choose the right
word class and collocation has increased. The amofirthe new words has

advanced as well since now she learns the wordncst.

The third student (S3) is a 29-year-old man who heen using the technique for
over a year now. His level of English is pre-intediate. | did not notice any
special problems with remembering vocabulary. Havewas his education was
always focused rather on technical studies he lea@rrbeen taught any language
properly, and thus he had not adopted any goodegirao learn languages. The
task for MMB in his case was to overcome his oarai hesitation and lack of
fluency. Furthermore, the aim was to help the sttde develop metacognitive
skills and adopt effective strategies to learn bodary. This student has been using
MMB the longest, therefore the effect has been mudiceable. The most
significant influence | can see is when we encaumtenew word he always

automatically asks about its collocation. Appangnte now prefers learning in
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chunks. He has started to be more independenainitey vocabulary. He observes
and learns new vocabulary from some other souresgl® the textbook, such as
articles, simplified books, or people and annourer@sh he encounters during the
day, and he remembers the typical context, eith@nmatical or situational, of the
new words. As it will be shown in one of the folloy chapters, he has even
designed his own template card observing the MM@8srthat suits him best.

The last student (S4) is a man aged 29 of an imeiaie level who has been
learning via MMB for five months. He is rather commnicative and a very
imaginative and creative person. He also enjoydingasimplified English books. |
recommended the technique to him to facilitate mabering vocabulary from his
reading and support the change of mere passive lkdge of those words into an
active use. He was also interested in alternatideedfective strategies of learning
vocabulary. As he tends to think in pictures, theege no doubts that MMB would
suit him. Moreover, at this level, students learorenspecific words and the
vocabulary becomes much richer; thus working wiymosiyms and different
collocations is crucial. Different types of phrasadrbs, register and colloquial
expressions are introduced at this level, so treordtical knowledge of the
language is much detailed. MMB is supposed to mé#ike orientation in
metalanguage and terminology easier. It turnedhattthis type of students, thanks
to his creativity and visual preferences, was tlwstnsuitable user of the technique.
He seems to be very motivated to learn vocabulary. 1 have also noticed an
improvement in an active use of the new words wéjleaking, and in particular in
writing activities he very often incorporates trewnvocabulary. Furthermore, using

mnemonic device greatly intensified his recollecta the learnt words.

7.2. Different mind maps

In this chapter, some samples of my students’ caitisbe provided. Different
approaches to MMB will be apparent from the examplehe dissimilarities are
caused by different levels of students, but moreartantly, by their different
learning styles and personalities. We usually canress about ten new words each
lesson with our students. | have been using tHenigaue with my students for some
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time, so | had a wide range of cards to compagchked four cards from each

student to demonstrate their most typical features.

First of all, figure 3-1 illustrates the cards df, & beginner student. As you can see,
almost all branches in the cards are filled. Sh#satle information to the cards in
successive steps, which is also a good practicédor This student usually uses
some pictures to accompany the information aboeitvtbrd. At her level, a great
number of new words is concrete and easier to q@ditan at higher level when
more abstract words are learnt. She also uses sor@monic device for words that
she does not remember well; for instance, she alligedin treeswhich is a title of

a drama series she watchesatree card. We also usually fill together the word-
formation and word families branches, so she camleore words at once without
any problems, e.gglassesand sunglassesheart and sweetheart- this word she
already knows from a song, it helps her with pramaton of the wordheart
(especially difficult for the Czech learners). Mover, some context branches (or
hyperonymy) are completed as well, suctbagy partsin the heartcard, ornature

in thetreecard. If a preposition is required, she fills itvasll to be sure how to use
the word in a sentence, elggo on a dateHowever, we do not work very often
with synonymy/antonymy branches as this kind obiinfation would cause some

confusion for students with dyslexia.
Figure 7-1, S1 Beginner student
CRRES (7 ;!/u et bt I 65/11?1376 7

ﬂ'. %;‘Ei-’:'&

VEds o
/ ?/4@,'3/ : SNl ilems
L [
ok
¢ 4 QK
@/.,0/” ) AL

N Shave

fovkay |

poileled.
dahsaiit .
duntheart SO head MO
\_He drola py heant- Vs Qrow A’M“E—a .
[ U ﬂ— =




Figure 3-2 illustrates the style of Student 2. A¢ first glance you can see that the
student uses a pencil to complete the cards, wkighite practical when she needs
to make some corrections; on the other hand, itemaélke card less contrasting. As
it can be seen, she usually adds a picture to trdswHowever, she does not use
the keyword method or any other mnemonic device;rsther uses illustrations to
demonstrate the meaning. It can be also noticet ithall four examples the
branches for sentences are filled. In her caseseéhtences do not serve for practice
(as she does not leave out the central word) batdesnonstration of a grammatical
and lexical context of the word. In this manne shn see the correct form of the
word in the sentence, which is easier for her aravoids confusion. The student
also uses branches for hyperonymy, if it is possilbb demonstrate that, she wrote
Mammals on a hyperonymy branch in thbedgehogcard. This kind of
categorization helps to connect the old and the pexe of information, and
therefore encourage the recollection of the wordrédver, this student always fills
in the word-formation branches so that she cantlseedifferences between the
word classes and learn them together with the nemwt teaches her to remember

typical suffixes of particular word classes.

Figure 7-2, S2 Pre-intermediate student
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Figure 3-3 shows the cards from Student 3. Hisestylcompleting is very simple.
He uses just a pencil and does not need any spdfaats such as colours, pictures
or other symbols. The mnemonic device is missingvalsé As you can see, some
branches are left blank, for instance some cortteaiches or a sentence branch.
However, the most important information, such dgcation or word formation is
added almost in all cases. To demonstrate thatcgousee in thenvestigatecard
the following collocationsinvestigate-crimehut alsopolice-investigate, journalist-

investigate.

Figure 7-3, S3 Pre-intermediate student
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In comparison with the former student, student ¢ésds are almost completely
filled. As you can see in Figure 3-4, he alwayshhghts the central word, uses
pictures and his personal associations. This studentypical visual learning type,
and that is the reason why the keyword method wimkkim. He uses his personal
associations to create an illustrative connectmrsdmething familiar. Moreover,
proper work with a dictionary is apparent here. THiionary helps him to add
more collocations, for instancemporary-accommodatioiut alsotemporary-job.
The pronunciation branches are completed as wsllydd can see, he is learning to
use the International Phonetic Alphabet, which appéo be very useful since it is
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used in most monolingual dictionaries. He also usaaches of mind maps to point
out some irregularities, grammar context and warthation. For instance, in case
of the spit card, he marked the verb as irregular and addegdbkeform and past

participle.

Figure 7-4, S4 Intermediate student
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7.3. Different opinions

From the above described observations it can belwded that the technique is

suitable for various types of students with difféareeeds and that some positive
results were achieved. Nonetheless, the mere clisErs are not sufficient for

answering the question, whether the students centie technique convenient and
helpful, and thus whether they will adopt it ane wgthout teacher’s support and
supervision. In other words, the inner insight wasessary. This is the reason why
a short questionnaire was designed and given tettltents to complete. The main
points of students’ ideas will be introduced hefbae questionnaire consists of

eleven questions concerning the time dedicatedaming, the type of completing
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of the cards and self-testing, evaluation of aséisidone during the lesson, and the
method in general.

1. How much time do you spend on MMB at home? Do youtiedy while

commuting?

The technique was designed to make learning maesaible. A carry-on box with
the brand new words should be taken everywhereuaed whenever the student
finds a few free minutes to practise. Ideal oppatiuis while commuting,
travelling, waiting at the doctor’s, etc. Based the students’ answers, it can be
assumed that students are aware of this benefgature of MMBand use it quite
often. Moreover, it seems that students are usqudctising the words regularly.
S1 practises 10 minutes on a daily basis, shelaésas while travelling, long or
short distances, and if she travels with friendeytuse the cards to test her on the
new words. S2 also practises regularly, 15 minatesy, as she is commuting to
work she learns on a train and underground. S3dspabout one hour a week
practising and creating cards at home. Then helynpiactises on the way to work.
S4 dedicates the most time from all the studengssipends about two hours every
couple of days by creating cards. He goes by caotl so he practises exclusively
at home.

2. Do you always fill in all the branches in the cardWhich branches do
you always complete and which are usually blank? Wbh branches are

in your opinion of no use?

MMB includes branches that are obligatory, whick aonsidered crucial for the
technique, and are highly encouraged to completsh as collocations/preposition,
word-formation, pronunciation, translation, and Bome case grammatical
context/register; and optional branches that atbherapersonal and help with
recollection, such as mnemonic device/picture, seekation branches, context and
sentence. The question was asked to check if tidests feel the importance of
obligatory branches and if they appreciate the ipdigg of completing optional

branches.
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It was proved that the students complete the dlgigdbranches almost in all cases.
S1 tries to fill in all the branches step by stapjnly for those words that she needs
to practise more. She considers completing a caalkand of exercise which helps
her to remember the new words better. S2, besidesptonunciation, word-
formation and other obligatory branches, she maeticalso the source branch that
she usually fills in as well. S4 points out thatuseially leaves blank those branches
that are not necessary or impossible to completeonnection with a particular
word class or word (for instance, if there is naoagmy for a particular word).
Moreover, he adds that he usually skips the solwamch as he very often
encounters a new word while creating a card fotreroone, so there is no specific
context that would trigger his memory. There were mentions about useless
branches in the students’ answers. The studentsideynall branches useful and
important. S3 states that the reason for leavimgesbranches blank is a lack of

time.
3. Do you use any mnemonic device? Which one? If nathy?

Three students (S1, S2, S4) agree on using mnerderice or a picture for more
complicated words or words difficult to remembet. says that she sometimes adds
a picture or some mnemonics if she finds out thahefter some practice she is not
able to remember the word. S4 uses the keyword odetlAs he explains,
sometimes the picture representsnani-story that includes some triggers to his
memory. As to S3, although he considers the mnerraeice good to use, he does
not use any. He mentions not enough space in aacafdhis lack of imagination as

the main reasons for not using it.

4. What activities do you use to practise and test vabulary from the

card?

The aim of this question was to reveal which teghes the students have adopted,

and which they are used to using, in addition eoadhtivities we do together in the

lesson. It turned out that the students differhdligin the style of practising and

testing. S1 mainly does translations into Englishen she covers all the branches

except the Czech translation and tries to recolteet English word and its
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collocations, then she recollects or makes sinsémtences to those that she has on
the sentence branches. On the contrary, S2 useslyntbe English-Czech
translations. She reads all the branches exceptCttexh branch and tries to
recollect the meaning. S3 also uses mainly simgsting. He usually does the
classical Czech-English translations, and he usesother branches to help him
with the recollection. S4 besides the translatoss some more variations, such as
testing the collocations, reading (memorising) Wiele mind map and generating

new sentences.

5. Which activities that we do in the lesson do you osider most effective,

most entertaining, most demanding?

From the students’ answers and also from my obSengl can conclude that
domino and pelmanism seem to be the most entertpictivities, whereas 100-

word-story the most demanding and effective, howewt so popular.

6. Why did you decide to use the technique? What hashé technique
helped you with?

This question was designed to prove if my expemtatimet with the expectations
of my students and if any of them were fulfillecheTresults appeared to be very
positive. The task for S1 was to help her to overeder difficulties with learning
vocabulary caused by her dyslexia and increasentitevation to learn. She herself
says that she uses the technique because it isodafig; the cards are space-
saving and can be used wherever. She considetedheique fun and motivating,
as it helps her to dedicate more time to Englishs leasier for her to do a ten-
minute practice every day with the cards than skaynething from the book. She
usually did not open the textbook at all in thetpdmit opening the box and

practising just a few minutes every day is not s&ea problem.

The expectations for S2 were to help her with ttgcdlties with remembering
new words and enriching her vocabulary. She sags gdhe wanted to try a new
strategy which would help her to remember more dmaigd words, as she had

always had problems with memorising words from titaglitional English-Czech
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lists. She thinks that learning with MMB is fun aeffective. Moreover, she admits
that it helped her to transfer the new words imgiiva vocabulary.

One of the aims of MMB in case of S3 was to shomr kome alternative strategies
to learn. What he says is that the technique hehpmdto understand how to learn
vocabulary properly. Thus it can be assumed thataiim was fulfilled. As to S4, in
his answer he emphasises the creativity of theniqak in the comparison with
boring traditional memorising. Moreover, as herlsi it helped him with enriching

vocabulary and dedicating more time to English.

7. Do you think you remember new vocabulary better tha before you
started using MMB?

As S1 points out, she feels that she can remerhbandw words much better since
together with the word she also picks up the calionis, and therefore she knows
how to use it in a sentence. Moreover, it helpswién the recollection. She adds
that in the beginning, she did not believe in itambut now even people around her
noticed that the technique had helped her.

The answer of S2 was also positive. She says sheetaember the words better
and she recollects the collocation and a sentdmedas in the card. S3 admits that
before he used just traditional lists for learnimgpich he now finds insufficient. S4
considers his learning and remembering vocabulaoyencomprehensive than

before.

8. Do you feel more motivated to learn vocabulary whé using the

technique?

S1, S2, as well as S4 feel more motivated to lgaoabulary than before. S4 adds
that the reason is the creativity of the technidga@ considers MMB more pleasant

rather than motivating.

9. Do you work with a dictionary?
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S2, S3 and S4 admit using the monolingual (Endlisgglish) dictionary, more
often than before. They consider it necessary fopgr completing of cards. S1
says she cannot compare as she is a beginner and sinly learning to use

dictionary.
10.What are the advantages and disadvantages of MMB?

The advantages of MMB mentioned by the students tlyjnosoncern the
comprehensiveness of learning vocabulary. S3 akaseb54 appreciate that they
have more information about the word together & place. S1 likes the variety of
testing and practising activities that can be defttb the cards, and that she does
not have to be forced or persuaded by anybodyaim |éMMB itself is motivating
for her. S2 also points out the various possibgitio practice. She also considers
the technique fun way of learning, and she appregitnat it supports active usage
of new words. S3 underlines the advantage of lagr@nd consolidating new
vocabulary while completing cards. S4 believes beatan learn greater amount of
vocabulary with this technique, as he also comessacsome new words while

making a card.

As to the disadvantages, for S1 the cards seemetdod small for so many
branches. She would rather appreciate more spateefavords. From time to time,
she also has problems with identifying which brasled should use for which piece
of information. S2 as well as S4 consider the tegplen time-consuming, whereas
S3 sees the biggest disadvantage in manipulatitiy eards; for instance, on the

public transport, where there is a possible dangdropping them and losing them.
11.How would you change the design of the card to suybu better?

Learning to complete the cards properly and usirrggularly, those are only the
initial aims of the technique. However, the secopdacus of MMB is on helping

students to develop their metacognitive skills. @ossible way is to let them do
things their own way and let them experiment. Tisighe reason why this question

is more important for students themselves thamfpresearch. It was supposed to
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make them think what they would change to fit teehhique to their personal

needs.

In general, students seem quite satisfied withcdrds. Whereas S2 did not suggest
any improvements and said it had everything shelegkdor learning, S1 made
some comments on the design of the cards. She wuoake the cards bigger,
instead of a 3D block in the middle, she would @reinly a simple box, and she
would add different symbols to the branches that abuld understand better. An
interesting comment was made by S3 and S4 who suggested using the other
side of a card. S3 thinks he could use the spadbkeobther side for a mnemonic

device.

S3 has been using the technique for the longedtthars the question of adjusting
the cards to his needs has been already discuafied.he learnt how to use the
original cards properly, he developed his own desifjcards following the basic
rules, such as keeping the obligatory branches. rEisé (size, design, length,
colours, symbols) can be changed according to ithdial preferences. Figure 3-5

demonstrates his card template that he has beeg fasiseveral months.

Figure 7-5, Student's original design of MMB
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As you can see there is no space for a picture mn@amonic device, the central

frame is much wider and there are fewer branchesgdtis no source branch, just
one branch for word-formation, and one for contestead of three and two for
collocations/preposition instead of three). He athanged the shape of cards for

better manipulation.
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7.4. Conclusions & results

From my observations, it is apparent that the teglencan be used for various
tasks related to learning vocabulary. The obsesmathave proved that students do
have various expectations and preferences. Diffesgrdents can enjoy different
benefits of MMB. It has been shown that the techeigupports regularity in
learning and practising. Thanks to MMB most of niydents (not only the four
mentioned) practise new vocabulary more regulatythe cards are ready to use
whenever and wherever. Some students appreciate effesctiveness and
comprehensiveness in learning vocabulary. It sebatghe wide variety of practice
and self-testing that MMB offers together with deeativity make the technique
motivating and fun for adult learners. Althoughytto®nsider the technique slightly

more time-consuming, they are still willing to spdahe time on it.

A significant conclusion which can be drawn is thrageneral, adult learners feel
satisfied with the technique and will most probatiytinue using it after we finish
our course. It seems that they have learned t@umsenolingual dictionary to look
up synonymy, collocations and other important infation about the words.
Moreover, they have discovered the possible adgantd mnemonic devices. In
this manner, students can adopt important skills Fearning vocabulary

(Kacafirkova 71-84).

It has been over a year since the research wasucmtd S4 passed successfully
FCE exam and at this moment, he is on his travedar as | know, he still uses
MMB with all the original features for learning nemords. We had finished course
with S1 before she left to the UK and | am not ently in contact with her. S3 and
S2 are still continuing with the course and we stid using MMB for new
vocabulary. Moreover, at this moment | am using MMBso with a pre-
intermediate student in her late thirties, anotper-intermediate student in his
fifties, and with one elementary student in hisidg, who finds learning language
extremely difficult, mainly due to dyslexia. Espaty for him, | prepared a

simplified template card which bears less informati
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8. APPLICATION OF MMB - GROUPS

As it was noted earlier, the technique was desigmdnly for one-to-one courses
but also for groups. Thus MMB has been applied tpaup of students from the
College of Media and Journalism to demonstratessipte usage of this technique

in courses with more students. Here | present nggmations.

8.1. Course description

The course, calleReading newsan which MMB was applied, focused on critical
reading. Ten students at the age of 19-21 of uppermediate level were attending
the course. It consisted of ten ninety-minute tearhHessons and one revision
lesson. The whole course lasted eleven weeks. Theo# the course was to
introduce to students the most important Britisd &merican media, analyse the
contents and language of the articles and reparnd, enrich their vocabulary in
terms of media language. We concentrated on news@apcles, but also on style
and register, formal and informal language, promtion, and written versus

spoken language.

MMB as a learning strategy was incorporated to slstuwdents how to learn
vocabulary more effectively. We were using the tegue since the very beginning.
The first lesson was dedicated to an explanatioim@fgeneral principles, and then
each lesson consisted of a media part, in whiclwarked with articles and reports,
and a language part, which focused on a particatanch of a MMB card
(collocations, sense relations, associations, texgefc.). After each lesson, students
were supposed to complete ten mind map cards aswork, and thus learn ten
words from the lesson. Altogether, students le@fnhew words via this technique
and created 90 MMB cards. Either they completedian their own or via
handouts. At the beginning of each lesson, therg aveevision of the new words
from the last week, either via very quick wholesslaests (using the computer
programme) or through activities described in chaptl. The last lesson students

were given an end-of-the-course vocabulary teshexk if they were able to learn
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those 90 words, understand some concepts suchi@ssidregister, headline
English, and if they were able to use the technigiB.

8.2. Assumptions

Before the beginning of the course, | formulatedesal questions concerning usage
of MMB in the whole class. Those questions wer¢hat same time the primary
objectives of the course from the teacher’s pointi@w. First of all, | askedis the
technique understandable enough to be explainad ten-week time and are the
students able to learn it without difficulties? In one-to-one course, the teacher
can spend as much time as the student needs oairergl and practising the
technique. That is however not possible with thellgroup. There is limited time
to spend on checking if they use it correctly. Tthestechnique ought not to be too

complicated. It should bring order not chaos taletus’ learning.

The second question was the followinfpoes the technique help with

development of metacognitive skills in learning laguage? The observations

done in one-to-one courses showed some positivdtseis this sense. It is not
absolutely necessary, whether students will cosetinsing the technique without
any changes after the course finishes. Neverthetessmost important task of
MMB is to teach students certain strategies inniegr vocabulary that they would
fully adopt and carry on using, such as learninghanks, focus on collocations,
using situational and grammatical context to knamwho use the word, understand
the terminology of monolingual dictionaries etc.ab@ng metacognitive skills is

highly stressed in primary and secondary educattahis moment. Therefore, this
guestion was crucial as it would imply if the terjue could be also applicable and

useful at high schools and primary schools.

The third question concentrated on support of tectbn: Does the technique

help students to remember vocabulary effectivelyPaving considered the effect
which the technique had had on students in onexoamurses, | assumed that it
could be similarly effective in groups. MMB supmortomprehensive learning of

vocabulary, it helps to create more connectionsthatefore remember the words
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deeply and for a long time. However, the main goastas, if ten-week time
would be enough for students to realise the impeogaof cognitive depth, and

whether they could feel the efficiency of the tecue in their language production.

Finally, the question about motivation cannot be avoidamthe students find the
technique motivating? In one-to-one courses, adult learners enjoyed t&timg
and learning from MMB, and thus felt motivated éaidn English. The situation is
however different in this course. Even though thedesnts are in their early
twenties, in terms of a life situation, they haverenin common with teenagers
from high schools rather than working adults wheided to attend a language
course. | wanted to observe, whether they enjoypteting cards and learning from
them, although it is rather time-consuming in corigman with simple memorising
Czech-English translations. Moreover, the quesias, if the activities and games
based on MMB technique would be appreciated asiusefconsidered as a waste
of time by the students.

8.3. Course observations and students’ answers

The following chapter shows if my expectations math students’ results and
opinions. There were several ways to check it.tFifsall, the above mentioned
end-of-the-course test was designed. It consistethe exercises of various types:
matching, gap-filling, translation, word-formatioagdd-one out exercise, and one
exercise dedicated especially to MMB technique. édwer, at the end of the
course, each student handed in 90 cards which hiaglycompleted and learnt
throughout the lessons. Students’ evaluation of téwhnique was of a great
significance for this survey, thus a questionnaua@s prepared to analyse their
opinions. The questionnaire consisted of sevenedlas half-open questions with
one or more answers to select, and students owmeaomary. The questionnaire
can be found in th&ppendix VSome questions were added to encourage students
to express their opinions in their own words. Qthigse students whose absence did
not exceed 70 per cent, participated in the quessive. There were eight students

who fulfilled the conditions.
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8.3.1. Question of accessibility

The first assumption was about accessibility andewstanding the technique.
Throughout the course, | could observe that stisdeidtked up the rules of the
technique very quickly and were not confused of gletmng the cards. It soon
became apparent that students of upper-intermelénaté are able to work with the
technique independently. This was also confirmedminchecked all students cards
at the end of the course. Not only did | find obatt students were able to
understand the technique and complete the cardsraswork, but | also learnt that
they were able to use MMB on the spot without aimysh This was proved by one
of the tasks in the end-of-the-course test. Inélse students were supposed to pick
whichever word they had learnt in the course amdpiete a blank template. If they
did not know exactly the form of the word to writdo some branches (or if there
was no option for this word in this branch), thegrevallowed to substitute it with a
general term for this particular branch. All stutdewere able to finish this task
successfully. Most of the students filled in cotieall the branches that were
possible to complete. Only one student omitted ntloa@ three features of MMB
but the branches she completed, were without pmudld-igure 8-3 shows some
examples taken from the revision test of four deldstudents.

F|qure 8-3, Students’ card:
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8.3.2. Question of metacognitive skills

The second assumption about MMB concerned metairogrikills. There were
three questions in the questionnaire dedicatedhitoissue. Firstly, | asked which
skills (if any), students had learnt via MMB. Themas a multiple choice, but
students could add their own commentary or answérs. most favourite answer
was:learning vocabulary in context and its collocatipmsich was selected by five
students. Four students selected the optwmderstanding the pronunciation
symbols (IPA), three students appreciated that via MMB ythiead learnt
terminology which might be useful for their futul@nguage learning, and other
three students learnt to use mnemonic device. Thi®ro working with various
dictionariesas well asusing associations/ere both selected by two students. It is
very satisfactory that none of the students sedettte option which said that the
technique had not teach them anything new nor fht®m it did not teach me
anything | would use in the futurtt seems that in terms of metacognitive skills, a
students had learnt something that he or she cemssidhportant in vocabulary

learning.

Secondly, another question connected to metacugngkills was the one about
terminology. In this case, the answers differedsaterably. On one hand, three
students marked terminology used in cards as a lomatipn in their learning. On
the other hand, two students considered it undetatde and easy to learn and one
student even considered it very helpful in learnifgr one student the terminology
was not new at all and another one could not see ume of knowing and
understanding the terminology. No valid conclusgam be drawn from students’
answers. However, it seems that students need tmoee to get used to the

terminology to use it without difficulties.

A very satisfactory results came from the third sjisn concerning metacognitive
skills. | asked, whether students will use anyhaf teatures or the whole technique
in the future. All students but one will use atsesome features of MMB. Only one
student answered that he or she will go back tssatal English-Czech lists without
any change. All the other students will adopt teatdres that they had learnt via
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MMB. They mostly underlined the following: using sasiations, collocations,
mnemonic device, context, word-formation, synonyamgl antonymy. Moreover,
two students would appreciate the technique ifaswn an electronic version and
another student will continue using the whole téghe MMB in print version with

some personal changes of design and branches.ninthe technique proved to
play an important role in metacognitive learning foost of the students, thus it

fulfilled the expectations in this sense.

8.3.3. Question of remembering and effectiveness

As it was stated earlier, | believe that MMB helgarners to facilitate memory, and
therefore remember new vocabulary better and cdmepsevely. There were two
guestions in the questionnaire to check if thismmpi is shared by the students as
well. First, the students were asked whether teeyember the vocabulary they had
learnt in the course via MMB better (there were enoptions to explain how
exactly), worse, or the same as via some othemigebls. Students could select
more options. Only one student claimed that he nelbeeed the vocabulary worse
via this technique, another one could not see dffgrence in MMB and the
technique he or she was used to using. The regheofstudents’ answers were
positive. Three students selected the optidkmow how to use a word in a sentence
because | remember the collocations and grammanefvord from the cardlwo
students responded that thanks to MMB they couldilyeaonnect the new
vocabulary to the already known words. The optithe vocabulary is easy to
recollect when | see it in Englistvas selected also twice. One student believes that
he or she remembers the words better and will rdmeerfior longer time than when

he or she learns only by translations.

Secondly, there was a question which explored & $tudents considered the
technique effective, ineffective, or effective th@me way as the other techniques
and why. Three students marked MMB as an effedteé two students find the
technique equally effective to the other stratedlesy use, and three students
consider the technique ineffective. The students bdlieved in efficiency of MMB
gave the following reasons: they learn more quickigy learn more vocabulary,
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learn vocabulary in-depth, (it means they know Howuse them). One of those
students said: “Frankly, it takes more time thanalulary learning in a traditional
way. On the other hand, I think that it is much eneffective” (translation PBA
student who considered it equally important asdtier techniques argued: “This
technique is for me too time-consuming, but | apprte that via this technique |
could practise and learn the use of the words, usecthis way | remember them
better” (translation PB). Students who did not apfate the technique and see
more disadvantages, mostly agreed on the factittihakes a lot of time to use it,
they would rather use the time for learning moreabulary only from Czech to
English. One student claimed: “I am used to usinly €zech-English lists, which
do not show me the use of the words in a senterdecations, etc., which is the
advantage of MMB, however, | remember the wordsebahat way” (translation
PB). The two questions concerning recollection affectiency proved that most
students were able to use the technique for themetit, in terms of remembering
vocabulary. However, there are still some studevit®e do not understand the

importance of spending time on learning vocabulary.

8.3.4. Question of motivation.

The question of motivation was also raised. Firgthg students were asked if they
enjoyed completing cards and learning from MMB. ééhrstudents responded
positively, they appreciated that MMB differed framaditional textbook exercises.
One of them also explained that he or she learnei@ muickly thanks to context
branches. Two students, however, did not enjoyguMiMB very much as it took
too much time and one student even did not seeeiipéred effect. Another two
students responded neutrally, as they claimedhiegtdid not mind completing and

learning from the cards and they considered itngsogher task or homework.

In comparison with the former question, the respenen MMB activities and
games turned out to be unanimously positive. Nty thre supporters of MMB, but
also students who responded negatively in some r otheestions in the
guestionnaire, considered MMB activities useful.bNdy marked the games as
boring, waste of time or useless. On the contraliythe students appreciated that
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they could practise speaking skills via those @ats, some considered using the
words in context useful and some marked the gasigsad fun.

It is not surprising that in terms of motivation MB applied to groups of college
students was not as successful as in one-to-onse=oaf working adults. However,
it showed that at least some of them realised tivataffective part of learning
should not be underestimated. To demonstratettiexe is a quotation from one of
the students’ responses: “A kind of relationshipegg built up while completing a

card, and also a feeling is evoked connected &rtecplar word” (translation PB).

8.4. Conclusions & results

The observations showed that an application of MMBgroups is undoubtedly
possible. The students quickly understood the basnciples of the technique and
at the end of the course, they were able to usedfpendently.

The results of the observations and the questioaisaiggested that MMB can help
considerably in developing metacognitive skills.t daly were students taught the
basic principles of learning vocabulary, but moreportantly, thanks to this

technique, the students had a chance to learn Iblyearperience. It would not be so
effective if the teacher only explained to the stid that it was necessary to
remember collocations and other aspects of languHge way they could realise

by themselves the importance of those featuresigfiractivities and games we did,

and through completing the cards and learning fifoem.

It appears that even though the students enjoyetetihnique, or found it effective,
or at least helpful in terms of remembering the neards, there is only little
motivation to use it regularly without a teachesigpport or surveillance. As the
main reason lack of time was given. Obviously, mafsthe students still do not
understand the necessity of cognitive depth inniegt In the further courses, it

would be worth devoting more space to this issue.

It cannot be underestimated that there will alwlagsa small percentage of students

who will have difficulties to use this techniquer fan effective learning and who
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will require a special help. The teacher shouldohtlose students to adjust the
technique, or the features which it representsith&r best benefit. Under no

circumstances should a learning strategy make itearmore complicated and
incomprehensible.
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CONCLUSION

Mind maps are a learning tool which helps to orgamieces of information into a
comprehensible unit. It captures a complexity détrens as well as details. The
theoretical part of this thesis tried to show hbwnt parallel the organisation of our
thoughts and information storage in the brain, #retefore correspond with the

basic learning strategies recommended by educéistma

As they are primary a visual tool with an attraetiesign, mind maps seem to be
suitable mainly for visual types of learners. Hoeewuheir valuable features can
appeal to students with various learning stylegaRi#less of learning preferences,
they stimulate creativity and make the learningcpss more engaging, and possibly
motivating. Each map is an original piece of arichtexpresses individuality of the

author and elicits personal associations.

The prime aim of this thesis was to demonstratéetyaof use which mind maps
offer in English language teaching. Various tex#tsacorporate mind maps in
their syllabi to teach and practise different laaggl skills. Nevertheless, the thesis
suggests that the role of mind maps in teachingleaching languages could be
expanded. Thus some new mind maps activities wereduced to illustrate the
possible utilisation of them. They were supposedsdéove as an inspiration to
teachers to create their own activities based ardmaps which would exploit all

the important features, and thus be even moretaféec

The fact, that mind maps might be of a considerabéein learning vocabulary, was
shown in the practical part I, in which the neveheique Mind map box was
analysed. So far, this technique has been apmiedult students of different levels
and age — working adults in one-to-one coursesjpgof adults, groups of college
students, dyslectic students and self-learners. edew a research which would

focus on children and young pupils is yet to bedtated.

The greatest advantage is the interconnection leetvpeesentation and practice,

which MMB offers. Various activities for one-to-oremurses, self-learners, and

groups were introduced to prove the variability usfage of this technique. An
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observation of college students using MMB was addethis thesis to show that
this technique can be easily applied not only te-tmaone courses but also to
groups. The observations proved that MMB might kseful in developing

metacognitive skills, and can help students to nibvkeir own learning strategies.

Moreover, it proved to be a good memory stimulatog as well.

The application to several one-to-one courses amdipg showed also some
limitations of this new technique. First, note-takiusing MMB is more demanding
than recording vocabulary in simple Czech-Englists] especially due to printing
and cutting out the cards. Whereas some studemfist rinnd this enjoyable, others
might consider this extra work as highly demotingti Incorporating modern

technology to this technique had been suggestenteoéd outweigh the mentioned
disadvantage. Thus a computer programme was dectlopich allows to create a
database of word cards, prepare handouts, anavbeds with the students in the
class. So far, it can be used only by teacherstbuotplies the possible utilization

also for students.

Another possible challenge of MMB concerns the dexipy of this technique.

Teachers and students have to be familiar withbéegc rules, which apparently
requires some training and time. This thesis pteska possible alternative to this
technique via using handouts that can be easilygpeel by teachers. They do not
require profound knowledge of Mind map box. Theg aasier to use and simple
for students to follow. The greatest advantagearfdouts, in comparison to other
exercises from the textbook, can be seen in thethat they practise what the
students really need as they are created by tbbéefrom the vocabulary database

of learnt words.

In conclusion, mind maps appear to be a very hkelgiol in language teaching.
However, it depends merely on teachers and thedestts to what extent they will
exploit their potential. They can be used exclugias the key strategy of language
teaching, or they might serve as an occasionatnali#¢e to make a particular
lesson special. Some mind maps activities reqeiaelters’ elaborate preparations

and systematic training with the class; others loardone spontaneously without
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any students’ knowledge of what a mind map is. Thésis, which is about to end,
had one vital message to convey: the most diffigettbeautiful task of teachers is
to make lessons engaging and varied. The teacbetdshlways make sure that all
their students, who have different learning preiees, experience and personality,

feel driven to learn.
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APPENDIX I - MIND MAP BOX

CARRY-ON BOX:
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APPENDIX II - SAMPLES OF HANDOUTS

Handout for elementary/pre-intermediate group: 1) atable with the words, 2)

an example how to complete a card, 3) a handout vaitmind map cards

Preklad Kontext Slovni spojeni/pfedlozka Prikladova véta
Plan, usporadani Communication | Long+ + answer _____isaperson who shares a flat with
Ve spojeni Family member | Makean+  +flight one or more people.
NemUzu se dockat | Feeling Stay+ +to meet you | You can go to the hairdresser and have
Fronta Living together | Be+ +to see you beauty___or a massage.
Zpozdit Relax Travel+ To+infinitive Why does Lily getin ___with Ben?
Nové slovicko Two Waitina+ Get+
Mother-in-law Time Ina+ I had to joina ___ for the toilets.
Flatmate Tvorba slov (jiny slovni druh, | Opaény/Stejny
Both odvozené slovo) vyznam I'm sure we can find a time that's good
Treatment Father-in-law adelay (n) | neitherofus | for__ofus.

(M)
Can’t wait to queue (v) Age=vék procedure It's from 3rd to 7th May, but | don't
For ages to treat (v) roommate know my travel___yet.

Mate=partak daughter-in- No news from you___.

law
to touch (v) for a long time Sorry I'm late. My flight was ___.
to arrange (v) the two
Preklad Kontext

/Vyslovnost/

Slovni druh

Zdroj slovicka

Predlozka |

Slovni spojeni

%

SLOVICKO

Slovni spojeni

SLOVICKO

Opacny vyznam

Tvar slova ve vété--> Prikladova véta s vynechanym slovickem.

N

Stejny vyznam/definice

Tvorba slov
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Handout for college students in a general and medignglish course:1) a table

with the words, 2) an example how to complete a cdy 3) a handout with mind

map cards

Nové slovi¢ko/Pfeklad | Slovni spojeni | Opaény/Stejny vyznam Prikladova véta
Aerial Prime Camera+ group of people __isashort song that is easy to
time remember and is used in advertising

Autocue Znélka Catchy+ audio file to take away onradio or TV.

Camera Anténa Commercial+ | member of camera crew __displays the words that people

operator speaking in public have to say.

Crew Prehled Film+ teleprompter peak time

Rating Ke stazeni | News+ Classification The film was given a 15 ___ by British

Presenter TV+ anchor person  brief report | €€NSOrs.

Tvorba slov (jiny slovni Kontext ___isthe evening hours, when the

druh, odvozené slovo) [Neows 19-22.00 Signal largest television audience is
available.

camcorder=kamera Team Download Statistics News is also reported online
through___.

a prime time show Profession Life broadcasting ___isashort news report on the radio

(adj) or television.

to jingle (v) TV /Radio programme

to rate-hodnotit ___uses camcorder to shoot films,
reports etc.
___isaperson who introduces the
different sections of Radio or TV
programme.

Preklad

/Vyslovnost/

Zdroj slovicka

Kontext

Slovni druh

=

Slovni spojeni

SLOVICKO

SLOVICKO

-

Slovni spojeni

2

Opacny vyznam

Stejny vyznam

Prikladova véta se slovickem ve spravném tvaru.

N
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Handout for college students in a mind map courset) a table with the words,

2) a handout with mind map cards

Nové slovicko

Slovni spojeni/Predlozka

Prikladova véta

Assume +places +house ___, the press exaggerated the story.
Consciousness | Absolutely+ +imply

Enchanting It is generally - ed +joke Don’tbe ___!You can’t pay £50 for a T-shirt!
Hilarious Let us+ +lead to...

Ingenious Lose+ Regain+ Few businesses are ___in the present
Intriguing that.. sth FOR sth economic climate.

Swap Look+ +situation | found the story rather ___.

Preklad Kontext, Hodnoceni, Asociace

Nevyhnutelné | Development News Rubik’s cube is one of the cleverestand ____
Predpokladat | Evaluation Opinions ___inventions.

Smésny Give + Receive positive She’s very ___ when it comes to finding
Vymeénit metaphor Sentence beginning | €xcuses.

Vzkvétat negative Podobny/opaény vyznam

Tvorba slov creative, clever X boring
intriguingly enchantingly extremely funny X uninteresting
(advrb) (advrb)

ingenuity (n)
Inevitable (adj)

hilariously
(advrb)

conscious of (adj)
ridiculously (advrb)
flourishing (adj)

assumed (adj)
a (house) swap (n)

to develop quickly X decline
X reasonable

X unimaginative

very interesting, unusual
pleasant, attractive
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suddenly ends up in a body that is a different
sex to their usual one.

Genialni, ddmyslny

/ /in'evitably \ = 0

08 Rubik's Cube @

Inevitably

INEVITABLY

a /
a =cannot avoid

/in'dzi:njas/

\ 9

Al
08 Rubik's Cube @ '

=

+idea

k +invention

. 8

ﬁoulav?, neobvykly

Jin'tri:gin/

+reading

+question

Opinion .

N
K

Jrifdiiciolss] \ 9
|
08 Body swapping (o \

ridiculous

RIDICULOUS

. 8

X reasonable

=very silly, absurd

(swop) \ _\_‘ 9

08 Body swapping @

a /
=exchange

>‘ Even if the bodies being __are relatively

similar, there would still be problems.
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APPENDIX IV - MIND MAP ACTIVITIES

A WISH

=l can't drive. past tense <-

= don't know her numbe,. Iwish | could drive.

= He is not coming .,

Iwish | knew her number.

| wish he was coming to the party-

A CCMPLAINT

complain About sb else!

action/change o

WISH---WOULD
I wish that dog would stop barking!
| wish you wouldn't drive so fast.
7 S

I wish it would stop raining.

WISH CLAUSES
3
C B <
ARECERET
-> past perfect
PRESENT/FUTURE } = =| ate a lot of cake.
SITUATIONS ﬁ PAST SITUATIONS ,ﬁ i lwish | :mm:.. eaten so much cake =

~ I wish Il hadn't lost my pen. . WLl



BE GOING TO

WILL
no evidence

schyluje se

T— based on evidence

H It's going to rain.

PREDICTION

QREDICTIONS/EXPECTATIONS @

I think he will leave soon. H

BE GOING TO

WILL

A, Intention/ plan

Are you going to watch the film Instant decision Q

on TV tonight? Are you going to
go to university?

PRESENT PROGRESSIVE

Arrangemeng

in positive sentences 7

in questions!! @

1, WE

I'm leaving tomorrow. When
are they getting married?

FUTURE
forms

date fixed

BE ABOUT TO /2, Very near future

time shall we meet?

Shall I open the window? What w
WILL

Promise @

ﬁ The plane is at the end of the g

runway. It is about to take off. I will always love you. u

BE TO

_m.v O_Jn_ﬁ_m_ m_\_\m—q@. WILL

Future facts inevitable

Portugal in November.

h The president is to visit 1

3

=
PRESENT SIMPLE 3 Schedule

The sun will rise at 6.30 tomorrow
morning. Next year I will be
twenty-seven. It will be spring soon.

( My train feaves at 9.30.




1] complete the boxes with the following descriptions: 2] put the example sentences to the right place in the mind map:

She___like that skirt. If's not her style.

You think something is possibly frue You're sure that something is true
[t___betruel I saw it on the news.
You're sure that something is impossible, not frue He beiill. | saw him at the gym.
He__be in bed already. He gets up very early.
R ...//
/4/
A: What music is this2 B: Im not sure but it _____be Mozart. b g.c:_.\ >>Q<J Deduction , v
He like this book. He is interested in history. r TH _Zx They_______have alot of money. They live in an enomous house.
& & w He _______ be awoy. Hiscorls outside his house.

You think something is possibly

false - not frue J
%7 Might not/May no")
He hasn't witten,He ______ have my address. \ ﬁ
Can't X2
p She looks veryyoung. She _______ bemore than 15.

I be asize 44! I'm usually a 40 or 42.

He be at home yet. He sometmes works late., &




If + present...present/imperative

when/whenever /@ Fo,
&
always tve
scientific facts

If water is frozen, it expands,

If the vase falls down, it breciks.

Imaginary situation

Impossible or uniikely resulfs \
If she was stil alive, she would be o hundred today,

if | were talter, I'd ploy basketball.

If + present,.will + nfnitive
¢ORM \ unless/provided that/as long o5
\mor_

—{roruee)
NMEANING 0\

possible or likely results

Conditional 1

promees
\ wamings

f threats
If we don't leave now, we'll mss the tran.

\.

ff you eof all the ice-cream, you'll be sick

Unless you study hard, you won't pass the exam

If + past perfect..would have + past participle
8 coud/ might
PAST
\ e Imaglnary suation
: OO:Q ) OSQ# 3 Resulls which would follew from an
c z xm ?h imaginary past situation.
ff Iwon a lottery, | woud buy an iskand. \ 3 If the ship hadn't hit an iceberg, if wouldn't hove sunk.
____ O\ if | hadn't gone fo the concert, | would have met my wife.
Condt 2 + Condt 3 \__ Yournight not have crashed into the bus f youd been diving more siowly.
If + post simple..would have + past participle / Condl 3+ Condi 2
influences past <----- \ 4 s Be ol S
= ﬂ—@n@;— state m \\ p 9] would +inf,
A present state which has J TYPEB .... \\ post w=eseee> present result
influenced past events ; Jﬁ. Mixed Q_._
€da conainons
If she didn't like him, she wouldn't have gone to his bithday porty. /(
If you weren't so lazy, you'd have finished your work by now.

Possible present consequences of the
unreal past situation

if she had won the lottery, she wouldn't be working for him anymore.
If she had slept « little bit more,

she wouldn't be yowning now.




UJ
LJ
LJ

Complete the picture map with the following words:

digital

analogue

ENCODE

signal.

TRANSMISSION — DESKTOP - FIBRE — LAPTOP — CAMERA - WIRELESS — PLUG — CONNECT - WIRES — RECORD - PRINTER - INTERNET



INTERESTS

FAMILY & FRIENDS

% PERSONALITY &

& PECULIARITIES

WORK & STUDIES x

My English




APPENDIX V - QUESTIONNAIRE (MMB
GROUPS)

1. Vypliovani karti¢ek a weni se z nich(vybertejednu odpowd):

a.

oo o

e.
2. Aktivit

mé bavi, je to Bco jiného nez klasicka as@ni v webnicich
nevadi, je to jako kazdy jiny ukol

nevadi, ale zabira ma@asu

nebavi, protoZe zabira méasu a nevidim Zadny efekt
vlastni odpoud’

y a hry, které jsme délali se slovEéky v hodiné (miZete vybravice

odpowdi):

~®oao0op

m¢é pomahaly pouzit n&gena slowtka v kontextu

byly zdbavné

procvicovaly také mluveni, a to se mi libilo

byly ztratoucasu

byly nudné

nepomohly v procwieni slovéek jako teba klasické zkouSeni, testy
na geklad

Prosim o koment& k témto otazkam:

3. Technika Mind map box mé naucila tyto dovednosti, které pravdépodobné
dale vyuziji (miZete vybrawice odpowdi):

aoop

S ™o

pracovani siznymi druhy slovnilt a zdrofi

uceni se slowkam v kontextu a $im se poji

rozumeét vyslovnostnim znakn

rozumeét terminim, které se mi budou hodit (nagollocation, adjective,
synonymy...)

pouzivat mnemotechnickou pdoku i uéeni

pouZzivat asociace

nic nového, vSechno jsem u#al/a a znal/a

nic, co bych v budoucnu vyuzil/a

vaSe odpodd’

4. Terminologie v karti¢kach (muzete vybravice odpowvdi):

a.
b.
C.
d.
e.

mi pomaha v porozuémi jazyku

byla srozumitelna a snadno jsem si ji osvojil/a
je pro n€ znama

mi komplikuje &eni

mi je Uplre na nic

5. Techniku Mind map box (vybertejednu odpowd):

a.

budu nadale pouzivat na nova st
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-

budu nadale pouZzivat n&Zte zapamatovatelna sloka

vyuZziji, ale gizpasobim ji svym pdebam (zminim design, upravim
nekteré &tve..)

vyuzil/a bych ji, jen kdyby byla v elektronické palat ¢i jako aplikace
na mobil

vyuZziju rekteré Etve (prvky MMB):

nevyuziji vibec, vratim se ke klasickym anglickeskym pgekladim a
seznanmim

Prosim o koment& k témto otazkam:

6. Slovi¢ka, ktera jsme se v tomhle semestrudili metodou MMB (muzete
vybratvice odpowdi):

a.

b.
C.

d.
e.

f.

si |épe pamatuji a myslim, Ze si je budu pamatdes neZ ta, kter se
ucim jinak

se mi dobe vybavuiji, kdyZ je vidim anglicky

vim, jak pouZzit ve &¢, protoZe si pamatuji slovni spojeni a gramatiku
slovicka z karttky

se mi diky této technice snadno napojily na skej ktera uz znam
nevidim rozdil v zapamatovani slégk touto technikou a dalSimi
technikami, které pouzivam

se mi pamatujiiire nez z tradnichc¢esko-anglickych slovikia

7. Oznailla byste tuto metodu jako efektivni/neefektivni po¢ (mizete vybrat
vice odpodi):

a.
b.

C.
d.
e.

f.

efektivni, diky ni jsem se naéilla vice slovicek nez obvykle

efektivni, diky ni jsem se néilia slovicka vicedo hloubky, tj. umim je
pouZzit a pamatuiji si je

efektivni, protoze -
je stejre efektivni jako metody, které pouzivam

neefektivni, protoZéas, ktery stravim vypbvanim kartiek, bych Iépe
vyuzil/a na nadeni se vice slovék jen zéeStiny do anglitiny a naopak
neefektivni, protoze -

Prosim o koment& k témto otazkam:

Napiste, prosim, svymi slovy jak se vam s technikoMMB celkové pracovalo,

jeji vyhody a nevyhody, pogFipadé doporuéeni:
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