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INTRODUCTION

Most people who are born on this planet are exptseal particular culture that
influences their life. Whilst growing up and matgj people can encounter other cultures
and are exposed to social intercourse not onlyhei town country, but also of a foreign
one. We live in the time of fast technology, in timae where travelling has become a
casual part of people’s lives. People can therefonbrace the traditions and cultures of
other nations from around the world. These reltiveew experiences require new or
altered approaches in the education system. IrCteeh Republic it is compulsory that
pupils have to learn at least one foreign langu&yeing the time, students should also
gain an insight into the traditions and cultureattare part of this language. English is
often the first foreign language that Czech stuslégdrn at school. It is therefore essential
that pupils have the means to learn about the reutind customs that are associated with
this.

When | was doing the second teaching practise, lwtook place at a grammar
school, at the Follow-up Study at the Faculty olué&ation at Charles University it was
found there was not much space given to teadtural studies This was one of the main
reasons why | chose to write a thesis that wouldbaiate on the current situation of this
area at grammar schools. The existenceuttural studiescombined with the notion of
foreign language teaching introduces one of thé wags to learn a foreign language. The
aim of learning a language is the ability to untherd and communicate information.
Teachingcultural studiesshould be a necessary part of teaching a langaagthey
negotiate the background from which the languagsesrand through which it is
determined. Knowledge about the country is not amyiching, but allows students to
learn important information that would help thenmeounicate with a representative of the
country. Another fundamental fact is that improvetwledge about the country could
prevent or minimize any misunderstanding betweeltu@s, which also indisputably
relates to English-speaking countries. Furthermtire,people’s interest in deep learning

other cultures can be supported within intercultacenmunication.



This diploma thesis deals with hawltural studiesare taught at grammar schools
in the Czech Republic. Before starting the toperéhmust be clarification about the term

cultural studiesmeans, and how they are treated in the educagsirm (see chapter 1).
It is divided into two main parts, the practicatlahe theoretical.

The theoretical part introduces the approachegybt authors tecultural studiesn
foreign language teachin@he third chapter investigates the obligatory nec@ndations
of Framework Educational Programme for Secondary Ganh&ducation,in particular
Language and Language Communication; Foreign Lagguand Second Foreign
Language to teachingcultural studies.Next chapter deals witlContent and Language
Integrated Learningvhich partly relates with the topic of this diplartheses and which is
a recommended method of the EU Council in the filsice to be used in classroom
teaching (see chapter 3). The last chapter dedlfsteaching methods how they approach

to the notion otultural studies

The practical part includes three fundamental ardad are based on three
researches. The first one ascertains what studeotks are currently used in the English
teaching classroom. Based on this research the thost used books will be analyzed to
show how much, and what information, is covereduaboltural studies The last research
will be a questionnaire that will be sent to thegksh Language teachers at grammar
schools in the Czech Republic. It will focus onithieachings otultural studiesand how

much they are taught.
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1. Defining Cultural Studies

Cultural studieshave been a component of teaching a foreign lageyuar
centuries. They were an important part in the Medéles for teaching Roman and Greek
cultural studiesfor the Greek and Latin language (Hendrich 115haWarecultural
studiesthen? When meeting the task of definmgtural studiesthe terminology is in the
English language rather inhomogeneous. They caralbed “Facts about..., Life in..., Life
and Culture, Life and Institutions and LanguageuRacdties” (Gavora 115). Roubalova
uses this English term faultural studies‘teaching cultures” (Roubalova 193). Longman
Dictionary of Language Teaching and Applied Linguistidsfinescultural studiesas
following “An academic field that studies the camatis under which individuals acquire
or lose social and historical identities (their Itaue”) through the use of various symbolic
systems, including language” (Longman DictionaryLahguage Teaching and Applied
Linguistics 150). The same dictionary defines tleedxculture “the set of practices, codes
and values that mark a particular nation or grahp: sum of a nation or group’s most
highly thought of works of literature, art, musitc. A difference is sometimes made
between “High” culture of literature and the aasd small “c” culture of attitudes, values,
beliefs, and everyday lifestyles. Culture and Laggicombine to form what is sometimes
called “Discourses”, i.e. ways of talking, thinkjngnd behaving that reflect one’s social
identity. The cultural dimension of language leagnis an important dimension of second
language studies. Education is seen as a procesgiafization with the dominant culture.
In foreign language teaching the culture of thegleamge may be taught as an integral part
of the curriculum” (Longman Dictionary of Languageaching and Applied Linguistics

151). So here it is admitted that culture coulddught within the curriculum as well.

Cultural studiesis an academic discipline in Great Britain as wadl in North
America. There are coursesaflitural studiedor language teachers at some universities in
Great Britain, as well as in Germany and Francés iFlierest ircultural studiegputs them

on the same level as a relevant discipline (ByrathMorgan 2).

The wordcultural studiess also a name of a subject thettaught at the Faculty of
Education at Charles University in Prague. It fea@ semester course that prepares future
primary school teachers for their carrier of teaghin the field of the general factual
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knowledge about English-speaking countries. Inaheotation of the fourth semester of
this subject the wordulture is defined as: “Culture’ is used in a broad seriseneans
activities such as the arts, philosophy and retigiout also legal systems, government
institutions and their social functions, etc” (Padformani systém erudio). For secondary
school teachers there is a one semester cour&ritish Studiesfollowed by American
Studies However, these subjects are not compulsory fdutilre English teachers as they

have a choice from more optional subjects.

Byram, a British professor, has been concerned thighsubject matter afultural
studiesfor some decades and he uses the tedtoral studiesHe defines culture from the
perspective of teacher in his preface as “the kadgé and practices of people belonging
to particular social groups, for example nationedugps” (Byram and Morgan vii).The
word studyis defined in the Cambridge online dictionary dell as: “The act of learning
about a subject, usually at school or universitsfowever, the plural of the word studies is
defined in the following way: studiesis used in the names of some educational subjects
and courses” (Cambridge online dictionary). Basedhese dictionary entries it is possible
to say thatultural studiesare the educational subject or course which cothersvay of
life, especially the general customs and beliefa obncrete group of people at a particular

time.

A misleading terminology forcultural studiesis used in theFramework
Educational Programme for Secondary General Edecat{Grammar Schoolsf{FEP
SGE) in the Czech Republic. This programme usetetine ‘realia’ in the sense cfiltural
studies According to the Oxford Advanced Learner’'s Diatwoy the term ‘realia’ means
something else: “Realia are ordinary subjects use@d class for teaching purposes”
(Oxford Dictionary 1209). One of the presupposisiamhy Czech authors used this term
when creating-EP SGEis that the word used in Czech terminologydultural studiess
‘redlie’. A great tradition ottultural studiesis in Germany and the same term is used in
German terminology only modified for its languagerrgpses ‘Realien’ but also
'Landeskunde’ (literal translatioBcience about a counjryThe term that also uses French

is “Civilisation”.
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When writing this diploma thesis a problem was emtered about the different
conception of the word education. The terminolodgyttes word differs in the Czech
environment and in the English speaking environmdime counterpart of the word
education has in Czech two substantial meanings.fifét one is the meaning of gaining
knowledge and information, whereas the second asentoral and ethical aspect. Czech
authors work with both of them as education shdwldg some knowledge as well as it
should help to bring up younger generations. Indéteds and Hendrich’s approaches this

dimension is greatly dealt with (see chapter 2).

Finally, there are two more terms to be explain€dech and German authors
operate with the termeultural studiesandlanguage-cultural studieftranslated by Jana
Kovarova). This counterpart has not been found in thglisimspeaking environment. The
term language-cultural studies translated for the needs of this diploma thesesit is

occupied and explained again in Chi@ds and Hendrich’s approaches.
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2. Approaches to TeachingCultural Studies

The following chapters will have a look at the werkf some specialists on
teaching. When listing some of famous ones, mdnugn the English-speaking world, it
was found out thatultural studiesare not the subject matter that is dealt with.tii
Jeremy Harmer'sHow to Teach Englishnor Scrivener’'sLearning Teachingor Tricia
Hedge’s Teaching and Learning in the language classroomntion anything about
cultural studies Wilga M. Rivers and Mary S. Temperley’s Practical Guide to the
Teaching of Englishincludes one short paragraph in the second chapteéonomous
Interaction’. It is dedicated to ‘sharing leisuretiaties’. The authors claim in it that:
“Students should have the opportunity to learn, bedome proficient in the games and
diversions of English-speaking people.... There apecl activities traditionally
associated with festivals and national holidaysdents should be able to engage in them
at the appropriate time: decorating the Christntag tand singing Christmas carols,
celebrating Guy Fawkes Day or Hogmanay, rollingsegy Easter, dressing for trick or
treat at Halloween, preparing a Thanksgiving dihiiRivers and Temperley 56). Among
the more autonomous interactions they place thdighniganguage student’s clubs, picnics
and excursions, visits to the British or Americaxhibitions of paintings, eating at
restaurants served with typical British or Americgecialties, watching films in English,
visiting theatres. A very good possibility is tovite the English-speaking residents on

formal or informal occasions and have talks indlass (Rivers and Temperley 56).

Most of the available literature of this kind wams Czech. There are two authors
who discusscultural studiesin their didactics in great detail. For this readbey are
referenced heavily in this thesis.

2.1. CHODERA'S APPROACH TO TEACHING Cultural
Studies

To begin with, Choéra et al. mention in theDidaktika cizich jazyk na p'elomu

staleti (translated by Jana Kokava: Didactics at the Turn of the Centur)ethat teaching
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cultural studiesis on the border of language teaching and ‘edocali subject matter
(Chockra at al. 64). They comment on the fact of confysultural studiesvith language-
cultural studies They explain thattnguage-cultural studieare closely related to language
and they obligatorily contain the contrastive lirgjic approach. That is to say the foreign
language is always compared to the mother tongueresiscultural studiesdo not have
the contrastive approach as compulsory, even th@glomparison can be marginally
mentioned to some extent. From the point of vievirgjuisticslanguage-cultural studies
are the subject matter of linguistics, howeweettural studiesare the subject matter of

particular disciplines such as history, geograghy, (Chodra at al. 65).

To conclude this difference, it is emphasised thet that the aim ofanguage-
cultural studiesis the language whereas the aimcaftural studiesis education, in the

meaning of upbringing, cultivation and information.

Every language reflects and is connected with dugakand cultural environment
in which it is developed. This fact should be re$pé in the teaching process (Chiad
90). Nevertheless it must not be forgotten that #ima of language teaching is the
communicative competence, not the cognition of gmggy or cultural heritage of a
particular nation (Chagta 90).

Among the innovative trends and impulses in fordeymguage teaching Chéma
includes the expansion of suggestopedia; suppotti@edactors of motivation, personality
and humanism; imitating models; supports with thebjems in teaching; expansion of
group work, expansion of cooperative work, hightigg the intercultural and multicultural
tolerance and sensibility; expansion of computsrsupporting means and development of
experimental methods (Ch&rd 121). A very important point is intercultural dan
multicultural tolerance and sensibility that goes¢h in hand witlcultural studiesIn this
work Vyuka cizich jazyk (translated by Jana Kot@va: Teaching Foreign Languages
published in 2006 Cheda describes the same problem of the differencedmst teaching
cultural studiesandlanguage-cultural studieas in his previous work with the collective
of authors. Here he adds another fact and thaeisaict oflanguage-cultural studiebeing
the subject matter of linguistics whereastural studiesnclude various disciplines such as
history, geography. The aim dihgo-cultural studiesis to fulfil the language content

whereas the aim aultural studiess education (Chagla 89).
15



What Chodra emphasizes greatly is respecting the fact tinatanguage system is
connected with a social and cultural environment tfee language was created and
enriched by the environment as well as the languafiected it, too. If this fact is not
respected in teaching a foreign language it leadtetormations which disturb the process
of communication since the process is connectethéomulticultural and intercultural
meaning (Chogra 130).

“Cultural studiesare oriented to culture cognition, history of atjalar nation,
and lead to support intercultural and multicultisahsitivity as well as tolerance of pupils-
students.Lingo-cultural studiescontribute to becoming aware of the diverseness of

languages” (Chatta 89) (translated by Jana Kduaa).

2.2. HENDRICH'S APPROACH TO TEACHING Cultural
Studies

According to Hendrich, the aim of teaching forelgnguages is not only to enable
interpersonal communication but also to educaten@eh 13). It develops thinking and
speech. It also extends the knowledge about amatibonly in the language field but also
the knowledge in the field of history, geographglifics, economy as well as culture. All
these factors widen the views of any human beind) laglp to overcome any negative
features of nationalism and to understand more Igdedipe ideas of socialistic
internationalism (Hendrich 13). It must not be fattgn that Hendrich wrote this book in
1986 when the communist regime was in charge oiMih@le of Czechoslovakia therefore
he uses the communist ideology and its terminolagyis work. However, the thought of
learning a language and the culture of its natsowery important as it helps humankind to

understand each other in a more objective way.
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Hendrich stresses that an important part of tegcforeign languages includes the
content of adequate pieces of knowledge includmitural studiesandlanguage-cultural
studiesof a particular country (Hendrich 115). His apmiowdo cultural studiesis very
similar to Chodra’s approach. Hendrich describes the subject matfteultural studies
more in detail than Cheda. Cultural studiesof a language include the pieces of
knowledge from geography, history, literature, adience and technology, other spheres
of culture of any foreign country. It also covene tfacts and tendencies from the past as

well as from the present (Hendrich 115).

Both Hendrich and Cheada distinguishcultural studiesfrom language-cultural
studies According to himlanguage-cultural studiespecify the semantic aspect of
language means. They can help to avoid languageféenénce, erroneous analogy when
understanding the content of words, phrases, telogy, etc. According to Hendrich
cultural studieshave many functions. One of them is to educatthais factual content
helps any student to understand the interconnedbetween the facts such as the
geographical, historical, social, and cultural. Toeer one is to communicate some
information as well and the last one is to bring Tpe facts that are covered are different
spheres of life and life conditions. Therefore #wm connects the factual content part of
the teaching process with both the communicativiissks well as foreign language skills.
All lead to the real information transfer (Hendridi6). It is intended for foreign
languages in general therefore it includes the iBlngnguage, too. Also the aim of
language-cultural studiess firstly communicative as the content and fumctof language
means are specified and help the process of odalaitten communication to be refined.

At the same time the factual knowledge of studenénriched (Hendrich 116).

For choosing the teaching material fmrltural studiesHendrich describes three
possible materials to be used at English lessdms fiist ones are factual materials that are
stable. These are student’s books that do notamjain general knowledge but also more
permanent validity of information. The second omes similar materials to student’s
books but through their concrete content they shtel very interesting to students. The
third material type for teaching is the teachevis @omments about the topic that can be
either spontaneous or prepared. These can be afpagiision, new topic, practicing

(Hendrich 117). These materials should be quitg tabe found because there are enough
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publications at bookstores as well as enough aailmformation on the internet at this
time of fast technology. All three means of teaghimat Hendrich describes should respect
the principle of the quantity of content and théeex of the teaching matter. They should
be appropriate that is to say according to thediteaching as well as the age, education
and focus of the students (Hendrich 117).

For Hendrich every single topic otiltural studiesshould be related to initial texts
and form the comprehensive structure graduallyjnagacording to appropriate content
and difficulty. He adds that the order of them dHobe arranged from the general
information to the particularities, and from thesiea content to more difficult content. As
for the topic it should be taught factually and &giggly to make the teaching process
easier and to motivate the learners. For the saasons a part of the lesson ought to
include materials such as visuals, different olgjetcordings, authentic materials such as
maps, transport tables, tickets, posters, (Hendrict). The materials such as for instance
maps, visuals, recordings are a common part inecoporary student’s books for English;

however, they do not always concern thétural studiesof English-speaking countries.

In the chapter abouwultural studiesHendrich includes teaching methods. Firstly,
teaching ofcultural studiesmust be in compliance with all educational, did=dtand
methodical principles. Secondly, special atteniopaid to the adequacy of content and to
the extent of the subject matter. Thirdly, apadnirthe texts from student’'s books and
other textual materials and recordings, what haanbgroved to be efficient was the
teacher's narration about a foreign country fromirttown experience. Similarly, a
student's presentation prepared in advance araved by discussion about it proved to be
effective as well. Also correspondence with foreigncan be a good source not only for
cultural studiesbut also forlanguage-cultural studiedf a student has a higher level of
knowledge, then the teacher can lead the studentsad foreign literature or technical

magazines (Hendrich 118).

Hendrich appeals to teachers for leading the lessahe foreign language and
using the mother tongue only exceptionally, fortanse in case of a control and
understanding. Therefore he says it is importaat the choice of language means is
adequate for the level of the speakers. They shoatdbe overloaded with too many

technical terms as well as complicated construstigtendrich 118). It is rather surprising
18



that at the time of writing this piece of work, whiwas in the 1980s, Hendrich was one
step further with his approach as he stressedatttetiat the lesson should be taught in the

target language, not in the mother tongue.

If the teaching otultural studiess to be effective and to fulfil their functiorhe
teacher is required to be well informed about tbktipal, economic and cultural events of
that particular foreign language field as well mshe own country for this will allow them
to compare information about each country and thezehe quality of teaching (Hendrich
118).

2.3. ROUBALOVA'S APPROACH TO TEACHING Cultural
Studies

The author looks atultural studiesfrom the point of view from teaching them in
Czech courses for foreigners; however the view lanapplied on any other foreign
language. She claims that any foreign languageseswshould embodyultural studiesas
their teaching enriches, develops and instigatgdeae! of foreign language teaching. She
mentions the problems that occur when teaclunigural studiesas they are connected
with blending the linguistic and social-culturaVé (Roubalova 1).

Moreover, Roubalova accentuates the fact that tegaultural studiesshould be
in every teacher’s lesson plan that they prepara foarticular lesson. They should always
correspond to the level and language knowledgeunfests. According to Roubalova a
problematic part of teachingultural studiesis to being able to cover a great range of
cultural spectrum from the life of a society suchtlaeir history, economics, politics, etc.
She also mentions one method that stresses thetanpe of authentic materials in foreign
language teaching and that is ti@®mmunicative ApproachThe author generally
comments about the importance of authentic masenmetultural studiesas well as any
authentic material comes out of a real specifigagibn and its level can be accommodated

to the language level of students (Roubalova 1B@wever, she does not fail not to
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remember to mention that some authentic materaalbecome obsolete in this fast world.
Therefore teachers have to be aware of this fattwdren choosing authentic material for
their teaching they should be cautious about iugidova 196).

What Roubalova finds very important is the studematbility to react correctly in
some particular situations. Through cultural défezes people can get into uneasy and
embarrassing situations that can lead to misuratedstg. All these existing events can be

taught incultural studiesand possible problems can be avoided (Roubalo¢a 19

She mentions two necessary competences in for@igguhge teaching. One is
teachingcultural studiesn a broad sense (translated by Jana kKmox&), which covers the
competences to react in common social situatiom® 3econd one concerns teaching
cultural studiesin a narrow sense (translated by Jana Kox& and that is closely
connected to the meaning of words and phrases @mui194).

Roubalova claims that the lessons which includéesfaom cultural studiesare not
only motivating for students but also interestireg them. Students need help to start
understand causal and mutual connections in acphaticulture, then their language skills

can be further developed (Roubalova 194).

2.4. RITLYOVA'S APPROACH TO TEACHING Cultural
Studies

Anna Ritlyov4, a university teacher of the Englisinguage and literature in
Slovakia says in her abstract: “The process ofcéffe teaching a foreign language
includes also cultural studies. In learning anotla@eguage students are exposed to, and
inevitably learn something, about other societias their cultural practices. Language is a
part of nation’s culture so we cannot acquire &ifpr language without learning its
culture” (Ritlyova 93). The author asks severalgjioms whethecultural studiesshould
be taught and whether they help to learn a foréagiguage. The answers are found at

some works of foreign authors, among them also lymad Morgan who are dealt with in
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the next approach of this thesis. Ritlyova’s sutjgass to compare ownultural studies
with the target languagrultural studiego build cultural awareness (Ritlyova 95).

2.5. BYRAM AND MORGAN'’'S APPROACH TO TEACHING
Cultural Studies

Byram and Morgan state in tiRrefaceof their book that language and culture are
inseparable and therefore teachers of a foreigguiage should be teachers of culture as
well (Byram and Morgan vii). This is the ideal sition; however, it is not possible that

every language teacher can be a teacher of catuhe same time.

There are four areas suggested that are to bereddurcultural studiesFirstly, it
is the educational value ofuktural studiesin the scope of language teaching and the
secondary school curriculum. Secondly, structurihg knowledge of the world and
cultures ofcultural studiescan lead to some particular psychological outcormbgdly, it
is the methodology and techniques oftaral studiesteaching and lastly the evaluation of
their teaching (Byram and Morgan 2).

Byram and Morgan claim that according to a paréicuiradition of language
teaching teachers are commented on: “They beligateknowledge of grammatical system
of a language has to be complemented by unders@rafi culture-specific meanings;
here, they use comparison and contrast to eluctateulture-specific element. They also
believe that information about social instituticarsl geographical features of the country —
family structures, education system, political @t regional industries, for example — is
necessary support or ‘background’ to knowledge rafrgmar and meaning” (Byram and

Morgan 4).

Both authors claim that not much attention is gitenvocabulary, to semantic
structures and fields, “When learners acquire adetstanding of the connotations of
lexical items in the foreign language and contthsim with connotations of an apparently
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equivalent item in their own, they begin to gaisight into the schemata and perspectives
of the foreign culture” (Byram and Morgan 44).

Interestingly these two authors state the ‘Minimaomtent’ that should be taught
within cultural studies social identity and social groups; social interaxti belief and
behaviour; socio-political institutions, socializah and the life-cycle; national history;
national geography; national culture heritage; stetypes and national identif@yram
and Morgan 51). ThesAreas of studyoffer further details of what topics should be
particularly included in them The authors criteciavoiding negative images of stereotypes
of foreign nations as these images are suppresggubditive ones (Byram and Morgan
41).

2.6. CONCLUSION OF APPROACHES

All the authors above agree that there is a great rto teacltultural studiesas a
necessary part of teaching process. Ritlyova sigsesise importance of comparing the
cultural studiesof own country with the ones of the foreign langei@guntry. Roubalova’s
teachingcultural studiesin broad and narrow sense can correspond to &aoand
Henrrich’s cultural studiesandlanguagecultural studies They both agree that language
must be taught along with its environment. Byrard dorgan, as the only authors, also

deal with what contertultural studiesshould embody.
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3. FEP

The aim of this chapter is to reseaFetamework Educational Programnfeom the
point of view ofcultural studies mainly what content should be taught in themratgmar
schools. Before looking into FEP European contéammguage education and National

Plan of Education in the Czech Republic will beaduced.

3.1. Teaching Languages in EU Context

On the 14th of February 2002, the EU Council agr@edhe necessity of foreign
language teaching as one of the fundamental stilish every citizen should gain in order
to be able to participate in the EU society (Nafaastav pro vzélavani). The council on
15th and 16th March in 2002 in Barcelona invitee BEU members to accept measures to
support language education and diversity. The doterral competence was also
mentioned to be one of the main priorities. To aechithis aim one of the innovating
methods that was stated was CLIL (Narodni Ustawpddlavani).

3.2. National Plan for Teaching Foreign Languages

Narodni plan vyuky cizich jazyKtranslated by Jana Kotava: National Plan for
Teaching Foreign Languagess a document that was passed by the governnfetiiteo
Czech Republic which concerns teaching foreignuaggs (as expressed in the title). The
aim of National Plan for Teaching Foreign Languagesto create such conditions which
would increase the foreign language level and coempges of the inhabitants in the Czech

Republic so that they were able to understand anthwnicate in foreign languages.

This plan also mention€ontent and Language Integrated Learnif@LIL) (see
chapter 4) that enables students to improve andir@cgompetences in a foreign language
(MSMT 2). Another suggestion is made to supportcational exchanges as they do not

only motivate students to have a positive relatigmso the foreign language but they also

23



are confronted with the natural environment of ldrguage as well as its culture (MSMT
8).

Mgr. Alena Coubalovd comments that in today’s tiimeign languages cannot be
taught isolated without linguistic, cultural ancced context (Coubalova).

3.3. FEP SGE

FEP (in Czech RVP) stands for theamework Educational Programmie the
Czech Republic that defines education on natiomatll It was passed by the Ministry of
Education in the Czech Republic in 2004 and it ce\al grades, beginning with pre-
school education, primary education and ending sé&tondary education (VaSutova 11).
The need for creatingramework Educational Programmeas partly the result of the
summit in Lisbon in 2000 of which the aim was tdiage a higher level of education in
the European Union that would enable and createaey range of job opportunities and
through which the employment in the European Umiomild rise. The strategies and aims
of education were defined in three basic fieldsheaf which included several areas. In the
third field one of the areas mentioned was to impréeaching of foreign languages
(VaSutova 7). The improvement of teaching foreignguages bears also the relation to
cultural studiedor it should be a basis for the subject matter.

The four main sectors of tte@amework Educational Programmnage: Framework
Educational Programme for Pre-school Education, fework Educational Programme
for Primary Education, Framework Educational Progmme for Secondary Education and
Framework Educational Programme for Secondary GaihdfEducation (Grammar

schools).There are also other sectors for particularitfespecialized schools.

The main document needed for this diploma thestha$-rameworkEducational
Programme for Secondary General EducatiffEP SGE). It contains chapter 5.1.

Language and Language Communicatighich deals withcultural studies This chapter
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has got three main sub-chapte@zech language and Literature, Foreign Language,
Second foreign LanguadeEP SGE 12).

The general introduction to tHeanguage and Language Communicataefines
characteristics of the educational area and obgesf the educational area, both not only
for the mother tongue but also for foreign langsade the characteristics it is stated that
language teaching enables getting to know a nationltural heritage and traditions (FEP
SGE 12).

The key competences f@ducational Areanclude: Firstly, perceiving and using
Czech as well as foreign languages as multiformnsed processing and subsequently
conveying information, knowledge and experiencegumed from interaction with the
world and his/her own internal dialogue, of expiggsis/her own needs and presenting
his/her opinions as well as his/her independenitimnls to problems and as means for
further autonomous lifelong learning. Secondly, t@asg the basic rules of interpersonal
communication in a given cultural environment aedpecting them. Thirdly, forming a
general overview of the social and historical depatent of human society, which aids in
learning respect and tolerance for the differenktucal values of various language
communities. Fourthly, understanding himself/hdrseeid his/her role in a range of
communication situations, and defining his/her owosition in relation to various
communication partners. Fifthly, working creativelth not only factual but also artistic
texts, which leads to the comprehension of the séimatructure of a text and its stylistic
evaluation, which has a positive effect on thelstt, emotional and ethical aspects of the
pupil's personality. Sixthly, forming an individyalbjectively critical and overall positive
attitude towards literature and towards the devaleq of habits of reading both artistic
and non-artistic literature individually, which atater reflected in the pupil's lifelong
reading. Seventhly, shaping value orientationstetgwzeferences, and observing the

surrounding world as well as oneself perceptivElgF SGE 13).

It follows from these points above that accordiogFEP SGEcultural studies
occupy an important position as in mother tongaehang as in foreign language teaching.
They create suppositions for languages. Therefueg heed to be given enough space in
English lessons at grammar schools. One of the midstult parts to teachcultural

studiesseems to be the fifth point that concerns workwith literary texts for their
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language is more demanding and covers many areasdénnot be covered enough at
schools.

3.3.1. Language and Language Communication: Foreign Language

English is usually taught as the first foreign laage at primary schools in the
Czech Republic. Exceptionally, another foreign leamge but English can be taught as the
first foreign language at some schools which arecigized in other languages most
commonly German, French or Spanish. When studémtsagtending grammar schools the
majority of them already learn English as theistfiioreign language.

Foreign languagdor grammar schools covers following areaceptive language
skills, productive language skills, interactive ¢arage skills, language means and
functions, communicative functions of the language textual types, thematic areasd
communication situationsealia of the countries of the languadgeealia of the countries
of the language is the equivalent foultural studiesin the Framework Educational

Programmefor grammar schools.

The areas that should be included into the teacpingess ofealia at grammar
schools shall be (FEP SGE 18):

» political and economic position in the world

« brief characteristics of the economy, society anitice

« relations with the Czech Republic

» literature, important works and authors

» science, technology, sport, art, significant peedaies, works, achievements
» life and traditions, family, education, nationalgiemes and specialities

* language peculiarities and differences

* media and their impact on individuals and society

* current affairs and events of greater significance
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» authentic materials — press, radio, film

These ten areas go for teaching a particular laygaa the first foreign language at
grammar schools. That applies to the English lagguaught at grammar schools in this

case since it is the first foreign language forrttagority of learners.

3.3.2. Language and Language Communication: Second Foreign

Language

Second Foreign Language covers the same areastdsifeign language: receptive
language skills, productive language skills, intékee language skills, language means and
functions, communicative functions of the language textual types, thematic areas and
communication situations, realia of the countriethe language (FEP SGE 19).

The areas that should be included into the teacpingess of realia for Second

Foreign Language at grammar schools are (FEP SGE 21

e geographic classification and brief description

» historic events, famous figures

» lifestyle and traditions in comparison with the €lzé&kepublic

e culture, arts and sport, some famous personaldigs their accomplishments

» excerpt from significant literary works

These five areas refer to those students at grarsafeols whose English is the
second foreign language they learn.

The level of the language knowledge that shouladieeved aForeign Language
is B2 of theCommon Europe Framework of Reference for Languadeseas the level of
the language that should be achieve®atondForeign Languages Bl (FEP SGE 21).
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That could explain why the requirements differ amposition for they comply with two

levels.

Concerning English most students start learninglisimgas their first foreign
language that is the reason why they are bornehenptevious ten areas &boreign
Language Students who started learning their second forkigguage are supposed to be
less advanced in a foreign languat&t is to say B1 as they start learning the second
language three or four years later than the fostign language, depending naturally on
school. Some students even do not start learniagsdétond foreign language before
starting attending grammar schools.

3.3.3. Cross-Curricular Subjects

Last but not least, what needs to be mentionedirwitre Framework Educational
Programmeis the chapter o€ross-Curricular SubjectsThey are educational topics that
are perceived to be topical in the current worltiey constitute a compulsory part of
education and therefore also concern the Englisiguiage teaching. Their aim is to
influence students’ attitudes and sets of valuémyTare included throughout the whole
educational system and help to connect and conthsm&nowledge from all subjects that
students are taught. Thus the function of Crossi€udar Subjects helps to develop and

form a process of key competences in students &P 65).

Every Cross-Curricular Subjectontains its characteristics (the significance and
position at grammar schools), their relations taoadional areas as well as their
contribution to the development of student's chimac(attitudes, values, area of
knowledge, skills and abilities) (FEP SGE 65).

The content of Cross-Curricular Subjects is ela@okan thematic areas which
contain a range of themes. Moreover all themagasihave to be obligatorily comprised

in theSchool Educational Programniie detail.
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Cross-Curricular Subjectancluded in the education at grammar schools are:
Moral, Character and Social Education; Educatiowtrds Thinking in European and
Global Contexts; Multicultural Education; Environmi@l Education; Media Education
(FEP SGE 65). They can be the content spread amlbrsghool subjects. They can be
taught as an independent subject as well as theybeacovered in projects, seminars,
discussions as well as theatre and film performgneehibitions, lectures, shows on radio
or on TV, etc. All possibilities mentioned aboverdse combined, too (FEP SGE 65). As it
can be seen iiCross-Curricular Subjectshe topics are in fact very closely linked to

cultural studies
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4. CLIL

The aim of this chapter is to explain CLIL, whereriginates and how it relates to

cultural studies

Partly connected to teachingultural studiesis CLIL teaching, which is an
abbreviation ofContent and Language Integrated Learnirigis a way of teaching a
curricular subject that is taught through the meahsa foreign language (European

Commission).

This educational approach, both language and comttagrated, originates in the
1970s from the birth of communicative methods. @bbreviation CLIL was firstly used
by David Marsh in 1994 (Smidovd). He is an Ausamlivho was educated in the United
Kingdom and now lives in Finland, who has contrdalto the research of multilingualism
and bilingual education as well as educational bgweent in general. The word CLIL
appeared then at the University of Jyvaskyla twarydater in 1996 as well as within the
European Programme for Education in Netherlanddd6va).

The two pioneers who brought the CLIL to the Czeclucational system were
PaeDr. Marie Hofmanova and Doc. RNDr. Jarmila NoaptCSc in the 1990s. Both of
them participated in the research project SOCRAFHSgua. “In the second half of the
1990’s CLIL was introduced to a limited number @jper schools in the Czech Republic.
Up to six content subjects are taught in a fordagrguage, e.g. German, Spanish, French,
Italian, English, or Russian. For successful immamation of the programme to schools,
special attention needs to be paid to the developrmkeappropriate — CLIL specific —

teacher competences” (Novotna and Hofmanova).

CLIL can be taught in any subject at schools such ahematics, history,
geography, etc. According to the information of Eneopean Commissiaiis to be found

very effective in any language teaching in all sesbf education (European Commission).

However, what is needed when teaching in this gahat the teachers are native
speakers or very fluent speakers who studied acpkat discipline such as mathematics

which can be taught in the foreign language (Eweop€ommission). “The key issue is
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that the learner is gaining new knowledge about ‘then-language’ subject while

encountering, using and learning the foreign laggl§European Commission)

There are two forms of CLIlhard CLIL andsoft CLIL Hard CLIL represents that
kind of teaching in which one part or the whole jeabis taught in other but mother
tongue. The aim of this form is submitted to tbatent. It is primarily put into practice
by the teachers whose branch of study is not lagggiaOn the other sideoft CLIL
concerns language teachers who integrate the doateh topics of other subject but
foreign language into their language lessonssdft CLIL the content is submitted to the
language as it helps to achieve the language amid@a et al.). It follows that it isoft

CLIL that is connected to teachiogltural studiesas it can be a part of English lessons.

The benefits ofCLIL stated at the European Commission are the foligwin
building intercultural knowledge and understandingleveloping intercultural
communication skills, improving language competeaoel oral communication skills,
developing multilingual interests and attitudespvding opportunities to study content
through different perspectives, allowing learnemencontact with the target language, not
requiring extra teaching hours, complementing othésjects rather than competes with
them, diversifying methods and forms of classroomacfice, increasing learners'
motivation and confidence in both the language #edsubject being taught (European
Commission). Some of the disadvantages and risk3Ldf in the Czech Republic stated
by Smidova and collective are: insufficient langai@gmpetency of students/pupils, lack

of teaching materials, and insufficient languagepetency of teachers (Smidova et al.).

CLIL follows two aims. One is the content and the othéine language. Of course,
it is taken into account that the language knowdedfstudents/pupils is limited therefore
mother tongue is a natural part of the teachingtT& the main difference to bilingual
teaching as the aim of them is the content, notlahguage (Smidova). Smidova and
collective add a third aim which defines what stgaés and skills should be developed and
how (Smidova et al.).
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5. The role ofcultural studies in teaching methods

The aim of this chapter is to have a look at taagimethods which are commonly
used in foreign language teaching and then to dudwhether they include the topic of
cultural studieswithin them.

5.1. SUGGESTOPEDIA

Suggestopedia does not stress any importance afitgecultural studiesdirectly
as it more or less stresses the importance of #thod how to teach, then the physical
teaching environment, part of which a great impwéashould be to play music (Clioal
et al., Didaktika cizich jazykna prahu nového stoleti 60). The aim of this metisoto
teach students so that they are able to use adgedgor every day communication. It shall
be reached through a comfortable relaxing enviroimgarsen-Freeman 82). It is
emphasized for students to use the language cornoativ@ly. This means that they learn
the everyday language of that culture. As alreadntioned fine arts are used in the
classroom but they do not have to cover the culifitbe learnt language (Larsen-Freeman
82). They are often used as background. Homggestopedizould be used focultural
studiesis the music of the particular country whose laaggi the students learn. The
classroom could be covered with pictures, mapsealth of the country.

5.2. STROPHOLOGY

Strophologyagain brings the relaxing environment into focost the content. It
connects the western and eastern techniques ofatela. As a result of this the learner
should be well concentrated, calmed down so thaatmosphere of the teaching process
creates the best conditions (Chiadet al., Didaktika cizich jazykna prahu nového stoleti
65). So this method does not wsdtural studiesat all.
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5.3. THE TOTAL PHYSICAL RESPONSE

The Total Physical Respon§ehe T.P.R.) focuses the attention to communicatio
that is learned by automating language patternsoastgd by pictures, nonverbal
communication and moving (Ché@ et al., Didaktika cizich jazykna prahu nového
stoleti 65). There is no mention of teachimgtural studies However, Larsen-Freeman
states that culture is taught through the lifestplethe native speakers who teach the
language (Larsen-Freeman 117). It means that fiser® intention to teaclkultural
studiesdirectly but students learn just from the lifestgif any native speaker. In addition,

the lifestyle of any person of any nation is savidlal that it cannot be generalized.

5.4. COMMUNITY LANGUAGE LEARNING

Community Language Learnin¢gCLL) considers the role of the teacher as
counsellor and the role of the learner as a clatignt. It is based on the mutual
interaction among the learners and their teachke Jtudent's book does not play any
significant role in the teaching process (Céradet al., Didaktika cizich jazykna prahu
noveho stoleti 72). Again there is no explicit memig of teaching cultural studies. A
great space is given to the initiative of learn&hatever they come up with is included
into the lesson. In this case if they set up sampectconnected to theultural studieghey
will be taught it. However, Larsen-Freeman sayshar chapter about Community
Language Learning that culture is integrated wiathgluage as it can be included within
some dialogues and conversations (Larsen-Freenn T€achingultural studiesn this
method is not explicit as students watch the nafwglish speaking teacher how they
behave and what they do.

5.5. THE SILENT WAY

The Silent Wayshares certain principles that cognitive psychistsg and

transformational-generative linguists came in 196¢@ik. Learning a language must be a
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process of own thinking and discovering the rulethe language, not a product of habit
production (Larsen-Freeman 51). “Languages of tloeldvshare a number of features.
However, each language also has its own uniquéyreat spirit, since it is the expression

of a particular group of people. Their culturereffected in their own unique world view,

is inseparable from their language” (Larsen-Free®dn This method uses partly some
topics that are connected to cultural studies. &hepics that Larsen-Freeman mentions
are books for American cultural settings and inficitbn to the literature (Larsen-Freeman
68). However, as it can be seen, these topicsdecanly one part of English speaking

countries and that is the American culture.

5.6 THE GRAMMAR TRANSLATION

The Grammar Translation Methdehs been known since the Classical languages
such as Latin and Greek were taught in Ancient Greend Rome. Not only in the ancient
time but also in the ZDcentury it was a common method to be used in theation

system (Larsen-Freeman 4).

This method works partly with the topics that ameluded incultural studies.It
works with authentic literary materials, passagesnf books. The procedure is as it
follows: students read an extract from a literagrkvand then they translate it into their
mother tongue. Any questions concerning the textamked and answered in their native
language. Most attention is given to reading andingr and little to speaking and
listening. Students also compare the differencegoébulary of their mother tongue and
their target language, they learn grammar ruleanlevocabulary (Larsen-Freeman 10).
The goal and purpose of this method is to be abtedd literature in the language studied.
Through the translating the literary works of theget language students learn about some
aspects of the particular culture (Larsen-Freenign 1
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5.7. THE DIRECT METHOD

The Direct Method can be considered to be the ompas the Grammar
Translation Method. Its aim is to communicate ie tiarget language and there is no

translation allowed (Larsen-Freeman 18).

Depending on the topic taught tbérect Methoduses many objects such as maps,
realia, pictures to the learners to understandnibaning as the lesson is held entirely in
the target language. Through geography and poirtnipe objects students do not only
learn the language but also they get some infoonait least about geography (Larsen-
Freeman 23). The aim of the method is to commuairathe foreign language. It is much
easier to learn the language through associatimsepted by different objects and through
geographical or some cultural facts students utaleisthe meaning of words more

quickly as they sometimes already know the facmftheir mother tongue.

5.8. THE AUDIO-LINGUAL METHOD

The Audio-lingual Methodvas developed during the Second World War in the
USA based on descriptive linguistics and behavsmr{Larsen-Freeman 31). It was used
for military purposes as soldiers had to learnttrget language very quickly. The main
principle is a dialogue which consists of everydahaviour and it is practised by drills

(Larsen-Freeman 40) therefore there is no aim padesto teachultural studies

5.9. THE COMMUNICATIVE APPROACH

The aim ofThe Communicative Approachto have a communicatively competent
student who is able to use a language in a sociategt. The teacher manages the

classroom activities and establishes the situationsommunication so that students can
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learn to communicate by communicating (Larsen-Feeem31). Students are given
authentic materials that can include newspapeclesti broadcasting and through which

the culture of the native speakers is depictetsicommon reality (Larsen-Freeman 136).

5.10. CONCLUSION OF TEACHING METHODS

These methods are common methods that are usedlagsva here are only few of

them which utilizecultural studiesn their techniques.

The method which makes the use of cultural stuthesnost iSThe Communicative
Approach The other one i$he Direct Methodhat uses highly geographical information
as is combines it with pictures and visudlee Grammar Translation Methagses only
the part ofcultural studiesas it only uses literary texts which are translafehey are used
for language purposes and not for the literaryrprigation or for the work as itself then
but indirectly students can learn something abletparticular culture and be inspired by

some thoughts.

Cultural studiesare indirectly taught iThe Total Physical ResponaedThe Silent
Way, however, partly in both, since students learncileure and lifestyle from the native
speaker who teaches the languagéha Total Physical Responskhe topics ifiThe Silent
Way are books for American cultural settings and ittiction to the literature. So again,

they include only one part of English speaking ¢oas, which is the American culture.

The other methods mentioned in this diploma thdsisnot mention the cultural

studies in particular.
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Practical part

6. Introduction to the Practical Part

The practical part of this diploma thesis will cmi®f three mainstays. The goal of
each part is to look into a different section chdeing cultural studies The first part
searches for the student’s books that are currersiyl at grammar schools. The second
one will analyze the books and the third one wél & questionnaire aimed at English
teachers at grammar schools. The end result o$uheey of all parts will be a complex
analysis of teaching cultural studies at Czech gmamschools. The result should also

reveal the current situation of teachimgtural studies

In the first part there will be research carried that should reveal what kind of
student’s books are currently used at grammar $shiodthe Czech Republic. The research
will be based on searching the websites of granstiaools which should state the English

books used at these schools.

The second part of the research will depend omeswlts of the first one. Its results
will be included in it. It means that those thremks which will be mostly used at Czech
grammar schools currently will be analyzed from ploent of view how much information
they include from the area ofiltural studies

The third part will be comprised of an anonymoussiionnaire that will be sent to
every English teacher at grammar schools in theciCZepublic. The language of the
questionnaire will be in Czech because it will batanostly to Czech teachers of English.
The second reason is to encourage the teachalkinctiie questionnaire as if it is in their
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own mother tongue and it should take them less tom@mplete it. Their time would be
saved and more of them could be willing to filint

At the end of all the analyses the current situnatid teaching cultural studies at
Czech grammar schools will be compared with theuireqments of theFramework

Educational Programman the Czech Republic.
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7. Research of the English Student’s Books Used at

Czech Grammar Schools

There is a great range of choice of English studdraioks at the market in the
Czech Republic, which enables the educators todenthe selection of the student’s

book that will be used in their English lessons.

The survey about the situation what English studeimboks are contemporarily
used at grammar schools in the Czech Republic waslyncarried out personally by
phoning some chosen grammar schools and askingEvigdish student’s books are being
used in them. Secondly, the other possibility afling out the information was to search
the websites of grammar schools; however, only sofrthe grammar schools’ websites
stated what books are used in the English les3dns.is the main reason why a great part

of this survey was possible to be done only by ghon

The research was accomplished at 161 grammar sclodl of 388 grammar
schools in the whole Czech Republic, includingestgtammar schools, public grammar

schools, sport-oriented grammar schools and chygnammar schools.

The total amount of student’s books used in thelisimgessons at Czech grammar
schools nowadays found out from the research was $8me grammar schools stated

more books that are used in different classes.

The number of books evaluated from the survey viag He following list includes
their titles found out from the researchtaturita Solution, New Headway, Headway,
Headway Talking Points, New English File, FCE G#&lis, Anglétina v kostce, First
Certificate Masterclass, Time to Talk, Click on,allénges, New Opportunities, English
Plus, Complete PET, Eurolingua, English Plus, Gatay, Ready for FCE, Project, Fast
Class, First Choice, Exam Excellence, Premium, &scNew Success, Matrix, New
Matrix, Laser, Rising Star, Straightforward, EndfisSpeaking World, Objective First
Certificate, Cambridge English Worldwide, PET RgsGIAE Result, Maturita Activator,

Upstream, Face 2 Face, Inside Out, New Hotlinejvate, Progress to First Certificate.
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The book that is statistically mostly used at Czgchimmar schools iMaturita
Solution The number of schools that claimed to use thakbo their English lessons is 73
out of 161.

The second book that is used at the schooldels HeadwayThe number is 36,
which is about half compared katurita Solution

Just closely behind this Mew English FileThis takes the third place, with the 22
schools using this book.

Much fewer schools ugdew Opportunitieswhich is 15, anduccesd 1. The rest

of the student’s books mentioned above are usgdynbne, two or three schools.
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8. Analysis of the English Student’s Books

The research of what English student’s books aeel ¢ Czech grammar schools
revealed the three mostly use ones Maturita Solution, New Headway, New English
File. All of these books will be separately analyzeahfrthe point of view of how much
information aboutcultural studiesthey contain. The final aim is to compare all thes
publications with the requirements Bfamework Educational Programme the Czech

Republic and ascertain whether they corresponkem tor not.

The analyses of these three student's books willpegormed on their three
student’'s books according the levels such as Reenrediate, Intermediate and Upper-
Intermediate. Some of the grammar schools stateg tinly manage to teach Pre-
Intermediate, Intermediate levels during the foearycourse. The others claimed that they
also manage to teach Upper-Intermediate; howevey, usually start with the Intermediate
level. This phenomenon can even occur within om®alc mainly based on how good the

class is.

The analyses will be carried out in the followingyw The first one will consider
the topics. The second one will analyse the kinaativities that are used to display the
topics. The third one will monitor the English-skieg countries and their frequency in the

whole textbook.

8.1. Maturita Solution

Maturita Solutionis a series of student’s books that were publisbyedOxford
University Press. This book was particularly givassent by the Czech Ministry of
Education in the list of approved books for secopdaducation, in particular for the
English language, in 2009. At the back cover oftladl three series it is cited that “the

course covers all Maturita topics and task types”.
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8.1.1. Maturita solution Pre-Intermediate

8.1.1.1. The Topics

The topics from this book can be divided into nicegegories such as: sport,
society, literature, personalities, holidays arasts, media, movies, songs; places — cities,

towns, countryside, nature, and sights.

What appears the most frequently throughout the fiart of book is the topic
personalities They come from the world of sport, technologyerfiture and current
celebrities. What is found to be really surprisisighat the proportion of occurrence among
the ‘popular and famous celebrities’ and the legsupar from literature is quite balanced.
Each category occurs in the same frequency. Theopalities from sport appear four
times, writers appear five times as well and cdielsrfrom the film world four times, too.

There is only one personality as a representatora the world of technology.

Nevertheless, all the information about these pe@psuperficial and covers only a
few sentences about each personality. Of course #re two significant exceptions. These
are William Shakespeare and Christopher Paolire. diicles about these writers and their

work are longer and more detailed.

The next occurring topic iBlms. It covers description of characters from them as
well as comments of experts about the films, tagjkabbout mentioned films, also speaking
about the films students like, reading a reviewaditim. Last but not least the directors and
actors of the films are referred to. This topidéslt with eight times in the student’s book.

The topic occurred seven times in the book gfpasrt however it was dealt with
only within one unit in the book. The topic coverfedr personalities from the sport area
as well as events from the history of sport, or@idgraphy and one contemporary sport

event.

The next passage to be mentionelitésature. The last two units point at this topic
six times. Compared to the other ones they are @dbdh in greater details: two influential
writers of the British past and one contemporaryl \weown writer. To each of these

articles their biographies are supplied with th@eces of work and supplemented either
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with some information about a character from tlioks or generally about one of their
books. There is one exercise in which studentssapposed to match authors with their

piece of work.

The category includingocietydisplays four topics. All of them concern the @it
Kingdom. Two of them include the whole British satgithat is how superstitious they are
and their love of sending text messages. The maxtdpics relate to British teenagers how

they spend their leisure time and their fashion.

Traditionsshould always be a part of any book for foreigmglaage teaching. This
book is not an exception. The topic is dealt with tsnes is quite good details: British
Christmas, Mothers day, Easter, Thanksgiving aadition in the UK of cheese rolling

and The Nothing Hill Carnival.

Throughout the whole book, there are feongsfor listening. Concerningnedia
there is one article about the newspapee New York Timesnd one exercise to practise
grammar; however, it is an article about a Britishgazine.

The last category includesture, cities, towns, sights, countryseted they appear
in the book nine times. Most of these topicstarensandsights

8.1.1.2. Activities

The activities that are used to preseultural studiesinclude: reading, speaking,
listening and exercises. Listening to any topict tisaconnected withcultural studies
appears in seven activities, out of which are f&amgs The rest is two listening activities
connected to films and one to literature. Theeeanly three exercises tmltural studies
One is to match theersonalitiesfrom the countries they come from. The second one
practises passive on an article about a Britisharniag and the third one is matching
authors and their books. Speaking is performed siXytimes. The activity that appears
most frequently is reading. It emerges 37 timeth@whole book, representing every topic
mentioned above. The activity that did not appedheé whole book was writing.
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8.1.1.3. Frequency of Single English-speaking Country

Two countries that appear Maturita Solutionare United Kingdom and the USA.
The only other country that is mentioned here (arethtioned only once) is Australia. It is
only covered in a speaking activity where studemésshown a picture of Opera House in
Sydney and students are supposed to say what thay kbout it. No other English
speaking countries ever appear in the student’&.boo

8.1.2. Maturita Solution Intermediate

8.1.2.1. The Topics

The topics from this book can be divided into noaegories such as: politics,
sport, society, literature, personalities, traditibolidays and feasts; media, movies, songs,

places - in particular sights, technology and art.

What appears in this intermediate level of MatuBtdution is the topic opolitics.
There is no general introduction to the politicsaaly English speaking country. The topic
stands in one article that is about Green Partyhen United Kingdom. It depicts the
programme of this party, their voters and somermadion from its history. There is also a
mention of three other political parties that péayimportant role in this country. There is
nothing particularly said about these parties, dhly fact that they are the most voted.
However, this article gives the reader a comprekergcture about the Green party and
within the article the British political systemasly looked into very briefly. Nevertheless,
the article is not about the political system bbbwa one political party. There is no

information about the political systems of othegksh speaking countries.

Surprisingly, what topics were filled in rather dreently in the pre-intermediate
students book are in this higher level very raferotighout the whole book there are two
songs The category ofpersonalitiesturns up only three times and it concerns only

celebrities from movies.
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The entire topic that is dealt with from the bramafhmediais advertising that is
aimed at schools. The article about advertising due only cover only the reflection from
the USA but also the reflection from the UK.

The category o$ocietyremained proportionally the same as in the prersmediate
level. There were four contributions to this toplhe themes that are discussed in the
articles or interviews are the social problem oésity and the influence of MC Donald’s,
emigration of EU members to the UK and general iopm about Londoners and

Americans.

Technologyis devoted only once in the whole book; howevers idealt with in
great detail in comparison to other articles argicta The article from this field concerns
the history, usage and function of CCTV cameragt ¢fahe article is about satellites and

what they are used for.

Concerningtradition the one article is devoted to the topic Poppy Dagain,
although it is one of the two representatives fadition in this book, it includes many
pieces of information about the remembrance inagdits history and how it is
remembered nowadays. This topic is prepared inexercises. One is reading about the
whole reminiscence and the other is listening tppeewhat they say about it. There is one
article about Liverpool festival separated from tivets in the section at the end of the

book called “Get ready for B2 exam”.

Another newly appeared topic is the itemfife art in this intermediate level.
There are two articles which introduce contempogatists and one article about a group

of conceptual artists, painters and photographs.

Surprisingly many articles were made to depict stimstorical events compared to
the pre-intermediate level. Six articles were dedoto thehistory from different fields
such as development of British holidays, BrothemgWits’ flight, history of two worst

jobs, etc.

The topic that is reduced compared to the prevsiudent’s book is the theme
‘places. Whereas it appears there nine times, it only aggukin the intermediate level

twice. In the first case it mentioned places that be visited in Edinburgh but nothing
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general about the city. There is one article alsyainey Opera that is again separated from
the units in the section of the book called “Getdefor B2 exam”.

The last topic to be mentioned in the book is catetewithliterature. It applies to
the British poet Yeats. Firstly, there is someelighg aimed at his life and principal
questions to it as the next step. It is enricheddayling one of his poems. Again the poem

includes missing words that the students shoudléhfirom a box.

8.1.2.2. Activities

As in the pre-intermediate level Maturita Solutionthe activities that are used to
present any topic afultural studiesare reading and listening as the most dominantafay
learning. Speaking occurred even less than in teéeiqus level. To be concise it appeared
only once. Exercises were few and far between ahlly consisted of filling in or
matching two columns. Listening on any topic appesaven times, out of which are four
songs. The most used activity to presauntural studiesis reading. To put it in numbers
twenty-two times. One exercise that appears hete nsatch couples that belong together.

They are all representatives of famous people tlmrhistory up to presence.

Activities are combined in some cases, for instafiseening plus filling in words

or reading and filling in words, speaking and matgh

The activity that did not appear in the whole b@gain was writing on English

speaking cultural studies.

8.1.2.3. Frequency of Single English Speaking Countries

As in the pre-intermediate student’'s bookMuturita Solutionthe only countries
are the United Kingdom and the USA to be chosecaasdidates for the English speaking
world. Again, Australia is only mentioned once.the previous level there is a speaking
activity on Sydney Opera where students are showictare of this sight. They are just

supposed to say what they know about it. In thisrmediate level the topic of the Sydney
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Opera continues, however, it is not elaborated apeaking activity. There is a whole

article on it.

No other English speaking countries ever appetrarstudent’s book, again.

8.1.3. Maturita Solution Upper-Intermediate

8.1.3.1. The Topics

This Maturita SolutionUpper-Intermediate devotes many articlesxdia.Most of
them are authentic articles about different tofiom various areas and countries, starting
with incredible stories, continuing with criminabses and ending with ordinary daily
news. One text deals with the development of @rithewspaper in history and present
time. Part of it distinguishes tabloids versus tyalewspapers (called Broadsheet in the
UK), also giving also an example of them. Anothexttis dedicated to the topic that is
very often spoken about and it is the ‘paparadizinforms about the history of the word
and the problems that occur in the famous peopless. The last topic connectedrttedia
is Game Shows that appear on TV. Two of them froemMWSA and one of them from the
United Kingdom are dealt with and in three casesjestants are spoken about.

The next rather frequent topic society. One great article deals with the still
existing division of English social classes and fiaators can be observed to distinguish
and recognise them. Another article discusses [Ea&ekand what influence and
consequences it can have when putting informatioit.cOne of the very rare examples
from the New Zealand society is an article aboligimns. Another article deals with
consumerism and wasting food in US society. Thedasagraph of this article comments
on the amount of food waste in the United Kingddro. balance the state of negative
information one article deals with organic food dadming in the United Kingdom. It
informs about the statistics that more and mor¢oBsi want to eat more healthily. There
are also some statistics in a different articleualibe British people what pets they have
got at home. The other one is about the total patsdepth in the United Kingdom with
the development over the years 1993 — 2007 whicHbepicted in a graph. The last
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statistics is about the amount of money and reiahs in the United Kingdom and how
they are connected.

The topicmusicis covered in two articles. One of them is abbethand of elderly
singersThe Zimmersand the second one is in contrast about Britisbrokieg artists with
an example of their song. Tied to the group isrmfation on The Brit School in London,

which is used as an example of school education.

Personalitiesare in the book as well. The very first and largeicle in unit one is
about the BBC research on who Britons considetttsgden greatest Britons. It mentions
names from politics, literature, music, sport, éknother two articles inform about an
American and a New Zealander who climbed the highssuntain in the world, both
physically challenged. There is a lot of space wjiteethe biography of Jimmy Wales, who
is the founder of Wikipedia. A very short artickedevoted to a British anthropologist Jane
Gooddall.

Topics such as Crimean War, History of Pulitzez&siand migration to the United
States of America are part bistory. There are also around two sentences about teadhr
of nuclear war between the USA and USSR 1950s -0.1%Bere is also the case of a

sailing couple that crashed and survived monthkerPacific Ocean during the 1970s.

The next topic iditerature. All articles that are connected to literature avagl
enough and give a good amount of information. Onthem is an excerpt from George
Orwell's bookDown and Out in Paris and Londosnother one is a book review that
provides the readers with the information ab&noimal Farmby George Orwell. Another
space is given to H. G. Wells and his work. An asttifrom the noveWar of the Worldss
chosen as an example of his work. The last piedieoature world is a book written by a
16 year old teenage girl who looks into the prolddratween parents and teenagers in the
United Kingdom.

Last but not least is the topptaces They are deputized for the information about
Cambridge University. The Australian Great Barrieeef is a topic that is discussed
alongside the problems of Global Warming.
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The last topic igechnology It deals with two topics. The first of them isasp
exploration and the second is the creation of titeat world.

8.1.3.2. Activities

The most frequent activity is reading. There areartban thirty pieces of reading
in the Upper-Intermediat®aturita Solution Speaking appears here about seven times,
mostly connected to pictures of famous people. éepiof speaking concerns one English
saying “Money can’t buy happiness” that studené&ssapposed to discuss. Throughout the
whole book there are only four pieces of listendéagh of which is connected to a different

topic.

There is only one writing task that is connectectultural studiesn this Upper-
IntermediateMaturita Solution Students are supposed to write down 200 — 25@svor
about a person who contributed greatly to the Wkimdwledge. They are given four
pictures of such people as Albert Einstein, Bilt€sa Jane Goodall, Marie Currie (three of
them come from English-speaking countries) to gham ideas who to write about. They
can choose, however. It can happen, of coursesthdents will choose a person from a
different country, nevertheless the probability dfoosing a representative from an
English-speaking country is quite high as thera great choice of personalities who are

worldwide known and contributed to the world knosde.

The last activities to be mentioned are two graphg, of them depicting debts in
the United Kingdom and the other depicting the papty of pets among Britons. Both of

the graphs are used for speaking activity.

8.1.3.3. Frequency of Single English Speaking Countries

Cultural studiesof the United Kingdom reach the highest numbealbfEnglish
speaking countries in the Upper-Intermediltaturita Solution Almost thirty activities
concern the United Kingdom. The USA takes the seéquace of appearance in the book
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with slightly more than ten contributions. Two mareuntries are introduced: Australia
and New Zealand, both of them twice. However, tdthe articles contribute partly to the
general knowledge of these countries. Australimestioned in the connection to the Great
Barrier Reef and one authentic article about aigiig¢ case from newspaper about a cat
which saved somebody’s life. New Zealand gives rimftion about the research into
religion. The second article is about the firsndliNew Zealander who climbed Mount

Everest.

8.2. New English File

New English Fileis a series of student’'s books that were publiggdOxford
University Press. Each level consists of two badaodsk A and book B. Book A consists of
the lessons 1, 2, 3, 4 and book B of 5, 6, and@hs book has not got any given assent by
the Czech Ministry of Education likdaturita Solution At the back cover of all the three
series there is the information which book corresjsato B1 and B2 ad@ommon European

Framework of Reference

The book seems to be convenient for secondary @docas the first visual
impression is that it is aimed at teenagers, asynigpics in this book would appeal to
pupils within the age group.

The articles that are covered in the pre-intermtedand intermediate level are
always adapted from some newspaper which is statdatie side of the article. However,
the upper-intermediate student’s book containsiralghewspaper articles. Of course not

every article is connected witlultural studieshowever, many of them are.
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8.2.1. New English File Pre-Intermediate

8.2.1.1. The Topics

The most common topic that can be found in thigllespersonalities It appears in
the book about eleven times. It covers actressésaetors, photographers, film directors,
screenwriters and photographers. They are usualrgred within readings but also one
listening and one speaking. Connected to the toppersonalities arsongs.There is the
song Imagine by John Lennon that is linked to an article abih& singer shown as a
practical example of his work that is known notyoiml the English-speaking world. There

are also two exercises in which students match swtigeir authors or bands.

Half connected t®port and half tohistory topic is one very short article about a
history of a football match. There are no artickesl information about the topgport
However, as far as the topigstory there are two short articles, one of them aboet th
history of a journalist as well as an author, wheelm be again a part of literature. For the
topic literature there is one main article about J.K. Rowling andther very short one

about the character Sherlock Holmes.
Only one topic depictsatureand this is about crocodiles in Australia.

The last topic istechnology There is one listening exercise that is not only
interesting from the point of view a@lltural studiesut also from the point of view gender
themes. It reveals the inventions that were dis@m/by women. It gives the article a very

interesting edge as the technology and women dresoally discussed side by side.

8.2.1.2. Activities

What appears in this book again is that most dmsvifor cultural studiesare
readings (about 14 reading activities). One readingther full-length and gives a general
picture about the topic and it is the reading al#audrey Hepburn. The rest of the readings
are very short, written in a few sentences sudiwasor three. There are only four listening

and three speaking activities. There is also onmvesation attached in one piece of
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listening which is about women’s inventions. Twoemises cover matching songs and

their artists.

8.2.1.3. Frequency of Single English Speaking Countries

The balance between the occurrences of Englistksmeaountries repeats in the
same way as iMaturita Solution More than 90% of the topics ofiltural studiegake the
United Kingdom and the USA. The country that is tmred apart the UK and USA is
Australia in two readings. One is extremely shdrbwt an Australian inventor and the

other about Australian crocodiles.

There is one unit in the whole book that does ekt any topic otultural studies

at all.

8.2.2. New English File Intermediate

8.2.2.1. The Topics

For the first time this edition dilew English Filethe topicfood is mentioned. It
informs about the food that can be served in Ehglestaurants through listening. This

activity is preceded by a speaking activity abbetfood in the USA.

Sportis represented with the information about two tspoen, one of whom is
from South Africa. There is also an article aboutne US sportsmen who comment and

share their opinion on a particular topic.

The topicsocietyis broadly covered in few areas. One article isualithe facts
where the British go on holiday. Another articleeaks about the cultural differences
between English and Russian manners. Then a pfd#eming follows in which people
talk about habits and behaviour in the UK.
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From history there is one article about the case of Jack tippdRiand even an
authentic extract from one of his letters. The ¢of@ also accompanied by the film
production about this case. One article conneckeal t@ history as well aseducationis
about the education and methods of teaching atofs@ck to 1950s. What follows are
problems in education in the UK nowadays. Anotleid from thesocietyis a research on
gossiping in the UK. Last topic that is mentionadhis field is a social websité&riends

Reunited’

Literatureis covered in two readings, one about a contennpahailler writer and
the other about a crime story writer plus one extfeom the author’s book through the

listening.

Placesto go and visit are chosen from four countriesna@han Rocky Mountains,
New York City’'s Manhattan and London tube map, whkused for a speaking activity in

pair work, and Australia’s desert.

Last but not least is the world pérsonalitiescovered within three articles. One is
about the group Pink Floyd, the history of onehddit song and the children who sang it.
The second article covers the world of filming wahfew titles of movies and starring
actors and actresses. The third article include®ies people of the time, who inspire the
world and can be considered the heroes of the (poéticians, businessmen, singers,
football players).

Throughout the whole book there are tsamgs.

8.2.2.2. Activities

Repeating again, as in the previous books anddekielonly activities connected to
cultural studiesthat appear in here are reading, listening andkspg. Within the whole
book there are two speaking activities. The appear@r reading is excessively tripled to

listening (16 times versus listening 5 times).
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8.2.1.3. Frequency of Single English Speaking Countries

Five English-speaking countries are reflected ia whole book: the USA, the
United Kingdom, Canada, Australia and South Afritlae most cited country is the United
Kingdom. However, the USA appears in the book veftgn as well. Australia, South

Africa and Canada are occupied here, each only.once

From the Canadian environment there is one repta&des and that is a song.
South Africa is referred to in the field of spaitiat is to say there is an article about a
South African sportswoman. A very short article idep New Zealand's capital

Wellington.

8.2.3. New English File Upper-Intermediate

What is a common feature in tilew English FildJpper-Intermediate is that there
are many articles from newspaper that are not adaphymore as in the previous two
levels. All these newspaper articles concentratevamous areas that are analysed in
8.2.3.1.

8.2.3.1. The Topics

The most occurring topic isociety An article aboutNational stereotypesieals
with the characteristics of people of a particauntry. This listening includes English,
Scottish, Irish and Americans. The following agicovers national stereotypes of many
countries including the English. An excerpt fromt&&oxe’s bookWVatching the English
gives a range of how the English dress. Theress sbme statistics about driving in the
USA and a survey of sleep at night of some professin the UK. A great deal is devoted
to the community of the Amish in the USA. One oé tarticles connected to the topic

societydeals with community service as a suitable punestirfor young people in the UK.
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The second most appearing topicpersonalities It covers famous personalities
such as musicians, top models, actors as well aanae of an Australian cartoonist
William Green. There are also included people #natnot so famous but who contributed
to the world by their doing. As an example can beeavironmentalist, judge, economist,
theatre critic, sport journalist, magician, etc.efldris one Americasongin the whole
book.

The topichistory is closely connected tpersonalities It covers famous people
from the points of historical moments such as thg the first man stood on the moon.
Martin Luther's short biography is provided withsample of his speech, the sample of
abdication of the British king Edward VIII with hishort life story. Also the Winston
Churchill’'s small piece of information but very sificant piece of information about his
personality is accompanied by an extract of ondisfspeeches. There are also some
articles from different areas. One of them depoatastrophes, past cases of a US judge

and also some incident stories.

Placesare covered in two pieces of listening about Landdnich are within one
unit and one reading. They cover tour in the cityl &ating out in it. Alscport is

included only in one listening about free running.

Literature is greatly elaborated in four different topics. Tiret book is an extract
from Air Babylonby Imogen Edward-Jones. The second topic thattieduced are ‘mini
sagas’ with four examples of this genre. The nexngple is an extract from Bruce
Holland Rodger’s bookittle Brotherthat does not only include reading but also listgn
of the excerpt. The last piece@diver Twistby Charles Dickens that is partly comprised in
speaking (consisting of students’ knowledge abbeatliook) and partly in listening about

the Oliver Twistfilm.

Last but not least is an example of some paintimygan American painter. These

serve to describe the pictures.

The last two topics that are to be mentionedtacanologyandfestivals The first
topic reveals the scientist Sir Isaac Newton argddmscovery. The second one informs
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about a few music festivals. One of the festivalspoken in greater detail: tReomenade

concerts.

8.2.3.2. Activities

The occurrence of reading is almost tripled toehstg. Listening appears about
nine times and mostly on its own, sometimes icioapanied by reading. Speaking is the
least turning out activity of the book. It is oftemombined with picture describing,

commenting on books and films or comparing somesfaith the students’ own country.

8.2.2.3. Frequency of Single English Speaking Countries

New English FileUpper-Intermediate includes in its activitiesltural studiesof
five countries. The most occurring country is theiteld Kingdom which is present in
about twenty-five articles. The USA appears twesslthat the UK. Canada is represented
in one listening which is an interview with a Camadactor Trevor White who speaks
about his performances. Australia is opened to \igw personalities: a geologist and a
cartoonist. Ireland is exemplified in one listeniaQout the characteristic of the Irish

nation.

8.3. New Headway

New Headways a set of student’s books that is published Bjof@ University
Press. The firth edition was published in the y2@00 and the last one, which is in the
fourth order, in 2012. The edition that is choseibé analysed is the second one that was
published in 2005. This edition is the most probabl be used at grammar schools as the
edition published in 2012 it would be used onlydme class.
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8.3.1. New Headway Pre-Intermediate

8.3.1.1. The Topics

The most appearing topic from the whole boogeassonalities It covers film stars
as well as famous singers. The same phenomenomsoiccthe previous books ddew

English FileandMaturita Solution.

From the world of rasic there is an interview with a band and anothermrvgy
with a singer who gives the very basic informatabout London. Closely related is the
topic placesas it is the second most appearing topic in théesit’'s book. The articles are
mostly about cities or towns such as New Castlérdie Quebec as well as Yellowstone
National Park and polar circle in Canada.

Societycovers two topics. One of them depicts society @rmmunities in London
in a rather greater detail. The second topic corscéiomeless selling street news as a

social medium.

The only topic coveringechnologyis one article about the invention of Google.
Literatureis represented by Mary Shelley and her piece akWwoankenstein

The last topic that is mentioned in the book isfilme industry. Relatively broadly
dealt is James Bond film and Drama Queen.

8.3.1.2. Activities

Reading is the most frequent activity in this bdblat appears in this level ten
times. The articles abowechnology literature, placesand nature are always connected
with reading. Quite well-balanced in number of acence is listening that appears seven
times. The types of topics that relate to listenarg films, personalities and music.
Speaking is supplied five times. Again, this agyivis used when asking students about
their knowledge of a personality. There is one eiserof filling in the information about

celebrities.
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8.2.1.3. Frequency of Single English Speaking Countries

Three English-speaking countries are covered irs thre-intermediateNew
Headway These countries are the United Kingdom, the US4 @anada. The frequency
of the USA as well as the United Kingdonegltural studiesis the same. Canada is to be
seen in two activities. One of them is listeningwhich there are about two sentences
about Quebec. The second one concerns nature ifotime of reading and that is the

information about the polar circle in Canada.

8.2.1.4. Occurrence of Cultural Studies

There are twelve units in the pre-intermedibtew HeadwayHalf of the units
usually depict one topic orultural studiesthe other half usually two or sometimes three.
There is one unit that does not contain any refereéocultural studieslt is the first unit.

8.3.2. New Headway Intermediate

8.3.2.1. The Topics

The topic ofpersonalitiess again the most frequent topic from various gssfons.
Films appear here in the connection with books as tles f books and films are covered
in one speaking exercise. Surprisingly this leieNew Headway contains three articles
linked to literature. One of them is about the Estglwriter Jonathan Swift. The second
one informs about the life of the American writen& Hemingway in a rather great detail.

The last one is about the Native American folk.tale
There is onesongwithin the whole book.

History is included in total different occasions. Onelwdr is partly connected to
English speaking countries as it is an article alioai story how pizza got to the USA. The

second one is from another field and it is about Alenstrong on the Moon.
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Placesdisplay information about three famous cities sashLondon, New York
and Toronto. One article covers the topic fraature as it shows the oldest tree in the

world.

The last topic to be solved society.The themes are an unusual story of a man,
three interesting professions and one piece oframétion about clown doctors. A topic
that is rather broadly elaborated is Good MannEng theme mentions short references to
the manners from other English-speaking countneh s the USA, Canada, the United

Kingdom and Ireland.

8.3.2.2. Activities

Reading and listening are activities, both appganmthe book five times. The

most used activity is reading. Reading is mostlyoatpanied by speaking or listening.

8.3.2.3. Frequency of Single English Speaking Countries

For the first time the English-speaking countrytthppears considerably most

frequently is the USA. The United Kingdom is cowkne five articles, but very rarely.

8.3.3. New Headway Upper-Intermediate

8.3.3.1. The Topics

The mostly spoken topic in this book Rersonalities Starting with a famous
British cook Jamie Oliver and continuing with tHeacacters that starred in one of the most
famous American sitconfriends as it is a part ofilm, too. Another quite in detail
information is revealed about John Travolta andilyilaiMonroe as the representatives of
the American film actors. The last two personditimentioned are the British singer

Robbie Williams with the American Frank Sinatracomnection to their collective project.
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In history there are three topics that the attention is pgaidOne of them is
conspiracy theory that occupies the cases of DiBpencer, J. F. Kennedy and Elvis
Pressley. The next one deals with Apollo Moon lagdiThe last one concerns the history
of colonization of today’s USA which is coveredane reading and one speaking activity

about the Indians.

The topicplacesis covered in one article and it refers to Londdhe reading is
created from a point of view of a person who sayses pieces of information about the
capital of the United Kingdom. Partly connectedplaces,one article is an authentic

demonstration from a tourist tour guide Lonely Rlan

The last topic to be discussedliterature which elaborates the information about
English-speaking writers. The first writer is a @dran author Margaret Atwood. The
article offers an example of her novel that won IBoyoPrize in 2000rhe Blind Assassin
The second one is a British writer Hilaire Bellobavwas of French origin. The article

portrays some of his poems from his book for ceiidCautionary Tales for Children

8.3.3.2. Activities

The same result as in most of the student's bookevealed in the Upper-
IntermediateNew HeadwayReading is the most frequent activity to be usedlepict
information about the English speaking countri¢sadpears in the book sixteen times.
Contrary to expectations, listening is coveredha whole book only twice. The activity
that bolsters up its status is speaking. In thevipus two levels ofNew Headwayhe
frequency of speaking does not exceed listeninghiklevel it was surpassed about three
times. Speaking usually accompanies reading agi@ulali questions to be spoken about.
There is also one exercise that is accompanies®g{Cautionary Tales for ChildrerOne
poem has gaps which are to be filled with missirmgds by students, from a box into the

poem.
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8.3.3.3. Frequency of Single English-speaking Countries

There are three English-speaking countries thagapip the articles in this Upper-
IntermediateNew Headwaythe USA, the United Kingdom and Canada. The agetae of
the United States of America and the United Kingdsnin number the same, whereas
Canada is mentioned only in one article. It ishia tonnection with one of the literature
representatives Margaret Atwood and her extrachfn@r bookThe Blind AssassiThere

is no other reference to any English-speaking agunit these three.

8.4. Results of the Student’s Books Analyses

The first important information from the analyseistioe books is thatultural

studiesare dealt with in them.

There is one common feature for all three publcet of student’s books and that
is the frequency of the English-speaking Countiiteis. the United Kingdom and the USA
that appear mostly in these books. Theiltural studiesare present in most of the articles.
In all publications the other English-speaking does such as Australia, New Zealand,
Canada or South Africa appear very rarely but nali publications. Even the pieces of
information about these countries are not sayinghmabout them. The topics that are
mostly present arepersonalities, mainly from the world of celebrities. Again the
information about them often seems fragmentisetihaving much value. The other topics
that are not forgotten afém, history, places society technology sport andmusic The
topic contently full and enough extensiveliterature as it offers the information about

authors and shows excerpts from their books.

When compared téramework Educational Programme for Secondary Gainer
Education there are topics which are not mentioned in theyaed student’s books. For
instance there are no relations displayed with @zech Republic as well as language
differences between the English and Czech. Thevaascrucial reason for it. These books
are all published by Oxford University Press and waritten only in English. They are
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aimed at other non-English-speaking countries thezethey are only in English. The

other topics oFramework Educational Programnage more or less covered in the books.

Furthermore, more than half of the topics are derthin reading. Speaking and
listening appear much less. Writing that is coneedbcultural studiesappears only once

and it is inMaturita SolutionUpper-Intermediate.

To concludecultural studiesare present in every analyzed student’s book thisf
thesis. They cover a range of topics mostly in yverit; however, there is sometimes

missing compactness of the topics.
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9. Questionnaire Research among English Teachers

9.1. Context and Description of the Questionnaire

The survey was carried out among English teachergrammar schools in all
regions in the Czech Republic. Most of the gramswdiools state the email addresses of
their teachers on their websites. For finding ¢t tight person who teaches English it is
needed that schools state names, email addresddsauhing subjects of their teachers,
which some grammar schools do not do so. This imédion could have been detected

from the schools’ timetables in some cases.

The research was accomplished frorf! B@arch to 3 April. The respondents were
sent an email with an accompanying letter (see Agiel) in which they found a link that
would enable them to enter the online questionnaitewas not a standardized

guestionnaire.

The final number of English teachers that were $seatquestionnaire was 1397.
100 emails failed in delivery and returned backh®sender. So the total number of emails
to have been delivered to the set addresses was TB8 final number of respondents to

the online questionnaire was 336, which meanstlieateturn was 25%.

The questionnaire consisted of nine questionswiea¢ displayed at the same time
so that the respondents could move back or forwardny of the questions. At the
beginning of the online questionnaire there were &ucompanying sentences to introduce
the questionnaire and who the questionnaire isTibere were two yes/no questions, two
open format questions, two closed ended questibnse half-closed questions. Most of

the questions were multiple choices.

The questionnaire was sent to the teachers of tighdh language who teach it in

the last four years of secondary education at granschools.
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9.2. The Aim of the Questionnaire

The aim of the questionnaire was to address thehéea of the English language
and find out whether they teadtultural studies how much they teach them, what
materials they use to teadultural studies what topics they teach from thailtural
studies what English-speaking countries they mostly teaghat activities they use to
teachcultural studiesand in which grades they teach them.

9.3. The Results of the Questionnaire

The first question of the questionnaire (see Appenlj runs: “Do you teach
cultural studies in your English lessons?” Outhef 836 respondents 334 answered “yes”
and two answered “no”. In percentage 99.4 % of aedpnt teachers do teachltural

studiesand 0.6% do not teach them at all.

“What part of your English classes is dedicatedutiural studies?” is the second
guestion (see Appendix Ill). 279 respondents st#ted answers in numbers and 58 did
not write any numbers in percentage but they contedeit in different ways. Most
respondent teachers (68) stated that they teaftbral studiesin 20% of their English
classes, 59 stated 30% of their classes, 23 wigfe df the classes, 19 teachers stated
25%, 15 stated 5%, 12 teach 40% of their classely. I teachers came out with 50% and

11 teachers stated that they teachural studiesmore that in 50% of their English classes.

The third question (see Appendix 1V) is: “Does #tadent’s book, which you use
in your lessons, contain enough materials for caltstudies?” 144 respondent teachers,
which is 42.86%, answered yes or rather yes. 18doraents, which is 56.84% stated that
their books did not include enough materials factengcultural studiesOne respondent,

0.3%, answered ‘I don’t know'.

“Do you use any extra materials for teaching caltstudies?” the fourth question
sounds. Yes was answered by 328 respondents, sHt.62% of addressees. No was
answered by 8 people, which is 2.38% from all resients.
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The fifth one: “If you answered ‘yes’ in the preu® question state sources and
names of publications.” The most appearing answerg: the Internet, Magazines Bridge
and Friendship, Angitina — Maturitni témata, Realie anglicky mluvicizemi, own
materials, Wikipedia, You Tube, British Council,tlantic publications such as excerpts

from literary works, etc.

The sixth question: “What area from cultural stgdd® you concentrate in your
classes on?” More than 200 respondents statedidragli geography, history, literature,
educational system, politics and sport to be theasrthat they concentrate on. Social
aspects of life, media and language differencesdst English and Czech answered more
than 100 respondents. The respondents had a chanadd their own comments or
answers. Among the added replies were places efeistis, nature, life style, current
events, global problems, connections between tleelChistory and an English-speaking
country history, art, symbols, music, personaljtreental and cultural differences, nature.

“What English-speaking countries do you conceatratyour classes on?” is the
seventh questions. Great Britain and the USA ha@ &% 320 respondents, Australia
followed with 256 respondents, Canada with 238, N&saland with 181, Ireland 100,
Northern Ireland 97. 19 respondents added sucla extswers as The Republic of South

Africa, India, the countries of Commonwealth, thariGbean.

The eighth question is: “What types of activities gou apply when teaching
cultural studies?” Most of the respondents, 90.7(@8numbers it is 305), answered
reading. 82% (278 teachers) apply paper/presentatod students, lecture is done by
77.08% (259) respondents, speaking by 76.49% (B&sf)ondents, listening by 75.89%
(255), projects by 51.19% (172). Writing is thesteased activity to be applied in teaching
cultural studies 29 respondents added such own answers as filesmentaries, power

point presentation, group work, online activitiegeractive board, etc.

The last question is: “In what grades of secondahycation do you teach cultural
studies?” 234 (69.64%) respondents stated that tbagh them in all four grades of
secondary education. 130 (38.69%) stated the fogmdide, 104 (30.95%) in the third
grade, 26 (7.74%) in the second grade and 6 (1.®%ag first grade.

65



9.4. Discussion and Conclusion

A very surprising answer is stated in the firstgjiom as two respondents state that
they do not teacbultural studies Fortunately, it is only two people; however,stgiven
by Framework Educational Programnfer grammar schools in the Czech Republic that
cultural studiesmust be taught at grammar schools. A possibleaggbion why two
teachers do not teach them is that some teachede dheir roles within one class and
each of them teaches something else (one cultuualies, the other grammar and

vocabulary).

In the second question respondents were suppodétitothe percentage of how
much space they givaultural studiesn their classes. Many of them even added their ow
comments. The average is from 20% to 30% of tHagses. Many of them stated that they
spend less time teachiegltural studiesn the first two years, but still they teach théan
in the last two years of secondary education adesiis have to be prepared for Maturita
Exam. Some even stated that they teaghural studiesin conversation lessons. Some
commented that the topic appears every lessoreirstident’s book. However, it is very
individual to say it in percentage how much time thachers spend aultural studies
The important fact is that they do teach them. mbmmber to state was supposed to make
them think about it.

More than half of the teachers were not content#ld the amount of facts about
cultural studiesn student’s book as almost 15% of them were aibslyl not satisfied and
about 42% were rather not satisfied. Accordinghte student’'s books analyses in this
diploma thesis there are snatches of informati@uainany topics that do not give general
picture ofcultural studies Some topics that should be covered in Englisbsela according
the Framework Educational Programmere even not mentioned. Only 5.36% that is 18
teachers were absolutely satisfied with the infdromain the student’s book which they

found as sufficient for teaching.

Fortunately, 97% of teachers do use extra médeioa teachingcultural studies
From the three analyzed books in this thesis th@nmation aboutultural studiesis not
sufficient. There are some topics missing and thathy they need to be expanded by

extra materials. Interestingly, the magazbBredge is one of the mostly spread materials
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among the extra used ones as wellFagndship Teachers also use editions that are
specialized in Maturita topics. The Internet, imtggalar Wikipediais stated, is a source for
information search abowultural studies|t is a very easy source for getting information;

however, it does not always depict true informatgmot every article is controlled on it.

The topics that the teachers mostly concentrataretraditions in the first place
(88.69% of them). The main reason for it can be ifhiney learn a foreign language they
need to know some information about the countriegditions in order to understand a
particular culture as the main aim of learning rglaage is to communicate. The second
topic fromcultural studiess geography(87.5%). A very interesting fact sinEeamework
Educational Programme for Secondary General Edecatdoes not mention teaching
geographywithin cultural studiesat grammar schools, however, it is important tovkn
geography as one of the base informatiocwfural studies 50% and more teachers also
teach history, literature, educationalsystem politics, sport social aspectsof life and
media About 40% of teachers state that they teachldhguage differencebetween
Czech and English, which is a compulsory part éaheaccordingrramework Educational
Programme SGEAs the respondents had a chance to add theirimi@rmation many of
them added the topics as: symbols, places of stteedl aspects covered in Maturita
topics, etc. There was a comment of a bilinguatheawho stressed the understanding of

cultural differences as such.

The results from the seventh question were not naueprising. The most gone
over cultural studiesare Great Britain and the USA. Both of them reedialmost 100%,
Great Britain took the first place as the most ubsed English-speaking country. The
reason why it is Great Britain in particular maythat both the Czech Republic and Great
Britain are members of the European Union. Gredaidr as the only representative of the
English language in Europe, is a suitable candittabe chosen in the English classes, and
also even for the reason to support common trawditieccuropean thinking of realizing
mutual roots. The fact that the USA was chosen ¢o tlhe second most taught
English-speaking country can be deduced from the af the country and its position and
influence in the world. More than 50% of respondestted to teach Australia, Canada

and New Zealand. Of course, these countries arenttst significant representatives of
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Commonwealth so they shall be covered in the lessioerestingly, about one third of
teachers also marked off Northern Ireland and hictla

As the results of student’s book analysis showedlirg to be the most dominant
activity to be taught withincultural studies.The results of the questionnaire were
confirmed in the same way as 90% of teachers wm#ng as the most common activity.
Paper/presentations of students and teachers dsctapeaking and listening were the
following activities. All these should be a part eferyday teaching since they enable
miscellaneous perception and learning at the same tSome respondents added extra
possibilities to the given answers. The most appgarere watching films, serials and
documentaries. All these ways of teaching usuadlyehvery good effects on students.
Their brains are activated in more dimensions aattlvng anything engages also their

feelings, motivation. Their interest in the toplosld also increase.

Concerning the grade in whiaultural studiesare taught 70% of teachers stated
that they teacleultural studiescontinuously in all four grades of Secondary Ediocaat
grammar schools. Whether intentionally or not thad cultural studiesis present almost
in each unit/module/lesson of every modern Engéident’s book. More than 30% of
teachers answered to includdtural studiesn the third and fourth grade of the secondary
education, which are the last two years. Only 8&tuishe them also in the second year and
2% in the first year. Most probable reason for ¢hiets can be the fact that the closer to
Maturita Exam the moreultural studiesare included into the teaching process. Students
even have extra seminars in the third and fourtédgrwhich they can choose. These
seminars are specialized to widen the subject mafta particular subject and prepare
students for the final Maturita exam. These arallg@xtra two lessons a week in which
there is more space to teaahitural studiesand other Maturita topics.
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10. An Example of a Lesson Plan

The practical example of a lesson plan will beiedrout in two classes of two
different years. The topic chosen will be Australmainly for one reason. From the
analyses of the English student’s books it was doout that it is Australia among other
English-speaking countries that is neglected witie foreign language teaching. The
lesson will introduce basic facts about the courfigm different fields in various

activities.

The materials for this lesson plan are enclosetherCD at the back cover of this

Diploma thesis.

Lesson Plan

Name of the teache: Jana Kovéova Time: 45 min

Group (course number): 3E, 3A Address of the schoo: Gymnazium N&
Vitézné plani 1160

Level: Intermediate Date: .24.04. 2013

Overall Objectives ofthe lessor:
« Students can speak about general facts about Aasitech as geography, histoty,

traditions.
« Students will have learnt typical Australian voclaow.

Materials used own made materials, Maturitni témata, youtube.oa®eo

Technology: Interactive Whiteboard, computer
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Time

3 min.

3 min.

4 min.

Stage/ Procedure/

T asks Ss to work in pairs and brainstorm as mj
information about Australia as they can in one rtendVhen they
are finished the whole class comes up with thermé&tion orally.
T prepares the technology.

Every student is asked by T to come to the interag
whiteboard and match either one territory or oaéesivith the ma

Interaction

ush S

Ss-T

—

T-Ss

of Australia. After this activity students eachqdaeseas and oceaps

to the map.

A questionnaire should reveal whether the studkntsv
basic information about the country that they caeltiember from

T-Ss

other lessons e.g. geography. It contains six guesand each of Ss - Ss

them has four possibilities for the answer”. Therect answers ar
revealed by the programme on the board.

1. What's the capital of Australia? (answers: Pertixirigy,
Canberra, Melbourne)

2. The Area of Australia is (1,500,000 sq km, 7,700,360
km, 10,000,000 sq km, 750,599 sg km)

3. What's the population of Australia? (10,000,0(
20,000,000; 30,000,000; 40,000,000)

4. What's the official language in Australia? (FrenEmglish,
Aboriginal, Australian)

5. Who is the head of the state? (president, queear/kiope,
prime minister)

6. What's the political subdivision? (five territoriesd five
states, two territories and six states, six teigtoand two
states, seven states and one territory)

Teacher asks additional questions to these sixique.g.
What's the name of the queen?

Students are divided into pairs and each pair veseiwo
or three small pieces of paper on which there is tamous
Australian place that is informed about. They héwe or three

a)
-

DO;

Ss-Ss
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12
min.

4. min.

14 min

5 min.

minutes to read the information and decide how treygoing to
present it in front of the class.

T observes Ss and walks around the class in codmrdwer
potential questions about unknown vocabulary.

Then the couples come to the interactive whitebeard
present the place. When the place is presenteth#eis to find
the places on the map of Australia on which theeeyallow spots
that should be matched to the places written indefumn of the|

page.

Each student gets a piece of paper with sevente\r
Australian history. Their task is the put them imforonological
order. Then it is checked with the whole class whestudent i
asked to read one event.

Listening:

Students will listen to an interview between NicKlieman
and David Letterman.

T-Ss

T-Ss

Before listening some vocabulary must be pre-taught

pretend, shrimp, peculiar animals, squirrel, visiobarbie, cuddly
dopey, white tailed deer, funnel web spider, eyutaly.

There are four questions students should concentrat
while listening:

Where is Nicole from?
When does she go to Australia?
How does she spend Christmas and where?

What animals is she speaking about?

The last five minutes are spend on revising thermation
about Australia and at the same students are sliogseventh
slide with pictures of the places and animals thate spoker]

Ss - Ss
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about on the interactive board.

HW.

Students get a text about Australia with misging
information that was partly mentioned in the lessdrhe
information that was not mentioned during the lessdl be found
in the attached handout that students receive.

The lesson plan was carried out in two classesaanmar school. The first one was
the third grade that is one year before finishiegomdary education. Surprisingly, the
students of this class did not know quite a loindérmation such as confusing the capital
Canberra for Sydney. Most of the lesson plan was teesome of them. Curiously, the
younger students, the first grade of secondary athrg were reacting very quickly and
knew rather most of the information. It was expéatgth the younger class that the speed
of the lesson would have to be slowed down as ldes should have less knowledge in
English as well as factual geographical informatidhis was not counted with at all that
the class would be generally better that the adtiglents. Even their level of the language
was almost comparable to the third grade. The lef/#le English language of some of the

students from this class was even higher thanesf tider mates.

There was one disadvantage. The program on theaatitee board was working in
the lesson with the third grade but it did not warith the first grade. There must have
been a slight change in the lesson plan. While stuglents were brainstorming the
information about Australia one of them was askediraw the map of Australia on the
blackboard. Students did not work with the picturegaps and questionnaire on the
interactive board. They received them on a piecpapfer, they draw on the blackboard

and the questionnaire was performed orally.

A very successful exercise was listening to therinew between Nicole Kidman

and David Letterman. Nicole Kidman talks about t@untry Australia, how Christmas is
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celebrated there, what animals live there, etc.ddw® speaks about the films she has acted
in. Students get a personal image on this countmy fthe point of view of a person who
comes from Australia. A great advantage of thisasiethat students can listen to Nicole

Kidman'’s Australian English and David Letterman’s)@rican English.

At the beginning, there was a threat that the legdan was too overloaded with
many activities; however, the plan was managed tetely with both classes. It turned
out that a lot of work can be done about one Ehgligeaking country within one 45

minute lesson.
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Conclusion

This diploma thesis deals with teachitgtural studiesat Czech grammar schools.
Working on this Diploma thesis was both enrichiag, well as challengingCultural
studiesis not a topic that can be found in any textboakiéachers; on the contrary. It was
rather difficult to find any information or theony cultural studies mainly in foreign
literature. Czech authors, such as Ghadand Hendrich, devoted some chapters to this;
however, none of them mention in their books whadutd be included when teaching
cultural studies Chodtra gives few examples such as history and geograghagdrich
further states literature, art, science and othbewres of culture. Both authors use the term
language-cultural studies which it is stressed that foreign language stidod compared
to mother tongue and differences and similaritiesuédd be pointed oufThe Framework
Educational Programmelists among the other topickanguage peculiarities and
differencesThat could be referred to Chiwd and Hendrich’sanguage-cultural studies

The topics written inFramework Educational Programme for Secondary @Gane
Educationwere examined in the analyses of the three masd student’s books in the
practical part of this Diploma thesis. It was cléd@at some topics are not included in these
books, such agolitical and economic position in the woyldelations with the Czech
Republi¢ language peculiarities and differencé&3early, these British publications cannot
include language differenceas they are all one-language (publications ofi€ribrigin)
aimed at other but English-speaking countries. dther topics listed imhe Framework
Educational Programmeare frequently mentioned in these books, mainlyndas
personalities from the world of films, music, anmpbg. Even though these personalities are
mentioned regularly, the articles and activitieattmention them did not cover them in
depth. Surprisingly, personalities from literatared their work are much more detailed. Of
course, all these books also cover the toputtiural studiesof other countries as well. In
addition, the English language holds special pamsitas this is an official language in
multitude of countries. Because of this, it makessg that cultural aspects of the most
significant English-speaking countries should beeted in English lessons. However, the
analyses of the three most used English studeatkdshowed that it is mostly the United
Kingdom and the USA that are mainly covered in ¢hbsoks. There are other English-
speaking countries, such as Canada, Australia, Realand, and South Africa, however
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references to these occur there extremely rarelsth€rmore, when they do appear, they
often display information that does not representsay anything important about the
country. For example, one significant story is nfAustralian man whose life was saved

by a cat — this is hardly representative of Ausratulture.

We saw some incredibly significant results from thesstionnaire sent to English
teachers of grammar schools. In general, the magsbitant information obtained from it
was the fact that nearly all of the teachers (afsarh two) do teaclcultural studiesin
their lessons. Since student’s books do not cowveresareas that should be taught in
English cultural studiesessons, it is necessary to use extra materialsariessons. The
survey has revealed that 98% of them do use exaterials in their lessons. This
emphasises that extra information must be proviegtachers, in order to supplement the
lack of cultural studiescovered in student’s books. Teachers stated grestunt of
materials that are available either in paper forrorothe Internet. As our society is so fast
paced teachers must remember to provide up totllatimformation on the countries they
are teaching about. Of course, some of the infaomatloes not change, such as
geography. Traditions can change; however, depgndm the lifestyle anything can
change. Nowadays in the time of communication teldgy, these transformations can be
observed in real life. Simultaneously, the inforimatprovided by the teacher should be

always verified to prevent cultural misunderstagdin

In conclusion, ifcultural studiesare taught at grammar schools in the Czech
Republic they have to be accompanied by extra maédemas the student’s books do not
contain enough of the required topics, as stateldramework Educational Programme
Finally, teachingcultural studiesenables students to better understand a cultuleaen
understand the background of the language. Learabwut someone’s culture brings
people together, creates friendships and enriches life. Teachers mediateultural

studiesin the English lessons! Now, that is so fascirgtin
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Appendix |

Vazené pani magistro, vaZzeny pane mégist

jmenuji se Jana Kowéava. Jsem studentkou oboru anglicky jazyk seg&anmim na

vzaklavani na Pedagogické fakulK v Praze. Provadim vyzkum, ktery je gasti mé
diplomové prace na téma Vyuka redlii v 21. stofeliracim se proto na Vas s velkou prosbou
o vyplreni kratkého dvouminutového dotazniku, ktery je amomi. Dotaznik najdete v
nasledujicim odkazu:

http://realie2013.vyplnto.cz/

Dotaznik se tyka redlii anglicky mluvicich zeniiyyuce angktiny na gymnaziich (4 kmiky
vySSiho gymnazia). Realiemi se mysicué Udaje¢i charakteristickd dif fakta o dané
anglicky mluvici zemi.

Dékuji vam za Vasi spolupraci.

S pozdravem

Bc. Jana Kovéova



Appendix |l

Vénujete ¢as vyuce realii ve svych hodinach anglictiny?

B ano: 334 (994 %)
Ene: 2 (0,6 %)
zdroj: httpilirealie201 3. vyplnto.cz




Appendix Il

Jak velkou €ast vyuky hodin angliétiny vénujete realim? Uvedte v
procentech:

E20: 40 (11.9 %)
O30: 35 (10,42 %)
H10: 31 (9.23 %)
E20%: 20 (5,95 %)
H15: 14 (4,17 %)
E30%: 14 (4,17 %)
O025%: 12 (3,57 %)
H10%: 11 (3,27 %)
EE: 10 (2,98 %)
BE50%: 10 (2,98 %)
@E25: 10 (2,98 %)
O Ostatnl odpovédi: 129 (38 %)

zdrof; httpdrealie201 3vypintocz




Appendix IV

Obsahuje uéebnice, podle ktere vyucujete, dostatek vwukovych
materiald k realiim?

Hsplse ne: 141 (41,96 %)
Osplse ano: 126 (37,5 %)
Erozhodné ne: 50 (14,88 %)
Erozhodné ano: 18 (5,36 %)
B nevim: 1 (0,3 %)

Zdroj: httpiirealie2 013 vyplnto.cz




Appendix V

Pouzivate doplikove materialy k vyuce realii na hoding anglictiny?

Hano: 328 (97,62 %)
Bne: 8 (2,38 %)

Zdroj: httpoirealie2 01 3.vyplnto.cz




Appendix VI

MNa jakou oblast realii anglicky mluvicich zemi se ve své vyuce
soustredite? (Lze oznadit | vice odpovédi)

_ B8, 5 % (28
7 gecgrafie 87,5 % (204)
higiorie 24,23 % (223)
lileratura 80,35 % (270)
vzdélavaci sysiem 77,38 % (280)
polifika G1,01 %% (205)
I 7 spor 80,42 % (203)
socidlni aspakty Zivotla 55,95 % (128)
meadia 50 % (168)
jazykowe roedily mezi éedfinou a anglidlinou 39,20 %% (132)
hudba 27,3 % (92)
=————— wvéda a echnologie 20,23 % (70)
= vziahy 3 CR 18,75 % (G3)
viechny vyie uvedensa 13,60 % (45)
vytvarne uméni 10,12 % (34)
symbals, places of interast... 0,3 % (1)
aklualni d&ni 0,3 % (1)
zajimava mista, zivolni styl 0,3 % (1)
typicka znaky a spacilika dane zamé, symboly.. 0,3 % (1)
0,3% (1)
kinemaiogralie, ceobnosti 0,3 % (1)

0% 0% 20% 30% 40% 50% GB0% T0% BO% 90% 100%

Btradice (napf. svatky) 298 (88,69 %)

Ogeografie: 294 (87,5 %)

Ehistorie: 283 (84,23 %)

Bliteratura: 270 (80,36 %)

Evzdélavacl systém: 260 (77,38 %)

B politika: 205 (61,01 %)

Osport: 203 (60,42 %)

E socialnl aspekty Zivota: 188 (55,95 %)

Emeédia: 168 (50 %)

Hjazykové rozdlly mezi éestinou a angliétinou: 132 (39,29 %)

Bhudba: 92 (27,38 %)

Ovéda a technologie: 70 (20,83 %)

Dvztahy s CR: 63 (18,75 %)

Bviechny vyie uvedené: 46 (13,69 %)

Evytvamé uménl: 34 (10,12 %)

B symbols, places of interest_: 1 (0,3 %)

W aktudinl dénl: 1 (0,3 %)

B zajimava mista, zivotni styl: 1 (0,3 %)

Mtypické znaky a specifika dané zemé, symboly... 1 (0,3 %)

Mtémef vEechna témata jsou né&jakym zplsobem obsaZena ve vyuce, pokud
téma vhodné dopinl ugivo, zabyvam se jim: 1 (0,3 %)

B kinematografie, osobnosti: 1 (0,3 %)

zdroj: http:iirealie201 3.vyplnto.cz




Appendix VII

Ma ktere zemé se pii vyuce realii nejéasté)i zaméfujete? (Lze oznadit i
vice odpovédi)

R 517, % { 329)
7 LISA 05,24 % | 320)
Ausiralie 76,19 % (258)

Kanada 70,83 % (238)
Nowy Zéland 53,87 % (181)

Irsko 28,76 % (100)
k 7 Severni Irsko 28,87 % (97)
Ceska Republika 06 % (2)
vaechny 0,6 % |(2)
anglicky mluvici zamé 0,3 % (1)
Commuonwealih coundries in general 0,3 % (1)
anglicky mluvici zamé 0,3 % (1)
SA, India 0,3 % (1)
viachny uvedena, oblasl Karibiku, JAR 0,3 % (1)
jed# Jihoalr.republika 0,3 % (1)
Jihoafricka republika 0,3 % (1)
zemé& Commonwealihu obecné 0,3 % (1)
Indie 0,3 % (1)
nejéasiji tylo dvé, jinak ale i viechny cslini 0,3 % (1)
U5A a Commoneawh 0,3 % (1)
celaini zemé okrajové 0,3 % (1)

0% 10% 20% 30% 40% 350% 680% /0% B0% S90% 100%

BVelka Britanie: 329 (97,92 %)

OUsSA: 320 (95,24 %)

B Australie: 256 (76,19 %)

B Kanada: 238 (70,83 %)

B Movy Zéland: 181 (53,87 %)

Eirsko: 100 (29,76 %)

OSeveml Irsko: 97 (28,87 %)

B Ceska Republika: 2 (0,6 %)

Evsechny: 2 (0,6 %)

@ anglicky mluvicl zemé: 1 (0,3 %)

B Commonwealth countries in general: 1 (0,3 %)
O anglicky mluvicl zemé: 1 (0,3 %)

OSA, India: 1 (0,3 %)

Evsechny uvedeng, oblast Karibiku, JAR: 1 (0,3 %)
W jesté Jihoafr.republika: 1 (0,3 %)

B Jihoafricka republika: 1 (0,3 %)

M zemé Commonwealthu obecné: 1 (0,3 %)
H|ndie: 1 (0,3 %)

M nejcastdji tyto dvé, jinak ale i véechny ostatnl: 1 (0,3 %)
B USA a Commoneawlth: 1 (0,3 %)

M ostatnl zemé okrajové: 1 (0,3 %)

zdroj: httpiiirealie2 01 3.vypinto.cz




Appendix VIII

Jake typy aktivit pii vyuce realii vyuzivate? (MozZno vice odpovédi)

———— ]
P 82,74 % (272

vyklad wugujiciho 77,08 % (2589)
mluwveni 76,49 % (257)

poelech 75,80 % (255)

projeldy 51,19 % (172)

K P peani 25,19 % (22)
vlasini prezeniace 0,6 % (2)

filmy 08 % (2)

powierpoiniove prezeniace 0,3 % (1)

prace & pisnémi, kiera se vzahuji k udaloslemn historie ald 0,3 % (1)
CwD, Interned 0,3 % (1)

sledovani kratkyche dokumenid 0,3 % (1)

sledovani dokumentarnich filmu/0,3 % (1)

videa, inleraklivni mapy, role plays 0,3 % (1)

debaty 0,3 % (1)

CVD0,3 % (1)

prace ve skupinach 0,3 % (1)

viachny uvedena akivity sifidavé 0,3 % (1)

online akdivity 0,3 % (1)

prezenieace ppldoplnéng pracovnimi listy pro Zaky 0,3 % (1)

0% 10% 20% 30% 40% 0% &% 70% 80% 0% 100%

B ctenl: 305 (90,77 %)

O referaty/prezentace Zakd: 278 (82,74 %)

Evyklad vyuéujiclho: 259 (77,08 %)

B mluvenl: 257 (76,49 %)

B poslech: 255 (75,89 %)

B projekty: 172 (51,19 %)

Opsanl: 88 (26,19 %)

B vlastnl prezentace: 2 (0,6 %)

Efilmy: 2 (0,6 %)

B powerpointové prezentace: 1 (0,3 %)

Hprace s plsnémi, které se vztahujl k udalostem historie atd ; 1 (0,3 %)

OoVD, Intermet: 1 (0,3 %)

Osledovanl kratkychc dokumentd : 1 (0,3 %)

O sledovani dokumentamich filmu: 1 {0,3 %)

B videa, interaktivnl mapy, role plays: 1 (0,3 %)

Bdebaty: 1 (0,3 %)

BDOVD: 1 (0,3 %)

B prace ve skupinach: 1 (0,3 %)

B viechny uvedené aktivity stiidavé 1 (0,3 %)

B online aktivity: 1 (0,3 %)

M prezenteace ppt doplnéné pracovnimi listy pro Zaky: 1 (0,3 %)
Zdroj: httpoirealie2 01 3.vyplnto.cz




Appendix IX

W jakem roéniku/rocénicich realie vyucujete? (Mysli se posledni 4
roéniky stfedniho vzdélani)

——————rrrrrrrarerei R I CE L R Y P
3 4. roénik 38,60 % (130)

3. rodnik 30,95 % (104]
2. reénik 7.74 % (265)
1.rodnik 1.79% (6)

0% 10% 20% 30% 40% 350% 680% /0% B0% S90% 100%

B prib&iné ve vEech rocnicich: 234 (69,64 %)
O4. roénik: 130 (38,69 %)
B3 rocnik: 104 (30,95 %)
B2. roénik: 26 (7,74 %)
B 1.roénik: 6 (1,79 %)
zdroj: httpiiirealie2 01 3.vypinto.cz
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