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Abstract

The diploma thesis deals with the major accent&ngjflish used by Northern Irish speakers
and their application in teaching English as aifpréanguage. In the theoretical part of the
text, the fundamental information concerning thegleage development in the given area
is put forward. Furthermore, it concentrates on dgsion of particular accents and
attempts for their characterisation in comparison Received Pronunciation. In the
following practical part, the text concentratestbe application of the theoretical findings
in lessons for English language students at a Cgeammar school. It describes the
preparation of the teaching materials and of th&sde plan, and their subsequent
application in sample lessons. The evaluation ef altivities is based on the student

feedback which is discussed in the final chapter.
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Abstrakt

Tato diplomova prace se z#inje na popis hlavnich znakakcentt anglického jazyka
pouzivanych mlugmi v Severnim Irsku a na vyuZzitédhto akcent ve Skolni vyuce
anglického jazyka. V teoretickésti text pedklada informace o vyvoji anglického jazyka
v dané lokali. Udava dleni akceni a jejich podrob&sSi charakteristiku v porovnani s
britskym standardem. Nasledujici praktickast je pak zagtena na aplikaciéthto
teoretickych poznatk a jejich vyuziti ve vyuce anglického jazyka v ptedi ¢ceského
gymnazia. Popisuje procestipravy vyukovych materidl a planu hodiny a jejich
naslednou aplikaci v ukazkovych hodinach. Hodnoaahirnutych aktivit je zaloZzeno na

zpétné vazl student, o které pojednava posledni kapitola.

Kli ¢ova slova

Severoirské akcenty, vyuka vyslovnosti, vyuka akicernoticita, intonace.



List of abbreviations

EFL

IPA

NIr

NIrE

RP

SS

TEFL

UIsE

UlsS

English as a Foreign Language
International Phonetic Alphabet

Northern Ireland

Northern Irish English

Received Pronunciation

student

students

teacher

Teaching English as a Foreign Language
Ulster English

Ulster Scots



Table of Contents

1. INTRODUCTION ..o et e e e r e e naenns 8
2. LANGUAGE IN ULSTER ... enaees 12
2.1 H STORICAL DEVELOPMENT it tttttttttnttattttesessensensenteesnssnsssnsessesnsensenrerresnsenrenres 12
P L 1[0 N IR 7Y = 1] S 1 [ =5 17
P R U3 (= g o1 ) TR 19
2.2.2 Mid-UISter ENGIISN .....ooeiiiiiiiiiiieiiie it e 20
2.2.3 South-Ulster ENgliSh .........oooiiiiiii e 20
2R T 3 Tod VY BV 7Y = 11 = ] =TT 21
2.4 PHONOLOGICAL AND PHONETIC ANALYSIS OFNORTHERNIRISH ACCENTS............. 23
2.4.1 VOWEI SYSEIM ... ettt bnnenneeeeees 23
2.4.2 CONSONANT SYSTEIM ..uuiiiiiiiiii ittt rerrees e et e e e e e e e eeeaeee s 28
G I 0] (o] g 1= 1110 ] o [T 32
3. THE USE OF NORTHERN IRISH ACCENTS IN TEFL ..c.vvni e, 35
R I T I8 ST N = 1Y N 38
G I O R A 1 1P 38
3.1.2 Teaching MaterialS ..........coooiiiiiiiii e 39
TR G T =T [ 1 OO PP TRT P PTPPP 43
B2 AP LE LESSONS. .. euttututeeeten et ettt et ea e enee e e aeaa et e en s eneeea e e e e reen e enen 2.5
3.2.1 STUAENT GIOUPS ..evuuvuueuunnnnnnennninnnes s s st s s sssssssssssssssstssssstssssmnmnneeeeees 52
I N o 13 (ST 0] o F TR 55
3.2.3 STUAENE EVAIUATION ... en et e e et eae e e en s 61
R O © ]\ [ O 115 [ ] 66
LS TR 4 = e o o N[ i 67
. AP PEN DI CES .. ..o e e 71



1. Introduction

English is the third largest language by the nunaberative speakers. Together with more
than 400 million non-native speakers, it probablgre outstrips Mandarin Chinese and
Spanish and thus ranks as the number one worldidmag(Crystal 68). With such a vast
number of speakers, it is no surprise that an insmemumber of distinct regional and
social varieties can be found in this particulanglaage. Nevertheless, this diversity is

often not reflected in TEFL.

Although none of the many existing accents is @ifig regarded as superior to the others,
foreign learners of English language are still prathantly taught and exposed to
Received Pronunciation (RP)The actual number of RP speakers, however, isvent
large. Peter Trudgill, for example, calls RP a “arity accent” and estimates that only 3%
of the British really do use it (171). Thus, when éxample Czech learners of English visit
the British Isles, they may soon encounter a problenderstanding the local varieties.
Hence, even a perfect ability to produce the talaygjuage might be at a loss when there

are difficulties with its perception.

With regard to this diversity of the English langea there is a common belief that
students should be exposed to various forms dfavertheless, it is often the case that the
information about the variability of English diatetis still missing in TEFL in the Czech
Republic. Pronunciation in general can be “an @awd area of language teaching,
partially because teachers themselves may feel omaertain about it than about grammar

and lexis” (Scrivener 284). The issue of differEmglish accent is even a more neglected

! Received Pronunciation is a pronunciation varadtgtandard English originating in the south-eastsrts
of England. In the minds of many native speakeis,still connected with higher social status addcation.
“Queen’s English” or “BBC English” are terms oftased as synonyms for RP (Scrivener 285, Kelly 14).

> As stated in the title, this work deals primariljtiwaccentsand thus it will be concerned exclusively with
varieties in terms of pronunciation. Although tkeent dialectis used by some linguists (Trudgill and Hughes
2) to refer only to differences of vocabulary amdrgmar, this diploma thesis will continue to whkalectas

an umbrella term for all three aspects of a languagiety: grammar, lexis and pronunciation.



one. Although, there are already some textbookshwprovide audio recordings of native
speakers from various regidnghe manner in which they are presented appeatzto
insufficient. Students usually receive no inforraatabout the accent they can hear from
the recordings during their lessons and so thegyaasmssociate it with a certain region or a
social group. Subsequently, they may be more lisbferget they have ever heard such an

accent.

The author of the thesis believes that lecturingaorents in EFL classes can be beneficial
in many ways. Apart from the salient fact that #tsato their awareness of the existence of
various accents students could understand a wategger of native speakers, there are at
least three other positive aspects. Firstly, duangsson on English accents, a teacher may
address certain pronunciation issues and allowestsdto practice their own production.
Secondly, it is important for EFL students to leafmout the origins of the individual
accents as a part of building their cultural awassn Such lessons offer a valuable
opportunity to include information about the higtal and cultural development of English
speaking countries. They help students understaadvorld in global context, develop
their tolerance and teach them to understand ‘titieire and customs of different people
and respect them” (Fbek 13, as translated by Markéta JuliSova). Ththesy are in
concord with the aims set by the national currioulior foreign language teaching in the
Czech Republic (Ramcovy vddvaci program). Finally, this topic could bringaresting
ideas and fresh air into the classrooms. Approglsiathosen activities can lighten the
atmosphere. Therefore, for example, imitating cerfanglish accents may have a comical

effect and help even shy students to participdigedy in the lesson.

Having taken all this into consideration, the autkhecided to introduce the language

varieties used in Northern Ireland (NIr) to herdsents. The rationale behind this choice

® From the books that the author is familiar withese are, for exampl&)aturita Solutionsand Success
Both of them offer audio materials recorded by &pesa of various accents. The latter offers infoiorat
about the speaker’s origin in the teacher’s ndtesvever, there is no such information for the stige



was the fact that she had spent some time duringtieies in Ireland and has family
connections in the North. We may argue that theoritgjof English teachers in the Czech
Republic were not given such opportunity to liveaad and get in closer contact with
language varieties. Nevertheless, they should ealifcouraged by this handicap. In this
age of media, we are constantly encountering divé&msglish accents in films, series,
music etc. Even though the first-hand knowledgethsd language is always a great
advantage, more or less any English teacher isbtagd obtaining the materials needed

thanks to the Internet.

The aim of this work is to suggest how such indossf accent teaching could be done by
a Czech teacher. The author intends to offer a cehemsible illustration of how to
prepare and conduct an accent-oriented lessony Ketharks that what is needed for
pronunciation teaching is “a good grounding in tie¢ioal knowledge... [and] ...access to
good ideas for classroom activities” (13). To mibeise requirements and achieve its aim,

the thesis is divided into two main sections.

The first oneLanguage in Ulsterprovides the theoretical information about theests
under scrutiny. No lecturing on accents could becsssfully done without a sufficient
linguistic and historical background and so theote&cal part of the thesis opens up with a
chapter dedicated to the historical developmernthefEnglish language in the particular
region. This aims to bring the reader's awarenesghé linguistic changes over time.
Subsequently, the focus turns to the current siétdhe language in Northern Ireland.
Chapters 2.2 and 2.3 offer a concise classificatbrihe local accents based on the
regional and social factors. Finally, the phonatagiand phonetic analysis of the Nir
accents is discussed in chapter 2.4., which alsts &nd briefly discusses the most

prominent differences of the NIr accents in conguariwith RP.

The specific varieties of English have already b#emoughly described in a number of
specialist publications and Northern Irish accearts no exception to that. It is therefore

not the aim of this diploma thesis to carry out lihguistic research of language varieties.
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What it attempts to do is to bring a general ov@mwbf these accents for the purposes of
TEFL. It hopes to provide a theoretical backgromegded for presenting and using the
acquired information in teaching pronunciation. $hthe theoretical part serves as a

stepping stone for the following practice-orientd@pter.

The second part is callethe use of Northern Irish accents in TERhd deals with the
application of the given language varieties in Eiglessons. It contains several ideas for
teaching and the description of their implementatio TEFL explained in the enclosed
lesson plan. The reader will learn about the aiBnk.{), the materials used (3.1.2) and the
individual stages of the planned lesson (3.1.3)otimer words, these passages suggest
activities for classroom and provide teaching malewith instructions. The reader also
finds out how the teaching material and activitigsre being prepared and selected.
Finally, there is a subchapter describing the sarfgdsons conducted by the author in her
four student groups at Gymnazium Jaroslava Heykgdwshkn early May 2013. Along with

a characterization of the student groups (3.2.1) their responses to the activities as
perceived by the author (3.2.2.), this section glgsents the results of students’ feedback

(3.2.3) obtained for the purposes of evaluatiotheflesson outcomes.

Together, both sections of the thesis intend tondeivhich theoretical knowledge and
practical teaching activities are advisable forch#ag accents. It suggests the ways how
ordinary English lessons could be enriched by $jgdectures focused on pronunciation
and English accents in particular “in order to h&tipdents appreciate [their] relevance and

importance for successful communication” (Harmér vi

11



2. Language in Ulster

When examining the individual accents of a language may approach it either
synchronically, i.e. studying the given varietiégaertain point in time, or diachronically
by studying their historical developménthe following chapters offer a brief overview of
the Northern Irish accents from both the perspestivStarting with the diachronic
approach (2.1) and continuing with the synchronewof the current situation based on
the regional and social aspects (2.2 and 2.3),ctiepter aims to provide the reader with

essential information about the language in Northexland.

2.1 Historical development

Northern Ireland is frequently referred to as Wistecording to the historical name of the
region. The former province of Ulster consistednhofe counties. Nevertheless, after the
establishment of the Irish Free State in 1922, sityof those counties remained a part of
the British Empire and thus of Northern Ireland.eTiemaining three — Donegal, Cavan
and Monaghan were assigned to the new indepentinf the Republic of Ireland. This
division, however controversial, was a result oflamg and complicated historical
development of the island and has had its ethnacdtiural and also linguistic reasons. A
general outline of the historical development dmel patterns of immigration is, therefore,
necessary to understand the demographic and linga@mposition of the northern parts

of the island.

Like many other languages, the one used in Irelaas shaped by the inhabitants of the

island and its conquerors. The current state oEtiglish language in Northern Ireland is a

* The two terms, synchronic and diachronic axis/aaph in linguistics, were introduced by Ferdinaed d
Saussure and later publisheddaurse in General Linguistics
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result of three main sources of influencine English language itself, the indigenous Irish
language and the variety of English language use&ttotland also called the Scots dialect

(Wells, Accents417).

Irish or Irish Gaelic is a sub-branch of Celtic dsHuropean languages. It was the
predominant language of the inhabitants of thendslar centuries and thanks to their early
Catholic missions it spread to Scotland and tol#hee of Man. Thus it laid grounds for

Scottish Gaelic and Manx.

Before the English language was introduced to matldocal settlers encountered another
Germanic language closely related to English — Rtdse. Some traces of the language
spoken by the Viking invaders and merchants cdh k=i found for example in place
names of areas once under their control, espediatlye south-eaStApart from this, only

very little influence of the Viking speech can loaifd in the current language.

Yet, another wave of invasion has changed the istigdandscape of Ireland significantly.
The OId English language in the form in which itsaspoken by the Anglo-Normans
started to spread around the island hand in hatid their gradual conquest since 1170.
They held mainly the eastern and south-easterrt eotistowns such as Dublin, Limerick,
Cork, Waterford or Wexford. In the north, they hehb significant castles — Dunluce and
Carrickfergus. However, the invaders integrated ithte indigenous society and started
using the local Irish language. Before 1500's, Hmglish language had nearly vanished
from the island as a whole and retreated onlydmall area around Dublin called the Pale

(Macafee ix).

Finally, the successful attempts to take contr@rawe island came after the Elizabethan

and during the Cromwellian period. Under the resjldames I, or more precisely between

® Or formative stocks®, as Hale would call it (Ha3@).

® Those were usually names containing “wick” or tfofor Viking and fjord, like Wicklow or Waterford
(Todd 21).
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the years 1610-1625, all of the land belonging e trish Catholic landowners was
confiscated and large numbers of English and ScoftBtotestant settlers were invited to

move to Ireland to ensure its loyalty to the Craamal to the Church of England.

This phenomenon, generally referred to as the &iant was a significant turnabout in the
island’s linguistic development. The south of Irelavas settled mostly by the “planters”
from West Midlands whereas the north received thods of newcomers from the north of
England and Scotland. Though the Irish populati@s gtill prevailing, it is estimated that
in 1641 Ulster had about 100,000 Scots and 20,0@fligh inhabitants (Braidwood 6).
This wave of immigration altered the linguistic dmcape significantly and its

consequences are still evident in the English lagguwof Ireland today (Macafee x).

It is interesting to note here, that the curreighlrEnglish, or Hiberno-Engli€his much
closer to the language of Elizabethan era thamtigespoken on the mainland nowadAys
The reason for this might be a relative isolatidrthe island and also the importance of
language for maintaining social identity. In Irefiafanguage was and still is a great social
marker indicating not only the speaker’s positianthie society, but also their religious

background.

" The native lords of Ireland were defeated in 1608@ left the country. Their departure is also knasn
Flight of the Earls (Hickey 109).

® The choice of the new settlers is not at all Saipy given the fact that James |. was of Scotbistin.

° The name, Hiberno-English, comes from the hisabri@tin name for the island, Hibernia. This teranc
stand for the English language of the island ashalevor, more precisely, of the dialect prevailingthe
Republic of Ireland.

19 One of the many examples are constructions wijaobtbefore past participle. This structure was Ios
standard dialects after the sixteenth century btaimed in some non-standard ones including Hiberno
English (Burchfield 257). More details may be foundJohn Harris’ articleThe Hiberno-English “I've it
Eaten” Construction: What is it and where doesdtre from? (in O Baoioll 1985).

Another example given by Burchfield is “yous” aoam for second person plural used in present-daf |
and Scots dialects analogical to fifteenth-centlgyelopment (Burchfield 114).
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After the Plantation, English spread quickly owitgy the considerable help of Penal
Laws'™. The Irish people who refused to give up theiiweatanguage and the Catholic

religion were gradually moved to less hospitablgiaes. In Ulster's case, such regions
were in the south and west of the county. Thistee@an unusual language and social
border which led to a separate linguistic develapnie Ulster. As a result, the accents in
Northern Ireland are less homogenous and they appéee very different from the rest of

the island. Due to these demographical change tam be found no Gaeltathareas in

Northern Ireland such as there are in the Repuabliceland (Hickey 92).

[1] The spread of English in the seventeenth centyr(Todd 53).

™ The so-called Penal Laws were numerous anti-Cathales and restrictions introduced in Ireland
throughout the 177 and 18' century. Catholics were for example excluded frowst public offices, barred
from membership in parliament and holding armeddsr There were numbers of restrictions on theiityab

to hold or buy land or even gain higher educatialso intermarriage with Protestants was not allowed
(Hickey 110).

12 Gaeltacht is an Irish Gealic expression for Isgeaking regions. Such areas receive governmental
subsidies and can be found mostly in the westerts jpé the Island, like Donegal, Mayo, Galway, Keor
the Aran Islands.
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As the map above illustrates, nearly half of theaind’s population was speaking English
as their first language by 1700 (Macafee x). Thuimbher had not changed much for the
following century. What is more, there were evencgssful attempts upon the revival of
the indigenous language from the end of th8 &&ntury®. It is estimated, that in 1812

there were still over one and a half million peopleble to speak or understand English
(Hickey 112). However, the position of Irish Gael@s irretrievably lost when the Great
Famine struck upon Ireland for several times betwsg45 and 1852. Thus the land lost
approximately two and a half million of mostly hispeaking inhabitants by death and

emigration. It was the whole third of the then plagion of Ireland (Todd 75§.

Due to this course of events, Ireland was by thdly &nglicised and remained as such to
this day. Irish Gaelic was almost entirely oblitech Still, the language situation was far
from being homogenous. This was especially the gagbe north where, owing to the
differing proportion of Irish, Scottish and Englighhabitants in the individual regions,
several different accents and dialects arose. Owongs ethnic diversity, the north of

Ireland became much more disintegrated in termBadéct than the rest of the island.

Taking everything into account, it is not surprgsthat numerous features of both Irish and
Scottish influence can be traced in the currentliEimdganguage in Ulster. Often, they are
very remote from what an EFL learner expects frbm English language. Hence, some

specific examples will be discussed in the follogvgections.

3 This was done as a part of the so-called Celticiviae later supported by e.g. W. B. Yeats or Dosgla
Hyde, the future first president of the Irish F&tate.

14 Price gives a much smaller number: 20-25% of thelevpopulation. However, he does not give thd tota
number of inhabitants (10).
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2.2 Regional varieties

Generally speaking, when we listen to a native lspreave may assess where they come
from judging solely from their speech. According\¢ells, accents are very “powerful

indicators of geographical identityA¢cents8). All regional varieties contain a vast array
of distinctive features in pronunciation. Somelodrh are well known and associated with
specific regions. Nevertheless, this division igerehat simple and, although taking up a
relatively small area, Northern Ireland appearbea@eographically very heterogeneous in

terms of pronunciation.

Ulster apparently owes a lot to its tangled hist@ridevelopment for the current diverse
linguistic environment. The individual features pfonunciation differ significantly
throughout the region. Consequently, the linguisi&ssification of the Northern Irish
accents varies in individual specialist publicasiols the map below illustrates, in the
mid-sixties, Adams identified only two distinct tBats - the North-Eastern and the Mid-

Ulster one lster 1).

[2] The former classification of Ulster Dialects (Alams, Ulster 1).
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In the present day, three major dialect areas areerglly distinguished in Northern
Ireland: Ulster Scots, Mid-Ulster English and Seulster English (Macafee viii). The

following map illustrates their approximate regibdsstribution.

[3] The current distribution of accents in Ulster Macafee viii).

TYRONE
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£ South Ulster English

{___] Mid Uister English

{2 Southem Hibermno-English

Nevertheless, this division is not final and unsadly accepted. Douglas-Cowie, for
example, mentions only Ulster Scots and Mid-Ul&ieglish as separate varieties, leaving
South-Ulster English aside as a minor and very gaggcent blending in Hiberno-English

(Douglas-CowieSociolinguistic533).
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To offer a full overview of the NIr accents, alktthree varieties listed by Macafee will be
mentioned in the following chapters (2.2.1 — 2.2E®8)wever, as the South-Ulster accent is
spoken by a very limited number of speakers, it mok be reflected in the following parts
of the work. Hence, to simplify the terminologyetterm Ulster English will be used as a
hyperonym for both Mid-Ulster English and SouthtgisEnglish. Thus, further in the text,
we will inspect only the two varieties of Northdrish English (NIrE), Ulster Scots (UIsS)
and Ulster English (UISE).

It is also important to note that although thissslfication is based on certain characteristic
features common to the regions, there are stilleroos differences within each one of

them and that the geographical borders are negar-clt.

2.2.1 Ulster Scots

This variety, sometimes also called Scotch-Irisin be heard mostly in northern parts of
counties Down and Londonderry and central Antrirhef® is also a large Ulster Scots-
speaking area in Donegal, right behind the NortHgsh borders’. These are the areas
which received more waves of Scottish immigrantsneafter the Plantation period (Hale
88). Consequently, the local language was greatlyenced by the Scottish settlers and is
sometimes classified as a variant of Scots digldaete 82). As such, it has been given
much attention from linguists. Furthermore, it af&s its own written form which is often

very different from the English spelling.

The impact of Scots on the NIr accents is visib&nty in the vowel system which is very
different from the one of Hiberno-English. It igptgal for longer vowel sounds (often even
diphthongs becoming longer monophthongs) and fretgceses of elision, i.e. omission of
certain consonants, especially in the final positiddams,Ulster 1). These two and

numerous other features and examples are discussedtion 2.4.

5 The Ulster Scots areas can also be sub-classifipdrately as North-Eastern Ulster Scots and Dbnega
Ulster Scots (Hale 81).
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2.2.2 Mid-Ulster English

Mid-Ulster English, also known as Ulster Anglo-ii& covers the largest area of Northern
Ireland. The dialect is largely based on Englishimore precisely on North West England
and West Midlands spe€ethyet there is a considerable Scottish influence.tRis reason,

it is not as linguistically homogenous as the prasly mentioned dialect (Braidwood 8).

Apart from its diverse roots, it is remarkable ftg ability to retain numerous archaic
English form$® According to Braidwood, the main reason why thehaisms survived in

the local language is that there has always beathar high proportion of people living in
the country to those inhabiting urban area$’(@hus, it was much more difficult for the

modern tendencies in the language to spread.

As Mid-Ulster English is the most widely used ddlen the region, it is often considered
the standard Northern Irish dialect. As such, ifréxjuently referred to simply as Ulster
English (Hale 80). For this reason, it has beeremithe most attention in linguistic
research and will be also the key source for ble¢htheoretical and practical part of this

work.

2.2.3 South-Ulster English

Unlike the Mid-Ulster English, this variety is smok by the smallest number of people.
The South-Ulster English is very close to Hibermmish which prevails in the Republic

of Ireland. From the three Ulster accents, it is time with the strongest influence of the

18 wells, Accents437.

”We can see elements from Lancashire, Derbyshloejd8stershire, but even Somerset or Devon (Adams,
Ulster 2).

8 Some examples of archaisms which remained in MieEe mentioned in chapter 2.1. Furthermdight
can be pronounced likate, meatlike mate beard like bared etc (Macaffee xi). For more information see
Braidwood.

19 Braidwood gives some 47% of people living in ruaaas in 1964 and states that the number has falle
from 57% in 1911 (9).
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indigenous Gaelic language (Macafee xi). It carheard mainly in the southern parts of
Fermanagh, Armagh and Monaghan (the last one eadyr a part of the Republic of

Ireland).

There are certain Irish Gaelic-based features 8pdor this particular accent. This is, for
example, the lengthening of consonants betweenviowveels or, very interestingly, the
development of an additional vowel between /r/ &and thus [fasm] for farm (Adams,

Ulster 3)%.

2.3 Social varieties

The distinction of accents according to regionsg/agsinot the only one. There are several
social accent types stretching through Northerfam@ Hence, the language in Ulster
differs not only regionally but also depending twe speaker’s social background and on

the context of situation. The following four majategories are generally identified.

The farthest from RP is tHecal vernacularwhich has numerous variations depending on
the particular region and is used mainly by workatass speakers. Thareful vernacular
is used by the speakers of the same social badkgrasithe previous type, yet it serves for

more formal situations (Douglas-Cowiggciolinguistic533).

Localized standards the variety that is perceived as the most cbremnd the most
desirable in formal conversations. As mentionedvabdlid-Ulster English, the variety
spoken by the middle and upper-middle class inraéndister is viewed as the most

appropriate one for Northern Irelafid

?® Moreover, Adams mentions that the accent also hasstinct intonation pattern (Adamslister 3).
Nevertheless, this information has not been fursipecified in his work or repeated in other resesrc

*! For further details see Adanidlster and Milroy.
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The last type,RP-influenced speechs believed to provoke mixed or even negative
feelings to the listeners in Northern Ireland (DiasgCowie, Sociolinguistic542). To
support this, Douglas-Cowie mentions a study cotetlion Protestant and Catholic
children Sociolinguistic542-543). In general, it revealed that the Pratgspupils have a
better ability to understand RP than those of eh@mt background. Protestant families
consider RP necessary to attain higher social stahereas the Catholics may view it as

imposed and false.

The Catholic versus Protestant issue is still vanch alive here and is reflected in the
language. According to the author’s personal eepeg, the local people are able or at
least attempt to identify the religious belief aher people from the language they use.
Discussing and guessing one’s roots and backgrdnasgd on their accent is also a
frequent conversation topic. According to Douglasa®, the differing social accents
“encompass quite a lot of linguistic variation oiffetent levels which, to the native
listener, contains interesting social innuendos inohediately obvious to the outsider”

(Sociolinguistic535).

It is also worth mentioning that the phenomenorcade-switching is quite common in
Northern Irelanéf. Speakers are usually able to use more than ana secent depending
on the circumstances they are in or the people #reyinteracting with. However, the
varieties used may change rapidly even within omeversation or sentence (Douglas-

Cowie, Sociolinguistic537).

22 For further details see Douglas-Cowligyguistic code-switching
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2.4 Phonological and phonetic analysis of Northern Ish accents

This section focuses on the most prominent disaniti#s between RP and NIrE moving
gradually from segmental to suprasegmental featdredor the segmental features, such
as vowels and consonants, attention is predomingatid to the variations in phonetic
realization, i.e. the differences in realizationaofjiven phoneme (Wellgccents73). In

NIr accents, this is generally the case with vovegld diphthongs especially, as discussed

in 2.4.1, and consonants, such as the occurrertte afark vs. clear /I/ (see 2.4.2.1).

Another common approach to a variety comparisahasphonotactic distribution. This is
“the set of phonetic contexts in which [a phonemealy occur” (WellsAccents75). As a
characteristic example, the incidence of the coasbrr/ in all environments in NIrE,

unlike in RP, is discussed in 2.4.2.2.

Tone, stress and intonation are generally classdimong suprasegmental features. From
the areas mentioned, only the question of intonatidl be addressed here, namely in
section 2.4.3, as this is also one of the mostadtaristic and very prominent features of

the NIr accents.

2.4.1 Vowel system

The vowel system is generally believed to be thatnoharacteristic feature of the Ulster
accents (WellsAccents438). To understand the individual peculiaritiesl allow them to
stand out, it is felicitous to compare them with. R this respect, we can draw on the

following charts based on Wells’ research.

If we analyse the first two tables, we may notioemiediately that the range of vowel
sounds is significantly narrower in NIrE [5] if cpared to RP [4f. Certain phonemes

have a rather different quality in Ulster, e.g.ds// or v/ as /u/, while others are missing

23 For further information about this typology, seel&, Accentsl168-178.
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entirely. This is the case especially with the dagtdiphthongs such as/ e, va/. The
reason for this loss of diphthongs is given maibly a phenomenon called rhoticity.

Hence, it is addressed into greater detail in treesponding subchapter.

[4] Vowel system of RP (WellsAccents 119).

I (¥ I u: 16 09

e a J1 90 e 3 J.
A

e D a ao a

B) a A a > au

For a more practical comparison of the two accemtsinay use table [6] which illustrates
the vowel incidence in standard lexical sets a®duced by WellsAccentsxviii-xix). A
closer look reveals considerable changes in tefm®wel quality (or timbre) and vowel
quantity (length). However, as the varieties inteilsare very diverse, numerous differing
realizations may occur throughout the region. Samhehe examples given in [6] are
therefore mere generalizations. Such cases wereenhary the author with an asterisk and

will be discussed more closely in the immediatelolving subchapter.
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[6] Lexical incidence of vowels in RP and NIrE (basd on Wells,Accents 120 and 438).

RP | NIfE RP | NIrE RP | NIrE

KIT I 1 FLEECE I i NEAR 19 ir
DRESS e € FACE er e* SQUARE € er
TRAP e a PALM a: a START a: ar

LOT D p,o | THOUGHT | o: o NORTH o or
STRUT A A GOAT oU o] FORCE o or
FOOT U u GOOSE u: u CURE U9 ur
BATH a a PRICE a ar* HAPPY I e,
CLOTH D ) CHOICE o1 )| LETTER ) ar
NURSE 3! Ar MOUTH a | au* COMMA ) )

2411  Vowd quality

It goes without saying that the quality of a vowdepends on the position of the tongue and
lips. As we can see in the table above, the phometlization of certain sounds is rather
different in NIrE than in RP. Namely, this is thase of /e/ which is realised with a more
open vertical position of the tongue thus produdijg The same can be said about /ee/.
Although Wells records only the open front reali@atof this phoneme, [a], Trudgill and
Hughes claim that its pronunciation differs throoghthe region and may be realized as
[ee], [a] or p] (29). Nevertheless, based on the recordings esdjfior the purposes of this
work, we may agree that [a] represents the mostnmoamrealization for /se/. Also the
situation of v/ is more complicated. This generally open back elomway be pronounced
as a more close] or even [0]. Finally, # can be realized with lips more spread as [i],

whereasd/ becomes slightly more rounded [u].

Nevertheless, monophthongs are not the only vowgish undergo changes in timbre.

We have already mentioned the loss of centringttgoigs. Yet, some of the remaining
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diphthongs may have very unusual allophonic vaneti depending on the region and

social class of the speaker.

Firstly, /al is often realized ag] in the final position. Thus, it would bedd and [w&:]

for day andway (Wells, Accents440). The plural forms of these words would also keep
this realisation (Trudgill and Hughes 77). Pre-aovatally /& is ranging betweencd]
and [b]. Hence,pain could be pronounced as ¢pi or gateas [gbt] (Trudgill and Hannah

90). Such pronunciation can be clearly heard oretiebosed audio recordings.

Secondly, further different realizations can benfddior /a/. Expressions likgrice, mine,
riot or lie would be pronounced withoi] in UlsS areas and [ae] in other parts of NIr
(Wells, Accents443 based on Gregg 173). In Belfast, this diphghisnslightly modified
and closer tog]] (Trudgill and Hughes 78).

Finally, one of the most specific features of thie &ccents is the realization of thes/a
diphthong. Unlike the two preceding examples, tms is often very different even from
the Scots varietié$ It varies greatly throughout the region and, appty, it is also an
“extremely sensitive social marker” (Welldccents443). While a speaker of working-
class origin may pronounce it as], [eev] or [as], a middle-class speaker would prefer
[ou] or even pi] (Trudgill and Hannah 90). As this diphthong isegent in very frequent
words such asiow, how, house, dowetc., it can make the speech of the Northerners

sound a bit ridiculous to a non-native speakeris ea

24.1.2  Vowd length

Another significant anomaly that may be noticed le/Histening to a speaker from
Northern Ireland is the length of vowel sounds.\Witt any doubt, the difference in vowel

length before a final voiced or voiceless consonsia significant feature in English. As

24 Scottish accents maintained for words likehouse which was common to all varieties of English lvefo
the Great Vowel Shift in the medieval era (Trudgitid Hughes 71).
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Roach puts it, “it has become the most importaciofain distinguishing between the final
/Ip, t, k/ and /b, d, g/” (34). Hence, numerous ateef English language would pronounce
the same phoneméd klightly longer inkid than inkit. However, in the case of the Nir

accents, the contrast in vowel length is nearly los

In other words, UlsS and UISE generally make ndeddihce between short and long
vowels and use their half long allophonic varianttead. As we can see in [6], there are
the same vowel sounds in pairs suclicas andgoose, trapandpalm or lot andthought
Similarly, as Wells points out, words lilstockandstalk or cot andcaughtmay sound as
homophones in some NIr and Scottish accents “beddigsvowel system of these accents

contains only a single phoneme in the open back §fecentsr7).

However, NIrE has not lost its long vowels entiredyvery specific development appears
there for vowelséd, a, o/ if they are used word-finally or before any otlensonant than
/p, t, 4, k/. In such environment, the longer allophoneshefthree vowels are used. This
phenomenon is also known as Ulster Lengthening lI8/Vélccents 439). Thus, for
example,bedis pronounced as §ld] or pod as [p:d]. To a more limited extent, Ulster
Lengthening applies also for /i, u, o/. Such vovaks lengthened before /v, 9, z, r/ or at the
end of the word (WellsAccents439). Nevertheless, this lengthening rule is ajajlie
mainly in monosyllabic words. In polysyllabic onethere exist certain exceptions.
Depending on a specific region, expressions cangisf more than one syllable may keep
the short realization. Therefore, a speaker froffiaBemay pronouncenessas [nz:s] but

messagas [ntsidz] (Wells, Accents440).

The vowel length is probably one of the featurest tame to Ireland through the Scots
dialect. The Scots retained longer /al,ahd /u/ which were very common in Old English.
Back then, pronouncintyvo as [twa:] was perfectly normal and it still is in the norof

Ireland (AdamsUIster 1).
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2.4.2 Consonant system

The consonant systems of various accents usuallpodadiffer as much as the vowel
systems do in general. According to Wells, if aiffedences exist, they “relate principally
to , d/, b/, and /h/” Accentsl78). This, however, is not the case with the élgarieties.

Unlike in the Republic of Ireland, or more preciseh areas where Hiberno-English is
spoken, NIrE retains the two dental fricativé/sand /d/. Contrary to this, Hiberno-English
speakers tend to replace them simply with alveplasives /t/ and /d/, like many EFL

speakers do. In this respect, NIrE is in concorith \RiP.

Nevertheless, other very significant departuresmftbe standard accent can be found in
Ulster. These are primarily the lack of dark /lt€s2.4.2.1) and, most importantly, the
realisation of /r/ in all environments, generalyarred to as rhoticity (see 2.4.2.2). Finally,
glottalization and elision, phenomena present imes&nglish accents including RP, are

also worth mentioning (see 2.4.2.3).

2421 Dark versusclear /I/

The so-called clear and dark /I/ are both allopkow# the same alveolar lateral
approximant. The dark allophonic variant is commgandinscribed ag]f In RP and some
other English accents, it usually appears befors@oants or word-finally. In such cases it
sounds relatively different from the usual cleariasat. Roach describes it as “rather
similar to an [u] vowel, with the back of the torgraised” (59). Thus, for examplld is

pronounced as fotd] andpull as [pt].

Nevertheless, in Ireland and in Ulster in particul&l/ is typically clear in all
environments” (WellsAccents446). The only exception is Belfast where the d@fk

frequently appears “in final positions after cehttawels” (Wells,Accents446).
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24.2.2  Rhoticity

Another approximant, post-alveolar /r/, brings asatvery significant feature of the Nlir
accents. Substantial differences can be found enatticulation and distribution of this
consonant among the individual accents of EnglR, as a key linguistic reference for
EFL learners, is a typical representative of wisatalled a non-rhotic accent. In such
accents, /r/ is usually present only in the prealicgosition. Thus in words likear, ever,

hard or verse /t/ is not pronouncéd

Irish accents, on the other hand, are generallysiflad as rhotic. However, Ireland is not
an exception in this respect. From map [7], it lsac that rhotic accents encompass a
significant area of the British Isles. Furthermaiteey are widely used throughout North
America (Roach 60; Trudgill and Hughes 31). In suaheties, /r/ does not occur only in
the pre-vocalic position but also word-finally aneffore consonants. Hence, it is generally
referred to as the post-vocalic /r/. For RP andeothon-rhotic accents, this would be
possible only in the case of the so-called “linkirigor “intrusive r?°. Contrary to this,

Scottish and Irish accents do not use intrusivat/all (Trudgill and Hughes 32).

% Thus pronounced asa¥t, /ew/, /ha:d/, /vs:s/.For further reference and more examples seetRea

%6 Linking /r/ occurs usually in connected speechdses where there is a word ending with /r/ follog a
word starting with a vowel sound, e.gar engine/ka:r'endsin/. Intrusive /r/ appears in some phrases
although there is no r in spelling, suchdaaw up/dra:r ap/. Although the intrusive /r/ used to be perceived
as incorrect in the past, nowadays it is quite raramd frequent even in non-rhotic accents (Trucgt
Hughes 31-32).
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[7] The distribution of rhotic (A) and non-rhotic (B) accents on the British Isles

(Trudgill and Hughes 33).

A = post-vocalic /r/ present
B = post-vocalic /r/ absent

According to Hughes and Trudgill the loss of postalic /r/ lead to the development of
/1o and 5:/ during the history of the English language (3¥9.there is no need to use these
vowels in rhotic accents, it only adds up to theraientioned narrower range of vowels
used in the NIr accents. Subsequently, this phenombas caused the absence of centring
diphthongs in NIrE and also the differences in izadion of certain phonemes, as
presented in Wells’ classification of the standiasdcal sets illustrated by [6]. Thusear,

squareandcure become [nir], [skwr] and [KjurF’. At the same time, syllabic #/is quite

" Instead of /m/, /skwe/ and /kpa/.

8 Further in the text it is symbolized a$ (see the list of symbols in Well8ccentscx, or Roach vii).
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common in rhotic accents. This means that althabghRP pronunciation gfarticular is

Ipatikjala/, speakers of a rhotic accent would be more likelyse [ptikjslr] (Roach 81).

Finally, except for the distribution of /r/, theialso a slight difference in its realisation.
In rhotic accents, /r/ is pronounced as “a retsgffeictionless continuant” (Trudgill and
Hughes 76). It is close to the RP word-initial ¥t the tip of the tongue is pulled more

backwards.

24.23 Elison and glottalisation

In this subchapter, we are going to address twiuifes which occur both in NIrE and RP,
and are usually used in rapid colloquial speechh@igh it can be said that students
should not learn how to use the means of collogpakch in a foreign language at school,
Roach argues that it is highly desirable for thenbé at least aware of such phenomena
(53 and 127). Otherwise, if glottalisation or eisiappears in a native-speaker’s speech, it

may conceal or alter the meaning of the words.

The disappearance of a sound is generally refaoeas elision. In other words, Daniel
Jones simply defines elision as “dropping of a sbwmich once existed or which still
exists in precise speechOqtline 133). In NIrE, it is usually /8/ that can be omdtin
rapid speech in initial or medial position in uested syllables. In such cases as these, the
neighbouring vowel is lengthened to compensatentigsing consonant. Thus, we may
encountemother pronounced as [m&] or even [m:ar] (Wells, Accents447). In initial
position it may disappear in cases asm'’er] for them there(Wells, Accents447).
Furthermore, /d/ can be lost completely in thelfpasition after /n/ or /I/, for example in
handorold. This is a typical “mark of Scottish ancestiyfdams,Ulster 1). UIsS speakers

also tend to drop /I/ in the final position, emgcall or full (Todd 60).

Glottalisation (or glottalling), on the other haradfects primarily voiceless consonants. It

appears when a glottal stop] [is inserted right before or fully replaces an toessed
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consonant. This sound is produced when a consasgrbnounced with a “completely
closed glottis” (Roach 53). According to Roach, rsaticulation is quite common for
“younger speakers of RP” (53). It is also espegiaharacteristic for the UIsS accent. In

NIrE in general, this is mainly the case of /t/.

The aforementioned consonant usually undergoes s$watsformation when placed
between two vowels or word-finally in expressioie Iwater, butter or got (Todd 60).
Apart from intervocalic and word-final glottallingt/ may turn into Pt] or even P] also
before syllabic /I/ and /A, thus [?n] buttonor [ba?]] bottle. Wells informs that this is
generally the case in County AntrirAqcents446). In Belfast and County Londonderry,
we may also find glottalisation of intervocalic lj¥e [pe?pr] for pepper(Wells, Accents

445-446).

2.4.3 Intonation

This field encompasses probably the most strikirfigrénce from both RP and Hiberno-
English. Contrary to these two, in terms of intooat NIrE uses something called “high

rising terminal” (HRT), “upspeak” or “uptalk” (Wed| English37).

Intonation is formed by the alteration of pitch ithgr one’s speech. This means that “in
connected speech the voice-pitch is continuallyngisand falling” (JonesQutline 149).

For most of the English accents the general typeingdnation used for complete
statements, commands and WH-questions is the daillitonation. However, a speaker

from Northern Ireland would usually employ themigitone in such cases.

People from Ulster tend to end their statements #wey were “asking a question, [or]
checking whether something is the case or noteratman giving information” (Wells,
English37). Generally speaking, rising intonation usualbppears “in sense groups which

are not final, i.e. when a continuation of some soexpressed or implied” (Joné3utline

? |n text they may be symbolized db4nd fo] (see the list of symbols in Well8ccentsx, or Roach vii).
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154). Therefore, a non-native speaker who is natli@ar with HRT might be confused
when in interaction with a NIrE speaker. If thelifaj tone is used in NIrE, it is frequently
for exclamations or echo questions. There is atsoamplete fall in Ulster speech as there

is in RP, but the “falling tone moves only to mavél” (Wells,Accents447).

Nowadays, rising intonation is not restricted tatpeof Northern Ireland only. This
phenomenon has spread quite recently especially@ypoung generations in other parts
of the English speaking worfi New Zealand is believed to be the original sowfthis
intonation variance. Wells adds that there are roplessible sources, such as Australia,
California or “British regional accentsEqglish37). Northern Irish accent is probably one
of them. Here, the rising intonation is not onlg timatter of young generations but it is

systematically used throughout the whole society.

As we have seen above, there are numerous waysialn WIr accents differ from RP. For
the purposes of teaching accents to EFL learneis,certainly beneficial for a teacher to
have a comprehensible synopsis at their disposaicél chart [8] offers a brief overview

summarizing the most prominent variations appeariridlsS and UISE.

[8] Characteristic differences between RP and NIrE.

RP NIrE
Vowel quality | /e/ le]
Il [a] or f]
o/ [0] or [0]
lol [u]
lel/ [€:], [ea] or [ig]

30 Wells claims that is has not been sooner thar980's English37).
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[a/

[a], [ae] or [e1]

lav/ [ev] ~ [ag], or [ou] ~ [oi]
Vowel length | Difference in vowel length beforeNo difference in vowel length before
voiced and voiceless consonants voiced and voiceless consonants
Ulster Lengthening:e/ a, o/ before
any consonant except for /p,tt, k/
and /i, u, o/ before /v, 8, z, r/ and
word-finally lengthened
Consonants | Dark /I/ before consonants anclear /I/ in all environments
word-finally
Non-rhotic accent: post-vocalic [rRhotic accent: postecalic /r/
absent present
Glottalisation and elision presenGlottalisation and elision present (in
in rapid speech rapid speech
Intonation Falling intonation in statementsRising intonation in statements,

commands and WH questions

commands and WH questions
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3. The use of Northern Irish accents in TEFL

In the present day, there is a general tendenshifo more focus on the development of
speaking and listening skills in TEFL. Neverthelessme experts claim that, although we
may find more listening and speaking exercises mgliEh language classrooms,
pronunciation still does not receive sufficienteation (Kelly 13). Generally speaking, if
pronunciation is covered in English lessons, sttglewe usually provided with one
standard variety (this being predominantly RP on&al American) to model their own

speech on. Very little attention, if any, is paxdbther English accents.

The idea of using different accents in TEFL is @@ty not new. Since English is a global
language with a large number of native speakers,uhderstandable that it has developed
numerous regional or social varieties which arerofharkedly different from one another.
Thus, there has been an ongoing discussion amoggsis and language teachers whether
other varieties should be also included in TEFHarmer agrees that for students at the
beginner and elementary level a “prestigious var@t language should be used as a
model” (24). Gradually, as they gain confidence dmetome more fluent in speech
production, they can be “for the purpose of widgnijtheir] receptive competence

gradually exposed to other important regional tyg&smson 301).

There is no doubt that once a student becomes coofedent in English, he or she should
be aware of the different language varieties atmveld to “absorb” them (Harmer 24). It
is good for the students to have a stable referraoa. Still, they also need to learn “not a
variety of English, but about Englishes, their amiies and differences, issues involved
in intelligibility [and] the strong links betweerariguage and identity” (Jenkins 173 in
Harmer 21). Hence, through providing various reglosnd social accents, teachers can
raise the awareness of their students about therkatnle variability of the English

language. Nevertheless, at the same time, Harmerswhaat the teacher should make sure

31 Compare Gimson 301 and Harmer 24.
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that the students “are not swamped by diversityt tather guided gently into an

appreciation of the global phenomenon that is Bhgl{Harmer 22).

Based on these arguments, a lesson focused oneoritish accents was prepared for
intermediate to upper-intermediate students of acfzgrammar school. As shown in
sections 2.2 and 2.3, the individual accents indiven region are very diverse. Hence,
even though the students were informed about tiieidual different varieties during the
lesson, they were exposed only to audio recordiageesenting speech close to the most
prestigious accent in the area, the Mid-Ulster Bhg(see 3.1.2.1). Initially, examples of
Ulster Scots were gathered for the purposes ofwbik as well. However, following the
aforementioned Harmer’s advice, the author decigedto include them in the sample

lessons.

Once decided which variety of English to employ,istimportant to choose which

techniques and activities a teacher can apply. Va&ching pronunciation in general, it is
necessary to cover both the key sides — receptidnpeoduction. Nevertheless, since the
NIr accents are not widely used, there is no newdttie students to incorporate the
individual features of pronunciation in their aetiverbal performance. For this reason,

activities focused on receptive skills outhumbestdealing with production in this case.

There are several ways how to approach listeniniyiaes. Nowadays, the top-down
approach is considered to be the most effective andét appears to be the closest one to
the way we listen in real life. This means that #leéivities prepared for the lesson move
gradually from listening for general information fimcusing on specific linguistic detail.
Furthermore, it is important to decide whether timdp the attention of the students to the
issues of pronunciation prior to the listeningatyiitself or let them notice and discuss it
afterwards. Kelly argues that “putting the listemiexercise first might ... make the
pronunciation elements of the lesson more of ameisgith regard to comprehension, and
more likely to be noticed by the students” (21).nek, throughout the lesson on Nir

accents students are exposed to the recordingsledihdo spot the differences in
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pronunciation by themselves. Afterwards, they asked to draw their own rules and
conclusions through generalizing from examplesotimer words, the teacher decided to
employ the inductive approach to transmit the niegulistic information to her students.
Through their own observations and playing with ldreguage, the students may be more
likely to understand and memorize the knowledgellgk22). Consequently, noticing
activities dominate the exercises focused on theeldpment of receptive skills. In
addition to this, minimal pairs are used by thechea as examples in her presentation as

they are suitable for illustrating differencesmalividual phonemes.

For practicing productive skills, Scrivener proposeodelling as the key strategy (284).
Even though adopting the features of NIrE is noblagithe objectives of the lesson, it may
be beneficial for the students to be allowed ty plh the language. Imitating the accent
can have a certain comical effect and help builditp@ atmosphere in the classroom.
Additionally, shadow reading, i.e. reading aloudilesla recording is played, can be used
for modelling intonation as this feature of NIr epk is quite difficult to imitate

independently (Harmer 250). Another activity suléafor intonation practice is reading

dialogues which was also incorporated into thedegdan (Scrivener 285).

Apart from intonation, the teacher selected sewettar specific features of NIr accents to
be exposed to her students. These are the diffesancvowel sounds (vowel length and
quality) and rhoticity. It is understandable thaistselection was not done randomly. The
aforementioned features are the most prominent eameNIrE. What is more, Kelly
recommends teachers to pay attention to vowel rdifiees between individual accents
when working on receptive skills (15). Rhotic adsemre suitable to highlight the
contrasting pronunciation of /r/ in RP (MacCarth§).5Similarly, accents using rising

intonation are useful in comparison with other irgtion patterns (Kelly 133,

32 As an example of such accent Kelly mentions thetralian one (15).
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3.1 Lesson plan

This subchapter describes the preparation procass by the author prior to introducing
the NIr accents to her students. The actual plahwas used by the teacher in the sample
lessons is available at the end of the thesis fggeendix Il). This is a fundamental
document which contains essential information alibatindividual stages of the lesson,
brief teacher’'s instructions and notes, tapescriptsthe recordings with transcribed

stretches of speech, and a key to the exercidbg istudent handout.

In addition to this, the following paragraphs deyeland add comments to the
aforementioned document. Section 3.1.1 definesotbjectives of the sample lessons.
Subsequently, section 3.1.2 deals with the teachiragerials, the process of their
acquisition, their preparation and proposed apfinain the classroom. Finally, section
3.1.3 concentrates on the description of the indial stages of the lesson and attempts to

analyse certain possible unwanted scenarios aild.per

3.1.1 Aims

The overall objective of the lesson is to impraove students’ ability to understand the NIr
accents. Although the most attention is paid tepé&on, the lesson should also offer the
students an opportunity to practice some of theufea of NIrE in contrast to RP. At the
same time, it is desired to have the students thbdut the differences between the Nir

accents and RP.

Furthermore, the lesson should raise the studamtateness of the existence of numerous
different accents of English and provide concis®rmation about the historical and

linguistic development in Ireland. Thus, it showdtso fulfil the requirement of inter-
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subject links given by the curriculum and help Bwultural awareness and understanding

the world in global conteXt

As a result, at the end of the lesson, the studsmbsild be more able to realize and
appreciate the great diversity of the English laggu Moreover, they should improve their
ability to recognize certain specific features whistening to NIr speakers and learn to
expect these variations to appear in speech, thale riheir listening and understanding

skills better.

3.1.2 Teaching materials

There is no doubt that when teaching aspects gukge connected to pronunciation, and
accents in particular, the main attention will mdpto audio materials. Nevertheless, the
author had decided to employ more tools to maximiie students’ educational

experience. This decision was largely motivatedhsy fact that she wanted to meet the
student needs and address learners of differemtihepstyles based on the theories of the

VARK modef*.

Hence, during the sample lesson, the teacher toiexffer as diverse stimuli as possible.
Visual learners are provided with visual aids tigtothe PowerPoint presentation (3.1.2).
Auditory learners gain information from the teack@ral presentation and the recordings
of the speech of the native speakers (3.1.1). &tadeith reading-writing preference may
find help especially in the student handout (3.1F3)ally, kinaesthetic learners who tend
to learn through experience may appreciate theceses aimed at language production,

which are available both in the handout and thed?Bwaint presentation.

% This objective has already been briefly discussete introduction. For more detail about the asasby
the national curriculum for foreign language teaghin the Czech Republic (RAmcovy #/aci program)
see Jtabek 11-13.

* The VARK or VAK model is a broadly used classifioa of different learning styles introduced by Nei
Fleming. Based on his findings, he identified tbiofving four groups: visual, auditory, reading-timg and
kinaesthetic learners.
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3.1.21  Recordings

As the lesson is focused on a real-life accenttebeher decided to employ predominantly
authentic audio material. Therefore, most of tle®reings selected to appear in the sample
lesson represent spontaneous speech. This choisealsa motivated by the fact that
during unscripted communication, the speakers gdélgetiend to reduce their attention to

their own performance. This allows the individusdtures of their accent to stand out.

On the other hand, it may be argued that althougiheatic materials are certainly
valuable, they might be rather “impractical for dears to use” (Kelly 21). This is
especially true if a teacher wants to compare seeng specific features of two different

accents. Therefore, several methods were emplaygdther the audio material.

The volunteers were provided with a document, arding template, containing two short
instructions (see Appendix VI). Firstly, they wexgked to introduce themselves briefly in
their own words. In this self-introduction, they neeadvised to mention their origin,
education, current occupation and hobbies. Aftedaathey read a short extract from a
text selected by the author to contain expressidrere the accent variations can appear
Furthermore, some stretches of spontaneous speecllialogues were recorded. Thus

examples of both unscripted and scripted speecé at&ined.

Altogether, eight native speakers participated ha aforementioned recordings. Their
voices were recorded in March and May 2012 on eapeiOlympus digital recorder in no
scientific conditions. Although the amount of méaikthus attained was great, its quality
was frequently insufficient. Therefore, the authdecided to include also secondary
resources. At the same time, this was partiallyedém show that plenty of various
recordings are available for the teachers who dohawe the opportunity to record the

native speakers by themselves. Hence, the voiakinsexercises 6 and 7 was taken from

% For this purpose an extract from an Irish folktadetaining numerous incidence of /r/ and/ /ounds was
chosen (see Rolleston 106).

40



the International Dialects of English Archive intet database and edited by the author to

suit the needs of the les$fn

Having gathered all the required material, theheaprocessed it using the Audacity audio
programme. She tried to include the sections wbazhd stand as the relevant examples of
the typical features of the Mid-Ulster speech, tlmvel system, rhoticity and rising
intonation. This way she created ten separate dews numbered according to the
exercises in which they were intended to be usée fEBcordings are available on the
attached CD. In the text they are referred to hylmers they were given on the CDeadl

—ex?’.

Although the lesson is focused on the NIr accemtghe first exercise, we may hear
speakers of different origins. The first speaker,dxample, is a female university student
in her early twenties. She is from Colorado andeggnts an American accent. Then,
chronologically, speaker number three is a youngligmman in his mid-twenties. He was
born and raised in Gloucestershire in a well sgtddamily and has been given very good
university education. Hence, he was chosen asraseptative of an accent close to RP.
Finally, the last speaker in this exercise is ay@8rs-old female student from Cavan,
currently living and studying at a university in Din. As her place of birth is very close to
the Northern Irish border, we can hear certainesaaf a NIr accent in her speech as Hell

However, there are also features of the Dublin miciebe heard in her speéth

3% Apart from the International Dialects of Englishichive, also the BBC Voices offer a large databafse
English accents. Both the websites are a greatreliable source of primary audio material valuafde
TEFL and were included in the list of references.

37 «“ex’ meaning exercise and the corresponding number.
% Rising intonation, pronunciation edwnas [ton].

%9 Studyingpronounced as [stlm], but as [ls] both of which are examples of Dublin realizatiufra/
(Wells, AccentsA22). The latter also represents the case oéittigbaffricated totf/ (Wells, Accents434).
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As for the NIr speakers, the reason for choosinglgohe representatives of the localized
standard in the area, the Mid-Ulster accent, hasadl been briefly discussed in the
introduction to chapter 3. The teacher thoughbiinterproductive and confusing to play
several different NIr accents to the students. Thus students are allowed to encounter
basically just one variety of the language whichymaund unusual to them but is still

perceived as correct and desirable by the natiealsps. At the same time, it does not fail

to represent all the peculiarities of the languaggd in Ulster.

To meet the characterization of the Mid-Ulster Esiglthe NIr speakers who appear on
the recordings were chosen not only accordingée trigin but also based on their social
background. Thus it can be said that all of thetmedrom the middle class and have
university education. Their age ranges from twentyver fifty years. They also come
from various parts of Counties Londonderry and imtrwhere Mid-Ulster English is

usually spoken.

3.1.22  PowerPoint presentation

There are two main functions the PowerPoint predemt should serve. Firstly, it supports
the teacher’s lecture by providing basic notes sindcture. Secondly, it is also the key
visual aid. As such, it provides maps and defingiof specific new terms to help students
absorb the new information effectively. Apart frothe maps and the linguistic

information, the presentation also contains onecs® created to practice the production

of the accent (slide 7).

Altogether, the presentation consists of ten sliges which the first five deal with the
historical and linguistic development whereas tlEosad half concentrates on the
individual distinctive features of the NIr accentske the recordings, the PowerPoint

presentation is to be found on the attached CD.
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3.1.2.3 Student handout

The key material that the students work with duting lesson is the handout. This two-
page document was created by the teacher to dtlevgtudents to practice their listening
skills. The handout itself is attached to this wske Appendix IllI). Its intended use is

described in the following chapter (sections 311-33.1.3.3) in greater detail.

In the seven exercises provided by this materd, students complete several reception
oriented tasks. There are various types of aa@wiincluding chart completion (exercises 1
and 2), sorting (exercise 3), noticing tasks (esesc4 and 5) or predicting and listening
for specific features together with answering dethquestions (in exercises 6 and 7). With
additional teacher instructions, these exercisaesatso be used for practicing production.
Hence through reading the examples in the hantleistudents practice pronunciation by

the means of imitating or shadow reading.

3.1.3 Stages

When planning the lesson, the teacher had in miedstructure of language learning
process offered by Jim Scrivener. In his book,\&erer identifies the following six stages
of student progress in the processing of a newepaédinguistic information (111). In the
first stage, the stage of ignorance, the studess ho knowledge about the topic. During
the following exposure stage, the learners encouttite new item, yet they do not
necessarily have to notice or identify it. It islyafter the third stage, when they start to
realise that there is something new about the aggusomething difficult to grasp. A
curious student will then try to identify some mulend examine the item. This is what is
called the stage of understanding. After the sttedemderstand the matter, the first
practicing may follow. The learners will attemptuee the newly acquired knowledge in
their own performance. Finally, through sufficigmtctice, they will fully incorporate the

information in their speech.

43



Hence, throughout the lesson, the students aresegpo recordings and gradually reveal
the individual distinctive features of the accdhtis then up to the learners to draw the
particular rules, therefore, we may say, that tBading strategy employed in the
organization of this syllabus was the analytic ddewever, in case of time shortage, the

teacher may occasionally present some of the talsgeed up the process.

Originally, all the selected activities were inteddo be used in one 45-minutes lesson in
three groups of students of intermediate to uppemmediate level. As it usually is, the
reality was rather different. After the first sampésson, it was clear, that not just one but
two teaching units are needed for a sufficient gmé&stion of the matter. Hence the lesson
plan was modified accordingly. Further departumesnf the original lesson plan will be

discussed in the next section.

The following paragraphs briefly describe the iketh stages of the lesson. For a better
orientation in the text, the chapter was structurgéd three subsections. The introduction
(3.1.3.1) describes the first part of the lessorerehthe teacher sets the topic and the
students receive the basic information about thierdity of English around the world and
in Northern Ireland in particular. Section 3.1.3lRistrates the individual steps and
techniqgues employed to present the specific featofethe NIr accent. Finally, section

3.1.3.3 describes the activities designed to pradhie newly gained information.

Apart from introduction, presentation and practieealuation is generally included as the
fourth stage of a lesson. For the purposes of iporda thesis, the teacher used a
questionnaire to obtain evaluation from the stusleNevertheless, this stage cannot be
planned prior to the lesson and is strongly depend® the results. Therefore it is

discussed after the individual sample lessonsdhse3.2.3.
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3.13.1 I ntroduction

Right from the beginning of the lesson, it is higithportant to get the students involved

and interested in the topic. Therefore, the teach&y open the lesson by, for example,
writing “The Accents of English” on the whiteboai®ubsequently, she may ask them to
guess how many accents of English there are invtrél. It is expected that the students

will offer just small numbers. Hence, the teachensd accept all the possible answers and
invite the students to name some of the acceniskhew. They are likely to list British,

American, Australian accents etc.

Finally, the teacher concludes that there is algtued correct answer to this question, as
the number of the individual accent is so large.aftcact the attention of the students she
can mention that there are said to be more thaac8@énts only in England. This surprising

statement can be used as what Harmer would cathatihg-off point” (367).

At this point, the teacher distributes the handoamsl introduces the first exercise.
Depending on the level of proficiency of the studenhe teacher either allows them to
work independently or instructs them to form pairee teacher has to make it clear that
the task is very demanding. Therefore, it doesmatter whether the students give the
correct answers. It is more important to focus o language of the individual speakers

and realize the differences between the accemsneral.

When the objective of the first exercise is set, tdacher plays the first recordirex.).

In this audio, all the information about the origihthe speakers is hidden behind a “beep”
sound. Therefore the students need to base theweas only on their knowledge of
accents. They are expected to have very limitee®aipce in this field, therefore they will
be merely guessing. After the listening is finishdte teacher asks the students to give

some reasons for their decisi¢hsTo check their answers, the students are plalyed t

“%As for the American speaker (1), the typical feasuappearing can be e.g. the use of the wuodlies
instead offilms or the different pronunciation of the wondbbiesespecially if compared to how the same
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second version of the same recordiegl(d where the information about the speakers’
origin is audible. During this listening, the teacladvises the students to concentrate more
on the individual features of the accents. She ialgites them to decide which accent was

the most difficult to understand or sounded odthé&m.

By this time, the learners should be able to notiee diversity of English. The teacher
summarizes this idea and concludes that in thenge®son, the class is going to focus on
one of the many varieties of the English langu&eertheless, it is important to make it
clear that the teacher does not want the studerdtatt using this accent from that point
on. It does not mean that the NIr accents are ynveay better than the others and should
be used more. At the same time, although there@renany speakers of this accent, some
of the features appear in other accents as wedirefbre, the students may encounter this

or similar language anywhere in the world or in tiedia.

Having said that, the teacher starts the PowerPmiesentation using the interactive
whiteboard. She goes briefly through the first felieles giving the basic information about
the historical and linguistic development in thertdoof Ireland. This part of the lesson
sets the topic into the historical and geographamaitext. At the same time, the maps

provide valuable visual stimuli.

The map of the individual major accents in Ulsteowss how varied the language is even
on such a small area. Describing this map, thehrgmoints out that during the lesson, the
students will hear only Mid-Ulster English as itpsrceived as the most correct variety in
the given region. Then it is time to move on to arenpractical example and thus to the

next stage.

word is pronounced by the British speaker (3). Ths typical example of the correspondence betvigdn
RP andd/ in General American (see Wellgents122).
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3.13.2 Presentation

According to the lesson aims, the teacher shouse the students’ awareness of the sound
system of the NIr accents during the course. Hetiee students learn to understand the
accents and realize their distinctive features.atbieve this, the teacher decided to use

primarily listening activities.

Throughout the lesson, the students are exposesweral audio recordings. They are
asked to complete the related tasks provided bysthdent handout. These are mostly
discovery activities allowing the students to drdaeir own conclusions and reveal some
rules or patterns on their own. In addition to thiee PowerPoint presentation is used to
support the teacher’s lecture and summarize thesrurhus, following the analytic

structure of the lesson, the learners listen tecanding first and then deduce some rules.
Subsequently, the teacher summarizes those ruieg tise notes in the PowerPoint

presentation.

In each exercise, the students focus on a diffdeattire of the NIr accents. It has already
been mentioned above that for the purposes ofdbsoh, three key features of the NIr
accents were chosen to be presented to the studéetse are the vowel length and vowel
quality, rhoticity and intonation. Apart from thesdision and glottalisation can be briefly

mentioned*. However, none of the exercises focused on it.

Exercise 2

The first one of the reception activities partialgturns back to the recording used in the
introductory section. In recordingx2 the students can hear the voices of the same two
Northern Irish speakers as in the first exercisés hdvised to play the whole recording

twice. During the first listening, the students asked to complete the chart in their

“1 For example in exercise 3 whemeuntainis pronounced with a glottal stop asofn?on]. An example of
elision can be found in the same exercise in thelfavestwhich is realized by the Nir speaker agif].
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handout. Subsequently, while the recording is betayed for the second time, they
should focus on the individual differences of tleeent and try to identify them. This is
where, using Scrivener’s terminology, the learraes shifting from the “exposure” stage
to the “noticing” one (Scrivener 112). In other wWsy we are using the top-down approach
to listening where the attention of the learnergreedually driven from general information

to the more specific details.

It is expected that the students will notice maithlg changes in vowel sounds, especially
in words such asow [no1] or about[o’bort], eight[iot] andjob [d30:b]. Nevertheless, if the

students are not able to identify any such feafuhesteacher may help them by suggesting
words that they should pay more attention to dutirgglistening. In case that the students
notice differences in rhoticity or intonation, tteacher appreciates their observations and

informs them that the class is going to addressrttatter gradually later in the lesson.

After the students have given a sufficient amounexamples the teacher sums up the
rules. A short lecture supported by the PowerRmiesentation (slide 6) offers a simplified
overview of this matter. Even during this activityhich is focused primarily on
understanding, it is desirabileat the teacher asks the students to pronouncextraples

given in the presentation.

Exercise 3

In this activity, the students are asked to sa@twrds into three columns according to the
changes in pronunciation drawing on their recegidyned knowledge. More advanced
learners can work individually, the others in pakswhole-class discussion follows. The
teacher then plays the recordirexd. This audio offers both the NIr and RP realizagio
of the expressions given in the exercise to allbe students to compare and check their

answers.
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Exercise 4

Unlike the preceding exercise, this is again aaliscy activity. First, the students are
instructed to underline all the words containing tétter “r”. Before the teacher plays the
first recording €x4.) for this exercise, she asks her students tanlisteefully to the first
speaker and circle all the letters “r’ that he attyupronounces. The same is done with the
second speaker while recordiegd.2is being played, yet the students are advisedk®da

different colour pen.

Through this noticing activity, the learners shotddlize that the RP speaker pronounces
only some of the /r/ sounds, while the NIr onecaitites it in all environments. To make
this point even more clear, the teacher plays dwigrex4.3 which compares the
individual examples from the text first pronoundsdthe RP speaker and then by the NIr

one.

The teacher then asks the students to derive tbe as to which /r/ sounds are dropped in
RP. Once again, these rules are later summarizéuettgacher using slide number 8 in the

PowerPoint presentation.

Exercise 5

The last remaining distinctive feature of the Ndcents to be introduced to the students is
intonation. The learners should be aware of thier@ihces between the rising and falling
intonation and its use at this stage. This mastersually addressed in their student books.
To revise their knowledge, the teacher asks themead the conversation aloud in pairs

and think about the type of intonation that is evgpH.

When the pair work is finished, the conversatiotwleen the two NIr speakers is played to
the whole class. While listening to the recordieg9, the students draw rising or falling
arrows above the underlined words depending oniwtlyjge of intonation is applied by the

speakers. The teacher then checks the answersskadh& group to draw a general rule
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for using intonation in NIrE. Their answers shobklclose to stating that the NIr speakers
employ rising intonation nearly in all environmen®&ibsequently, the teacher adds more

information about the rising intonation using slidenber 9 in her presentation.

3.1.33 Practice

The usual ordering of the practice stage afteptiegentation one is not applied thoroughly
in the lesson. Due to the specificity of the topioe teacher decided to use a rather
different arrangement. As stated above, it is regirdble for the students to adopt the
accent and to be able to produce it. Thereforey anlittle verbal practice is employed

throughout the lesson. On the other hand, suclvitiesi may help keep the students
interested and can have certain entertaining andoad effect. Hence, the teacher thought
it good to distribute at least some productionvétedis dealing with the individual features

of the NIr accents after certain presentation parts

The first verbal practice is applied in exerciséA8er the students listen to the recording
and check their answers, they are asked to attenppeat the given words using the NIr
accent. Furthermore, the teacher moves on in heefRoint presentation to slide number
7, where four sentences containing certain spewmibicls are listed for the students to read.
The teacher asks the students to try to read thestences imitating the accent of the

Northern Irish speakers.

In exercise 4, it is useful for the students toempthe words after the two speakers in
recordingex4.3 Thus they can practice the pronunciation offirially, some oral practice
can be applied also in exercise 5. The teachemashrihe students to repeat the sentences
with underlined words to practice using both thenmadl and the rising intonation. Shadow

reading in particular appears to be the suitaldertigjue to be employed at this point.

Apart from these minor production-oriented actasti the two main practice exercises are

to be found at the end of the handout. These twan® 7) are focused on developing
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receptive skills. Here, the teacher checks whetherstudents understood the differences
between RP and NIrE and are able to identify thensantinuous speech. At the same

time, the students should be able to understangdpbakers using such an accent.

To practice these skills, the students listen $b@t story narrated by a native NIr speaker.
The first half of the story is written down in théiandouts. To make the perception easier
and more effective, in the pre-listening stagetdaeher asks the students to read the text
and identify the expressions which may undergoagerthanges as discussed in the
previous exercises. Predicting the accent diffesserman help their understanding during
the listening stage. The individual examples ater ldiscussed with the whole class. At the
same time, the teacher can pre-teach vocabulangéfie®’. After the discussion, the
group listen to the recordingXg and check their answers. Another debate about the
characteristic features may follow. Once again,dtuglents can, for example, imitate the

speaker’s intonation or his pronunciation of certaords.

Prior to listening to the second part of the st@yy), the teacher asks the students to give
their alternative endings. Predicting the contdrthe recording can make it easier for the
students to understand it. Later, while listeniaghe speaker, they answer the questions
given in exercise 7. The last question is expetidoke the most difficult one, because the

answer contains the woséfe which is pronounced with a vowel change asf][si

2 The vocabulary used in the story is not diffichibwever, depending on the level of the studentsds
such ashots, legless, staggering, winolydimly might need some explanation.
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3.2 Sample lessons

Having prepared all the materials and plans for l#sson, the teacher was ready to
introduce the NIr accents to her students. The talapsons were carried out in May 2013
in four groups of students (closer described in13.at the Grammar School of Jaroslav
Heyrovsky in Prague. The supervisor was preseningluhe first sample lesson. The
following three were overseen either by the vicadmaster or by the school head of the

English department.

3.2.1 Student groups

The students participating in the experiment wdrelifferent age groups and language
levels. The basic information and characterisatibthe particular groups is given below
in chart [9] and in the immediately following paraghs. With respect to the privacy of the
participants, the groups are referred to only irbers. The numbering was done
according to the order of their participation i tlample lessons. No names or personal

information are included.

All four groups were familiar with the IPA symboéd some other linguistic concepts.
Depending on their level, the teacher had inclustede aspects of connected speech, word
stress or intonation in their preceding lesson®rdlore, the students entered the lessons

with elemental knowledge of the matter.
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[9] Overview of the student groups.

Number of students| Grade Age Level of English
(male/female)
Group 1 |13 (7/6§° 6" (sexta) 16-17 intermediate
Group 2 | 13 (6/7) 7 (septima) 17-18 upper-intermediate
Group 3 | 16 (7/9) g (kvinta) 15-16 intermediate
Group 4 | 16 (9/7) 2% (sekunda) | 11-12 elementary
Group 1

As for their level of English language proficienttys group was relatively homogenous.
Only two students showed skills slightly above tp®up average, while other two
remained behind, rather on the lower-intermediateell The group usually shows low
interest in learning English and studying in gehdrathe past years, there have been some
issues in this class especially in terms of bufyand other transgressions of the school
rules. Nevertheless, last year’s departure of tiudents led to a significant improvement.

Still, this class was noticeably harder to get lmed compared to the other groups.

Group 2

All the members of this group had reached the upgermediate level and some of them
could even be classified as advanced. One of tidests was the winner of the district
round of the last year's English language Olympiading fourth in the Prague round.
Except for two students, the group took a conslieranterest in learning about
pronunciation and accents of English. As they Heehdy mastered the English grammar
quite well, they were more attracted to modern pwadtical aspects of the language. They

were usually very active and easy to work with.sTlWas true especially for the girls, all of

43 From this, only eleven students were presentfersample lesson.
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which were exceptionally eager learners. Althoulgh boys were not particularly the
studious types, they were used to watching varifiluss and series in English and

therefore their knowledge of English was naturaélyy good.

Group 3

This group was considered to be the most advancdtieir year. Although generally
labelled as intermediate, three students had ajrgashed the Cambridge First Certificate
the year before and, according to their teacheleast three more students possessed the
required knowledge as well. On the other hand,gteeip was very large and therefore
quite diverse. Two of the students were fallingngigantly behind in their language
knowledge. On the whole, the members of this graugpe remarkably energetic and
cooperative. Yet, they were able to be ratheroaiitand passive if something they did not
like appeared. The group opinion was strongly etficed by the opinion or behaviour of

its two male members. Therefore, it was always g to attract their attention first.

Group 4

Like Group 3, these students were also considerdx tthe best in their year at the given
school. One of the students was of British ancemtiy other two were born in the United
Kingdom although their parents were Czech. Thi¢ &upeared to have a considerable
motivational effect on the whole group. The studemere very mature for their age and

interested in learning English.

Their enthusiasm was demonstrated by their padiidp in the sample lessons alone.
Originally, the teacher did not intend to includestgroup in the research. However, the
students heard rumours about the study being pairsrug they expressed their wish to take
part in it. Hence, although the teaching materia$esigned for intermediate to advanced

students, with slight modifications, it was alsedi$n this group.
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3.2.2 The lessons

The following paragraphs represent a brief recafrthe development of the individual
sample lessons as perceived by the teacher. Althdlg lecturer mostly managed to
follow the original lesson plan, it is understani@athat numerous changes occurred in
reality. Adjusting the activities according to tgezen situation and student response is
vital to avoid “closing off the avenues of possieteolution and development” (Harmer
364). Therefore, at this point, it is importantdefine which activities worked well for the

students and which, on the other hand, did not mheeteacher’s expectations.

Probably the most serious problem appeared rigfarddhe first sample lesson. While
preparing the audio materials, the teacher fourtg that the speakers of the interactive
whiteboard were not working properly. Having alred@dd some negative experience with
the school electronic appliances, she had broughtolvn pair of speakers in advance.
Nevertheless, the speakers were relatively small iasufficient with respect to the

acoustics of the classroom. It is understandalaettiis had a significant worsening effect

on the listening activities.

Especially the members of the first group were deegly complaining about the audio
quality during the lesson and thus interrupting precess of learning. To avoid this
complication, for the following two lessons (groupsand 4), the teacher prepared a CD
and played the recordings from a CD player. She ai®ormed and apologised to the

students for the quality of the recordings in adéato avoid further interruptions.

Another important adjustment that proved inevitaddier the first sample lesson was the
overall time spent on the exercises. Originallg tbacher planned the lesson for just one
teaching unit. Contrary to expectations, group Inaged to finish only the first four
exercises in those 45 minutes. Therefore, the &zadbcided to split the lesson into two

teaching units. The problem was that the first sample lessons (in groups 1 and 2) were
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conducted on a Friday and so the following teaching had to be postponed until

Monday. For groups 3 and 4, the teacher managecyémize a 90-minute teaching block.

Exercise 1

As this activity was designed merely to raise thterest in the topic, it was vital that the
students were not put off by the difficulty of tha&sk or even got bored at the very
beginning of the lesson. In Group 1 the studendsliegen played both recordingsl.land

exl.2as suggested by the lesson plan. However, liggeoirthe second recording proved
to be unnecessary and even with a slightly demttigaeffect. The students appeared to
be without any further interest in the exercisedose they had already found all the

necessary answers during the first listening aecctass discussion that followed.

Based on this experience, the teacher decidedatoqully the first recordingekl.) in the
remaining groups. To make sure, that the studemt® \able to identify some specific
features of the different accents based on justistening, she broadened the pre-listening

discussion.

All four student groups were familiar with the essal differences between British and
American English especially in terms of vocabulang, to some extent, of grammar and
pronunciatiofi. With this in mind, the teacher asked the studentgroups 2, 3 and 4 to
name some distinctive features of the two accemthe introductory part of the lesson.
This brief revision appeared to be a useful hetpefeercise 1. All of the groups were able
to identify the first speaker as American thankstite wordmovie Some members of
group 2 could even identify the Irish speaker agicqy to her pronunciation of the word

butas [tt]*.

“%li is a part of the Curriculum and also one of final examination topic, English as the Linguariea

“5 The possible explanation for this is the fact thatteacher had already discussed some distirfetatares
of Dublin accent when the group was learning alhash writers in one of their earlier English leaso
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Exercise 2

In this exercise, the students were expected tutiigesome specific features of the accent.
To certain extent, they were usually able to doHmwever, it appeared difficult for them

to remember the differences after the listening axas. Hence, in the last two groups the
teacher advised the students to make notes anel dawn the expressions they noticed as
“strange”. To avoid this deficiency, we may suggedtling some extra space in the

handout or an additional row in the chart as arraw@ment.

There were also cases when the students did nettdée intended examples. Therefore,
the teacher invented additional questions to dieestudents a hint. Hence, there appeared

conversations such as:
T: “How many siblings does the first speaker have?”
SS: “Eight.”
T: “Does the speaker really sayt]@”
S: “No, she said §i].”

The p1] sound appeared to be the easiest one to singlébwf the groups noticedow
andaboutas the examples of this variation. Neverthelesgnithe teacher asked about the
origin of the first speaker, it came out that tiedsnts did not understand whabifiii]
meant. Even the upper-intermediate learners wesblanto identify it ascounty an
expression they were naturally familiar with. THagt only proves how a minor accent
difference can affect intelligibility for a non-ma¢ speaker. A learner who is unaware of
the individual accent patterns can decode the kggun some cases but stay confused in

others.

Apart from the vowel change, group 2 also iderdifiee frequent occurrence of /r/ sounds.
This was probably because the teacher mentionedfé¢dture some time before while

discussing differences between British and AmeriEaglish in this group. On the other
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hand, none of the participants noticed any sigaificdifferences in terms of intonation.
This was not a complication as the teacher did exgtect them to realize this aspect.
However, what the teacher did not expect was thatoved difficult for the students to
notice the vowel lengthening. None of the four growvere able to identify it without a

substantial help from the teacher.

What came as a big surprise was the fact that degest learners, group 4, listed the
largest number of examples of differing feature®IrE. On one hand, the reason for this
can be the fact that they already belonged amoagtbups that were instructed to take
notes. On the other hand, it could be interestinigtestigate whether it was their age that
played some role in their better ability to ideytihe individual sounds in a foreign
language. However, the data obtained in this treagisvholly insufficient to support such

a statement.

Exercise 3

The teacher dares to say that this activity seetaduk particularly entertaining for the
students, especially when they were asked to regpeaexpressions in the NIr accent.
Together with the similar exercise in the PowerPpnesentation, where they attempted to
pronounce the sentences as if they were from Nortleland, exercise 3 certainly helped
to bring positive atmosphere into the classroomc@irse, there were some students who
refused to participate (mostly in group 1 and twenmbers of group 2) as they probably
perceived such oral practice as awkward or embsEngsNevertheless, after the first shy
attempts, the vast majority of the students voldlytdaried to produce the accent and
laughed at their own mistakes. Generally speakingny of their attempts were very

successful.
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Exercise 4

In the following activity, the production part wése most successful one as well. This

time the students did not hesitate to repeat thelsvafter the two speakers.

Contrary to the case of the vowel changes, theestsdhad no special difficulties with
drawing the rules for the rhotic and non-rhoticeatds. The teacher was also pleased to
find out that the students in group 4 asked aduifiquestions and tried to find more
examples as they were particularly captivated by tariation. Unlike the three other

groups, the youngest learners had never encourdactda difference before.

It needs to be pointed out that after the first ganmesson, the teacher made a slight
adjustment to this activity as well. She decidegaoase the recording at several places to
make it easier for the students to notice the pmoration and circle the appropriate words.
Thanks to the 90-minute lessons there was now It available to be spent on this

exercise.

Exercise 5

This pause-play approach was subsequently appligeeiactivity focused on intonation as
well. At first, the students listened to the contgldialogue without stopping and during
the second listening, the teacher paused the riagpadter every underlined expression. It

was easier for the students to notice the intongigitern this way.

There were no significant complications with thieecise. The students derived the rules
quite easily in general. It was also relatively gienfor them to imitate both the kinds of

intonation. Therefore, the shadow reading actiwioyked really well.

Exercises 6 and 7

These were the only two exercises that were ndadied in the sample lesson conducted

in group 4 because the language and the tasks ¢hesasvould be too difficult for their
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level. In the remaining classes, this activity vissoduced to revise and practice all the

newly acquired information.

According to the lesson plan, the students wergasgd to read the text and mark the
expressions in which they expected some deparftoesthe standard accent in the pre-
listening stage. This revision proved itself to \ery useful especially in the first two
groups in which the lesson was divided into twosddwp all three groups, the students
predicted the occurrence of the change in vowelityua words like down town and

greatin the first place. They also expected rhotic pronation ofmoreandbars

The only group that identified certain examplestiogé rising intonation without the
teacher’s asking for it was group 2. In the two aérmg groups, the teacher had to help
the students through asking additional questiohss Strategy was successful in this case,
however, none of the students were able to find amgressions liable to vowel
lengthening. Therefore, they were asked to pay mattention to it during the listening.

Only then they noticed lengtheningholiday andlegless

In the story predicting activity prior to the lisiag to the second part of the story, the
majority of the students expected the narratoraatbacked or robbed. Some students in
group 3 came up with more creative ideas like alimnding in the park or narrator’s

discovery of a secret road leading to Hell.

The listening activity worked rather well in genlerall groups were able to answer the
questions either independently or with some minelp hfrom the teacher. The only
complication was the worlruiseswhich, except for two students, was unknown to the
learners in group 1. Therefore, it was difficultr ilhem to answer the second question
precisely. Also, in accord with the teacher's exagons (mentioned in 3.1.3.3), the
pronunciation osafehas really proven itself to be difficult to deco@nly one student in

group 3 and two in group 2 were able to answegtlestion containing this word.
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All things considered, the teacher was fairly cahigith the course of the sample lessons.
Although the first teaching unit in group 1 washeat challenging, it revealed significant
deficiencies in the teaching materials and in #&sdn plan. Thus, the teacher had the
opportunity to make necessary improvements and gamme confidence during the
individual lessons. Nevertheless, although theheiBs own reflexion is important, we

must pay special attention to the way how the sttedegerceived the lesson in this case.

3.2.3 Student evaluation

At the very end of the lesson, the students wekedato give their feedback. The teacher
distributed a short questionnaire and instructeel plarticipants how to fill them in.

Understandably, the students were informed, theit inswers are entirely anonymous.

The questionnaire (see Appendix IV) was designepgréwide relevant information about
the students’ opinion of the lesson. The teachtenited to gather data that would be easy
to analyse. For this reason, the students weredgsieelominantly closed questions. More
precisely, in the questionnaire, there were foateshents written and the students were
asked to grade them according to their amount ofeagent. Thus, grade 1 stands for the

strongest agreement while grade 5 expresses thaigest disagreement.

The individual statements were formulated as afiiimes expressing the result most
desired by the teacher. Hence, the smaller numbkt&atement received in the grading, the
more successful could the teacher feel about ngediar target. Judging from these
mathematical results, the author may draw more ctibige conclusions whether the

students enjoyed the lesson (Statement 1), woké&dtb learn more about other accents
(Statement 2), thought that knowing different at¢saa useful in practice (Statement 3)

and found the NIr accents easier to understand thiédesson (Statement'3)

4% For the full wording of the statements see Appeifidi
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Table [10] below offers the results based on treragye counted for each group separately
and also for all the groups together (Overall Agej)a The full overview including the

answers of each individual student is availablappendix V.

[10] Results of the student feedback.

Statement 1 Statement 2 Statement 3 Statement 4
Group 1 2,09 2,82 2,27 <)
Group 2 1,46 2,23 1,62 2,46
Group 3 1,69 1,92 1,54 2,15
Group 4 2 2,5 2,21 2,86
Overall Average 1,81 2,37 1,91 2,62

Based on the numeric results of the questionnaee,may assert that the students did
enjoy the sample lesson as a whole giving in tre beerall result 1,81. This number, if
put into words used in the Student feedback, wouddn “I agree” with a slight tilt to “I
absolutely agree”. Inspecting the groups indivityghe one that enjoyed the lesson the

most was Group 2, with a very encouraging groupaage1,46.

On the other hand, the statement that attainedvinst overall grade was the fourth one:
The Northern Irish accent was easier for me to tstded after the lesson. Even though the
students generally did not disagree with this stat&, their response is close to saying “I
do not know”. Especially groups 1 and 4 were unablelentify whether the lesson meant
any significant improvement to their accent underding. Without a doubt, it is difficult
for the students to tell any difference after theefocourse, especially for such young
students as there were in group 4. At the same timelesson of the first group was split
into two parts, one on Friday and one on the falhgvMonday, therefore it might have
been harder for them to remember their first enterunith the accent. The remaining two

groups, however, claimed to have noticed slightroupment in understanding the variety.
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Nevertheless, their better understanding of therowas not an objective of the lesson. It

was primarily intended to introduce the studentheovariety.

Apart from the aforementioned statements, the stisdeere also asked one open question
in the feedback. They were to identify which pdrthe lesson they liked or disliked the
most. Not all of the students answered this questitowever, if they did, they usually

mentioned what they liked about the lesson.

What the students appreciated the most were aetwthere they were could imitate the
NIr accents. Hence, “trying the accent on our owim’ various different forms) was

mentioned by 9 students in total. This activity waduded in the PowerPoint presentation
and also connected to exercise 3. This particidarcesse was mentioned in the feedback

by two respondents.

Furthermore, the students also frequently mentioarercises 1 and 4. The former
appeared in the questionnaire for five, the Idtiethree times. Together the two exercises
could be labelled as “comparison of different atcggrwhich was mentioned as the best
activity by two respondents. There were also somkesy/for the listening activities in

general (3 students) and for working with the stiorgxercises 6 and 7 (1 student). Two
students from the youngest group particularly likeelinformation about the historical and

linguistic development in Ireland.

On the other hand, one of the students dislikedatbeementioned story and another one
mentioned listening activities as the least beradfunes. Nevertheless, the highest number

of negative votes (2) went to exercise number 3.

Finally, the students were also invited to addrtbein comments. What they criticized the
most was the aforementioned quality of the recagslidpart from this, only two more

negative comments appeared in the feedback. Theseetnarks were as follows:

“I'm not going to Ireland. | don’t need it.”
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“Why are you teaching us incorrect English? It’kelilearning how to sound like a

Moravian in our Czech lessons.”

Although these could have been meant as funny paiix@ comments, such observations
should not be taken lightly. The lesson aim wasatee the awareness of the diversity in
English language giving one of the many minor wagas an example. By no means did
the teacher intend to teach the students how tahiseccent. Nor did she mean to imply
that this accent is better than any other. At aestime, the students should realize that
they may encounter different accents anywhere @ wlorld or even in the media.

Therefore, they do not need to go to Ireland ta laelorthern Irish speaker. The teacher
was very careful to point out these facts during sample lessons. However, the two
above mentioned remarks highlight that it mightéh&een better to make the purpose of

the lesson even more apparent.

Apart from this, the majority of the comments weesy positive. There were several cases
of evaluating the lesson as “awesome”, “perfect’i@ally interesting”. Three of the
students appreciated it because they learned somgetbw. The following two statements

are also worth mentioning:
“I enjoyed the lesson because other teachers waaydr be able to do such thing.”

“I liked it because it was interesting. Somethihgttmost teachers would not do. It was
useful, because it is more important to understaedanguage than to learn vocabulary

and grammar from a book all the time.”

These two student opinions are surprisingly in livith what Kelly mentions in his work
claiming that “many experienced teachers would admia lack of knowledge of the
theory of pronunciation. Language learners, ondtieer hand, often show considerable
enthusiasm for pronunciation. They feel it is sdrrgy that would help them to

communicate better” (13). In other words, teachsh®uld pay more attention to
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pronunciation and real-life language in their adlaess. It is what many students expect

yet lack in their English lessons.

Furthermore, there appeared several cases ofutlerds mentioning that they would like
to learn more about the different regional acceltsstly, they suggested American and
Australian English compared to British English. Dgrthe following lessons, some of the
students from groups 2 and 3 expressed their stterd=nglish accents once again. Hence,
the teacher asked them to prepare their own prtsam on these varieties. The students
managed to put up with this challenging task inidrgdwvell and presented their works in
June 2013. Moreover, in October 2013 a student fggoup 2 attempted to give his
presentation about Scotland in a Scottish accaataimusing performance led to a general
tendency in that particular class to incorporatmes@xamples of regional varieties into
their presentations about the English speaking tti@sn This way, they were making their
preparation for the maturita examination more ggéng and probably even more

memorable.
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4. Conclusion

At the very beginning of this diploma thesis, theth@r expressed her interest in the
inclusion of accent teaching into TEFL in the Cz&&public. She focused her work on
gathering the important information about the Nerth Irish accents and preparing
relevant teaching materials and activities whiclenlater applied in her lessons. Through
this, she intended to develop her students’ adslito understand everyday situations or

when visiting an English speaking country and r#ie# awareness of accent diversity.

Based on the development of the sample lessongratide student feedback, it has been
established that such an enterprise is not onlsiples but also favourable from the
didactic point of view. The courses offered spawetlie development of the receptive and
productive skills and provided practical informatiohat could be applied in real-life
situations. At the same time, both the teacher #ed students found the activities

enjoyable.

Even though such lessons require detailed knowleshgemay consume a considerable
amount of time spent on preparation, the teachercestainly be rewarded for his or her
hard work. Therefore, teachers should not be disgmd by the seeming difficulty of such
a task and the lack of suitable materials. Theeestwdents who appreciate such approach
to language teaching and are happy to participetieedy in it, as we have seen above.
Thus, one specifically aimed lesson can spark tierest of the students and lead to

further systematic work in this field.

The thesis has shown that there is no need to ctgglenunciation or accent teaching in
particular. It does not have to be reduced to eflekercise at the end of every tenth
lesson. There are ways how to turn pronunciatiom tine focal point of a lesson and how
to make such lessons warmly welcomed by the stadbamselves. Hence, the author can
only recommend using various English accents in [TEFother schools in the Czech

Republic.
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6. Appendices

Vowels

Appendix |

List of IPA symbols*’

Monophthong
I pit, sick, milk

€ pet, dress, ne:

about, upjer

key, spea

€I

al

Diphthong:
face, cake, ste

buy, price, tr

& trap, back, har a: car, start, far o1 boy, choice, nois
A cup, blood, puls 0. north, war, sho QU goat, home, kno
D pot, stop, soc u: goose, mute, hu av mouth, cow, hous
U put, full, goot 3. nurse, hurt, ter 9 near, bee pee
€ pear, care, squé
09 poor, cure, touri:
Consonants
p pe: bee S shig 3 measur
t toe dot T chin & jean:
k caf gar hat I let
f fat vel m may r rec
0 thing this n nay i yel
S sip zip 1 han w  wel
Other symbols
?  glottal stoy #  rising intonatiol RS falling intonatior

47 Based on Roach vi-vii and Wellsgcentscviii-xix.
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Appendix Il

Lesson plan
Group Grammar school students
Level Intermediate — Upper-intermediate
Aims Students are aware of the existence of the diyedditaccents in English.

Students can understand NIr accents. Students camtify major
characteristic features of pronunciation whichidgtish the NIr accent from
RP.

Materials | CD: Audio recordings, PowerPoint presentation (PP)

Student Handout — one copy per student (in intefaedroups one per pair
Student Feedback

STAGES

§ £ | T sets the topic (writes “Accents of English” o thoard).

§ E T opens a class discussion: How many accents didéraye there in the world?
E: T accepts all answers and asks SS to give examplasme accents they know
E (and their characteristic features).

Exercise 1
10 min

SS listen to recordingx1.1and complete the chart in their handout.
Answers: England 3, USA 1, Republic of Ireland BrtRern Ireland 2+4
SS compare their answers as a whole class andeagens for their decision

Then they check their answers in recordaxj.2and listen for specific accent
features.

©n

Answers:

England — non-rhotidoctor [dokts], hobbieghobiz] x USA see below
USA - rhoticyear[jir] x RP [jio], hobbieghabiz], moviesx UK films
Rep.of Ireland -studying[stodim], but [butf]

Northern Ireland — see exercise 2

Optional questions: Which accent was the mostddiff? / sounded odd?

T checks the answers and closes the exercisegstatih from now on the main
focus will be on the NIr accents.
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Tapescript for recordingsx1.1 - ex2

1: My name is Paige, I'm from Colorado which is inetlunited States g
America. I'm going to the University of Northern Beado and studyin

elementary education. | plan to teach second od timade in a couple of years.

My hobbies include painting, drawing, being outsideatching movies an
hanging out with my friends and family. Yeah, tsadbout it.

QS —

2: 1 live in Coleraine [kla'rion]*, County [kinti]] Londonderry” in Northern
Ireland#. | originate p'rids1 nist] from South [910] Derry [deri] = in Northern
Ireland® in a village called Swatragh. | come from a large [ldg] family
[famli] of eight [iot] childrens>. Five girls [@rlz] and three boy$ . | studied in
my former yearsfprmor'jirz] in St. Patrick’s High School in Maghefaand then
[0e:n] | went to Coleraine in 1982ran'ti:n ‘istr 'tu] to train as a nurse (sl .
I've been working as a nurserfi for just over 30 yeargifz] 2 and | now [n1]
specialize in urology nurseifs]s, so a urology specialistge:lis]=.

3: I'm Max and | live in Manchester in the UK and ¢\been asked to quick
recall something and tell you about my life hereBngland. | live with twg
people, called Franco and Sarah. | work as a dactarhospital in Mancheste
I've been doing really very good. I'm gonna quitirtp that one day. That’
probably my main aspiration right now. Another ason is to come to th
Czech Republic. Tereza played me an interestingrdeatary about the countr
I's made me really wanna visit to see the couning native people. And m
hobbies are... I like to juggle, I like to go kitiogy a beach... That’s about it.

S DO -

4: 1 was born in Derry [¢t1] 5, Derry city, and that already tellse[f] you an
awful lot about §'bort] me=>. That is if you know anything about’lport]
Northern Irelang>, because had | said | cankesm] from Londonderry*, then
you'd know | was a Protesta#it, but because | said | camiedm] from Derry

[der1] s, that means I'm a Catholic [#lak]*, and because | was a Cathalic

[kablik] it meant that | had a Catholic educatioedfu kisfon]*, went to &
Catholic [kalik] schook” and | moved into a Catholic [BlK] job [d30:b]=.
Which was, of course, restricted by the then hisadyr social, and politic

situation in the north of Irelarg. | left [Ieft] the north of Ireland when | was 18
[io'ti:n] & . That's probably aboublbort] 15 yearsjfrz] aga®. Many years aga,
anyway?®, and then | worked in Londeh and | have been in England for |..

was in England for, good grief, probably abatib§it] 30 yearsijjrz] 5.

5: So I'm from Cavan. It’s in the northern part oéllnd but it’'s not in Norther
Ireland itself, it's a part of Ulster right on ttherder of Northern Ireland. | liv

right beside the town but not too far into the doyrither, but | much prefer

living in Dublin because | love the city. At the ment I'm studying primar

school teaching in St. Pat’'s College. I'm also gind French as part of the

degree and | hope to go abroad next year to impnoyd-rench, and then I’

come and I'll finish my degree next year. | dondve a part time job at th

moment but during the summer | often work in summeehools, | also d
summer camps as well, so it’s kind of the samegtifan younger children. | lov
sports, especially kick-boxing and swimming andtliadl... Not soccer bu
Gaelic football.

I
e
D
3

t
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to

er

SS pronounce the examples given in the presentatidradd more if possible.

. £ | T gives brief information about the NIr accents:saées the historical
g E development of the language and its current regdis&ibution.
% T points out that the aim is not to learn how todarce this accent but just
o understand it. SS can also encounter this and aimitcents in many oth
a places than in Ireland.
g £ | SSlisten to recordingx2and complete the chart in their handout.
S
g S
¢ ' | Answers:
w 1 2
Born in Swatragh, co. Londonderry | Derry
Now lives in| Coleraine, co. Londonderry | London
Studies ang St. Patrick’s College Maghern Catholic
Occupation | Urology nurse
Interesting | From a family of 8 (5 girls 4 Living in London for 30 years
facts 3 boys)
SS compare their answers as a whole class.
T asks whether they have noticed some specifiefdifft features in the language
of the speakers. If not, T tells the SS to listen them during the second
listening and write down the examples.
Answers:
Vowel quality —south/sab/ x [s016], now/nav/ X [no1], about/s’bavt/ X [2'bot],
county /kaonti/ x [kointi], eight /eit/ x [iot], education / edsu'kerfon / x
[ edso’'kiafon]
Vowel length -then/den/ x [&:n], job /d&spb/ X [d30:b],
Rhoticity —large /la:dz/ x [lardz], girls /gs:1z/ x [gerlz], former yearsfo:ma'jioz/
X [formar’jirz] , nurse/ns:s/ x [nes]
Intonation — marked in the transcrigtl.1-2
ﬁ £ | T summarizes the distinctive features of NIr acedy@ised on the rules given
2 E | sSin exercise 2.
»n L
o
a
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Exercise 3

5 min

SS work in pairs and complete the chart in themdaat, then compare thei

answers as a whole class.
To check their answers, SS listen to recor@ixg

Answers:

lel/ -> [io] or [e:]: place /ples/ x [pliss], lakes /l&ks/ x [le:ks], great /gra/ x
[grist], made /med/ x [miad], drained /drend/ x [driond]

lavl -> [ev] ~ [o1]: house /has/ x [hois], down /dan/ x [doin], ground /grand/ x
[groind], without /w'8aut/ X [wi' Soit], mountain /mantin/ X [momn?on]te'samn
vowel lengthening: forestufist/ x [f>:ris]*'*°", dog /bg/ X [cb:g], gone /pn/ x
[go:n], then /den/ x [én]

Optional activity: SS pronounce the expressiongaordingex3and on PP slids
7 both in RP and NIrE.

Answers:

We just came [kim] down [cbin] to the town [4in] to see the clown [kin].
Turn left [le:ft] on the next roundaboutrpinds’bot].

| bought a house fs] in a wonderful place [pis] with forests [b:rists],
mountaingmoin?sans] and lakes H:ks].

I made [mbd] a cake [k:k] without [wi'dort] eggs E:0z].

1%

Exercise 4

10 min

SS work in pairs and underline words accordinghte instructions in their

handout.
T advises them to use different-coloured penseatifierent stages.
T gradually plays recording4.1landex4.2

After checking their answers as a whole class,iS&nl toex4.3to compare the

individual examples.
SS derive rules for using /r/ in RP and NIrE.

Answers:
/r/ pronounced by NIrE speaker

[r/ pronounced by both speakers

In Ireland long ago, centuries before the Englishesred in that country, the
were kings and chiefs, lawyers and merchants, mémessword and men of th
book, men who tilled thef"® * own ground and men who tilled the ground
others, just as thef&™ ™ are now. There were mighty hunters and warriots
though they had great possessions in land, androisbs and gold ornamen

they lived mostly a free out-door life.

re
e
of
an
S,

Optional activity: SS repeat the expressions inmiagex4.3
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PP slide 8

5 min

T explains the concept of rhoticity and summarittes rules derived by SS
exercise 4.

Exercise 5

10 min

SS read the short conversation in pairs payingie to their intonation.

SS listen to recordingx5 (during the second listening T pauses the recgrdin

after each sentence) and draw arrows above therlunede words in thei
handout depending on the intonation of the speakers

Answers:

Rosemarie: So how’s things?

Helen: Goo&?! Just... as they sa... you knows .
R: Yeah, uh hmm.

H: Thinking about taking another year gut

R: Are you?

H: Yeah, maybg . You see... | finished the coukse
R: You're finished?

H: Yeah, | finished #. Passed and everythisg

R (to Marketa): Helen took a year out of her fobHelen’s a lecturer in

nursing? ... at the_university*. She took her year out to...
H: ...Retrain about school teachisig

M: | see.

Optional activity: SS read the conversation alaudRP and NIrE to check the
answers.

SS derive rules for intonation differences betwe@&and NIrE.

PP slide 9

5 min

T explains the concept of intonation and summarikesrules derived by SS
exercise 5.
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Exercise 6

10 min

SS work in pairs, read the text and try to idefpifgdict some of the distinctive
features of NIr accent. A whole class discussidiofies to check their answers.

T elicits examples of all the features coveredhmlesson.
T pre-teaches vocabulary in necessahpts, legless, staggering, windy, dimly.

SS listen to recordingx6 and mark more examples if possible. Another class

discussion follows.

Answers:

Vowel quality —down/davn/ x [doin], town /taon/ x [toin], without /wr' davt/ X
[wr'dort], great/grat/ x [grist], place/ples/ x [plias],

Vowel length —holiday /holidr / x [ho:lidi], hell /hel/ x [re:l], offering /oform/ x
[o:farm], shots/fots / x [[o:ts], legless/leghs/ x [le:glas], hotel/hou 'tel/ x [ho'tel]
Rhoticity — apartment/s'pa:tmont/ x [o'partnont], first /f3:st/ x [forst], bars
/ba:s/ x [bars]worse/ws:s/ X [wors]

Intonation — see Tapescrigx6

Tapescripex6

Once upon a time, | went on a holidays:[idi] from hell [re:l] in Gran
Canaria?, and went with my best friend from school and faiily=, and we
stayed in these apartmentgartmont] complexes> and the first [frst] night
went down [din] to the town [tin], you knows, first [forst] time away*, on
holiday [to:l1di], without [wi'doit] my parents?. My friend and | had our own
apartmentd'partmont]s so, like free from their parents as w2l Went down
[doin] to the town [4in] had a great [gst] times>. There was like people in the
streets offeringd:form] uh, you know, “come to our place [@d], free tequilg
shots [o:ts]s". It was great [g®t], so it was [w:z]. So we went oubjft] to
like loads of bars [bars}, just got loads of free shot®its] everywhereg>, and

as the night wore omjn] #*, you know, it got more and more happy and more
and more leglessefiglas]= and it was just... Yeah, my friend was even warse

[wars]s#, so | had to carry him around'foind] all the bars [bars] and stuff,
but then [&n]=, on the way hom#, it was about 3 o' clocik, had a great
[griat] night=, so we had, and we're just staggering back tdttel [hotel] 5>,
and we could have taken one ratitewhich went along the roa#l, windy road
up the hill®, to our hotel [h&el] =, but we chose to go through the park
[park]® in the middle of the towndtn] #*, the very dimly lit park [park] in th
middle of the town fin] %, it was a shortcutfjrt'kat] to get to our hote
[ho'tel] <.

1%
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Exercise 7

5 min

SS predict the ending of the story. T acceptsredizgers.
SS listen to recordingx7and answer the questions in their handout.

Answers:
1 — No, he ran away. 2 — No, he had just somesésudbn the side. 3Money.
4 — Because the safe in their apartment was broken.

Tapescripex7

So we’re walking along, so we are, and then all eidden we hear this runnipg
from behind and we look around, and this guy runsnfthe group of four, and
hits my friend in the back of the head and kick®s o the ground. Before, my
friend didn’t have a chance, couldn’t react in tirBe then my friend was on the
ground and then the guy who kicked him came for Inmeanaged ... | had more
time to react, so | blocked him and I hit him bacid then ran, you know, being
the good friend that I am. | mean | hoped that ngnfli was up and running with
me, but looked back and he was still lying feebiytbe ground. And then the
guy | hit, had run after me part of the way andn back and said: “Leave him
alone, leave him alone!” And then the friend sd)$g your money first,” you
know, in this horrible sneezy, Spanish accent. Yeah tried to give him a few
notes, and then he just grabbed the whole wallgt@ok it all, so | just dropped
the wallet and ran off. | went back to my friendddike, he was OK, he was just
like, had some bruises on the side where he fat.dvike it didn’t harm him at
all really. They'd taken his money as well, so waggered back to the hotel.
That was the first night we were there, and becdlisesafe in our room was
broken and it wasn't going to get fixed the nexg,dae had all our money on us
and we got all of it stolen, so we had to rely ba generosity of my friend’s
parents.

Evaluation

5 min

T repeats the basic information, closes the leasonasks SS for feedback.
T distributes the Student Feedback sheets and &sksto complete th
guestionnaire or add more comments.

(4%

T collects the questionnaires and thanks SS for piaeticipation.
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Appendix Il

Student handout

Listen to the five speakers. Try to guess where theeome from. Write numbers 1-5 in the table below.

England USA Republic of Ireland| Northern Ireland (2x)

Listen again to the two Northern Irish speakers anccomplete the table.

1. 2.

Born in

Now lives in

Studies and
Occupation

Interesting facts

Place the following words into the appropriate colmn according to the change of vowel sounds in the
Northern Irish accents. Then listen and check youanswers.

house place forest great made down ground
dog lakes without gone mountain drasd then
lavl -> [ev] ~ [o1] vowel lengthening

letl ->[io] or [&]

Read the extract and underline every word with thdetter “r" in it.
Listen to the extract in an English accent and cire all the letters “r’ that are pronounced. Then listen
to it in the Northern Irish accent and do the samduse different colours).

In Ireland long ago, centuries before the Englippeared in that country, there were kings and shief
lawyers and merchants, men of the sword and meheobook, men who tilled their own ground and men
who tilled the ground of others, just as there rmoe/. There were mighty hunters and warriors andigho
they had great possessions in land, and rich rabeégold ornaments, they lived mostly a free owdrdife.
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5. Listen to the conversation and mark the intonationof the underlined words & for rising or ™ for
falling intonation).

Rosemarie: So how’s things?

Helen:_Good! Just... as they say... you know.

R: Yeah, uh hmm.

H: Thinking about taking another year out.

R: Are you?

H: Yeah, maybe. You see... | finished the course.
R: You're finished?

H: Yeah, | finished it. Passed and everything.

R (to Marketa): Helen took a year out of her joleléf’s a lecturer in nursing... at the universityeSh

took her year out to...
H: ...Retrain about school teaching.

M: | see.

6. Read the first part of the story and try to mark sane specific features of pronunciation that may ocau
in the Northern Irish accent (vowel sounds, rhotidy, intonation etc.). Then listen to the story and
check your answers.

A Holiday from Hell

Once upon a time, | went on a holiday from helGran Canaria, and went with my best friend fromosth
and his family, and we stayed in these apartmemiptexes and the first night went down to the toywoy

know, first time away, on holiday, without my parenMy friend and | had our own apartment so, filee

from their parents as well. Went down to the tovad fa great time. There was like people in the ttree

offering uh, you know, “come to our place, freeutid shots”. It was great, so it was. So we waritto like

loads of bars, just got loads of free shots evegyehand as the night wore on, you know, it goteremd

more happy and more and more legless and it was.jiYeah, my friend was even worse, so | had toycarr

him around all the bars and stuff, but then, onvilag home, it was about 3 o’ clock, had a greahtigo |
had, and we're just staggering back to the hotal, \@e could have taken one route, which went albieg
road, windy road up the hill, to our hotel, but @rese to go through the park in the middle of twet, the

very dimly lit park in the middle of the town. Itas a shortcut to get to our hotel.

7. How does the story end? Discuss the possible endingth your partner. Then listen and answer the
questions.

1. Did the narrator help his friend?
2. Was his friend wounded?
3. What did the Spanish guy want?

4. Why did they have all their money on them?
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Appendix IV

Student feedback

Please, grade the following statements:

1—1fully agree; 2 —1agree; 3 —1don't know;— | disagree; 5 — | absolutely disagree.

1. I enjoyed the lesson on accents. 1 2 3 4 5

Why? Which part did you like/dislike theogt?

2. I would like to learn more about other accents. 1 2 3 4 5
3. I think that knowing different accents is usefupractice. 1 2 3 4 5
4. The Northern Irish accent was easier to undedsadier the lesson. 1 2 3 4 5

If you wish, add more comments here

Thank you!
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Appendix V

Student evaluation chart

Resporden Statemenl | Statemen?2 | Statemen3 | Statemen4

Groupl 1 3 2 2 3
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GROUP AVERAGE
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Group3
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14

GROUP AVERAGE

2,0C

2,21

OVERALL AVERAGE
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Appendix VI

Recording template

1. Unscripted speech.

Please, use your own words to talk about yaigin, studies occupation or hobbiesand

factors which you think influencgour accent (1-2 minutes)

2. Scripted speech.

Read the following extract:

THE BOYHOOD OF FINN MAC COOL

In Ireland long ago, centuries before the Engligbeared in that country, there were kings
and chiefs, lawyers and merchants, men of the saddmen of the book, men who tilled
their own ground and men who tilled the ground thieos, just as there are now. But there
was also, as ancient poets and historians telh ugeat company or brotherhood of men
who were bound to no fixed calling, unless it wadight for the High King of Ireland
whenever foes threatened him from within the kingdar without it. This company was

called the Fianna of Erinn.

They were mighty hunters and watrriors, and thobgly had great possessions in land, and
rich robes, and gold ornaments, and weapons wrowght beautiful chasing and with
coloured enamels, they lived mostly a free out-dderin the light hunting-booths which
they made in the woods where the deer and the nanljed. There were then vast forests
in Ireland, which are all gone now, and there wads®, as there still are, many great and
beautiful lakes and rivers, swarming with fish amater-fowl. In the forests and on the
mountain sides roamed the wild boar and the wold, great herds of deer, some of giant

size, whose enormous antlers are sometimes fourd Wbgs are being drained.

Thank you!
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