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ABSTRAKT

Tato prace se zabyva vyuzitim mysSlenkovych map w&avani anglického
jazyka. Prace vyst¥luje, co mysSlenkové mapy jsou a jak je efekdiwyuzit.
Obsahuje jak teoretickou, tak praktickéast. Teoretick&ast nabizi dvaizné
pohledy na problematiku — psychologicky a pedadogi®sychologickaast
se zabyva teoretickymi poznatky o pdna weni. V pedagogick&asti jsou za
prvé rozebrany d¢ebni styly v souvislosti s mySlenkovymi mapami,drahé
jsou zde pedstaveny &které ukazky vyuziti mySlenkovych map wiznych
ucebnicich anglického jazyka. Praktickast je zamfena na vlastni autorské
mysSlenky. Prvni kapitola praktickéasti demonstruje roziné tidni nebo
individudalni aktivity zaloZzené na myslenkovych melpakteré se soustdi na
raizné jazykové dovednosti. Druha kapitola je pak wegtejSi casti celé
prace, nebd predstavuje novou metoducéeni se slovni zasoby pomoci
mysSlenkovych map. Pozorovagtyi studeni pouzivajicich tuto metodu a
nasledna reflexe na ni je nabidnuta v nasledujmbitélach. Nakonec jsou
piedstaveny vysledky a z&y z pozorovani spolu s vyhodami a nevyhodami
mysSlenkovych map jako takovych.



ABSTRACT

The thesis discusses using mind maps in Englisfukage teaching. It explains
what mind maps are and how to use them effectivehys thesis includes a
theoretical as well as a practical part. The thgzakpart offers two points of
view of the problem — psychological and pedagogitak psychological part
deals with theoretical knowledge of memory andrgay. In the pedagogical
part, firstly learning styles in connection with mdi maps are discussed;
secondly some demonstrations of using mind mapsvanous English
textbooks are presented. The practical part focos®sly on new ideas. First
chapter of the practical part shows various classror individual mind map
activities that concentrate on different languakdiss The second chapter is
the most important section of the whole thesist astioduces a new method
for learning vocabulary via mind maps. Observatiohur students using the
method and reflections on it are offered in théofeing chapters. Finally, the
results and conclusions of the observations as a&lthe advantages and

disadvantages of mind maps in general are presented
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INTRODUCTION

| used to be ashamed of my ‘chaotic’ notes at Schvben | really wanted to
remember something, my notes were full of arrovegdtines and key words
for a random observer haphazardly dislocated oage plenying the lines of a
lined notebook. | would envy my classmates’ natwatl neatly organised
notes made at the first attempt. It took me a gileat of reading on cognitive
psychology to realize that there was nothing umahtbout my notes but the
reverse was the case. That our brains actuallyotlevark linearly and we do
not think in sentences. Linearity is something we taught to use, something
we are used to; however, it appears that lineakihg is not always sufficient

in capturing reality.

An occasional non-linear graphic demonstrationaats or thoughts in social
sciences and technical subjects is nothing unus@eover, using charts and
diagrams is recommended by various teachers’ hakdbof pedagogy and
psychology. More and more language textbooks watk diagrams of many
kinds. However, not all of them function as effeely as they could. Some
rules are necessary to be followed to avoid chaosfusion and counter-
productiveness. Tony Buzan has created an effelgaraing and thinking tool

by transferring chaotic diagrams into what he ddilsd maps

Mind mapping is a technique that supports non-lindaking. It has been
used and recommended for a great number of sihgtioom a wedding
planning to business meetings and presentationgeritheless, | am convinced
that its role in language teaching and learningtilé underestimated and its
considerable potential is yet to be fulfilled. Tooype this assertion, my own
method of learning vocabulary based on mind maptnd map box -will be

introduced later on in this thesis.

The main aim of this thesis is firstly, to introduenind maps as a viable
alternative to the traditional language teachiragfieng methods that supports
creativity, motivation and develops metacognitiv&ills secondly, to



demonstrate on various examples of classroom atididiial activities a broad
range of possible usage of mind maps in learningli&m (or any other
language). Moreover, some connections between hamary works and
learning strategies will be underlined and illustdhby using these strategies in

practice.

The thesis includes a theoretical and a practieat that are both further
divided into chapters. Firstly, the notion of mimgaps will be explained.
Second, the theoretical part will deal with knovgedf memory and learning.
Then a pedagogical view will be offered. In thistgm, the question of
learning styles will be introduced and later on sodemonstrations of using
mind maps in English textbooks will be provided.the practical part, firstly
some more original mind map activities that carubed in a classroom or at
one-to-one courses will be shown. Second, a newhadeffor learning
vocabulary will be introduced including observasoand reflections. All the
original mind maps in this thesis were made via $ofware programme
iMindmap 5(ThinkBuzan.com

| believe that this thesis might be beneficial woly for English language
teachers but for teachers of various foreign laggesaMoreover, some parts,
in particular Chapter 1l from the practical pardaf\ppendix II, are especially
dedicated to my students or any other learners ogligh language.
Furthermore, the thesis might be found useful byevier is interested in

methodology, memory and learning.
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DEFINITION OF MIND MAPS

1. THE ORIGIN OF MIND MAPS

Even though the idea of nonlinear organisationwftboughts had been used
by many thinkers around the world before, the motid mind maps is said to
have been invented by Tony Buzan in the 1960s. Buran was the first one
to come up with an elaborated system of how toteraanind map and how to

use it effectively.

Buzan defines mind map as: “...a graphic techniquéddistic thinking which
supports all brain functions — mainly memory, aragt, learning and thinking
in general” Mentalni mapované2, translation PK. According to him, the
basic characteristics of mind maps are as folldwstly, it has the subject of
attention in the centre, preferably representechibyimage. Secondly, some
branches which are in an obvious connection with dentral idea stem
outwards the centre. Thirdly, there are differaviels of branches, the closer
the branch is to the main idea the closer relatidmas to the main theme.
Lastly, each branch carries solely one key wordroimage (ibid 42).

2. TERMINOLOGY AND PRINCIPLES

In various literatures we might encounter differégrtminology of what has
been described above. For instance, Schunk proplesestioncognitive map
and calls the process of creatingnapping According to him, mapping is an
organizational technique which is based on selgctmportant ideas and
subsequently organizing them into a relationshiggsvark (224-225). You can
see the example of a cognitive map of the waityglin Figure 2-1 below.

! “Myslenkova mapa je vizualni nastroj pro holiséickedy celistvé mysleni, ktery podporuje
vSechny funkce mozku @devSim pagt, kreativitu, geni a veSkerérpmysleni“.
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Figure 2-1, Cognitive map, in Schunk p. 225

Related to:
* town
« village
* metropolis
* suburb

Structures: Exemplars:
* skyscrapers » Bangkok
* private homes - ———— | * San Antonio
* bridges * Toronto
» statues * Sydney

Resources:
* people
* recreation
* reputation
* industry

Another notion that should be mentionedclasters As Berger and Fuchs
suggest clusters can be seen as a predecessorzah’8unind maps. The
technique of clusters is based on associations; ehery unlike free

associations, here firstly the central idea is gle=il and then some more
associations, feelings and motives that are coedettd the main theme are
added. Finally, we specify the connections with idea and mark them with
different colours (29).

Figure 2-2, Clusters, in Berger and Fuchs p. 29

Priklad na téma ,Jak aktivizovat zZaky ve vyucovani?”:

Jasny postup

Vysvétlovat tézko
Jak

srozumitelné
aktivizovat
Zaky ve
vyucovani?

Stridani
komunikacnich
struktur

Projevovat zajem

Pouzivat cCitelné
folie, jasné
vizualizovat

2 ) Mluvit rGznymi
DodrZovat casovy Zposobyy

ramec
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Moreover, in handbooks for language teachers @&mniglish textbooks various
terms such adiagrams, word webs, word networds;, spiderscan be found;
mostly described as a specific method of noting laadching new vocabulary.
In Figure 2-3 you can see a word web taken fromublipation Test your

vocabulary 1.

Figure 2-3, Word web, in Test your vocabulary 1
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Deeper analysis of those mentioned organisati@ategfies tells us that there
are several common features for all of them. AbaN,ein each case there is a
main theme in the middle. From this central ideaersubthemes stem and we
can identify a specific relationship between theticd idea and the subthemes.
In short, some kind of network of association isated to contrast a linear
note-taking. However, not all diagrams are mind snapthe Buzanian sense.
Buzan draws attention to the differences betweesnnfind maps and other
diagrams. The primary emphasis is put on claritg amoiding chaos. Buzan

also warns against contradictory effect of wronglseated mind maps.

“Because the laws of clarity, emphasis and asgonidtave been neglected,
what appeared to be developing into order and tstreihas in fact resulted in

confusion, monotony and chao3he Mind Map Book11).

13



Figure 2-4, in Buzan p. 112
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As we can see in Figure 2-4, the diagrams lackrlglespecified hierarchy
which in Buzan’s maps is marked by using thicket #mnner lines and bigger
and smaller letters. However, even these inaccumated maps can be useful.
If not complicated, these diagrams follow the basiaciples of organization
and can be considered as pre-mind maps from whigghep mind maps can be
elaborated. For those reasons, in this thesis vlecali mind maps all the
diagrams and pre-maps that are not too complicatedcomprehensible and

follow the basic principles of Buzan’s mind maps.

In Figure 2-5 you can see an example of a propedmap. The mind map
(pre-mind map) about music shown in Figure 2-3 t@&en and shaped into a
mind map in Buzanian sense. Now it is less chaptegsant for our brain and
memory. Notice the hierarchy of the words, pictursed together with words
or even instead of them, to demonstrate that th&aepicture substitutes the
word music. There are also indicated relationships betweenindéevidual
branches but in a clearer way. The colours madenihd map more attractive
to our brain and therefore it is assumed that sitsdeould be more motivated
to study it.

14



Figure 2-5, Mind map in Buzanian sens¢compare with Figure 2-3)
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3. FOUR IMPORTANT FEATURES OF MIND MAPS

There are several reasons why we should consided miaps as efficient
learning tools. In this chapter four important teas of mind maps will be
presented to indicate their usage in teaching jgeactThey are structure,

motivation, personalisation and creativity.

3.1. Structure

It was shown earlier that mind maps support noalitg The basic feature of
a mind map is its clear hierarchical structure. 8uexplains that linear notes
block the potential of thinking and therefore make storage and learning
unnecessarily difficult. “By its nature, the lingamesentation of standard notes
prevents the brain from making associations, tlumteracting creativity and
memory” (The Mind Map Boolk0). When we organize either our thoughts or
the thoughts of somebody else into a mind map wgat establishing
connections among items and creating our own as$mes, in other words, it

supports cognitive depth (ibid 43-52).
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3.2. Motivation

Motivation plays a crucial role in learning. As $ok points out:

“...motivation engages students in activities thatiliate learning” (453).

Motivated students are more interested in the ttipéy learn, and therefore
they seem to be increasingly willing to devote tthepare time to learning
activities. Moreover, having encountered difficalibject matter they do not
give up so easily. This is the reason why a greaiuat of attention is drawn
to motivation by educationalists. The question dskeuld be how to increase
their interest in learning. Mind mapping is a tedue that generates
motivation and therefore stimulates learning. Aboak by being well-

structured and clear, mind maps prevent negateiénfgs of disorientation and
being overwhelmed. Moreover, the original desigmafid maps together with
the colours and images helps the students to pemt@an and be engaged in

the learning process (Buzavientalni mapovani36).

In addition, mind maps created by the students sliebras are unique products
of theirs and thus much more valuable for them. @& comment highly
interrelates with the following important featuref anind maps -

personalisation.

3.3. Personalisation

Each of us is uniqgue and this is the reason why alWehave different
associations and ways of perception and learningdivhaps are a useful tool
for making our notes and learning in a more perseag. It has been proved
by psychologists that we organize our thoughts raiecg to our specific
personal experience, feelings and connotations.ebar, it appears that
information connected to students themselves sétaesl memory and are

remembered better than information about otheckofternberg 236).

Jensen also emphasises personalisation in a lggonitess. He recommends
working with associations: “Allow time for ‘free sgciation’ by e.qg.
comparison and contrast the subject matter witsqreal experience” (92). He

16



also points out the importance of personal contésge the power of current
event, family history, stories myth, legends andapkors to help make the

learning relevant” (ibid).

Mind maps allow connecting known and unknown, oid aew, personal and
general information and what is more, thanks tartltecan be done in a very

personal way.

3.4. Creativity

The last important feature of mind maps that ismmgdo be presented here is
support of creativity. Creativity can be defined‘asthe process of producing
something that is both original and worthwhile” d8tberg 375). Jensen
emphasises creativity in a learning process. Hatpaut that teachers should
work more with creative insight in classrooms tsiate thinking. According

to him, creativity can be supported by art. Arvisat should be emphasised in
school. “By learning and practising art the humaairbactually rewires itself

to make more and stronger connections” (Jensen 38).

Mind maps help to facilitate creativity since thgy in hand with art. Mind

maps are full of various colours, shapes, perspestand all that support
creative thinking as you use emotions and art $filtreate them. Moreover,
they support finding new and original associatiorisu can see all the items
and ideas at once and probably find more intergstionnections (Buzan,

Mentalni mapovan®5-96).

As Buzan mentions: “Like memory, creative thinkisgbased on imagination
and association"The Mind Map Boolk48). Mind map is therefore a useful
creative technique. Berger and Fuchs draw attemtidhe importance of using
various creative techniques in schools as they Wwélp memory and learning.
“Creative techniques support the co-ordination afhtr and left brain

17



hemispheres. Thus learned content will be intereoted better and will be
recollected faster” (17, translation BK

2 Kreativnimi technikami Ize podporovat souhru pravéevé mozkové hemisféry. Neené
obsahy se lépe propoji a budou se nam rychleji wgloat.

18



THEORETICAL PART I - PSYCHOLOGICAL
VIEW

4. MEMORY AND LEARNING

There is no learning without memory. Memory is asemntial condition for
people’s adaptation to changing environment sihcerinects our past with the
present and the future. In the process of learnireg use our previous
experience, enrich them and therefore change dwavibeur. We would not be
able to do it without memory (VaSina 113). Thighe reason why discussing
the structure and the function of memory is higsilynificant while analysing

an English language teaching/learning method.

There are various models of memory. First, the nspstad classical model
distinguishessensory, short-term memoayd long-term memoryThey differ
in amount of information they are able to store anthe period of time the
information is kept there (Stenberg 186-192). Tremfiocus of this thesis will
be on long-term memory, thanks to which we are lolgp@af keeping in

memory a great amount of information relativelyiomitiedly.

Another model sees memory as numbers of systenesgvthe two main types
include declarative and nondeclarative memory. &ative memory is further
divided into semantic memory which is connectedhwdcts, and episodic
memory which serves for storing personal eventsl asually includes a
specific time and place. Nondeclarative memoryudek, besides other types,
procedural memory which focuses on processes agditoe and motoric
strategies. It would appear that for English largguigarning semantic memory
is vital as it deals with grammar and meaning: “8etit memory refers to
impersonal memory for concepts and principles, @sflg¢ the grammar and
word-meanings of language” (Wickelgren 232). Mo Vasina points out
that as it has been proved, semantic memory de#ls mveanings and
relationships between terms and symbols and aiet that are important to

manipulate with them (126). However, the other ypé memory are as well
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important. Vasina says: “The relationship betweealarative and procedural
memory has to be understood as dynamic” (115, laaos PK). He
demonstrates this on the example of creating mgaulisentences; while the
content of the sentence belongs to declarative mertite process of creating
it is the matter of procedural memory (ibid). Fostance, personal context,
which belongs to episodic memory, plays an impdntale in learning as well.

For mastering a language it is necessary thataats mf our memory function
well and that we are aware of how to use them. Wewehe most important
processes take place in the long-term memory; hetefore the long-term
memory, its functions and strategies of how to ionprand use it effectively,

will be discussed in depth.

The notion of working memory has to be mentionedval. Some researchers
consider working memory just as another term fooristerm memory.
However, in other resources a different opinion dsn found. Working
memory can be seen as a part of long-term memoighwhcludes short-term
memory as well. It stores the recently activatddrimation and transfers it into

short-term memory and back (Sternberg 234-235).

5. LONG-TERM MEMORY

5.1. Processing information in LTM

As it was said earlier, long-term memory (LTM) pathe prominent role in
English language learning, and thus the followingcuassion will be about
processing information in this type of memory. Irengral, cognitive
psychologists talk about three types of operati@recoding, storageand

retrieval. These three processes go in sequences; howeegr.ate also in
mutual interaction. An important fact is that wheseencoding in STM (short-
term memory) is done mainly acoustically, encoding LTM is rather

semantic. In other words, primarily we encode infation according to the

meaning of the words. However, it is necessarympleasise that some recent
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research has shown that other types of encodingitgdaole as well and we
also encode some information in some context Miguahd acoustically
(Sternberg 252-255).

Individual pieces of information are organised M in several ways. For
instance, some facts are made into a hierarchictste or they are divided
into categories which are semantically related (vasl25). Knowing that
there are some kinds of relations among pieces nébrmation and
understanding the character of those relationgsfeant because thereby we
can understand how to learn better and more effigieAs Schunk underlines,
the cognitive psychologists have found out that Lidvbased on associative
structures (151). He says: “The more often thataet, fevent, or idea is
encountered, the stronger is its representationmemory” (ibid). The
advantage of mind maps is that they copy the ndétwbibits of information
that we have in our brain, thus it making it easeremember things. The
process of encoding information will be analysedher to underline some

other ways how to prompt our learning.

5.2. Encoding in LTM

To start with, the associative structure of LTMd@ne by linking together the
old and the new information during encoding. Inestlvords “Encoding is
usually accomplished by making new information niegfiul and integrating
it with known information in LTM” (Schunk 153). Teemember and store a
new piece of information it is necessary to procésgroperly. Schunk
proposes three important factors that influenceodimg and that help to

rememberprganisation, elaboratiomndschematg153).

5.2.1. Organisation

Proper organisation of information is one of they Kactors that influence
remembering. Schunk explains: “Organized materi@proves memory
because items are linked to one another systerati€ecall of one item
prompts recall of items linked to it” (154). Whibegganising bits of information
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we can create chunks, hence reduce the amounfarmation to remember.
“Material that has been chunked together to forfanailiar single unit appears
for most purposes to function as a single unit earmhing and memory”
(Wickelgren 244). As it was mentioned, mind mapleval organizing our

thoughts and new information very systematicallyd areating effective
chunks.

Figure 5-1, Organisation of information in memory,in Schunk p. 154
( Animals )
I I 1 I
Insects Amphibians ( Mammals ) Birds Fishes Reptiles
[ |
Humans Cats ) Dogs

l

Lions ( Domestic cats ) Tigers
( Siamese ) (Persmn) <Short halr

5.2.2. Elaboration

The second factor of effective remembering is alatbon, which is also based
on linking the old and the new information. It seethat elaboration is much
more helpful than simple rehearsing the informati@chunk speaks about
elaborative rehearsal; you link the piece of infation to another and therefore

stimulate the transfer from short-term memory togkderm memory (155).

Also Sternberg emphasises Elaborative rehearsaheaseffective way of

remembering:

In elaborative rehearsal: “... the person somehowosktes the items to
be remembered in a way that makes the items eitioee meaningfully
integrated into what the person already knows oremmeaningfully
connected to one another and therefore more meihed(@60).
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Whereas maintenance rehearsal is based only ofiti@p®f the same item,
elaborative rehearsal is much more active, anetber effective. Both authors
share the opinion that proper elaboration can imeutdted by using effective
mnemonic devices. There will be a chapter aboutmamécs later on. Creating
various mind maps with various central ideas isgnitely one of the tools
encouraging elaborative rehearsal.

5.2.3. Schemata

Schemata are the third memory facilitators. Schde#nes schema as: “... a
structure that organizes large amount of infornmatido a meaningful system”
(Schunk 155).

Sternberg demonstrates this concept on the follpwkample:

“...suppose that a 75-year-old woman, a 45-yar-old,raa30-year-old
nun and 25-year-old woman are sitting on park besdurrounding a
playground. A young child falls from some playgrduequipment and

calls out ‘Mama!” To whom is the child calling?”qQ).

In the process of exploring the world around uscreate a set of interrelated
associations of individual entities in our braimeTalready acquired knowledge
thus influences our perception of the world and memory (Field 39-40). As
Stenberg writes, schemata might be very persordildapendent on context;
they can be very simple or may contain many sulmmeltee Thanks to
schemata we can understand the world and orieotaselves in it better (198-
201).

Since schemata are based on what is known and tedpege can take this
feature of our information storage and use it wréase learning. To illustrate
that, Schunk proposes that schemata might be wsegliessing and learning
new words from the text (156). Teachers can workhvachemata while
teaching how to improve receptive skills, suchistehing and reading, where

it can help to understand the gist of a text omadio without understanding

23



every word. Working with schemata basically meansrking with
expectations and context. Mind maps can be a gootl for developing

schemata as it works with associations and persxparience of learners.

5.3. Some other Strategies of Learning

Three basic learning strategies have been presemtdeimonstrate how to use
our knowledge of how the brain works to remembed &arn better. The
following analysis will be about mnemonic devicesioth elaborate on the

mentioned strategies and make them even more igéect

5.3.1. Using associations

Associations play an important role in thinking atehrning. In sum,
associations can be described as connected thouiey occur when one
thought evokes the other. Associations support eciion making between
items in reality. This connection can be basedamguliage similarity, situation
and context or contrast. Thanks to associationghonking and searching for

solutions become more creative and innovative (Psta 71-73).

Mind maps help to create new associations, andefiner make our
comprehension better, they support finding new ectians. As Buzan writes,
while we draw a new branch of a mind map, we givéengpulse to our brain to
create new associations and thus new ideas andttsoentalni mapovani
90-91).

5.3.2. Mnemonic devices

Using associations to improve memory reaches hatckhistory. As far back
as the fifth century B.C. the Ancient Greeks uske method of loci as a
memory aid. Learners were supposed to imagine datibn where they
placed the item to remember. In the retrieval pgecehe person has to think of
picking up the imaginary item where they left itef@er and Fuchs 56-57).
The method of loci was most probably the very firsttance of a mnemonic
strategy that was used to facilitate memory. Onethe#d definitions of
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mnemonic devices is mentioned by VaSina and isodews: “...a set of
various methods which facilitate remembering anldrge a memory span by

making additional associations” (123, translatid)P

5.3.2.1.Clustering

In the following paragraphs there will be mentiortbdse types of mnemonic
devices which could be somehow connected with almuap technique and
which we will be using in a practical part of theesis. First, clustering
technique should be mentioned. Clustering is basetheaningful chunks. As
it has been mentioned chunks help to organize nmition and thus help us to
understand the world. Clustering is a prime exaropléis type of mnemonics.
As it was said earlier clustering can be seen p®decessor of mind maps. It
is the first step, when we search for the key wortise central idea is
appointed and then all the other ideas and feelsg®ciated to this term are
looked for. However, there is no hierarchy among tlusters, neither is it

organized into categories (Berger and Fuchs 29-31).

The second step after clustering is categorisimgytiher words, putting items
into particular groups. It involves an organizatiaa well as comparison

process:

“Organization involves overcoming an episodic graspeality and seeing
the relationships between stimuli. Comparison iagsl identifying the

similarities and differences between those relatuuli. Categorization

extends these skills by grouping similar stimutdigroups and subgroups”
(Mentis et al. 18).

It has been shown that ordering makes our learmiage efficient; moreover,
when we categorize, we help to stimulate elabosatehearsal. There is a
greater cognitive depth, and therefore encouragetaerur memory.

¥ Mnemotechnika je soustavéznych metod, které uléhji zapamatovani a #tsuji rozsah
pantti pomoci utvéeni tzv. dodatnych asociaci.
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5.3.2.2.Mnemonic devices based on visual images

A large number of mnemonic devices are based onalisnages since it
appears that images are significant for learning amemory. As Buzan
suggests, by using or drawing pictures while memnugi things we use more
areas of our brain, such as recognition of colfaum, line, dimension, texture,
visual rhythm, imagination; and therefore encouragecreative thinking and
memory The Mind Map Book’3). As Buzan writes: “Images are therefore
often more evocative than words, more precise aenp in triggering a wide

range of associations, thereby enhancing credtim&ihg and memory” (ibid).

The following mnemonic devices are based on viguafgjes and associations.
The keyword system is one of the known strategeset on images. This
mnemonics chunk together with the visual and adouwsiit of the target word
in the first and second language in order to beiexstd more quickly.
Sternberg describes the process of making it dewsl “Form an interactive
image that links the sound and meaning of a forgigrd with the sound and
meaning of a familiar word” (263). As Cohen and Miac underline, the
method has been proved very useful; however, mse® be more effective
when the connection is made by the students thesseather than supplied
keywords (261-262). Figure 5-2 demonstrates thevkey method used for the
word Icicle. The picture shows thaternational Student Identity Caraalled
ISIC, which reminds of the pronunciation twic-le. The card in the picture is
‘icicled’ to create the connection.

Figure 5-2, Keyword method applied to the wordcicle




In addition, not only do we remember better when areate the mnemonic
devices by ourselves but also when we connect a pieee of information
with our personal experience or emotions. Sternpegpks about a powerful
memory trigger that has been termed self-refereeffect. It says that
information related to ourselves is usually muctidseencoded and elaborated
than the information which does not include us §236elf-generated
mnemonic devices which have some kind of relation our feelings,
knowledge and imagination will be always the mditative. Thus mind maps
appear to be a great device to support self-gestenanemonic as at it has
been implied in chapter 3, one of the basic featuné mind maps is

personalisation.

5.3.3. Using both hemispheres

It has been proved that specific cognitive functidmehaviour, and abilities are
controlled by different areas in the brain. Thistfavas termed localization as
some functions are localised rather in the leftha right brain hemisphere.
The left hemisphere controls, for instance, langudggic, analytic thinking

and calculations; whereas the right hemisphereespansible for creativity,

spatial vision, drawing and other skills (Hill 98ased on neurological studies,
in the past, it was believed that people are eitfebrain, and therefore rather
analytical types — thinkers, or right brain domipahus artistic and creative.
However, this has been proved as a radical simatibn; and focusing solely
on the development of one hemisphere appearedtk bhental development

rather than enrich it. There are many opinions suppy both-brain learning.

To begin with, the division of the functions irethrain was proved not to be
so strict. As Schunk writes: “Very little mentalogessing likely occurs only in
one hemisphere. The hemispheres work in concédarnration is available to
both of them at all times” (375). Jensen also ehathe opinion and
emphasises the importance of cooperation of both hemispheres during

learning. He says: “The old paradigm was thatle#in thinking was the home
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of the necessary ‘high-order’ thinking skills, andht-brain activities were
frills. Current research tells us that much leagns‘both-brained’ (38).

Buzan based his mind maps on cooperation with bethispheres as well, as
he believes that only that cooperation helps wentance learning abilities: “If
we rely only on one of the hemisphere and the ske®meglected then we
limit drastically the total potential of our brainMentalni mapovani5,
translation PK).This is the reason why he recommends drawingugstand

adding colours to our notes.

Moreover, Schunk points out that according to tiairbresearch whereas
academic content is processed mainly in the lefhigghere; context is
processed in the right one (376); which again suppbe idea of both-brain
learning. There is no doubt that it has many ingtians to learning and
teaching. Teachers should incorporate context ashnas possible. As to
English language teaching, both situational andjdage context should be
emphasised during teaching, for instance usingpcalions and connotations

to produce better retention of vocabulary.

4 Jesltize se spoléhame jen na jednu svou mozkogmisféru a druhou zaedbavame, potom
drasticky omezujeme celkovy potencial svého mozku.

28



THEORETICAL PART II - PEDAGOGICAL
VIEW

6. TEACHING THROUGH MIND MAPS

6.1. Who to teach - Individual differences

After the general analysis of how the brain and mgmvork it is necessary to
discuss some implications for teaching. It has b&esssed that individuality
of learners plays a crucial role in learning. Edehrner has its different
abilities and preferences. As Harmer points outthere are differences in the
ways individual brains work. It also suggests th@bple respond differently to
the same stimuli” (89). Scrivener notes varioudkiof individual differences

among English learners. They may include the falhgu

Motivation, previous learning experiences, topibattstudents find
interesting, ability to remember things, reasons rfeeding English,
knowledge of the world and special areas, skilld abilities,

intelligences, sensory preferences, learning st@ak

For the purpose of this thesis, the three last imeatl will be focused on.
Students show different aptitude for languagesy thdgfer in a type of

intelligence they have developed most strongly andensory preferences.
This is the reason why there are many differentnieg styles, and therefore

different learning strategies.

6.2. Learning styles

There is a large number of learning styles theoi@g wide spread theories
have been chosen for analysis; one is based osensory preferences, the
other on types of intelligence. The use of a mingpnechnique in different
learning theories will be discussed as well.
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6.2.1. Sensory preferences

It has been observed by researchers from Neuroulistig Programming that
people tend to respond differently to sensory diinfinus some people prefer
hearing things, others seeing them, and othersonelspest if they can touch
and feel tangible, physical objects (Scrivener 64).

Those kinds of observations have led to developmieWAK > model. VAK is

an acronym which stands for the three differentesyf learners: visual,
auditory and kinaesthetic. It does not mean thartetls just one way of how a
person perceives information. We always use alsesgnhowever, not to the
same extent: “Most people, while using all thesstays to experience the
world, nevertheless have one ‘preferred primaryesys(Revell and Norman
1997 31, qtd. in Harmer 90). Lojova andckfbva state that in natural
acquisition setting people subconsciously pick ¢hesmuli that satisfy their
perception preferences, whereas at school studmmtsthrown upon the

teachers’ character of activities (47).

Visual type seems to be the most wide spread (@x¥065, gtd in Lojova and
VIckova 47). Visual learners best learn through seewlgich means they
prefer visual aids such as slides, diagrams, imagbkes (Lojova and W¥kova
48). Mind maps as a visual technique appear toabcplarly suitable for this
kind of learners. Moreover, Lojova andéWbva mention association maps and
mind maps as a good tool for learning languages@alby learning vocabulary
(ibid 49). Auditory learners respond more powesfud listening, they usually
enjoy communication face to face, lectures and sapgéey would also
appreciate mnemotechnics based on sound simitgraisociations and drills
(ibid 50-52). As to kinaesthetic learners, theyf@rdearning via experience,
physical activity, moving, touching, and being waeti Lojovd and \Wkova

point out that those learners very often rewritenynemes passages from the

® Some literatures suggest variation on this mod&RK or even more extended VAKOG
model in which O stands for Olfactory (we smelhtg) and G for Gustatory (we taste things)
(Harmer 89-90).
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textbook or their own notes. They also benefit frphysical objects, 3D aids,
cards or flashcards (ibid 53). Thus mind maps asdive note-making tool
could be another useful way for them to connectsmay activity and

information processing.

6.2.2. Multiple Intelligences

Not only do people differ in their sensory preferes but also in abilities and
intelligence. Psychologist Howard Gardner claimet tthe notion intelligence
is not absolutely precise, and that the questiomigh more complex. He
introduces a concept of multiple intelligences (Mh) sum, each person has a
range of intelligences, each type of intelligensehowever, pronounced to a
different extent. Originally, Gardner distinguishestven basic types of

intelligence:

Musical/rhythmical,
Verbal/linguistic,
Visual/spatial,
Bodily/kinaesthetic,
Logical/mathematical,
Intrapersonal

Interpersonal.

Later on he added some more types, for instaaturalistic intelligence

which we use for recognizing and classifying paisan nature (Harmer 90).

Naturally, students will prefer activities that &ap to the type of intelligence
that they have mostly developed. Lojova andkdgl/a observe that whoever
has a possibility to learn a language through hiher dominant type of

intelligence, learns much more efficiently (86).

Tanner suggested language skills activities fdeddht dominant intelligences.
She mentions mind maps (or some features of mingsjnas a good tool

almost in every type of intelligence (qtd in Harréy).
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6.2.2.1.MI and Mind Maps

First of all, mind maps support making associatiang thinking of the related
words. This feature can be used in activities foguistic and also logical-
mathematical types of intelligence. For linguisk@arners Tanner suggests:
“Learners make mind maps of related words”; anddgrcal types: “Learners
discuss how many words they can think of relatedanother word (e.g.
photograph, photographer)” (Tanner 2001, qtd innkéar91). Also Lojova and
VlIckova emphasise the implementation of associatinddagical connections
into activities for those two types (88-89). Sedgnanind maps copy the
structure of nature. Mind maps resemble, for insta@ tree with branches, or
the sun with the sunbeams (BuzhtySlenkové mapyg6-39), which would
appeal to students with well-developed naturatigtligence. Mind maps as a
visual tool are suitable for students with high elevof spatial/visual
intelligence. Those learners prefer colours, imagkagrams and memory

maps (Lojova and ¥kova 89).

Moreover, as it has been said, an important featfremind maps is
personalisation. This feature seems to be appeecaainly by students with
significant intrapersonal intelligence. Interperabintelligence is connected
with communication and cooperation among studekgsBuzan shows, mind
maps are a perfect tool for various kinds of braiming and team work
(MySlenkové mapg78-179). Musical intelligence analogous to audgittype

in VAK theory can be supported by using various dnimap activities
concentrating on drills, and mnemonic devices basesbunds and similarities
of languages, for instance the earlier mentionegwked system. Finally,
people with highly developed kinaesthetic intellige are comfortable with
physical movements similarly to the kinaesthetjetyn the VAK theory. For
such learners, a more useful way than just drawivayld be creating one
using either physical objects or their own bodye(peactical part, example:

Mind map twister and Human Mind map
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6.3. Teaching according to the styles - learning and

teaching strategies

The difference between learning styles and learrstrgtegies has to be
underlined. They are highly interwoven, however identical. What has been
described above (Ml and VAK) we consider to be neagy styles as they
describe the given predispositions of learnerspjfar@ach a learning task and
they are relatively stable (Lojova andékbva 32). Whereas learning strategies
are concrete methods that we learn throughoutiees bnd which we use for

particular tasks (ibid).

So far it has been shown that people with differnitities and preferences
react differently to different activities and thafluences the way they learn.
Obviously, it has its implications for teachers.atleers should learn to be
more sensitive to the variety and try to apply ayndifferent strategies and
techniques as possible. The importance of usingpuwsitypes of activities is
stressed also by Harmer who states: “Although wenot teach directly to
each individual student in our class all of thegjmve can ensure that we
sometimes give opportunities for visualization, &tudents to work on their
own, for sharing and comparing and for physical emgnt” (91). Brown
expresses the same opinion: “A variety of techrsqueyour lessons will at
least partially ensure that a maximum number ofdestts will be
‘reached’™(21).

In sum, it has been indicated (and in the pracpeat will be shown in more
details) that although mind maps are primarily sual learning tool, they can
be used for activating other types of intelligeaoel senses. This is the reason
why their implication in classrooms is consideredeé effective. They activate

more senses and various types of intelligenceeasdime time.

6.3.1. Change of styles/strategies, Metacognitive learning

It is also noteworthy to mention that teachers’ wisalge of different learning

styles is essential not only for designing varieg§vities to satisfy students’
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individuality but also to give students possibility adopt various learning
strategies regardless of their sensory or menéépmnces. Harmer emphasises
the importance of this fact as follows: “Our jobsigrely to broaden students’
abilities and perceptions, not merely to reinfotbeir natural prejudices or
emphasise their limitations” (94). Brown adds: “Yhmay need to be nudged,
if not pushed, into more face-to-face communicataativities than their
preferences would indicate” (21). In other wordsjsi highly advisable for
teachers to endeavour to enhance students’ randeanfing strategies. If
teachers stimulate constantly merely the most Islaitstrategy for a particular
learning style, there is a risk of blocking studétue potential.

Whereas abilities and sensory preferences appehbe tirly rigid, learning
strategies can be modified throughout our learpirmgess. One of the ways to
enrich students’ range of different strategies axplerimenting with different
learning techniques is to be aware of their prefege and learning styles.
Lojova and Vtkova note: “Particularly significant part of secotahguage
learning is the necessity to raise metacognitivearamess of students —
increase their consciousness and knowledge abauhifg style® (99,
translation PK). Mare$S adds that students’ recagnibf their learning style
can be useful for applying the adequate learnimgtegies and choosing
suitable environment and conditions for learnin®)(7Learning styles are
based on inborn dispositions; nevertheless sont dfimdjustment of learning
styles is also possible as MareS observes: “Legreiyles can be diagnosed
and changed, although not ea&il§76, translation PK).

6.3.2. Style versus Content

While choosing an appropriate strategy, it is inig@atrto bear in mind not only
the learners but also the subject matter, sinderdiit strategies are useful for

® Obzvla¥ dileZitou sowasti cizojazgného vywovani je pateba zvySovat metakognitivni
uvédomelost Zaki — zvySovat jejich pasdomi a informovanost o styleckiani.

’ Styly weni se daji diagnostikovat anit, ttebaZe ne snadno.
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different contents. As MareS points out: “We cap Bt the attention that is
drawn to strategies of learning, in other wordsy laoperson learns, cannot end
in undermining or ignoring of what the person lsariihe particular subject
matter asks for a particular learning stratédy’s, translation PK). This is the
reason why the following chapter will be discussimging mind maps in

teaching various skKills.

6.4. What to teach through mind maps - Textbooks

Samples

Many recommendations of using mind maps in teachimg) learning English
are formulated in various materials for teachersm& samples found in
different textbooks are going to be presented hkreeems that the most
extensive utilization of mind maps can be seerathing vocabulary. A large
number of handbooks and other materials for teacheggest incorporating

mind maps in either presentation or practice ofbodary.

6.4.1. Note-taking

Scrivener, in his publicatiomearning Teachingpresents some alternative
ways of recording lexis, and one of them is a minap technique. As he
underlines, for remembering mere recording of adanisrnot enough. He says
that while creating their own mind map students@edor connections and
that helps remembering: “...thus the learning af merds and the recording of
them are part of the same activity” (242). Furthemey Harmer points out that
note-taking is a highly personal matter and stuglesitould be given the
opportunity to use the technique that suits theenktast. He writes: “...rather
than telling students how to take notes, we shoofiér them various

possibilities for them to choose from (398). Howewhe above mentioned

® Mizeme tedyrici, Ze pozornost, jeZ s&muje postupm pii ugeni, tedy tomu, jak s&ovek
wi, nemize a nesmi vyustit v poddevani ¢i ignorovani toho, co selovék usi. Vzdyr
specifické divo si vyzaduje specifické postupyi piceni.

35



authors vary from each other in labelling mind mapthat Scrivener calls a
topic web, Harmer names a&pidergram. Nevertheless, as both examples
observe the conditions specified at the beginninthis thesis, we call them,
and also the other later on mentioned examples) migps. In Figures 6-1 and
6-2 you can see both, Scrivener's Topic web andmdds Spidergram.
Although they slightly differ in form, they both &#ethe main idea of non-
linear organisation of thoughts.

Figure 6-1, Topic web, in Scrivener p. 145
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Figure 6-2, Spidergram, in Harmer p. 398
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Also Thornbury mentions mind maps (in his interptiein they are called
diagramg in connection with learning vocabulary. He expfai(so as the
theoretical part of this thesis) the resemblancthefway the words are stored
in our brain to a network or a web: “...the mind seeim store words neither
randomly nor in the form of a list, but in a higldyganised and interconnected
fashion — in what is often called the mental leri€@6). Scrivener supports
the opinion that mind maps copy the structure oflwains, and thus it makes
learning and remembering easier. He claims: “Thesy wf recording lexical
items may reflect more accurately the way that teeeslexical item networks
in our brains — and may therefore be more useful stoidents than the
traditional lists” (245).

Another example of recording vocabulary using s&md of mind map can be
found in publicationVocabulary in Use (Elementaryhy McCarthy and
O’Dell. As Figure 6-3 demonstrates, the authorsrires students to use mind
maps and various visual aids while note-taking ¢arnt effectively new

vocabulary.

Figure 6-3, in Vocabulary in Use (Elementary)

Draw diagrams like this one. Put more words in as you learn them.

eat drink -

Tip: When you can, use pictures and diagrams.
One more tip: Look at the words you have written down again and again and again!

Nevertheless, knowing vocabulary is not only adeatning individual words
by heart. As Thornbury explains, it is much morenpécated: “...knowing the
meaning of a word is not just knowing its dictiopaneaning (or meanings) —

it also means knowing the words commonly assocmaiddit (its collocations)
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as well as its connotations, including its registed its cultural accretions”
(15). Thus not only the meaning and translationukhde presented by
teachers but also collocations, word families, wimmination, semantic/lexical
field, hyperonymy and other information about therds (ibid 15-20). Mind

maps thanks to its well-organised structure offpragtical way to show all the
information about new vocabulary at once and véegrty. This is the reason
why English textbooks very often use them to preserpractise vocabulary,
in particular collocations; sense relation, sucthgseronymy and synonymy;

and semantic fields.

6.4.2. Collocations

Figure 6-4 is taken from the textbodkside Out (Intermediatehy Jon Hird
and Jonathan Marks. As you can see, one mind maywssh great deal of
information about words. First of all, it teachesdapractises the correct
collocations; for instance, whereas people caneé®y-going, friendlyand
lovely, clothes are rathdtattering, smart,and stylish Secondly, this map is
significant also from the sense-relation point aéw; since it teaches

synonyms of the wordice

Figure 6-4, Inside Out (Intermediate)

2 Cdmplete‘ the diagram with headings from the dictionary extract for nice.
1 people
6 msy-]going 2
friendly -
good lovely fir e
marvellous glorious
wonderful . pleasant
nice
delightful 4 flattering
fantastic smart
great helpful stylish
kind
thoughtful
Make a similar diagram for important.
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The following examples, in Figure 6-5, are takemnfr Cutting Edge
(Elementary)oy Sarah Cunningham, Peter Moor and Frances Bstgsonly

do students practise basic collocations but thegp &arn to use their own
associations in vocabulary learning. To demonsttate after they match the
correct collocatiordrink — coffee, teathey must add some other words to the

blank branches; thus somebody alldsr, whereas another student writesme
or water.

Figure 6-5, in Cutting Edge (Elementary)

T Write the correct verb & Put the verbs inthe box in the right place
) in the circles
in the circles. ina big ciry
spean e ar [ CE with my puarents ki len s Wl EERE
" u a.newspoper b Ststenmng
(ler\d OO
Chinese tood . - T
at university
FRAAVINTS .
ol @ o : d 1 Eronarics \ _fookbal 0 d oy Wb b e
; T~ “/.7- h )
{ - . !
— ~ .- -
Lnglish cofter v khe fodio . . belewsion
ol trench vl tea s Y e \/_\)\/_ .
— .

Mind maps are also often used for presentationotibcation as Figure 6-6
demonstrates. It shows different uses of the verbet. This example can be

seen inNatural English (Intermediatd)y Ruth Gairns and Stuard Redman.

Figure 6-6, in Natural English (Intermediate)

A £6. YOU CAN
GET A MEA

B RECENE,
" EG. 1 GOT
& A LETTER
\ TOoDAY

C ARRNE / REACH,
E6. WE ¢OoT 1D
THE ARPORT AT
2.30
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Another style of mind maps is offered by the textb&nglish Face to Face

(Elementary)by Chris Redston and Gillie Cunningham. It is maighy to

mention the different style of mind maps they usmdcollocations of nouns

and verbs; whereas branches of the first mentiquoéct up, the other’s point

down to highlight the difference between the wdekses.

Figure 6-7, in English Face to Face
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to another cduntry
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6.4.3. Related words

Learning through the related words seems to beryaa@mmon way to learn
vocabulary. English textbooks frequently work waih called lexical/semantic
fields; words that relate to one another by the@nte, that are connected to the
same idea. Thornbury demonstrates lexical fieldammexample of Christmas
themed words, such a&sirols, tree, fireplaceor snow.“Words that have this
kind of thematic relationship are said to belongh® same lexical field” (10).
Presenting or practising words that relate to #maestopic can be done using
mind maps. An obvious advantage that mind maps offthis sense is that the
relationships of the related words are clearlyblesiat the first sight and it
encourages the remembering. Also Harmer recommemdd maps while

working with lexical fields of words: “Using mind aps to create vocabulary
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fields is something that teachers can incorponatie their regular vocabulary
teaching. Indeed such activities can form a usgfelude to work on specific
topics” (166).

Figure 6-8 demonstrates the use of mind maps iatioge lexical fields. This
sample taken fromVocabulary in Use (Pre-intermediate/Intermediatey
Stuart Redman concentrates in particular on pragtisecently presented

compound nouns.

Figure 6-8, in Vocabulary in Use (Pre-intermediatdhtermediate)

15.) Find compound nouns on the opposite page connected with each of these topics.

Qe Croms)
O D
THINGS WE WEAR -

- T C

The following example, in Figure 6-9, is frohest your vocabulary By Peter

Watcyn-Jones and Olivia Johnston. In this sampléestts fill in the words

from the same lexical fieldi{oney)egardless their word classes.

Figure 6-9, in Test your Vocabulary 2

p In this test, all the words you have to write in the gaps are verbs. Try making
a money word-web that uses verbs, nouns and adjectives. You can include

the verbs from this test. Start like this:
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6.4.4. Speaking/Grammar

Not only do mind maps appear to be a good tooVémabulary learning but as
various English textbooks show, they can also h@ieghto learning the basic
skills such as listening, reading, speaking andingi The following samples

illustrate some possible ways to use mind mapsaaltting skills.

To start with, Figure 6-10, taken froifime to Talk 1lby Sarah Peters and
Tomas Graf, demonstrates a task focused mainlypeaksng and practising

grammar.

Figure 6-10, in Time to Talk 1

1. Poslouchejte a kratce odpovézte na otdzky pani Summersové podle téchto informaci. Je-li @
to mozné, doplite dodate¢né informace jako ve vzoru. Listen and give short replies to her =
questions based on this information. Give extra information where possible.

Vzor: Is there a vet in Winterby? ~ No, there isn't.

Are there any bookshops? ~ Yes, there are. There are two hookshaps.

11. Odpovidejte zkrdcenou formou. Je-li odpovéd zdpornd, uved'te i spravnou
informaci. Answer the questions using abbreviated reply. Where the answer is no,
give the correct information

Liz...

[s her surname White?
Is she 18?

Is she Czech?

[s she from Oxford?

Is she a student?

Is she a teenager?

Is she happy?

Is it her birthday today?

6.4.5. Reading

Figure 6-11 shows how to use mind maps in readitigitiees. The given mind
maps consist of the key words from the text readtbgents. They serve as a
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help to identify the message of the text and fatéi understanding. Those
mind maps also offer a speaking follow-up activitywhich students retell the

text about the cities using the keywords from thedmaps.

Figure 6-11, in Time to Talk 1

4. Prectéte si texty znovu. Read the texts again.
1. Dopliite vhodna ql(wa Fill in appropriate words.

~
5

@ .;:~

\

6.4.6. Writing

c@““

English textboolOpportunities (Elementary)y Michael Harris, David Mower
and Anna Sikorzynska recommends using mind mapsejopare a writing task.
In Figure 6-12 you can see how mind maps can be taserganize thoughts as

a preparation for the writing of a short text.

Figure 6-12, in Opportunities (Elementary)

Stage 1 S
Read the Strategies and look at the diagram.

WRITING STRATEGIES: Thinking of ideas

* Before you start, decide what you want to write about.
® Use diagrams {(example below) to help you think of -
ideas.

TN the W-\\ v .
>, : 3
e weathar (/ ntaresting ™
- e ~ Pl
~ ‘};\ ey town —
‘d‘“_ r ™ wice peaple
k luwwgﬁay : to meet” /}
N - P
Stage 2

Wirite your letter. Include a paragraph for each topic in your
diagram. Use the linking words from Exercise 2.
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6.4.7. Listening

Figure 6-13, taken fronTime to Talk 1,llustrates using mind maps while
practising listening skills. Thanks to those mindps students concentrate on
the important information from the listening andotathe main message much

more easily.

Figure 6-13, in Time to Talk 1

22. A day in the life of... ‘,
I. Poslechnéte si Enja a $krtnéte chybné tidaje. Listen to Enjo. Cross out the incorrect information. @__C_)
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PRACTICAL PART - APPLICATION

1. MY ACTIVITIES - SELECTED SAMPLES

In this part of the thesis practical examples afigisnind maps in English language
teaching will be presented and organised accorttinghat they focus on. First of
all, grammar activities will be introduced; secondictivities based on presentation
or practice of vocabulary. Almost all the activitidlave been tried out in my
courses. Some of them have been used in one-t@oumeses, others in group
courses and in post-secondary course for youndgsaduie only activities that have
not been tested yet are the activities for kinaggthearners; unfortunately, none of

my current courses seem to be a suitable targapday those activities.

1.1. Grammar

Mind maps offer almost endless possibilities tospre or practise grammar. Their
significant advantage is a clear logical structanel their attractive design. They
can be used to present very simple grammaticalctsiies as well as more
complicated ones for more advanced students. Fidufe demonstrates an
alternative way to present the forms of the verlbbeto the elementary students or

the beginners

Figure 1-1, To be

they

In comparison to the traditional presentations imcl all personal pronouns are

usually presented in a list with a correspondingnf@f the verbto be(lI am, you
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are, he is..);here, firstly the basic forms ofo be are given and then the
corresponding pronouns are added. This way of ilegqritakes advantages of

similarities, and underlines the differences betwsiagular and plural.

The next step of a presentation can be seen inrd=itn2. The teacher introduces

contracted forms db beand provides some examples.

Figure 1-2, To be - examples

She is

She's \ 9 she

astudent

lam

You are

I'm a student.

Me.&/ s‘o\) You're
He is R ateacher You'e ateacher.
m 3 hel IS 10 BE We are
He's Johr. John [ A o’e “ we We're
Itis \ happy Ve happy.
i s “ u They are
It's an anima/ - 53 animal ’hey Theyre
in Class 3 They're in Class 3.

The above presented mind map can be used eithem aslternative way of
presenting grammar or as an additional materiat. fElacher can draw the map on
the board or give it to the students as a handdoteover, after deleting some
words from the branches we get a fill-in activifhus the same mind map serves
for presentation as well as for practice. This kafdmind map can be also very
easily made into various drill exercises. To iltag that, the teacher points at a
particular branch and without using students’ fiessiguage elicits from the students
the read the partichlanch and drill the

pronunciation of full forms, contractions or theald sentences.

required response. Students

In this manner all the other grammatical structwas be presented and practised. |
have used this kind of presentation in my groupre®dor beginners and from my
observations | can say that the students reacted p@sitively on this kind of

presentation and picked up the rules very quicklyrthermore, it seems to be
suitable for various types of learners. For itsidaf structure it appears to be
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appealing to those types of students with well pumted logical/mathematical
intelligence. Visual/spatial types would appreciateecause of the pictures, colours
and symbols. Auditory learners or those with wells«eloped musical intelligence

could take advantage of the drill activity donehatite whole class.

The following activity, showed in Figure 1-3, illuates slightly different use of
mind maps in grammar teaching. It is designed feriptermediate students and
practises different functions @fill. In this exercise students complete the branches
with a suitable function of will:decision, promise, offer, predictiodfter they
finish the first task, they add their own exampieshe individual function. The
activity appears to be appropriate especially fisual types of students and for
students with high intrapersonal intelligence as/tban think of their own personal
examples that are connected to their life and thattion as prediction, offer,

promise, and decision.

Figure 1-3, Functions ofwill

Il have the steak, I'l pay you back tomorrow.

Decision

WILL

'l rain,

1.1.1. Grammar activities focused on speaking skills

Mind maps also seem to be good tools to practidaramease speaking skillshey
teach working with key words, which is very useftdy instance, for giving
presentations. Figure 1-4 shows an activity desigoepractise speaking as well as
grammatical structures of the past simple. Studergsasked to complete the mind
map, each branch with one word, according to tbein experience. They write
some examples of something interesting they sawead, something that made

them tired or happy, the key words of their weekand workdays, etc. After they
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finish the first task, in pairs they swap their magnd ask each other about the
words they wrote. Students have to say at least $entences about each branch
they completed. This mind map activity seems t@jgropriate not only for visual
types of students but also for students with wellaloped intrapersonal
intelligence as they speak about their own expeegnand it also appeals to the
interpersonal type of intelligence since it encges students to share their

experiences and communicate with their peers.

Figure 1-4, Last week

read

workday

2 Keyworge — qpteresting/new .

experienced
fearnt

GUUI vy

2 Re\a+

Analogously to this activity other grammatical stures can be practised. To
illustrate that; if we change the central idea arslead oflast weekput this year
and slightly modify also the branches, students spkak about what they have
done, learnt or experienced this year, and thustipeathe present perfect.

The speaking activity demonstrated in Figure 1-8l$® suitable for learners with
high interpersonal type of intelligence. It praetighe present simple questions and
the verbto be.However, this mind map activity is designed todmme with the
whole class. The teacher draws a face of a bog (orl) on the board; then says to
students to imagine their friend having a new heyfil and that they want to know
all about him. Students take turns, the first sti@esks the question, the second one
answers it and asks a new one, etc. The teach&swvine key words about the boy
on the board.
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Figure 1-5, A new Boyfriend

Tall Name
aw architect

o Rieh W
2 SLStC}/S DLSCO
W sl

Sim, OU[Vbt

There can be a follow-up activity in which studetal& in pairs about this boy and
add some details, for examplBom listens to disco music. He goes dancing every
Friday. He has got two sisters, theirs names areeJand AdelNaturally, this
activity can be modified as well. For instance, tis@cher draws a face of a girl who
is preparing for a date. Students discuss whahabkealready done and has not done
yet to get ready for the date; and therefore pmacthe present perfech new
Boyfriend activityhas been done with a post-secondary course. THerggiseemed

to be really interested in the activity; they wdoeused, and thus much more

accurate in making the questions than when theyotlconcentrate sufficiently.

Another speaking activity that also appeals toitli@personal type of intelligence
is the activity demonstrated in Figure 1-6. Studeare given a handout and fills in
their personal data that they want to share. Eaaihch is supposed to be completed
with one word. Afterwards they speak about theneselVf they prepare their talk
via this kind of mind map, it helps them to struettheir speech and deal with the
problems when students are stuck and do not knoat wehsay. It can be done at

the very first lesson as a part of a needs analysis
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Figure 1-6, Introduce yourself!

FAMILY & FRIENDS

INTERESTS

PERSONALITY & B '_

PECULIARITY LY WORK/STUDIES

After that activity we can discuss with studentsithmotivation to learn English
and their preferences, again with a use of a miag.fVith students from one-to-
one courses a similar mind map can be drawn (Sp&d-il-7). The teacher asks
guestions such aslow long have you been studying English? Why dowent to
learn English?and fills it in with the students’ ideas and requients. The final

map serves for the student as well as for the ezaah a base for their learning and
teaching.

Fiaure 1-7. Need analysi

At school

General Englisp studied
Business English

Cn your awn

Conversation
Grammar
Skills

esen to English speaking country

Sesing Note-laking '
W Learning Vi0

ew job

\ Frometion
0, vuvemﬂg
M Personal reasons Fnends
Meehng people
Academic reasons
geading
Shtertainment m

N\t

Experienc® "

Homework Athome

Hours/a week
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Furthermore, in a course with more students a rabtim brainstorming map can be
drawn with the whole class on the board. Studeotaecup with the ideas of
motivation for learning English in general or theyd their own personal reasons.
The following chapter will discuss doing brainstamg via mind maps in more

details.

1.2 Vocabulary

It has been already demonstrated by several exanmole English textbooks that
using mind maps while practising or presenting botary can be very useful. Via
mind maps collocations, sense relations and relatetds are illustrated very
clearly and elegantly. The following examples wlilistrate some other possible

usage of mind maps in practising or presenting bolzay.

1.2.1. Brainstorming

The brainstorming technique seems to be a verylpppuay of presenting new
vocabulary. In this technique new ideas and languare obtained from the
students. The teacher proposes a topic and therggudome up with their ideas.
Everything is written down on the board by the hmac In comparison with

traditional lists, mind maps add to this technicgoeme extended possibilities to
practise. Figure 1-8 shows how to do a proper btarming via a mind map on a

board.

Not only does the teacher elicit from the studéhésnew vocabulary, in our case,
individual examples of various occupations, buthes shape of mind maps gives
more space to each item, the teacher can add s@mre commentary, and thus
provide better context for the individual words.eTduestions that can be asked the
students are as follow®Vhere does a doctor work? What is a woman who thees

same profession called?
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Figure 1-8, Jobs

in a restaurant

an actress §

an actor

———\ ashop assistant
inashop }

9 a waitress h a waiter in the theatre
a cook + / a dockor in a hospital
Q 2 policewoman i ﬁ_@
in the street \, it at university
a student to study
inafactory @ factory worker JOBS TR
inan office @ lawyer a pilot a plane
to sell to fly 6 Wit

a journalist

for newspapers

If there is enough space on the board, the mindecaagbe kept there for the rest of

the lesson. At the end of the lesson, the teadtases some items from the mind

map and changes it into a revision activity as \@a see in Figure 1-9. Using

brainstorming while presenting new vocabulary isnfr my experience usually

appreciated by students as it is very interactivé @low them to contribute to the

lesson with their ideas and knowledge.

Figure 1-9, Jobs - revision

in a restaurant 9

9 a waitress in the theatre
a cook + / in a hospital
9 . a doctor I
a policeman
in the street
a student to study
in a factory JOBS { "+ ateacher

in an office a lawyer a plane

L Tl

Furthermore, the brainstorming technique in geneead be used for practising

speaking skills. For instance, the following adyivdemonstrated in Figure 1-10

focuses on vocabulary as well as on communicatios.a pair work activity. Each

pair is given a piece of paper and their task itite a central idea, in this case —
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skiing — and draw six branches each carrying a word adadeto this activity.

After they finish that, they swap their maps withother pair and add six more
words to the map. Then the last exchange comesi@andeach pair has a finished
mind map. In their pairs they give each other sguestions using the given words.
For instanceDo you prefer cross-country skiing or downhill skj? Do you think

that slaloms are dangerou§he second task is to make a story connected tagski
and try to use all the vocabulary from the map thaye got; then they tell the story

to the class.

Figure 1-10, Brainstorming in pairs

Bmclmg Dm&hl“

—~~5k; ﬁaats qﬂ"s

Out of order 5](1,[1 //__ﬁafﬂ_\fjfce?
\‘_‘@\_’ SKIING _
L R L

1.2.2. New vocabulary of the lesson

The class comes across some new vocabulary evesprie The teacher, the
textbook, or the students themselves might be dlece of that vocabulary. Figure
1-11 demonstrates a situation in an elementarys.claaring the lesson nine new
words emergedan occupation, to wait, friendly, a pen friend, gam the same,
twins, to swim, exhibition.The teacher explained the meaning of the new words
and wrote them on the board into a mind map wheg were kept until the end of
the lesson. The first advantage is that the stgdeart see the words throughout the
lesson and they can try to incorporate them ingir §peech. The second advantage
is that the mind map serves as a tool for a rewiaidhe end of the lesson.

53



Figure 1-11, New vocabulary

similar look

a journalist an occupation

the same |

v X different
i ; ! twin sister
forthe bus _ to wait biing A : iste .
pr—— ara has Wi :
New vocabulary got a twin sister

in the see

Tom _ friendly s
— friendly _J ~———(_z swimming-poo
sise_gpentiens / wt—‘

There are various possibilities to use the creamémd map to practise the new
vocabulary. Some of them are demonstrated in Figitk#. First of all, the teacher
can elicit some grammatical context of the new wadd ask, for instanc@/here
do you swim?he teacher adds the answan-a swimming-pool o the mind map
pointing out the doublen in the wordswimming.Another grammatical example
might be eliciting of the prepositidior that goes with the vero wait. Secondly,
the teacher can ask about some vocabulary confetiteowords, such as sense
relations and collocation®Vhat is the opposite of “the same”? What verb da yo
use with “exhibition”? Give me an example of an @gation. Again, the teacher
writes the answers on the board. At the end, thehir can tell the students to use a
word in a sentence to ensure that they use it cibyravith the correct collocation

and grammar.

Moreover, this mind map can also be used for makiegonal associations. The
teacher asks students to choose some words fromethevocabulary and add their
personal associations. For instance, somebody kagyesson who is very friendly,
so he or she writes down the name of this persoem toethe wordfriendly. An
association to the compoupén friendmight be for somebody letterfor othersan

email.

The shape of the mind map is convenient to praetncklearn new vocabulary as it

allows to provide the context of the words but dlsdighlight some connections

between them. To demonstrate that, the teachertrsah They are twins. They
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look similar but they are not the sam&ll the techniques mentioned encourage
understanding and facilitate remembering of the mnewsvds. They seem to be
suitable mainly for analytical students who enjogit and structures, visual types
and as they focus on personal associations thegaapp be liked by students with

well-developed intrapersonal intelligence.

1.2.3. Activities focused on kinaesthetic learners

As it has been underlined, kinaesthetic learneefepiearning through experience
and they enjoy using body movements as learnints.tétowever, that might be
sometimes time-consuming and might require longer elaborate preparation for
the teacher. Moreover, some people simply wouldfeeit comfortable doing such
kind of activities. On the other hand, kinaesthetitivities are usually game like
activities, thus very much enjoyed by children. Evihough mind maps are
considered to be rather visual tools they appeabecsuitable for kinaesthetic
learners as well. As an illustration of this poitwo kinaesthetic activities using
mind maps are going to be presented here. Botha@bulary games, suitable for

children.

The first game is very easy to prepare. All thelea needs is some space in the
classroom and cards with vocabulary that the teaslamts to practise with the
class. The aim of the game is to create “a humandnmap”. For a better
illustration, an example of practising vocabulaoneected tdouseusing a human

mind map will be presented here.

The teacher puts a picture of a house in the midtlila room on the floor. The
house is the base for the activity and at the si@me the central idea of the mind
map. Each student is given a card with a word agether they are supposed to
create the branches of the map. If there are tefests in the class they can get the
following words:living room, watch, TV, read, the newspaper, hawech, do, the
washing up, kitchent can be done as a competition between two te#masfirst
team is supposed to create a “living room brant¢h& second puts together a
“kitchen branch”. The team which manages to creélaéebranch first, wins. The
student with the wordlving room stands next to the central ideahe house then
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grasps the hands of the students wititch and read cards. The student with the
watchcard grasps the hand of the student Witcard, and the same is done by the
students who gatead andthe newspapetards. Figure 1-12 demonstrates the final

mind map.

Figure 1-12, Human mind map

lunch

have

the washing up

The newspaper

living room

The game can continue with different words and v@nbases for instancéave
breakfast, sit on the sofa, have a shower, look anmirror, make the bed, sleep in
a bedetc. After finishing the activity the students makentences about their
branch, such a®e watch TV in the living room. We have lunch enkitchenThis
part is very important since the students realimedonnection between places in a
house and the activities we do there. Thus, noty ald students practise

collocations but they also learn the context tHecations might be used in.

The second kinaesthetic activity is based on thi-kmewn game “Twister” and
thus is calledMind map Twister Various vocabularies can be practised by this
activity; it however needs some elaborate prepamatirom the teacher. First of all,
the teacher prepares the mat. Figure 1-13 illlesrat mind map twister mat
focusing on vocabulary connected with food andldrinfhe mat can be sketched,
for instance, on a huge sheet of paper. Two stedaaly against each other. They
must follow the instructions of the referee. At tbeginning they stand on
Food/drinkssquare, which is the central idea of the mind nidpe referee, either

the teacher or a nominated student gives instmEtsuch as.eft hand, breakfast!
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Right leg, drinks!After putting the correct body part on the correquare, the
students must give an example of the square; astfident has his or her left hand
on Drinks square, he or she salkilk, Coffee,or Tea.The student who falls or
touches the mat with a different part of the boslyout of game, as well as the

student who is not able to say a correct exampteeoparticular square.

Figure 1-13, Mind map Twister

QOO ®

Vegetables

There are, by all means, some variations of thisegal o illustrate that, the referee
instead of saying the name of the branch, he ocahajive a particular example, so
the players must immediately understand the woddpan his or her hand or leg on
the correct square. Thus if the referee sByght hand, an applehe students must

place one of their right hands on anyFofiit squares.

This activity seems to be suitable not only foradeasthetic types but also for
auditory learners or learners with preferable malsiatelligence, as they are
exposed to oral orders and they must react to them.
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2. MIND MAP BOX

It was shown earlier in the practical part that dnimaps could be used for
practising various language skills. They howevereap to be convenient mostly for
learning vocabulary due to their valuable featuescribed in the theoretical part of
this thesis. Thus in this chapter | am going taodtice a specific method of
learning vocabulary which | have designed and wihschased on the mind map
technique. It is calledhe Mind map box methodr simplyMind map boxlIn the

second part of this chapter the research expldhisgmethod will be presented and
analysed. The method is assumed to be suitablallftypes of learners since it is
based on the knowledge that we have about theifumof our brains and about

ways how to facilitate our memory and encouragecrabering the new words.

2.1. Introducing the method

The method includes several effective techniquekeaiing vocabulary. First of
all, it is based on the word cards method, in whiddividual words are written
down in the way that each new word has its own.dare side of the card is for an
English version of the new word and the other &lehe translation into students’
first language. Students create their own set mfscand they can take it with them
wherever they go. Thornbury points out that in cangmn with traditional lists of
words, using word cards allow studying the worddependently on the other
unrelated words that we are learning; in other wpitdavoids so called serial effect
that occurs when we can recall the words precisetiie same order as they are in
the list. These kinds of connections are, howeseno avail in a real life situation.
In Thornbury’s words: “This is not of much use feal life vocabulary use, when
words must be recalled independently of the contexthich they were learned”
(33).

However, the word card method is based solely amstations. It does not seem to
be sufficient for an active remembering of new \mdary. Therefore some more
techniques were incorporated into thkend map boxmethod Another technique

that | used is the keyword method. It is a mnemategice which was already
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described in the theoretical part. Using the keylwoethod is however optional, in
the Mind map box methothere is some space for using any kind of mnemonic
device depending on students’ preferences. If sodhedoes not enjoy drawing, he
or she can use a mnemonic device based rather aiswlan pictures or simply
write only a personal association with the new witvat would be helpful for later

recollection of the new word.

In a great number of textbooks new vocabulary essented in lexical sets. This
new method also uses related words to provide gekbfor the words which are
unknown. However, it has to be noted that learmogds that belong to the same
lexical sets together is not always recommendeddugationalists. To demonstrate
that, Thornbury argues that it might be sometin@mdusing for students as words
with similar meaning tend to interfere with eachest He explains that, for instance
if students are supposed to learn all the mearieangport at once, it might be a
more difficult task than if they were presentediwdlally each in a different
context (37). To avoid the interference, Mand map box methotties to show the
words in their typical combinations and frequentweence. In sum, not only does
the method focus on various sense relations suclhyasnymy, synonymy,
antonymy, but more importantly, it underlines co#itons of the unknown words.
Moreover, the method works with lexical fieldspieans that thematically related
words that however do not belong to the same lesets, are presented together
with the new vocabulary, which helps students tize some possible situations

and context the new words might be used in.

Furthermore, the method concentrates on metacegné@arning; in other words, it
shows students some possible ways of learning resabulary. The aim of the
method is to teach students to be independententdachers. Thus an active use
of dictionaries is another important feature of ihi@d map boxmethodas well as
teaching register and some grammar terminology taeddictionary language to
encourage students using English grammar booksnammblingual dictionaries.
Teaching how to use dictionaries in vocabularyreey is supported by a large
number of educationalists; for instance, Thornbwrites about using dictionaries
the following: “Such training also provides themthvithe means to continue
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vocabulary acquisition long after their course ainal study has been completed”
(151).

In the Mind map box methodill the above mentioned techniques have been put
together to create one comprehensible mind map wratld help with active
remembering of new vocabulary. Figure 2-1 showdaakocard that serves as a

template to be completed.

Figure 2-1, A blank card

As you can see, only one sidé ot the card Is uisethis manner all the important
information is available at once. The card includaportant features that Buzan
underlines in connection with mind maps. Firstlgfinhas a clear logical structure.
There is a central idea in the middle of the card some other branches that stem
upwards it. The central idea is supposed to beemriinto a 3D block to make it
more attractive to the brain. Moreover, some symtad pictures are used to
distinguish different functions of the brancheseThnctions will be presented in

the following chapter.
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2.2. How to complete a card

It requires some training and teacher’s supervibifiore students adopt the method
and learn how to complete cards accurately forrtbest benefit. Thus at the

beginning it is advisable to provide as many exa®@s possible. Before several
examples are presented here, some general infommethout creating a card should

be expressed.

Figure 2-2, How to complete a card

TRANSLATION ) Hyperonymiy/Lexical 41 Related word
/PRONUNCIATION/ 9 { Related word

—~ | < Gram. context/Register
SOURCE €7 PREPOSITION
\ \‘:'}& /Article
COLLOCATION

)
VOCABULARY COLLOCATION
k ANTONYMY/PAIRS

WORD-FORMATION @l /> SYNONYMY/ SIMILAR TO
{_ WORD FAMILIES ‘ SENTENCE/PHRASE

First of all, a new word is written as a centraadof a card. The branches that are
connected to the central idea are then divided timto parts. The branches on the
left belong to a passive part of learning that emi@tes on the recognition of the
word and help with the correct recollection; wheré@e branches on the right side
bear the information that lead to a proper actigse af the word. There are five
basic pieces of information in the passive pamngfation into students’ first
language, pronunciation, the source of the word, iarthe left lower corner there
are two branches with words belonging to the same iamily or demonstrate the
word-formation of the word. On the left side of kaemplate card there is also
some space for a mnemonic device. It can be thevdeely method or any other
mnemonic technique that would help a particuladetd to remember the word
better. As to the right part of the card, firstalf, there are branches that carry
collocations of the central idea, the preposititret are used with the words or in
case of a noun, definite or indefinite article tenwritten there. Secondly, branches

for sense relations, such as synonymy, antonyntyperonymy are provided. The
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bulb symbol represents a context in which the newdwmight be used in the

future, thus grammatical context is expressed (wtasls, regularity, irregularity) or

register (formal, informal, slang). Moreover, thdéimacontext is given here to

connect the new word into a familiar theme or gitura The last and longest branch
should carry a whole sentence or a clause thatdwvoartain the new word; for the

further practice the unfamiliar word can be deletedmitted from the sentence.

The above described instructions are nonetheleselyna general model of a
properly completed card and cannot be applied aryesituation. Each word class
requires slightly different treatment and the lewd#l students also limits the
information that can be provided. Thus the comepfetf a card has to be done
accordingly. The following samples will demonstrate differences among the

cards of different word classes designed for diffietevels of students.

2.2.1. Nouns

Figure 2-3 and Figure 2-4 illustrate the proceskeafning two nouns of a different
level —cat suitable for elementary students, aegdengefor intermediate students.
As you can see translation, pronunciation, the oo the words and mnemonic

device are provided in both cards without any défees.

Figure 2-3, A cat

KOCKA like
KRt/ garden
Animals U5
A )
™~ Black
’\‘f Have

+DOG
& Tom-cat (/@
Cats ~J! Helikes animals. He has got a black ;

\
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Figure 2-4, Revenge

POMSTA Viclence
/WVENdz/ Furious
Hamlet p. 5 @
' FOR sth ]
Revend QJ\ TAKE R. ON Sb
- < Want
s Wee 1— ] X forgiveness
Revengeful ____forthe murder of her husband.

A slight discrepancy occurs in the lower left bia@s. Whereas in thevengecard
different word class is provided — an adjectiegengefulin the card designed for
elementary studentst shows the plural form of the noun cats, as this is the
grammar that the students are learning at that. tfoe some strong students the

derived wordTom-catcan be given or the branch can be left blank.

Another difference can be found on the upper rigianch. In thecat card we can
see a hyperonympetsthat students already know, and thus it is easyhiem to
connect the new worcatto it. Some other words, suchldse, gardenare added to
the branch that would better demonstrate the wéitdation the new word is going
to be used in the future. However, it would be muabre difficult and not so
effective to seek for a hyperonymy of the woegdengethematic context expressed
by the wordiragedyserves here much better. As to the grammar cobtexich, in
the cat card there is simply a piece of information abch& tvord class of the
central word, whereas in thievengecardsome more information can be provided
as it is designed for intermediate students, incaseU stands for an uncountable

noun.

Collocation branches also differ in some respattthe first case an article is

written in the box to point out the grammar eleraepistudents are learning at that
moment, the latter sample includes the preposittonAs to sense relations, the
revengecard includes the opposite, whereasdatcard shows solely a typical pair

cats and dogsThe synonymy branch is left blank in both casestid¢ that the
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sentence branches also respects the level of granohaelementary and

intermediate students.

2.2.2. Verbs

Figure 2-5 and 2-6 show how to complete a verb.CHne former is an example of
a phrasal verlset updesigned for intermediate students, the lattered wvith
prepositionwait for learned by elementary students. In comparison thiéhnoun
cards, here the keyword method is applied for theoltection of the correct
preposition or particle as they are difficult tan@mber. In both cases, rather than
hyperonymy, thematic context or lexical field i-opded and some more words
added that belong to the same theme as the cermrdl What else is noteworthy is
the fact that the grammar context branch agaimifin the amount of information.
As an intermediate student understands how theutsgegyworks much better than
an elementary one, the former is provided by aenarammatical context of the
word, in this case the abbreviations standsséparable phrasal verlithe student

should be of course familiar with the terms.

Figure 2-5, To set up

ZACIT PODNIKAT Bisiness P
/set ap/ ) S
NEF Life without money PHV <-->sep

-- start

S &
P ORGANISATION
SET UP j
a Set-up a8 F’ t
= nastaveni ; ﬁ)\rl’erer‘s going to a software company.
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Figure 2-6, To wait for

Cekat (na) Bus stop bus
[/weit/ nervous
NEF verb phrases FOR ]
FORrest & --> a bus
-->sb
X leave
He waits _ forthe bus.

2.2.3. Adjectives

How to complete a card with another part of speadiective, is demonstrated in
Figure 2-7. Adjectives are very often defined bgitlopposites and synonyms. This
is the reason why the sense relation branchesoanpleted. To avoid interference
with the similar and opposite words some contexprisvided on the right upper

branches. To demonstrate that, the wwedlthycan be set into a thematic context
lots of moneyjo the same context the wobdisinessmamnd possessiorcan be

added that facilitate students’ associations.

Figure 2-7, Wealthy

Bohaty, zdmoiny possession

/Welﬁ‘i/ . businessman
NEF 2C %) ]
well, well WELI jSI \
12 ppl
109 @ man

X poor
- very rich

ohaty -
Wealth
The wealthy (n) Before I reated very ppl but now | help anyone who turns up.
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2.3. How to use MMB - Procedure

The greatest advantage Miind map boxcan be seen in the fact that it includes
presentation as well as practice in one card. Heweto make this method
effective, it is crucial to follow the basic rulddere are the most important rules

given to the students.

Rule number 1. Have 20 new cards at the most in yoarry-on boxand keep the

already learnt cards instock box

Before you start using th®lind map box methodet two boxes, one small for
everyday practice of the new words and one biggekéeping all the words you
have already learnt. It is very important to disicdre old and known vocabulary
every week. If you have more than twenty new waodiearn and practise it might
be discouraging and you might feel overwhelmedHhsyamount of vocabulary to
learn. Thus the motivation to open the box andtm®ads lowering.

Rule number 2 Take yourcarry-on boxwherever you go and practise.

A carry-on box ought to be small enough to fit intour pocket or a handbag.
Whenever you have a five minute break, open yourdmal practise.

Rule number 3: Recycle.

Keep your stock box neat and organised, preferabtprding to the word classes.
From time to time go back to your stock box, taketaventy random cards and test

yourself.
Rule number 4: Do not complete the whole card at once.

There is a fundamental principle of learning vodaburegardless of a method, and
it is spacing. Practising ten minutes every daynset® be much more effective than
studying many hours only one day a week. This jplads incorporated into the
Mind map box methodlhat is the reason why every user of the methumlld

observe the following procedure:

66



1. During the lesson

Learning with Mind map boxstarts at the lesson. There are branches to be
completed with a help of the teacher. The teacheuld provide the meaning of the
word, pronunciation, grammatical context, possibiggister and the basic
collocation. The source of the word should be naled@n by the student as well to
trigger the memory later on and also to have thssipdity to go back to the source
(e.g. if the source was a text in a textbook) aetdeave the context. At the end of
the lesson, the teacher can check the word-formatial other forms of the word.
This step can be also done later on at home.

2. At home

Firstly, go through the words and finish the braexfrom the lesson if necessary,
then divide the vocabulary into two groups: worlattare easy to remember and
difficult. Take the difficult words and add some enmonic device, fill in word

formation and word family branches.

Now you have completed some important informatibaud the word but still not
all of them. You understand the meaning, know thenf of the word, how to
pronounce it and you are able to recognize it itext. You can check your
understanding by testing your memory. Cover only branch with the Czech
translation and check if you understand the meariRegd the word in the middle,
the collocation, and word-formation, and if necegsaok at the mnemonic device.

Do it with all your words.

Secondly, go back to the source of the word, ifsgme, and write down the
sentence or phrase from the text, leave out thewad. Add the basic collocations
and prepositions, if necessary.

Now it is time for testing.Besides testing the meaning, there are some more
possibilities to test yourself. First of all, coveverything except the sentence
branch and try to complete the word in a correcinfoTo demonstrate that, see
figure 2-6 Forrest __ for the busThe correct answer igaits (is waiting
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depending on the level of students). You can wihe correct form in the word
family branch before, to have the possibility t@ck the correct answer. Then you
can check if you remember the collocations. Coukethe branches except the
central word and try to add the correct collocatiwrpreposition. For example, in
case of Figure 2-6 you read the central wosit and add prepositiofior and
collocationfor a bus.

The third step can be done another day. This tine advisable to work with an
English-English dictionary. Add some more collooas or prepositions, synonyms
and antonyms to your cards. It can be demonsti@teigure 2-6, in this step the
second collocation branch can be filled. You cantvia a bus but also for a
person,somebody (sb)he opposite ofvait (leave)can be written down as well at
this moment. Do it with all your new words. Now ty check if you remember the
correct collocations, then cover everything exceghonyms and antonyms
branches and guess the central word.

The last step is to complete the lexical field asdociation branches. It is a very
important part of learning when we take the unknaword and put it into a new
context. This step is also important for faciligfi an active recollection. The
branches should be filled with familiar vocabulalry.this manner, we connect the
new and old information, and thus encourage remantpeAfter finishing this
step, it is necessary to test. Cover all the brem@&xcept the branches that show the
context and grammar, and try to recollect the warthe middle. In figure 2-6 we
can sedus stop, bus, nervoasd in the second branekrb, so it is clear that we
are looking for an activity (verb) that we do a¢ thus stop, it is connected to a bus
and nervous people, the answewat for. Another task you can do after this step is
very similar to the previous but more demandingvédhe central idea and try to
make a definition using the words from the map, tiieelanguage you know, for
instancewait for —it is a verb, an activity that we do when we ara &us stop and

want to go by bus but the bus is not there yés.the opposite of leave.

After finishing all the steps you will have comm@dtthe whole mind map. There

are, however, some differences among individualde@nd word classes. Whereas
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some of your cards will be completed fully, in soo@ses several branches will be
left blank. Some stages of the procedure can aledap depending on the type of
the word. Before you attend another lesson, do soiseellaneous testing activities
mentioned above and discard the words you know. Wethe next lesson with the
teacher you will do more activities and you wilaptise the unfamiliar and the most
difficult words. Activities that can be done in thiass are going to be described in

the following chapter.

2.4. How to work with MMB - Activities

The Mind map box methodlso offers some other possible practice durirgy th
lesson, especially in one-to-one courses. Ther®idoubt that the way of taking
notes is rather irrelevant if the student doesshudy his or her notes at home at all.
Thus it would appear that whether a student wiike@an the new vocabulary in
traditional lists or he or she creates a mind nfagresult is the same. Yet for those
types of students who do not pay any attentiorh#r tnotes thevind map box
methodseems to be more advantageous since the cardseaased for practice in
the lesson and serves not only for students buot falsteachers. The teacher can
take the cards from the student and test him omhttte lesson. Besides the testing
activities, described above (completing of collawat and sentence, making
opposites and synonyms or creating different wdebsc of the central word),
several speaking activities can be done as welichéfield game is one of them. It
is based on the context branches of the map. Euhée reads the words from the
context branches and asks a student to make a@tegntences including the given
words. Another alternative can be making sentensagy the collocation branches

and different word classes and forms (tenses, Engplural) of the central word.

The second type of activities uses two differentdsaof the box and put them
together. It can be done through a domino or a geiem game. For a domino
game you need ten cards with the words you waptdotise. One card is chosen
and put aside. The aim is to get rid of all thedsaiThe student adds one of ten
cards to the chosen one and makes a sentencetenses including both words.
Then he or she does that with the rest of the waalsl by card, and creates a chain
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of the cards like in the classic domino game, serywther new card has to be
added only to the card which is at the end of tharc(left or right). In a pelmanism

game the situation is similar. However, this tintletlee cards are on the table face
down, then the student picks two cards and if heher is able to put them in the

same sentence or context he or she wins the cards.

Other activities are based on associations. Trs¢ &ictivity is very simple. The
teacher takes student’s cards and reads the ceurdj the students then react with
their association, the first word that comes tarthends. A slightly more difficult
activity can be done with more advanced studenthisicase the teacher reads the
branch with the sentence and the student reacts ambther sentence that could

logically follow to make the story continue.

As the vocabulary cards are separated from the stbdents’ notes (e.g. grammar)
it is also much easier to revise the already leavnabulary. For instance, the words
can be recycled by a writing task that can be damidomework. The student is
asked to pick six random words (cards) from hisi@r stock box and write a one-
hundred-word story using all of them. As the caatl®ady include the correct
collocation, forms and typical context either graatizal or lexical of the central

word, it helps students to learn to use the womsectly and to avoid negative
influence of their first language.
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3. APPLICATION OF MMB - OBSERVATIONS

| have been usingind map boxwith some of my students from one-to-one
courses. In this chapter, some of my observatiotisbe offered. First of all, the
four chosen students and their specific charatiesisvill be presented. Secondly,
various students’ samples of vocabulary cards il compared to show the
differences among individual students and the [fidiky of Mind map boxthat can
be adjusted according to the personal needs. lastlydents’ reactions and

commentary to the method will be introduced.

3.1. Different students’ needs

All of my students described below are attending@-tmione courses. They are
young adults in their late twenties, two women amd men with different levels of
English.

The first student (S1) is a woman aged 27. Shebeginner and she has been using
the method for three months. The main reason weedtasingMind map boxwas
her dyslexia and the difficulties with learning ¢arages in general. Owing to her
disorder she tended to worry about the new vocapwad was rather anxious
about mistakes. The method was supposed to makeriganew vocabulary easier
for her and thus build up her self-confidence @rténg English. Moreover, as she
admitted at the beginning of the course, she teridelbse motivation and she
usually gave up each language course after a fesoms. Therefore, the other aim
was to help her with her motivation. This studeas bbeen using the method from
the very beginning; therefore it has been proven tiiie method is suitable even for
the students with no knowledge of English langudgjee seems to be enjoying
using of the cards. | could observe that after stime she got over her shyness
while speaking. She learned to connect the new svtwrdEnglish songs as she had
already known the lyrics but not their meaning. tThmemonic device facilitated
her recollection and quick reactions. Thanks to dbkocation and word-families
branches of the cards we could practise grammadewdarning vocabulary during
the lessons. Moreover, as she learns the wordfhalenchunks (wear glasses, wait

71



for, live in a flat) it helps her with making sentes. In comparison to other
beginners who do not use the method, | have notesdstrong influence of Czech

language while using prepositions and other cotiona.

The second student (S2) is also a 27-year-old wontlais time of a pre-
intermediate level. She has been using the metwofd@r months now. | had been
teaching her for a year before she started withdvimap box, therefore | can draw
an accurate comparison. | suggested starting witiBMwhen | noticed the
ineffectiveness of her notes. She used to writerdtive new vocabulary into the
same notebook that she used for her grammar notdsshe recorded it in
traditional English-Czech lists. However, | noticét she kept writing down the
same words again and again. Moreover, | observetk Saterference among the
unrelated words. She had also some difficultie$ wibrd-formation and she used
to often confuse different word classes. Anothasoa for trying out MMB was the
necessity of enriching her vocabulary while prepgrfor the PET Cambridge
exam. Thus the aim of using MMB was mainly to aveicbng associations and
interference and replace them by the correct odesy the differences between
word classes and extend her vocabulary. Sincetahted to uséind map boxher
ability to choose the right word class and collamahas increased. The amount of
the new words has advanced as well since now siesl¢he word just once.

The third student (S3) is a 28-year-old man wholiesen using the method for over
a year now. His level of English is pre-intermediat did not notice any special
problems with remembering vocabulary. However, &sduducation was always
focused rather on technical studies he had newar taeight any language properly,
and thus he had not adopted any good strategyato languages. The task for
MMB in his case was to overcome his occasionaltagsn and lack of fluency
most probably caused by his technical way of tmgkFurthermore, the aim was to
help the student to develop metacognitive skilld adopt effective strategies to
learn vocabulary. This student has been using MMBIdngest, therefore the effect
has been most noticeable. The most significant@nite | can see is when we come
across a new word he always automatically askstalb®aollocation. Apparently
he now prefers learning in chunks. He has startede more independent in
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learning vocabulary. He observes and learns nevaludary from some other
sources beside the textbook, such as articles, lifgdpbooks, or people and
announcements he encounters during the day, arehtembers the typical context,
either grammatical or situational, of the new wordls it will be shown in one of
the following chapters, he has even designed his @wds observing thdind map
boxrules that suit him best.

The last student (S4) is a man aged 29 of an imeiaie level who has been
learning through MMB for five months. He is rathesmmunicative and a very
imaginative and creative type of student. He algoyes reading simplified English
books. | recommended the method to him to facditeemembering vocabulary
from his reading and support the change of mersiy@m&nowledge of those words
into an active use. He was also interested inratare and effective methods of
learning vocabulary. As he tends to think in piesyrthere were no doubts that the
method would suit him. Moreover, at this level,dgnts learn more specific words
and the vocabulary becomes much richer; thus wgrkiith synonyms and
different collocations is crucial. Different typex phrasal verbs, register and
colloquial expressions are introduced at this leselthe theoretical knowledge of
the language is much detailed. MMB is supposed @kemthe orientation in
metalanguage and terminology easier. It turnedtmaittthis type of student, thanks
to his creativity and visual preferences, was tlestnsuitable user of the method.
He seems to be very motivated to learn vocabulary. i have also noticed an
improvement in an active use of the new words wsjleaking, and in particular in
writing activities he very often incorporates trewnvocabulary. Furthermore, using

mnemonic device greatly intensified his recollectas learnt words.

3.2 Different mind maps

In this chapter some samples of my students’ cantlsbe provided. Different
approaches to the method will be apparent fromette@amples. The dissimilarities
are caused different levels of students, but morportantly, by their different
learning styles and personalities. We usually canress about ten new words each
lesson with our students. | have been using théadetvith my students for some
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time, so | had a wide range of cards to compareveder, | picked four cards from

each student to demonstrate here their most tyfaesiires.

First of all, figure 3-1 illustrates the cards df, & beginner student. As you can see,
almost all branches in the cards are filled. Sh#satle information to the cards in
successive steps, which is also a good practicédor This student usually uses
some pictures to accompany the information aboeitvtbrd. At her level, a great
number of new words is concrete and easier to q@ditan at higher level when
more abstract words are learnt. She also uses sor@monic device for words that
she does not remember well; for instance, she alligedin treeswhich is a title of

a drama series she watchesatree card. We also usually fill together the word-
formation and word families branches, so she camleore words at once without
any problems, e.gglassesand sunglassesheart and sweetheart- this word she
already knows from a song, it helps her with pramaton of the wordheart
(especially difficult for the Czech learners). Mover, some context branches (or
hyperonymy) are completed as well, suctbagy partsin the heartcard, ornature

in thetreecard. If a preposition is required, she fills itvasll to be sure how to use
the word in a sentence, elggo on a dateThe cards in Figure 3-1 are her earlier
work, when she was still learning to complete theds. This is the reason why
some pieces of information are not on the correamdth.

Figure 31,81 Beginner student
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Figure 3-2 illustrates the style of Student 2. A¢ first glance you can see that the
student uses a pencil to complete the cards, wkighite practical when she needs
to make some corrections; on the other hand, itemaélke card less contrasting. As
it can be seen, she usually adds a picture to trdswHowever, she does not use
the keyword method or any other mnemonic device;rsther uses illustrations to
demonstrate the meaning. It can be also noticet ithall four examples the
branches for sentences are filled. In her case,;sémences does not serve for
practice (as she does not leave out the centrad)wmrt as a demonstration of a
grammatical and lexical context of the word. Inrstmanner she can see the correct
form of the word in the sentence, which is easterbfer and it avoids confusion.
The student also uses branches for hyperonymy,isf possible. To demonstrate
that, she wrotdlammalson a hyperonymy branch in tledgehogeard. This kind

of categorization helps to connect the old andrtée piece of information, and
therefore encourage the recollection of the wordrédver, this student always fills
in the word-formation branches so that she cantlseedifferences between the
word classes and learn them together with the nemwt teaches her to remember

typical suffices of particular word classes.

Figure 3-2, S2 Pre-intermediate student

ﬂgg LovaT Bous do nor Sl 2

2~ & B T
= 7 e : N o} T & ).’l 70
~ A i‘i‘_\- O powt = -(,:‘,-’,_)f,-.u’ oWy ED
‘ o]
powine 8(/@ t reowdt e t
.Ti ACHE = RU‘\!“““: oI A v ok ,‘! RV | M ;E‘ Foges e

.'V.-‘J'{ e
% 9 CONVERSATIONS ™~

Y [eHE W I|HERCE l
Svay A v ,\)Tl
LAEWING 8 t __&‘)r’
U33Lf; oyl f] Arsr LR aopmar ?o‘c‘.pkfﬂvu Haohos hoo s & [
Z ¥ ‘ : .4

75



Figure 3-3 shows the cards from Student 3. Hisestylcompleting is very simple.
He uses just a pencil and does not need any spfaats such as colours, pictures
or other symbols. The mnemonic device is missingvalsé As you can see, some
branches are left blank, for instance some cortteaiches or a sentence branch.
However, the most important information, such dgcation or word formation is
added almost in all cases. To demonstrate thatcgousee in thenvestigatecard
the following collocationsinvestigate-crimehut alsopolice-investigate, journalist-

investigate.

Figure 3-3, S3 Pre-intermediate student
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In comparison with the former student, student d'ds are almost completely
filled. As you can see in Figure 3-4, he alwayshhghts the central word, uses
pictures and his personal associations. This studentypical visual learning type,
and that is the reason why the keyword method wimkkim. He uses his personal
associations to create an illustrative connectmrsdmething familiar. Moreover,
proper work with a dictionary is apparent here. THitionary helps him to add
more collocations, for instancemporary-accommodatioiut alsotemporary-job.
The pronunciation branches are completed as wsllydd can see, he is learning to
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use the International Phonetic Alphabet, which appéo be very useful since it is
used in most monolingual dictionaries. He also usaaches of mind maps to point
out some irregularities, grammar context and wartkhtion. For instance, in case
of the spit card, he marked the verb as irregular and addegdkeform and past

participle.

Figure 3-4, S4 Intermediate student
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3.3. Different opinions

From the above described observations it can belwded that the method is

suitable for various types of students with difféareeeds and that some positive
results were achieved. Nonetheless, the mere clig@mrs are not sufficient for

answering the question, whether the students censid method convenient and
helpful, and thus whether they will adopt it ane wgthout teacher’s support and
supervision. In other words, the inner insight wasessary. This is the reason why
a short questionnaire was designed and given tettlteents to complete. The main
points of students’ ideas will be introduced he&auflents’ original answers in their

first language can be found Appendix 1ll) The questionnaire consists of eleven
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guestions concerning the time dedicated to learrtimg type of completing of the
cards and self-testing, evaluation of activitieme@auring the lesson, and the

method in general.

1. How much time do you spend on MMB at home? Do youtiedy while

commuting?

The method was designed to make learning more sibt®sA carry-on box with
the brand new words should be taken everywhereuaad whenever the student
finds a few free minutes to practise. Ideal oppatiuis while commuting,
travelling, waiting at the doctor’s, etc. Based the students’ answers, it can be
assumed that students are aware of this benefie@tire ofMind map boxand use

it quite often. Moreover, it seems that students ased to practising the words
regularly. S1 practises 10 minutes on a daily hasie also learns while travelling,
long or short distances, and if she travels witbnfils they use the cards to test her
on the new words. S2 also practises regularly, ibutes a day, as she is
commuting to work she learns on a train and undergt. S3 spends about one
hour a week practising and creating cards at hdmen he mainly practises on the
way to work. S4 dedicates the most time from aldtudents. He spends about two
hours every couple of days by creating cards. Hes dpy car to work so he practises

exclusively at home.

2. Do you always fill in all the branches from the cad? Which branches
do you always complete and which are usually blank@hich branches

are in your opinion of no use?

MMB includes branches that are obligatory, whick aonsidered crucial for the
method, and are highly encouraged to complete, ascbollocations/preposition,
word-formation, pronunciation, translation, and Bome case grammatical
context/register; and optional branches that atherapersonal and help with
recollection, such as mnemonic device/picture, seekation branches, context and
sentence. The question was asked to check if tidests feel the importance of
obligatory branches and if they appreciate the ipoigg of completing optional
branches.
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It was proved that the students complete the dlgigdbranches almost in all cases.
S1 tries to fill in all the branches step by stapjnly for those words that she needs
to practise more. She considers completing a caallkand of exercise which helps
her to remember the new words better. S2, besidesptonunciation, word-
formation and other obligatory branches, she maeticalso the source branch that
she usually fills in as well. S4 points out thatuseially leaves blank those branches
that are not necessary or impossible to completeonnection with a particular
word class or word (for instance, if there is naoagmy for a particular word).
Moreover, he adds that he usually skips the solwamch as he very often
encounters a new word while creating a card fotreroone, so there is no specific
context that would trigger his memory. There were mentions about useless
branches in the students’ answers. The studentsidenall branches useful and

important. S3 states that the reason for leavingesbranches blank is lack of time.
3. Do you use any mnemonic device? Which one? If nathy?

Three students (S1, S2, S4) agree on using mnerderice or a picture for more
complicated words or words difficult to remembet. says that she sometimes adds
a picture or some mnemonics if she finds out thahefter some practice she is not
able to remember the word. S4 uses the keyword odetlAs he explains,
sometimes the picture representsnmi-story that includes some triggers for his
memory. As to S3, although he considers the mnerramiice good to use, he does
not use any. He mentions not enough space in aacatdis lack of fantasy as the

main reasons for not using it.

4. What activities do you use to practise and test vabulary from the

card?

The aim of this question was to reveal which teghes the students have adopted,

and which they are used to besides the activitiesdw together in the lesson. It

turned out that the students differ slightly in gtgle of practising and testing. S1

mainly does translations into English, when sheec®all the branches except the

Czech translation and tries to recollect the Ehgh®rd and its collocations, then

she recollects or makes similar sentences to thwseshe has on the sentence
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branches. On the contrary, S2 uses mostly the &m@lzech translations. She reads
all the branches except the Czech branch andttrie=collect the meaning. S3 also
uses mainly simpler testing. He usually does thassital Czech-English
translations, and he uses the other branches pohuel with the recollection. S4
besides the translations does some more variasoieh, as testing the collocations,
reading (memorising) the whole mind map and gemgyatew sentences.

5. Which activities that we do in the lesson do you csider most effective,

most entertaining, most demanding?

From the students’ answers and also from my ob8engal can conclude that
domino and pelmanism seem to be the most entertpictivities, whereas 100-

word-story the most demanding and effective, howewe so popular.

6. Why did you decide to use the method? What has thmethod helped

you with?

This question was designed to prove if my expemtatimet with the expectations
of my students and if any of them were fulfillechelresults appeared to be very
positive. The task for S1 was to help her to overeder difficulties with learning
vocabulary caused by her dyslexia and increasentitevation to learn. She herself
says that she uses the method because it is caivifrthe cards are space-saving
and can be used wherever. She considers the mieth@hd motivating, as it helps
her to dedicate more time to English. It's eastgrier to do a ten minute practice
every day with the cards than study something ftbenbook. She usually did not
open the textbook at all in the past, but openimgtiox and practising just a few

minutes every is not seen as a problem.

The expectations for S2 were to help her with ttgcdlties with remembering
new words and enriching her vocabulary. She sags gdhe wanted to try a new
method which would help her to remember more carapdd words, as she had
always had problems with memorising words from titaelitional English-Czech
lists. She thinks that learning with MMB is fun aeffiective. Moreover, she admits

that it helped her to transfer the new words imiiva vocabulary.
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One of the aims of MMB in case of S3 was to show Bome alternative strategies
to learn. What he says is that the method helpedthi understand how to learn
vocabulary properly. Thus it can be assumed thataim was fulfilled. As to S4, in
his answer he emphasises the creativity of the odeth the comparison with
boring traditional memorising. Moreover, as herlsi it helped him with enriching
vocabulary and dedicating more time to English.

7. Do you think you remember new vocabulary better tha before you
started using MMB?

As S1 points out she feels that she can remembendiv words much better since
together with the word she also picks up the calions, and therefore she knows
how to use it in a sentence. Moreover, it helpsviién the recollection. She adds
that in the beginning she did not believe in it mbcit now even people around her

noticed that the method had helped her.

The answer of S2 was also positive. She says gheecaember the words better
and she recollects the collocation and a sentemeéas in the card. S3 admits that
before he used just traditional lists for learnimgpich he now finds insufficient. S4
considers his learning and remembering vocabulaoyencomprehensive than

before.

8. Do you feel more motivated to learn vocabulary whé using the

method?

S1, S2, as well as S4 feel more motivated to lgaoabulary than before. S4 adds
that the reason is the creativity of the method. c8Bsiders the method more
pleasant rather than motivating.

9. Do you work with a dictionary?

S2, S3 and S4 admit using the monolingual (Endhisglish) dictionary, more
often than before. They consider it necessary fopgr completing of cards. S1
says she cannot compare as she is a beginner and sinly learning to use

dictionary.
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10.What are the advantages and disadvantages of MMB?

The advantages of MMB mentioned by the students tlyjnosoncern the
comprehensiveness of learning vocabulary. S3 akaseS54 appreciate that they
have more information about the word together & place. S1 likes the variety of
testing and practising activities that can be defttb the cards, and that she does
not have to be forced or persuaded by anybody amnethe method itself is
motivating for her. S2 also points out the varipassibilities to practice. She also
considers the method fun way of learning, and gipeeziates that it supports active
usage of new words. S3 underlines the advantatgaonfing and consolidating new
vocabulary while completing cards. S4 believes beatan learn greater amount of
vocabulary with this method, as he also comes acsmne new words while

making a card.

As to the disadvantages, for S1 the cards seemetdod small for so many
branches. She would rather appreciate more spat¢kedavords. From time to time
she also has problems with identifying which braskebuld she use for which piece
of information. S2 as well as S4 consider the nethme-consuming, whereas S3
sees the biggest disadvantage in manipulating egittls; for instance, on the public

transport, where there is a possible danger ofpingpthem and losing them.
11.How would you change the design of the card to suypbu better?

Learning to complete the cards properly and usirrggularly, those are only the
initial aims of the method. However, the secondagus of MMB is on helping

students to develop their metacognitive skills. @nossible way is to let them do
things their own way and let them experiment. Tisighe reason why this question
is more important for students themselves thamfpresearch. It was supposed to

make them think what they would change to fit thethmod to their personal needs.

In general, students seem quite satisfied withcerds. Whereas S2 did not suggest
any improvements and said it had everything shaeletkdor learning, S1 made
some comments on the design of the cards. She wuoake the cards bigger,

instead of a 3D block in the middle she would prefely a simple box, and she
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would add different symbols to the branches that @buld understand better. An
interesting comment was made by S3 and S4 who fuajgested using the other
side of a card. S3 thinks he could use the spadkeobther side for a mnemonic

device.

S3 has been using the method for the longest,lamsdthe question of adjusting the
cards to his needs has been already discussed. dtdearnt how to use the
original cards properly, he developed his own desifjcards following the basic
rules, such as keeping the obligatory branchestlaadeft-right division. The rest
(size, design, length, colours, symbols) can bengba according to individual
preferences. Figure 3-5 demonstrates his card senghhat he has been using for

several months.

Figure 3-5, Student's original design of MMB

/9 ?a
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As you can see there is no space for a picture mn@monic device, the central

frame is much wider and there are fewer branchesgdtis no source branch, just
one branch for word-formation, and one for contiestead of three and two for
collocations/preposition instead of three). He athanged the shape of cards for

better manipulation.
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3.4. Conclusions & results

From my observations it is apparent that the mettatbe used for various tasks
related to learning vocabulary. The observationge@oved that students do have
various expectations and preferences. Differemtesits can enjoy different benefits
of Mind map boxIt has been shown that the method supports reguia learning
and practising. Thanks to MMB most of my studentst Only the four mentioned)
practise new vocabulary more regularly, as thescard ready to use whenever and
wherever. Some students appreciate its effectigem@sl comprehensiveness in
learning vocabulary. It seems that the wide varadtpractice and self-testing that
MMB offers together with its creativity make the tined motivating and fun for
students. Although they consider the method skgimibre time-consuming they are

still willing to spend the time on it.

A significant conclusion which can be drawn is tiatgeneral the students feel
satisfied with the method and will most probablytoue using it after we finish
our course. It seems that they have learned t@umsenolingual dictionary to look
up synonymy, collocations and other important infation about the words.
Moreover, they have discovered the possible adgantd mnemonic devices. In
this manner, students can adopt important skill$efarning vocabulary.

Some further research should be conducted in theefito confirm some other
possible utilization of MMB. The observations abdwae been made only in one-
to-one courses with students of similar age. HoweVebelieve that children,

teenagers, and also older students could apprebmtaethod as well.
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4. PROS AND CONS OF USING MIND MAPS IN
ENGLISH LANGUAGE TEACHING

It has been shown in the theoretical as well abenpractical part of the thesis that
using mind maps in English language teaching camesas an effective and
entertaining alternative to traditional methodshétps us to organise our thoughts
and new pieces of information into one comprehdasihit. And thus it teaches to
focus on the entirety, context and complexity datiens, as well as on the details.
Also my students have mentioned in their commessatihe advantage of whole,

comprehensive learning in connection with mind maps

Thanks to their attractive design, mind maps se®iinet advantageous mainly for
visual types of learners; however, as chapter &ribesi, not only for them.

Appealing to various learning styles of studentansther significant advantage of
this technique. Regardless of learning preferenthey stimulate creativity and
make the learning process more engaging. Each mam ioriginal piece of art
which expresses individuality of the author. Moregwarious colours, symbols,
pictures and lines help to alert our brain andetsgeady much more easily for
something new, gets prepared for learning.

At the beginning of the thesis four important featu of mind maps were
introduced. Besides already mentioned advantagewealsuch as structure,
creativity and personalisation there is one padity significant for English
language learning and teaching, and that is madivatlt was shown, on the
example ofMind map boxhat students consider the method pleasant, eimiaga
and more interesting. Therefore, they feel moreivatad to learn. As a result, they

do not mind spending more time on learning English.

Not only do mind maps make learning fun but thespaupport the development of
metacognitive skills, which is nowadays particojadmphasised. Furthermore,
competence to learn is one of the key competenceessed in the Framework
Education Programme. Mind maps, ddthd map boxn particular, teach how to
learn in a broader context and help to developesttad own strategies.
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In general, it appears that benefits of using nmraps in language teaching prevail
over negative sides. However, there are also somadwhntages that could

discourage either teachers or students from us$iemt First of all, the process of
creating mind maps might be slightly time-consumiegpecially in the beginning.

Also some of my students mentioned this disadvaniagthe evaluation of the

Mind map box method

Teachers who prepare an activity via mind map havee familiar with the basic

rules, which naturally requires some training. Teas should also prepare and
train their students before they start using sofitbe@ more complicated mind map
activities, since if not trained well some of thadents might feel confused. That
obviously takes some time. However, once they getluo the structure of mind

maps, the learning process gets faster and maretiot.

Another possible disadvantage is related mainiy witte-taking, and in particular
with Mind map box Note-taking via mind maps requires much more spaud
consequently more paper. Moreover, as to MMB, maatpn with cards is more
complicated than recording vocabulary in simpléitranal lists. The cards must be
printed and cut out. Some students might enjoatyever, for some people this
extra work is not motivating at all and they woplefer having one lined notebook
for everything as they consider it easier and ncorafortable.

As toMind map boxmodern technology could be one possible way tweigh the
mentioned disadvantages. The plan is to developllenapplication which would
have all the features of MMB. In comparison witlpeacards, there would be no
cutting, the manipulation would be much faster #rel procedure would be easier
to learn. Moreover, testing and practising of vadaty could be made into
interactive activities. On the other hand; it woalldo lose some of its valuable

features, such as personality and creativity.

To sum up, mind maps seem to be a very helpfulitolsinguage teaching; to what

extent depends on how they are dealt with. Theye hacapacity and important

features to be used exclusively as the only styateg they might be used only

occasionally as a supplement or as something dpecraake a particular lesson
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original and different. Some activities require dears’ effort and elaborate
preparations, some can be done on the spot; marewawthout any students’
knowledge of what a mind map is. However, whichewethod they use, teachers
should bear in mind one important rule — variapilAs it was underlined earlier,
our task as teachers is to offer various strateigdse sure that all our students —
who have different preferences, experience andopalisies — feel motivated to

learn.
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CONCLUSION

The aim of this thesis was to introduce mind magparaeffective tool for learning
languages. The assumptions for that were baseteinvialuable features, such as
clear non-linear structure, motivation trigger, gibgity of personalisation, and

creativity of the technique.

The theoretical part discussed the function ofrbstiiucture and memory, since it is
assumed that this kind of knowledge helps us tmlead remember better. Some
parallels between the memory storage and mind imayps been found, in particular
the hierarchical non-linear structure and categtinoe of information bits.

However, it should be noted that some educatidsalse quite sceptical about
general implications of the theoretical knowleddg®wt memory and learning for
education. Therefore, rather than making generalclasions, teachers should
consider some possible alternative ways of teacimrgpntrast with the traditional

linear thinking, and make sure that they are ablshiow and open some other

options to their students.

A definite connection between what is known abomtction of memory and how to
learn effectively has still not been establishedotly. What works for one learner
does not have to be suitable for the other. Thithésreason why a question of
different learning styles and preferences was dised. The differences do not have
to be caused only by genetic dispositions but bisthe current state or condition,
mood; and more importantly, by the motivation aid&nts. The convenience of
mind maps for various learning styles has beenyaed| and it appears that mind
maps might be enjoyable not only for visual leasnbut also for auditory and
kinaesthetic ones; moreover various types of mealiiptelligence can be stimulated
by mind maps for their specific features that hlbeen described.

In the second section of the theoretical part it whown that using mind maps in
English language teaching is not something newttoatt a wide range of English
textbooks offers activities on various skills vianch maps or pre-mind maps.

Furthermore, some of my own mind map activities evpresented in the first
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section of the practical part, and thus some gblessible utilization of mind maps
was suggested. It was shown that mind maps caldsbd for various individual
or classroom activities, focused on grammar, voleapu speaking, or
brainstorming activities. Moreover, it can be cadd that they appeal to students

with various preferences.

In the second section of the practical part, my mesthod of learning vocabulary,
called Mind map boxwas introduced. The method is based on the ideaind

maps and the word cards method, and it assertmfi@tance of focus on integrity,
as well as the details. It has the ambition toheamcabulary in a real context and
make learning vocabulary more comprehensible, rabtig, and therefore easier
for students. Observations of four users of MMBnifr@ne-to-one courses have
been analysed that have brought some positivetseAlso some questions have
arisen from the observations. One of them inclugessible use of modern
technology to overcome some limits, such as the-tonsuming character of the
method. It has been also illustrated on a studé@htdyslexia that MMB might be a
convenient strategy for students with special ne€tlas possible directions of the
future research and the potential utilization of BMave emerged. What is more,
the development of the method still carries on.r&hare some more tasks to
accomplish. At this momeniMind map box for phrases and fixed expressisns
being developed. Thus there is still a great numifeideas and plans to be

elaborated and implemented into practice.
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