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Abstract

This diploma thesis deals with the use of music sonhs in teaching English as
foreign language at B1 level. Its aims are theyamlof the song activities presented in
various sources, creating the song activities, rtipdotage in the classroom and

subsequent evaluation. It is divided into five dieap

The theoretical part deals with listening compred@m as a skill, its relation to
other skills, its definitions, reasons for teachiistening comprehension, its principles,
approaches towards teaching listening comprehensiod sources of listening
comprehension activities. Furthermore, the develmpgmof language skills at
intermediate level is presented and the esseraiéd phtroduces reasons for using songs
in the development of listening comprehension skélternative use of music and songs

and classification of song activities.

The practical part covers the analysis of the sactyvities presented in three
different course books at intermediate level andirtltomparison with the song
activities presented in other sources. The researamines the application of the

chosen song activities in practice and student€gption of them.

Key words: Listening comprehension skill, song activitiegtivation, listening to

songs, lyrics



Abstrakt

Tato diplomova prace se zabyva vyuzitim hudby anipige vywovani
anglického jazyka na darovni Bl. Jejim cilem je w@mal hudebnich aktivit
prezentovanych viznych zdrojich, vytvieni dalSich hudebnich aktivit, jejich pilotaz

v praxi a nasledna evaluace. Prace je ¢lexrch do pti kapitol.

Teoreticka cast se wnuje poslechové dovednosti, jejimu vztahu k ostatni
jazykovym dovednostem, jeji definici, jejimi pripgi pristupy k vyuce jazykovych
dovednosti a zdroji poslechovych aktivit. Dale pad@opis jazykovych dovednosti na
arovni B1 a uvadi evody pra& pouzivat pisé k rozvoji poslechovych dovednosti.
V poslednicasti gredstavuje alternativni pouziti hudby a pisni aitikaxi hudebnich
aktivit.

Praktickacast zahrnuje analyzu hudebnich aktivit tech Gznych &ebnic pro
stredre pokratilou Urover a porovnava je s hudebnimi aktivitami z jinych gjdr
Vyzkum se zaobera aplikaci vybranych hudebnichvakti praxi, a jak je studenti

vnimaji.

Kli ¢ova slova Poslechova dovednost,hudebni aktivita, motivposlech pisni, texty

pisni
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Introduction

The aim of this thesisis to introduce song and masi motivating element and
means of acquiring listening skill in English laage teaching at B1 level. | chose this
topic out of my own concern as | have experienced w&itnessed English language
learners who became motivated and eager to learlatiguage because of their interest
in music and simultaneously the songs became theans of learning.What is more,
thanks to the phenomenon of globalization peopéenaw more and more exposed to
English as international language, especially thhothe media, so we as the English
teachers might as well make use of it.

Evidently,the ones who are interested in populasimthe most, are teenagers;
therefore | chose a group of seventeen year oldests as my research group.
However, the practical part was preceded by ther#tieal one where | researched the
background of listening comprehension skill, itanpiples, approaches to it and
possible sources including songs and music.Furtbiernto be able to effectively apply
the song activities to the work with my researcbugr;, | looked into the definitions of
the development of the language skills at interaedievel. In the last section of the
theoretical part, | presented various reasons ®ngusongs and possible way of
classifying the song activities.

Having the theory covered, | performed the pratgiart. Firstly, | analyzed the
song activities in three different course books aatnhpared them with the song
activities presented in other sources. | chosesangs activities from the course books
and formulated six other song activities basedhentlheory presented in other sources.
For these ones | used the songs that are beingeindy played by commercial radio
stations nowadays. After having carried out all $bag activities, students were asked
to evaluate them in three different levels — fredtaen evaluation, questionnaires and

oral interview.

As the core of the research was qualitative, tme af this work is not to
generalize, but to look closely how the chosen saatiyities were perceived and
interpreted by the chosen research group of stagerd how it affected them.



I.  Theoretical part

1. Listening comprehension skill in relation to otherlanguage skills

Many authors consider listening comprehension tahigefundamental tool of
language development. “For a person to learn anselamguage three major condition
are required: (1) a learner who realizes the neelgarn the second language and is
motivated to do so; (2) speakers of the targetdagg who know it well enough to
provide the learner with access to the spoken kagguand the support (such as
simplification, repetition and feedback) they néadlearning it; and (3) a social setting
which brings the learner in frequent enough andasuesd enough contact with target-
language speakers to make language learning pesSitilis obvious that listening is
required in two of these conditions and thereforis ian essential means of language

development.

However, indeed in teaching English as a foreigiglage it is important to
develop all four basic language skills: listeningmprehension, speaking, reading
comprehension and writing. This is also the ordemhich one normally learns a
language and Lewis and Hill consider this to be #Hrgument for primacy in
listening.Furthermore, they believe that listeniagsignificant because in addition to
what is listened to, much of what is only heardu@fhces the unconscious acquisition
process and therefore the general language lebeling developed as well. They claim
that as people learn and master their first langusigply by listening, the best way to
learn foreign language is also through good listgni

According to the method of communication the skilésn be grouped into oral
(listening, speaking) and written (reading, wrijingAnother generally known
classification is according to the direction of cuommication where listening and
reading are considered to be receiving skills whpeaking and writing are producing
skills.

1ROST, M. Teaching and Researching listening. Edinburgh: Pearson Education, 2002, ISBN978-0-582-
36930-6. 309 p. (p. 90)

’ROST, Michael.Teaching and Researching listening. Edinburgh: Pearson Education, 2002, ISBN978-0-
582-36930-6. 309 p.

*LEWIS, M., HILL, J. Practicaltechniquesforlanguageteaching. Croatia: Thomson,

2002. ISBN 0906717 55 8. 136 p.



As far as the sequence of teaching skills is comezkthere are no certain rules
for the best order.Nevertheless, as English has lgemerally considered to have
difficult spelling, the best order could be consetkas mentioned above: hear, speak,

read, and writé.

1.1. Integrated-skill approach
Language skills can be taught separately — segregkill approach or together
— integrated-skill approach. The latter is nowadargeferred by the most professionals
in the field of teaching English as foreign langeiaghe reasons are clear and
persuasive. If we imagine teaching English as orga tapestry, then the skills are
strands interwoven together leading into optimamownication. It promotes real
authentic language, natural interaction, pictureiciness and complexity of English,

learning of real content and is highly motivatiahal
There are two basic formsof integrated-skill apploa

- Content-based language instruction — it emphadeasing content through
language. Students practice all language skilistegrated way.

- Task-based instruction — is based on performingkstashat require
communicative language use. These tasks are cotestrin a way that they can
stand alone as fundamental units and require cdmepteng, producing,
interacting and manipulating. This types increasteslents’ collaboration and

interaction through pair and group wdrk.

1.2. Relationship between listening and reading

Listening and reading skills are considered to e/ similar as they both engage
and rely on motivation, interest, purpose and [Bsicg strategies, knowledge and
expectations of the world, culture, co-text, and tanguage system. Also, they are

largely the subconscious application of sub-skillee reader or listener is actively,

4LEWIS, M., HILL, J. Practicaltechniquesforlanguageteaching. Croatia: Thomson,2002. ISBN 0 906717 55
8.136 p.

5OXFORD, R. IntegratedSkills in the ESL/EFL Classroom, 2001. Online. 2 March 2012
<http://www.ericdigests.org/2002-2/esl.htm>

6OXFORD, R. IntegratedSkills in the ESL/EFL Classroom, 2001. Online. 2 March 2012
<http://www.ericdigests.org/2002-2/esl.htm>
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though normally unconsciously, constructing underding and uses this to draw
conclusions, make evaluations, changes in knowleattjaide and behavidr.

Listening may be sometimes considered to be mdfewdi as it has to be
processed in real time and there is the need fwones Also, the problems such as
background noise and distance could be presenprtimeinciation can be bad or unclear
and there is more redundancy. Moreover, itemsatephonetically quite different can
represent the same underlying forms and the listea® to tune into language, content

and features of speaker’s vofte.

On the other hand, reading can be considered tadve difficult as in reading
there is no prosody present, there is less reduwydéhis might be confusing for
proficient readers), less extra-textual informateomd the receiver does not have the

possibility to intervene and negotiate the mearling.

1.3. Defining listening comprehension
Listening is not only the perception and processihgignal but the “process of
parallel construction on the part of the listereemstruction of a coherent interpretation
which is consistent as far as possible with theusiio clues and the listener’s
image.™®Apart from this definition, the following aspectfiasld be considered in
providing a clear insight into listening comprehens

1.3.1. Reasons for teaching listening comprehension
The basic source for listening comprehension inclhss is the teacher who is
consistent in their speaking styles. Therefors,itécessary to expose learners to a lot of
other different varieties of spoken English,as they likely tomeet with these outside
the classroom.lt is also important to lead studemtie understanding of English as the

world language.

In addition, Bowen and Marks list the following seas for teaching listening

comprehension:

7BOWEN, T., MARKS, J. Inside teaching. Oxford: A dvision of Heinemann Publishers, 1994. ISBN
0435240889.176 p.

8 BOWEN, T., MARKS, J. Inside teaching. Oxford: A dvision of Heinemann Publishers, 1994. ISBN
0435240889.176 p.

o BOWEN, T., MARKS, J. Inside teaching. Oxford: A dvision of Heinemann Publishers, 1994. ISBN
0435240889 176 p.

10 BOWEN, T., MARKS, J. Inside teaching. Oxford: A dvision of Heinemann Publishers, 1994. ISBN
0435240889 176 p. (p.131)
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- To give further revision and practice of previousdarnt language in new
contexts

- To introduce new language items in context

- To practice the skill of listening comprehension

- To help learners understand spoken variety of Bhgli

- To build their confidence

- To help them realize that they should not overretihey don’'t understand
everything*

In performing listening comprehension, there isidely accepted dichotomy
between doing listening in order to teach and pradanguage and doing listening in
order to teach and develop listening skiffsThe first one is product orientated, where
words and functions are thought and material idam syllabus of structures. The
second aim is process-oriented where the detailth@flanguage contained in the
material are of secondary importance and the nadtesichosen based on learners’
needs:?

1.3.2. Approaches to teaching listening comprehension

As it is in all the language skills, there are tlasic approaches towards
listening comprehension — finely tuned input andgidy tuned input. In the later,
especially with less skilled students in listencmmprehension or when level of the
audio material does not correspondent with thellevstudent, panic may occur as the
result of not having control over the speed ofrdmrding. This have to be detected by
the teacher and avoided as it is really frustraind demotivating for students. There
are several ways of avoiding this problem. Whes dearthat a student is troubled and
frustrated, it is necessary to change into finehed input; also it is possible to hand the
control over the recording to the students.

Another possible classification of approaches t@ tteaching of listening
comprehension presents two complementary procesBegtom-up processing and top-

down processing. The formerinvolves “decoding timming utterance or message and

n BOWEN, T., MARKS, J. Inside teaching. Oxford: A dvision of Heinemann Publishers, 1994. ISBN
0435240889 176 p.

12 BOWEN, T., MARKS, J. Inside teaching. Oxford: A dvision of Heinemann Publishers, 1994. ISBN
0435240889 176 p. (p. 129)

B BOWEN, T., MARKS, J. Inside teaching. Oxford: A dvision of Heinemann Publishers, 1994. ISBN
0435240889 176 p.
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making use of the linguistic signals actually traitged.™* It includes features of a
message such as identifying and distinguishing sjagdammar and structure. The later
means “making use of previous knowledge and inftiomavhich is not transmitted in

the message, and using this information and besisterpreting the message.”

As far as the use of authentic and non-authendterling material is concerned,
there is certain discrepancy among the authorsid amd Hill claim that it is important
to expose learners to the authentic material froenviery beginning and in this way
prepare students for the real life situations winawvelling or in the encounter with other
speakers of Englistf. However, Scrivener suggests not worrying aboutrémerding
appropriate to the level but about setting the safsk the right levet” Therefore,
teachers can use authentic material with learneteva level but have to adjust the

tasks.

It is generally accepted that listening can bedsudi into sub-skills. Lewis and Hill
provide following classificationand believe thaathing aimed at developing sub-skills

is more efficient’:

= Ability to follow the general idea

= Ability to understand particular detail

= Ability to check a specific piece of pre-knowledge
= Ability to understand the speaker’s intention

= Ability to understand speaker’sattitude and feeding

1.3.3. Principles of teaching listening comprehension

Teachers have to make sure that the recordingtigigood quality and everyone in
the class can hear it well. Harmer stresses thatetigagement of the students is
essentid’, they have to be introduced to the topic and natéig to listen to the

“LONG, M. H., RICHARDS, J. C. Methodology in TESOL: A bookofreadings.
Boston:Heinle&Heinlepublishers, 1987. ISBN 0-8384-2695-6. 421 p. (p. 159)

BLONG, M. H., RICHARDS, J. C. Methodology in TESOL: A bookofreadings.
Boston:Heinle&Heinlepublishers, 1987. ISBN 0-8384-2695-6. 421 p. (p. 159)

16LEWIS, M., HILL, J. Practicaltechniquesforlanguageteaching. Croatia: Thomson, 2002. ISBN 0 906717
558. 136 p.

v SCRIVENER, J. Learning teaching: A guidebook for English language teachers. Oxford: Macmillan
Education, 2005. ISBN 1-4050-1399-0.431 p.

BLEWIS, M., HILL, J. Practicaltechniquesforlanguageteaching. Croatia: Thomson,2002. ISBN 0 906717 55
8.136 p.

“HARMER, J. How to teachEnglish. London: Longman, 1999 (fifthimpression), firstpublished 1998. ISBN
0585 29796 6. 198 p.
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recording. After engaging, he suggests following pfattern of Engage-Study-Engage-
Activate where study means understanding how thgulage is organized and activate

means practicing the language.

The preparation prior to the actual listening teskecessary and can be realized in
many different ways. However, it depends on theellewf difficulty and
learner’sabilities. It is believed that “listenirgkills develop more efficiently if their

interest and linguistic expectations are arouseatiirance *

Moreover, the focus should be on the use of lang@agwell as on the content. It is
important to replay the listening and assign ddfertasks for different stages of

listening. It is also suggested to exploit listeniaxts to the fulf?

Lewis and Hill are stricter in their principles. &h claim that students’ listening
mustbeprepared and studentsshould not be askestdn for more than two or three
minutes becausethe concentration wondersoff dfigr Listening for students at the
lower level should not exceed 20 seconds, as “Beechstening practices which go on

for long periods area waste of everyone'’s time amedcounter-productive™

The main difference between real life listening &stkning when learning a foreign
language is the fact that in reality we listen talerstand the message whereas in the
classroom we listen for variety of purposes such nasv words and phrases,
grammatical structure, synonyms, etc. However, areapproach the real life listening
in the classroom when inviting students to respiondarious ways, for instance non-
verbally or with vague language. Lewis and Hill esffa list of more imaginative

responses for a listening activity:

» Imagine and describe what the speakers look likeverere they are
= Form questions for the speakers
= Express their agreement or disagreement with thakgrs

°4ARMER, J. How to teachEnglish.London: Longman, 1999 (fifthimpression), firstpublished 1998. ISBN
0585 29796 6. 198 p.

21LEWIS, M., HILL, J. Practicaltechniquesforlanguageteaching. Croatia: Thomson,2002. ISBN 0 906717 55
8.136 p. (p.63)

ZZHARMER, J. How to teachEnglish.London: Longman, 1999 (fifthimpression), firstpublished 1998. ISBN
0585 29796 6. 198 p.

ZLEWIS, M., HILL, J. Practicaltechniquesforlanguageteaching. Croatia: Thomson,2002. ISBN 0 906717 55
8.136 p. (p.63)

2LEWIS, M., HILL, J. Practicaltechniquesforlanguageteaching. Croatia: Thomson, 2002. ISBN 0 906717
558. 136 p.
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»= Imagine a continuation of the dialogue or narration

Listening comprehension skill is often consideredpassive and receptive skill.
Bowen and Marks argue that this might suggestithatder to listen effectively all we
have to do is relax and listen. But “even thouglke ttrocesses may be deeply
unconscious, listening entails a great deal ofvaathental participation on the part of
the listener.® They support this claim by listing the processes sub-processes that

are involved in proficient listening:

= Picking up sounds from the stream of speech andrasg them to phonemes
= Picking out word from the stream of speech

= Assigning word forms from citation forms

» Understanding prosody

= Recognizing prominence

= Recognizing the effect of cohesive devices

= Assigning coherence to discourse

» Reconstructing ellipses

= Constructing meaning from the words heard

= Guessing meaning of unknown meaning and phrases

» Recognizing known language in a context that isumifar

» Interpreting the likely intention behind errors

» Filtering out any other ambient language or otloemsls

» Predicting

= Attending to discourse-organizing elements

= Selectively paying attention and constantly varytimg level of our attention
= Dealing with redundancy

= Choosing the content for remembering

* Remembering the chosen content and letting theinémgaone slip by

» Relating what we hear to our previous knowledgeexperience

= Constructing and revising understanding

= Checking what we hear against possible accompanymog-linguistic

information

» BOWEN, T., MARKS, J. Inside teaching. Oxford: A dvision of Heinemann Publishers, 1994. ISBN
0435240889 176 p. (p. 131)

2 BOWEN, T., MARKS, J. Inside teaching. Oxford: A dvision of Heinemann Publishers, 1994. ISBN
0435240889 176 p.
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= Interpreting implied intention, attitude and infation
= Recognizing where we are having difficulties untsding
= Checking our understanding, possibly asking forifi¢tation and influencing

what we are listening to

1.3.4. Sources of listening comprehension activities

Apart from teacher’stalk, the most common sourcenaterial used for listening
comprehension in the classroom are audio recordigdl sort — authentic or non-
authentic that can represent various topics. Furtbee, sources can be also found

outside the classroom when visiting a theatre perdmce, cinema or a concert.

The attitudes towards using video in the classrdomlistening comprehension
differ as there are visual senses engaged as weélinaght deviate the focus from
listening comprehension. However, because of tis, video might be used in a
creative way which makes the listening more intangsand motivating. Harmer
suggests playing the tape without sound, covetiegpicture or freezing the picture and

eliciting the continuation of the actiéh.

Bowen and Marks stress that everything what teackays before, during or after
the lesson in the target language is the sourcksteiing. They provide following
examples®

= The teacher elicit spoken replies to a written eser
» The teacher explains some special arrangementekbweek’ s lesson
» The teacher converse with the class before thenestsrts

» The teacher tells a story

Furthermore, they add that students are the sdarceach otherwhen performing
the activity in pairs, groups or as the whole classtudent can be also the source for

himself/herself. For example, when he/she formslatsentence quietly before uttering
it.2

27HARMER, J. How to teachEnglish.London: Longman, 1999 (fifthimpression), firstpublished 1998. ISBN
0585 29796 6. 198 p.

28 BOWEN, T., MARKS, J. Inside teaching. Oxford: A dvision of Heinemann Publishers, 1994. ISBN
0435240889.176 p.

2 BOWEN, T., MARKS, J. Inside teaching. Oxford: A dvision of Heinemann Publishers, 1994. ISBN
0435240889.176 p.
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Besides the sources mentioned, there are othecesotlrat are not normally used in
every lesson such as broadcast via commercialiseday cable and satellite or using

songs which is will be discussed in detail in thikofwving chapters.

1.3.5 Common problems in listening comprehension
According to Bowen and Marks there are certain comproblems that learners

have when listening to English. These &re:

» The language is too fast

» The speakers eat their words

» The speakers swallow their words

» The speakers do not pronounce words as they attenvri

» There are many differences of pronunciation

As the solution to these they claim that the pefoapof any language for a
foreign learner “asfast” is normal. Also, that evdtough pronunciation teaching is
based on the notion of phonemes or segments thasemuenced to form words and
utterances, the stream of speech contradictsitiearity and expresses indeterminacy
of real speech. As to the “swallowing” of the wardss due to the fact that vowels are
ideally pronounced only in stressed syllables aodsonants could be dropped from
clusters, or assimilated to adjoining sounds. \alityt of words stress position and
linking causes obscurity of word boundaries, tomaHy, they believe that English is
exceptionally versatile in connected speech andspilling is not reliable guide to
pronunciation. All this can subvert listener's egjations based on written forms and
might lead to hostility towards English langudg&herefore, teachers should be aware
of possible problems that learners face when deugolistening comprehension and

solve them adequately.

30 BOWEN, T., MARKS, J. Inside teaching. Oxford: A dvision of Heinemann Publishers, 1994. ISBN
0435240889.176 p.
3 BOWEN, T., MARKS, J. Inside teaching. Oxford: A dvision of Heinemann Publishers, 1994. ISBN
0435240889.176 p.
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2. Degree of languageskills development at intermediatievel

Common European Framework was established to prostsnmon European
basis of language syllabuses, curriculum, textboamhkd examinations. Moreover, it
defines levels of proficiency which allows learnegbilities and progress to be

objectively measured and compared at each stagarwiing at any time.

For the aim of this paper we will provide a dgston of the four language skills

at the intermediate level according to Common EeaopFrameworf

On a global scale, intermediate level learnerescdbed as an independent user
who “can understand the main points of clear stahdaput on familiar matters
regularly encountered in work, school, leisure, &an deal with most situations likely
to arise whilst travelling in an area where theglaamge is spoken. Can produce simple
connected text on topics which are familiar or @rgonal interest. Can describe
experiences and events, dreams, hopes and ambdimhdriefly give reasons and

explanations for opinions and plars.”

2.1. Degree of listening comprehension skills developmeat intermediate level

- Student can guess the meaning of occasional unkmowds based on the
context and understand the meaning of sentenhbe ibpic is familiar.

- Can generally follow of extended discussion (ifesgieis clear in standard
language)

- Can follow clear speech in everyday conversation

- Can understand straightforward factual informatemd identify general
messages and specific details

- Can follow a lecture or a talk when the subjectteras familiar

- Can understand simple technical information

- Can understand the information content of recordedbroadcast audio

material about familiar subjects (if it is cleardasiow)

*>The Common European Framework of Reference for Languages.Council of Europe, Education and
languages.Online. 11 November 2011.

*The Common European Framework of Reference for Languages.Council of Europe, Education and
languages.Online. 11 November 2011.
<http://www.coe.int/t/dg4/linguistic/Source/Framework_EN.pdf> (p. 24)
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Can follow films with straightforward storyline amtkar languagé

2.2. Degree of speaking skills development at intermedia level

Can fluently and reasonably sustain straightforwgeslcription presented in
linear sequence of points on a range of subjedisenf field of interest

Can give detailed accounts of experiences, desgri@actions and feelings
Can tell the plot of a film or book and describeithreactions

Can describe dreams, hopes, ambitions and realagined events

Can narrate a story

Can provide brief explanations and reasons forgylapinions and actions
Can develop a well-structured argument that cowdfdilowed without
difficulties

Can give a prepared straightforward presentatioa familiar topié

2.3. Degree of reading comprehension development at inteediate level

Can understand straightforward texts on range bjests related to their
fields of interest

Can find and understand general information of ylay need

Can search for specific information

Can understand and recognize significant pointarinarticle on familiar
subject

Can identify the main conclusions in argumentatiegt that is clearly
written

Can understand the general line of argument buh@cdssarily in detalil
Can understand the description of events, feelarg$ wishes in personal
letters

Can understand clearly written instructiins

**The Common European Framework of Reference for Languages.Council of Europe, Education and
languages.Online. 11 November 2011.
<http://www.coe.int/t/dg4/linguistic/Source/Framework_EN.pdf> (p. 231)

*The Common European Framework of Reference for Languages.Council of Europe, Education and
languages.Online. 11 November 2011.
<http://www.coe.int/t/dg4/linguistic/Source/Framework_EN.pdf> (p. 59)

**The Common European Framework of Reference for Languages.Council of Europe, Education and
languages.Online. 11 November 2011.
<http://www.coe.int/t/dg4/linguistic/Source/Framework_EN.pdf> (p. 231)
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2.4. Degree of writing development at intermediate level

Can write very brief reports with factual informatiand state reasons
Can write personal letters

Can describe basic details of unpredictable events

Can describe dreams, hopes and ambitious

Can describe plot of film or book

Can briefly give reasons and explanations for plangons and opiniof's

*’The Common European Framework of Reference for Languages.Council of Europe, Education and
languages.Online. 11 November 2011.
<http://www.coe.int/t/dg4/linguistic/Source/Framework_EN.pdf> (p. 232)
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3. Using song in development of listening comprehensickills

Recent years have shown that in teaching a for&gguage, teachers are
searching more and more for creative ways of te@cho they can engage themselves
and learners in an enjoyable and rich learning eepee>® Using songs in development
of listening comprehension skills has a great pgaieto create this kind of learning

experience.

3.1.Reasons for using songs in development of listenimgmprehension skills
It is believed that “you learn to speak by gootklsng; good listening means the
listeners are actively involved® Taking this into consideration alongside with the
general fact that young people are very interestgabpular music, it can be claimed
that developing listening comprehension throughgsonas what it takes to be very

effective and successful method.

Bassano and Christison believe,that in the proog#sstening skills development,
students are “asking for more opportunity to becahenselves in the new language.
They want to become enthusiastically and authdhtizavolved.”*® When they listen to
the songs that they themselves like or choose d@heygiven this opportunity and can

express themselves freely in the activities aintedbaeloping certain skills.

3.1.1. Prosodic features
Rhythm, stress and intonation are the prosodicufeat of speech. Developing
listening comprehension skill is very important &ese of the presence of these and
someother factors that cannot be found in the o#rems of language — such as
background nois&Students can be exposed to all of these in songs whaborated to

appropriate, meaningful and effective listening poemension activities.

Songs are especially effective aid in establisihegular beat — regular placement of

stressed syllables in a sentence in English whitbnocauses difficulties to some

38ROST, Michael.Teaching and Researching listening. Edinburgh: Pearson Education, 2002, ISBN978-0-
582-36930-6. 309 p.

39LEWIS, M., HILL, J. Practicaltechniquesforlanguageteaching. Croatia: Thomson, 2002. ISBN 0 906717
558. 136 p. (p. 64)

“®LONG, M. H., RICHARDS, J. C. Methodology in TESOL: A bookofreadings.
Boston:Heinle&Heinlepublishers, 1987. ISBN 0-8384-2695-6. 421 p.

“"HARMER, J. How to teachEnglish.London: Longman, 1999 (fifthimpression), firstpublished 1998. ISBN
0585 29796 6. 198 p.
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learners? When using songs they can be thought rhythm asd ahyme in a

spontaneous and natural way.

3.1.2. Use of authentic material

The basic argument for using authentic materiathiea classroom is that if
students are ever to use English language outsidecliassroom, pre-selection of
material (that is done in the textbooks) is notgdads. A student can ask a simple
question but there is no guarantee that the anwiflebe simple as welf? There are
also arguments for using specially written mateflacause of possible frustration
caused by misunderstanding at lower levels) but rathors recommend incorporating

authentic material.

It is necessary to expose learners to real spakegubge so they are ready to
understand English outside the classroom. Teacoteamaot expect their students to
handle types of language they have never been edpos There are certain features
that are distinctly different in listening actids especially designed for English

language teaching (ELT) and authentic listeningviies. Some of them ar¥:

» Intonation — there is a tendency in recordings dsedLT for the intonation to
“resemble that which indulgent mothers use to Betherefore it is not what
can be heard from English speakers outside theroas.

= Enunciation — in ELT designed recording it is psety excessive, there is only
minimal assimilation and elision

= Complete sentences — that are present in ELT whkeneeeal speech they are
mostly loosely connected.

» Pace — usually ELT listening is recorded in unifastow pace which might be
boring for the learners. The real spoken discoigssharacterized by changing

pace and it is usually rapid.

*LONG, M. H., RICHARDS, J. C. Methodology in TESOL: A bookofreadings.
Boston:Heinle&Heinlepublishers, 1987. ISBN 0-8384-2695-6. 421 p.

43LEWIS, M., HILL, J. Practicaltechniquesforlanguageteaching. Croatia: Thomson, 2002. ISBN 0 906717
558. 136 p.

*LONG, M. H., RICHARDS, J. C. Methodology in TESOL: A bookofreadings.
Boston:Heinle&Heinlepublishers, 1987. ISBN 0-8384-2695-6. 421 p.

LONG, M. H., RICHARDS, J. C. Methodology in TESOL: A bookofreadings.
Boston:Heinle&Heinlepublishers, 1987. ISBN 0-8384-2695-6. 421 p. (p. 177)
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= Formality — authentic speech is usually not stasidad and formal. It also often
contains slang and other colloquial forms, evenaswerds. However, these are
rarely found in classical ESL listening.

= Mutilitation — that is almost always present inlrif@ such as passing cars and
other people talking and it is only rarely presentESL listening. However,

learners should get used to it since it is natpaal of real listening?®

Furthermore, Porter and Roberts claim that thefansunrealistic match between
the characteristics of the language which studstaris to and that which he is taught to
produce. This match between the language for pteuand reception is perhaps a
major reason for the classic situation in whictdstus do well in the classroom but are
unable to transfer their skills to the world ouesid’ There, they are understood but
when their interlocutor answers “with loosely coosted strings of phrases and
clauses, laced with colloquialism and referencesvbat is wrongly assumed to be
shared knowledgé® and also has a certain accent it is almost imples&r the student

to understand.

Due to the differences mentioned above, PorterRuotukrts suggest using authentic
material such as radio programs (weather forecests, etc.), greetings of people,
recordings of songs, station announcements, radverasements and extracts from

conversation&?

In the past but also often nowadays, foreign lagguaaching was based on careful
structural progression and listening was introduceber late in the course. However,
in real life, people hardly speak using the sameacsire in two or more sentences and
that is one of the reasons the real life talk istalifferent from the recordings used in

the classroo!. Therefore, Lewis and Hill recommend starting gsiauthentic

**LONG, M. H., RICHARDS, J. C. Methodology in TESOL: A bookofreadings.
Boston:Heinle&Heinlepublishers, 1987. ISBN 0-8384-2695-6. 421 p.

*LONG, M. H., RICHARDS, J. C. Methodology in TESOL: A bookofreadings.
Boston:Heinle&Heinlepublishers, 1987. ISBN 0-8384-2695-6. 421 p. (p. 178)

*LONG, M. H., RICHARDS, J. C. Methodology in TESOL: A bookofreadings.
Boston:Heinle&Heinlepublishers, 1987. ISBN 0-8384-2695-6. 421 p. (p. 178)

LONG, M. H., RICHARDS, J. C. Methodology in TESOL: A bookofreadings.
Boston:Heinle&Heinlepublishers, 1987. ISBN 0-8384-2695-6. 421 p. (p. 178)

50LEWIS, M., HILL, J. Practical techniques for language teaching. Croatia: Thomson, 2002. ISBN 0 906717
558.136 p.
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listeningat an early stage in the course and npé¢@&xXistening to be acquired but rather
thought — by developing the sub-skills as well lafal listening comprehensich.

The same authors also claim that the language insathny course books is not
language but language-like behavior — that is tires and absurdities that are not

present in the real life conversatiofis.

Long and Richards also strongly support this ideaubhentic material. They claim
that materialtypically used in the classroom failsrepresent accurately the nature of
spoken discourse in reality and therefore cannepgme learners for listening in the real
world.>® They promote the idea of the use of authentic nisteith the claim that
learners can be prepared for it when using prediagy activities that provides them
with schemata, language and scripts and with apjateptasks during listening that

give learners the opportunity to use predictiofect®n and inferencing strategi¥s.

In real spoken language, speakers express themmseffigently, that is the words
that are less important might be dropped (ellipse®reover, consonants and vowels
are affected by their position in words and thaidke into their omission, assimilation
and disappearance of word boundari@hese all are present in songs that learners can

be exposed to and therefore develop better unaelistpof real language.

As far as the ungrammatical forms often used ingsare concerned, it is known
that “due to the effort speakers put into plannamgl organizing the content of their
utterances in ongoing time, grammaticality is ofteiss relevant than ideational
coherence> Therefore grammatically incorrect structures afteroused in spoken
discourse and when exposing learners to criticedected songs we are getting them

ready for a real life spoken language.

51LEWIS, M., HILL, J. Practical techniques for language teaching. Croatia: Thomson, 2002. ISBN 0 906717
558.136 p.

52LEWIS, M., HILL, J. Practical techniques for language teaching. Croatia: Thomson, 2002. ISBN 0 906717
558.136 p.

>>LONG, M. H., RICHARDS, J. C. Methodology in TESOL: A bookofreadings.
Boston:Heinle&Heinlepublishers, 1987. ISBN 0-8384-2695-6. 421 p.

>*LONG, M. H., RICHARDS, J. C. Methodology in TESOL: A bookofreadings.
Boston:Heinle&Heinlepublishers, 1987. ISBN 0-8384-2695-6. 421 p.

>LONG, M. H., RICHARDS, J. C. Methodology in TESOL: A bookofreadings.
Boston:Heinle&Heinlepublishers, 1987. ISBN 0-8384-2695-6. 421 p.

**LONG, M. H., RICHARDS, J. C. Methodology in TESOL: A bookofreadings.
Boston:Heinle&Heinlepublishers, 1987. ISBN 0-8384-2695-6. 421 p. (p. 165)
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3.1.3. Language learning and language acquisition

Some theoreticians make distinction between languagrning and language
acquisition. The former is conscious and the lateunconscious. When developing
listening we utilize the both processes — much dfatwis heard influences both
consciousness and unconsciousness. Lewis andl&lith that experiments have shown
that it is possible to teach a foreign languagenduearly stages of learning when
productive skills are only required a little bibfn the students. Parts of listening and
reading were selected so they were comprehensbtket students and subsequently
they helped the acquisition and built students-esieem. These students later showed
better than average progress in productive skills.

These results can be applied into using songs wéeerhing English.Songs can
be chosen to play for conscious learning but atsdmme time used for unconscious
acquisition. Teachers can achieve acquisition alsen playing songs as background

for some other activities.

3.1.4. Retention

Another fact that can be pointed out for the actairusing songs in listening
comprehension activities is that “permanent or eargn memory works with meaning,
not with form. The propositional meaning of sen&s retained, not the actual words
of grammatical devices that were used to expres§ ftherefore, since it is the meaning
of lyrics rather than grammatical devices thatrleas are interested in when listening to
a song, it is more probable that knowledge gaihexiway is going to be stored in their

long-term memory which is desirable in learningpeefgn language.

For this mental representation of meaningto becpuorposeful and memorable

students need to use all the resources of theid:min

= achieve sensory and affective experience of theodise
= connect the discourse to their previous experient&guage and of life

= fill in the gaps in the discourse to achieve th@moompletion and continuity

LEWIS, M., HILL, J. Practical techniques for language teaching. Croatia: Thomson, 2002. ISBN 0 906717
558.136 p.

*)LONG, M. H., RICHARDS, J. C. Methodology in TESOL: A bookofreadings.
Boston:Heinle&Heinlepublishers, 1987. ISBN 0-8384-2695-6. 421 p. (p. 162)
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= relate the discourse to their own interests, naedsviews®

Considering the above it is apparent that whenestisdearn through listening to
the songs that they like and are interested iry g&t involved in affective experience,
they connect it to their previous experience délhigng to the songs in English language
and achievetheir own completion and continuity loé songs as they start to fully
understand them in the lessons. These altogetiménilnate to the effective retention of
what they learn.

Furthermore, Lewis and Hill claim that “learning asmedium-to —long-term
process, and we really retain language which weerstand and feel involved with
while we are open®® This also supports the idea of using song aaiviéis students get

actively involved in them.

3.1.5. Motivation

“What and how much is learned is influenced by tearner's motivation.
Motivation to learn, in turn, is influenced by tirdividual’s emotional state, beliefs,
interests and goals, and habits of thinkifiglt is clear that motivation is therefore one

of the key things for successful learning.

Emotional factors also influence individual’'s matilon in a great deal. While
positive emotions such as curiosity, joy, amusemeserenity enhance motivation and
performance, the intense negative ones — suchxastynnsecurity, and panic, fearing
punishment, failure or ridicule detract from motiea. Mild anxiety, however, can

enhance learning by making the learner concentratbe task?

Motivation could be extrinsic — relies on exterpabssure and intrinsic — exists
within the individual and is driven by their intsteand enjoyment. Intrinsically
motivated studentswillingly engage in tasks andkatorimprove their skills. Intrinsic
motivation is stimulated by their creativity, nadlrcuriosity and tasks that are

>ROST, Michael.Teaching and Researching listening. Edinburgh: Pearson Education, 2002. ISBN 978-0-
582-36930-6.309 p.

GOLEWIS, M., HILL, J. Practical techniques for language teaching. Croatia: Thomson, 2002. ISBN 0 906717
558.136 p.

*'Mccom BS, B., MILLER, L. Learner-centred classroom practices and activities:Maximizing
studentmotivation, learning, and achievement. California: Corwin Press, 2007. ISBN 1-4129-2690-4. 182
p. (p. 52)

2Mccom BS, B., MILLER, L. Learner-centred classroom practices and activities:Maximizing
studentmotivation, learning, and achievement. California: Corwin Press, 2007. ISBN 1-4129-2690-4.182
p.
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innovative, optimally difficult and relevant to penal interests and give learners
chance for personal choice and confrol.

Since there is always something that students ateinterested in but must
learn, teachers should put a lot of effort in mating them. Three major conditions for
intrinsic motivation were elaborated based on netealeacher should help learners

feel:

= competent and able to succeed
= autonomous and self-determining

= accepteff

Due to the fact that effort is one of the majoricatiors of motivation to learn,
educators should facilitate motivation with effgetistrategies — purposeful learning
activities, guided practices that enhance posgiv®tions and intrinsic motivation. The
evidence that students use active learning stegegre paying attention, doing the
assignments or going beyond what is asked, pergistihrough difficulties and
challenging to hard work Furthermore, peer learning can enhance motivasi®n
learners have to put a lot of effort into learnthg information and put it forward when

in the role of the teacher.

Teachers should put a lot of emphasis on motivativeg learners so they let
“interest be the engine that deepens their leatrfificeenagers are generally interested
in music and listening to the songs is somethirad they do on daily bases, therefore
providing them with such material and use it foarleng English presupposes

enhancing theirmotivation and progress.

In orderto build up students’ motivation Seligs@tommends stressing the

importance of English language as an internatidevauage. He provides ten initial

SMccom BS, B., MILLER, L. Learner-centred classroom practices and activities:Maximizing
studentmotivation, learning, and achievement. California: Corwin Press, 2007. ISBN 1-4129-2690-4.182

*McCoM BS, B., MILLER, L. Learner-centred classroom practices and activities:Maximizing
studentmotivation, learning, and achievement. California: Corwin Press, 2007. ISBN 1-4129-2690-4.182
p.

®MccoMm BS, B., MILLER, L. Learner-centred classroom practices and activities:Maximizing
studentmotivation, learning, and achievement. California: Corwin Press, 2007. ISBN 1-4129-2690-4.182
p.

®Mccom BS, B., MILLER, L. Learner-centred classroom practices and activities:Maximizing
studentmotivation, learning, and achievement. California: Corwin Press, 2007. ISBN 1-4129-2690-4. 182
p. (p. 55)
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activities that help learners to get interested ammtivated. Among them four are
connected with using son§s:

= Make a list of the pop singers or groups who smémglish or have names in
English.

» Choose and bring to the class a pop song or pao\itat they like. Help them
to transcribe and translate it.

= Make a list of films, computer games and songs whiave the titles in English
or are in English and are subtitled.

= Ask students what they want to do when they leasieod and list the
professions in which it is necessary to speak Ehglamong these professions

Selingson lists pop singer)

Moreover, Selingson promotes extra-curricular a#is such as meeting English-
speaking people such as musicians or trip to Emgleaking events such as musicals
where students can see the relevance of theirtgffoit is clear that Selingson

considers songs as one of the key elements fagasorg students’motivation.

Besides, it is believed that the more listeningletis do, the more their interest and
desire to speak is arous&dlf teachers make listening (playing songs) livelyd
enjoyable, the language comes to life and motivadcales up.

Selingson, too, stresses the importance of choibenwmotivating students to
learn’® This can be easily applied to learning throughgsprwhen teachers allow

students to choose what songs they would likesterlito and work with in the class.

In addition to all mentioned above, Harmer belgewbat the key to the
motivation is choosing material according to theeleand interest of learners.It
cannotbe either too difficult or too easy as thiswihen learners lose motivati6h.
Teachers should therefore choose listening mateai@fully.

67SELIGSON, P. Helping students to speak. London: Richmond publishing, 1997. ISBN 84-294-4926-4.96 p.
*®SELIGSON, P. Helping students to speak. London: Richmond publishing, 1997. ISBN 84-294-4926-4.96 p.
**SELIGSON, P. Helping students to speak. London: Richmond publishing, 1997. ISBN 84-294-4926-4.96 p.
°SELIGSON, P. Helping students to speak. London: Richmond publishing, 1997. ISBN 84-294-4926-4.96 p.
""HARMER, J. How to teachEnglish.London: Longman, 1999 (fifthimpression), firstpublished 1998. ISBN
0585 29796 6. 198 p.
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3.1.5.1 Useful and fun

When designing a song activity, teachers should inemind the question: "Is it
usefun?*? That is, whether the activity is fun but usefuts¢ same time. On one hand,
students are unlikely to learn something unlesy drgoy the process but on the other
hand they should perform an activity with seriouspose. Thus, it is important that the
task itself is worth doing and learners are acyiveVolved. As there is wide range of

songs available, teachers have great possibildieseatively adopt them into learning.

3.1.6. Positive learning atmosphere
Positive learning atmosphere can help to estalblesdithier levels of students’
feeling, thinking and behaving. These help leartereel safe and share their ideas as

well as to participate in the learning procéss.

Learning is also greatly influenced by social iat#ton and communication with
others. When using songs that are of common inten@®ng learners, they are also
being provided by the topic to talk about outside tclassroom and therefore

strengthening their relationships.

Sharing the same interest in music can intensily positive relationship
between students and teachers andthat assurestiutiants experience their learning as
meaningful, personal, complementing their other Igoaand prompting their

understanding?

When teachersmanage to create positive socialxdghfecilitates the quality of
thinking, creativity, problem solving and higherh@vements® Creating positive
social context can be achieved with music. Moreoresearches have shown that “the

most important predictor of student motivation andange of positive academic and

"2LEWIS, M., HILL, J. Practical techniques for language teaching. Croatia: Thomson, 2002. ISBN 0 906717
558. 136 p. (p. 19)

*Mccom BS, B., MILLER, L. Learner-centredclassroompractices and activities:
Maximizingstudentmotivation, learning, and achievement. California: Corwin Press, 2007. ISBN 1-4129-
2690-4. 182 p.

"McCcom BS, B., MILLER, L. Learner-centredclassroompractices and activities:
Maximizingstudentmotivation, learning, and achievement. California: Corwin Press, 2007. ISBN 1-4129-
2690-4. 182 p.

>McCoM BS, B., MILLER, L. Learner-centredclassroompractices and activities:
Maximizingstudentmotivation, learning, and achievement. California: Corwin Press, 2007. ISBN 1-4129-
2690-4. 182 p.
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nonacademic outcomes is students’ perception their tteachers create positive

relationships and positive climate for learnidg.”

Selingson claims that the atmosphere in the classraffects all that students
do. The ideal atmosphere is “one which is fun awely, but also positive, discipline

and businesslike’® To achieve this, teachers need to balance thenfinig’®:

» Friendliness, approachability, sensitivity
= Mutual respect

= Sharing of responsibilities

= Co-operation

»  Flexibility

In summary, Selingson believes that students needeél comfortable and
relaxed’°When carefully designing activities with songs,cteers can achieve right

balance for class atmosphere suitable for effedtiaming.

3.1.6.1. Pair and group work
Many authors promote the idea of working in groopgairs, as more students are
directly involved, they can help each other andce“#imosphere is more relaxed and

conductive to good language learniffg.”

Selingson also provides the solution for elimingtistress and tension in the
classroom. He recommends using “pairwork as ofseepassible so speaking a foreign
language becomes the norm, rather than an aliéritgéf It is fairly easy to design
song activities to be performed in pairs or gro@msl therefore contribute to the

positive atmosphere.

Pair and group work not only help to eliminate riegafeelings but also increase

student talking time, improve quality of talkingdansing features of natural speech, its

"*Mccom BS, B., MILLER, L. Learner-centredclassroompractices and activities:
Maximizingstudentmotivation, learning, and achievement. California: Corwin Press, 2007. ISBN 1-4129-
2690-4. 182 p. (p. 58)

77SELIGSON, P. Helping students to speak. London: Richmond publishing, 1997. ISBN 84-294-4926-4. 96
p. (p. 18)

78SELIGSON, P. Helping students to speak. London: Richmond publishing, 1997. ISBN 84-294-4926-4.96 p.
°SELIGSON, P. Helping students to speak. London: Richmond publishing, 1997. ISBN 84-294-4926-4.96 p.
80LEWIS, M., HILL, J. Practical techniques for language teaching. Croatia: Thomson, 2002. ISBN 0 906717
558.136 p.

$1SELIGSON, P. Helping students to speak. London: Richmond publishing, 1997. ISBN 84-294-4926-4. 96

p. (p. 19)
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natural framework for interaction and help to indualize language learning and

teaching. Selingson

pair/groupwork®?

provides comparison

betweenditibaal

teaching and

Traditional teaching

Pair/groupwork

The teacher initiates every exchange

Studentsiiaitheir exchanges

Only one selected student responds to
teacher

tB¢her students respond

The teacher judges the acceptability

&tudents judge the acceptability (mc

response (phonological and grammaticahturally as in real life)

accuracy)

bre

The focus is usually on accuracy

The focus is oremoa fluency

The rest of the class listen, do not inters

iIct Sitgle interact more, listen mo
carefully

[€

Performing publicly creates pressure

Performingfront of fewer people is
more private

Teacher spends time leading the clz
selecting speakers and judging

19acher is freer to listen to more studg
at once and offer individual help

nts

There is not enough chance for student

s3tudents have space to express themse

express themselves freely

2lves

Table 1: Comparison between traditional teaching and paiigowork

Pair/groupworkmakesthe class more active and ebjeyand it is more likely to

motivate students. Moreover it can give them manafidence and it encourages them

to work more autonomousfy.

3.1.7. Development of all language skills

Since there are so many different song lyrics, theyide almost unlimited

source for teachers to work with. Obviously, thean de primarily used either for

listening comprehension activities or reading hulbsequently also for speaking and

writing activities. Furthermore, the activities cae especially aimed at developing

some of the sub skills. It is up to the teacheadopt the activity according to the needs,

level and interests of the students.

Various songs contain various materials that teaclvan use for listening

comprehension — diverse accents, diverse range océbulary, slang, colloquial

expressions, metaphors, distinguishing

minimalsgp&tc.

2SELIGSON, P. Helping students to speak. London: Richmond publishing, 1997. ISBN 84-294-4926-4. 96

p. (p. 42)

83SELIGSON, P. Helping students to speak. London: Richmond publishing, 1997. ISBN 84-294-4926-4.96 p.
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Similarly, the same material but in the writtennfocan be used for reading
comprehension — understanding obvious and hiddemimgs in the text, learning new

vocabulary and new expressions.

Writing skills can be develop as well, when studecwmplete the lyrics with
their own words, write their own songs, respondhi lyrics, write continuation of the

story in the lyrics or write the reflection on theeaning of the song.

Especially unlimited seems to be the possibilitgéwelop speaking skills when
using songs. This can already be used during tbdigiening activity when students
can express their opinions or comment the choseg, goctures used with the song, the
topic, predict what the song is going to be abetd, During the song they can talk to a
partner or to other members of the group when pmifgg the given task and finally,
post-listening activity can also be used for ratglithe lyrics, discussing the quality of
the song, meaning of the song, author, genre, Eggwsed in the song, develop and
adopt the topic to their own lives, create the tjaas for the singer, suggest ways for

improving the song, etc.

3.1.7.1. Stimulation of natural conversation in English
As an addition to the specific ideas of song ab#éisialready mentioned, it is
inevitable to point out another important advantadeen usingsongs for developing

speaking skills — stimulation of natural conversati

Many authors believe that it is important to leaddsnts to use natural
language. Natural conversation does not alwaysespand to the classroom
conversations when teacher asks questions and fahe students answer. Normally,
when one speaker makes a statement, the other lrmves snterest and somehow
encourages the first one to continue. Also, in adselong monologue of one speaker

the other one usually shows feedb&tk.

Murphy stresses that for promoting the natural eosation in the classroom it
is important that teachers know and understand #stedents’ taste and interest of

music®®

84LEWIS, M., HILL, J. Practical techniques for language teaching. Croatia: Thomson, 2002. ISBN 0 906717
558.136 p.
®MURPHY, T. Music and Song.Oxford: Oxford University Press, 1996. ISBN 0194370550.151 p.
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When using songs in the classroom it is much easiget students effectively
use natural language because listening to musanésof the most favorite hobbies
among teenagers and it isone of their common ewgrydpics. Contrastively, many
topics in course books that are used for speakeityites are not attractive and
stimulating for students.Lewis and Hill claim thabrmal conversation outside the
classroom is most frequently about very banal ®@ind only rarely people discuss
more serious topics. They believe that many textbadfer relatively serious issues for
speaking activities such as the role of women,upiolh, etc. and “there is logically no
more reason for students to express their viewgherrole of women in the English
lesson than in physics and, bearing in mind thahé&English lesson they are required
to express their views in a language over whicly tieeve an imperfect, and often rather
poor, command, it is hardly surprising that somelshts are positively unwilling to
express their views on a subject about which thay mot actually care®*Therefore
these authors recommend using less serious topicstimulating comments and

conversations.

3.2. Alternative use of music and songs
Murphy proposes three other groups of possibilfiiesising songsin alternative

way — different from intentionally developing trenbuage skills with the actual songs.

The first of his categories is calledldning in Murphy stresses the importance
of the teachers to tune in to their students’ eges and taste for music so the suitable
material can be used in the class. This is impgrtaatause adolescents often use their
own music to manifest their group identity and sk$icovery. They also might reject
music that is out of date. It is also recommendetet students bring the songs they
would like to work with during the lesson. The maurpose of tuning in is therefore to
allow teachers to understand how their studentsepex and use music but also to

develop their language skift4He proposes the following suggestions:

= Musical introduction cards about students’ muspraferences
= Pop picture collage/questions — describing singers groups, giving
presentations about them

= Hit chart, music questionnaires — expressing opmio

$LEWIS, M., HILL, J. Practical techniques for language teaching. Croatia: Thomson, 2002. ISBN 0 906717
558. 136 p. (p. 119)
¥ MURPHY, T. Music and Song.Oxford: Oxford University Press, 1996. ISBN 0194370550.151 p.
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= Music survey,music newsletter, star reports — mgitipresenting, reporting

= Favorite songs of learners — dictating to each rotlgressing games,
presentations

= Discussion on the extreme opinions on music angson

= Assigning weekly song rota who will be choosingg®for the lessons

The second category is calledJust MusidMurphy states that “it is only a
matter of time before teachers catch on the poweffect that music can have on a
student’s performance, whether it is used as backgl or foreground composition,
reading and discussion, in language classes dhar areas® It is believed that music
gives energy and inspires. Murphy provides pracggamples of using music to fulfill

this function®®

= Start with music to set certain mood, relax or exthe students

» Play background music to relax or stimulate stuslemhile performing an
activity

» Play and stop the music for the game — Stop amndsiimeone who ...

= Play music while students capture their reactions t

» Play music and lead students to visualization amdequent description

» Play music to inspire students while stream of cmmsness writing

= Elicit different associations with the same pietenasic

= Use advertising jingles to show the power of musicompanying a message
and let students create the advertising messages

The Artists and the industsythe third category that exploits songs withosing
the actual lyrics. It is focused on the artistsnikelves and on the industry. The
advantage is that articles on this topic are widelgilable in the magazines or on the

internet. The specific ideas for use are as folldws

» Guessing game — Who am | (an artist)
= Sorting artists into different categories
= Grouping genres of music

= Identity cards with pop stars’ profiles

$MURPHY, T. Music and Song.Oxford: Oxford University Press, 1996. ISBN 0194370550. 151 p. (p. 37)
$MURPHY, T. Music and Song.Oxford: Oxford University Press, 1996. ISBN 0194370550.151 p.
MURPHY, T. Music and Song.Oxford: Oxford University Press, 1996. ISBN 0194370550.151 p.
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= Creating questions and roleplaying magazine intevsi

» Presenting and working with musical terminology

» Students write their music journals

= Story writing based on the titles of the songs

= Discussion based on hit charts, pop songs, pogsindu

= Make students aware of how important music is ieirtHives using a
questionnaire

= Discussion based on quotations on the subject sfavand songs

= Grammar focus on song titles

3.3. Classification of song activities
Murphy argues that dividing song activities intategpries according to the
conventional language is unnatural and difficultteachers often exercise more

skills at once. Therefore he suggests dividing:thto

1. The activities that start with reading and writiagd move on to listening
and singing

2. The activities that start with listening, speakargl singing and then proceed
to reading and writing

However, Hancock provides another perspective @assdication of song
activities which is elaborated in more detail. Ttligssification is based on the focus of

the song activity — on skill, on language form artbe topic of the sony:

1. According to the focus on skill
a. Listening - songs can provide practice in listersidls.

i. Prediction
1. Picture discussion
2. Key word discussion
3. Snippets
4. Prediction — completing the task before listening

ii. Listening for gist

1. Picture selection

*'MURPHY, T. Music and Song.Oxford: Oxford University Press, 1996. ISBN 0194370550.151 p.
2 HANCOCK, M. Singing Grammar: Teaching Grammar through Songs. Cambridge: Cambridge University
Press, 1999. ISBN: 0521625424. 96 p.
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2.

2. Note-taking

3. Discourse-type recognition

4. Function recognition
iii. Listening for detall

1. Word-spotting
Gap-filling
Error-finding
Sequencing
Picture sequences
Picture differences
Dictation

Questions

© © N o g s~ w D

True or false
b. Speaking, reading and writing skills can be invdiia follow-up
activities (see 3. According to the topic)
According to the language — songs can be used dosfon the form of
language, including grammar, vocabulary and proiadioc.
a. Grammar
i. Tense-selecting
ii. Error-identifying
lii. Transformation
iv. Word-ordering
b. Vocabulary
i. Text reconstruction
ii. Lexical transformation
li. Search
iv. Lexical gaps
c. Pronunciation
i. Sound search
ii. Stress search
lii. Script transformation
iv. Drilling
v. Singing
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3. According to the topic — songs can provide topios dliscussion and
extension activities.

a. Characters

Diary-writing
Letters
Role-play

Imagining

Summarizing
Continuing

Prior events

iv. Reporting
v. Story-telling
C. Lyrics poetry
i. Genre transformation
ii.  Ambiguity
d. Musical styles
i. Classification

ii. Culture reflection

Furthermore, Hancock emphasizes that it is impbtamaximize the opportunities
that song has to offer. To choose an appropriatigitgctype for a certain song, he

offers the following guideliné®

» Listening skill activity:
»= The lyrics of the song are clearly audible
= The level of difficulty is appropriate for my class
* Language form activity:
» The song provides a good illustration of a cersdrocture
» The song includes a lexical field which fits wellthe course
»= The pronunciation is natural enough to present daino
* Topic-based activity

» There are clear characters or an obvious plotaryhics

BHANCOCK, M. Singing Grammar: Teaching Grammar through Songs. Cambridge: Cambridge University
Press, 1999. ISBN: 0521625424. 96 p.
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= The poetic images or the cultural background of slomg is suitable for

discussion
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Il.  Practical part

4. Evaluation of the song activities presented inotirse books and other

sources

4.1 Analysis of questions

The questions formulated for the evaluation of sactiyities were:

1.What kind of song activities do course books (Nideadway Intermediate, New
English File Intermediate, New Cutting Edge Intedmnaé&) contain and what do they
develop?

2.What kind of song activities do other sourcesaonand what do they develop?

3. What is the difference between the song aawifiresented in course books and song

activities presented in other sources?

To answer the research questions | used the ctad®h system of Hancock
presented in his publication Singing Gramrifahfter analyzing and listing the areas of
focus of individual songs, | arranged them in apbréor better schematic distinctness.
This allowed me to compare the song activities froourse books and the song

activities from other sources.

4.2Song activities presented in coursebooks for mmediate level
In my research | scrutinizedsong activities of éhdkfferent course books at the

intermediate level:

= New Headway Intermediate(NH)
= New English File Intermediat®(NEF)
= New Cutting Edge Intermedidfg(NCE)

i HANCOCK, M. Singing Grammar: Teaching Grammar through Songs. Cambridge: Cambridge University
Press, 1999. ISBN: 0521625424. 96 p.

> SOARS, J., SOARS, L. New Headway: Intermediate, student's

book. Oxford: Oxford university press, 2003. ISBN-139780194387507.160 p.

96OXENDEN, C., LATHAM-KOENIG, CH. New English File: Intermediate, student's book. Oxford: Oxford
university press, 2006. ISBN 978 0 19 4518000.159 p.

97CUNNINGHAM, S., MOOR, P. New Cutting Edge Intermediate, student’s book. Essex: Longman,
2007.1SBN 0582825172.175 p.
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. New Headway Intermediat®ntains twelve units that include four songs:

a. Who wants to be a millionaire
listening skill activity — focused on listening fdetail; it is as pre-teaching for
reading comprehension task (introduces the topibetrticle)

b. My way
listening skill activity — the first task is focuseon listening for gist (verbal
answers are required) and the second task isihgtéor detail — gap-filling with
the option to choose from two possibilities

c. California Dreaming
listening skill activity — lead-in tasks — studentsagine the mood of the song;
prediction — completing the task before listenitigtening for detail — gap-
filling with the option to choose from two possibés; topic used for discussion

d. Why does it always rain on me
topic used for discussion — lead-in — answeringstjaenaire, sharing answers
with a partner; listening for gist; prediction —nepleting the task before
listening; listening for detail — gap-filling witthe option to choose from two
possibilities; topic used for discussion — agreeorgdisagreeing with the

statements

. New English File Intermediatentains seven units including six songs:

a. We are family
listening skill activity — listening for detail —rmr finding(there is a word
highlighted in every line, during the first listewgi students put a tick or a cross
next to a line depending on the correctness oiitrel).
during the second listening they write the cormgotd where the incorrect one
was used

b. You can get it if you really want
listening skill activity — listening for detail —ag filling; matching the phrases of
the song with their meaning

c. Our House
listening skill activity — listening for detail —ag filling;listening for gist; focus
on language form — vocabulary — describing adjestiv

d. Skater boy
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listening skill activity — listening for detail —ag filling with articles; language
form focused activity — grammar — the use of a8c{if students cannot catch
the article while listening to the song, they cdhtlie gaps according to their
knowledge); listening for gist

e. Holding out for a hero
listening skill activity — listening for detail —-ag filling; second task is matching
phrases of the lyrics with their meaning; focudamguage form — vocabulary —
focused on adjectives

f. lIronic
listening skill activity — prediction — completirtge task before listening (filling

gaps with already written phrases); listening amelcking

. New Cutting Edge Intermediai@ntains twelve units including three songs:

a. Remember the days of the old schoolyard
listening skill activity — prediction — completirige task before listening (filling
gaps with verbs already written); listening and aitireg; topic used for
discussion; focused language form — grammar — gramanalysis based on
phrases in the song

b. Manic Monday
topic used for discussion; listening skill activityprediction — completing the
task before listening (filling gaps with words a@&dy written); listening and
checking; topic used for discussion

c. Out of Reach
topic used for discussion; listening skill activityprediction — completing the
task before listening (filling gaps with phraseseatly written);focused on
language form — vocabulary — identifying and sartiwords to certain

categories; pronunciation — sound search

4.2.1Categorization of song activities presented the coursebooks for B1 level

As it is obvious from the graph 1, all of thirtesnng activities from the three

scrutinized course books are used for developistgriing comprehension — listening

for detail, listening for gist and prediction. Algside with listening development, some

of them are focused on language form — grammagludary or pronunciation. Another

group of three simultaneously provides practicdigtening development and topics for
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speaking development. Finally, only two out of teen songctivities includ: all three
areas -focus on listening, language form and tc

Graph 1. Categorization othe songactivities presented in the coursebooks

intermediate leve

4.3Song activitiesrom other sources
Other source such asMusic and Songéy Murphy or Singing Grammaiby
Hancock provide wider range of ideas of song exalimn in Englisl language
classrom. In contras to the exerciseBom the course boo, they include various
physical activities, creative processfrequentgroup and pair woi, encourage
critical awareness and individual studies of legs.

Murphy provides the following propositio of songactivities;*®

a. Text completion and construct

= [istening skill activity, reading, guessing and quosition

= variations: include glossary of the missingrds; leaveout the rhyming words;
delete every fifth, seventh or ninth word; insertl @&xtraword; type out words

®MURPHY, T. Music and Song.Oxford: Oxford University Press, 1996. ISBN 0194370550.151 p.
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with mistakes; do not provide written text, studeran listen for certain
phrases, grammatical constructions, count the nurabé&mes they occur or
number the items in the order they hear them

b. Jumbled lyrics

listening skill activity and using of contextualielk

students order parts (stanzas, words in the liofethe lyrics

variations: give each student an expression otimg to listen for, as they listen
they have to arrange themselves physically in ardeshich they hear the song
c. Writing to know tunes

listening skill activity, creative writing, use diythm, rhyme and resonance
students supply song with different lyrics, finishes or make up whole new
lines

variation: teacher partially dictate the lyricsyd#nts have to predict and create
the rest

d. Song line answers

activity focused on topic

students create questions for familiar song linken make them into an
interview

e. Mass distance dictation

listening skill activity (selective listening); dgng dictation; language form
focused (pronunciation); physical activity

teacher distributes slips of paper with lyrics amdthe class or outside the class,
students work in pairs, one memorizes lyrics (jpgripart) and goes back and
forth to the other student and dictates, then therovay round

f. Changing the text

language form focused activity, changing lexicad grammatical categories
students change tenses, pronouns, adjectivesitogposites, gender reference,
then discuss in pairs whether the meaning of thg seas changed

g. Group songwriting

language form focused activity, composition anatve writing skill

teacher prepares stem sentences, students conggosen groups

this can be also transformed into lyric-writing test (individual, pair or group)
h. Poetic analysis of lyrics

languageform focused activity, poetic elementsap gongs
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students identify structural and poetic itemsdfigtanza, chorus, rhyme ...) in
the song

i. The English of pop lyrics

language form focused activity — identifying andagnizing different registers

of English

students identify registers of different songs

j. Discourse analysis of pop songs

language form focused activity

student scrutinize discourse analysis of lyricssigigated pronouns, time and
place reference, implications of the sex of thgeain...)

k. Photo-story dialogue writing

listening skill activity; topic focused activity;,oatextualizing the language in
song

students plan the scenes and subscripts as then lis the song, later take
pictures and complete the project

variation: videos can be made instead

l.  Songs and story writing

listening skill activity; topic focused activity gaventions in different song

types and styles)

students identify typical features of different gaypes, recognize clichés and
create songs of certain types exaggerating clichés

m. Song to literature

listening skill activity; topic focused activity

students identify parallelism between music andeothrtistic expressions

(literature, filmography), discuss the differencgken dealing with the same
topic

n. Song feedback

listening skill activity; developing critical awaress, language form focused
activity

students fill in questionnaire describing variowspects of the song (boring,
warm, good beat, good lyrics, disorganized, ...) ehgtening to the song

0. Cultural comparison and contrast of music

listening skill activity; topic focused activity
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students compare songs from different culturescuds and finally produce

written composition comparing and contrasting défe types of songs

p. Unknown songs and artists

listening skill activity; topic focused activityahguage of prediction

students listen to the songs of unknown authorsgaregs and justify who sing

which song (they can see the pictures of the s&)ger

g. Singing

language form focused activity

students sing the song practicing pronunciationiatwhation

variations: give different groups different paxissing

r. Song rotation dictation

listening skill activity

each student listens to and transcribes differemg $or five minutes, then hands
his/her paper to the next student. This goes ontHoty minutes, then the

comparison with the actual lyrics is made

s. Recording opinions

listening skill activity; topic focused activity

students record their opinions one after anotluyt @fter listening the song

t. Open selection song lab

listening skill activity, encouragement of indepentlearning

students choose a song to listen to, fill in thegsanalysis form

u. Name these songs

topic focused activity

at the end of the course students listen to this jpdrall the songs again and try
to recall the names

v. Tape exchange

listening skill activity, encouragement of indivlulearning and interaction

outside the classroom

students exchange mixtapes they created themsahdesomment on each other

choices
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Hancock provides the following song activities floe intermediate level in his book
Singing Grammar”®

A. If you're lonely

= [istening skill activity; language form focused ity

» students predict what the song is about based auargj listen for gist, fill in
them missing words in lyrics, practice pronunciafidook for adjectives of
feelings
B. Dangerous romance

= listening skill activity, language form focusedigity, topic focused activity

= students predict what the song is about basedaoiwan script, fill in the
missing words, practice pronunciation of regularbgein past tense, they write
another verse of the song
C. Josephine

= listening skill activity, language form focusedigity, topic focused activity

= students match parts of lyrics to the picturegetisfor detail, fill in gaps,
practice pronunciation, discuss the topic
D. Sweet things

= listening skill activity, language form focusedigity, topic focused activity

» students describe pictures and guess what theis@tgut, listen for gist, fill in
missing words in lyrics, practice pronunciationane the story
E. In trouble again

= listening skill activity, language form focusedigity, topic focused activity

» students predict what the song is about basedatuares, listen for detail, order
events in the song chronologically, practice pramation, write their own
verses
F. I've been waiting

= listening skill activity, language form focusedisity, topic focused activity

» students predict what the song is about and bamskey words, listen for
detail, fill in missing words, practice pronuncatj create possible further

dialogues between characters

HANCOCK, M. Singing Grammar: Teaching Grammar through Songs. Cambridge: Cambridge University
Press, 1999. ISBN: 0521625424. 96 p.
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4.3.1Categorization of song activities from other sourcs

Song activities of Murphy and Hancock are diveesifand incorporate the thr
elements -developing listening skill, focus on language fand focus on topic i
different way than the ones in course books. Th®y develop creativity and inclut

physial activity alongside the developing of languagéisk

Graph 2: Categorization othe song activities presentedather source

4.4Evaluation summary

The presented graphs 1 and 2 might suggest that the emivities presented
other sources are rich— as to the diversification and creativity of thekimas well ato
the areas that they focus. The song activities from other sources includgspizl
activity and develop students’ creativity in addlitito the song activities presentec
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the course books. Moreover, the song activitiesgred in the course books are more
in the intersection of two or three areas — theyraore versatile.
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5.Pilotage — the use of song activities in the clEasom

5.1 Research questions

My research questions for this part of the researete:
1.How do the students of this group perceive thaeseh song activities?
2. What makes the song activity appealing for tletgdents?

3. What makes the song activity difficult for thestudents and how does it

influence their motivation?

These questions were answered in the four parteeofesearch as follows in the

subsequent chapters.

5.2 Methodology
The practical part of the research took approxifgaen hours. It was divided into

four parts:

1. Students carried out twelve song activities

2. Students evaluated the activities — free writingleation

3. Students ranked the activities according to theefggence and according to the
degree of difficulty

4. Students were interviewed

The core of my research was based on qualitatiseareh — | wanted to find out
how do the chosen students perceive the chosenastivigies, what are their feelings
about them and how do these activities influeneenthTo reach the satisfying answers,
the method of unstructured free writing was used pre-research which provided clues
about students’ general impression of the actwitieor further investigation, | chose
the method of ranking where the students expretssd preferences of the activities
and the level of difficulty of the activities. Fihg students were interviewed to

complete the picture of their perception of thesgrosong activities.

5.3 Characteristics of the students
The research was carried out in Gymnaziumimdcka, Praha4 in class 5.D.Ten

studentswere engaged — four boys and six girlsg @g@enteen at average. For the
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protection of their privacy their names are notdjssymbol - “S + number” is used
instead. All of the students are Czech native-l@xcept two students — S4 and S5.

5.4 Characteristics of the chosen song activities
Students carried out the song activities in thdé@tssroom during their English
lessons where their teacher was substituted byltme order of the song activities was

random and students were not told the sourceseai.th
Six of the song activities were taken from coursddso namely:

» New Headway Intermediate/intermediate
o0 Why does it always rain on (€
o California Dreamingl)

= New English File Intermediate/intermediate
o Skater boyA)
o0 We are famil{B)

= New Cutting Edge Intermediate/intermediate
0 Manic MondayK)
o Out of ReacfL)

| formulated the remaining six songs activitieshatite help of the other sources

mentioned in the previous chapters.These are:

Upside dowr(C)
Hard Sun(D)
Rasmus FabefE)
Lazy sondF)
Lego hous€G)
Stereo heart$J)

O O O O O O

5.4.1 Categorization of the chosen song activities
Categorizing them the same way as the song aesvinh the theoretical part
(according to Hancock), it can be seen that thg swtivities from the coursebooks
are mainly focused on listening skill, topic anddaage form, whereas in addition,
the remaining six activities involve physical adiyy creative writing and visual

arts.
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New Headway Intermediate/intermediate

0 Why does it always rain on €
topic used for discussion — lead-in — answeringstjaenaire, sharing answers
with a partner; listening for gist; prediction —nepleting the task before
listening; listening for detail — gap-filling witthe option to choose from two
possibilities; topic used for discussion — agreeorgdisagreeing with the
statements

o California Dreamingl)
listening skill activity — lead-in tasks — studemntsagine the mood of the song;
prediction — completing the task before listenitigtening for detail — gap-
filling with the option to choose from two possibés; topic used for discussion

New English File Intermediate/intermediate

o Skater boyA)
listening skill activity — listening for detail —ag filling with articles; language
form focused activity — grammar — the use of a8c{if students cannot catch
the article while listening to the song, they cdhtlie gaps according to their
knowledge); listening for gist

o We are famil{B)
listening skill activity — listening for detail —rmer finding (there is a word
highlighted in every line, during the first listewgi students put a tick or a cross
next to a line depending on the correctness oivibral).
during the second listening they write the cormgotd where the incorrect one

was used

New Cutting Edge Intermediate/intermediate

0 Manic Monday(K)
topic used for discussion; listening skill activityprediction — completing the
task before listening (filling gaps with words a&dy written); listening and
checking; topic used for further discussion

0 Out of ReaclfL)
topic used for discussion; listening skill activityprediction — completing the

task before listening (filling gaps with phraseseatly written); focused on
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language form — vocabulary — identifying and satiwords to certain

categories; pronunciation — sound search

| formulated the remaining six songs activitieshatihe help of the other sources

mentioned in the previous chapters. These were:

0 Upside down (C)
= listening skill activity — listening for detail —avd spotting; focused on language
form — pronunciation — sound distinction in mininpalirs
= physical activity involved — each student goesronf of the queue every time
he/she hears the word
o Hard Sun (D)
= listening skill activity — listening for gist — slents work in pairs, they have one
blank poster in front of them. While listening, ookthe students writes down
the key words from the song and the other one dfaWstract) ideas from the
song.
» topic used for discussion — students discuss tksilple meanings of the song
= creativity — visual arts — one week project — stiugeake posters home and take
photos based on the ideas on the poster
»= one week later — discussion on the choice of photos
o Rasmus Faber (E)
= [istening skill activity — prediction — studentsveathree pictures of women, they
predict what is their style of singing; listeniny fgist and style — students listen
to three different songs and match them with theetlvomen
» topic used for discussion — students discuss agukdor their choices
= focused on language form — students listen for gairaerbs and attempt to
interpret them
o Lazysong (F)
» topic used for discussion — students discuss tke @bout laziness and what
they do when they have a lazy day
= listening skill activity — listening for specifimformation — what does the singer
do on a lazy day
= creativity — creative writing — students createirtlssvn version of the song by
filling in the gaps
0 Lego house (G)
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= [istening skill activity — students are dividedanthree different groups — each
listens for something else — for grammar (tensecsieins), for word stock
(unusual words, structures, slang, etc.), for nreani

= focus on language form and topic used for discussiostudents discuss in
groups and present their results and findingseaathole class

0 Stereo hearts (J)

= listening skill activity — listening for detail —-aeh student has a phrase of the
song and lines up according to the successionansting — physical activity
involved

» focused on language form — rhythm — students pedttie rhythm when rapping

along with the singer

In the following graph 3 it can be seen that soctiydies which were created from
sources other than the coursebooks (underlinedalbire the intersection of three areas
— not only they develop listening skills, but fuegthexploit the songs in the areas of
language form, topic and involve physical activotydevelop students creativity. On the
other hand, song activities taken from the courskb@re mostly aimed at developing

listening skill and/or use the topic of the sondfscussion.
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Graph 3: Categorization of the song activities used in thsearcl

5.5 Process of theesearct

As it was mentione@bove, the actual research was composed of fous —
carrying out the song activities, evaluating them written form, ranking ther
according to the preference and the degree of diffrcand finally evaluating them |

oral interview.

5.5.1 Processing of the song activities in the classnm

This chapter willdescribe the processing of theng activities that were carri
out in the classroorane by onélhe processing will be described based on Scrive
stages of listening activity in the t-feedback circlé®The complete worksheets tt
were sed can be found in the appendic-14.

1% SCRIVENER, J. Learning teaching: A guidebook for English language teachers. Oxford: Macmillan

Education, 2005. ISBN 1-4050-1399-0.431 p.
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0 Why does it always rain on

-lead-in — students filled in the questionnaire wbtheir pessimistic or optimistic
tendencies, then interviewed the partner with #es questions and compared their

answered and checked the questionnaire key foltsesu

- while listening activity — students listened e tsong for the first time — looked for the

answers to the question about singer’s pessinostptimistic attitude

- feedback on task — students discussed their asswith each other in pairs, then

presented their ideas to the whole class

- while listening activity — second listening —démts chose the right word from the pair

written to fill in each gap
- feedback on task — students were called on @ tteacorrect answers

- follow-up activities—students were asked to exptaree different lines of the song —
individual work, then voluntary presentation ofitheleas to the whole class; students
read the example opinions about singer’s attitutl expressed their opinions on the

topic — whole class discussion
o California Dreamingl)

- lead-in — students were asked to close their agdsimagine some warm place where
they would have liked to be, then they shared timefigined places with the rest of the

class

- pre-listening — students were asked to explas ¢bnnection between the words
chosen from the song; prediction — students wekedaso predict if the singer sings
about his home town and what are his feelings hed those the best word from the

pairs in the lyrics based on rhyming

- while listening activity — students were listegino the song and checking their

answers
- feedback on task — students were asked to reati@gorrect answers

- follow-up activities — students discussed the migg of given phrases from the song

in pairs
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o Skater boyA)

- lead-in — students were asked if they knew thegyssnd whether they liked it — whole

class discussion
- pre-listening — students were explained the wardsphrases in the glossary

- while listening activity — students listened tetsong and completed the lyrics with
the articles in empty spaces

- feedback on task — students were asked if thewaged to complete the lyrics

- while listening activity — students listened toetsong for the second time for

completion

- feedback on the task — students first checkeid #mswers with partner then they are

revealed the correct answers

- follow-up activities — whole class discussiontadents discussed what the moral of

the song was
o0 We are familyB)

- lead-in — students were asked whether a familgnbes is always naturallya friend as

well; they voted for and against and share thgjuanents with the whole class
- pre-listening — students were explained words@rdses in the glossary

- while listening activity — students listened tbe first time and put a tick or a cross
next to the highlighted words in the lyrics; stutgehstened for the second time and

corrected the words that they had marked as wrong
- feedback on task — students were called on @ ttemcorrect answers

- follow-up activities — students were asked tocdss what is the singer’'s attitude
towards the question set in lead-in discussiorgesits discussed in pairs, then each pair
presented their ideas

0 Manic Monday(K)
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- lead-in — students were asked to work in paid amswer how they usually feel at
different times of the week (Monday morning, Friddiernoon, etc.)

- pre-listening — prediction — students were agkedomplete the gaps in the song with

the words and phrases in the box
- while listening activity — students listened e tsong and checked their answers
- feedback on task — students were called on @ tleacorrect answers

- follow-up activities — students were divided irsmall groups and discussed the given

questions concerning the meaning of the song
o Out of ReaclfL)

- lead-in — students were asked to describe thargiof a woman reading a letter — her

possible feelings and thoughts

- pre-listening — students were presented a sisbidfl vocabulary and phrases and their
meanings were elicited; prediction — students ptedi what words were missing in the

lyrics

- while listening activity — students listened aclecked if their predictions were

correct
- feedback on task — students were called on tw ttee completed lyrics

- follow-up activities — students were asked tot@vghrases connected with sadness and
phrases connected with happiness from the sondestsi were asked to pair words in
the box according to the vowel sound, then pragroaouncing them

0 Upside dowr(C)

- lead-in — the meaning of phrase — to feel “upside/n” was elicited and students were
asked if they had ever felt “upside down”, the omé® wanted shared their ideas with

the rest of the class

- pre-listening — each student was given a cartl witvord on it (moon, spoon, willow,
pillow, sell, tell, sorry, story, town, crown), thenderstanding of these words was

checked
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- while listening activity — students listened e tsong and every time they heard the
word they come in front of the line

- feedback on task — for checking the correctnet® (wvent when to the front of the line
and how many times) students were given the complgics and each of them
highlighted the word that was given to him/her;rtlleey listened to the song again and

stood in the line according to the word while chieght in the lyrics and singing along

- follow-up activities — the whole class discussiostudents discussed why it was hard

to catch the right word (minimal word pairs)
o Hard Sun(D)

- lead-in — students were asked if they knew theienmto the Wildwhere this song
was played, the ones who did explained the plotthedneaning to the rest of the class

- while listening activity — students worked in fgaithey were distributed a blank poster
- one for each pair; one member of the pair wagdst write down key words of the
song and the other one to draw ideas or imagegtmded up while listening; students

were distributed the lyrics and listened to thegsagain completing their posters

- feedback on task — students compared the draveingshotes in pairs and discussed

their correlations

- follow-up activities — the pairs of students wasked to take photographs outside the

class based on the drawings and notes and bringtthéhe class the following week

- feedback on task — students shared the resultenfprojects with the rest of the class
and explained their outcomes

0 Rasmus Fabe{E)

- lead-in — students were asked about their fazamiusic style, the answers were
written on the board and students described, cosdpand exemplified them

- pre-listening — prediction — students were sholree pictures of female singers and

guessed their music styles

- while listening activity — students listened teetparts of three different songs and

wrote down the notes concerning the music styles
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- feedback on task — students shared their ideast dlve music styles and their guesses
about matching the singers with the songs, theyaggd their choices; they were told

the correct matches

- while listening activity — students listened teetthird song again and underlined

phrasal verbs that they had already known

-feedback on task — students shared the list optitasal verbs with their partner and

then shared it with the rest of the class
- follow-up activities — students were asked to tese phrasal verbs in short dialogues
o Lazy sondF)

- lead-in — students were distributed the worksheed drawn attention to the joke on
the top, they were asked to express their ideastdhe statement: “Laziness s nothing

more than the habit of resting before you get tisattl about laziness as such
- while listening activity — students listened e tsong and underlined unknown words
- feedback on task — the meaning of the unknowrdsrand phrases were elicited

- while listening activity — students listened ke tsong again and fill in their own lyrics
in the gaps of the uncompleted text, they were cadkekeep the lyrics funny and

rhymed when possible
- feedback on task — students shared their lyrits thve rest of the class

- follow-up activities — the brainstorming was merhed on the question — how to

overcome laziness and students vote for the beat id
0 Lego hous€G)

- lead-in — students were asked to brainstorm tteas what can a lego house

represented when talking in metaphors, then thelaexthe concepts

- while listening activity — students worked indlbrgroups, the first group focused on
grammar (prevailing grammar structures, tenses)uskd second group focused on

vocabulary stock (slang, phrasal verbs, ...), thedtbroup focused on the meaning of

59



the song (their interpretation of it); the firsstening was performed without the lyrics,
the second listening was performed with lyrics

- feedback on task — each group presented thaesomés for the rest of the class

- follow-up activities — students had a chance tea the ideas stated in the

presentations from their classmates
0 Stereo heart$J)

- lead-in—whole class discussion —students weredagkthey have ever gotten a mixed
tape or a mixed CD from a friend — on what occasiod how it made them feel —

students freely shared their experiences

- pre-listening — each student was given a phnasa the song and the unknown words

were explained

- while listening activity—students arranged thelvesin the line according to the order

of the phrases sang in the song

-feedback on task — students kept standing initleeand checked if the order is correct

while listening to the song again

- while listening — each student rapped the phedgeg with the singer to practice the
rhythm in English language

- follow-up activities — each student shared histheughts about the meaning of the

phrase with the rest of the class

5.5.2Students’ evaluations — free writing

Following the song activities, students were ast@®dgive a general evaluationin
written form. No criteria were set. This was dore the pre-research, to find out
students’ attitudes and feelings about the sonyites that were carried out. These
evaluations were interpreted through the techniguieoding. Each evaluation was
labeled with a code and categorized either to pesitor negatives. Then the prevalence
of codes was summarized and similarities and diffees were discussed. The complete

texts of evaluations can be seen in the appendix.
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On the whole, the evaluations were affirmative. Tees categorized as having

positive value were as follows:

= Describing atmosphere in the classroom

= fun

= friendly

" no stress
= relaxing

» pleasant
= delightful

= friendly approach of the teacher
= Describing the activities
= familiarity with the songs

*= enjoyable

»= unusual
= relaxing
= variability

» educational
* positive change
= more interesting than song activities in courselsook
* |earn new words
» |earn to pay attention to the lyrics
» interesting group work
» interesting physical activities
= Describing motivation
» positively motivating
» |ooking forward to the lesson
= participation in choosing of the songs
= will strengthening
» encouragement of individuality

» inspiration to further listening at home
The codes categorized as having negative value agef@lows:

= Describing the activities
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= badly chosen songs
= difficult
= ineffective method

*= undemanding tasks

These codes were later used for composing intengeestions along with the

results of the ranking according to preferencedegtee of difficulty.

5.5.3 Students’ ranking of the activities accordingo their preference and
according to the degree of difficulty
As the third part of the research which was follogvithe written evaluations,

students were asked to rank the activities accgririwo criteria:

1. According to their preference — the one thegydikhe most was given twelve

points, the one they liked the least was givenpoiet.

2. According to the degree of difficulty — the masfficult one was given twelve

points and the easiest one was given one point.

In order to better recall the activities, all oettworksheets and written lyrics were
spread in front of them. They had enough time t&emtheir decision and they were

allowed to talk to each other and discuss.

The following table 2 shows the order of the prefee. Each student assigned
points to each song. The maximum (the best one)twelsye, the minimum (the worst
one) was one. Certain tendencies can be seen igréuing; however three students
showedclear deviation from the majority — S1, S@ &4.This can be seen in graph 4
where the ranking of each student is formed intuave for better illustration of the

differences between them.

As the subsequent interview suggested, S2 didiketthe chosen songs as he/she
prefers alternative music. In the case of S4, theiadion from the opinion of the
majority might be caused by the fact that this siidhas immigrated to the Czech
Republic and therefore does not share the samearaluliackground with the rest of the

class. The reasons for deviation of S1 are not.clea

tudents S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 | Sum | Ran

Songs
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ASiaer 6 2 6 12 [ 1 2 [ 9 | 7 11| 10[66 |6.

Bweae |1 |3 |7 |11 | 6 | 7 | 2 | 9 | 3 | 5 |54 |o.

family

Dtad (12 |4 |2 |2 |3 | 11| 11| 3 | 10| 6 |64 |8

E:Rasmus | 11 6 5 1 4 6 3 2 1 4 |43 10.

G: Ledo 7 11 4 8 12 10 12 12 12 12| 100 | 1.

H: why does | 4 10 1 3 5 3 1 1 2 3 |33 |12.

it always
rain on me

I 5 7 9 4 7 4 10 10 8 1 |65 |7

California
dreaming

J: stereo 10 2 8 10 10 12 6 6 7 7 |78 |4

hearts

K: Manic 2 8 10 7 8 9 5 8 4 8 |69 5.
Monday

L: Out of 3 5 3 5 2 1 4 4 5 2 |34 |11

reach

Table 2:Ranking of the song activities according to prefieee

*Sum — the summary of points that each studengassdito each song. (12-the most

likeable song/1-the least likeable)

63




Graph 4: Ranking of the song activities according to prefiee— students’ tendencies

The second rankin(table 3)was based on individual perception of the degre
difficulty. Again, each student assigned certain number oftgdm each song. Tt
maximum wastwelve (the most difficult song) and the minimumsaane (the leas
difficult song). The tendencies are clearly visible here as welydwer, the studer
that stand out are $hd S.This can be again seen in graph 5 where the ramirgch

student iformed into a curve for better illustration of ttiéferences between the

S2’sdeviationfrom the majoritycan be explained in the similar tel as in the
previous ranking. De to the fact th this student does not share the same ta music
as therest of the class it can be assumed that the sused for theactivities were not

familiar to him/her and therefore were not at the same levdiffi€ulty.

The reason fc different ranking of student S&ight again be due to the differe
cultural backround and therefore differelearningexperience and different percept
of the degree of difficult it can be also caed by his/her different level English
languagecomparing to the other students in the ¢

Students | S7 S2 S3 sS4 S5 S6 S7 S8 S9 S10 Sum | Rank

Songs

A: Skater 5 10 |9 1 10 |8 6 1 1 1 52 |o.
oy
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BWelare 4 8 10 3 6 3 1 2 2 7 46 10.

family

C:Upside 8 6 1 7 3 11 10 7 7 8 68 5.

down

D:HardSun | 12 5 12 12 11 12 12 12 6 12 106 | 1.

E:Rasmus 11 11 11 11 5 6 9 11 11 11 97 2.

Faber

E:lazysong | 7 12 3 2 12 5 11 10 12 4 78 3.

G:lego 9 3 7 8 1 10 7 6 10 2 63 6.

house

H: why does | 1 2 2 4 9 2 4 8 3 6 41 11.

it always
rain on me

I: California | 1 6 5 7 1 2 4 5 3 36 12,

dreaming

J: stereo 10 |4 4 6 4 7 8 5 9 5 62 |7.

hearts

K: Manic 3 7 8 10 2 4 5 3 4 9 55 8.
Monday

L: Out of 6 9 5 9 8 9 3 9 8 10 76 4,

reach

Table 3: Ranking of the song activities according to tlegde of difficulty

*Sum — the summary of points that each studentrsditp each song. (12-the most
difficult song/1-the least difficult)
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Graph 5:Ranking of the song activities according to therdegf difficulty— students’

tendencies

The following table 4 comparing the preference witte degree of difficult
confirms the idea nntioned in the theoretical paagbout motivatio: it is important to
set the task which is neither too difficult nor teasy for the students as bwof them

make the activityess appealir.

Songs D and E which were both ranked as the mtistulti were placed around
the average in the rking of the degree of preferencilso, on the other er of the
ranking —the easiest son H and | were placetlelow or slightly above the average
the level of preferenc

Looking at it from the perspective of preferer— the most liked songF and G
were neither too difficult nor too ec. They are placed just slightly above the iage of

the difficulty level wherea the least liked song H is also ooiethe least difficuli

Songs | Preference Degree of
(summary | difficulty
of points) | (summary

of points)

A 66 52

B 54 46

C 83 68

D 64 106

E 43 97

F 87 78
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G 100 63
H 33 41
I 65 36
J 78 62
K 69 55
L 34 76

Table 4: Relation of preference to tldegree of difficulty

120

100

80

60 + i —  mPreference
Degree of difficulty

40 - H

20 - — | ‘

0 -

Graph 6:Relation of preference to the degree of diffic

5.5.4 Studentsevaluations— interviews

The lagtart of the research w the interviewwith the students, concerning t
song activities that were carried « The aim was toimd out more abouthe matters
they mentioned in the written evaluations and tto betterunderstand their percepti

of the song activitie

Students were freehanswering fiveopen-endeguestions.In order to create
more relaxing atmosphere where they could feel toeghare their ideas and attituc
they wereallowed to answein pairs.Also for this purpose, the interviews were hel
Czech.The complete transcripts of the intervietranslated into Engliscould be seen

in appendix 2.

Thefirst two questions were formulated to clarify tencepts of “unusualness” a

“fun” as these were used in almosiof their written evaluations to desbe the song
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activities. The remaining three questions were dirakinvestigating the atmosphere
which most of the students previously described “iedaxing”, “friendly” and
“pleasant”. It also aimed at investigating the uefhice of this atmosphere on the

students.
The questions were as follows:

1. In what way are the activities with songs unuswahpering to the activities that
you normally do in the English lessons?

2. Which types of song activities were fun for you?

3. What is the atmosphere like in the class duringattievities with the songs
compering to the atmosphere during normal Engéskdns?

4. How does this atmosphere influence you?

5. Did the activities with songs evoke any positiveliiegs in you?

The answers werelabeled with codes and then groupddr two headings — song
activities and atmosphere. Afterwards, the concepisected with the song activities
were categorized into the ones explaining “unussdhand the ones describing “fun”.
The concepts describing the atmosphere were fonmedthe table comparing the
atmosphere during usual activities and the atmaospdhgring the song activities that the
students carried out for the purpose of this researhe coding of the answers can be

seen in the appendix.
The outcomes were as follows:
Song activities

- unusual
positives:
familiar
activity with a real meaning (authentic)
being active
moving around
sitting in the circle
participations in choosing of the songs

creative

O O O O O O o o

different way of perception
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0 creating associations

0 paying attention the whole time

0 correcting the lyrics

o lining up with the phrases

0 interesting

0 amusing

o diverse

0 creative

0 pleasant

o employing other perceptions of learning

0 better retention (through creating associations)

o funny

o0 appealing
negatives:

0 not very effective (should be combined with drdlsd other teaching
methods)

o0 undemanding tasks

o tasks too difficult when the songs wereunknown

- fun

positives:

0 enjoyable

o physical activities

0 group work

o well-chosen songs

0 creating lyrics

o filling in the missing words

o0 taking pictures

o analyzing song from different angles

Atmosphere
- comparison

Duringthe usual activities During the song actasti
0 tense 0 relaxing
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o] formal 0 friendly

0 strict 0 enjoyable

o] stressful 0 loss of fear to speak
0 loss of fear of making
mistakes

o] being passive 0 being active

o] not trying hard

0 sitting quietly

0 students do not try 0 students are eager to work
0 positive feelingsgenerated
by positive songs
0 positive memories
generated by positive and known
songs

Table 5: Comparison of the atmosphere during the usual/aies and

during the song activities

These answers can be correlated with the rankihnghe song activities

according to the preference and according to tha t&f difficulty.

The results of the ranking of the song activiteexording to the preference
showed in table 6reveal that the first four mospylar song activities were the ones
that were inspired by the sources other than thesebooks (all of the activities |

formulated are underlined in table 6).The intenseskiowed the reasons why:
- Lego house (G)

Students were working in groups, they were activelplved. It was diverse —
each group was analyzing different aspect of thg ggrammar/vocabulary/meaning).

They had to be creative — prepare a short presemtait the aspect for their classmates.
- Lazy song (F)

Students were actively involved, they were alsative — they had to create
their own lyrics. It was amusing— they were compgsihe lyrics with hidden funny

meanings.
- Upside down (C)

Students were active — moved around — physicaligctnvolved (each student
went in front of the queue every time he/she hehel specific word assigned to
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him/her). Theyalso had to pay attention the whaotestin order to catch the specific

word.
- Stereo hearts (J)

Students were active — moved around — physicaligcinvolved (students lined
up according to the phrase assigned to them). $t dierse — rap song (there are no

song activities using rap songs in the scrutinzaarsebooks).

Correlating the results of the other end of thkiieg with students’ answers, the

reasons can be interpreted as follows:
- Why does it always rain on me (H)

The song was not positive (the lyrics are rathegpatiee), there was no physical
activity involved. It was rather passive, studatitsnot have to create anything on their
own, they got the lyrics and had to choose thet rghrd (already written) to fill in each
gap. It was rather an undemanding task.

- Out of reach (L)

The song was not positive (the lyrics are rathegative), there was no physical
activity involved and the task was rather undemagydistudents got the lyrics, they had

to fill in the missing words.
- Rasmus Faber (E)

The tasks were quite demanding and students wdrgiven the lyrics at the
beginning. These were unknown songs for them (tivere three songs involved in this

activity). Also, there was no physical activity aived.
- We are family (B)

It was rather undemanding and uncreative task destis were given the lyrics,

they had to correct the mistakes. Also, there veaghysical activity involved.

To summarize, it can be deduced that the stugeafsrred the activities, which
were more demanding, creative, diverse, involvegsigal activity and group work. All
of these were considered to be unusual and funsiaguand interesting. It is obvious

that the songs inspired by other sources (thesauraderlined in table 6) were more
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appealing to the students which might be due to fdot that the song activities
presented in the coursebooks are often repetilise the same structure of tasks which
are not very demanding and creative.

G: Lego Hous€100*)

F: Lazy son87%*)

C: Upside dowr(83*)

J: Stereo Heart&/8*)

K: Manic Monday (69*)

A:Skeiter boy (66*)

I: California Dreaming (65*)

D Hard Sun(64*)

©|0\N o 01w N =

. B We are family (54*)

10. E Rasmus Fabdn3*)

11. L Out of Reach (34%)

12. H Why does it always rain on me (33*)

Table 6: The results of the ranking of the song activitiesording to the preference

*The summary of points that each student assign@@th song. (12-the most likeable
song/1-the least likeable)

G
F
C
J
K
A
|
D
B
E
L
H
0 20 40 60 80 100 120
B - songactivities from coursebooks
@ - songactivities inspired by other sources

Graph 7: Comparison of preference between the songs aesvitom coursebooks and
songs activities inspired by other sources
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The correlation between the students’ answers lamdanking according to the
degree of difficulty can also be used to interpineir perception of the activities.As it is
clear from table 7 students considered the songitaes inspired by sources other than
coursebooks (all of these are underlined in théetdh to be more difficult than song

activities from the coursebooks.
The reasons for choosing them as the most diffangts were as follows:
- Hard Sun (D)

The song was unknown for the majority of the claisd they were not given the
lyrics for the first task. The follow-up task was a form of a project (one week
duration) — students had to take pictures basetherdrawings and notes they took

while listening to the song in the class.
-Rasmus Faber (E)

There were three songs used for this activity d@dsongs were unknown for

the students. Also, the lyrics were not providedtifie first task.
- Lazy Song (F)

Students had to create their own lyrics based enatltual lyrics of the song.

They were told to try to make their lyrics funnydastick to the rhymes.
- Out of reach (L)

Students had the lyrics, but the text was not ceteplThey had to fill in the

missing words, but it was not indicated in the t@kere were the words missing.
The reasons for choosing the least difficult onesan
- California Dreaming (1)

The task was rather easy and undemanding — stutladtgo circle the right
words in the lyrics, but the pairs of words weremptetely different (such as:

blue/brown) and that made it very easy to detextitfht one.

- Why does it always rain on me (H)
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This song activity was composed of the same tagkeaprevious one - the task
was rather easy and undemanding — students hactke the right words in the lyrics,
but the pairs of words were completely differentc{s as: close/open) and that made it

very easy to detect the right one.
- We are family (B)

The task was rather undemanding — students hatitise with some of the
words highlighted — they had to correct the wromgs Also, it was a notoriously

known song; students have heard it many times befor
- Skater Boy (A)

This was another notoriously known song, studeatgerheard it many times
before, and many of them knew the lyrics by heart.

To summarize students’ perception of the degredlifficulty of the song
activities, it can be said that if they knew theng®ithe tasks were easier for them,
whereas if they did not know the songs, they carsid the tasks as more difficult.
Furthermore, they found it easy to circle the odrmeord or to correct the words already
written. These were the most common tasks in they sactivities presented in the
coursebooks, which presupposes that the studertuused to them and therefore

developed a certain degree of proficiency in thetof the tasks.

D Hard Sun(106%*)

E Rasmus Fabgd7*)

F Lazy Song78*)

L Out of reach (76%)

C Upside dowr(68%*)

G Lego Hous€63*)

J Stereo Heart62*)

K Manic Monday (55%)

© 0 NG W N

. A Skater Boy (52*)

10. B We are family (46*)

11. H Why does it always rain on me (41*)

12. | California Dreaming (36*)

Table 7: The results of the ranking of the song activitiesording to the degree of
difficulty

*The summary of points that each student assigneddi song. (12-the most difficult

song/1-the least difficult)
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B - course books’ activities
[l - songactivities inspired by other sources

Graph 8: Comparison of the degree of difficulty betweengbngs activities from the
coursebooks and the songs activities inspired bgratources

5.6Analysis of results

Several interesting findings were reached in tloegss of the practical part. Six
song activities were chosen from the course boolsaaother six were created(with the
inspiration from other sources) and then triedweitih a group of ten students evaluated
them afterwards.

The student course books for intermediate levatain some song activities —
maximum one song activity per unit. However, ak tactivities are structured quite
similarly and aim mostly at developing listeningliskith addition of their topic used
for discussion or the focus on language form. Témgym not to exploit the song to the
fullest.

On the other hand, other sources such as MusicSamd)y by Murphy and
Singing Grammar by Hancock provide the outline domost unlimited potential that
songs have when they are creatively transformem antivities. They involve physical
activity, develop students’ creativity and are aimat several areas of language
development at the same time.
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As the results of the research suggest, song tesivigenerate positive
atmosphere in the class because students are rmiwvelyainvolved, more eager to
work and lose the fear to speak. These all togetssure better learning. However,
students declared their preference of those sotigites that were created for the
purpose of this research as they found them mongsiawgp, innovatory, creative and
appealing than the song activities from course book

Furthermore, students’ evaluations showed thatabel of difficulty should be
carefully set becausevery demanding or undemaraiitigities which are either very

demanding or undemanding are demotivating.

This research has a great potential to be expandedughout the process of
writing and researching,some questions that shbeldurther explored appeared.For
example, the effectivity of this method or the plodisy of unconscious language
acquisition through the use of songs. It seemsthigatield has only been examined in a

rather narrow extend so far.
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Conclusion

The thesis deals with the use of songs and mudieaiching English as foreign
language and its effect on the chosen group ofestisdat intermediate level. Its aims
were the analysis of the song activities preseimedrious sources, the creation of the
song activities, their pilotage in the classroond anbsequent evaluation. All of these

were successfully fulfilled.

In the theoretical part of the research the baakagploof listening comprehension
skill is presented. Furthermore, the language dgweéent at intermediate level is
defined, as it is the level of the chosen groughef students. The last section of the
theoretical part is essential, since it deals Wi use of songs in teaching English,
specifically with the reasons for using them. Thestrimportant ones for the purpose of
this research were the potential to enhance pesigarning atmosphere and thus the
increase in students’ motivation. The classifiaatid song activities is also provided —
for better orientation in the vast possibility dfetr formulation. All of these parts
contributed to better understanding of listeninghpeehension as such and of the great
potential that song activities have when integratedthe teaching of listening

comprehension.

The practical part covers the analysis of the sactiyities presented in three
different course books at intermediate level anmgares them with the song activities
presented in other sources.This comparison shoatghb activities from other sources
are more versatile and involve physical activitgvelop students’ creativity and are
aimed at several areas of language developmemtieasame time. Whereas, the song
activities from course books are rather uniformiyustured, aimed mostly at
developing listening comprehension and languaga far use the topic of the song for
discussion. This leads to the realization thatsthregs have wider range of possible use

than it is commonly known among students and teache

Six song activities from the course books were ehofor the succeeding
research along with another six which were fornmadatased on the theory presented in
the other sources. These twelve song activities vieen carried out by the chosen
group of students and subsequently evaluated bg.tfbeir evaluation shows that the
reasons for using song activities, provided inttieoretical part of this diploma thesis

can be successfully applied in practice. The giugtudents viewed the song activities
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very positively, highlighting the positive atmospiginnovativeness and the increase of
the motivation to learn.

In addition to all of the above mentioned, it mspiortant to highlight that this
work had a great impact on my personal teachingmsmpce. The creation of the song
activities was especially enriching and the poéigitio carry them out in the classroom
was very beneficial for my personal growth as acliea trainee. The feedback |
received shows that the students highly apprecidigidthey were given the chance to
become enthusiastically and authentically involviedan surely benefit in my future
carrier as an English teacher from the knowledgaimed and the findings | reached in

the process of creating this diploma thesis.
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