Charles University Prague

Faculty of Social Sciences

Institute of Communication Studies and Journalism

International Master’s in Economy, State and Sgcie

Nicole Kunzik

FIRST TEACHERS, THEN STUDENTS: MEDIA EDUCATION IN THE CZECH
REPUBLIC

Master’s Dissertation



Author:
Supervisor:
First marker:

Second marker:

Date of Defence:

Assessment:

Nicole Kunzik
Prof. PhDr. Jan Jirdk, Ph.D

23 June 2010



Bibliographic record

Kunzik, Nicole. First Teachers, Then Students: Meéiducation in the Czech
Republic. Prague: Karlova Universita, Fakulta Soéth Veéd, Institut
komunika&nich studii a Zurnalistiky, 2010. 81 pp. Supervisiothe Dissertation: Prof.
PhDr. Jan Jirék, Ph.D.

Abstract

As more media continues to become available, tieran ever-growing need to
consider how certain technologies and media messaffect users and society
overall. The aim of this dissertation is to devedwpunderstanding of media literacy
in the Czech Republic and to investigate its sigarfce within education, particularly
teacher education. The research methods adoptetiifostudy include an in-depth
review of relevant media literacy literature, cagplwith interviews from Czech
Pedagogical Faculty members, and analyses of Qzatbbnal policy and university
curricular documents. The findings from this woitkow that the main benefit of
media literacy in primary and secondary schoolsaision-hierarchical learning
environment that encourages discussion, interacao critical thinking amongst
students. Additionally, current media educationgpoin the Czech Republic is found
to be ineffective. The main conclusion is that wittore required media literacy
courses or even a national standard for mediaadterin teacher education

programmes, the Czech Republic could improve teachmethods and present policy.
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1. Introduction

1.1 Background

In most European countries, educational policres @actices have constantly
developed to keep up with the changing demandseofwenty-first century. So much
progress has been made in the area of computerteamaology, that an average of
60 percent of all primary and secondary school€Eimope have computers and
Internet accessBut though schools have many new media techndptfiey do not
always utilize them to their full advantage. Mamyl to understand the benefits, not
only of technologies, but of other sources of mediavell.

Educators and media theorists suggest mediaditera media educatidnis
one way to remedy the media-learning gap currefated by schools. UNESCO
defines media literacy as enabling ‘people to pretrand make informed judgements
as users of information and media, as well as totme skilful creators and producers
of information and media messages in their ownttigtBut this definition is not the
only one available. The Alliance for a Media LitierAmerica, for example, defines
media literacy as empowering ‘people to be bothicali thinkers and creative
producers of an increasingly wide range of messagésy images, language, and
sound® According to Kathleen Tyner, perception is the trsignificant factor in
determining how media literacy is understood. Bowvever the definition is stated,
media literacy must always consider how media #ffesers. For schools this means
teaching children about media’s role in their daliyes, specifically how any
multitude of media sources can shape the way teegejve the world, thereby also

shaping the way they learn.

! Eurydice, Key Data on Education in Europe, Brussglrydice, 2005,
<http://www.okm.gov.hu/doc/upload/200601/key da@02pdf> [accessed 10 Feb
2010].

2 Media literacy and media education are synonymBath terms will be used
throughout this study, but have the same meanihig.i$ common in much of the
literature about media literacy and media education

3 UNESCO, Information and Media Literacy, <http:#@b.unesco.org/ci/en/ev.php-
URL_ID=15886andURL_DO=DO_TOPICandURL_SECTION=20nht [accessed
10 Feb 2010].

* AMLA, ‘What is Media Literacy? AMLA's Short Answemnd a Longer Thought’
<http://www.medialit.org/reading_room/article24 ittt [accessed 10 Feb 2010].



It is not difficult to find examples of primary drsecondary schools that have
successfully integrated media literacy into theirriculum. Many schools in Canada,
Australia, and even some in the U.S. and the Udehalready made media literacy
and education part of their everyday curricultifhese schools have recognized the
importance of the subject and its potential to iowerboth learning and teaching. But
still, many primary and secondary schools haveimegrated media literacy into the
curriculum, and if they have; they have not impleted it properly. An ever-growing
assortment of media is changing learning acrosgltftee, and it is thus important for
schools to understand the unique benefits of inicody media literacy to children

and why it is such a significant step in the futofeducation.

1.2 Research Focus

In the Czech Republic, the media environment isilaimo other countries
around the world. Thus, it is often the case tlodh Iparents are working to make ends
meet, and children are ‘left to negotiate informmatiand values that come to them
from the very media that keep them occupfe@ese media exist in many forms,
from television and the Internet to metro and hop advertisements; Czech society
is overflowing with a plethora of information. Sevhile traditional reading and
writing remain essential, students today also neebe able to “read” visual and
electronic texts”. Media literacy creates a better understandingoof media function
and what the messages are that they send, andrthiest way to learn about this is
to teach it to children beginning at a young age.

But who can teach media literacy in the Czech Rkpwand what are the
current policies on teaching it, if any? TeachersCianadian schools, which have

already integrated media literacy into their curticn, have media literate teachérs.

> Diane Brown, Sandra Goetze, and Gretchen SchiW@achers Need Media
Literacy Too! inMedia Literacy: Transforming Curriculum and TeaadfiMalden,
MA: Blackwell Publishing, 2005, (hereafter, BrowBoetze, and Schwartz,
‘Teachers’).

® Cheri Maynard, ‘Media Literacy for a Future Teatle Media Literacy:
Transforming Curriculum and Teachiniglalden, MA: Blackwell Publishing, 2005,
p. 281, (hereafter, Maynard, ‘Literacy’).

" Brown, Goetze, and Schwartz, ‘Teachers’, p. 171.

8 John J. Pungente, Barry Duncan, and Neil Andef$ee, Canadian Experience:
Leading the Way’, irMedia Literacy: Transforming Curriculum and Teaafpin
Malden, MA: Blackwell Publishing, 2005.



But does the Czech Republic have any guidelinesefiizhing media literacy to future
educators?

Larry Cubafl and others caution that teachers must be eduehimst media
before it is added to the school curriculum. As wasged in the background sub-
section, media technologies are often introducedlassrooms before teachers have
any idea about how to teach them to students.i$tasgrowing problem, and schools
must face it as new media emerge.

Research in the field of media literacy is alsw r@d much of it mourns the
lack of research on teachers. As, Brown, GoetzeSaimvartz lament, ‘the effective
teaching of media literacy in schools certainlyuiegs the preparation of [primary
and secondary] teachers. There remains a needdi@ apportunities of all kinds for
both pre- and in-service teachers to learn aboutiarigeracy’® To understand how
media literacy functions in Czech primary and seleoy schools, it is important to
first examine how teachers are educated. Is thamye rfor policy on this particular
subject in teaching programmes, and could primad/ secondary teaching methods
improve as a result of adding media literacy todtsiculum?

The research | will conduct will concentrate oe thalue of media literacy in
primary and secondary schools. The review of liteeain chapter two will define
media literacy in the Czech Republic and identidyvht has been proven to improve
teaching methods and students’ critical thinkingllsk | will then place media
literacy in the regional context of the Czech Réjulby seeking out information on
three levels of the Czech school system: primaggpsdary, and tertiary schooling.
This will require empirical research beyond thatickhwill be supplied in the
literature review. Specifically, | will researchlmes (including any existing media
literacy policies) that control the curriculum aetprimary and secondary level and
the body that is responsible for keeping thesecigsiin check. Then, | will examine
teaching programmes for aspiring primary and seagnteachers to find out how
they are taught, what they learn, and how they ddonot utilize media literacy
skills. Because media information and use is grgwimthe Czech Republic, there is
no better time to begin thinking about its impaectahildren and why it is ultimately

an important area of study.

® Larry Cuban is Professor of Education at Stanfdmiversity.
9 Brown, Goetze, and Schwartz, ‘Teachers’, p. 177.



1.3 Specific Aims of this Research

Overall, my research aims to develop an understgnoii media literacy and
to investigate its potential benefits in Czech besieeducation programmes. To do this
it will be necessary to research traditional teaghinethods, and it will be helpful to
find out what problems schools face today, and teaghers and those working in the
education sector think they can be improved. Furtties research will assess the
impact media literacy has on teaching methods dasswom learning, and thus
assess why more research is needed on the Czecbl system to determine the
function of media education in these areas. Twarhgies of research will be used in
my study: an in-depth literature review and empir@nalysis. Chapter 3, ‘Designing
a Way to Research the Czech School System and NRedéed Policies’ will give a
more detailed account of my research strategy asttiods.

Both the literature review and the research gjsatell have three main aims

in mind:

1) Identify the possible benefits of media ligran primary and
secondary schools

2) Explore current teaching practices and edangiblicies,
determining if deficiencies exist and thusene media literacy
might help

3) Make recommendations regarding teacher educptogrammes.

The first of these aims will be explored in theeddture review and will seek an
answer to the question ‘how are children benefitirgn media education in the
classroom, and what role do teachers play in thig® second aim will then be
examined in my section on research findings (Chiagptewhich will reflect on the

Czech education system, particularly teacher edwcaprogrammes, teaching
methods, and any media literacy courses that eximst.finally, my last aim, though it

will be touched on in Chapter 4, will mainly be dissed in the ‘Conclusions’
section. My recommendations will be based on thdifigs of my literature review
and further data analysis. In sum, all of this aesle will attempt to advance more

knowledge about media education in the Czech Republ



1.4 Value of Work

My research will suggest that media literate teashare one of the most
significant elements in successful media educa#ind that without media literate
educators, no one can teach media literacy in pyiraad secondary schools. There
are many questions about how this applies to treclCRepublic. For example, how
are teachers in the Czech Republic educated? Andnfach instruction do teacher
education programmes provide on the subject of an@dracy?

In the Czech Republic, current research has nioeyaluated the success of
media literacy policy based on teacher educaticthénsubject. Thus, my research is
important because it explores the possibility ttesichers do not receive adequate
media literacy education, therefore creating a dgbween policy and proper
implementation. Both my literature review and mynodata collection and findings
present significant information on the subject, eihihas not been studied thoroughly
before now.

The following chapters will present my researchrenm-depth and give the
reader a better understanding of media literacytnie Czech Republic. First,
background information about media literacy will éeplored and relevant literature
examined. The next chapter will expand on thesasids researching the relationship
between teaching methods and media literacy.

2. How Teaching Methods and Media Education Intersd:

Reviewing the Literature on Media Literacy

2.1 Introduction

The following review of literature will examine wh#aching methods are
best for primary and secondary school studentst wiedia literacy is and how it
facilitates a better learning environment, and whgdia literate teachers are an
important step toward better and more progressaa&ching and learning. In
subsection 1.3 of the first chapter, my overalleegsh aims were described as

follows: (1) to identify the possible benefits ofedia literacy in primary and



secondary schools; (2) to explore current teaciragtices and education policies,
determining if deficiencies exist and thus wheramditeracy might help; and (3) to
make recommendations regarding teacher educatiogrggnmes. The literature
discussed here will focus on the first of thesesaim

Exploring the advantages of media literacy fordren will be a crucial part
of my research. | will first examine why media fldey is necessary by discussing
available teaching methods and their effects omieg. | will then focus on ways to
improve teaching methods by utilizing common mestiarces and educating students
on proper use and even creation. Most importatity Jiterature will bring to light the
importance of media literate teachers and credtenaework for additional research
that | will conduct, which questions the contentcafrent teaching programmes for
primary and secondary teachers.

At the end of this chapter it is hoped that ar@deanderstanding of teaching
methods, classroom relationships and communicatiand media literacy emerges,
and that the reader is better informed about tlasas. There should also be a
justifiable need for further research into improvezhching methods and their
application in the Czech Republic. The literaturdl weegin by reviewing the
significance of engaging students, thereby shyimgyafrom traditional ‘hierarchical’

teaching methods and then review the definitionsedia literacy.

2.2 Focus on How Students Learn

What is best practice in teaching future primaryd aecondary school
teachers? Effective teaching methods are often une@ady how well teachers carry
out the skills they've learned in their own clagsrs. In other words, the results they
achieve in primary and secondary schools deterntinge effectiveness of their
teaching methods and subsequently their respe¢tmehing programme. These
results are based on a number of things, includiest scores relative to age and
grade level, subject capabilities compared to pEeamount of students that go on to
higher education, and/or feedback from students @hér teaching professionals.

Teaching is not effective when scores are low, esttgl do not go on to attend

1 How well students do in specific subjects, suctaath, science, reading, or
writing, compared to other students on a nationahternational level.



universities, or the teachers themselves are vieveggatively. In the Czech Republic
all of these are concerns, particularly enrolmerttigher or tertiary educatidn.

Going a step further, it could be said that prynand secondary school
teaching and the programmes that train future &acére not effective if they do not
stress children’s engagement. Here, engagementiesnpiteraction between the
teacher, students, and the study materials. Witlwoeiating an environment that
establishes discussion, collaboration, and cortstaicriticism, exercises related to
teaching and learning are not able to reach th#ipbtential.

This brings us back to the bigger issue: It iswbat is taught, but how it is
taught. This can also be translated to: it is ne@tstudents are learning, but how they
are learning, how much they are learning, and houchmthey are personally
benefiting from the teaching they receive. Teacllogs not have to remain latent; it

can become significantly improved if students argght to learn differently.

2.3 The Role of Networks and the Value of Relatiohgps

According to Michael Wesch, a media education igjiest at Kansas State
University in the United States, typical teachirgg ‘imass teaching'. It does not
involve networks or links between students andhees; instead one teacher is linked
to an entire mass of students. This is illustraeahny university where students sit on
one end of a classroom, while the teacher stantteeatther and lectures. This often
eliminates the possibility of student-student @cteer-student discussion.

There are, however, other possible relationshgashers can develop with
students in the classroom, which Figure 2.3 ilatss. The first is modelled on
Metcalfe’s Law of communications networks, wherdhg number of connections
within a group of people grows as more are addedo#lingly, ‘if there aren people
in a network, and the value of the network to eaththem is proportional to the

number of other users, then the total value of the network (toth# users) is

12 Ministry of Education, Youth, and Sports, 'Whitepr on Tertiary Education’,
January 2009,
<http://www.msmt.cz/uploads/bila_kniha/schvalenaviihite Paper_on_Tertiary _
Education_fin.pdf> [accessed 9 February 2010],ghieer, MEYS, ‘White Paper,
2009).

13 Michael Wesch, Lecture at Manitoba University, 200
<http://www.youtube.com/ watch?v= J4yApagnrOs &fratrelated> [accessed 12
February 2010], (hereafter, Wesch, Lecture).



proportional ton x (n -1)= n2- 1 ** Thus three people in a classroom can have more
than just one relationship between students andhéea there is an individual
connection made by each. If we go beyond this thaod also examine Reed’s Law,
there are even more possible relationships thatleaalop in the classroom.

David P. Reed claims that Metcalfe underestimakted number of possible
relationships within networks. Therefore, relatioips must grow exponentially as
2"- n- 1, which grows as 2™ Reed’s Law suggests that there are not only
relationships within a group, but that those grosplt and form sub-groups, which
also form relationships within and between indidtiuinvolved in the network. Here,

a classroom of three people not only have connestinade back-and-forth between
individuals, but the group as a whole also forme targe connection. So how can

connections like this be made possible within asriaom?

Figure 2.3: Possible Relationships in the Classroom

Teacher Teacher and Students Teacher and Students

Mass Teaching Metcalfe’s Law Reed’s Law®®
1 relationship 3 relationships 4 relation  ships

14 Carl Shapiro and Hal R. Variamformation Rules: A Strategic Guide to the
Network EconomyBoston, MA: Harvard Business School Press, 1p9934.

15 David P. Reed 'That Sneaky Exponential— Beyondchlfgt's Law to the Power of
Community Building’, <http://www.reed.com/dpr/lodgén/reedslaw.html> [accessed
9 March 2010], (hereafter, Reed, ‘Exponential’).

18 Each circled set of connections can then go dartn a new sub-network outside
the classroom environment.



First, let's look again at the current problem: dme&rs are the sole
disseminators of information in the classroom. Tdten teachers present material
from their own point of view, as if it is a giverr ¢dact. Faith Rogow, Head of
Insighters Educational Consulting, explains the wiside of one-sided teaching is that
students are able to simply memorize and repehagmrthan analyze and critique what
is being learned’ Educators should, of course, give their views, butdents’
perspectives must also be considered. This is wReexl's Law comes into play.
Students may learn from school-supplied textboaoks ia classroom teaching, but
they also learn from the Internet, television, neayers, advertisements, and any
number of varying media messages. Because theshodsetof learning and
communication change and develop daily, studergsba&coming more and more
equipped with new ways of finding information andocadisseminating it to others.
They are forming new relationships with each ot forming their own networks,
through which messages are processed, produced;cmveyed. Thus, connections
within a classroom are not made solely betweertgdheher and a mass of students.
The new media heavy environment has made ‘maskitgpaobsolete.

2.4 What is Media Literacy?

So if students are now learning outside the obessr then what does this
mean for teachers? In democratic countries withoatnunlimited access to media
such as the Czech Republic, teachers essentially camsider that though they are
the primary source of information in the classrodhey are not the only medium
through which students obtain information. They tralso consider that despite the
existence of media and new channels for learnimgstretudents are not learning to
their full potential. Now, more than ever beforejdents are more likely to tune out
of classroom lectures, gather information elsewharel regurgitate only what is
necessary for examinations and other requirerm@risrthermore, the information

7 Faith Rogow, ‘Terrain in Transition: Reflections the Pedagogy of Media
Literacy in Education’ irMedia Literacy: Transforming Curriculum and Teaafpin
Malden, MA: Blackwell Publishing, 2005 (hereaftRowgow, ‘Transition’), p. 285.
18 Rowgow, ‘Transition’.



students receive from various forms of media isatetys correct and/or ascertained
in the most efficient way possibte.

To curb these problems, a better understandingeafia should be part of the
curriculum in primary and secondary schools. Te #ffect, Cheri Maynard, a mother
and pedagogical student at Appalachian State Wsityein the United States,
contends that becoming involved in the media-infesl areas of children’s lives in
‘an educated manner is an answer, maybe the oslyanlt is the responsibility of
parents and teachers to know what is filling threetiand the heads of the young
people who look to us for guidance and educatioadil literacy is essential in the
process?°

Without media literacy, students, parents, andhees cannot communicate
on the same playing field; they are not able to ma@hend the same messages,
technologies, and to a large extent the informatioay get hold of is acutely
disparate. But why does media literacy help? Wkat#y does it mean for students,
parents, and teachers to be media literate?

The European Commission’s Audiovisual and Medickes shed some light
on the potential media has for the developmentoaiesy. Here, media literacy is

defined as:

The ability to access the media, to understandt@rditically evaluate
different aspects of the media and media contents @ create
communications in a variety of contexts. Mediaréty relates to all
media, including television and film, radio and amted music, print
media, the Internet and all other new digital comioation
technologies. It is a fundamental competence nét for the young
generation but also for adults and elderly peojgleparents, teachers
and media professionals. The Commission considediariteracy as
an important factor for active citizenship in todaynformation

society?

19 cathy Collison and Janis Campbélsing Media in the Classroom: Middle School
Grand Rapids, MI: Frank Schaffer, 2005.

20 Maynard, ‘Literacy’, p. 281.

%1 European Commission, ‘Audiovisual and Media PekciMedia Literacy’,
<http://ec.europa.eu/avpolicy/media_literacy/indax.htm> [accessed 22 March
2010].

10
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This explanation asserts that media literacy isamy about accessing media, but
achieving the ability to analyse and produce mediavell. It points out what ‘media’

refers to in detail, and concludes that mediaditgris about being an ‘active citizen’.
But while all three of these details might be trinmethe eyes of the European
Commission, they are heavily debated elsewheres, i@ must consider the ongoing
debate about what constitutes media literacymisortance, and its application in the

Czech Repubilic.

2.5 What Is Media Literacy in the Czech Republic?

The most commonly used definition of media litgracthe Czech Republic is
similar to that of the European Commission, butsgaestep further. According to Jan
Jirak, Deputy Head of the Centre for Media StudieCharles University, it also
includes ‘the ability “to use” media in the mostiehing (and least harming way.
Here, there is greater focus on how media litergay enhance the lives of media
users. In other words, this definition seeks ndy.omccess, analysis, and production,
but also incorporates the advantages of proper Tisese could be anything from
quickly and efficiently finding research articlesline, to being aware of what major
media conglomerates produce local néiwshe key point is that citizens should be
knowledgeable about media and use it for the benéthemselves and society as a
whole.

Truthfully, the definition of media literacy usa@tdthe Czech Republic could be
applied to any country. In the UK, for example, fitish Film Institute’s media
education curriculum statements outline a simifetarstanding? which focuses on a
‘theoretical framework that could be applied to thbole range of contemporary
media and to older media such as literature as ageinabling students to realise the

connections between them and to transfer insigtum fone area to anothér.

22 Jan Jirék ‘Media Literacy Questionnaire’,

<http:// ec.europa.eu/avpolicy/media_literacy/dod86a 03 33 ch_uni_cz.pdf>
[accessed 22 March 2010], (hereafter, Jirak, ‘Media

“3 Donna Walker TilestonVhat Every Teacher Should Know About Media and
TechnologyThousand Oaks, CA: Corwin, 2004.

24 Cary BazalgettePrimary Media Education: A Curriculum Statemelnbndon: BFI,
1989.

%> Deborah Wilcox, ‘Media Literacy Paper’ in The UsitKingdom Office of
Communications Online Site,



Because media is not confined by borders in mosttefvorld, there is no definition
of media literacy that is wholly country specific.

The many definitions of media literacy that excsin sometimes make it
difficult to decipher the most applicable. Gretctgchwarz, Professor in the School

of Teaching and Curriculum Leadership at Oklahot@deSUniversity, determines:

Perceptions of media literacy depend on who isglthe perceiving.
Some see media literacy as simply an antidoter tdeense against
evils like tobacco and drugs or materialism; soee media literacy as
primarily empowering students as critical thinkdétsoughout the
curriculum; and some envision media literacy ageive engagement

with social justice and equity.

These multiple understandings also cause one obitpgest problems: confusing
media literacy with different types of literacy. Amg others, these include:
information, technological, visual, and computégrticy?” It could be said that media
literacy encompasses all of these, or that it foamsumbrella definitioR® but it is
most certainly not limited to any of them specifigaln the Czech Republic, as well
as other countries, it is difficult to say what nzetiteracy is and what it is not. As
Schwarz claims, ‘perception’ is a significant paftdetermining how media literacy
functions, how it will be used, and for what purpos
If the most common definition perceived in the €reRepublic includes

media: access, analysis, production, and benefitket user and to society overall, is
this the most pertinent definition for the purposéthis paper? This definition can be
used to examine access to learning, including:nelclgies and different sources of
print or visual media. It can also be used to $@#izens are truly aware of how to

analyse media and the importance this has in lives. Additionally, it can ascertain

<http://www.ofcom.org.uk/consult/condocs/strategdimét/responses/ah/hhs.pdf>
[accessed 24 April 2010].

“6 Gretchen Schwarz, ‘Overview: What is Media Litgrad/ho Cares, and Why?’ in
Media Literacy: Transforming Curriculum and TeaahimMalden, MA: Blackwell
Publishing, 2005 (hereafter, Schwarz, ‘Media’)1p.

27 Kathleen Tynerl.iteracy in a Digital World: Teaching and Learnitigthe Age of
Information Mahwah, NJ: Erlbaum, 1998, (herafter, Tyngteracy).

8 Carmen Luke, ‘New Times, New Media: Where to MeBiucation?’ irMedia
International Australia Incorporating Culture andokcy, 101, 2001, pp. 87-104.
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if skills for media creation are apparent to citigeand how they can benefit from
these. Most importantly it can see where defidgenin media education and even
general education lie. Therefore, media literacl} ke understood here not only as
achieving access and learning to properly analys# @oduce media, but also
obtaining these skills in a way that enriches thesl of media users both individually

and as a grouf.

2.6 Voices of Dissent in Media Education

Media literacy or media education is best absothealigh proper teaching. It
is therefore essential to include media literacyhe primary and secondary school
curriculum, so that children are afforded the opyuty to learn about media’s
impact on their lives and society and how it capriove their learning environment
and the processes by which they gather informatitemy countries already contain
some policies regarding media literacy in primangl @econdary schools, however
there are still many obstacles to successful iategr.

One hurdle stems from negative opinions about a®dmpact on children.
To this end, media theorists like Jean Kilbourné Beil Postman tout television and
computers as an unnecessary evil, or somethingvbiald be better disregarded than
integrated into classrooms. According to their the=y childhood is increasingly
disappearing because television and the Internebduace the vulgarities of our
current society to children at a much younger age than ever béfdrerthermore,
Postman cautions that the introduction of medigh@ classroom has become an
alternate curriculum, which educators should opplest children become consumed
by the forces of the media and educators themsél@esme obsolete in comparison

to new forms of media technolodyAdditionally some theories claim, ‘many parents

29 Media cannot be properly used if only individuiizens benefit at the expense of
others. Thus, here media literacy means that iddals are able to decipher what is
most beneficial for everyone involved in any parér form of media.

% These include: crime, sex, drugs, alcohol, aniasaad political issues of an adult
nature.

31 Eugene Rubin, ‘Neil Postman: Stirring Up Troubleot Technology, Language,
and Education’ irAurora, 1989,
<http://aurora.icaap.org/index.php/aurora/artiaei/62/74> [accessed 27 March
2010].

32 Neil Postman, ‘Informing Ourselves to Death’ iBpeech given at a meeting of the
German Informatics Society (Gesellschaft fuer Infatik) on October 11, 1990 in
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object to having teachers examine such value-lagidsects, and many teachers
believe they are already overburdened by expecsitid In sum, not everyone is

enthusiastic about the media’s role in societyegestly where children and schools
are concerned.

Condemnations by media critics have been more comas new technologies
and sources of information have become availabdowing this, the assumption
that media are harmful to children ‘has crept idloicational materials in subtle ways.
For example, many media literacy texts use thendefarticle in conjunction with the
word “media,” implying that “the media” is a montblic whole, a singular entity, or
worse, some kind of connected conspiraéyThe word ‘the’ ignores the complexity
of media, which should be read as plural.

Most theories that denounce media have not lo@hedll the facts. Besides
thinking of media as ‘the media’, they overlook ttrecial fact that critical thinking
needs to be applied for any improvement in learnadgput media to surface.
Ultimately, ‘teachingagainst media is not the same as teachialgout media.
Teaching students to be critical of media is net $hme as teaching them to think
critically’.® This, according to Kathleen Tyn®ris what media literacy must be
about, it involves not only thinking critically, bteaching students to think this way
as well*’

The choice to include media in primary and secondehools is not black and
white. In other words, schools cannot disregardianetlogether, but they should not
embrace it fully either. What media literacy propess a synthesis between critique
and praise that teaches children to understandcdmeplexities of technologies,
advertising, communication, and generally the dgwelent of society today. Without
media literacy or media education we cannot eveginb® comprehend how media
impacts our daily lives. In the Czech Republicwadl as other countries, critics of
media must acknowledge the positive effects of métiracy and the potential it has

to change teaching and empower critical thinking.

Stuttgart, sponsored by IBM-Germany.
<http://www.mat.upm.es/~jcm/postman-informing.htngeecessed 27 March 2010].
% Schwarz, ‘Media’, p. 11.

% Rowgow, ‘Transition’, p. 284.

% Rowgow, ‘Transition’, p. 284.

% Kathleen Tyner is Assistant Professor in the Diepant of Radio, Television, and
Film at the University of Texas.

37 Tyner, Literacy.
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2.7 Teaching Methods

For students, parents, and teachers, media Wteeates discussion,
promotes individual reflexivity, and provokes nevethiods of learning. One reason
for this is that it transcends the concept of tradal or ‘mass’ teaching, which is still
popular in most areas of Europe, including the GzRepublic*® Whenever media
literacy is part of classroom teaching, a more atmilative learning process also
exists. And this, according to Sonia Livingstdiémay enhance children’s learning
more in a heterarchical than in a hierarchical exif°

In her ongoing research in technology and litera®velopment, Justine
Cassefl' demonstrates how a media technology called ‘Stdsyening Systems’
(SLS) encourages primary level students to stegideitthe typical ‘expert’ and
‘novice’ or hierarchical relationship. SLS, utilezea virtual child, projected on a
screen that can both listen to children’s storiesd @ll its own. The media technology
encourages children to ask questions, interactdandlops their literacy and writing

skills. As Cassell confirms:

SLS demonstrate the importance of the social cont#x peer
collaboration, its playful, spontaneous, personaligeaningful
dimensions, and its ability to evoke a desire tokenaneself
understood. All of these dimensions enter into suziocultural
understanding of learning, whereby the very faamnohitoring mutual

understanding, of watching for how another undeddavhat one has

3 Dorothy Marcic and Carol Pendergast, ‘Perceptidrzasulty and Students
towards Case Teaching in Czechoslovakia: A Comiely&t Paradigm Shift?’ imhe
Journal of Management DevelopmehB (7), 1994, pp. 12-22.

39 Sonia Livingstone is Professor of Social Psychplagd Head of the Department of
Media and Communications at the London School @nBmics and Political
Science. She is also the current director of tekearch network: EU Kids Online 1I,
‘the European Commission’s Safer Internet Prograreimm

“0 Sonia Livingstone, ‘Chapter 3: Learning and Ediacgt Children and the Internet
Cambridge: Polity Press, 2009 (hereatfter, Livingst&hildren), p. 85.

41 Justine Cassell is the Director of the CentefTechnology & Social Behavior, and
a full Professor in the Departments of Communicatudies and Electrical
Engineering and Computer Science at Northwestemdusity.
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just said, changes one’s understanding of one’swends or action&?

SLS is just one example of how media orientationtha classroom facilitates a
different kind of learning experience, one that iwaies children to ‘learn, unlearn,
and relearn’ without the help of traditional teazhimethod4?

Media literacy does not necessarily have to ineltethnologies as advanced as
SLS to see changes in teaching and learning. M, trstudents must simply be
presented with the opportunity to interact and faretworks that are more akin to
Reed’s Law of Communications Networks. For examglsiudents have access to
newspapers (digital or print) and television, tlieay can, theoretically, read both
visual and printed texts. Because media literagpires not only access, but also
analysis, these texts must be crucially questioneatder to read them properly. To
this end, Ladislaus Sem#lideclares: ‘one broader goal of such critical etlands to
enable students to understand and critique theicalum of media in order to
conceptualize social/economic justice more clea@uestioning texts of all kinds
makes possible a more adequate and accurate reaflihg world’?® Often these
critical questions take place during class disamssiwhere students and teachers can
also offer constructive criticism on one anothgudgements. Thus, even on a small
scale (without the use of new digital technologsesgh as SLS) media literacy
encourages a different type of teaching and legriiivan that gained by ‘mass

teaching'.

2.8 Impact on Learning Across Subjects
In addition to teaching methods, media literacyo adéfers other benefits to
primary and secondary school children. In classréeeming it has been recognized

as an invaluable resource across subjects. Itadgif@nt in sociology, psychology,

42 Justine Cassell, ‘Towards a Model of Technology kiteracy Development: Story
Listening Systems’ idournal of Applied Developmental Psycholpgy, 2004, pp.
75-105, (p. 101).

43 Alvin Toffler, ‘Official Website of Alvin and HeitlToffler (Futurists)’,
<http://www.alvintoffler.net/?fa=galleryquotes> f@ssed 26 March 2010].

| adislaus Semali is an Associate Professor of it at Pennsylvania State
University.

> | adislaus Semali, ‘Why Media Literacy Matters imarican Schools’ iMedia
Literacy: Transforming Curriculum and Teachingalden, MA: Blackwell
Publishing, 2005, p. 37.
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cultural studies, and other areas that contribate tricher understanding of both
students and their educational and social contéktBor example, when media
literacy is integrated in social studies or humasitrelated subjects, specific
objectives for student performance may includenidgng how social scientists
gather information and present their work; findimgd utilizing primary and
secondary sources, including online media, news, iaterviews; and analysing
information by locating main ideas, making inferescdrawing conclusions, and
generally displaying a critical voiéé.

The importance of media literacy across subjectasoa cross-curricuf&r
teaching method is further exemplified by Renee h488 account of a teacher who,
in order to teach her students about politics, thedh keep ‘track of how much time
the media spent reporting on who was ahead anadamithe polls (the “horse-race”
style coverage) as compared with providing infoioraton candidates’ policies on
controversial issues® Discussing these media issues in the classroonanerb
children’s understanding of subjects already taugimid these can be politics, but
they can also be as diverse as physical educdoninstance, the effect of ‘TV
watching on students’ physical health’ is an impottissue to consider and discuss
directly with student8® Such conversations open up a more personalizéodgdiz,
where ‘students learn what they care about, frowpleethey care about and who,
they know, care about therif.They are active participants in what they leard an

carry away new information and skills.

“6 Brown, Goetze, and Schwarz, ‘Teachers’, p. 173.

“’ Texas Education Agency, ‘Texas Essential Knowleatu Skills for Social
Studies’ inTexas Administrative Code, Title 19, Part 2, Chapfte3, 1998,
<http://www.tea.state.tx.us/rules/tac/chapterld&mhtml> [accessed 28 March
2010].

“8 Cross-curricular denotes a subject, which carabgttt in conjunction with other
subjects. Here, media literacy can be taught t@getiith other subjects such as:
math, science, or art.

“9 Renee Hobbs is an Associate Professor in the Brepat of Broadcasting
Telecommunications and Mass Media at Temple Unityeasid is a cofounder of the
Alliance for a Media Literate America.

*0 Renee Hobbs, ‘Media Literacy and the K-12 Confaris’ inMedia Literacy:
Transforming Curriculum and Teachiniglalden, MA: Blackwell Publishing, 2005,
p. 79.

>1 Brown, Goetze, and Schwartz, ‘Teachers’, p. 173.

2 Barbara Harrell Carson, ‘Thirty Years of Stori€se Professor’s Place in Student’s
Memories’ inChange 21, 1996, pp.11-17.



Michael Wesch suggests the effect of media literao cross-curricular
learning is one that creates ‘significariée’ln most classrooms in the Czech
Republic, so-called learning is not about the valtiactually learning new things, it
is about what will be on the test or how many B assignment is worth. Students
learn only what they have to and do not value tifermation they receive. To
remedy this, Wesch suggests teachers use mediaclitéo create two types of
meaningful significance: 1) semantic and 2) perkombhe former refers to how
subjects, such as math and history relate to thédwathin a broader context than
simply the knowledge required for an upcoming tsproject deadline. The latter
considers how students, themselves, relate to ratory, etc. and their place in the
world.

To implement best practice, or otherwise fully @gg students in learning,

Wesch determines it is appropriate to:

1) Find a good narrative to provide relevance emntext for learning
(addresses the semantic), 2) Create a learnwvigpement that values
and leverages the learners themselves (addréssgersonal), and 3)
Do both in a way that realizes and leverage®iising media
environment (And therefore allows students tdizeaand leverage the
existing media environment) so that studentsbemome engaged,
realize the web is all around us, [and] realimytare not passive

observers?

If media literacy is implemented properly in Czqmiimary and secondary schools,
then students will become more engaged, activeh@ir town learning, and find
information that is significant and relevant to ithewn lives. Media literacy thus
creates a new platform for learning that goes bdytoaditional teaching methods, it
allows students to teach and learn from each @théithe world around them.

2.9 The Importance of Media Literate Teachers

53 Wesch, Lecture.
5 \Wesch, Lecture.



At present, there is no shortage of media acces€zech primary and
secondary schools. Media technologies such as demspare in ready supply in most
EU countries, and for every ten students there isast one computer; some schools
have one for every five studentsBut just as sitting at home to talk to friends on
social networking sites or playing computer games r@ot a benefit to learning,
simply giving children the opportunity to use cortgrs in the classroom is not either.
What good do computers and other technologies tieeif are not integrated into the
everyday classroom experience? And what good adées accomplish if they do not
fully grasp the media technologies that are presetiteir classrooms and in the daily
lives of their students?

An overwhelming amount of ‘public discourse focsisenore on the
introduction of technology than on the introductioinnew teaching practices in the
hopes of benefiting pupil$® Thus, many primary and secondary schools are gbnte
with teaching children how to use basic media eglaechnologies such as: Internet
search engines, Excel charts, and simple photogdibftware. This places the focus
on access rather than use and neglects the crossatar potential of media literacy,

as well as its capacity to improve teaching methédd.ivingstone declares:

If the conditions for high-quality [media] use¢luding teacher
training, curriculum redesign, supporting colleddove learning
practices) are neglected, if children remain earckegarding
searching, navigating and evaluating online aunte, worst, if ICT
provision is permitted to substitute good teaghin the classroom,
then children’s education will not benetit.

Because media literacy is not only about the b&nefi media access, analysis, and
production, but also improving teaching methodsaimon-hierarchical fashion, it
should not be made to take a back seat to techyq@omyisions. ‘Media Education’
cannot be truly cross-curricular if there is lesgpbasis on analysis, production, and

teaching, and more emphasis on access or use alone.

% Eurydice Key Data on Education in Europ2005
<http://www.okm.gov.hu/doc/upload/200601/key da@02pdf> [accessed 8 April
2010], p. 67.

*% | ivingstone,Children, pp. 65-66.

>’ Livingstone,Children, p. 80.
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For media literacy to become a reality in Czechmpry and secondary
schools, teachers must understand what it is anditndeach it. Students cannot learn
to integrate media education into their lives uslsshools and teachers facilitate it.
Thus, teachers’ media literacy is a substantialceom But how much education
should teachers have in media literacy and how Idhihkey then teach it in primary
and secondary schools? Because most people in ZbehCRepublic now obtain
information from image-based sources such as ttegnet or television, it doesn’t
make sense to ‘continue to relegate media litetacy nice, but optional classroom
enhancement. To the contrary, the most promising twwaaddress the changes with
which we live is to integrate media literacy intasting core subject areas across the
curriculum’>® This addresses the debate concerning how meeiadit should be
taught in primary and secondary schools, but thesgon still remains regarding how
it should be taught to teachers.

Literature regarding media literacy for educatalmost unanimously agrees
there is not enough being done. This is a globalblpm that extends into the Czech
Republic as well. The need for teacher traininggghoed by those who recognize
‘more formal professional development for in-seevieachers and the development
of media literacy curriculum at colleges of edusatiis necessary to see positive
changes and progress overalBut in the Czech Republic these changes are diific
especially when it comes to university level teaghprogrammes. According to
Family and School Magazin®¢dina a Skolg teaching programmes do not usually
include media literacy training, and if they doistnot uniform® If this is true, it
means that teachers often receive very differentepts of what media literacy is and
how it can be used to facilitate classroom learning

Additionally, while there are some outside orgatitns and educational
centres that provide media literacy courses inGhech Republic, there are very few
courses or programmes available in public univiessit As a result, many teachers
do not know what media literacy is or how it caméfe their students and improve

their own teaching capabilities. Most often, ‘teachuse video as a babysitter or

*8 Rowgow, ‘Transition’, p. 183.

9 A. Garrison, ‘Trends and Issues StatemenMatdia Matters 11 (4), 2000, p. 1.

%0 Radim Wolak and Jan Jirak, ‘Medialni vychovy s¢rbe zbyténg’ in Rodina a
Skolg 4, 21 April 2006 <http://www.portal.cz/scriptstdi.php?id=9350> [accessed
10 April 2010], (hereafter, Wolak and JirdkQding.

®1 Wolak and JirakRodina



computers as a rewartf,and do not understand the true potential for disicun and
critigue media technologies offer.

Media literacy amongst primary and secondary skchbibdren is contingent
on teachers’ media literacy. Thus, teacher edutgirogrammes must be examined
to see where deficiencies in teaching methods aediariteracy skills lie. What is
the most significant problem in the Czech Repuldigarding teacher education and
media literacy? What are the national policies @dia literacy, if any, and how are
they enforced for future teachers of the subject?e&rn ‘to use media effectively is
not difficult, but neither is it self-evident. Ecators will need the time and training to
integrate media and media literacy into what they @ they will continue to use
media the way they generally use it at home, thafar entertainmenf® Now the
Czech Republic must look at how media literacy eddcation is lacking, and find a

plausible way to incorporate it into teacher edcat

2.10 Conclusions: The Need for More Research

The review of media literacy literature has disgedethat media education
can be a valuable tool for teaching and learningrimary and secondary schools.
First, the measures of effective teaching are vesieand found to be based mainly
on test scores and the number of students who walgngualify for enrolment in
tertiary education. The latter is of particular cem to the Czech Republic, whose
tertiary education numbers are lower than mostroté countrie$’ The literature
suggests that teaching methods might be contriputinneffective teaching and that
engaging students in lessons would establish nmore t learn amongst primary and
secondary school studefits.

The relationships that teachers might form in di@ssroom to establish
engagement are also revealed in the literaturere@lly, the practice of ‘mass
teaching’ is prevalent in Czech schools, but compations theorists suggest the
number of possible relationships formed via thessleom grow exponentially®

Thus everyone is somehow interconnected in thenilegr process, and most

%2 Rowgow, ‘Transition’, p. 187.
%3 Rowgow, ‘Transition’, p. 287.
® MEYS, ‘White Paper’, 2009.
%> Wesch, Lecture.

% Reed, ‘Exponential’.
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educational theorists shun teaching in a hieraatmanner because it does not allow
students the opportunity to think criticafl§.

The possibility of a heterarchical learning enmiteent is idealized by the
literature, not only for the collaboration and ical analysis it promotes, but also
because it acknowledges that today’s learning enment is no longer one-sided. In
other words, teachers are not the only source fofrimation. The world outside the
classroom is full of information, and as a resalidents often claim to learn more
from friends, television, and the Internet thanyttle from teacher® To remedy this
problem, teachers and students in primary and secgnschool classrooms must
understand the benefits of media literacy.

Globally, there is no overwhelmingly agreed upefirdtion of media literacy,
and the literature highlights that multiple defioits can cause confusi6hOne of the
biggest problems is that schools do not presciabene idea regarding how media
education should be carried dfitThe most prevalent description of media literacy
used in the Czech Republic by media theorists deduaccess, analysis, and creation
of media, as well as user enrichmé&nand while there have been critics of media’s
role in schools and children’s lives, teaching agaimedia overlooks the benefits of
thinking critically about medi& Educators, policy-makers, and theorists conteat th
media literacy offers children the opportunity tecome active participants in their
own learning and to take more away from everydagstioom lessons.

The relevant conclusion is that somehow mediaalite should be a bigger
part of the primary and secondary school curriculiut is this tangibly possible?
Essentially, what steps must take place for thisdoome a reality? The first step is
researching what policies already exist on the estipjspecifically the role media
education currently plays in schools. The literatalso suggests media literacy begins
with teachers. Thus, the second step is researttungteachers are educated in the
Czech Republic and more specifically how they ahacated in the subject of media
literacy, if at all.

7 Rowgow, ‘Transtition’.

®8 | ivingstone,Children, p. 71.

% Tyner, Literacy.

"9 Wolak and JirakRodina

1 Jirak, ‘Media’.

2 Rowgow, ‘Transition’ and Tynet,iteracy.
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To arrive at a deeper understanding of teachinthods and the potential of
media education in the Czech Republic more resdarobeded on current education
and media policies at the national level and alsopolicies regarding teaching
programmes in universities. The next stage of nsgaech will define a strategy for
further empirical data collection, highlighting tineethods used, the framework for

analysis, and any limitations to this.

3. Designing a way to Research the Czech School &ys and

Media Related Policies

3.1 Introduction

My research has three main aims that point tortimortance of media literacy
in the Czech Republic: (1) to identify the possiblenefits of media literacy in
primary and secondary schools; (2) to explore atirreeaching practices and
education policies, determining if deficiencies s¢xand thus where media literacy
might help; and (3) to make recommendations reggrdieacher education
programmes. The first objective was discussedaritarature review, and the second
and third will be covered by the research strategiyied out in chapter four with
additional recommendations provided in the fiftrapter, ‘Conclusions’. But in this
chapter | will first evaluate the significance oédia literacy research.

Many educators, theorists, and even governmeniebdthve acknowledged
the importance of research on media literacy. Theoean Commission, for
example, assures us ‘media-literate people wilalble to exercise informed choices,
understand the nature of content and servicesakedadvantage of the full range of
opportunities offered by new communications techgigs’”® Thus, more research in
the field can only help, not hinder, any countrylinmg to make changes that might

facilitate media education.

3 European Commission, ‘AVMSD—What is it?’ (Novemi2807)
<http://ec.europa.eu/avpolicy/reg/avms/index_enzhtatcessed 7 March 2010].



As the literature review pointed out in chapteptihere is without a doubt
more research that needs to be conducted on tgaomadia literacy to teachers.
Because while ‘there are clearly grounds to supmdforts to enhance media
literacy—whether via an educational curriculum dieel at children’ or through some
other means, there is little research on teacliefmd without this research it is
impossible to say whether media literacy policiegen if they do exist, are truly
effective. What can primary and secondary schathers expose their students to if
they have not been exposed to it in their own iegh

In the Czech Republic, there is no truly compnsine research that
investigates teaching programmes within the coraéxtedia literacy. Therefore, my
research aims to cover new ground by synthesihiaditerature review findings with
current policies on media education, teaching nathand practices. In this way,
theory and practice can together form a better nataleding of issues in Czech
teaching programmes and media education policy.

This chapter will justify my reasoning for condagt research, identify my
research strategy, and illustrate the structurettia will take. By adopting a strategy
for research | will also need to gather and anafiesta, thus | will describe how |
chose to go about this and will also detail anyititions | encountered during this
process. The subsections that follow succinctlyirmeiimy research strategy and offer

support for its utilization.

3.2 Research Design

The first step in choosing a research strategto islarify what | want to
discover. In the literature review | discoveredttheedia literacy improves teaching
methods and also helps primary and secondary schddren learn. | want to know
if media education can be successful in the CzesgfuBlic, so | need to first research
how the very people that will teach the subjecteatecated, what the problems are in
current teaching methods, and propose a way forianeducation to improve the
current situation. But what is the best way to dgve strategy for this?

Anselm Strauss and Juliet Corbin claim that toirmegsearch the first

essential guideline is to choose a methodologyaomway of thinking about and

" Livingstone,Children, p. 188.
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studying social reality’”> One way to think about this reality is objectivelyewing
the social as natural and not interpretive. Thig/ wé viewing the world can be
guantified and is usually, though not always, asded with branches of science like
physics or chemistry, where data can be tried aested oblivious to the
interpretations of outside actdfsBut my research does not fit this way of thinking;
instead it ‘favours the alternative view of soaielity which stresses the importance
of the subjective experience of individuals in theation of the social world” Thus,
| want to interpret teacher education based ortheretical information provided in
the literature review. In other words, | will makecase for media literacy to fill the
gaps left by inefficient teaching methods and ursitg and national policy. The
result will not be quantifiable, but will be qualiive in nature, interpreting current
policies from a pro-media literacy perspective aldo taking account of how
educators perceive the current system.
3.2.1 Social Constructivism

My perspective on the qualitative research | wdhduct stems from social
constructivism. Progressive education theoristehdafined social constructivism as
a method by which students construct their owngreksunderstanding of learning
from experience. The main tenants of social constism in an educational setting
are outlined in Table 3.2, which contrasts consivist learning with more traditional
forms. Accordingly, ‘constructivism — particularlg its "social" forms — suggests
that the learner is much more actively involvea jjoint enterprise with the teacher of
creating (“constructing”) new meanind&'than he or she would be in a traditional

learning environment.

> Anselm Strauss and Juliet Corbin, ‘IntroductiamBiasics of Qualitative Research:
Techniques and Procedures for developing Groundebily 2 edn London: Sage
Publications, 1998, pp. 1-13, (p. 4).

® Michael D. Myers, Qualitative Research in InforioatSystems, MISQ Discovery’
<http://www.misq.org/discovery/misq_isworld/> [assed 29 April 2010].

" Louis Cohen, Lawrence Manion, and Keith R.B. Mswri,Research Methods in
Education London: Routledge, 2000, p.7, (hereafter, CoMamion, and Morrison,
Research

8 Educational Broadcasting Program, ‘Constructivasya Paradigm for Learning
and Teaching’ irConcept to Classroom: A Series of Worksh@p4
<http://www.thirteen.org/edonline/concept2classataictivism/index_subl.html>
[accessed 29 April 2010], (hereafter, Educatiorralaicasting Program,
‘Constructivism’).



Traditional Teaching Methods

Constructivist

Teaching Methods

Fixed curriculum and strict

Adherence to teacher guided lessons

Curriculum is fixed, but with some
variation for student opinions, questions,

and ideas

Textbooks are main source of material

for learning

Materials include textbooks, other
primary sources, and also secondary

sources of information

Learning is formed by repetition and

memorization

Learning is formed by what students

already know and by interaction and

discussion

Teachers are the main disseminator of Teachers help students construct

information knowledge by forming a dialogue

Students usually perform work alone Students usually complete work with a

group

Table 3.2:Difference between two main types of teaching mesfid

My first research aim and the crux of my literatweview sought ‘to identify
the possible benefits of media literacy in primang secondary schools’. | found that
one of the greatest benefits media education offercommunication in the
classroom, essentially meaning: discussion andactien between students and
teacher or a more social constructivist model afrieng. | concluded that learning,
which does not include these types of interacti@masild benefit from introducing
media literacy to the curriculum. To research thgid further | need to learn more
about how teachers are educated, and if the methegislearn do or do not contain
elements akin to social constructivism.

An ‘overarching challenge constructivism presetatsteachers and teacher
educators is the formidable task of translatingearrling theory into a theory of
teaching, which in turn raises questions about wésthers need to know and be able

» 80

to do’™" | want to analyse current teaching policies, icutum, and methods in

9 Educational Broadcasting Program, ‘Constructivism’

8 |smat Abdal-Haqg, ‘Constructivism in Teacher Ediga Considerations for
Those Who Would Link Practice to Theory BRIC Digest 1998
<http://www.ericdigests.org/1999-3/theory.htm> [@ssed 5 May, 2010].
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teacher training programmes from a social constirigtiperspective, and combine my
findings with the research from my literature revieo see where media literacy can
improve learning. The most efficient way to do tlsghrough policy analysis of the
current education system at the national and iddadi university level.

3.2.2 Policy Analysis

Despite having many definitions, the term ‘policy, at its core, ‘a course of
action intended to accomplish some eftd3o it should follow that analysis of policy
determines if a proposed end is successful. Buetaee many theories on the nature
of policy analysis. For instance, some approads ia cost-benefit analysis to deduce
which policies are most advantage8tiOthers insist it must identify alternative
policies and determine their effectiven&s#\nd still others claim the tenants are
different depending on the purpose it is meantetve® But, as Randall Bovbjerg
argues, ‘it is not helpful to try to pigeon-holeparticular analytical effort along a
continuum between true policy analysis and puréasscience®® With this in mind,
my research will not claim to encompass all typed methods of policy analysis. It
will claim to analyse the current Czech educatigstesn and university policies as
they pertain to teaching methods, practice, andarigdracy.

Policy analysis, however, is not without criticisthhe many conflicting
definitions and multiple meanings of the term haalso presented multiple
drawbacks. Some policy analysis is so complex oceotrated on costs that it ‘'seems
to have a different purpose in mind than decidingethier a particular product is
usefully analytical®® Other criticisms highlight policy analyses failucefully expose
and fix a given problem. As Yehezkel Dror observ€stanges in policy making will
be slow, inconsistent, and sporadic. Even slow rambr changes in the quality of

policy making are a tremendous achievement whenpeoad with the history of

81 H. Hugh Heclo, ‘Policy Analysis’ iBritish Journal of Political Scien¢e.1
January 1972, pp. 83-108 (p. 84).

82 Deborah Stone, Policy Paradox: The Art of Polit@acision Making, New York:
W.W. Norton, 2002.

8 Robert Harris, ‘Policy Analysis and Policy Devetognt’ in The Social Service
Review 47.3, September 1973, pp. 360-372.

8 Lisa Patel Stevens, ‘(Re)Framing Policy Analysislournal of Adolescent and
Adult Literacy 52.1, September 2008, pp. 70-73, (hereafter eBeVAnalysis’).

8 Randall R. Bovbjerg, ‘What is Policy Analysis?’Journal of Policy Analysis and
Management5.1 1985, pp. 154-158 (p. 155), (hereafter, Bexdj‘Policy’).

8 Bovbjerg, ‘Policy’, p. 155.



human stupidity®” Often policy analysts must stay with a problemddpnger time

than their analysis allows. But my research onlglgses the current state of the
education system, and does not test alternativeefydolicies. Ultimately the purpose
of my work and my chosen research strategy is &byaa current problems in teacher
education and suggest changes in line with therdfieal research found in my

literature review.

3.3 How Data will be Gathered

To accomplish my research, | need to first explbee rules and regulations
governing Czech primary and secondary schoolsydnat): what subjects are taught,
how much time is spent learning them, and who kéepsystem in check. For this |
will discuss and analyse thEeramework Education Programme for Elementary
Education(FEP), the primary document detailing the poliadsational education
for those grade levels, and the Czech School Itspe, the body that polices the
enforcement of rules proclaimed by the FEP.

After analysing the main policies of national paiyp and secondary
education, | will examine teacher education to gafmller picture of how policy and
practice fit together. The focus here will be orotelements: (1) teacher education
reforms and (2) teaching programmes. For the fordnval discuss theWhite Paper
on the ‘National Programme for the Development dfiéation’ in depth and for the
latter | will examine all available routes into ¢&éng via public universitie® 1 will
also explore any existing media literacy coursesalysing their structure,
significance, and teaching methods.

My overall analysis of teaching programmes wilkgadata from nine
universities, which have the only Faculties of Eatian in the Czech Republic. My
data will also account for additional faculties it those universities that offer
primary and secondary teaching degrees, but tha foaus will be on Faculties of

Educatior® | will examine documents from different departngentithin the

87 Yehezkel DrorPesign for Policy Scienceblew York: Elsevier Publishing, 1971,
p. 84.

% Private universities are not analyzed becausedbeayot have any relevance to
national policy or perspective policies on mediaaadion in public primary and
secondary schools.

8 Faculties that offer teaching degrees outside IGaswf Education are generally
for upper-secondary subjects only and do not enessiprimary learning. Thus, this

28
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faculties, consisting of: curriculum policies, cseroptions and availability, and the
existence of centres for teaching practice, as a®lthe amount of time devoted to
practice.

In addition to documents from universities, | valso conduct interviews with
Pedagogical staff. The four staff chosen for intams were part of a convenience
sample, thus the data does not purport to be repiasve of all public universities
offering teaching degrees in the Czech Republice Ttaff are convenient
interviewees because they responded to my regfeestserviews and are willing to
share their thoughts and time with me. All of theerviewees are in different
locations in the Czech Republic, therefore therumev will consist of structured,
open-ended questions sent online, however, thaviateees will be given the
opportunity to add their own opinions and to expandyped answers. Additionally,
because the interview questions focus on univeraitg curriculum reform and
directly question the validity of not only univexsi but also national policy,
interviewees will remain anonymous. | will, howeydisclose which university each
interviewee is from and their respective department

The use of existing policies, documents, and sirad interviews will provide
the opportunity to compare and contrast data réggrgolicy and practice. This
introduces a form of triangulation, which ‘maps ,oat explains more fully, the
richness and complexity of human behaviour by shgiyt from more than one
standpoint®® Interviews will allow me to highlight the most imgant information
found in national policies, university documentsd also sources from the literature

review.

3.4 How Data will be Analysed

My research will use ‘conceptual frames’ to analgdacational policies. Lisa
Patel Stevens defines framing as the antithestgathbtional policy analysis. In this
sense, frames ‘are similar to the metaphor of pecfutames—they work to draw
attention to what is inside the frame and purpdbefaave out other items. In the

arena of policy, media texts, and societal issfresnes are used as strategies to

has not been included as a main source of datactiolh, and where it has, it has not
been taken from universities outside those that ladsve Faculties of Education.
% Cohen, Manion, and MorrisoResearchp. 106.
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connect with and persuade audiente®/hile | will not be attempting to persuade
results in any particular direction, | will be higjhting only information that pertains
to teaching methods and media literacy within tlzech education system. All other
successes and failures of the system will not Iseudsed because they are not
relevant to my research aims.
Using teaching methods and media literacy asaadr | will examine

relevant policies and documents. Figure 3.2 ilatss the overall course of this
analysis, including the relevance of interviews. gitode my analysis, the following

questions will be applied to each of the documantspolicies | will investigate:

* What does the text want to achieve, and is thesaaanable aim?
* Are any of the other texts an antecedent to theiteguestion, and how does
this affect its aim(s)?

» If the text discusses teaching methods is it swfoksvhy or why not?

Interviews will also be conducted and the resulil$ ve organized by three themes:
(1) knowledge about media literacy amongst Faaufltffducation staff, (2) existence
of media literacy courses in Faculties of Educatiand (3) views on teaching
programme reform. Again, Figure 3.2 summarizes rtlationships between all
interviews, documents, and policies.

Ultimately, the structure of the analysis will teéo some conclusions about
the successes and/or failure of current teachingrammes. It will then synthesize
these conclusions with information about policiesha primary and secondary level.
Do policies on media education at the primary aadosdary level add up with

policies and views on media education for teachers?

%1 Stevens, ‘Analysis’, p. 71.
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Figure 3.4Relationship between Data to be Collected and Asealy

Czech National Education System

Primary and Secondary Teacher Education
School Policies

Framework Education Czech Reforms Nine Universities
Programme For School
Elementary Education Inspectorate
White Paper Faculties Other
on the ‘National of Education Faculties
Media Education Policies Programme for
the Development of
Education’
Faculty Teaching Curriculum
Interviews Practice & Courses
Policy
Media
Literacy Courses
I

What is the synthesis between these elements?

3.5 Limitations and Potential Problems

My research will not be without certain limitatmnFirst, the data will mostly
rely on policies and documents for analysis. Thisvitably leads to questions
regarding the appropriateness of this approach.vigutld another method of data
collection have been better?

| had originally thought to conduct my researclelsowith interviews, but
access to too few interview participants was ardate Upon greater reflection,
relying only on interviews would have been a mistdbecause analysis of the
documents and policies that make up wider nati@mal university policy are an
indispensable part of my study. Thus, | will us¢hbmethods and compare the results

to form a better conclusion about primary and sdaonteaching.



Interviews have many criticisms, mainly that theey open to bias because
they rely on the personal opinions of interview jeats. To reduce bias | will ask
Pedagogical faculty members from different univegsiand different departments for
interviews>? | am not using a case study with respondents fsaly one university;
instead | will take interview data from almost haffthe Pedagogical Faculties in the
Czech Republic (owing to the number of responde#its consented to interviews). |
will also reduce bias results by comparing and remting the interviews to
documents and policies from all universities thavén Pedagogical Faculties. This
combination of data will lessen bias, though, nbimieate it completely. My
interviews, however unbiased, will still be basedtlee views of university staff, and
even my views may swing the objectivity of analysmntentionally. Ultimately, no
research can claim perfection because even ‘rdsmarcare fallible. They make
mistakes and get things wrong. There is no paradightion to the elimination of
error and bias®?

This section on ‘Limitations and Potential Prob&mand all other sections in
this chapter have highlighted the aims of my ovardearch. | have also addressed
the main strategy that this research will take gnedmethods that will go into it. The
next chapter will discuss, analyse, and synthebiegelifferent areas of education | am

exploring and present my findings.

4. Findings of Documents, Policies, and Interviews

4.1 Introduction
This chapter will focus on the results of datdexibd about the Czech school
system at the primary, secondary, and tertiarylleéliee research on primary and

secondary schools is conducted through detailedriggsn and analysis of policy

92 Universities in the Czech Republic have multigleuities, which also have
multiple departments within them, for example, Brepartment of Science in the
Pedagogical Faculty at Charles University.

% Nigel Norris, ‘Error, Bias and Validity in Qualiize Research’ ifEducational
ActionResearch, 55:1, 1997, pp. 172-176 (p. 173).
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documents, specifically those pertaining to mediacation. To evaluate university
teaching programmes, policy analysis is also a@plie curricular documents.
Additionally, interviews with university professoere added to gain information
about the availability of media literacy coursesimversity teaching programmes and
the effectiveness of the teaching methods currers®d. The research on primary and
secondary schools concentrates on policy that ipsrta all basic education schools
in the Czech Republic, while data about universfching programmes focus on the
nine Pedagogical Faculties in the Czech Republith wome reference to other
faculties’ teaching programmes.

This research is structured so that the readereeaity understand it. First,
primary and secondary education is discussed ifjunotion with analysis of three
elements: (1) the main policy document on elemgragducation, (2) the organization
responsible for ensuring policies are put into fica¢ and (3) existing national media
literacy policy for schools. Following this, teacheducation will be explored by
giving an overview of the current system and arnyamaof proposed reforms, as well
as analysis of methods and courses in teachingrgroges at universities with
Faculties of Education. The documents and polidissussed will all be evaluated
with a social constructivist way of thinking andthkvithe following questions (from

subsection 3.4) in mind:

* What does the text want to achieve, and is thesaaanable aim?
* Are any of the other texts an antecedent to theiteguestion, and how does
this affect its aim(s)?

» If the text discusses teaching methods is it swfoksvhy or why not?

Additionally, documents and policies will be an&gsagainst information discovered
in the literature review in order to synthesizehbsburces of research.

Interview analysis will also be conducted and meas against research done
on policies and documents, as well as the liteeafline transcripts of interviews with
university staff can be found in Appendix A. Fiyalthe interviews and all other
research will then be summarized, explaining thatiemships between each method

of research.
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4.2 Discussion and Analysis of Primary and Second@aiEducation
4.2.1Framework Education Programme for Elementary Education

The Czech school system is divided into six donsi from pre-primary to
tertiary schooling. ‘Basic’ schooling for ages 61 makes up the primary and lower-
secondary levels. This is the only stage of edanaitn the Czech Republic that is
mandatory’* Without acceptable and cohesive educational @sliduring this stage,
students will not advance into upper-secondary tentilary education at the same
level, and they may fall behind their peers in otBeropean countries, as well as
globally.

Current basic education policy in the Czech Rdpull documented in the
2007 amended version of tHeramework Education Programme for Elementary
Education(FEP), published by the Czech Republic’'s MinistfyEducation, Youth,
and Sports. The policy guidelines put forth by Bt propose an idealized standard
of teaching that fails to highlight possible faulEor example, in UNESCO’s 2008
National Report on the Development of Educatiorg thear problems appear in the
Czech Republic’s basic educational policies: (1)aégccess for minorities and the
Roma population and (2) equal opportunities fodstus of differing social status&s.
These problems, however, do not present themsglves FEP. If effective, the FEP
would produce a superior framework for educatinghpry level students, but this is
not the case. The FEP, as well as other policiebasic education in the Czech
Republic fail to carry out their intended goals.eTiesult is that the FEP and other
policies are vague and inefficient.

The FEP organizes basic education into nine stilgeeas and additionally
focuses on subjects that can be taught across argh®se that are ‘cross-curricular’,
including the following six subjects: (1) Persoaall Social Education, (2)
Democratic Citizenship, (3) Thinking within Eur@reand Global Contexts, (4)
Multicultural Education, (5) Environmental Edueatj and (6) Media Education.

But though the document outlines what will be t&tuand how schools can form their
own individualized framework (in line with the naial one), it offers little insight

into how students and teachers or schools will &éle accountable to the proposed

% vUP, Framework

% UNESCO International Bureau of Education, 2007
<http://www.ibe.unesco.org/fileadmin/user_uploadiare/Countries/WDE/2006/>
[accessed 13 May 2009].
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guidelines. In other words, there is much room $ohools to create their own
framework, which only loosely follows national gelohes. Effectively, the FEP
proposes many ideas regarding the subjects thaldhbe taught and the knowledge
students should acquire during elementary levekation, but does not state how
each subject will be taught. Additionally, there msuch room for individual
interpretation of, for example, what textbooks vl used and what a standard class
lesson should encompass. The FEP does, howeuer tistd ‘as part of its inspection
activities, the Czech Schools Inspectorate asosrtand assesses the manner in which
the SEP (School Educational Programme) is met hacexktent to which it follows
legal regulations and the FEP B¥'Thus it is also significant to research how the
Czech Schools Inspectorate functions and how pesgdly safeguards the policy set
forth in the FEP is followed.

4.2.2 The Czech School Inspectorate

The Czech Schools Inspectorate was the first arghdon created for
inspecting schools in Eastern Europe after theofadommunism in 1989. Today, it is
charged with eight main areas of inspection for @kech schools: 1) equal
opportunities in education, 2) management of schaotd school facilities, 3)
assumptions for the proper functioning of schod)sthe organization and outcomes
of the course of education, 5) partnership and emdwn, 6) achievement of key
competencies in subjects, 7) outcomes in the tiangio higher level education, and
8) the overall evaluation of a given schobl.

Since the 2005/2006 school year, schools have t@mpulsorily inspected at
least once every three years. This inspection wv@shnywhere from 2 to 10 persons
who visit a school for 2 to 5 days. Their evaluatie formulated by qualitative and
quantitative data; including interviews, questione® and expense report
calculations. Based on these figures, the Inspaigtdhen classifies schools on a level
between 1 and 3. If a school scores at level lo(belverage), then it is given a
specified amount of time to comply with the stamdarequired for average and

% vUP, Framework p. 125.

97 Czech School Inspectorate, 2009
<http://www.csicr.cz/upload/The%20Czech%20Schoolfectorate.pdf>
[accessed 4, January 2010], (hereafter, Czech Sbispectorate).
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above-average schools. If it fails to comply afteat given time, it can then be fined
up to 50,000 CZK®

While the FEP sets forth a well-intentioned stuoet for basic education
requirements, it relies entirely on the Czech Sthdaspectorate for enforcement.
Here, it is important to acknowledge problems ie thspectorate’s methods. The
Czech School Inspectorate does not state what tdwedard evaluation is for
calculating a level 1, below average, school. Ineotwords, are the standards for
achieving an average or above-average score of32set too low for Czech children
to excel, especially when measured against othemopeans? Moreover, the
documents of the Inspectorate do not specify howoals should comply with the
requirements set forth. How should they, for ins&riind and hire teachers, and how
should these teachers be held accountable to teptte required subjects proposed
by the FEP? Furthermore, is a fine that roughlyatem to 700 GBP the only
recompense for below-average schools? Is this éntmudpe sure schools fulfil the
long list of the FEP requirements? There is lighadence that the Czech School
Inspectorate has a widely acknowledged policy &amtacare of schools with poor
performance levels or those that do not followoral guidelines.
4.2.3 Policies on Media Literacy within theFramework Education Programme for
Elementary Education

According to the Framework Educational Programme for Elementary
Education(FEP), ‘Media Education’ is one of six cross-autar subject® taught in
the Czech Republi®® All cross-curricular subjects include elements, iokh
emphasize their importance in the curriculum, a#f a& their benefits for students’
‘personal development®® Additionally, cross-curricular subjects are regqdirand
must be implemented at some point during basicathrc'®> When and how schools

fulfil this requirement, however, are up to theuls themselves and their individual

9 Czech School Inspectorate.

9 Cross-curricular is defined by the FEP as a stibjetich is relative to current
issues, and is a significant and necessary elem&gech primary education.
199v0pP, Framework

101 vUP, Framework p. 94.

192 Basic education comprises both primary and loveepsdary schooling for
students age 6-15.
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School Education Programmes (SEP). In other wahas;, do not have to implement
all aspects of cross-curricular subjects, only whay feel is necessat{’

The recommended guidelines for teaching each efsilk cross-curricular
subjects are outlined in bold categories or ‘thémédsese cover multiple educational
areas, thus allowing cross-curricular subjects ¢oimtegrated across the normal
curriculum. But because schools are not obligateddminister every theme, many
substantial features of cross-curricular subjeats mot taught. Within ‘Media
Education’, for example, themes include: ‘criticebding and perception of media
messages’, ‘interpretation of the relationship le&w media messages and reality’,
‘the structure of media messages’, ‘perceptionh& author of media messages’,
‘functioning and influence of the media in societgreation of the media message’,
and ‘working on a production teart”? Though these themes recognize the diverse
potential of media literacy, there is no guarantes all will be taught. In truth, only
one theme of ‘Media Education’ may be taught durangingle year of primary
education. If this occurs, then ‘Media Educatiagnhpt cross-curricular, it is simply a
small component of another taught subject.

It can thus be argued that media literacy is oy integrated into the Czech
school curriculum. Though the FEP outlines stanglémd cross-curricular subjects in
primary and secondary schools, it does not settstequirements. Schools can
therefore choose how much or how little they wishfocus on media literacy
according to which themes of ‘Media Education’ thmyt into practice across other
subjects.

Additionally, there is no guarantee that mediaréity will be a large part of
instruction because it is not taught to the vergpgbe responsible for putting it into
action. Thus, the larger problem is not how margntbs of ‘Media Education’ are
taught, but who is teaching them. How exactly a&chers being educated about

media literacy in the Czech Republic?

4.3 Overview of Teacher Education

Teacher education refers to the taught coursestipal training, and all other
requirements leading up to certification as a ‘feac In the Czech Republic this

193 However, both six-year and eight-year primary sthonust include the entire
cross-curricular subject of ‘Democratic Citizenshthis is the one exception.
104vUP, Framework p. 108.
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means many different things for students of Pediagbdraculties, and it is also
dependent on the type of teacher one studies tnfec

There are three main stages of general educagdoreb education at the
tertiary or university level: 1) pre-school or nemg, 2) primary, and 3) secondary.
Teachers in all, but the nursery level, are reguteehold a master’'s degree from a
university Pedagogical Faculty? There is some debate about whether to reform this
policy, thereby requiring all teachers to hold alvanced degre¥?® This presumes,
however, that prospective pre-school teachers willingly enrol in five years of
university education when their projected startgadary is only 171,360 CZK, just
over 6,000 GBP per yedt’ Teacher education and salary levels are not aotons,
thus changes to one must consider the other. QGlyrgore-school teachers are
required to complete an accredited higher educddioel course or bachelor’'s degree
programme in pedagogical scien¢®Eurther tertiary schooling, beyond this, cannot
be part of the reform agenda until salary levetsadso changed.

In primary education there are two phases, whrehdavided between grade
levels one to five and six to nine. Teachers ohhmltases must have completed an
accredited master’s study programme in pedagogic&nces, and those who are
qualified to teach the second phase must also bawgpleted additional courses
related to the subjects taught in that st2g&imilarly, the requirements for teaching
the third main stage, secondary education, aretaleave completed a master’s study
programme and courses that relate to the subjettemtaught in Czech secondary
schools.

ACT No. 563 also known as ‘the Act on Pedagog8tdff lays out the

requirements for teaching qualifications in allethistages, as well as the prerequisites

195 EACEA- The Education, Audiovisual and Culture Exiaze Agency, 2009,
‘Organisation of the Education System in the CZeepublic’,
<http://eacea.ec.europa.eu/education/eurydice/dentsfeurybase/eurybase_full_rep
orts/CZ_EN.pdf> [accessed 6 January 2010], (hexedHACEA, ‘Organization of
Education’).

19 Grecmanova,, Holou$ova,, and Urbanovska, ‘TeagHacation in the Czech
Republic’ inMetodika 3, (2), 2002, pp. 51-75 (p. 65), (hereafter, Gracova,
HolouSova, and UrbanovsKsletodik.

197 EACEA, ‘Organization of Education’.

198 ACT No. 563 inColl., on Pedagogical Staff and the Amendment toeSOther
Acts 2004, <http://www.msmt.cz/dokumenty/act-no-5632dth-september-2004 >
[accessed 7 January 2010], (hereafter, Act No..563)

199 ACT No. 563.
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for coaches, psychologists, and teachers of: dpediacation, vocational training,
languages, and religion. The act does not, howeyige any specifics about the
‘accredited master’s study programme’ future pedag staff must pursue. Of the
nine universities offering master's programmes he field, there are thus many

differences in what is taught to prospective teexhe

4.4 Discussion and Analysis of Educational Reforms

With many different teaching programmes and naanahing norm, who's to
say what will be most successful in educating Czedchers? This also begs
questions about why educational reforms are negessahe Czech Republic. The
OECD’s ‘2009 Factbook on Economic, Environmentald &ocial Statistics’ gives
some answers to these questions. Looking at tee dditertiary graduation compared
to overall population at graduation age, the OE@PBrage is 37 percent, while the
Czech Republic garners only 29 percent. Austrédieland, and New Zealand have
the highest levels of tertiary education graduatiea range of 52-63 percent. From
this information it can be argued that some outfdéor is causing better graduation
rates in Australia as compared to the Czech Repudolid finding these factors is part
and parcel to reform. The Czech Republic is trymgnprove its graduation numbers
and its global competitiveness. In order to do, tbinges must be made at all levels
of education, including teacher education.

But simply stating that those countries whoseidgrtgraduation rates are
highest should serve as examples of best practicedequate. In the area of teacher
education, what is taught in one country does ramsfer directly to another. So
though we may know why reform is necessary, thestipe still lingers regarding:
‘what will be most successful in educating Czechckers?’ Current practice in
pedagogical faculties does not follow a nationahdard and the parameters of the
curriculum are very loosely drawn by national doeuts.

The Czech Republic is currently undergoing edoacaii reforms, which have
been laid out in documents, such as the 2004 A&exlagogical Workers, The White
Paper on the ‘National Programme for the Developgroéfducation’, and the more
recent ‘White Paper on Tertiary Education’. The mé#&bcuses of the proposed
reforms are: education financing for schools ardher salaries, curriculum changes,

and revisions to teacher education.
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The following section focuses on the proposedrne$oto teacher education.
Here it will be important to analyse the suggestitor change in official documents
and also to decipher what is lacking. Is teachecation on the path to good reform,
and if not, what can be added to implement moreiefit teaching and better results
in the classroom?

4.4.1 The White Paper on the ‘National Programme fothe Development of
Education’

Most analyses have come to similar conclusionsrokgg the vague and
‘abstract’ nature of Czech educational reform doentst'° This brings to light the
difficulties in conceptualizing positive results the area of teacher education, for
instance, most suggestions for reform are uncledralow little understanding of
how changes will be implemented and what outcontesired.

The most significant of these proposed reformmtioduced by The White
Paper on the ‘National Programme for the DevelognognEducation, which is
published by the Ministry of Education, Youth, &dort. The White paper prescribes
‘a standard for teacher qualifications to be usedréerion for the accreditation of
study programmes and fields designed by facultsle still fully respecting the
autonomy of higher education institutiod&*.Currently there is no national standard
for pedagogical degree programmes, so how can @defined?

The White Paper discusses a ‘binding frameworlat twould define ‘key-
components of qualifications’ for teaching prograesnbut it does not detail what
this entails:*> While it does state that subject specific trainimij be necessary at a
level of 10-12 percent of total training time, ntempt is made to define these
subjects. How can a national standard be imposttbuti concrete descriptions of the
changes that will take place? Even with better golir teacher education

programmes there is no guarantee that they widuseessful.

119 5ECD Education Policy Committee, ‘Expert Respas&zech Republic
Ministry of Education January 2009 White Paper entiiry Education’, 2009.

111 Ministry of Education, Youth, and Sport, ‘Natiordogramme on the
Development of Education: White Paper’ in InstittdeInformation on Education,
Prague, 2001, p. 46, <http://www.msmt.cz/dokumdnitgs/kniha-narodni-program-
rozvoje-vzdelavani-v-ceske-republice-formuje-viadtrategii-v-oblasti-vzdelavani-
strategie-odrazi-celospolecenske-zajmy-a-dava-lainkpodnety-k-praci-skol2001>
[accessed 20 February 2009], (hereafter, MEYS, &pper, 2001).

12 MEYS, White Paper, 2001, p. 46.
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The White Paper does not highlight all of the éssiwcurrently faced by
teaching programmes. Aside from the courses Czetesto become teachers, there
are other difficulties present. For example, in @2 study by the Faculty of
Education at Palacky University in Olomouc, teashare sited as frequently
complaining about faculties that do not prepareletts to be teachers, but instead
prepare scientists with no practical experieHéeFuture teachers not only need
improved courses, but also more on the job traimmthe teaching field. To solve
these and other problems in pedagogical educatimnnecessary to analyse current
teacher training in the Czech Republic.

4.4.2 What are the Most Beneficial Reforms that cabe Accomplished ?

Teacher education is in the process of reform,dvaw what will work best
has yet to be determined. There are many conftjatleas about what will help the
Czech Republic achieve its goals of becoming aebefiobal competitor with more
students graduating from tertiary education.

According to the 2009 ‘White Paper on Tertiary Eahion’, the
‘responsibility for selecting and training futureathers rests fully with faculties of
education. These faculties should increasingly $oou identifying the problems that
teachers face in practice, and on innovative sfudgrammes that eliminate these
setbacks™* Here there is no argument for a national standastead responsibility
is levelled at individual universities. Additiomalthe aim is to find ‘innovative’ ways
to teach, thus enabling future teachers to be maceessful in the classroom.

The following sections will concentrate on how mdnnovative teaching
methods along with more classroom practice are sufntfee most beneficial reforms
pedagogical faculties can tangibly achieve. Ultehat if teachers are taught to
motivate their students with new teaching methdlaksn those students will be more
likely to aspire toward tertiary learning. So nole tquestion is: ‘what methods are
most efficient for classroom learning and how caw teaching practice programmes

be implemented in Pedagogical Faculties?’

4.5 Discussion and Analysis of Primary and SecondarTeaching

Programmes

113 Grecmanova, Holou$ova, and Urbanovakétodika
14 MEYS, ‘White Paper’, 2009.



42

Prospective teachers in the Czech Republic canroptamary and secondary
teaching degrees in one of two ways: (1) throughaater’s study programme at one
of the nine existing Faculties of Education, or (Bjough an accredited master’s
degree programme in another faculty, which offetsaghing qualification. The latter
often offers secondary teaching degrees in speedlsubjects, for example: biology
teaching or English language teachtiyFull-time primary school teachers who do
not specialize in the teaching of only one or twbjscts can obtain a teaching degree
through one of the nine Faculties of Education.

At each of the nine universitie§ offering teaching degrees through Faculties
of Education, students are able to choose an dvevacentration from different
departments within their faculty. Unfortunatelychase there is no national standard
for teaching programmes, the departments and tbheses they offer differ greatly
from one university to the next. Some universitiase developed a broader field of
expertise and include faculties and departments énaphasize skills for future
teachers of technology, art, and many other speetbkubjects, but no university has
established a programme that is necessarily ib@erany other.

All of the faculties offering teaching degreesklamourses that emphasize
teaching practicé’’ and they do not teach in a way that shows futmetters how to
engage their students in learning. Thus, the biggesblems in current teacher
education programmes are that they do not emph#wszesal world situations, which
will take place in the classroom or prepare teaherconnect with their students.
Current teaching programmes do not show futurehirachow to develop creative
teaching methods or utilize current possibilitiesdlassroom engagement.

4.5.1 Required and Optional Courses in Faculties dducation

115k atedra Biologie a Ecologiefffodowdecka Fakulta Ostravska Univerzita v
Ostraw’, <http://prf.osu.cz/kbe/> [accessed 6 February@0

‘Jihoteskéa Univerzita Ceskych Budjovicich Rirodowdecka Fakulta’,
<http://www.prf.jcu.cz/cz/balicky-uchazeci/magistiee-studijni-programy/>
[accessed 17 February 2010].

% The nine universities, which currently have Faeslbf Education are: The
University of Ostrava, Charles University, The Usnsity of South Bohemia,
Masaryk University, The University of Hradec Kra@vihe University of West
Bohemia, The University of J. E. PurkyrThe Technical University of Liberec, and
Palacky University.

7 The actual time spent in primary and secondargsctms preparing students of
teaching programmes for the real conditions ofclagsroom.



Within most of the nine Faculties of Education lve {Czech Republic there is
a Department of Primary Education. At Charles Ursitg, for example, Primary
Education is differentiated from the DepartmentsMaisic Education and IT and
Technical Educatioh:® Within the Primary Education Department at Chartasre
are also ‘study areas’, which makeup the overaiu$es: preschool pedagogy and
primary pedagogy. Students must earn professi@mrapetency in a specialized area
of education (music, art, drama, or physical edanator in a foreign language
(English, German, or French), but there is litthephasis on subjects taught in other
departments, such as: IT and Technical EducatibBepartments do not normally
intersect with each other, and thus do not prefdtge teachers beyond giving them
knowledge of the subjects they will teach in prignachools. Essentially, they are
being lectured in subjects like Czech History amgib science, so that they in turn
can go forward and lecture others.

The problem at Charles University and at othevensities is not in what they
are teaching, but in how they are teaching. Fomge, in the Institute of Primary
Education at the University of Hradec Kralové, thdy required courses that focus
on instruction in teaching methods are the didaotit science, math, reading, and
writing. In addition to these required courses,reéhare also some electives in
‘Comparative Pedagogy’ and ‘Social Psychology’, ebhpffer insight into how to
teach. But these courses are optional and aretanfght during one semester of the
second year of bachelor’s level study. This esabytmeans they are taken once in
five years or not at all by any given student.

In addition to courses in teaching methods, tla@esalso options to enrol in
elective courses at Hradec Kralové, including: Esiglor Russian Languages,
Physical Education, Music, Art, and Special Eduatf’ These courses, however,
focus predominantly on the basic subjects primaxgll students must learn in their

own schooling. Due to the structure of both elextand required courses, there is

118:Charles University Faculty of Education’,

<http://www.pedf.cuni.cz/index.php?menu=17> [acedss February 2010].

119 Katedra Primarni Pedagogiky Pedagogické FakukywWPraze’,
<http://userweb.pedf.cuni.cz/primped/index.phpoptcom_content&task=view&id
=19&Itemid=33> [accessed 17 February 2010].

120 Jstav Primarni a Preprimarni Edukace Hradec Kr&lo
<http://lide.uhk.cz/pdf/ucitel/ valtejal/rozvrhy/:S[accessed 6 February 2010].
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little focus on how to teach, meaning there arey ¥ew required courses whose goal
it is to orient prospective teachers with the glags environment.
4.5.2 Obtaining Teaching Degrees from Other Facukis

Teaching qualifications are not solely obtaineatigh Faculties of Education.
Many universities in the Czech Republic offer teaghdegrees at a variety of
different faculties, including: Science, Philosoptand Art. The training in these
teaching programmes often focuses on specific stdyjevhich are ideally suited for
prospective teachers of secondary schooling. Ibdpartment of Mathematics, for
example, the Faculty of Science at the UniversityDstrava offers only secondary
school math teaching degre®és.

Other universities and faculties, however, offegrtes for primary school
teachers as welf? For instance within the Faculty of Arts at the arsity of Hradec
Kralové, students at the Institute of Philosophyd &ocial Science can obtain
master’s degrees in teaching primary or secondarga ‘Civics’. In this particular
programme, students begin their bachelor’s studidbe Faculty of Arts and finish
their master's degree in the Faculty of Educatidhus, at Hradec Kralové some
faculties intersect to form ‘joint educational sfuodrogrammes’ with the Faculty of
Education-*?

Still, other programmes provide combined courderfgs. At the University
of South Bohemia, which offers physics, biology,damathematics degrees for
secondary school teachers in its Faculty of Sciemoeirses such as: physical
education from the Faculty of Education or Englisim the Faculty of Arts can be
taken alongside science cours&sCourse options such as these afford more choice
for students of specialized teaching subjects; wewethey do not ensure aspiring

teachers are learning all the skills they needtarand a classroom.

121 (K atedra Matematiky Rrodowdecka Fakulta Ostravska Univerzita v Osttav
<http://prf.osu.cz/kma/index.php?kategorie=35680%#a5> [accessed 16 February
2010].

122 These degrees are appropriate for the second stagienary schooling or ages 11
to 15.

123K atedra Filozofie a Spotenskych \&d Filozofické Fakulty UHK,
<http://kfsv.ﬁ.uhk.cz/cs/oQ> [accessed 17 Februz0ry0].

124 Jihoseska Univerzita ¥eskych Budjovicich Rirodowdecka Fakulta’,
<http://www.prf.jcu.cz/cz/balicky-uchazeci/magistke-studijni-programy/>
[accessed 17 February 2010].
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Whether teachers obtain degrees from FacultieEdofcation or alternative
options, the most vital skill they can learn is htovteach effectively. With the
exception of the University of Ostrava’s Faculty $¢ience’® all of the faculties
discussed here offer very few courses in teachiathads and even less are available
in teaching practice. And while some programmesratburse options that intersect
across faculties, no requirement exists regardimvg amount of methods courses
students should take from those. In Faculties afidatdon there are generally more
methods and teaching practice courses availableever these differ greatly from
one university to the next and are not necesshesy practice either.

4.5.3 Teaching Practice and Focus on Methods Traimj in Faculties of
Education

In all of the nine Pedagogical Faculties, coursegeaching practice are
available, however the degree to which they arereff varies, and none of the
universities relies more heavily on practice thhaytdo on other required subject
matter. Four of the Pedagogical Faculties have réerfior Teaching Practic¢é®
which dictate the number of hours students musttipeain a classroom setting before
becoming certified teachers. At the University o8 Bohemia, the Centre for
Teaching Practice (SPP) arranges for studentsdctipe in: kindergartens, the first
and second level of primary school, and secondargas. These practices take place
for one week during the third year of a bacheldegree, three weeks during the first
year of a master's degree, and four continuous svekking the final year of the
master's degre¥’ Overall, teaching practice at the University of &/@ohemia

amounts to eight weeks over the course of five sye@t other universities teaching

125 There are, on average, five courses in methodseantiing practice available in
each of the University of Ostrava’s Physics, Biglognd Chemistry Departments
within the Faculty of Science, t{Bdméty na Katede Fyziky Rirodowdeckéa Fakulta
Ostravska Univerzita v Ostray ‘Predntty na Katede Biologie a Ekologie
Prirodowdecka Fakulta Ostravska Univerzita v Ostfav
<http://prf.osu.cz/kfy/index.php?kategorie=494&i&b&5
<http://prf.osu.cz/index.php?kategorie=530&id=578ecessed 17 February 2010].
126 Centres for teaching practice in Faculties of Edion can be found at: The
University of Ostrava, The University of West BohanThe University of J. E.
Purkyrg, and The Technical University of Liberec.

127 .7apada@eské Univerzity v Plzni, &disko Pedagogické Praxe’,
<http://www.zcu.cz/fpe/spp/ pokyny.html> [acces3edarch 2010].
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practice is even less of the total required clese¥*® The amount of time that should
be devoted specifically to teaching practice isadable, however, all subject matter

should include more emphasis on methods, ratharftd@sing strictly on content.

4.6 Discussion and Analysis of Media Literacy Coues in Teaching

Programmes

Currently, there are very few courses for teacttmtdeal directly with media
literacy. Moreover, no Pedagogical Faculties oreotFaculties offering teaching
degrees require courses in media literacy and #éduacdf courses are offered at all
they are optional. At the University of Ostravar fastance, elective courses are
offered in ‘Media and Communications’ and ‘Multimiad'*® Both courses focus
specifically on teaching media literacy, the latter creation and the former on
analysis. Similarly at Charles University, coursdfered include: ‘Education about
Media and its Utilization’, ‘Media Education andadahing it on Basic and Secondary
Schools’, and ‘Media Education- Introduction toeireting Mass Media*° Though
these courses directly address what media literacgnd how to teach it in the
classroom, they are not required. Future teachersnat obligated to learn about
media literacy, and therefore do not always know ho teach it in primary and
secondary classrooms.

Many teaching programmes offer courses in subgbetisare similar to media
literacy, but do not teach analysis of media or neaching methods. These are most
often technology and computer courses. At The Ugityeof Ostrava, for example,
courses include: ‘Computers in Teaching and Legrnic-Learning Technology’,
and ‘Educational Technology Application§® While these do involve media, the
focus is mainly on access and use, leaving outr @bsential characteristics of media

128 Centrum Praktické fpravy, Fakulta Hrodowdng-humanitni a Pedagogicka, TU
Liberec’, <http://cpp.wpr.cz/> [accessed 7 Marci2@i0].

129 pedagogicka Fakulta Ostravska Univerzita v OstRigdnity na Katede
Informainich a Komunik&nich Technologii,
<http://pdf.osu.cz/kik/index.php?kategorie=379&i@25 [accessed 5 April 2010],
(hereafter, Ostravska Katiedinformanich).

130 charles University Subjects 2009-2010 AcademicrYea
<https://is.cuni.cz/eng/studium/predmety/index.plgp®earch&nazev=media+educat
ion&kod=&match=substring&srch_nazev=0&srch_nazevfdi&=&ustav=&trida=&
klas=&ucit=&pvyjazyk=&sem=&pocet=20&b=Search>. [&ssed 5 April 2010],
(hereafter, UK, ‘University Subjects’).

131 Ostravska Katee Informanich.
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literacy. Most importantly, analysis of the mediuteelf is imperative to media
literacy.

Ultimately, the lack of courses in media literdoy future teachers and the
priority technology and computer literacy take @at¢hing programmes and primary
and secondary schools, hinder teacher’'s knowledgthe subject. As with any
discipline, ‘teachers cannot teach what they hastelearned and learned to value
themselves*** So while media literacy would be beneficial in €zeprimary and
secondary schools, it cannot be properly implentenighout media literate teachers.
Thus until teachers are educated about what médrady is and how it should be
taught to children, schools wont emphasize its ssmsricular potential, teaching

methods wont change, and media education wontllyeréalized.

4.7 Interviews with Pedagogical Staff

To build on the research and results found in desim and policies, |
conducted four interviews with Pedagogical staffe Tnterview questions focused on
three main areas: (1) knowledge about media lijeeanongst Faculty of Education
staff, (2) existence of media literacy courses acitties of Education, and (3) views
on teaching programme reform. The respondents eofegsors in four different
Faculties of Education in the Czech Republic, aedevoriginally contacted by email
in Czech and English. All agreed to answer intenigiestions by email in English.
4.7.1 Knowledge About Media Literacy

Question 1A- The first question asked staff memb&kthat do you know
about media literacy, if anything?’

Response 1A: Three staff members answered thathlnee some idea about
what media literacy is, however, one staff membémat know, stating: ‘I believe it
is understanding computers and things similar,lleld not know really’. Those who
did have some knowledge of media literacy all hadery similar understanding,
which included: understanding the importance anmebes of different types of media
for those who use them, as well as the drawbackistlaat it is a relatively new

concept, which has only recently become populatudy in the Czech Republic.

132 Brown, Goetze, and Schwartz, ‘Teachers’, p. 161.
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Question 1B- The next question asked staff memblers/our opinion does
media literacy mean understanding how computers dagitial technologies work?
Please explain why or why not.’

Response 1B: All of the staff had varied answerstliis question. One, for
example, wrote that ‘it depends on how it is vielyedhile another thought it was
only about computers and technology. Two of th@wedents stated their belief that
media literacy means more than simply understandimgputers; it also ‘means
understanding how a computer works and what it doew/ho is using a computer’.
The varied responses show how different conceptaoesof media literacy in the
Czech Republic, even amongst professors in Fasufi&ducation.

Question 1C- The third question about media lagranowledge asked staff
members: ‘If you were told media literacy is:

1) Access to media (television, computers, adsemtients, news stories, and

all other devices, which export messages)

2) Knowledge about how to create one’s own media

3) The ability to analyse how media affects theruwsd decipher the benefits

of it
Do you think it is an important subject for childre learn in school? Please explain
why or why not.’

Response 1C: The professors answered a unaninges’std this question,
though they each cited different reasoning. Ondegsor supported his answer by
arguing that media literacy is ‘fundamental’, butis not being used correctly at
present, thus ‘it is sometime computers, but nkirtglabout what a computer does’.
Another faculty member cited media literacy’s infpoce, but also noted that in the
Czech Repubilic it is difficult, and ‘sometimes @nmot happen because teachers don’t
know media literacy’. So while all faculty membeagree media literacy is an
important subject in schools, they also admit ttegeeproblems integrating it into the
curriculum at the primary and secondary level.

Question 1D- The final question concerning knowgkedf media literacy
asked staff: ‘Are you aware that media educatiorone of the cross-curricular
subjects that should be taught in primary and sgegnschools?’

Response 1D: All, except one faculty member, ar@ra that media education
is a cross-curricular subject that should be taughCzech schools. One faculty

member even stated that though it is taught,ribisdone so correctly.
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4.7.2 Media Literacy Courses

Question 2A- The first question asked staff: ‘Areuyaware of any media
literacy courses that are offered at your univgPswhat are these?’

Response 2A: The answers here were very mixed.n@raber of staff did
not know of any courses, while two said they knoimexhnology and computer
related ones or those that speak about it indyregthother staff member listed two
courses that are currently offered at his univgrsithich deal directly with media
literacy. The variation in answers shows how dédférteaching programmes can be
throughout the Czech Republic.

Question 2B- The second question about mediaatifecourses asked staff:
‘Are there any courses, which focus on digitalratey (digital media or technology
courses)?’

Response 2B: All Pedagogical Faculty members amglvehat they know
about many courses, which focus on computers afchtdogy. This differs from the
previous questions, which asked specifically abmadia literacy and not other
literacies. It can be concluded that universitiesveh many classes, which have
concentrations in literacies that are often mistafe media education courses, but
only focus on digital competencies.

4.7.3 Teaching Programme Reform

Question 3A- On teaching programme reform | askadausity staff: ‘Do you
think that teacher-training programmes at your ersity give enough courses that
focus on teaching practice? If not, how do you feel could be changed?’

Response 3A: Three of the respondents said thaytliere is not enough
teaching practice given before teachers begin wgrki the classroom. Two faculty
members mentioned that one problem faced by uniiesrss the provisioning of both
teaching practice and practice in subjects teachmrst learn to teach. Thus while
more teaching practice would be good, a ‘balancestnexist between practice and
learning.

Question 3B- Next | asked staff: ‘From what yowknabout media literacy,
do you think more media literacy courses for futig&chers would be a good thing?
Please explain your answer.’

Response 3B: All faculty members said more matieaky courses for future
teachers would be good. Two professors broughigmfieant points about why this

has not yet occurred. The first stated that it iatsyet been studied enough because
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media literacy is still relatively new to the CzeRbpublic, while the other brought up
the point that universities would first need quedf professionals or professors to
teach media literacy to teachers. These are bolild waguments that could be
addressed by universities in the future.

Questions 3C- The last question | asked the psofsswas: ‘From what you
know about media literacy, do you think more cosré&e the subject for future
educators could then improve teaching in primarg aacondary schools? Please
explain your answer.’

Response 3C: All of the staff members answeredamimous ‘yes’ to this
question. One professor elaborated his answemgtéthis would improve teaching
in schools because it shows teachers how to usearaed how it can help teach and
also does this for students in schools. It is bengnvery important, and will be
bigger soon’. The faculty members agreement on anidiracy’s ability to improve
teaching in primary and secondary schools leadsonteelieve that many educators
feel media literacy is an important subject forlbstudents and future teachers to
learn.

4.7.4 Conclusions

The four faculty members interviewed have differiaginions about what
media literacy encompasses; however, all think eediucation (according to the
definition | provided) is a vital subject for stude in primary and secondary schools.
Professors stated that it is difficult for mediaueation to become part of schools’
curriculum because teachers have no instructiowhat media literacy is and what
best practice is for teaching it. They also saat they are, for the most part, unaware
of media literacy courses in their respective faeslthat specifically deal with the
subject of media literacy.

The professors agree that teaching practice igffieted as much as it should
be, but also state that practice and the teacHisglgects must both be taught. Thus,
it is difficult to find a way to teach subjects aaldo have practice. Media literacy, if
implemented, might merge both practice and suldganing. The professors also
suggest two steps for integrating media literady iteaching programmes: (1) to
study the subject more and (2) to find suitabldge®sors that can teach the subject to
future primary and secondary teachers. All stai#nviewed, agree that media literacy
would be a valuable tool for teaching primary aedondary children. So now the

only question is: ‘when will the ball begin rolliig
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4.8 Synthesis of Data on Media Literacy: The Relainship Between

Policies, Reforms, and Teaching Programmes

First, my research analysed primary and seconeldugation, specifically the
FEP, the Czech School Inspectorate, and media gougaolicies within the FEP. |
learned that though media education policies ey are not enforced well, and
there is much room in the FEP for subjective intetation of what media education is
and how it should be implemented. Ultimately, indixal schools are responsible for
media education and can integrate it in any way & fit. But who can teach media
education properly even if it is integrated inte tturriculum? In the literature review
| discovered that teachers are the first and nmogbrtant element of media education,
thus there is a missing link between media edueaialicy and the education of those
who are enforcing it.

After discussing primary and secondary educatlogave an overview of
teacher education in the Czech Republic and disduasd analysed reforms that are
currently taking place or are potentially goingtéke effect, including The White
Paper on the ‘National Programme for the Develogneéricducation My research
here found that the most beneficial reforms wouddthose that improve teaching
methods and devote more time to teaching pracficeording to the literature in
Chapter 2, teaching methods that are less hiecaichi nature promote discussion
between and amongst students and teacher, andoaeeapt to also promote critical
thinking and a classroom environment more conduiitearning->>

Examining teaching programmes in nine public ursites in the Czech
Republic, | found that there is very little focus teaching practice and methods in
primary and secondary school training. Future teeschre thus given little knowledge
about how to run a classroom and engage their stsidie learning. | also wanted to
know if media literacy courses were taught at theswersities. In the literature
review | found that media literacy facilitates desom learning and acts as a guide to
teaching. | therefore chose to explore media ltte@s a teaching method, and found
there are very few courses, which concentrate erstibject. The results here indicate
that there are significant problems in practice amethods teaching and also that

media literacy is not being taught to all teachers.

133 Rowgow, ‘Transition’ and Wesch, Lecture.



Not only could media literacy help teaching methoak is spelled out in the
literature review, but it could also help keep entrmedia education policy on track.
If we go back to the discussion on the FEP’s mediacation policy, we can review
my conclusions regarding: poor oversight of theiqgylmisinterpretations of what
media education should be in schools, and the fozequalified teachers. With media
literacy courses in teaching programmes there cteldan answer to the current
teaching methods problems and the FEPs policidsl t@ubetter enforced.

To reinforce these findings, | also conductedringavs with professors in four
Faculties of Education in the Czech Republic. Triterviews were broken down into
three main themes or areas of discussion aboutaniegfiacy and nine questions were
asked in total. The results showed that a majaftyprofessors believe teaching
practice is lacking and that media literacy cours®s help teaching methods at the
primary and secondary level. Their opinions, alanity the findings from documents
and policies show two main results: (1) teachingcpce and methods courses in
teacher training programmes are insufficient andng2dia literacy is a significant
tool for improving methods for future teachers,pg students learn, and enforcing

already existing policy on media education in priynand secondary schools.

5. Conclusions and Reflections

5.1 Introduction

The Overall aim of my research was ‘to develop adeustanding of media
literacy and to investigate its potential benefits Czech teacher education
programmes’. More specifically, the three reseaiohs | had in mind when | set out

to accomplish this study were to:

1) Identify the possible benefits of media ligran primary and
secondary schools

2) Explore current teaching practices and edaogiplicies,
determining if deficiencies exist and thusene media literacy

might help
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3) Make recommendations regarding teacher educptogrammes

This chapter will discuss the research aims lisstedve and the findings of the
previous chapter, while also offering overall carsobns.

First, the findings presented in Chapter 4 willdobenmarized and conclusions
will be made that are relevant to my initial resdaaims. The third aim was briefly
discussed in the findings chapter, but will be dssed thoroughly here. Therefore,
there will be a sub-section on recommendationshiggilights this research aim more
closely. Finally, I will reflect on the researchadve done, presenting my own opinion

about the highs and lows of taking on this particstudy.

5.2 Summary of Main Research Aims and Outcomes
5.2.1 Aim #1: The Benefits of Media Literacy in Pnnary and Secondary Schools

Research on the possible benefits of media litevegy done in my second
chapter. Here, the review of literature gave vaeiabformation about what media
literacy is and what it can accomplish if it isegtated into everyday classroom
lessons. | began the literature review by reseagchiaditional classroom teaching
methods, followed by communications theories reiggrdthe importance of
relationships both inside and outside the classrodfhat | found was that most
teaching today is ‘mass teaching’, which involvies teacher standing at the front of
the classroom, giving orders, and students consglgu@emorizing information the
teacher expounds. But because information no loogeres strictly from the teacher,
it is necessary to think about other sources, fpalty those from media.

Different media mediums offer alternative sourcekarning, so much so that
many children often claim to learn more from thenpaiter than from teachet¥ My
research found that this is not the best structiiréearning and that with media
literacy, learning can become more than just ‘ntaashing’ in the classroom. It can
merge the media that children are inundated wittside the classroom with the
lessons they have everyday in the classroom.

In the Czech Republic, media literacy is definexd amcess, analysis, and
creation of media, as well as knowledge about tkeefits of proper use to

individuals and society as a whole. Thus, it dogtsamly consist of proper computer

134 Livingstone, ‘Children’, p. 71.



54

or technology use, but also the ability to analjsese media sources, learning the
pluses and minuses they offer. The benefits ramge fcreating discussion and

interaction in the classroom to making studentsemaware of where media comes
from and what messages companies and other mediarsware advancing.

The simplest and most effective way to integratedia literacy into the
primary and secondary curriculum is to make it @ssrcurricular subject, meaning
the subject is not taught on its own, but is indtedegrated into already existing
subjects such as math and history. When this oetopens up the chance for media
literacy to give real benefits in the classroome3dnare what Michael Wesch refers to
as semantic and personal significafiteThe semantic allows students to relate
subjects to the world around them, creating a epadntext for subject learning than
is found in traditional teaching and where memdiara for tests and exams is
essential. The personal, on the other hand, gittedests the opportunity to think
about their own lives in relation to the subje¢tsyt are learning. Both the semantic
and the personal are some of the benefits of miggiiacy.

It can be concluded from my research and reviewterfature that the main
benefits of media literacy are that it offers deafiént way of teaching, which is not
hierarchical or based on ‘mass teaching’, but abiaffers teachers a chance to create
discussion and constructive critique in their dlasms. Students are thus able to
think critically about media, not just as an altgive source of information or worse
as entertainment, but to evaluate its uses andagessUIltimately, media literacy
offers many benefits, which are both semantic aardqnal and therefore affect each
individual student.

5.2.2 Aim #2: Current Teaching Practices and Educan Policies

To explore my second aim, policies and documentse wanalysed and
interviews were conducted with four Pedagogicaluigcmembers. The findings of
these research methods can be found in Chaptédridh wegins with a discussion and
analysis of primary and secondary education. Exsgithe FEP and the Czech
School Inspectorate, | found that there is littne to keep schools’ curriculum in
line with the national curriculum set out in theREEThe Czech School Inspectorate
charges a menial sum to schools that do not fojowlelines, and it is unclear how
well schools must conform to the guidelines of d°. In other words, there is no set

135\Wesch, Lecture.
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guide that tells how much room for individual démmsmaking schools should have in
creating their own curriculum.

My research also found that media education is @nsix cross-curricular
subjects that all primary and lower secondary slshaxe required to teach. Therefore,
media literacy must be taught across subjects,iwdccording to my earlier review of
literature findings, is the most effective way &ac¢h it. But how schools implement
media education is up to the schools themséffeBor example, a school might
choose to implement media literacy into one literatclass at one grade level. There
is no rule that states when and how media educegguirements must be fulfilled.

There is also no rule on who should teach mediacaibn as a cross-
curricular subject in primary and secondary schoolaus, | also examined teacher
education in the Czech Republic. | began this parhy research by discussing and
analysing reforms. Most reforms, including thg&hite Paper on the ‘National
Programme for the Development of Educatiaré vague and offer little solution to a
growing number of problems in teaching and edunatidound that because of this,
the most beneficial reforms the Czech Republic lvape to achieve are changes to
teaching methods and teaching practice.

It is difficult to change something if you do natderstand how it works and
what the exact problems are that need improvings thchose to explore teacher
education programmes in the Czech Republic. Fradystig the curriculum of the
nine Faculties of Education and other faculties tfer teaching programmes, | was
able to make some conclusions about Czech teadweaon. First, there are very
few courses offered, at any of the Faculties ofdation, which deal with methods
training. Most required courses are in subjectsr@gppate to the grade level the
teacher will be teaching, such as math and sciefsnd. where there are methods
courses, they are usually optional.

The second problem | came across is that theretcarefew hours spent
practicing before becoming a certified teacher. &amiversities offer centres for
teaching practice, but others do not. In my intams, | found that the need for more
teaching practice is seen as a common problemdulties of Education, but it is also
difficult to balance the teaching of subject matkand practice. Therefore, the more
tangible solution would be to improve the first Ipiem: teaching methods.

136 vUP, Framework p. 108.
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All of the professors | interviewed think that nieediteracy is something that
could improve teaching in primary and secondaryoetd) and thus there own
teaching programmes. When | researched current anditkracy courses at
universities that give teaching qualifications astted staff members, the results were
varied. No university requires media literacy cestsand of the nine Faculties of
Education, only Charles University and the Univgrsif Ostrava offer two or three
optional courses, most do not offer diy.Adding to this, one of the professors
interviewed did not know what media literacy wagobe our interview and did not
realise media education is part of the FEP’s coossgeular subject requirements.
How can media education be successful at the pyierad secondary level if it is not
taught at the tertiary level to the very peopl@assible for its potential success?

My conclusion is that the Czech education syste®s & circular problem.
Media education policies for primary and lower-sedary schools are not effective
because there is little oversight and no educafmm teachers in the subject.
Additionally, teacher education programmes lackiran ffocus in methods and
practice, which skills in media literacy might aally improve. My research shows
that professors believe the implementation of mediacation in primary and lower-
secondary schools has been haphazard because airtkat system at all levels of
education. Thus, with more focus on media literatyhe tertiary level (in teaching
programmes) more results will follow at lower levelof education. My

recommendations on this will be given in the foliogvsub-section.

5.3 Recommendations

As a result of my research, | have made three asimis. First, media literacy
offers non-hierarchical teaching, which createspacs for interaction and forces
students to think critically about media, the woddd their own lives. Second, Czech
media education policies are not effective becaihsee is no instruction in the
subject for teachers. And third, teacher educapiozgrammes could benefit from
improving the teaching methods that future primand secondary teachers are
taught. One solution to this is to integrate mddieacy courses into the curriculum
because they offer a greater focus on (as thedastlusion above states in detail)

better teaching methods.

137 Ostravska Katee Informanich and UK ‘University Subjects’.



Because public universities are the main sourcee@ther education in the
Czech Republic, it is up to these university lee@lching programmes to make media
literacy a reality in classroom learning. This d@ done by creating more courses
that focus on media literacy in teaching programrmaed requiring at least one of
these courses in every primary and secondary teggmiogramme, regardless of
teachers’ specialized disciplin&%.

To illustrate this recommendation, it is necesstystudy comparative
examples in other countries. Several institutiomsAmerica, Canada, and the UK
have already begun programmes, which emphasizeartisatiacy for future teachers.
In the US alone, programmes currently exist at \Wagbdniversity, Southern lllinois
University, the University of Oregon, Harvard Unisiy, the University of Rutgers,
Temple University, and Green State University.Additionally, one graduate
programme dedicated specifically to media literdoy educators, is in effect at
Appalachian State University in North Carolina. Lég David Considine, the

Master's in Educational Media is stated to:

Place emphasis upon the impact and influenceeafia content on
school and society, and students and citizenshé&w) the program
gives attention to the subject of media audieacesmedia ownership.
Graduates of the program are prepared to fosteianiteracy
initiatives, projects and curriculum developmiena variety of

educational setting§?

While Appalachian State’s programme is innovatitzés not practical for all teachers
to participate in a degree programme devoted omlynedia literacy. Rather, the
programme itself is a model for how significant naetiteracy is and how much
attention it deserves from universities, teachsrgjents, and the public.

One of the courses included in the programme giakgthian State, titled

‘Media Literacy and Curriculum Development’, exaesnthe teaching of media

138 Specialized disciplines are those which seconselngol teachers normally have
an added expertise in, for example, secondary l@e&gy teachers.

139 Brown, Goetze, and Schwartz, ‘Teachers’.

140 Appalachian State University, School of Educatidaster’s in Educational
Media, 2004 <http://www.ci.appstate.edu/programsiedia/medilit/mlimasters.htmi>
[accessed 15 April 2010], (hereafter, Appalachitat€s MA Education Media).
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literacy in other states and countrié5By learning about programmes elsewhere,
countries gain expertise in the field that they mhigot have otherwise gained from
only looking at their own country. A comparativeucse like this would be beneficial
to countries, such as the Czech Republic, thatod@urrently possess specific media
literacy programmes for educators.

Additionally, universities would need to find peskors to teach media
literacy subjects. This could be done by organizjoglified professors that currently
have knowledge of the subject to have them teashat&sses or otherwise hire new
qualified professors. There are people who are addcin this field; it is only a
matter of organizing them to teach and educatesthe

Some critics might argue that to see changes ctumkght in teaching
programmes would be too monetarily costly. Howeuere is little funding
necessary for such modifications to the requirediauum. Computers and other
forms of media already exist in most primary andoselary schools and many,
though not all; children have computers, Internateas, and other media in their
homes. Thus, access, analysis, production and stadeling will not be difficult or
costly. The real costs will be the effort and tiofécials and universities take to put

media literacy into practice.

5.4 Self-Reflection

This study on media education has gone through rchagpges. My original
research focused on media education in Czech scHomih a more sociological
perspective. Essentially | wanted to be a direseoker or do a case study to examine
Czech primary schools’ utilization of media insithe classroom. | theorized that
media education would facilitate classroom engagentbus | wanted to see if this
was true. There were many problems with this oaltoncept. First, the language
barrier was a very significant issue. While | hdnagl Czech language training, | am
not proficient enough to observe classrooms fuliative Czech speakers.

The other difficulty was finding a relevant measuent for the effectiveness
of media education in the classroom, which if dpneperly, would require a much
larger study and more time, thus being more swatédst PhD research. With some

preliminary research into the education systenifjtsédound that one of the biggest

141 Appalachian State, MA Education Media.
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issues is teacher education, which is not unifdmeughout the Czech Republic. |
chose to combine my interests in media with th@bfam and research how efficient
or inefficient media literacy education is in tegghprogrammes.

My background and academic interests lie in pdittnd media, which have
influenced my decision to conduct research on Czeelia literacy policy and the
policies of teacher education programmes. | wowdommend that others who
conduct a large piece of research choose a topicishof genuine interest to them
because it can impact your work in many ways, aedn definitely effect how much
time and effort goes into the finished product. Mggearch focus has been both
tedious and tiresome, but it has never been umistiag.

Choosing a research method to compliment my f@ns aims did not go
entirely as planned, but | learned that it is int@ot to work with what you can. |
initially wanted to conduct a survey of studentsPiedagogical Faculties, but again
time did not permit this, as it was a large tasédditionally, obtaining interviews was
difficult and required multiple emails to univessprofessors before responses were
acquired. In the end, my supervisor helped me zeaty research on university
curriculum and national education policies were thest significant pieces of
research | had and were critical in my overall eatibn of media literacy’s role in
teacher education.

When | began writing about media literacy and @ag programmes, my
work did not follow a linear pattern from introdigit to conclusion. So much
research went into different areas (the Czech diducaystem, Czech education
policy, media literacy policies, universities witleaching programmes, and best
practice in teaching) that it was sometimes necgdsgump from writing about one
section to focusing on another, based on a newemécesearch. For example, after
writing about the nine pedagogical faculties | testt that there are also other faculties
where teachers may obtain degrees. This new intamméorced me to go back and
re-edit what | had already written, but it ultimigtpaid off because each new piece of
research added something that might have beenngistierwise.

Overall my research went well, and | was ableind the information needed
to make a conclusion about media literacy policyCirech primary and secondary
schools. Globally research in the area of medaadday is still very new, and in the

Czech Republic there has not been an overwhelminguat of study on media



literacy for teachers. Thus, my research has sigid bn the subject and will

hopefully cause more discussion about media’siroélucation.
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Appendix A: Interview Transcripts

Interview with Faculty Member from a Department of Informatics

Section 1
A) What do you know about media literacy, if anyigf?

Now media literacy is important, as many new thiage available to use. The
internet is one thing that many people do not khow to use well and do not
see the benefits as well as what is bad abolatia literacy is
understanding how media could be used and itsteffe

B) In your opinion does media literacy mean underding how computers and
digital technologies work? Please explain why oy wbt.

Yes it does, but also understanding what thosg$hdo. It means
understanding how a computer works and what isdoewho is using a
computer.

C) If you were told media literacy is:

1) Access to media (television, computers, adsemients, news stories, and
all other devices, which export messages)

2) Knowledge about how to create one’s own media

3) The ability to analyse how media affects ther@nd decipher the benefits
of it

Do you think it is an important subject for childr learn in school? Please explain
why or why not.

This is an interesting definition (3 points). Basm this, yes. Children should
learn media literacy in school. It is fundamentalt now it is not in schools
correct way, | think it is sometime computers, tmtalking about what a
computer does.

D) Are you aware that media education is one oftctless-curricular subjects that
should be taught in primary and secondary schools?

Yes, but as above. It is not in correct way.
Section 2

A) Are you aware of any media literacy courses #ratoffered at your university?
What are these?
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We do not have media literacy exactly, but sonueses speak about it in our
department, although only little.

B) Are there any courses, which focus on digitaréicy (digital media or technology
courses)?

Yes many courses in our department are on tecggplut on how to use.
Section 3
A) Do you think that teacher-training programmesgair university give enough
courses that focus on teaching practice? If not; tho you feel this could be

changed?

| am not certain of what ‘teaching practice’ meatiractice for job then
they give as much, but also we have to give ingioin subjects.

B) From what you know about media literacy, do ylmnk more media literacy
courses for future teachers would be a good thitig&se explain your answer.

Yes. Media literacy is now important and couldgbed in training of
teachers.

C) From what you know about media literacy, do ylnaok more courses in the
subject for future educators could then improvelies in primary and secondary
schools? Please explain your answer.

Yes. Children like media and teachers using ithélp in schools.

Interview with Faculty Member from Department of Pre-Primary
and Primary Education

Section 1
A) What do you know about media literacy, if anyigf?

I believe it is understanding computers and thisigsilar, but | do not know
really.

B) In your opinion does media literacy mean underding how computers and
digital technologies work? Please explain why oy wbt.

Yes because in my opinion it is with all the corapuénd technology we have
that many do not understand how it works.
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C) If you were told media literacy is:
1) Access to media (television, computers, adsemients, news stories, and
all other devices, which export messages)
2) Knowledge about how to create one’s own media
3) The ability to analyse how media affects theruasd decipher the benefits
of it

Do you think it is an important subject for childre learn in school? Please explain
why or why not.

I did not think of TV and all media, but yes cheld are now learning about
this in school. It is important.

D) Are you aware that media education is one oftlegs-curricular subjects that
should be taught in primary and secondary schools?

Yes.
Section 2

A) Are you aware of any media literacy courses #ratoffered at your university?
What are these?

We offer ability to study computers, technology] aredia in our Department
of Technology. | do not know exact names.

B) Are there any courses, which focus on digitaréicy (digital media or technology
courses)?

Yes, written above.
Section 3
A) Do you think that teacher-training programmesgair university give enough
courses that focus on teaching practice? If not; o you feel this could be

changed?

No. This is problem they talk of now. It could le¢tér if more teachers were
in practice before they would graduate

B) From what you know about media literacy, do yloink more media literacy
courses for future teachers would be a good thitig&se explain your answer.

Yes, but also we need teachers to teach it. | d&mow if we know of how to
teach media literacy. Firstly we need to learn.



C) From what you know about media literacy, do tfunk more courses in the
subject for future educators could then improveltie® in primary and secondary
schools? Please explain your answer.

It is very important in primary school. More coassare a good idea also look
at above answer.

Interview with Faculty Member from Department of Primary
Education

Section 1
A) What do you know about media literacy, if anyigf?

Media literacy | believe is knowing about what isd@&’s purpose and how
television and stories there say things aboutetgcit is being knowledgeable
about how media has an effect.

B) In your opinion does media literacy mean underding how computers and
digital technologies work? Please explain why oy wbt.

Not exactly, it is understanding how the thingsdbmputer does effect
people.

C) If you were told media literacy is:
1) Access to media (television, computers, adsemients, news stories, and
all other devices, which export messages)
2) Knowledge about how to create one’s own media

3) The ability to analyse how media affects therw@nd decipher the benefits
of it

Do you think it is an important subject for childre learn in school? Please explain
why or why not.

With this definition media literacy is very bigrigi That is why it would be
important for schools.

D) Are you aware that media education is one oftless-curricular subjects that
should be taught in primary and secondary schools?

Yes.

Section 2
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A) Are you aware of any media literacy courses #ratoffered at your university?
What are these?

If it is the same definition... no.

B) Are there any courses, which focus on digitaricy (digital media or technology
courses)?

Yes in the technologies department.
Section 3
A) Do you think that teacher-training programmesgair university give enough
courses that focus on teaching practice? If not; &0 you feel this could be

changed?

Probably no there are not enough, but this is hardhange. It would need to
be changed through a long process but is talketbuof at least.

B) From what you know about media literacy, do yleink more media literacy
courses for future teachers would be a good thitig&se explain your answer.

| do think they would be good thing. All need tarfeof media and what it
means and how it could be used.

C) From what you know about media literacy, do tfunk more courses in the
subject for future educators could then improvelie® in primary and secondary
schools? Please explain your answer.

Teaching is in need of improvement always. Mdtkeaky is definitely not
bad and might help teachers to make students inéet@st in school.

Interview with Faculty Member from Department of Technology and
Technical Education

Section 1
A) What do you know about media literacy, if anyig?

Media literacy is new subject with new technoldgis just now becoming
studied.

B) In your opinion does media literacy mean underding how computers and
digital technologies work? Please explain why oy wbt.



It can be this and also more. It depends on hagwitewed | think.
C) If you were told media literacy is:

1) Access to media (television, computers, adsemients, news stories, and
all other devices, which export messages)

2) Knowledge about how to create one’s own media

3) The ability to analyse how media affects therusnd decipher the benefits
of it

Do you think it is an important subject for childre learn in school? Please explain
why or why not.

These are good and make sense. In schools chisth@uld of course learn
media literacy and have education that uses mduiain Czech Republic this
is not easy. Sometimes it cannot happen becaaskdes don’'t know media
literacy.

D) Are you aware that media education is one oftlegs-curricular subjects that
should be taught in primary and secondary schools?

No, but computers are in schools.
Section 2

A) Are you aware of any media literacy courses #ratoffered at your university?
What are these?

There are some in several areas with the mediaatut e.g. in  the field of
didactical use of internet, usage of the primasyrees as news,evaluation of
obtained information, but more technical. Therégsgucation about medias
and its utilization" or "Media education - Introdtion to interpreting mass
media".

B) Are there any courses, which focus on digitaréicy (digital media or technology
courses)?

Of course, there are many in this.
Section 3
A) Do you think that teacher-training programmesgair university give enough
courses that focus on teaching practice? If not; ho you feel this could be
changed?

It is hard to say because we need to teach knothimgubjects also and

practice and find balance of these two. How muzlyal believe there needs
be? | believe more could be good, but as | sagdds balance.
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B) From what you know about media literacy, do yleink more media literacy
courses for future teachers would be a good thitig&se explain your answer.

Of course, media literacy courses would be a gbatyt they just have not
been studied enough yet as to how it would bénpiuniversity programs.

C) From what you know about media literacy, do tfunk more courses in the
subject for future educators could then improvehtie® in primary and secondary
schools? Please explain your answer.

Yes this would improve teaching in schools bec#dis®ws teachers how to
use media and how it can help teach and also ttoggor students in schools.
It is becoming very important, and will be biggeon | believe.
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