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MOTTO

V dobé, kdy uz byl text diplomové prace v tisku, zvefejnilo 6. prosince 2016 OECD
vysledky testovani PISA za rok 2015. Finsko se diky konstantné kvalitnim vysledkim ve
vSech tfech sledovanych oblastech (matematika, pfirodni védy, ¢teni) zafadilo mezi pét

vvvvvv

a ma smysl jej nadéle studovat.



ABSTRAKT

Diplomovéa priace predstavuje pravé probihajici vzdélavaci reformu ve Finsku. Prace si
klade za cil popsat proces implementace soucasné kurikularni reformy ve Finsku a
zhodnotit pfipravenost uciteld, studentd ucitelstvi a managementu na kurikularni reformu.

z ¥z

V teoretické C4sti jsou uvedena pojeti kurikula a kurikuldrnich reforem. Déle je strucné

v

predstaven management zmény, divody, pro¢ jsou reformy uSpésné ¢i netspé$né a
specifika finského vzdélavaciho systému. Vyzkumna ¢ast prace podrobné¢ analyzuje finské
narodni kurikulum zroku 2004 a zroku 2014, a také rozhovory s uciteli, studenty
ucitelstvi a manazery reformy. Na zdkladé vyzkumné Casti prace mizZe fict, ze ucitelé a
studenti jsou pfipraveni po strdnce znalostni, ale nejsou pripraveni na zavedeni mySlenek
reformy do béZného vyucovani. Management reformy je na implementaci pfipraven. Do
tvorby i implementace zapojuje ucitele i ostatni zdjmové skupiny, reformu komunikuje,
vzdélava a md zajiSténé financovdani. V zavéru prace jsou shrnuty odpovédi na vyzkumné

otazky a stanovena doporuceni pro dalsi vyzkum.

KLICOVA SLOVA
Kurikulum, reforma, Skolstvi, 2016, ptipravenost, finsky vzdélavaci systém, management

zmény, Finsko



ABSTRACT

This thesis introduces a topic of current educational reform in Finland. The main goal is to
describe a process of implementation of current curricula reform in Finland and evaluate a
preparedness of teachers, students of teacher education and management of curricula to
curricula reform. In theoretical part, we define “curriculum” and “curriculum reform”, then
we briefly introduce change management, reasons for successful or unsuccessful reform
and specifics of finnish education system. The research part analyses the Finnish National
Core Curriculum from 2004 and 2014 in detail. It also analyses interview with teachers,
students of teacher education and management of reform. Based on research part of the
thesis, we can say that teachers and students have been prepared in a field of knowledge,
however they have not been prepared for implementing the ideas of reform into their
everyday teaching. The management of reform has been prepared for implementation.
Management includes teacher and other stakeholders into creating of the new curricula, the
reform is communicated and finances for the reform are secured. Conclusion of the thesis
summerize answers for research questions and brings recommendations for a further

research.

KEYWORDS
Curriculum, reform, education, 2016, preparedness, Finnish Education System, change

management, Finland
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1 Uvod

Vychodiskem pro volbu tématu této diplomové prace, je pohled na finsky vzdélavaci
systém jako na jeden z nejlepSich ptikladi moderniho vzd€lavani (Andere, 2013), a také jako

na systém generujici vyborné vysledky v mezindrodnim testovani PISA'. (OECD, 2016)

Mozna i diky vysledk@im v PISA, se finskym vzd&lavanim inspirovala Ceska republika.
V roce 2013 se v Senatu konaly vefejné seminafe na téma ,,Moznosti aplikace finského
vzdélavaciho systému v CR”, kam piijelo nékolik finskych odbornik®, napiiklad Kristiina
Volmari, poradkyné pro vzdélavani a vedouci odboru zahrani¢nich véci z Finského narodniho
Gstavu pro vzdélavani (FNUV) a profesor Miku Risku, feditel finského Institutu pro
leadership ve vzdélavani pii Univerzité v Jyviskyle. (Senat CR, 2013) O rok pozdgji
jmenoval tehdejsi ministr Skolstvi, mladeze a télovychovy Marcel Chladek profesora Risku

jednim ze svym poradcd. (EDUin, 2014)

Vroce 2015 a na podzim roku 2016 probéhly nejen ceskymi médii ¢lanky s titulky
informujicimi o tom, Ze ve Finsku se chystaji rusit klasické vyucovaci predméty. (Garner,
2015; Kania, 2016; Novinky.cz, 2016) Napiiklad v ¢lanku the Independent se az hluboko
v textu Ctendii docetli, ze ,,Finské Skoly jsou zavazany k tomu, aby alespon jednou rocné
uskutecnily vyuku zaloZenou na tématech™ (Garner, 2015). To je typickym piikladem
povrchniho a kusého pohledu na finskou vzdélavaci reformu. Tento clanek pozdéji
dementoval Finsky ndrodni ustav pro vzdélavani (Halinen, What is going on in Finland? —
Curriculum Reform 2016, 2015). I béhem naseho rozhovoru z Erjou Vitikka, Ph.D., ¢lenkou
nejuzsiho pripravného tymu kurikuldrni reformy, bylo jasné uvedeno, ze klasické predméty se
rusit nebudou, uz jen kviili tomu, Ze jsou zakotveny ve skolském zakong, neni tedy mozné je

z nového Kurikula vynechat.

Povést finského vzdélavani a medialni zkratky mne inspirovaly k tomu, abych Finsko
zvolila destinaci svého studijniho pobytu. To mi umoznilo dostat se do epicentra udalosti
praveé probihajici finské kurikularni reformy zakladniho vzdélavani. Méla jsem jedine¢nou
prilezitost sledovat zblizka proces a setkat se vrcholnymi manaZery zodpovédnymi za

implementaci reformy. Diky mému pobytu ve Finsku a komunikaci se zaméstnanci Finského

' The Programme for International Student Assessment
? Vlastni pieklad



narodniho ustavu pro vzdélavani, se mi také podafilo ziskat navrh nového Kurikula

v anglickém jazyce, ktery v té dobé jesté nebyl zvefejnén.’

V tijnu 2016 byla na ptidé Pedagogické fakulty UK prezentovana ¢ast vyzkumu tykajici se
obav uciteli a studentli ucitelstvi na ptednasce ,,Glorious PISA results and the curricular
response to the downward trend in Finland mirrored in the Czech curricular reform® za

ucasti Anssi Lindell, Ph.D. z Univerzity v Jyviskyle.

Cile diplomové prace

Cile mé diplomové prace jsou:

1. popsat proces implementace soucasné kurikularni reformy ve Finsku
2. na zdkladé obsahové analyzy rozhovort s uciteli, studenty ucitelstvi a managementu

kurikuldrni reformy zhodnotit pfipravenost té€chto aktérti na kurikuldrni reformu

Struktura prace

Teoretickd cast prace predstavuje zakladni pojmy ,kurikulum* a ,kurikularni reforma®,
zabyva se i tvorbou kurikula. Dale jsou popsany divody, pro¢ se ¢asto nedaii vzdélavaci
reformy Uspésné implementovat. Ve vyzkumné ¢asti prace je shrnuto finské Kurikulum z roku
2004 a hlavni zmény v novém Kurikulu z roku 2014, které je praveé implementovano. Dale je
provedena analyzu polostrukturovanych rozhovort s uciteli a studenty ucitelstvi. Zvlast’ jsou
potom zpracovany rozhovory s manazery kurikularni reformy na lokalni a statni trovni. Na
zaklad¢ analyz vSech rozhovort, jsou formulovany argumenty pro zodpovézeni vyzkumnych

otazek:

1. V Cem spocivé aktudlni kurikuldrni reforma ve Finsku?

2. Jak probiha proces implementace soucasné kurikuldrni reformy ve Finsku? (stav ke
kvétnu 2016)

3. Jak jsou prfipraveni uclitelé a studenti uclitelstvi na kurikuldrni reformu? (sonda v
regionu Jyviskyld zaloZend na rozhovorech)

4. Jak se pripravil management na kurikuldrni reformu? (Promyslené ptedpfipravené

kroky, jak dostat reformu i na tu nejnizsi droven implementace)

V zévéru prace jsou shrnuty vysledky vyzkumu a stanovena doporuceni pro dalsi vyzkum.

* Tento dokument je analyzovan v kapitole 1.5 Kurikuldrni reforma 2016.



2 Teoreticka cast

2.1 Kurikulum a kurikularni reformy

Jelikoz je finska vzdélavaci reforma postavena na zcela novém smétovani, které reaguje
na zmény ve spolecnosti (Halinen, General Aspects of Basic Education Curriculum Reform
2016 Finland, 2014), zamétime se v naSem vykladu nejdiive pravé na tento pojem, ktery
povazujeme pro porozumeéni problematice za kliovy. Soucasné se pokusime s oporou o dalsi
zdroje vymezit pojem kurikularni reforma a popsat vyznamné charakteristiky kurikula, které

musi byt zvazovany pfti jeho tvorbé.

2.1.1 Kurikulum
V uZ8im pojeti je mozné pojem definovat jako
»cilové obsahovy program Skolniho vzdéldavdni** (Janik, 2013).
Priicha (2009) pojima kurikulum podobné, jako:

,»sloZity edukacni fenomén, ktery z nejobecnéjstho pohledu znamend obsah vzdéldvdani,

ucebni pldn *
Dalsi mozné je chapédni pojmu Sifeji jako:
»obsah vzdéldvdani (ucivo) v Sirsim slova smyslu a proces jeho osvojovdni, tj. jako

veskerd zkusSenost Zdka (uciciho se), kterou ziskdvd ve skolském (vzdéldvacim) prostredi, a

innosti, které jsou spojeny s jeho osvojovdnim® (Manidk, Janik, & Svec, 2008, str. 14)
nebo jako

,komplex problémii vztahujicich se k FeSeni otdzek proc, koho, v cem, jak, kdy, za
Jjakych podminek a s jakymi ocekdvanymi efekty vzdéldvat (Walterovd, Kurikulum. Promény
a trendy v mezinarodni perspektivé, 1994, str. 13).

vvvvv

protoze dle naseho nazoru nejlépe vystihuje §ifi kurikula, v tom smyslu, v jakém je vnimana
tvirci kurikula ve Finsku. Finsky Narodni tstav pro vzdélavani, ktery ma na starosti nové

kurikulum, se snazi ménit nejen vzdélavaci obsahy, ale naptiklad i kulturu skoly. V novém

* Termin je odvozen z latiny (curro, -ere = béZet; curriculum = b&h, zdvodni drdha, viiz; cursus = béh,

prubéh; curriculum vitae = béh zivota) (Pricha, Pedagogickd encyklopedie, 2009)
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finském narodnim kurikulu se muzeme docist: , Kultura Skoly hraje klicovou roli pri
implementaci jednotné zakladni Skoly. Vzdy oviiviiuje kvalitu Skolni prace tak, jak je vnimana
Zdky.”“ (FNBE, National Core Curriculum for Basic Education 2014, 2014, str. 24). Pro
potieby této prace budeme oznaCovat pojmem Kurikulum (s velkym K) dokument finské

reformy zakladniho vzdélavani (the Finnish National Core Curriculum).

2.1.2 Tvorba kurikula

Nejen vymezeni pojmil, ale predev§im proces tvorby kurikula, je zasadni pti seznamovani
se s timto komplexnim tématem. Kurikulum totiz muze slozit k riznym ucelim, naptiklad
k ptizptsobeni se pozadavkiim ménici se spolecnosti nebo naopak ke konzervaci hodnot.
Pravé na zdklad¢ ucelu je potieba zvolit vhodnou formu, vytvofit obsah a projit celym

procesem az k implementaci.

Trohler (2014) popisuje dva ucely kurikula. Prvnim znich je snaha o vychovu a
vzdélavani obCant daného stdtu, druhd je snaha o rozvoj individuality s ohledem na budouci

uplatnéni a socialni roli ditéte.

Stech (2013) upozoriiuje, e bychom méli mit na mysli nejenom pragmaticky, co je za
pottebi pro kazdodenni Zivot, ale méli bychom stavét na hodnotach, které jsou pro spole¢nost

zasadni, které napomahaji rozvoji intelektu a moralky.

Janik, Mandk, Knecht, & Némec (2010) predstavuji dvé soulasné tendence pfi
formulovani kurikula. Prvni je sklon konzervovat osvédcené hodnoty a dopliiovat je novymi
poznatky. Druhd se zaméfuje na udlitele a ddvd mu vice moZnosti modifikovat kurikulum

podle situace. Tento model klade ale na ucitele velmi vysoké naroky.

Autofi déle predstavuji model kurikula, ve kterém jsou odliSeny kurikuldrni procesy a
formy kurikula. Za procesy kurikula povazuji projektovani kurikula, implementaci kurikula a
realizaci kurikula. S kurikulem je spojen i1 proces revize, ve kterém dochazi k pfehodnoceni
projektovaného kurikula. Formy kurikula jsou pojmové spjaty s procesy, jak miZzeme vidét na

schématu 1.

’ Vlastni pieklad
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Schéma 1: Tvorba kurikula (Janik, Majidk, Knecht, & Némec, 2010)

V Ceské republice je zkuSenost simplementaci nového kurikula, ktera probihala na
zaklad¢ zmény Skolského zakona ¢. 561/2004 sb. od roku 2005. V poslednich letech vzniklo i
mnoZstvi publikaci, které se zabyvaji reflexi této kurikularni reformy. Napiiklad Stech, 2013;
Strakova, 2013; Beran, Mares, & Jezek, 2007; Helus, 2007; Strakova, 2007. Tato zména byla
pfijata rozporuplné, v nékterych piipadech doslo i k nepochopeni kli¢ovych pojmi reformy.

(Walterova, 2012; Varianty, 20006).

2.1.3 Kurikularni reforma
Rizné se da definovat i pojem ,,kurikularni reforma. V $ir§im pojeti jako:

Vv,

»komplex systémovych zmén vztahujicich se k tém nejdiileZitéjsim otdzkdm, jeZ si lze v

souvislosti se vzdéldvdanim kldst ““ (Janik, 2013, str. 638),
v uzsim pojeti se reforma provadi pouze na drovni cild a obsahl Skolniho vzdélavani.

Priicha, Mares$ a Walterova kurikularni reformu vymezuji nasledovné:

12



,Zdsadni zména koncepce kurikula a kurikuldrni politiky a jeji implementace do praxe.
Hlavnim znakem soucasnych reforem v demokratickych zemich je usili o vytvdreni takovych
kurikul Skol. vzdéldvani, kterd by zajistovala pFipravu na Zivot v 21. stol. a utvdreni hodnot,
postojii a kompetenci vzdéldvanych subjektii.” (Pricha, Walterovd, & Mare§, Pedagogicky

slovnik, 2009, str. 136).

Vyse uvedené vymezeni od Prichy, MareSe a Walterové dobie vystihuje sméfovani
finského vzdélavani. Priprava na zivot v 21. stoleti, naptiklad pomoci prafezovych
kompetenci, je jednim z hlavnich motivii aktudlni kurikuldrni reformy. (Halinen, What is
going on in Finland? — Curriculum Reform 2016, 2015) (FNBE, National Core Curriculum
for Basic Education 2014, 2014)

2.2 Implementace kurikularnich reforem

V ptedchozi kapitole jsme se seznamili s riznymi pojetimi kurikula i s dal$imi, pro praci
zasadnimi, pojmy. Jak bylo naznaceno, kurikulum je pomérné komplexnim a komplikovanym
tématem. (Pinar, 2004) Pravé kvili komplexnosti a komplikovanosti neni ani tvorba a
implementace kurikuldrnich reforem snadnym cilem. Reformy maji ¢asto pfinést zcela novy
pohled na vzdelavani, zménit nejen obsah vyuky, ale také mySleni a ndvyky instituci, skupin i
jednotlivel ve vzdélavacim procesu. Kvili témto nelehkym zamérim se stava, ze vzdélavaci
reformy, tedy predevSim jejich implementace, jsou rizikové a apriori negativné pfijimané.
Tato kapitola ptinasi teoreticky vhled do managementu zmény, ktery se praveé ptipravou a
provadénim zmén v organizacich zabyva, a nékolik divodu, které mohou ohrozovat reformy,

anebo naopak také prakticky napomahat jejich uspésné implementaci.

2.2.1 Management zmény

Z predchozi kapitoly vime, ze kurikularni reforma ptinasi ,,komplex systéemovych zmén*
nebo ,,zdsadni zménu koncepce. Aby byly tyto zmény Uspésné uvedeny do praxe a nezistaly
pouze na urovni teorie, je dulezité znat a systematicky fidit proces jejich implementace. Praveé
timto tématem se zabyva management zmény. Management zmény je podle Kolafe a
Hrazdilové Bockové (2008) ,, cilevedoma a uvédoméla lidska aktivita, zamérena na pripravu

a provadeni zmény prostirednictvim Fizenych lidi.* (str. 46)

Na otazku, pro¢ je diilezité nezlstat na misté a provadét zmeény nejen ve chvili, kdy je
systém nefunk¢ni, ale i ve chvili, kdy vykazuje dobré vysledky (coz je i ptipad finského

vzdélavaciho systému (Halinen, 2014)), odpovida Gordon, Altsonova a Snowdenova (2007):

13



1. I kdyz stavajici stav (status quo) neni vyloZené Spatny, existuje vétsinou prostor pro

zlepSeni.

2. Zatimco vSechny zmény automaticky nevedou ke zlepseni, zlepSeni se beze zmény

neobjevi.

3. Dokud nezavedeme zmenu, nemiizeme veédet, zda je navrhovana inovace lepsi nez

stavajici stav (status quo).

4. Ucast v procesu zmény miize zpiuisobit lepsi porozumeni a ocenéni Zadoucich rysu
soucasného stavu a mohou vést k lepsimu pochopeni, ocenéni a zlepSeni dovednosti v

samotném procesu zmény.® (str. 174)

Modely zmény
Existuje fada modeld, které se procesem zmény zabyvaji. Pfedstavime tfi z nich: Lewintiv

t¥ifazovy model, Ctyfi faze zmény od Lawrence a kol. a Kottertiv model osmi krokt zmény.

Lewin definoval tii fize zmény: rozmrazeni, zménu a zamrazeni. Béhem prvni faze musi
dojit k rozmrazeni dosud stabilniho stavajiciho stavu. Je to nezbytné pro piekonani odporu
nebo pfilisné konformity ti€astnikii se skupinou. Rozmrazeni napomaha ptiprava ucastnikl na
zménu, budovani divéry a rozpoznani potifeb zmény, aktivni zapojeni do rozpoznavani
problémil a hledani spole¢nych feSeni. Druhd faze, zména, se tykd samotné zmény chovani.
K tomu napomaha presvédceni ucastnikil, ze soucasny stav neni nadale vyhovujici, a podpora
ve vnimani nové perspektivy. Je dulezité propojit jejich myslenky s respektovanymi lidry,
kteti také zménu podporuji. Ve teti f4zi dochazi k zamrazeni. Tato faze je nutna pro to, aby
se po Case chovani tcastnikli nevratilo zpét do piivodniho stavu. Jedna se o intergraci zmény
do hodnot a tradic skupiny. Napomoci muze institucionalizace novych modeld chovani.

(Schein, 1996)

Ctyifazovy model zmény ukazuje zménu jako cyklicky proces a v kazdé své fazi vyuziva
tzv. klicové osoby. Prvni fazi je Vyuziti vlivu k prosazeni napadu. Na zacatku kazdé zmény je
idea, ktera ale musi byt prosazena tak, aby ovlivnila uc¢astniky. Klicovou postavou v této fazi
je “evangelista”, ktery dokaze “prodat” myslenky vlivnym ¢lenlim organizace. Druhd faze
Vyuziti autority ke zméné postupii piesné odpovida svému ndzvu. Zde je nutné vyuzit vlivné
osoby, které ¢eli odporu ucastniki ke zmén¢ a jasné urcuji, kdo ma co, jak a kdy d¢lat. Jejich

ukolem je dat ideji konkrétni podobu pro kazdodenni praxi. Klicovou osobou je “autocrat”.

® Vlastni pieklad
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Treti fazi je Zakotveni zmény v technologiich. Zde je potfeba “architekt”. Jeho tikolem je
zakotvit pozadované chovani a postupy tak siln€, Ze se stanou nejen rutinou, ale i
samoziejmosti. Tento proces musi byt rychly, u¢inny a viditelny. Vytvareni kultury ptiznivé
pro stalé zmény je ctvrtou fazi modelu a klicovou osobou je “pedagog”. Zde by mélo dojit k
ujisténi, ze zména po sob¢ zanecha prostredi oteviené dalSim inovacim, ve kterém mohou

probihat dalsi cykly zmén. (Lawrence, Dyck, Maitlis, & Mauws, 2006)

Tietim uvadénym je KotterGv model osmi kroki zmény. Kotter povazuje za zasadni
vyvolat silné védomi naléhavosti, které napomiize zménu odstartovat. Model se sklada ze tii
obdobi. Prvni obdobi se vénuje vytvafeni klimatu zmény a obsahuje prvni tii kroky: Védomi
naléhavosti, Vud¢i tym a Vize a strategie. Prvnim krokem by mélo byt vyvolani védomi
naléhavosti u dostatecného mnozstvi Gcastnikl tak, ze z vlastni iniciatity zacnou vyhledéavat
prilezitosti a rizika pro organizaci. Druhy krok spociva ve vytvofeni tymd motivovanych a
odpovédnych osob, které povedou proces zmény. Ve tfetim kroku tymy formuluji vize a

strategie feSeni problémi. (Kotter, 2009) (Tremolada, 2016)

Implementing & ..
sustaining for 8. Make it stick
change
7. Build on the change
Engaging & 6. Create quickwins

enabling the

organisation 5. Empoweraction

‘ A Visiol

Creating the
climate for
change

Schéma 2 Kotteruv model osmi krokii zmeny (Tremolada, 2016)

Druhé obdobi se zaméfuje na zaujeti a umoznéni zmény, konkrétné v krocich:
Komunikace, Uvolnovani prostoru pro samostatné jednani a jeho podporu, Rychlé tspéchy.
Komunikace by méla probihat intenzivné, predev§im mezi tymy a dulezitymi osobami, které
mohou myslenky podpofit a vyvolat tak jesté silngjsi védomi naléhavosti. V patém kroku
reformy, Uvoliovani prostoru pro samostatné jednani a jeho podporu, je hlavni myslenkou to,
ze jedinci se silnym védomim naléhavosti pomahaji odstranovat piekdzky v zajmu téch, co se
také angazuji v prosazovani vize. Krok Sesty, Rychlé uspéchy, jsou zasadni pro udrzeni
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motivace a umlceni kritickych hlasi a pochybnosti. Tieti obdobi se tyka implementace a
udrzeni zmény. Krok sedm, Nikdy nepolevovat, zdliraznuje, ze i po dosazeni rychlych
uspéchi je nutné udrzet nasazeni a stale smétovat své usili k vizi, dokud nedojde k jejimu
uskuteénéni. V kroku osmém, Upevnéni dosazené zmény, je nutné najit zpusoby
napomahajici upevnéni zmény natolik, aby se projevila ve struktufe a systémech organizace.

(Kotter, 2009) (Tremolada, 2016)

Odpor ke zméné

V kazdém z vySe uvedenych modelti byl zminén pocatecni odpor ke zméne nebo alespon
nejistota a strach, ktery na zaatku zmény provazi. Je potieba jej piekonat, pokud chceme, aby
implementace probéhla uspésné. Gordon, Altsonova a Snowdenova (2007) uvadi véty, které

se Casto na zac¢atku zmén objevuji:

,Lidé na tohle nejsou pripraveni® - ,Je to prilis slozite” — To na nasi skole nemiize
fungovat.“ — ,, Uz to nékdo zkousel?“ — ,, Dari se nam i bez toho. “ (str. 187)

Neni prospésnou strategii tyto projevy nejistoty bagateligovat, protoze ¢asto skryvaji jiné
divody a motivace, které je poteba objevit a pojmenovat. Gordon, Altsonova a Snowdenova
(2007) popisuji osm faktorii odporu. My uvadime ty z nich, které jsou relevantni pro tak
rozséhnou zménu, jako je finskd reforma zdkladniho vzd€lavani. Jsou to tedy: navyky,
nedostatek stimuli, povaha pldnované zmény, normy ucitelil a spolecnosti, nedostatek
pochopeni, odlisnost nazoru nebo nedostatek schopnosti. Casto se nejedna pouze o jeden

samostatny divod, ale spise o jejich kombinaci.

Pro snizeni odporu k zméné je vhodné, aby ucastnici citili, Zze projekt zmény je jejich
vlastni, ne zavadény zvenci, a ze je podporovan vrcholnymi piedstaviteli organizace. Také by
jim méely zmény ulehCovat a ne pridavat zatéz, stavét na hodnotach, které jsou tcastniki jiz
znamé, byt provazeny pocitem jistoty a autonomie, ne ohrozenim. Napomaha také, pokud
jsou ucastnici prizvani k procesu diagnostikovani problému. Proces implementace by mél byt
snaze pfijiman také ve ptipadé, ze ucastnici pocituji pochopeni, podporu, diveru a jistotu ve
vztahu jeden z druhému a argumenty oponentll jsou empaticky vnimany a je zvazovana jejich

relevance. Dokument by mél byt také stale otevien k revizi a dalSimu pfehodnoceni.

Pii finské kurikularni reformé je téma pochybnosti o reform¢e aktudlni hlavné u ucitelt a
studentll ucitelstvi. Proto také management reformy voli strategie, jak pochybnosti zmirnit,
napiiklad se opiraji o znamé hodnoty a zvazuji relevanci argumentd od oponentll. Vice

informaci k nalezeni ve vyzkumné ¢asti prace, v kapitole 3.3 Analyza rozhovord.
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2.2.2 Duvody ne/uspésnosti kurikularnich reforem
V uvodu kapitoly uvadime pohled Johna Deweyho na to, co je pii zménach ve Skolstvi
zasadni, poté predstavujeme nékolik diivodu, pro¢ jsou nékteré reformy vzdelavani tispésné ¢i

naopak neuspesné.

Dewey za stézejni povazuje interakci mezi ucitelem a zakem, ktera je ale ovliviiovana

mnoha, na prvni pohled nesouvisejicimi, podminkami:

., Je velmi jednoduché upadnout do stereotypu, pokud jde o mechanismy organizace
Skoly a administrativu a vnimat je jako néco pomerné vnéjsiho a lhostejného vzhledem
k vzdelavacim ucelim a idealiim. Premyslime o seskupovani déti ve tridach, usporadani
rocnikii, o masinérii sestavovani studijnich planii, o metodach, pomoci kterych plan
napliiujeme, o systéemu vybirani ucitelt a hodnoceni jejich prace, jejich odmenovani a
podpore jako o, v jistém smyslu, zdleZitosti pouhého praktického pohodli’. Zapomindme, Ze
presné tyto veci ridi cely systém, i na strané vzdelavani. Nehledé na to, co jsou akceptovana
pravidla a teorie, nehledé na to, jaké jsou pravni predpisy Skolni rady nebo mandat skolniho
superintendanta, realita vzdélavani se nachazi v osobnim kontaktu ucitele a Zdka tvdri v
tvdr. Podminky, které tvori zdklad a reguluji tento kontakt dominuji celé vzdéldvaci

situaci.’* (Dewey, 2008, str. 296)

Podle Deweyho je tedy nutné brat v uvahu, jaky bude mit vliv na interakci mezi ucitelem a

zakem, protoze prave ta tvoii realitu vzdélavani.

Mocenské vztahy

Sarason (1990) zduraznuje komplexnost vzdélavaciho prostfedi. Jeho hlavni myslenkou
je, ze reforma nemuze byt Uspésnd, pokud se nevénuje také mocenskym vztahim. Zménu
mocenskych vztahli povazuje ale za jeden z n€jobtiznéjSich ukold, a to i proto, Ze my sami
jsme byli uceni, ze pfijmout tyto mocenské vztahy Skol jako spravné a ptirozené bez ohledu
na to, jaké vysledky to pfinasi. Zména mocenskych vztahi vyzaduje velkou miru vhledu,
odvahu a vizi, coz se takto setkdvd pouze u malého mnozstvi lidrd takto komplexnich
organizaci jako je Skola. Sarason dodava, ze zména mocenskych vztahii je podminkou

uspéchu, ale sama neni pro dosazeni uspéchu dostacujici.

v origindlu: convenience and expediency
® Vlastni pieklad
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Podcenéni implementace

Mohammed a Harlech-Jones (2008) upozoriiuji na paradoxy, které pii reformovani
vzdélavaciho systému nastavaji. Naptiklad reformatofi, ktetfi stavi na hodnotach jako je
flexibilita, otevienost, objevovani, nazorovd rozmanitost, jsou potom velmi direktivni
v prosazovani téchto inovaci. Podobné je to i se znalostmi a zkuSenostmi. Reformatofi
deklarujici respekt ke znalostem a zkuSenostem, které jsou pfinaSeny do Skolniho prostredi
détmi, devalvuji ale znalosti a zkuSenosti ucitelli a fediteld Skol. Dle autorti je divodem
nepochopeni kontextu, ve kterém ucitelé pracuji, v jehoz dusledku je poté selhani reformy
davano za vinu chybam pfi implementaci. S tim souhlasi i Hope a Pigford (2001) a dodavaji
ze néktefi tvirci vzdélavaci politiky nepovazuji implementaci za néco, ¢im by se méli
zabyvat. Takovy pfistup autofi povazuji za kratkozraky a navrhuji, aby tvirci reformy a
realizatofi reformy spolupracovali nejen ve fazi implementace, ale jiz pii samotné tvorbé
vzdélavaci politiky. Bez této spoluprace realizatofi nemaji dostatek znalosti a pochopeni
smyslu zmén, ani vali zmény efektivné implementovat. Diisledkem jsou nejen frustrovani
ucitelé, ale také nespokojeni zakonodarci, kteti nevidi zadné vysledky svych snah o zlepSeni

vzdélavaciho systému.

Jak Celi riziku podcenéni implementace v soucasné dobé ve Finsku je uvedeno v kapitole

3.3.3 Rozhovory s manazerkami.

Nezamyslené diisledky reformy

Témto nezamyslenym disledkiim se vénuji Brady a kol. (2014), ktefi jako problém vidi
fakt, Ze zdkonodarci vétSinou nejsou experty na podstatu reforem a ani nejsou odpovédni za
jejich implementaci, proto nejsou schopni predikovat plny dopad jejich rozhodnuti pted tim,
nez nabyde ucinnosti. Proto autofi navrhuji analyzovat vliv implementace vzdélavaci politiky,
aby se co nejvice zamezilo pfipadnym nezamyslenym dasledkiim. Pro tuto analyzu vytvofili
model, ktery se skldda z Fullanovy teorie hnacich mechanism a z Bronfenbrennova modelu.
Fullan (2011) identifikoval nejprve Casté, ale nefunk¢éni hnaci mechanismy, za které povazuje
zodpovédnost, individualismus, technologie a postupnou implementaci. Nefunkéni jsou podle
n¢j z toho divodu, ze jsou sice piesvédCivé na povrchu a vypadaji jako jednoducha feseni, ale
nedokéazi motivovat masy a rozdéluji potfebnou energii mezi mnoho vystuptl. Za funkéni
mechanismy povazuje Fullan za prvé spojeni uceni, vyu¢ovovani a hodnoceni, tedy zajisténi,
aby vychozim bodem veskeré ¢innosti bylo uceni a vyucovani. Druhym mechanismem je

spoluprace v ramci Skoly i mezi Skolami, tietim pedagické inovace vyuzivajici technologie.
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Ctvrtym hnacim mechanismem je systematicka synergie téch mechanismi. Bronfenbrennertv
model se zabyva tim, jak je ovliviiovano prostfedi implementaci reformy a i recipro¢né, jak je
implemetace reformy ovlivilovana prostiedim. Model se sklada ze Ctyt Grovni: individudlni,
mikrosystému (domov, $kola), mezo a exosystému (nepiimého prostfedi) a makrosystému
(normy, hodnoty spolecnosti) a na vSech téchto urovnich by mély byt zvazeny dopady
reformy jesté pred jeji implementaci. Kombinaci téchto modelti mtize byt dosazeno kvalitni
predpovédi dopadii vzdélavaci politiky. Nejprve je potieba zvazit uc¢inné hnaci mechanismy
vzdélavaci politiky, poté zvazit dopad téchto mechanismii na vSech 1rovnich
Bronfenbrennerova modelu. ,,Planovani nezamyslenych dusledki je ptilis dtlezité na to, aby

se nechalo nadhodg.” (Brady, Dufty, Hazelkorn, & Buchozz, 2014, str. 108)

Na jakych hnacich mechanismech stavi implementace nového Kurikula a zda Finsko pfi
tvorbé kurikuldrni reformy zvaZovalo dopady reformy, je popsdno v kapitole 3.3 Kurikularni

reforma 2016 a 4.2.2 Rozhovory s manazerkami.

Macrosystem

Value and purpose of a high

Macrosystem

school diploma

Exosystem / Mesosystem
Indirect environments;
District administration, IHEs,
employers

Microsystem

Schools, teachers, students,
administrators, and parents

Driver: Accountability

Improve instruction to

increase graduation rate

FIGURE 2. Application of Bronfenbrenner’s model to strategic policy analysis. (Color figure available online.)

Schéma 3 Bronfenbrenneriiv model (Brady, Duffy, Hazelkorn, & Buchozz, 2014)

Zavadéni vzdélavacich reforem dle OECD
Jakym vyzvadm v souCasnosti Celi staty pii zavadéni vzdélavacich reforem, ceho se
reformy nejcastéji tykaji a jaké faktory ovlivituji uspéch implementace, analyzovalo OECD

(2015). Klicové prvky reforem spatiuji na tfech urovnich ¢innosti: zaméfeni se na praxi ve

? Vlastni preklad
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tiidach, budovani kapacit na trovni Skoly a sladéni s vn&jSim pravnim rdmcem. Jednim
z problémt, které se pii implementaci reforem vyskytuji, je snaha obejit pfi implementaci
reformy tiidni urovei, ackoli vétSina reformnich programi explicitné uvadi jako cil zvySeni
kvality vyucovani a uCeni. Za faktory, které mohou napomoci zméndm na tfidni Grovni je
povazovéano srozumitelné zaméfeni na ufeni a vyuCovani a rozvoj a podpora ucitelt. Dle
studie, kter¢ OECD zpracovala, jsou reformy zaméfené na didatické postupy uciteld
uspésnost podporuje pouziti novych strategii vedoucich ke zvySovani kvality uceni a
vyucovani, naptiklad nové kurikulum, navySeni ¢asu uceni, programy po vyucovani (after-
school programmes) nebo blokové vyucovani. Reforma by také meéla byt co nejvice
specificka, aby se predeslo dezinterpretaci. Nezbytna je také evaluace, diirazné a dasledné
méteni dopadii reformy, které je také nezbytné pro uspéch vzdélavaci politiky a napomize

v dlouhodobém horizontu zefektivit finan¢ni investice.

Shrnuti

Dtivodem pro¢ reformy nejsou vzdy ucinné muze byt podcenéni situace. Napiiklad
nedostate¢ny dlraz na implementaci reformy (rozpor mezi hodnotami reformy a zpisobem
komunikace s uciteli a fediteli pfi jeji implementaci) a neschopnost predikovat dopad zmén na

prostiedi. Problémem muize i byt i volba libivych, ale nevhodnych hnacich mechanismt.

Naopak, pro tspésnost kurikuldrni reformy je predevSim potfeba zaméfit se na praxi ve
ttidach, na vyucovani a uceni, na zaky a ucitele. Dale také spoluprace, at’ uz uvniti nebo vné
Skoly a sledovani dopadd inovaci na rtiznych urovnich prostfedi. Dilezity je také vybér
hnacich mechanismu reformi a jejich synergie. Napomocné mohou byt i pedagogické inovace

vyuzivajici technologie. Nezbytnym nastojem je nasledna evaluace reformy.
2.3 Specifika finského vzdélavaciho systému

2.3.1 Inspirace finskym vzdélavacim systémem

O finsky vzdélavaci systém se diky mezinarodnimu Setieni PISA (The Programme for
International Student Assessment) organizované OECD (Organizaci pro hospodatskou
spolupraci a rozvoj) zajimaji staty po celém svété. V tomto Setfeni se totiz finsti studenti
dlouhodob¢ umist'uji na ptednich pozicich a to ve vSech opakované zkoumanych oblastech —
v Ctenafské, matematické i ptirodovédné gramotnosti (Niemi, Toom, & Kallioniemi, Miracle

of Education, 2012), (OECD, 2016). I Ceska republika se snaZi Finskem inspirovat. V dubnu
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roku 2013 se v prostorach v Senatu Parlamentu CR konaly vefejné seminaie na téma
Moznosti aplikace finského vzdélavaciho systému v CR” a v roce 2014 se stal poradcem
ministra Skolstvi, mlddeze a télovychovy Marcela Chladka profesor Miku Risku, teditel

finského Institutu pro leadership ve vzdélavani pti univerzité¢ v Jyvéskyld. (EDUin, 2014)

2.3.2 Finsky vzdélavaci systém

Finsky vzdélavaci systém je verejné poskytovanou sluzbou a bezplatnou sluzbou, coz je
vSemi politickymi stranami povazovéano za dulezitou investici do budoucna (Aho, Pitkénen, &
Sahlberg, 2006). Nejen, ze za vzdélavani zaci a studenti az do néstupu na vysokou Skolu
neplati, ale navic jsou jim zdarma poskytovany ucebnice, strava (obéd a svaciny), doprava do

skoly, a dokonce i péée o chrup (ta pouze do $estnacti let). (Zufanova, 2008)

Devitileta jednotna Skola (peruskuola), vyssi vSeobecné stfedni vzdélavani (lukiokoulutus)
a odborné vzd€lavani (ammatillinen koutulus) jsou poskytovany tzemni samospravou, tedy
obci nebo sdruZzenim obci. Ty zfizuji rady pro strategické planovani v oblasti vzdélavani a
jsou zodpovédné za kvalitu vzdélavani v mistnich Skolach. Obce a Skoly sepisuji své vlastni
kurikulum na zdklad¢€ narodniho a lokdlniho. Mohou tedy zohlednit lokalni potfeby nebo si
urcit vlastni profilaci (napf. orientace na ptirodni védy nebo hudebni vychovu). (Niemi H. ,

Toom, Kallioniemi, & Arto, 2012, str. 23)

Jak mzeme vidét na schématu 4, Zaci nastupuji do $koly az v sedmém roce véku, do té
doby mohou navstévovat predSkolni vzdélavani zjiStované stiedisky denni péce (pdivdkoti).
Témé&F viechny déti v §estém roce v&ku (96% populaéniho ro¢niku'’) navstévuji pied vstupem
do skoly jeden rok ptipravné tfidy. Tento ptipravny rok byl stanoven v roce 1998, aby pomohl
prechodu mezi domdci péci a Skolou, neni ale povinny. Cilem je pfipravit déti na Cteni a
matematické dovednosti pomoci vékové priméfenych innosti misto pfimym vyucovanim.

(Kupiainen, Hautaméki, & Karjalainen, 2009)

10" (Mertin, 2015)
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Education system in Finland
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Schéma 4 Finsky vzdelavaci systém (Finnish National Board of Education)

2.3.3 Jednotna zakladni Skola

Za jedno ze specifik finského vzdélavaciho systému mizeme povazovat jednotnou
zékladni Skolu (peruskoula), ktera je, jak uvadi Priicha (2005), ve svétovém méfitku
ojedinéla. Jeji vyjimecnost je prave v tom, ze ji navstévuje piiblizné 98% déti a mladeze mezi
sedmym a Sestnactym rokem véku. Jednotnad Skola byla do finského vzdélavaciho systému
zavedena na pocatku 70. let 20. stoleti a od t¢ doby v ném ma nezastupitelné misto. Dle
Finského nérodniho ustavu pro vzdélavani (2004) je hlavnim cilem vést déti k lidskosti a
tomu, aby se staly moraln¢ zodpovédnymi ¢leny spole¢nosti. Také jim poskytnout znalosti a
dovednosti potfebné k Zivotu. Jednotna $kola je ukonéena zavéreénym vysvédéenim. Zak po

devaté tfidé mize jeSté navstévovat desatou tfidu, pokud chce zlepSit své predpoklady pro
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prijeti na stfedni skolu. (Piri & Domish, 2003) Diky systému jednotné Skoly jsou rozdily mezi
vysledky zaka zriznych skol velmi malé, navic existuje mala souvislost mezi $kolnim
vykonem zaku a jejich rodinnym prosttedim. (Mertin, 2015) Vice o jednotné zakladni Skole

v kapitole ,,Kurikulum pro zakladni vzdélavani z roku 2004

2.3.4 Stredni Skoly

Po jednotné skole si Zaci mohou vybrat, zda pijdou na stfedni v§eobecné vzdélavaci skolu
nebo na stfedni odbornou Skolu. Pocty pfijimanych zdkd na jednolivé stfedni Skoly
kazdorocné urcuje centralné¢ vldda s ohledem na pozadavky trhu a demograficky vyvo;j.
(Zufanova, 2008) Na stfedni vieobecné vzdélavaci $kolu jsou Zaci piijimani na zakladé
praméru zaveérecného vysveédceni, sttedni odborné skoly mohou pozadovat jesté vstupni testy
a testy schopnosti nebo brat ohled na piedchozi praxi. Primér a podminky pro piijeti si ale
urcuje kazda Skola sama. Pro vSechny stfedni Skoly jsou povinné pfedméty: matefsky jazyk a
literatura, druhy narodni jazyk, cizi jazyk, matematika, environmentalni a piirodni védy,
nabozenstvi a etika, filozofie, psychologie, historie, spoleCenské veédy, uméni, télesnd a
zdravotni vychova. Skoly si poté mohou doplnit vlastni kurzy. Vechny koly jesté poskytuji
vychovné a profesni poradenstvi. (Konopaskova, 2011) Na vSeobecnou $kolu odchazi
piibliznd 60% zakd. V soucasné dobé, jak uvadi Zufanova (2008), je trendem nejprve

vystudovat stiedni vSeobecné vzdélavaci skolu, a poté si doplnit vzdélanim odbornym.

Stfedni vSeobecné vzdélavani, obdobné nasSim gymndziim, je tfileté, ale je mozné jej
absolvovat uz po dvou letech nebo také prodlouzit az na ¢tyfi roky. Studium je organizovano
v kurzech, kazdy kurz mé dotaci 38 vyucovacich hodin a ma vlastni pracovni plan. Student
musi béhem studia absolvovat minimdln¢ 75 téchto kurzd, které si voli na zakladé svych
z4jml a tim utvaii své profesni smefovani. Poté sklada maturitni zkousku z matetského
jazyka a tii dalSich test dle svého vybéru. Tu je mozné opakovat za ucelem zlepSeni svého

hodnoceni. (Konopaskova, 2011)

Ptiblizné 58% absolventli pak pokracuje na vysoké Skoly. (Piri & Domish, 2003) Toto
gislo se miize zdat velmi nizké, napiiklad v porovnani s Ceskou republikou, kde na vysoké
Skoly pokracuje vice nez 90% absolventll gymnazii. (Pikalkova, Vojtéch, & Klenha, 2014).
Nizsi procento pokracujicich mize byt ve Finsku zplsobeno vyse popsanym trendem
pokracovat po maturité i na odborné Skole nebo také povinnou vojenskou sluzbou. Tu musi ve

Finsku absolvovat kazdy muz mezi osmnacti a Sedesati lety (vétSinou vSak ve véku
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devatenacti nebo dvaceti) po dobu 165, 255 nebo 347 dni. Je mozné si ji nahradit civilni

sluzbou trvajici 347 dni. (The Finnish Defence Forces, 2015)

Stfedni odborné skoly mohou byt zaméfeny na néktery z osmi vzdélavacich okruht, ktera
jsou humanitni védy a pedagogika; kultura, spolecenské védy, obchod a administrativa;
pfirodni védy; technika, komunikace, doprava; ptirodni zdroje a zivotni prostfedi; socialni
sluzby, zdravotnictvi, sport; turismus, catering a sluzby domacnosti. Téchto osm okruht se
déale déli na 53 kvalifikaci a 119 vzdélavacich programi. Odborné $koly maji dvé mozné
formy absolvovani. Prvni je tradi¢ni Skolni forma a druhd je kvalifikace zalozend za
zpusobilosti. Ta je soucasti stfedniho odborného vzdélavani od roku 1994 a je urcena
dospélym, ktery si potiebuji dode¢lat kvalifikaci bez toho, aby museli projit formalnim
vzdélavanim. Skolni forma stfedniho odborného vzdélavani je organizovana do tii let.
Studenti pracuji na zaklad¢ svych individualnich vzdélavacich pland, které je vedou k ziskani
potfebnych 120 kreditd. Studium je zakonceno zavérecnym projektem. Po absolvovani stredni
odborné skoly zaci dostanou certifikat za ucast v profesni priprave a certifikat kvalifikace. I
absolventi stfedni odborné skoly se mohou hlasit na vysoké skoly nebo si i dodé€lat maturitni

zkousku (ta ale neni podminkou pro pfijeti na vysokou skolu). (Konopaskova, 2011)

2.3.5 Proc¢ ma Finsko dobré vysledky?

Existuje mnoho nazorl na to, pro¢ ma finské vzdélavani tak dobré vysledky. Podrobné se
tim zabyvali napfiklad Kupiainen, Hautamiki, & Karjalainen (2009), Sahlberg (2011) nebo
Andere (2013), ktery finské vzdélavani nazval dokonce ,,nejlepsim piikladem vyucovani 21.
stoleti a nejspravedlivéjsim Skolnim systémem svéta“. Andere a Sahlberg se shoduji, ze
jednim z kli¢h k uspéchu jsou ucitelé a diveéra v né. Ucitelstvi je ve Finsku prestiznim
povolanim, na ucitelské obory je pfijimana piiblizné¢ desetina uchazect. (Mertin, 2015)
Zajimavé je, e student ugitelstvi pro 2. stupeft ZS a SS musi nejprve ziskat odbornost, pak
teprve mohou studovat ucitelstvi. Do pfipravy ulitelli je investovéano, stejné tak do jejich
dalsiho vzdélavani. To je poskytovano bezplatné a zajistovano vzdélavacimi centry, které
spolecn¢ s fediteli Skol sestavuji nabidku vzdélavani. Seminafe pro ucitele vychazi
z aktudlnich témat nebo jsou zaméteny na rozvoj osobnosti ucitele. Jejich cilem je prevence
syndromu vyhoteni. Centra zaptjéuji uitelam i pomicky. (Zufanova, 2008) Dokladem
divéry v ucitele je i to, Ze od 80. let 20. stoleti dokonce ve Finsku nefunguje skolni inspekce.

»Inspekce je velmi mocnym nastrojem vzdélavaci politiky. Ale kdybychom obnovili inspekei,
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zni¢ili bychom zakladni princip na$i vzdélavaci reformy: DUVERU.''“

uvadi Reijo
Laukkanen, ¢len finské Narodni rady pro vzdélavani. (Andere, 2013) Zéakladni principy, které
vidi ve finském vzdélavacim systému Priicha (2005) jsou rovnost a spravedlnost projevujici
se napfiklad zajisStovanim rovnych pftilezitosti pro vSechny, tedy poskytnuti co nejvice

individualné ptizptisobenych podnéti vedoucich k rozvoji ditéte.

Za zéasadni pro kvalitu finského vzdélavani je povaZovana i velkd podpora verejnosti i

vSemi politickymi stranami. Vzdélavani je ve Finsku dlouhodobé povaZovano za klicové, coz

s s

se poté odrazi napiiklad do konkrétnich politickych ¢inti (viz bezplatnost $kol, pomticek a
obédi vyse). Dale, napii¢ politickymi stranami vznikl konsensus v podobé planu rozvoje o
sméfovani vzdélavaci politiky, ktery pravé diky dohod¢ stran vydrzi déle neZ jedno volebni
obdobi, je tedy mozné uvadét v chod i vétsi a ndrocnéjsi zmény. (Aho, Pitkdnen, & Sahlberg,
2006) Jak pise Pricha (2005) pravé ,,na poli vzdéldvdni se tento relativné maly stdt rozhodl

prosadit na mezindrodni virovni. A nelze neZ souhlasit, Ze se mu to kontinudlné davi*.

" Vlastnf preklad
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3 Vyzkumna c¢ast

3.1 Metodologie

Pro vyzkum pfipravenosti na kurikularni reformu byl zvolen kvalitativni vyzkumny
design. Jak popisuji Svaficek a Sedova (2007), vyzkumnik zabyvajici se kvalitativnim
vyzkumem je jako cestovatel, ktery ,prochdzi neznamou krajinou a potkava jeji obyvatele,
obcas se zastavuje u zajimavych mist a rozpravi o ruznych tématech. Svoje zazitky po navratu
domii prevypravi ve formé pribehu krajaniim.” (str. 161). Myslim, ze tato metafora pomérné
vérn¢ vystihuje zplisob prace na tomto vyzkumu. Ten se snazi ziskat detailni a komplexni
informace o zkoumaném jevu — kurikularni reformé (Svati¢ek & Sedova, 2007), a poté je

analyzuje a interpretuje.

3.1.1 Vyzkumné cile a otazky
Tématem vyzkumu této prace je ,pripravenost finského vzdélavaciho systému na

reformu®. S vyuzitim poznatkil z teoretické ¢asti prace jsme si ur€ili vyzkumné cile:

1. popsat proces implementace soucasné kurikuldrni reformy ve Finsku
2. na zékladé obsahové analyzy rozhovora s uciteli, studenty ucitelstvi a managementu

kurikularni reformy zhodnotit pfipravenost téchto aktéri na kurikuldrni reformu

Pro naplnéni cili prace a formulaci vyzkumnych otizek bylo potfeba nadefinovat
pfipravenost uditelti na kurikuldrni reformu, ktera je kliGovym pojmem celé prace. Zadné
obecné platné pojeti nebylo v dobé psani prace v odborné literatue dostupné, proto jsme, na
zaklad¢ analyzy a syntézy znalosti o implementaci kurikularnich reforem a o profesi ucitele,
prisli s vlastnimi kategoriemi. Definice neni vycerpavajici, ale, dle naSeho nazoru, pro potteby

této prace dostatecné vystihuje podstatu véci.
Ucitel pfipraveny na kurikuldrni reformu:

1. Zna obsah reformy: Pro ucitele je zasadni znat obsah Kurikula, aby mu mohl
adekvatné ptizptisobit své chovani, ndvyky i zplisoby vyucovani. Ucitel by mél védeét,
jaké jsou hlavni zmény oproti starému kurikulu, k ¢emu se snazi nové kurikulum
vychovavat déti a jak reforma zleps$i vzdélavaci systém.

2. Je vnitiné s reformou ztotoZnén: Ztotoznéni s reformou je potfebné pro nalezeni
motivace k vys$e uvedenému ptizpisobeni se zméndm. Také napomahd pti komunikaci
zmén zakiim a rodi¢im. Ucitel by si mél byt védom problémi, které mize reforma
prinést, ale pfistupovat k nim pozitivné.
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3. Vi, co pro néj zavedeni reformy znamena: Ucitel by mél mit predstavu o tom, co se
konkrétn¢ v jeho praci méni, aby se mohl na tyto zmény vcas pfipravit.

4. Je schopen (nebo uschopnén, oficialné povéren, kompetentni) planovat svou praci
v souladu s poZzadavky nového kurikula: Nestaci pouze védét, jaké zmény nova
reforma prinese. Ucitel by m¢l byt schopen i svou praci v€as na zakladé¢ novych
pozadavku planovat.

5. Pristupuje k reformé Kkriticky (autonomné), a tento Kkriticky, racionidlni (ve
smyslu odborny, soudny) pristup mu umoziuje se uéinné angazovat. — Ucitel ma
na reformu vlastni nazor. V minulosti vyuzil moznost vyjadfit se k navrhim nového
Kurikula a v soucasné dobé se aktivné zapojuje do tvorby lokalniho ¢i Skolniho

kurikula. Vi, kde hledat informace a na koho se obratit v ptipad€ nejasnosti.

Na této definici (¢i spiSe pojeti) byla postavena vyzkumna ¢ést prace. Z této definice

pripraveného ucitele se odvijela formulace vyzkumnych otazek:

VOI1: V ¢em spociva aktualni kurikularni reforma ve Finsku?

VO2: Jak probiha proces implementace soucasné kurikularni reformy ve Finsku? (stav ke
kvétnu 2016)

VO3: Jak jsou pfipraveni ucitelé a studenti ucitelstvi na kurikuldrni reformu? (sonda v
regionu Jyviskyld zalozend na rozhovorech, stav ke kvétnu 2016)

VO4: Jak se pfipravil management na kurikularni reformu? (Promyslené ptedptipravené

kroky, jak dostat reformu i na tu nejnizsi aroven implementace)

Pro nalezeni odpovédi na vyzkumné otazky, pouzijeme vysledky analyzy dokumentace a
rozhovorti. Na VOI1 bude odpovézeno pomoci analyzy dokumentace a rozhovort s uciteli a
studenty. Analyza rozhovorti s managementem bude zdrojem pro zodpovézeni VO2 a VO4.
Odpovéd na VO2 bude jesté doplnéna o ndzory ucitelti a studentd. VO3 bude zodpovézena na

zaklad¢ analyzy rozhovort s uciteli a studenty ucitelstvi.
3.1.2 Vyzkumné metody

Analyza dokumentace
V této praci byla analyzovéana vétSina dokumentace o kurikuldrni reformé, kterd byla na
jafe roku 2016 v anglickém jazyce dostupna. Jednalo se predevSim o Clanky zvefejnéné

. ’ r ’ , ~1r. 1 1 s e . ’ I r 12 s
Finskym narodnim ustavem pro vzdélavani na jejich internetovych strankach.” Hlavnimi

' http://www.oph.fi/english/education_development/current_reforms/curriculum_reform_2016
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dvéma analyzovanymi dokumenty byla Kurikula z roku 2004 a z roku 2014, které je pravé
implementovano. V kapitole ,,Finské Kurikulum pro zdkladni vzdélavani z roku 2004 byly
popsany cile a obsah stézejnich kapitol. Kurikulum z roku 2004 bylo analyzovano jako zaklad
pro tvorbu aktudlni kurikularni reformy. Pokud chceme hodnotit rozsah zmén, které reforma
dokumentem je Kurikulum z roku 2014, implementovano v roce 2016. V dobé ptipravy této
prace nebyl jesté tento kurikuldrni dokument k dispozici v anglickém jazyce. Podatilo se mi
ale exkluzivné ziskat jeden z draftli mésic pted oficialnim uverejnénim Kurikula. Pfi analyze

vvvvv

dokumentu.

Polostrukturované rozhovory

Vyzkumnou metodou byly polostrukturované rozhovory s uciteli, studenty ucitelstvi a
s manazerkami reformy, jejichz cilem bylo ziskat detailni a komplexni informace o vyzkumné
oblasti. (Svaii¢ek & Sedova, 2007) Rozhovory probihaly vzdy pouze ve dvou, vyzkumnik a
respondent. Cas a misto rozhovoru bylo vzdy konsensem, vétsinou se ale konaly na pracovisti
respondenta nebo v prostorach jyvéskylské univerzity. Rozhovory byly nahrdvany na
diktafon, na zacatku byli vzdy respondenti z fad ucitell a studentd (ne u managementu)
ubezpeceni, Zze budou jejich odpovédi anonymizovany. Otazky byly formulovany na zékladé
definice pfipraveného ucitele (viz 3.1.1 Vyzkumné cile a otazky), na kazdou z oblasti byly
cileny alesponl dvé otazky. U manaZzeri jsme se dotazovali pfedev§im na proces implementace
reformy. Otazky jim byly zaslany tyden pied setkanim emailem. Kladeny byly v predem
pripravené struktuie, v pfipad¢ potfeby byly na zakladé¢ podnéti od respondentli doplnény,
vzdy ale bylo odpovézeno na vSechny pfedem piipravené otazky. Otdzky i s propojenim

k oblastem pfipravenosti jsou umistény v ptiloze 1.

Rozhovory byly nasledné ptepisovany. V piipadé rozhovorl suciteli a studenty poté
probihalo oteviené kodovani dat (Svatidek & Sedova, 2007) a na jejich zakladné sestaveny
dominantni kategorie. Tabulky kéda jsou v kapitole 3.3.2 Rozhovory s uciteli a studenty,
prepisy rozhovori jsou v pfiloze 2. Nékteré pasdze rozhovort byly pro ucely vyzkumu
zkraceny, jsou ale v plné kvalit¢ dostupné v audio formatu v archivu autorky. Jména
respondentll byla zménéna. Informace z rozhovorli s manazery byly analyzovany pfimo na
zaklad¢ vyzkumnych otazek. Prepisy jejich rozhovori jsou také k dispozici v piiloze a v audio

formatu v archivu autorky.
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3.1.3 Omezeni prace
Znaénym omezenim této prace muze byt jazykova bariéra a pomérn¢ kratky cas straveny
pfimo ve Finsku. Pravé tyto dva divody omezuji moznost analyzovat ¢lanky tykajici se

reformy, protoZe naprosta vétsina z nich je psand pouze ve finsting.

Dale je ovlivnén vybér a snizen pocet respondentd, protoze, a¢ ve Finsku je uroven
znalosti anglického jazyka vysokd, ne kazdy je ochoten mluvit o tak komplexnim tématu —
navic s neznamym cizincem. Respondenti byli vybrani vétSinu na zaklad€¢ osobniho kontaktu.
Jednalo se o aktivni osoby se zdjmem o dal$i vzdélavani, je tedy tfeba zohlednit moznou pre-

selekci aktivnich participantt reformy.

U rozhovori s manazery jsme se také z divodii omezeni jazyka museli spoléhat na
pravdivost informaci, které nam poskytovali, protoze nebylo mozné si je ovéfit v dokumentaci
— veskeré informace na toho téma byly pouze ve finsting. Jelikoz se jednalo pouze po kratké,
pfiblizné hodinové, rozhovory, nebylo také casto mozné zachdzet az do podrobnosti u

jednotivych témat (naptiklad u tématu financovani).
3.2 Analyza dokumentace

3.2.1 Kurikulum pro zikladni vzdélavani z roku 2004

Historie finského kurikula

Pro pochopeni podoby kurikula platné od roku 2004, je nutné ponofit se hloubé&ji do
minulosti. Novy smér vzdélavani ve Finsku byl odstartovan v roce 1968 skolskym zdkonem,
ve kterém bylo uvedeno, Ze vSechny déti by mély navstévovat stejny typ Skoly po dobu
prvnich deviti let skolni dochézky. Prvni Kurikulum vzniklo uz v roce 1970, od roku 1972 do
roku 1976 probihala implementace po celém Finsku. Kurikulum bylo tehdy velmi
centralizované, az vroce 1985 po uvedeni nového Skolského zdkona bylo kurikulum
reformovano smérem k decentralizaci a vétsi autonomii ucitelt, také byl kladen vétsi diraz na
individudlni potfeby Zzakl. Vroce 1994 vniklo nové Kurikulum a pfineslo finskému
vzdélavacimu systému opravdu revolucni zmény. Nabizelo totiz jeSté vétsi autonomii obcim
v organizaci $kol, vzdélavaciho procesu a dokonce se mohly samy rozhodnout, jak vyuziji
finance poskytované statem. Také byla zrusena Skolni inspekce a ucebnice jiz nemusely byt
schvalovany statem. Ob¢ tyto zmény trvaji az do soucasnosti. V roce 1998 nastala kompletni
reforma legislativy tykajici se vzdélavani. Do stiedu zajmu se dostaly cile a prava a

povinnosti déti, byla zdiraznéna potieba evaluace. Proto bylo ustanoveno testovani, jehoz
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cilem bylo zjistit, zda jsou napliiovany stitem pozadované vysledky vzdélavani. V roce 2004
vznikla soucasnd podoba kurikula, kterd pozménila smér k vétsi centralizaci rozhodovani.
Nérodni vzdélavaci program se stal normativnim dokumentem, ktery zdarazituje rozhodovani
na celostatni Urovni a zaroven podporuje rozdilnost a specifika na lokalni Urovni pfi
implementaci. V tomto dokumentu byla také poprvé uvedena narodni kritéria pro hodnoceni

studenttl. (Vitikka, Krokfors, & Hurmerinta, 2012)

Systém Fizeni zakladniho vzdélavani
Kurikulum je ve Finsku jak pedagogickym dokumentem, ktery ma byt privodcem a
pomocnikem pro vzdé¢lavatele, tak je také soucasti SirSiho systému fizeni zakladniho

vzdélavani. Tento Sirsi systém fizeni je hierarchicky. (Vitikka, Krokfors, & Hurmerinta, 2012)

I Basic Education Act I

,

General goals and time allocation

(Council of State decree)

v

The national core curriculum of basic education

(Finnish National Board of Education)

v

Teacher Education Local curriculum Educational resources

(Universities) (Municipialities and schools) (publishers)

Teaching and Education

Schéma 5 Systém Fizeni zdkladniho vzdeélavani (Vitikka, Krokfors, & Hurmerinta, 2012)

Jak mizeme vidét na schématu 5, zakladem systému je Skolsky zadkon a dalsi legislativni
dokumenty, na jejichz zdklad¢ tvofi Narodni ustav pro vzdélavani ve spolupraci
s univerzitami a dal$imi zdroji vzdélavani (knihy, ucebnice apod.) narodni Kurikulum.
Z tohoto programu poté vznikaji lokalni Kurikula, kterd vychazeji z potieb a specifik oblasti
¢i obce. I jednotlivé skoly si mohou dokument jesté upravit dle svych potieb. Také rodice,
dalsi profesionalové v oblasti vzdélavani a rizné zainteresované skupiny maji moznost se k
vytvareni dokumentu vyjadfit a jejich nazory jsou brany v potaz. (Vitikka, Krokfors, &

Hurmerinta, 2012)
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Analyza Kurikula pro zikladni vzdélavani z roku 2004
Pro pochopeni kurikularnich zmén, které v soucasné dob¢ ve Finsku probihaji, je nutné

seznamit se s cili a charakteristikami narodniho Kurikula z roku 2004.

Misi zékladniho vzdélavani je podle narodniho kurikula na jednu stranu vzdélavat jedince,
na druhou stranu rozvijet spolecnost a obohacovat rovnost a smysl pro spolecenstvi. Zakladni
vzdélavani musi nabizet , prileZitost pro diverzifikovany riist, studium a rozvoj zdravého
pocitu sebediivéry tak, aby Zdci mohli ziskat znalosti a dovednosti, které potrebuji k Zivotu,
aby byli schopni se ddle vzdéldvat a jako zainteresovani obcané rozvijeli demokratickou
spolecnost.” (Vitikka, Krokfors, & Hurmerinta, 2012, str. 12) K vySe zminénému také patii
rozvoj kulturni identity a matefského jazyka, pfenos kulturnich tradic z generace na generaci,

schopnost kriticky myslet a vytvoreni pozitivniho pfistupu k dalSimu vzdélavani.

Zakladni vzdélavani tvori jednotny celek s predSkolnim vzdélavanim. Prvni dva roky
zdkladniho vzdélavani zohlednuji schopnosti nabyté v predskolnim vzdélavani, v dalSich jsou
poté tvoreny zédkladni dovednosti pro ucleni. Posledni dva roky zdkladniho vzdélavani
pomahaji zakiim v nasledujicim studiu a také rozviji jejich schopnost fungovat ve spole¢nosti
a ve sveté prace. V pripadé potieby miZe byt pro zdky vytvoren individudlni vzdélavaci

program. (Finnish National Board of Education, 2004)

Uceni je vzdy cilené a obsahuje jak individudlni, tak spole¢né feSeni problémd. Dtiraz je
kladen také na rozmanitost uc¢ebniho prostiedi, metody a postupy, tak aby byl podporovan
rozvoj a uéeni zakd. O metodach rozhoduji uditelé, pri vybéru je nutné, aby byl bran zfetel na
cile, rozdilnost uéebnich styli a zdzemi zak, stejné jako na rozdily mezi chlapci a divkami a
na individualitu jako takovou. Dulezité je také zdky zapojit do tvorby ucebniho prostfedi a
vést je k samostatnosti a reflexi, stejné¢ jako je ucit komunikaci a spoluprici s ostatnimi
(uciteli a zaky). Kultura Skoly je oteviend a interaktivni, podporuje spoluprici ve Skole,

srodinou a s celou spole€nosti. (Finnish National Board of Education, 2004) K rozvoji a

uceni zéka slouzi tzv. prifezova témata:

* Rozvoj osobnosti

*  Kulturni identita a internacionalismus
*  Medidlni vychova a komunikace

* Aktivni obcanstvi a podnikdni

* Odpovédnost k Zivotnimu prostiedi, Zivotni spokojenost a udrZitelny rozvoj
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* Bezpecnost a doprava

* Technologie a jd"”
(Finnish National Board of Education, 2004, stranky 36 - 41)

Cilem prufezovych témat je provést zaky vzdélavacimi vyzvami soucasnosti. Témata by
méla byt integrovana do béznych vyucovacich predmétl, volitelnych predméti nebo do
dalsich aktivit Skoly. Mély by byt také zjevné v operativni kultute Skoly. Kazdé z témat ma

v dokumentu jasné vymezené cile a zdkladni obsah.

Vedeni a poradenstvi je pfirozenou soucasti zakladniho vzdélavani, ukolem kazdého
ucitele je vést své zaky pii studiu, napomdhat jim vrozvoji a piedchazet problémim
spojenym s u¢enim. Pokud je to nutné, mize zak navstévovat douCovani, ideadln¢ by mél zacit
ithned po zjisténi obtizi, aby se predesSlo nedostacujicim vykonim v hodinach. Rozsah
doucovani je stanoven tak, aby co nejvice pomohl zakovi k tspéchu. (Finnish National Board
of Education, 2004) Diky Sirokému zabéru a riznym modeliim podpory déti se specidlnimi
potfebami (asistenti, doucovani, do¢asné malé skupiny, tfidy pro specidlni vzd€lavani), je

podpora vyuzivana 40 — 45% zaku. (Lindell, 2016)

Velka cast Kurikula je vénovéna podpofte kulturné a jazykové odliSnych skupin. Jedné se o
Samy, Romy, uZivatele znakové feCi a imigranty. Vyucovani by mélo probihat s ohledem na
zachovani jejich kultury, ,,dvoji identity” a jazyka. U Samu je jejich jazyk vyucovan jako
jazyk matefsky, druhy jazyk (finStina nebo Svédstina) jako jazyk cizi, neslySici se uci
finskému znakovému jazyku spole¢né s jednim z finskych narodnich jazykt. U déti-imigrantd
ma byt bran zfetel k jejich jazykovému a kulturnimu zdzemi a maji se ucit finStinu Ci
$védstinu jako cizi jazyk. Je pro né€ vytvoren individudlni vzdélavaci plan. Didraz je kladen na
spolupraci s rodinou, kterd dostdvd podrobné informace o finském Skolstvi. (Finnish National

Board of Education, 2004) Prehledné ve schamatu 6.

" Vlastni preklad
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PUPIL'S MOTHER SYLLABUS FOR MOTHER SECOND NATIONAL

TONGUE TONGUE AND LITERATURE LANGUAGE

CORE SEPARATELY FUNDED CORE OPTIONAL
Finnish Finnish as the . Swedish

mother tongue
Swedish Swedish as the - Finnish

mother tongue

Sami Sami as the mother - - Swedish
tongue and Finnish
for Sami-speakers

Romany Finnish or Romany Swedish or
Swedish Finnish
as the mother
tongue

Sign language Sign language - - Swedish or
as the mother Finnish
tongue and Finnish
or Swedish for sign
language users

Other Other mother . - Swedish or
tongue and Finnish
Finnish or

Swedish as a
second language

Other Finnish or Mother tongue Swedish or
Swedish as a of immigrant Finnish
second language  pupil
and Finnish or
Swedish as the
mother tongue

Schéma 6 Vyuka jazykii dle finského kurikula z roku 2004 (Finnish National Board of Education, 2004)

Dale jsou v kurikulu popisovany cile a obsahy jednotlivych predméti a pozadovany vykon
na konci obdobi, vzdy pro 1. a 2. ro¢nik, 3.— 5. ro¢nik a 6. — 9. ro¢nik. Cile jsou formulovany
jako z pozice zéka, obsahuji aktivni slovesa. Predméty jsou: Mateisky jazyk a literatura
(finStina, Svédstina, samsStina a romsStina), druhy narodni jazyk, cizi jazyky, Matematika,
Environmentalni a pfirodni studia, Biologie a zemé&pis, Fyzika a chemie, Vychova pro zdravi,
Nabozenstvi (katolické, protestantské, ostatni), Etika, Historie, Spolecenské védy, Hudba,
Vytvarna vychova, Dilny, Télesnd vychova, Péce o domacnost, volitelné predméty a Profesni

a vychovné poradenstvi. (Finnish National Board of Education, 2004)

3.2.2 Kurikularni reforma 2016

V této kapitole predstavujeme nejprve reformu vzdelavaciho systému ve Finsku, jejiz
soucasti je i zkoumand reforma zdkladniho vzdélavani. Déle se zaméfujeme na hlavni
myslenky této reformy a uvadime zasadni zmény oproti kurikulu z roku 2004: rozvoj kultury
Skoly, zména role ucitele a zaka, viceoborové moduly, prifezové kompetence, hodnoceni,

informacni technologie a vyuka druhého narodniho jazyka na 1. stupni.
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Reforma vzdélavaciho systému 2016

Kurikularni reforma zavadénd vroce 2016 ve Finsku je soucasti rozsahlejsich
kurikuldrnich zmén celého vzdélavaciho systému. Kazdy ze vzdélavacich programi je tvofen
na tfech Grovnich: ndrodni, lokalni a Skolni. Kazda z trovni ma jinou funkci: na narodni
urovni se vytvaii naptiklad plan rozvoje vzdélavani, lokaln¢ se rozhoduje o strategickém
fizeni, organizaci, monitoringu a rozvoji lokalnich potieb. Skolni troveii se zabyva realizaci
Skolniho Kurikula, cili vedoucimi ke zlepSeni Skolni kultury a pedagogickym vedenim. Je
velmi dilezité, aby fungovaly procesy na vSech urovnich. Divodem utvafeni lokalnich a
$kolnich Kurikul je, podobné jako v Ceské republice, umoznit pfizpiisobeni obecného ramce,
struktury a casového rozvrzeni Kurikula potfebam soucasného svéta a rozvijet jak skoly, tak

samotné vyucovani. (Finnish National Board of Education, 2014)

) General education reform:
Curriculum development work 2012-2017

2012 2013 2014 2015 2016 2017

voluntary additional basic education

P
NCC for general upper
secondary education Loc?l
curricula
NCC Prepnrﬂtor[
education for Local
general upper | cyrricula

ondary school
NCC for basic education for
adults and NCC for general
upper secondary education Local
for adults i

NCC = National Core Curriculum

NCC for pre-primary, basic and ( Local curricula ’

Local
curricula

Schéma 7 Kurikularni rozvoj 2012 — 2017 (Halinen, 2014)

Tvorba kurikula ptedskolni vzdélavani, zakladni vzdélavani a volitelné¢ dalsi zakladni
vzdélavani byla zapocata v roce 2012 (National Board of Education). V poloviné roku 2014
zaCaly na zdklad¢ tohoto narodniho Kurikula vznikat lokélni, jejich ptiprava trva az do
soucasnosti. Mezi roky 2013 a 2015 byl vytvofeno nové kurikulum pro stiedni vSeobecné
vzdélavani a vzdélavaci program zékladniho a stiedniho vSeobecného vzdélavani pro dospelé.
V soucasné dobé vznikaji lokalni podoby. V tomto roce, 2016, probihd ptiprava dalsiho
kurikuldrniho dokumentu zaméfeného na zakladni umélecké Skoly. (Finnish National Board

of Education, 2014)
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Pfi tvorbé Kurikula bylo nutné pocitat s moznymi budoucimi legislativnimi Cci
spoleCenskymi zménami (naptiklad povinné predSkolni vzdélavani, genderova problematika,
dovednosti uplatnitelné v pracovnim Zivoté, rozvoj demokracie, etickd vychova). V procesu
tvorby Kurikula probihaly rizné formy konzultaci a poskytovani zpétné vazby, na jejichz
zakladé bylo rozhodnuto o podobé nového narodniho kurikula. (Finnish National Board of

Education, 2014)

Kurikularni reforma zakladniho vzdélavani

Zakladni myslenkou kurikularni reformy pro zakladni vzdélavani, implementované v roce
2016, je zlepsit stavajici vzdélavani tak, aby lépe odpovidalo potfebam stale se méniciho
svéta. Dle Narodniho tstavu pro vzdélavani (2014), ktery je autorem reformy, se méni tfi
dilezité innosti: délani, védéni a nase byti. Ustav dale prezentuje myslenku, e vSechny
podstatné vystupy v soucasné dobe pochazeji ze spoluprace a sdileni. Védéni ¢i poznani je
¢im dal vice decentralizovano a nase existence ¢i identita je pretéZovana neustalymi zménami
a velkym mnozstvim informaci ve svété. Klicovymi pojmy kurikularni reformy jsou vize,
¢innost, vzdélavani uciteld a standardy, které maji napomoci ucitelim a Skolam pfi realizaci.
Stim souvisi i cile reformy: vytvoreni lepSich pftilezitosti pro praci ve Skolach, pro

budoucnost a pro smysluplné vzdélavani vSech zaki.

Finsky narodni ustav pro vzdélavani (2014) vnima jako zdsadni pro uspéch reformy, aby
byly ve stiedu z4jmu Skoly, které podpoii své zaky v zodpovédném jednani pii utvareni nasi
budoucnosti, dale aby se stavélo na silnych strankéch, které jiz finské vzdélavani ma: jasné
dané standardy, funkéni kurikuldrni systém, kultura zalozend na spolupraci a divéfe,

kompetentni a motivovani ucitelé, pro které je dilezitd moralka.

Zasadni zmény v kurikulu

Hlavnimi aspekty zmény ndrodniho kurikula je vztah vzdélavani a Skoly ke zménam ve
spole¢nosti, vzdélavani a kompetence v ménici se spolecnosti. Déle také kompetence zalozené
na souvislostech a rozvoj skoly jako ucici se organizace. Pro pfizplisobeni se ménici se
spolecnosti je v kurikularni reformé povazovano za dilezité, aby kazdé dité bylo brano jako
individualita, aby se zvySovala mira zapojeni zaki do ucebniho procesu a aby se zakladni
vzdélavani stalo solidnim vSestrannym vzdélanim a pevnym zékladem pro vstup na vyssi
stupné vzdélavani. Ucebni prostiedi by mélo byt rozmanité, pti formulaci cilii a obsaht
vzdélavani by mél byt kladen diraz na to, jak se zaci nejlépe uci. Se zvySovanim miry

zapojeni zakti do ucebniho procesu souvisi v kurikulu akcentovana dutlezitost hodnoceni zaka
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jako soucasti u¢ebniho procesu, s diirazem na pouziti pozitivni zpétné vazby. Jsou i podrobné
definovany cile pro rozvoj organizacni kultury tak, aby co nejvice napomahala rozvoji zaki.

(Finnish National Board of Education, 2014)

Jak  konkrétné¢ Kurikulum tyto idedly napliuje, predstavujeme v jednotlivych

podkapitolach.

Rozvoj organizacni kultury a pedagogiky
Skola je z pohledu nového kurikula komunitou, ktera se sama uéi zatimco podporuje riist
zakd a podnécuje vSechny ¢leny komunity k uceni. Ma svoji kulturu, kterd je zaloZena na

osvédcenych postupech a miize byt rozvijena nebo ménena. Jejimi komponenty jsou:

* interpretace norem, kterd vede prdci a cile aktivit

leadership a organizace, pldnovdni, implementace a hodnocenti prdce
* kompetence a rozvoj komunity

* pedagogika a profesionalita

* interakce, atmosféra, kazdodenni realita a ucebni prostredi

(FNBE, National Core Curriculum for Basic Education 2014, 2014, str. 24)

Skolni kultura je popséna jako kli¢ova pro implementaci zékladniho vzd&lavani, protoze

ovlivituje kvalitu Skolni prace podle toho, jak ji vnimaji zéci.

., Zpusob, kterym se chovaji dospéli, se prenasi na zaky, kteri si osvojuji hodnoty, pristupy
a zvyky prevladajici ve Skolni komunité. Napriklad uzivany model interakce a jazyka, stejné
Jjako genderové role prechazeji na Zaky. Rozpoznani viivu Skolni kultury a jejich nezadoucich
viastnosti je tedy diileZitou soucdsti vyvoje'?.“ (FNBE, National Core Curriculum for Basic

Education 2014, 2014, str. 25)

Skolni kultura dle Kurikula musi podporovat cile a napomahat realizaci sdilenych
nepsanych hodnot a pojeti uceni pii Skolni praci. Hlavnim ptedpokladem rozvoje Skolni
kultury je oteviena diskuze, kterd je charakteristicka respektem k ostatnim, zapojenim vsech
¢lenti komunity a divérou. V kazdodenni realité se tyto ideje projevuji rozliénymi formami
prace, napiiklad vyucovani probihd projektové a je kooperovano jak v ramci Skoly, tak s
aktéry mimo Skolu. Spolupréce a interakce mezi dospélymi, opét v ramci Skoly i mimo ni, se

stdva modelovym chovanim pro zdky. Samoziejmou soucésti je vyuzivani adekvatnich

' Vlastni preklad
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komunikaénich technologii. Pro podporu demokratického jednani, se Zaci podili na planovani,
rozvoji a hodnoceni aktivit s ohledem na jejich stadium rozvoje. Pocit'uji, ze jsou hodnotnymi
Cleny Skolni komunity a jejich nazory jsou vyslechnuty, vSichni ¢lenové komunity jsou
vnimani rovnocenné, nezavisle k jejich osobnim charakteristikdm, ¢imz je myslena predevSim
rovnd prilezitost k zapojeni se a projevovani individudlnich potteb. (FNBE, National Core

Curriculum for Basic Education 2014, 2014)

Zména role ucitele a Zdka

S tim vyznamné souvisi zména role ulitele. Ten by uz naddle nemél byt nositelem
znalosti, ale spiSe rddcem a privodcem, ktery zakiim pomaha osvojovat si dovednosti pro
celozivotni uéeni. Zaci naopak jsou témi, kdo ma pievzit aktivni roli ve vzdélavacim procesu,
maji si sami sestavovat cile, fesit problémy a hodnotit svlj vykon za zakladé¢ predem
stanovenych cilt. (Lindell, 2016) Zlomek toho, v ¢em by mél byt zak aktivni, je uvadéno v

Kurikulu takto:

“Zaci jsou nabdaddni k tomu, aby prevzali zodpovédnost za vzdélavaci cile, planovani
Skolni prace a hodnoceni jejich viastniho pracovniho procesu a jeho pokroku. Jsou vedeni k
tomu, aby rozpoznali své viastni ucebni a studijni strategie a védomé je rozvijeli. Zdci
potrebuji byt vedeni v tom, aby ziistali pozorni a soustredeni, v tom, jak pouzivat technologie
a dalsi ucebni pomiicky. ... Zdaci jsou vedeni k tomu, aby véFili v sebe a sviij pohled, dokdzali
obhajit své myslenky a aplikovali dovednosti, které se naucili, i mimo skolu. Je diilezité naucit
se poslouchat sebe i druhé, vnimat véeci ocima druhych, nalézat alternativy a kreativni reseni.
Zaci potiebuji podporit pii konfrontovani a vyrovnavani se s nejasnymi a rozporuplnymi
informacemi. > (FNBE, National Core Curriculum for Basic Education 2014, 2014, str.
323)

Viceoborové vyukové moduly

Pro to, aby zaci mohli vSechny tyto dovednosti rozvijet, musi byt vytvofen prostor ve
vyucovani. Dal$i zménou v Kurikulu jsou tedy viceoborové vyukové moduly, které maji za
cil vyuzit témata zakiim blizkd k tomu, aby podpoftila jejich zapojovani do planovani
ucebniho procesu, naucila je pracovat ve skupinach nejen s vrstevniky, ale i s dospélymi,
propojovat znalosti a dovednosti $kolni a mimoskolni, davat prostor pro zvédavost, zkuSenosti

[ 24

a kreativitu, uvadét zaky do nejriznéjsich interakei a komunikaénich situaci, pouzivat znalosti

'3 Vlastni preklad
37



a dovednosti v praxi, ucit zaky pfispivat k rozvoji komunity a spole¢nosti. Moduly musi byt
soucasti vyucovani alespon jednou za rok po dobu 10 dni, je ale mozné tuto ¢asovou dotaci

rozdélit do kratSich, naptiklad dennich, projektd. (FNBE, 2014)

Multidisciplinary learning modules (MLs) are study periods of integrative instruction based on cooperation
between subjects. Their implementation should showcase the school's values and conception of learning.
The learning modules express in concrete terms the principles that guide the development of the operating
culture of basic education and support the development of transversal competence.
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X Task ™~ /
Foundation Instruments Goals

Schéma 8 Viceoborové vyukové moduly (FNBE, National Core Curriculum for Basic Education 2014, 2014)
Pruiezové kompetence
Jak vidime na schématu, témata modulti by méla vychazet z lokalnich potieb, reflektovat
principy Skolni kultury a napomdhat implementaci tzv. prifezovych kompetenci, které
sestavaji ze znalosti, dovednosti, hodnot, postoji, viile. Tyto kompetence by mély byt
zaloZeny na souvislostech a podporovat mysSlenku integrovaného vyucovani a definovany

v téchto dimenzich:

* premyslet a ucit se ucit

*  kulturni kompetence, interakce a vyjddrent

* péce o sebe sama, zvldddni kazdodenniho Zivota
* vicejazycnost

* kompetence v IKT

* kompetence v pracovnim Zivoté a v podnikdni

v

* licast a zapojeni v budovdni udrZitelné budoucnosti'®

Kompetence se ¢asto tématicky prolinaji a jejich spolecnym cilem je podpofit zdravy rtst

zaka a predat jim nastoje pro fungovani v demokratické spole¢nosti a pro udrzitelny rozvoj.

16 preklad pouzit z (NUV, 2016)
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Také by méli objevovat sviij potencial, byt si védomi své jedineCnosti a silnych stranek. S
prafezovymi kompetencemi je pocitdno v dasich ¢astech kurikula, predev§im ve formulacich
vzdélavacich cilti a obsahi v jednotlivych pfedmétech, kde jsou zdliraznéna propojeni mezi
cili pfedméti a t€émito kompetencemi. Oproti prifezovym tématiim v Kurikulu z roku 2004,
jsou kompetence spiSe nastroji a dovednostmi nez tématy, se kterymi se ma zak seznamit

v ramci jinych pfedméti. (FNBE, National Core Curriculum for Basic Education 2014, 2014)

Hodnoceni soucdsti ucebniho procesu

V novém Kurikulu je také popsana diilezitost hodnoceni jako souc¢asti u¢ebniho procesu.
Hodnoceni by mélo podporovat uceni a vést zdka k sebehodnoceni pomoci rozmanitych
metod. M¢lo by byt kriteridlni s ohledem na moznosti ditéte. Ucitel by si mél byt jist, ze dité
zna cile a kritéria hodnoceni. Nemélo by dochézet k porovnavani déti nebo hodnoceni na
zéakladé jejich osobnosti, temperamentu nebo jinych charakterovych vlastnosti. Reflexe a
zpétnd vazba od ucitele vyznamn¢ napomahaji rozvoji zaka, stanovovani jeho cild, vyuzivani
vhodnych vyukovych strategii a v neposledni fad¢ také jeho sebehodnoceni a pocitu tspéchu.
Zpétna vazba poskytovana ucitelem pomaha uceni a zviditelnéni vzdélavaciho procesu, pokud

pomaha zékovi vnimat a chépat:

* co se od nich ocekdvd, Ze se nauci
e couiumi

* jak mohou podpofrit své viastni uceni a zlepsit sviij vykon
(FNBE, National Core Curriculum for Basic Education 2014, 2014)

Takto poskytnutd zpétna vazba napomahd strukturovani uciva a zéaroven rozviji
metakognitivni a pracovni dovednosti. Dilezitou novinkou v hodnoceni je také diiraz na
vrstevnické hodnoceni, které se projevuje predevsim vzijemnym poskytovanim zpétné vazby

na zéklad€ uvedenych cilti uceni a kritérii hodnoceni.

Zména nastavd 1 u sumativniho hodnoceni na konci Skolntho roku. Nové je totiz
hodnoceni pomoci zndmek na zakladnich Skoldch povinné az od osmého ro¢niku, do té doby
miZe byt pouZzito slovni hodnoceni, znimkovani nebo kombinace obojiho. (Finnish National
Board of Education , 2014) Na konci 6. a 9. ro¢niku jsou definovédna kritéria hodnoceni
prifezovych kompetenci, kterd jsou popséna, stejné jako cile vSech vyucovacich predméti, na
urovni zndmky 8 z 10, ur€ujici dobry vykon. (Lindell, 2016)
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Informacni a komunikacni technologie

Posledni vyznamnou zménou ve vzdélavacim programu je orientace na informacni
technologie a digitalizaci. Je propagovan systém BYOD, tedy “Bring your own device”, ktery
nabada zaky, aby do Skoly nosili a aktivné ve Skole pouzivali svou elektroniku. U¢itelé jsou
nabadani, aby vyuzivali technologie ve svych hodinach, cela jedna prifezova kompetence se

tomuto tématu vénuje. (Lindell, 2016) V kurikulu je popsan vztah k technologiim takto:

“Zdci jsou vybizeni k tomu, aby pouzivali informacni a komunikacni technologie
samostatné v riznych skolnich ukolech a vedeni k tomu, aby si vybrali vhodné postupy prace
a pristroje pro rizné ukoly. Prohlubuji své porozumeéni o pouZiti a operacnich principech
riiznych zarizeni, softwari a sluzeb. Cvici se v systematizovani, organizovani, sdileni souborii
a vytvareni ruznych digitalnich produktii samostatné i spolecné s ostatnimi. Programovani je
prakticky zkouSeno jako soucdst studia v riznych predmetech.” (FNBE, National Core
Curriculum for Basic Education 2014, 2014, str. 168)

Co je v této citaci zminéno jen okrajové, je dal§i vyznamnou zménou ve finském
Kurikulu. Uklada totiz, Ze se budou Zéci uz od prvni ¢i druhé tfidy ucit v rdmci matematiky
programovani. Nejprve s pomoci jednoduchych robotl, pozdé€ji budou vyuZivat své
programovaci dovednosti pfi feSeni sloZitéjSich ukolu. (FNBE, National Core Curriculum for

Basic Education 2014, 2014)

Vyuka druhého ndrodniho jazyka

V neposledni fad€, zména nastava u vyuky druhého narodniho jazyka, ktery je od tohoto
roku vyucovan uz od Sesté tiidy, ne od sedmé jako v Kurikulu z roku 2004. Tato zména, at’ se
muize zdat na prvni pohled vcelku bandlni, je zasadni pro ucitele prvniho stupné zékladni
Skoly, protoze finsky prvni stupeni trva od 1. do 6. tfidy. Od letosniho roku tedy budou muset
nove, bez prislusné aprobace, ucitelé ucit na prvnim stupni také dvé hodiny tydné druhy
narodni jazyk (finStinu nebo §védstinu). (Opetusjakulttuuriministerid, 2012) Dle Lindella
(2016) tim nastava predevsim pro mensi Skoly problém, protoze nemaji kvalifikované ucitele
a najimani ucitell pouze na vyuku druhého narodniho jazyka neni finan¢né vyhodné, protoze
by ucili opravdu pouze dvé hodiny tydné jednu 6. tfidu, protoze 1. — 5. tfida druhy narodni

jazyk jesté nemaji a druhé stupné jsou zpravidla ziizovany oddéleng.
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V této kapitole jsme se dozvédeli, jaké zmény piindsi do finského vzdélavani nové
Kurikulum. V nasledujici ¢asti prace porovndme obsah dokumentu s nazory ucitelt, studentd

ucitelstvi a zastupci managementu.
3.3 Analyza rozhovoru

3.3.1 Respondenti

Studenti a uditelé

Studenti ucitelstvi a ucitelé, s nimiz jsem vedla individualni polostrukturované rozhovory,
maji pro ucel tohoto vyzkumu fiktivni jména. Respondenty byli Ctyfi studenti a pét ucitelq.
Jednalo se o studenty posledniho nebo piedposledniho roéniku magisterského studia na
vysoké skole, tfi zeny ve véku 21, 22 a 25let a jeden muz ve véku 23 let. VSichni studenti
byli aktivné zapojeni i do nadstandardnich Skolnich aktivit, naptiklad v programu pro
zahrani¢ni studenty (tzv. buddy system) nebo v projektu Paidea Cafe, group-mentorsky
program pro studenty ucitelstvi a ucitele s praxi. Pravé diky témto projektim jsem méla
moznost se s nimi sezndmit. T z nich béhem studia absolvovali zahrani¢ni studium v ramci
evropského projektu Erasmus. Respondenty z fad ucitelti byli Ctyfi zeny a jeden muz. Prvni
zena ve veku 37 let s osmiletou praxi, druhd ve véku 41 let s devatenactiletou praxi, tieti ve
veéku 53 let s vice nez tficetiletou praxi, ¢tvrtd ve véku 56 let s tficetipétiletou praxi a jeden
muz ve veéku 68 let s 35 letou praxi. VSichni ucili na prvnim stupni zédkladni Skoly, na Ctyfech
riznych Skoldch ve mésté Jyviskyld. Stejné jako u studentl se jednalo o osoby, které se
ucastnily nadstandardnich aktivit, naptiklad spolupracovaly se zahrani¢nimi studenty na

svych skolach nebo se ucastnily vyse zminéného projektu Paidea Café.

Management kurikularni reformy

Respondenty z fad manazerd byly dvé zeny. O lokalni trovni implementace kurikula
mluvila feditelka odboru pro zékladni Skolstvi v Jyvidskyle, pani Tuija Rasinen, PhD..
Celostatni troven implementace jsme rozebirali s Erjou Vitikkou, Ph.D., kterd je poradkyni
pro vzdelavani ve Finském narodnim ustavu pro vzdélavani a byla také clenkou nejuzsiho
ptipravného tymu kurikularni reformy pro zékladni skoly. Obé maji vystudovanou vysokou
Skolu v oblasti vzdélavani a na své pozici piisobi vice nez pét let. Pani Rasinen ma zkuSenosti

i z ptfimé pedagogické ¢innosti, pani Vitikka pasobila ve vyzkumu.

S obéma byly vedeny individudlni polostrukturované rozhovory pifimo na jejich

pracovistich. Osloveny byly emailem, ve kterém byl vysvétlen zamér prace i rozhovoru
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snimi. Cas schiizky byl stanoven na zaklad¢ konsensu vyzkumnika a respondenta,

samoziejme s ohledem na vytiZzenost obou respondentek.

3.3.2 Rozhovory s uditeli a studenty
Z obsahové analyzy rozhovort s uciteli a studenty ucitelsvi bylo vydefinovano sedm

dominantnich kategorii:

* Obavy a pochybnosti

¢ Kooperace

¢ Ostatni ucitelé

* Potiebné znalosti a dovednosti déti
* Profesionalita/pozadavky na ucitele
* Systémova piiprava na zmeénu

* Prlfezova témata.
Podrobné¢ jsou popsany nize.

Pochybnosti a obavy

Béhem rozhovorti suciteli a studenty vyvstaly rizné pochybnosti a obavy, které
respondenti z nové podoby kurikula maji. Jedna z hlavnich obav smétovala k tomu, ze jim
stdle neni jasné, jak bude vyucovani podle nového kurikula redlné¢ vypadat. Konkrétné
zminovali, Ze sice podporuji myslenky prezentované v novém kurikulu, ale nejsou si jisti, jak
se je podafi implementovat do kazdodenni vyuky a jak na n¢ budou reagovat zéci, predevsim

ti s nedostatkem motivace ¢i se specidlnimi potfebami. Ucitelka Sari uvadi:

., Problémem jsou zZaci, kteri nemaji Zadné zaujeti nebo motivaci a tady (v novém kurikulu
— pozn. autora) je vice situaci, kde by méli studenti pracovat vice autonomné. Dle kurikula by
méli vice pracovat ve skupinach, na chodbach, na pozemku Skoly ¢i v mistnim obchodé, ale
nekteré déti pracuji pouze, pokud je u nich ucitel. Nezvladaji se ridit samy. To by mohlo znicit

cely proces.”” “ (Sari)

A dodéava myslenku, ze kreativni a samostatnd prace vyzaduje prekvapivé ne méné, ale
naopak vice dospélych. Dalsi obavy ucitelt se tykaly navaznosti na dalsi vzdélavaci stupné,
hodnoceni studentd ¢i naprostého oprosténi se od tradi¢nich zptisobti vyuky. Téma hodnoceni

nové Kurikulum ditkladné rozebird a dava si za cil rozvijet u zakt schopnost sebehodnoceni,

' Vlastn{ preklad
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vrstevnické hodnoceni a chce, aby hodnoceni pfedev§im motivovalo a podporovalo zaky v
uceni. Znamkovani je na zakladnich skolach povinné az od osmého ro¢niku, do t¢ doby muze
byt pouzito slovni hodnoceni, znamkovani nebo kombinace obojiho. (Finnish National Board
of Education , 2014) Pravé absence zndmkovani po vétSinu zakladni Skoly by podle jednoho z
ucitell mohla byt problematickd, protoze rodice chtéji mit jasny piehled o vysledcich zak.
Navaznost na dalsi stupné vzdélavani je obavou proto, ze kurikulum pro stfedni Skoly zatim
zustava stejné a navazuje tedy na vzdélavaci vystupy ze starého kurikula pro zakladni Skoly
z roku 2004. Dle FNUV je ale kurikulum pro stfedni $koly v sou¢asné dobé také reformovano

a mélo by byt implementovano v dalSich letech. (Finnish National Board of Education, 2014)

Dalsi obavou je ne pfili§ jasnd struktura a obecné pojeti kurikula. Podle respondentii se
miiZe stat, Ze détem na rtiznych Skolach se dostane odlisného vzdélani a mezi Skolami budou
vznikat velké rozdily, jak v oblasti vzdélavacich obsahti, tak v hodnoceni. Tato obava muize
byt podpofena tim faktem, Ze ucitelé maji ve Finsku velkou miru autonomie, mohou si tedy
svobodné rozhodovat o tom jaké metody ¢i ucebnice budou pouZzivat, jaké zvoli hodnoceni a
cile vyuky. Jejich prace neni kontrolovdna inspekci, déti nejsou ploSné testovany. (Aho,
Pitkdnen, & Sahlberg, 2006) K obavé z rizného uchopeni nového Kurikula se pfidava i
obava, zda bude Kurikulum vibec uciteli implementovdno a zda dojde k zamySlenym
zméndm predevsim v chovani ucastnikii vzdélavaciho procesu. Uverfejnéni Kurikula totiz

zdaleka nestaci k jeho dspésné realizaci. Na to upozoriiuje i ucitel Risto:

,Zmena (kurikula — pozn. autora) se tyka interakce mezi studenty a pokud se zméni
interakce, podarilo se nam implementovat také papirovou verzi kurikula. Neni to jednoduchy
v, v I o 14 v . . . r 18 ««

proces. Ve svéte mame mnoho dokumentii, které ve skutecnosti nejsou implementovany.

(Risto)

S tim souvisi obavy ucitell i studentd z toho, zda jsou oni jako jednotlivci viibec schopni
tuto zmeénu zvladnout v kazdodenni praxi. Nektefi dokonce pochybuji o vlastnich
schopnostech a o tom, zda maji dostatek nastrojti a aktivit pro uvedeni reformy do praxe. Citi,
ze je na n¢ kladen tlak a zdiraznuji, Zze zavedeni reformy vyzaduje spoustu prace a neni

mozné ocekavat, ze se stane ze dne na den.

Tradi¢ni problémy ¢i obavy pfitomné ve Skolskych reformach (Fullan & Miles, 1992) a
napiiklad v ¢eském skolstvi jako takovém (Varianty, 2006), (Janik, Najvar, & Solnicka, 2011)
, (McKinsey, 2010; McKinsey, 2010), se nevyhnuly ani finské kurikuldrni reform¢. Ucitelé
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referovali, ze by potiebovali vice Casu a praktickych ptikladi implementace kurikula. Také

pocet diskuzi o reformé ve skolach je podle nich nedostatecny, ptipadné diskuze neodpovidaji

na fundamentalni otazky. Studenti si stézovali na nedostatek informaci a diskuzi o reform¢ na

své univerzité. Zajimavé bylo, Ze studenti méli pocit, Ze ucitelé nemaji dost informaci, ale

ucitelé se o tomto problému sami nezminovali. Ti spiSe zminovali nedostatecny pocet, jiz

vySe zminénych, praktickych ptikladti implementace kurikula.

Kategorie 1: Obavy a pochybnosti

Respondent

Citace

Selja

Curricula makes sense but it’s kind of hard"’.

It’s going to be more free, how children with special needs will manage that?
It’s good direction, a lot of trying, it can’t happen in one night, good direction
(learning children how to find information on the internet but you have to
know also “old fashion” learning, f.x. counting). I don’t like it if it goes totally
free.

Special pupils, that one who are not so extrovert or with behavioural problems
— maybe more focus on them.

What I need is more information, I can read it but I need practical examples,
how to do things.

In new curricula, grading should be since seventh grade — I don’t like it, it’s
late, most of parents want to know numbers early.

Next autumn — it feels like it’s quite soon.

Ruiso

I have never emphasized traditional teaching. Of course we have traditional
lessons but the main process is based on progressive pedagogy, project
learning, active learning.

Fundamental change — teachers thinking — it might be problematic, paper
curricula is not enough. Change is based on interaction between students and if
these interactions are going to change, so we have implemented also the paper
version of curriculum. It is not so easy process. In the world, we have so many

papers which are not really implemented.

Tarja

I heard that they are estimating too many things, some things sound to me too
byrocratic (you have to write down so many things, I don’t like that).
These first pages of curriculum...I think we had lack of that. There wasn’t

enough discussion like that.

19 Piepisy nechavame v ptivodnim znéni, aby nedoslo ke zkresleni vypovéedi prekladem do ¢eského jazyka.
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Children are not motivated, they don’t like to be at school.

Hilkka

I don’t know. There is still the goal that when children are at 9th grade and
with those numbers they go forward to their further studies. If this doesn’t
change, how it improves the whole system.

It should change. And I'm little bit afraid how can I do it. Can I do it? I hope
that I get colleges which are as enthusiastic as [ am, so I can do it with them. If
it is just me and reform, I’'m afraid that it is too big bite. Nobody should do it
alone — it’s the main thing.

This curricula expects that every student wants to take an active role. There are
students that cannot do it.

The practice — how we do it? There is so much to do.

The rest, we haven’t been discussing at school at all — when are we going to do
it? I’'m afraid that we do it together in autumn. I have to do something by
myself — I can’t start the school if I don’t have any “lamp up to my head”.
There are sentences like: “make it local.” But I don’t know how it goes.

It is always, when we are changing, there is always a group saying: Ohh no,
it’s not gonna work. I want it to work but..where is the spirit? I would like to
see it. It might go that the time came too quickly. We didn’t have enough time.
We haven’t taken enough time.

I have a feeling that we’re trying to change the world somehow, we’re trying to
make school better place but are we teacher — can we do it? Can we make it?
This curricula expects that every student wants to take an active role. There are

students that cannot do it.

Sari

There is too much things. It makes me pressure.

But they have been already but I don’t know how big is the change. I hope it
bring good things to students. But few things I’m a bit worried about. We have
students which have a lack of motivation and that is the biggest problem
nowadays. (speaking about these children in future — will they have a job?).
That would bring good results I guess. But problem is these students which
don’t have any passion or motivation and there are more situations where they
should work more “authonomicaly”. They should do in groups, corridor, yard
or local store — but some children work only when teacher is there. They can’t
direct themselves. That can ruin the whole process.

Teacher has to think: Will I stay on this or that. There is a lot of doubts that
every student f.x. should find out what they are interested in and search by
themselves what they need to know and how they get knowledge. I think the
aim is very good but it also includes a lot of challenges.

Actually, it is so weird that we are so far in spring and this is going on in
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August.

We have some time together, then we doing different things, then come back
and maybe we have a different chapter to talk about and I don’t know what
happen with that one, we should still work with that theme. It is not very clear.
But I felt I didn’t have enough time for that.

But this is the difficult one — where is the line? We have to plan something
because it concept starts from very beginning and we don’t have any idea how

to do but let’s plan.

Matilda

I like the improvement but it’s gonna be a lot of work, it’s not gonna happen
just like this (lusknuti — pozn. autora). It’s gonna be a longterm changes.

I have still a lot to learn. I know the basics, what I have been saying now
(about teacher’s image, children’ image — It might be actually quite a lot). So, I
know basics, but do I know really what has to happen in the teaching?

I have really mixed messages about new curricula. I think teachers are not
getting enough information, that is why I think there should be these trainings.
For me, there hasn’t been any information, I had to learn myself.

I’'m lucky because I'm still studying, so I can do it, studying in my free time
and getting know it but what about real teachers in the field? What they are
going to do? Are schools giving them chances to learn about it?

We need more information!

Taija

It’s kind of wrong way to see it as: this it the old one, this is the new one.
Schools have mixed things already. Now, they have more emphasis, so I don’t
see it like two different things.

All changes require a lot of work to change all kinds of things because it needs
a lot of reading, you need to know this and that. I think I need more time to
prepare the lessons. It might be problem if teachers don’t have enough time
and knowledge to find out what works best. We don’t have list of think you
should know, it’s not very detailed at all. If we have two children from one
school and from the other one, do they get the same education? And does it
matter?

The problem I'm dealing with is how to do it in practice. How do I have
enough different kinds of tools and activities for every day basis?

Curricula in not really well-structured, it’s a big thing going on, it’s not as

concrete.

Otso

Assessment — nobody really knows yet
I think curricula prepares children to be competitors in the world of market,

school not be about this but about helping and caring about each other.
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Someone said: “The world is changing so quickly, we have to prepare
children” — but what does it mean? It means that working life changes really
fast, that is why we should learn children to be flexible, maybe not to have a
fixed identity, to be someone who can always be adapt to situation. I see this as
service of the market, it’s not what is school about.

* Danger — assessment, it brings new freedom, so school can understand it
differently, in the future, there can be schools with different level of teaching
and it’s not good. I don’t want children to be taught to be just player in the
world competiton.

¢ The structure is not familier and I don’t know where to find.

* We should discuss more what we think about it not just reading it. Our
opinions, what is good, what is bad — it hasn’t been a lot.

* New is said to be a bit messy

Sirkka e I think it will create a lot of confusion. Some teachers won’t change anything. I
hope it create idea: OK, now we change school system, what is taught and
how. But what is really happening...it will take a lot of time. Not so optimistic.
Nowaday, it’s a lot of talking about education in media (about cutting financies
but also about the reform) about making schools more digital.

*  Well, now, when it is not so detailed, it might result that students will have
very different contents (some teachers are doing in more detailed, some not —
but I guess that it is also nowadays).

* I can’t see this happening much at the moment. This might be a problem, that
teachers don’t really know what to do.

*  Well, we as students — we should know much! But we don’t.

* We haven’t been really discussing it at school, so I don’t feel very secure of
that.

¢ It should be more discussed and unis should be talking about it more.

Tabulka 1 Rozhovory s uciteli a studenty — Obavy a pochybnosti.

Kooperace

Kooperace, tedy ,,spoluprace lidi, zpravidla zaméfend na dosazeni spolecného cile,
(Pricha, Walterova, & Mares, 2009, str. 133) se b¢hem rozhovord objevovala ve tfech
riznych rovinach. Jako kooperace mezi uditeli, dale kooperace mezi zadky a v neposledni fadé

i jako kooperace mezi zaky a uciteli.

Kooperace mezi uciteli byla zmifiovdna v souvislosti se vznikem i zavddénim nového

kurikula. Kooperace byla uciteli vnimana jako nutnd soucast seznamovani se s kurikulem, ale
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také jako dovednost, kterou od uciteld nové Kurikulum vyZaduje. Nové Kurikulum totiz

uklada, aby ucitelé vice spolupracovali a aby jejich spoluprdce byla vzorem pro zdky:

»Uzkd spoluprdce mezi zaméstatnci umoZiiuje implementaci Skolnich vzdéldvacich cilii.
Prdce Skoly je organizovdna adekvdtné a flexibilné tim, Ze zaméstnanci pracuji spolecné a
sdili pracovni zdtéZ. Kooperace mezi dospélymi, zahrnujic “spolu ucitelstvi” (collaborative
teaching), také funguje jako model pro aktivity skoly a jako model vzdjemné se uciciho
spolecenstvi pro Zdky. Kooperace je obzvldst potiebnd v oblasti pldnovdni a implementace
multidisciplindrnich ucebnich modulii, hodnocent, podpory uceni a implementace péce o

Zdky?*” (FNBE, National Core Curriculum for Basic Education 2014, 2014, str. 36)

V tom, ze uz to na nékterych Skolach funguje, mluvili Sari a Ruiso. Oba ve své praci jiz
vyuzivaji spolupraci s ostatnimi uciteli pfi pfipravach. Sari spolupracuje s kolegyni, kterd uci
v paralelni tfidé. Spole¢n¢ planuji, podporuji se a obcas si dokonce prohodi vyucovani. Jejich
Skola by se navic méla st¢hovat do nové budovy, ktera by mela byt pfizpisobena pro
flexibilni pravu prostoru (naptiklad by mélo byt mozné odstranit sténu mezi tfidami). To by
podle Sari mohlo napomoci jesté vétsi spolupraci mezi udliteli. Ruisova zkusSenost se
spolupraci mezi uciteli je odliSna. V jeho Skole feditel rozhoduje, kdo s kym a na jakém
tématu bude pracovat. Podle néj by méla byt spoluprace mezi uciteli vice zalozena na
dobrovolnosti. M¢li by mit sami moznost tvofit tymy svobodné, na zakladé svych potieb. Co
se podle n&j také méni je kultura $koly. Skola je v novém kurikulu vnimana jako ugici se

organizace. Ucitelé maji vice spolupracovat, Skola ma byt zalozena na tymové praci.

Diéle ucitelé vnimali spolupraci predev§im v podobé diskuze nad novym kurikulem a jeho
praktickou vyuZitelnosti na skupinové, Skolni drovni a lokdlni drovni, a také jako nutnost
kvuli planované multidisciplinarité vyucovani, kterd by méla podporovat schopnost zaku
pochopit vztahy a vzdjemnou zdvislost mezi jednotlivymi ucebnimi obsahy, kombinovat

znalosti a vytvaret smysluplné celky. (NUV, 2016)

Kooperace mezi Zdky je pro respondenty pfedevSim o skupinové prici a jiném uspotrddéani
tiid. Usporadani by podle nich mélo byt pfizpiisobeno tomu, ze Zdci pracuji v malych
skupindch na rtiznych tkolech simultdnné, aniz by se vzdjemné rusili. Jak bylo jiz zminéno
vySe, mélo by byt také dle u€iteli mozné ucit spole¢né, tedy napriklad by ucili dva ucitelé dvé

tfidy najednou. S timto uspordddnim a skupinovou praci souvisi i tfeti rovina, tedy role
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ucitele. Tim, ze by Zaci pracovali ve skupindch, ucitel by se mél stat spiSe privodcem,

lektorem, konzultantem, nebyt do v§eho zapojen, nebyt nositelem znalosti.

Kooperace je v novém kurikulu dilezitym tématem a dava si za cil podporu uceni a
spokojenosti nejen zdki, ale vSech ¢lentt komunity. Mél by zde byt vytvoren prostor pro
aktivni uleni, tvofivou prici a experimentovani. Zaci by méli participovat na planovani
vzdélavaciho obsahu, pfedevsim na planovani multidisciplindrnich u¢ebnich moduld, aktivit
Skoly a ucebniho prostfedi. V neposledni fadé by se Zici méli podilet na hodnoceni a

zlepSovani kooperace. (FNBE, National Core Curriculum for Basic Education 2014, 2014)

Kategorie 2: Kooperace

Respondent Citace

Selja e  one subject, mixing them makes sense but it is kind of hard, it needs a lot of

cooperation between teachers

Ruiso * New curricula is trying to change the school that we are more team organized as
teachers, changing school culture. Idea — teachers need more cooperation, team
work based schools. New concept: school as a learning organization.

* We did the new curricula the whole year, we have had all levels: team work,
group work, small groups. We had meetings — all teachers.

*  We have had several meetings in our school, middle-finland teachers have met
and also at national level.

* Everybody could comment it — draft. We discussed it in school and principal
sent it to NBOE (National Board of Education — pozn. autora). We have been
discussing all the time what is happening.

* Cooperation between teachers. Sometimes it is compulsory but it should be
more about our own needs, that we can create our own teams. Nowadays,
headteachers decide who is working with who or which kind of themes they are
doing. It should be also voluntary-based. We are in our classrooms, doors are
closed. We need to do more cooperation.

* All teachers in our school have participated in creating curricula.

Tarja *  We should have a chance to change the group size all the time and we should

have smaller space to work together, not just 25 children in the same place.

Hilkka * I need meeting with colleges and time to discuss it (the practical
implementation) with colleges.

* I don’t know but the idea thing is that my classroom has different parts, so,
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students can work with groups without a noise and that I’'m not involved in

everything.

Sari * T hope that could be more assistance and so on. The whole spirit of creative and
independent working needs more adults. One solution can be also co-teaching.

*  We are talking about walls we can change and take away between two classes,
there is open learning areas for groupwork. ... I'm already talking with my
closest college, Taria, that it would be great to have two groups as one and two
teachers, if we didn’t have the walls (now it is not possible). Sometimes she
comes to my class and I go there. We are planning together, so I know there
they are going, so we can support each other but we can do so much more with
different groups if we would be in the same environment.

* Cooperation with teachers will be big issue because most of teacher are willing
to that but there are also teachers who want to have their own class, systems,
things. That will be a challenge. But hopefully, everybody gets enough
knowledge and skills to do it — the attitute.

Matilda * Ihave to be like a guide, guide children to learn.

Taija *  Teacher is more like lecturer (talking, but interactive).

Tabulka 2 Rozhovory s uciteli a studenty - Kooperace

Ostatni ucitelé

Pro mne zajimavym, ale vlastné ne pftili§ prekvapivym bylo téma ostatnich ucitelt. Velmi
Casto se stavalo, ze ucitelé mluvili o svych kolezich, studenti o uditelich. Chtéli tim vétSinou,
dle naseho nazoru, vyjadrit rozpor, tedy ze oni zastavaji néjaky nazor, ale ostatni, vétSina, si
mysli néco jiného nebo jednaji jinak. Casto se jednalo nazory sméfované proti reformé nebo
dokléadajici nepfipravenost. Respondenti zminovali, Ze ostatni ucitelé nemaji dostatek metod a
dalsich nastroji pro implementaci reformy, chybi jim pozitivni piistup k reform¢, potrebuji
presné¢ veédeét, co maji délat, nechtéji kooperovat, nerozumi kurikulu a nemaji dostatek
informaci a Casu. Vyvstala zde také (jiz vySe zminénd) obava, ze ostatni ulitelé nezméni
vibec svij styl vyuCovani. Respondenti také mluvili o ptipravé ucitell, ktera nedava dostatek
nastrojii pro implementaci této reformy. Bohuzel se mi nepodafilo zjistit, zda tyto jejich
zminky o ostatnich ucitelich jsou zaloZeny na jejich pfimé zkusSenosti (naptiklad s kolegy
z jejich skol) nebo zda se jedna o domnénky plynouci z médii nebo dokonce pouze z jejich

pocit.

Kategorie 3: Ostatni ucitelé
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Respondent

Citace

Ruiso

Many teachers are used to use traditional methods, they emphasise cognitive
aims.

Problem is teacher education, they don’t have enough tools to implement these
reforms.

If they are not sure about these methods, it may cause behavioral problems,
noise.

I have been using these methods for more than 20 years, but some teachers can

have problems.

Tarja

I don’t know if teachers do, what they are allowed to do.

Some people think that this is the only change — computers.

Problem can be narrow attitude of teachers. Sometimes, they don’t want to read
first pages about the philosophy.

Future is for the young teachers.

That is what some teachers can’t stand because they don’t have strictly what to

do, maybe they are very stressed.

Sari

So, for me it won’t be so big change, but for some — very big!

But all I have had till now came from my mind, maybe there will be more tools
to do that together because some colleges said they really don’t know what to do
with that.

Cooperation with teachers will be big issue because most of teacher are willing
to that but there are also teachers who want to have their own class, systems,
things.

All the teachers should do more homework and we are said to do so. With other
teachers we have agreement that they will read some part and they we will talk

about it, so that we work better than: OK, now you have to learn all yourselve.

Matilda

A lot of teachers have problems to understand new curricula and real changes
which has to be done in real school situations.

It would be good for teachers to know more. Problem will be not-knowing what
it will means.

For me, no. I’'m not sure what in-service teachers are thinking.

I think teachers are not getting enough information, that is why I think there
should be these trainings.

I’m lucky because I’'m still studying, so I can do it, studying in my free time and
getting know it but what about real teachers in the field? What they are going to

do? Are schools giving them chances to learn about it?
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Taija * It might be problem if teachers don’t have enough time and knowledge to find
out what works best.
¢ [ think some teachers already done things about the new curricula. They are

sharing information/ideas in some FB groups.

Otso * Somebody complains new curriculum is really unrealistic, should be more

practical — should be unrealistic, it’s for 10 years!

Sirkka Some teachers won’t change anything.

*  Mentioned before that some teacher maybe won’t change anything

* The programming thing could be problem or the phenomenon idea because
teacher, I don’t know how prepared they are because they should be given more
education about this.

*  This might be a problem, that teachers don’t really know what to do.

Tabulka 3 Rozhovory s uciteli a studenty - Ostatni ucitelé

Potiebné znalosti a dovednosti déti

Z rozhovort vyplynulo, co povazuji ulitelé a studenti za ty znalosti a dovednosti, ke
kterym se snazi nové Kurikulum vést. V souladu s jeho filozofii respondenti témét ve svych
dpovédich opomenuli konkrétni znalosti, ale zaméfovali se pfedevsim na dovednosti, které by

si méli zaci béhem povinné Skolni dochazky vybudovat.

Hlavnim tématem, které respondenti zminovali, bylo uceni pro zivot, tedy rozvoj
socidlnich a emo¢nich dovednosti, sebévédomi, odpovédnosti za sebe a své uceni. Zaci by
také méli byt aktivni ve svém uceni a na zaklad¢ poskytnutych metod uceni si budovat vlastni
vzdélavaci cestu, samostatn¢ myslet, byt kreativni. Své chovani a jednani poté reflektovat a
svou praci ohodnotit Poté na této reflexi a na zdkladé svych znalosti vytvaret véci nové.

Ucitelka Tarja popisuje roli skolnich predmétii v novém vzdélavacim programu:

., Neni dulezité, co je to za Skolni predmet, ale proc ty predméty potrebujeme a jak miizzeme

vyuzit ty znalosti k tomu byt kreativni.”' “ (Taija)

Praveé k tomu, aby byly vyuzivany znalosti z jednotlivych predmétli, napomaha projektové
vyucovani, skupinova prace a vyuzivani zdroji mimo Skolni prostredi, kterym by se méli zaci
také béhem zékladni Skoly naucit. (FNBE, National Core Curriculum for Basic Education

2014, 2014)

?! Vlastni pieklad
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Dal$im tématem jsou dovednosti pro budoucnost a vytvareni zakladu pro celozivotni
uceni. Kurikulum se totiz snazi reagovat na to, ze v soucasném, rychle se ménicim svété
nevime, jaké dovednosti budou potfeba za deset, dvacet ¢i padesat let. Proto by dle
respondentli méli byt Zaci uceni podnikavosti, flexibilité, adaptabilité, praci s technologiemi a

praci v tymu. Svijj pohled na tuto problematiku vyjadfila studentka Taija takto:

,, Neni to o tom, co si pamatuji o vécech, ale je to vice o celozivotnim uceni (dovednosti
vzdeélavat sebe a Celit vyzvam, protozZe nevime, jaka bude budoucnost). Neni to o soucasnych
znalostech, ale o schopnosti chapat rizné druhy jevu, jak svet funguje a kde nalézt informace

— dovednosti, které budou potiebovat pro cokoli, co budou v budoucnosti délat.”” “ (Taija)

Orientace kurikula na dovednosti budoucnosti nebylo u vsech respondentii vnimano
pozitivn€. Student Otso béhem rozhovort vyjadril své rozhotceni nad tim, Ze zaci jsou uceni
pfizplsobit se trznimu svétu, u¢i se nemit fixni identitu, byt tim, kdo se zvladne vzdy
ptizptsobit. Dle n¢j by Skola neméla vzdélavat k tomuto, méla by se spiSe zaméfit na

dovednosti smétujici ke vzajemné pomoci a péci jeden o druhého.
Pii rozhovorech bylo znat, ze ucitelé i studenti nejCastéji zminuji oblasti, které jsou jim
osobn¢ blizké nebo v nich naopak vyvolavaji nejistotu. Kazdopadné byli schopni pomérné

vystizné shrnout znalosti a dovednosti, ke kterym se novy vzdélavaci plan snazi zaky vést.

Kategorie 4: Potrebné znalosti a dovednosti déti

Respondent Citace

Selja * social skills, looking for information, learning learning, responsibility of your

own learning

Ruiso * active learning, children organize their own learning, group work, project work,
outdoor activities, open learning environment
* In new curricula, emotical, social, affective and metacognitive aims are

emphasized.

Tarja e We should teach children to be individuals.

*  We have to give them tools how to study, how to think, how to survive in this
school, world. It’s not important, what is the subject but why we need these
subjects and how we can get the knowledge to be creative.

*  We should make children believe in themselves and let them grow in piece.

* Use knowledge and talents to create new things, find new roads and solutions,

22 Vlastni pieklad
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they are trying to create their own world.

Hilkka

Person is the main thing, not the class. Every student has their own road to go.
Student is active, has active role.

to be more active, they should have their goal and they should plan their own
goals. They should reflect what they had done.

Students can work with groups without a noise and that I’'m not involved in
everything. Students should be doing different thinks not that everybody is

doing the same at the same time. I think next year is more like that.

Sari

I would say learning for life, trusting in themselves and social skills but

interpreneurship is also very important.

Matilda

critic, learning by themselves, learn to behave like a good citizen, more
international

Children are taught to be as human-being and citizens

Children should be involving more in grading themselves and letting them grade

their studying.

Taija

It’s not about what they remember about things but it’s more about lifelong
learning (skills to educate themselves and face challenges because we don’t
know how the future is going to be). Not about recent knowledge but about
skills, to understand different kinds of phenomens and how the world works and
where to find information — skills what they would need whatever they are
gonna do in the future.

It’s about skills not knowledge I won’t need (f.x. technology).

More emphasis on being critical, learning to think, responsibility, being active

citizen. We already had it but now, it’s more emphasized.

Otso

creativity, flexibility, adabtibility, team working ( I found good), technological
skills

I think curricula prepares children to be competitors in the world of market,
school should not be about this but about helping and caring about each other.
Someone said: “The world is changing so quickly, we have to prepare children”
— but what does it mean? It means that working life changes really fast, that is
why we should learn children to be flexible, maybe not to have a fixed identity,
to be someone who can always be adapt to situation. I see this as service of the

market, it’s not what is school about.

Sirkka

Students will have skills they need this day, it is lot about digital things
(programing), making them active, active citizens and knowing a lot of

technology
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* Itis also very good thing that this emotional part, social skills

Tabulka 4 Rozhovory s uciteli a studenty - Potiebné znalosti a dovednosti

Profesionalita/poZzadavky na ufitele

Béhem rozhovori respondenti zminovali, jaké pozadavky na né jejich profese a
kurikulédrni reforma klade. Jsou si védomi toho, ze se musi zménit nejen nastroje, které
pouzivaji, ale jejich navyky, mysleni a role ve vzdélavacim procesu. Podle nich musi znat
ucitelé sami sebe, musi védet, jak ucit a organizovat vyucovani. M¢li by také nové pouzivat
flexibiln¢ vzdélavaci materidly, naucit se nové konkrétni dovednosti (jako je programovani,
které je nové od druhého roc¢niku povinnou soucasti kurikula (FNBE, National Core
Curriculum for Basic Education 2014, 2014)), coz samoziejm¢ bude vyzadovat vice ¢asu pfi
ptipravach vyucovacich hodin. Dale by méli vést zdky kjejich vlastnimu uceni a
spolupracovat s nimi pii tvorbé Kurikula. Ucitelé jsou ale stale zodpovédni za vzdélavaci
proces a napliiovani pozadavka nového kurikula. Pokud nebudou Kurikulum nasledovat, tak
porusuji zakon. Jejich ukolem je zajistit, aby Cas straveny ve Skole byl pro zdky hodnotny.
Studentka Taija vnima ucitelovu roli v nasledovani pozadavki reformy takto:

vV ~

,Zména neni tak cernd a bild. Potiebuje to cas. Jd vérim, Ze ty, jako zkuSeny ucitel, vis, co

e nejlepsi pro tvé studenty, ne jen Ze ndsledujes to, co je Feceno.” “ (Taija
Je nejlepst p J 7] J y|

Spolecné s nazorem Sari poukazuje na na narocnost ucitelské profese, nejen v rdmci
pfipravovanych zmén, ale i v ramci finského vzdélavaciho systému, ve kterém maji ucitelé

velkou autonomii (Sahlberg, 2011):

,Jd si myslim, Ze naSe vzdéldvdni je o ucitelich. Ucitelstvi je sloZitym, ale také velmi
peknym a diileZitym povoldnim. Nékdy je opravdu tézké, jak vyuZit tvij cas. Musis totiz délat
svou prdci ve tride, ale také se stdle ucit novym vécem, metoddm a byt si neustdle védom

potieb spolecnosti.”* “(Sari)

O autonomii uditeld mluvi také ucitel Ruiso. Rika, Ze problémem je piiprava uditeld,
protoze oni si neodnasi dostate¢né mnozstvi potifebnych nastroji pro implementaci reformy.
Zmituje, e je dle jeho nazoru mozné, ze v budoucnosti bude FNUV méfit, jak ugitelé uéi a
co se ve tifidach d&je. V soucasné dobé je vSe zalozené na profesni etice. Kazdy ucitel musi

veédet, co ma délat, musi si byt védom vzdelavacich cili a snazit se je naplnit. Ucitelka Sari

» Vlastni pieklad
* Vlastni pieklad
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vidi jako kli¢ové dalsi vzdélavani ucitelli, na které podle ni neni dostatek ¢asu. Prala by si,

aby ucitelé méli vice volna na to, aby se mohli zastavit, premyslet, diskutovat a planovat.

Kategorie 5: Profesionalita/pozadavky na ucitele

Respondent

Citace

Selja

it probably changes me and my habits. It’s kind of exiting how it change my

manners and habits.

Ruiso

It is not easy to implement this idea it, you need to know how to teach and
organize school — you need to be professional.

Problem is teacher education, they don’t have enough tools to implement these
reforms. It’s possible that in future, NBOE will measure, how we are doing/what
is happening, but now they don’t know. Now it’s based on professional ethics,
every teacher needs to know what he is doing, must be aware of goals and try to
reach these goals but methods are not that easy.

fundamental change — teachers thinking

Tarja

This is the possibility to make a school year, school hours worth of living.
Access to computers, materials, books — we should be flexible about materials
we are using.

Every teacher should know themselves, so they can interact with children better.

Hilkka

The teachers, of course, ..maybe always when you teach you should motivate

students

Sari

There is not enough education for in-service teachers. We should have more
days off from school to stop, think, discuss, plan but mostly we are doing all our
work and meet after that, f.x. once in month, so we almost have to start all over
from the very beginning. But it is in law how many days we can have day off
without substitution, we can’t change it.

Evaluation can be new — I have always liked to talk to students and parents what
is going on — I think it is better way how to support students and to give them
knowledge where they are, where they are going, what is very nice and good -
everything. Also peer-evaluation, I have tried that, too and I think it would be
interesting to make it more

The spirit od curricula is created it with children, not just adults. But this is the
difficult one — where is the line? We have to plan something because it concept
starts from very beginning and we don’t have any idea how to do but let’s plan.
We need to prepare instruction, so they will be motivated and they know what to

discuss.
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® [ think all our education is about teachers. Teaching is difficult job but also very
nice and important job. Sometimes it is really difficult how to use your time.
You have to do the basic job in classroom but still learn new things, methods

and be aware of needs of the society all the time.

Matilda * T think it would be good to have a lot of training situations for teachers where
these changes are told really simply and easy to understand.

* teacher image, teacher is not a teacher anymore, I have to be like a guide, guide

children to learn. Of course, teaching is a big part, but I have to give them more

responsibility about their own learning.

Taija *  Teacher is more like lecturer.

* All changes require a lot of work to change all kinds of things because it needs a
lot of reading, you need to know this and that. I think I need more time to
prepare the lessons.

* Maybe, role of the teacher. It’s going to change my plans of lesson and my
teaching.

* Teacher are quite free, we are trusted to do. I think nobody would be observing
if you follow it truly or not.

* The change is not that black and white. It’s taking time. I have the trust that you,
as experienced teacher, know the best way for your students, not just following

what is said.

Otso * It’s my responsibility to follow the curriculum when I’m teacher, otherwise I'm
breaking the law.
e It is not like in the past, we don’t have to know it by heart but we need to know
it by heart to follow it properly. I’'m reading curricula almost every day to find
something.

* Ineed particular new skills — like learn how to code.

Sirkka What kind of things they should explore with the teacher.
* I’m special education teacher, so we have had lessons of class teaching, but we
are mostly oriented to basics (writing, reading), so the curriculum is not the

main theme for us, it is more about students needs.

Tabulka 5 Rozhovory s uciteli a studenty - Profesionalita/pozadavky na ucitele
Systémova priprava na zménu
Téma, které jasné nevyplyvalo z rozhovord, ale dle naseho nazoru je velmi dulezité pro
zajisténi komplexniho pohledu na piipravu reformy. Zajimalo nds, jak sami ucitelé a studenti
vnimaji systémové feSeni a podporu pii zavadéni zmén. Ve Finsku vznikaji tfi urovné

kurikula. Nejprve Narodni ustav pro vzdélavani vyda Kurikulum, které poté rozpracovavaji
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jednotlivé regiony a na zaklad¢ téchto dokumentli se tvoii Skolni Kurikula, kterd ale nejsou
povinnd, Skola maze pouzivat lokalni Kurikulum. Narodni Kurikulum je tvoteno na zakladé
poteb statu, zohlednéna je 1 zpétna vazby od déti. (Finnish National Board of Education,

2014)

Pii rozhovorech byla systémové piiprava zminovana respondenty v nékolika oblastech.
Prvni z nich byla moznost zapojit se do tvorby kurikula nebo se k nému alespon vyjadfit.
Vyjadrit se dle respondenti mohli jak ucitelé, tak studenti a rodi¢e. Dokonce ucitel Ruiso
mluvil o tom, Ze na jejich Skole se zapojovali i Z4ci, ktefi méli napsat néco o tom, jak si
predstavuji Skolu v budoucnosti. UCitelé se poté snazili vzit jejich mySlenky v dvahu pfi
formulovani podkladl pro tvorbu kurikula. Prvni navrh kurikula byl uvefejnén na internetu a
jak ucitelé, jak studenti ucitelskych oborti a rodi¢e mé&li moznost se k nému vyjadfit Ci se
piipadné dotazovat na to, co je zajima. Ale zadny z dotazovanych studentii této moznosti
nevyuzil, ani se o ni nijak aktivné nezajimal, u ucitelti zalezelo predevsim na vedeni skoly, jak

moc se ucitelé zapoji.

Co se tyce soucCasnosti, kdy uz je vzdéldvaci pldn hotov a Skoly by jej mély
implementovat, systémova podpora se tykd hlavné vzdélavani: workshopi, kurzt a setkani na
Skolni, lokdlni i celostatni urovni. V jyviskylském regionu, ve kterém jsem vyzkum
provadeéla, vzniklo né€kolik skupin dobrovolniki, ktefi prfipravuji mistni Kurikulum, které

bude vychodiskem pro pfipravu kurikula na jednotlivych Skolach v Jyviskyle.

Nejcast€jsi zminovanou metodou piipravy ucitelii na reformu byly jednoznacné porady ¢i
setkani uciteld ve skole, v ramci kterych pracovali na jednotlivych ¢astech Kurikula. Zptsoby
prace se hodné liSily, na nékterych Skolach si ucitelé praci rozdélili, samostatné nastudovali a
poté své poznatky sdileli s ostatnimi, jinde byla preferovdana tymova ¢i skupinovd préce.
Dilezité ale je, Ze byli zapojeni vSichni ulitelé. Pfipravy na Skoldch byly v dobé konani
vyzkumu nejintenzivnéj$i, setkani se konala az dvakrdt mési¢né. Také studenti poslednich
ro¢nikit magisterskych ucitelskych oborl prochézi pripravami na zménu kurikula, napfiklad

maji povinné kurzy programovéani a hodnoceni.

Co mi pfiSlo na rozhovorech s respondenty zajimavé, je jejich divéra v narodni droven
pripravy Kurikula. U niz§i, lokdlni a Skolni trovné jiZ tak optimisti¢ti nejsou. Jak vécné

poznamenavd ucitelka Tarja:
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» Tak néjak veérim, Ze ti, kteri to pldnovali, to délali srdcem. Ale v Jyviiskyle, to uZ si

nejsem tak jistd.” “ (Tarja)

Nutno poznamenat, ze rozhovory byly vedeny v bfeznu a dubnu roku 2016, tedy mésic
pred zacatkem letnich prazdnin (ve Finsku trvaji letni prazdniny pfiblizn¢ od zacatku cervna
do poloviny srpna (SchoolHolidaysEurope.eu , 2016)) a lokdlni Kurikulum jest¢ nebyl
hotovo. Vyjimkou byla fakultni Skola, kterd je zfizovana statem, ta jiz méla vSe dokoncené.
Nova podoba Kurikula méla byt implementovana v novém Skolnim roce, tedy v poloviné

srpna.

Kategorie 6: Systémova priprava na zménu

Respondent Citace
Selja * My husband takes part. He’s been making Jyvaskyla curricula — handwork
curricula.

* In Jyvaskyla, if group do something, they put in on the internet, we have
opportunity to comment it. It’s good. But I need some kind of education and
practical instruction. But it’s good system that we can comment. Parents — can
read and their opinions can be used.

¢ I don’t know about the state level (there is working group also), I don’t know
how much they are doing cooperation with headmasters and cities but to the city
curricula.

* Every city is in different area. I think it is somehow noticed that every city has

its own curricula.

Ruiso * Everyone has to be in the process and I was in a group responsible for
environmental studies and I created curricula for grades 4,5,6. All teachers in
our school have participated in creating curricula.

* We did the new curricula the whole year, we have had all levels: team work,
group work, small groups. We had meetings — all teachers. Our school curricula
is ready. We have a school board which has to approve it, also university board.

* Yes, we have had several meetings in our school, middle-finland teachers have
met and also at national level. It was compulsory at school, other are voluntary.

¢ We discussed it in school and principal sent it to NBOE. We have been
discussing all the time what is happening. So, we can say our opinion. Parents
and students (pupils) are also able to comment, it is also goal. Pupils — idea of
student democracy — parlament — but it is not easy for them. They wrote

something about school in the future and we read those papers and tried to take

2 Vlastni preklad
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it into account.

Tarja

This spring they have had very much communication about these things..I’m not

sure..they (national level) tried their best I think.

Hilkka

At the end of April and in May, we have workshops, in Jyvaskyla, we have
educational meetings, it’s not compulsory.

We have had courses, some of them we have studied as the whole school, some
of us has been volunteer in the study, f.x. math and new curricula, crafts and the
new curricula.

March, last month, this month and next month, there is almost two times a
month, we are planning something.

Somehow I trust that those people who has planned it did it with heart. But in
Jyviskyla city, I’'m not sure. In our school, the same. It has to be the community,
who makes this reform, not just teachers.

Now I have chance to say something to municipality curricula.

In curricula, there are sentences like: “make it local.” But I don’t know how it

goes.

Sari

But at our pages (website) there is a lot of examples how to do it but also the
time is problem Even if you are interested and active, when do you have time to
write about it there.

The spirit od curricula is created it with children, not just adults.

All the teachers should do more homework and we are said to do so. With other
teachers we have agreement that they will read some part and they we will talk
about it

All the time what is done is on the internet and if I were active, I could read that
and make comments or go to group where they are writing the local one.

On website, there are parts that are decided in our town level and there is still

some which are not. It is still in process.

Matilda

I think there had been some chances to say your opinion, before. I got emails
“join discussions; give us some ideas” but I didn’t go there or say anything. I
guess there have been chances to say something but not that much. And now,

when changes are really near, I don’t have any chances to say anything.

Taija

I think they were chances but when I was applying for uni, there had already

been the draft. I think some of our teacher did comment.

Otso

Now, we have course at uni, which is compulsory for all students at masters
about ICT and coding . every student at master have to pass this course. Then,

assessment — also compulsory course.

60



Sirkka *  No. I don’t think so. I don’t at least remember. I think it was mostly prepared in

teams by professionals in schools and leaders.

Tabulka 6 Rozhovory s uciteli a studenty - Systémova priprava na zménu

Priifezova témata

zahrnuji znalosti, dovednosti, hodnoty, postoje, schopnosti a vili. Jejich ucelem je pomoci
integraci vyucovani, a proto jsou formulovana jako vyzvy pro Skolni praci a ne ptimo jako
vzdélavaci cile. Byly vytvofeny v reakci na ménici se potfeby spole¢nosti a mély by zaklim
pomoci vytvofit si schopnosti vést vice udrzitelny zivot a formovat jejich indentitu. (Finnish

National Board of Education, 2014) Jsou to:

* premyslet a ucit se ucit

*  kulturni kompetence, interakce a vyjddrent

* péce o sebe sama, zvldddni kaZdodenniho Zivota
* vicejazycnost

* kompetence v IKT

* kompetence v pracovnim Zivoté a v podnikdni

* iicast a zapojeni v budovdni udrZitelné budoucnosti’’

(FNBE, National Core Curriculum for Basic Education 2014, 2014)

Dtivodem, pro¢ tato prifezova témata zminuji ve vyzkumné casti prace je fakt, ze a¢ jsou
dle Finského narodniho ustavu pro vzdélavani jednou z hlavnich zmén (Finnish National
Board of Education, 2014), tak ucitelé o nich mluvili zcela minimaln¢ nebo pouze okrajové
spole¢n¢ s jinymi tématy. Naopak studenti o tématech védéli, dokonce je ¢asto uvadéli jako
jednu z néjvétsich zmén, ale mélo kdy pak byli schopni popsat jejich skutecny obsah, ani se

jim nedafilo si vzpomenout na vSechna témata.

Nejcasteji zminovanymi tématy bylo metakognitivni uceni, premysleni a zodpovédnost za
své uleni, zaklad k celozitovnimu uéeni a také zvladani kazdodenniho Zivota. Tato témata
jsou v novém Kurikulu opravdu stézejni, naptiklad jsou obsahem jedné ze zakladnich hodnot
nazvanou Jedinecnost kazdého Zaka a pravo na dobré vzdeélani, dokonce i jasnym cilem
vzdélavani. (FNBE, National Core Curriculum for Basic Education 2014, 2014) Dale byly

respondenty zminovany ¢tenaiské dovednosti, aktivni obcanstvi, kompetence v pracovnim

2 Pieklad pouzit z (NUV, 2016)
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zivote a podnikani a v neposledni fad¢ i informacni a komunikacéni technologie. Tématy, ktera
nebyla zminéna viibec, jsou vicejazyCnost a kulturni kompetence, interakce a vyjadieni.

Vicejazycnosti je mysleno:

“dovednosti v interpretaci, produkci a hodnoceni riznych druhii texti, které pomohou
Zakium pochopit diverzitu kulturni komunikace a budovat jejich vlastni identitu.
Vsegramotnost je zaloZzena na konceptu riiznodorosti textii. V tomto kontextu text znamend
informace vyjadrené systéemem verbdlnich, obrazovych, sluchovych, numerickych a
kinestetickych symobolit a jejich kombinace. Napriklad, text miize byt interpretovin nebo
tvoien v psané, mluvené, tisténé, audiovizudlni nebo digitalni formé.?’” (FNBE, National

Core Curriculum for Basic Education 2014, 2014, str. 21)

Dle naSeho ndzoru je toto téma velmi aktualni a kompexni, ale zaroven pomérné tézko
uchopitelné bez kvalitnich ptikladi. I to miize byt diivodem, pro¢ neni zatim ucitelim tolik
znamé a blizké. Druhé zminované téma, kulturni kompetence, se vztahuje k ndbozenské,
kulturni, lingvistické a filozofické diverzité. Zaci maji byt vedeni k tomu, aby si na zékladé
poznani svych spole¢enskych kotenil utvareli svou kulturni identitu a pozitivni vztah k okoli.
Vzhledem k vyrazné¢ se zvySujicimu poctu imigrantli ve Finsku (Finnish Immigration Service,
2016) je toto prifezové téma dle naSeho nazoru na misté. Divodem, proc¢ jej ucitelé
nepovazovali za zminénihodné, mtize byt n€kolik, naptiklad jej povazuji za dulezité v jinych
castech kurikula, napfiklad v ¢asti kurikula, kterd se zabyva vyukou finskych narodnich
jazykt (Kapitola 9). Dal$im moznym divodem muze byt nejistota, jak k takovému tématu

pristoupit.

Kategorie 7: Prurezova témata

Respondent Citace

Selja * social skills, looking for information, learning learning, responsibility of your

own learning

Ruiso *  Metacongitive learning, that is why NBE (OPI) defined 7 different aims based

on idea of overall learning.

Tarja *  We have to give them tools how to study, how to think, how to survive in this
school, world.

* In my opinion, new curricula is trying to find ways how all the children find

?7 Vlastni pieklad
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their own style to study and because they to it on their own way, it’s happy way.

Hilkka *  To be more active, they should have their goal and they should plan their own
goals. They should reflect what they had done.

Sari * I would say learning for life, trusting in themselves and social skills but

interpreneurship is also very important.

Matilda e 7 themes — f.x. computers (safety internet, doing information, project with
internet, reading skills and so on).

* 7 big themes how I'm going to put them in my teaching.

Taija * It’s more about lifelong learning (skills to educate themselves and face
challenges because we don’t know how the future is going to be).

* Goals are different. More emphasis on being critical, learning to think,

responsibility, being active citizen. We already had it but now, it’s more

emphasized. All aims are based on the seven ... themes.

Otso * Broader themes (ICT, unterpreneurship) — ideas of unterpreneurship education
are everywhere, a lot of responsibilities thrown to the people, they must develop
themselves;

* I would throw away all interpreneurship education or change is as
interpreneurship in a community, benefit for community.
* We created project there, where themes interpreneurship and ICT were

emphasized.

Sirkka *  And of course these big themes (7 or 9 or how many).

e I think they are trying to have this goal that students will have skills they need
this day, it is lot about digital things (programing), making them active, active
citizens and knowing a lot of technology.

* I don’t like the detailed things but I like the phenomenon idea and the bigger
connection to real world — these themes 7 or 9?7 They should be in subjects as

headline topic, these daily life skills. It’s good to make it relevant to students.

Tabulka 7 Rozhovory s uciteli a studenty - Priifezova témata

3.3.3 Rozhovory s manaZerkami

Na zaklad¢ rozhovord s Erjou Vitikka, Ph.D., poradkyni pro vzdélavani ve Finském
narodnim ustavu pro vzdélavani a ¢lenkou nejuzsiho piipravného tymu kurikularni reformy
pro zakladni Skoly a Tuijou Rasinen, Ph.D., feditelkou odboru pro zakladni Skolstvi
v Jyviskyle, jsme popsali cely proces implementace a to, jak se pfipravoval management na

kurikularni reformu.
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Jak probiha proces implementace?

Nova finskd Kurikula vznikaji kazdych deset let (naposledy 1994, 2004, 2014) a snazi se
reagovat na zmény ve spolecnosti a ve vzdélavani. Prvnim krokem ke vzniku nového kurikula
je ve Finsku vzdy rozhodnuti Ministerstva Skolstvi a kultury, které zadava zakazku na vznik
Kurikula Narodnimu ustavu pro vzdélavani. Ten poté tidi cely proces, vytvari ustfedni
myslenky kurikula, stanovuje plan tvorby i implementace kurikula. Pfi piipraveé kurikula
z roku 2014 tyto procesy nemély jasné dany teoreticky koncept, vychdzely ze zkuSenosti a
znalosti praxe. Ale jest¢ pred zaCatkem tvorby Kurikula byla provedena rozsahlad analyza

soucasného stavu, kurikul v zahrani¢i a aktualnich zmén ve spole¢nosti.

Kurikularni reformu vedly dva hlavni rozhodovaci orgéany: fidici skupina a koordina¢ni
skupina. Ridici skupina byla sloZena ze zastupcti Ministerstva §kolstvi a kultury, ministerstva
socidlnich véci a zdravotnictvi, Nérodniho institutu pro zdravotnictvi a socialni péci,
municipalit, asociace feditelll, asociace ucitell, sdruzeni rodi¢d, Svazu finského pramyslu,
Ustiedni organizace finskych odborovych svazi, asociace vydavatell uéebnich textd, minorit,
Poradniho vyboru pro etnické vztahy a dalSich. (FNBE, Perusteuudistuksen ohjausryhma,
2014) Tato skupina dohlizela na praci koordinacni skupiny. Vzdy byla prvnim, komu byly
navrhy predkladany. Ve muselo byt skupinou schvaleno pied zvefejnénim. Clenové této
skupiny poté informovali své domovské organizace o prubéhu a vysledcich jednani, také jim

zadavali tkoly vyplyvajici z implementace Kurikula.

Koordina¢ni skupina pfi tvorbé Kurikula z roku 2014 byla slozena z 30 ¢lenti, specialistil
zFNUV. Jejich tkolem bylo dat Kurikulu zékladni ideje a rozhodovat o procesu
implementace. Také koordinovali praci na jednotlivych ¢astech kurikula, kterou mély na
starosti pracovni skupiny slozené z odbornikt. V kazdé z pracovnich skupin byl vzdy alespoii
jeden ucitel. V ramci koordinacni skupiny byla vytvotrena jesté¢ podskupina osmi lidi. Ti byli
nejuzsim koordina¢nim vedenim a starali se o to, aby bylo Kurikulum kompaktnim celkem.

Erja Vitikka popisuje:

., Museli jsme si byt jisti, Ze ruzné kousky narodniho kurikula budou mit stejnou strukturu a

Ze kazdy ... to bylo pomérné tezké... je to typické...protoze matematici premysli odlisné nez

muzikanti a musi vytvoFit to samé kurikulum.” “ (Erja Vitikka)

% Vlastni pieklad
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V priibéhu ptiprav Kurikula na statni tirovni probihalo vefejné ptipominkovani navrhi.
Tyto ptipominky byly poté roztiidény dle pfedméti a poslany ptislusSnym pracovnim

skupinam. Dle slov Ejri Vitikka, tyto pfipominky dokazaly Kurikulum opravdu ménit.

Finalizované Kurikulum, tedy schvalené obéma skupinami a podepsané Finskym
narodnim ustavem pro vzdélavani, bylo zvefejnéno v prosinci 2014. Lokalni uroven
implementace tedy probihala poté, po dobu roku a pil do srpna 2016. Byla fizena povéfenymi
osobami z odboru vzdélavani. Ve zkoumaném regionu Jyviskyld, pracovali na lokalni verzi
Kurikula dobrovolnici z fad ucitelti a feditell. Jejich prace nebyla honorovana financné, ale
pracovali vramci své bézné pracovni doby a byly za né zajiStény ndhradni ucitelé.
Municipality mély moznost sva kurikula pfizplisobit charakteristikim regionu a také se
rozhodnout, na které oblasti se chtéji vice zaméfit. Naptiklad Jyvéskyld je tradicné velmi
sportovnim regionem a také zde ma dlouhou tradici vyuka dilen, proto tyto témata ve svém
lokalnim kurikulu akcentovala. Z vyukovych oblasti si zde vybrali kompetence, konkrétné

IKT:

.,V Jyviskyle jsme si vybrali jednu oblast — kompetence, konkrétné kompetenci IKT. Takze
dovednosti s tim spojené. Rozhodli jsme se, zZe si chceme byt jisti, Ze nejméné vsichni Sestdaci a
sedmaci se budou ucit IKT kompetence, ale my si také myslime a chceme vidét vSechny déti ve
vSech rocnicich budou pouzivat vybaveni IKT a Ze bude k dispozici a vSichni ucitelé budou
mit moznost vyuzivat téchto materiali. A to je néco, co my opravdu chceme videt, ale chtéli
Jjsme se postarat o to, Ze se to stane, tak jsme dali jednu hodinu patakim. TakzZe se musi ucit
IKT béhem jedné hodiny tydné a sedmdaci maji to samé. Ale neni to predmét jako takovy.

29 ««

Zameéruje se to na IKT dovednosti a kompetence.” * (Tuija Rasinen)

Vypracované lokalni Kurikulum poté schvaluje vedeni municipality. Béhem procesu
ptiprav lokalniho kurikula probihaji semindie a workshopy pro ucitele, kteti se s reformou

seznamuji, aby byli pfipraveni nové Kurikulum v srpnu 2016 zavést.

Proces implementace reformy je zakoncen evaluaci. Ta probiha jednak v rdmci Narodniho
ustavu pro vzdélavani, ktery pomoci dotaznikli zjistuje, co si ucastnici pracovnich skupin
mysli o Kurikulu a procesu jeho ptipravy. Také planuji v roce 2017 pokracovat v evaluaci,
tentokrat se zaméfenim na analyzu lokdlnich kurikul (zda opravdu nasleduji myslenky
reformy). Dale, finské Centrum pro narodni hodnoceni za¢ind hodnotit kurikularni proces.

Jejich evaluace bude trvat pét let a bude mit rizné faze.
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Jak se pripravil management na kurikularni reformu?

Rozdéleni kompetenci

Rozdéleni kompetenci pii pfipravé této kurikuldrni reformy se zda byt z predchozi
kapitoly pomérné jasné¢ dané. Na statni urovni je to fidici skupina a koordinacni skupina.
Ridici skupina, slozena ze zastupcli zajmovych skupin, komentuje a schvaluje navrhy skupiny
koordina¢ni. Ta md na starosti planovani, organizaci a koordinaci pracovnich skupin. Po
dokonceni narodniho kurikula se vytvaii lokalni kurikula, ta fidi osoby z odboru $kolstvi a
schvaluje je vedeni ptislusného regionu. Evaluaci procesu zafizuje intern¢ Narodni tstav pro

vzdélavani a podrobnéji se ji vénuje Centrum pro narodni hodnoceni.

Co se na zéklad¢ rozhovort s manazerkami zda byt méné funk¢ni je pozice jasného lidra
reformy. Jim byla v minulosti Irmeli Halinen, ktera byla autorkou c¢lankd a videi
informujicich o reformé&. (Halinen, General Aspects of Basic Education Curriculum Reform
2016 Finland, 2014) (Halinen, What is going on in Finland? — Curriculum Reform 2016,
2015) Ta je ale v soucasné¢ dobé v dichodu a zadného nastupce nema. Kdyz jsem se Erji

Vitikka ptala, zda je pozice lidra pii finské kurikularni reformé dulezita, odpovédela takto:

., Tady must byt lidr, ktery vede proces. Ale myslim si, Ze zapojovani riiznych specialistit na
celostatni urovni a také lokalni administrativy je zpiisob, jak zapojit riizné osoby a to je
minimalné tak dilezité jako silny lidr. Mélo by byt. A ja nevim, zda jsou tu rizné aspekty, ale
myslim si, Ze to je..ano...dobre, silny lidr miize zapojit rizné, ale silny lidr miize byt také

nékym, kdo by nikoho jiného neposlouchal a pouze délal véci jeho smérem.“*° (Erja Vitikka)

Na zacatku kurikularni reformy nebyla provedena zadna rozvaha proveditelnosti, dle Erji
Vitikka se pfi ptipravé reformy sousttedili na plany, ne na kalkulovani dopadi a na to, jaké
budou vysledky. Tvorba kurikula byla zalozena na velkych myslenkéach, které chtéli autofi
implementovat, na zkuSenostech, znalostech z praxe a na vysledcich analyz soucasného stavu,
zmeén ve spolecnosti a kurikula v zahrani¢i. V rozhovoru zajimavym a zarazejicim okamzikem
bylo, kdyz jsme se ptali, jak je mozné, Ze jejich implementace kurikula v roce 2004 dopadla
tak dobte. Erja Vitikka mi odpovédéla, Ze tu (v FNUV) byli jini lidé a Ze se uvidi, jak bude
uspésna tato reforma. Nevim, zda to byla ptiliSna skromnost ¢i projev finské povahy, ale tato
nesebevédoma reakce od clenky nejuzsiho piipravného tymu kurikuldrni reformy mne

opravdu piekvapila.

% Vlastni pieklad
66



Zapojeni ucitelii a zajmovych skupin

Zapojeni zajmovych skupin bylo jiz n€kolikrdt zminéno v pfedchozich kapitolach. Jejich
zastupci byli soucasti fidici skupiny, méli moznost komentovat a schvalovat. Jejich tikolem
bylo také informovat své domovské organizace o pribéhu reformy a delegovat tkoly

vyplyvajici z rozhodnuti fidici skupiny.

Ucitelé se mohli zapojovat riznym zptisobem. Tim nejaktivnéj§im byla ucast v pracovnich
skupinach jak na celostatni, tak na lokalni urovni (v Jyvéskyle bylo zapojeno 150 uciteli
z celkového poctu 1100). Déle bylo mozné komentovat navrhy kurikula ¢i se zapojit do
diskuzi na platformé pro sdileni. Ucitelé¢ se také mohli zucastnit bezplatnych kurza ¢i

konferenci. Tuija Rasinen o pfipravenosti uciteld:

., Vsichni ucitelé, kazdy jednotlivy ucitel bude mit viastni ,, zZidli* s Peda.netem (pozn.
autora - lokalni informacni a komunikac¢ni systém o reformé¢), bude cist a studovat, pracovat,
participovat ve workshopech, byt aktivni. To by bylo velmi velmi skvele. Vzdy tu ale budou
ucitelé, kteri maji néjaké osobni probléemy a nemaji cas, silu se v tu danou dobu koncentrovat
na tyto véci a to je vyzva — jak miizeme dosahnout na kazdého ucitele? Snazime se o fto,
s workshopy a néjakymi tréninkovymi dny pro ucitele. Ale pokud bychom méli vice casu na
tuto praci, bylo by to pékné, ale oni (pozn. autora - ucitelé) musi celou dobu ucit. ... Kazdy
ucitel by si meél byt minimalne vedom toho, ze reforma probiha a ja myslim, Ze vSichni ucitelé
tohle poznali. Prinejmensim védi, jak moc hlavni zmény ovlivni jejich praci, to je tézké rict,
ale ja verim, ze v kazdé Skole mame tak aktivni ucitele a reditele, ze dokazou tuto reformu

v v v . , .r 31 ¢ .o .
udélat hodnou zkouseni, Ze se i ostatni zapoji.”" *“ (Tuija Rasinen)

Z rozhovoru dale vyplynulo, ze pravé feditelé Skol jsou klicovymi osobami pfi
implementaci, protoze oni maji moznost ,,dosdhnout* na kazdého ucitele a zajistit, aby se do
reformy néjakym zptisobem zapojil nebo o ni meél minimalné dostatek informaci. Zaroven ale

manazerky upozoriiovaly na to, ze Kurikulum je proces, ne staticky dokument:

., Kurikuldrni proces jako takovy je procesem, neni to kniha, kterou chceme cist po
radcich, je to néco, co musime délat spravné. Myslim si, zZe to je povzbuzujici a nuti nds to

zlepsit systéem. Pokud jsme si vedomi néjakych kritickych casti a vime, Ze to neni velmi dobré

32 €

to delat timto zpiisobem, musime to zmenit.”” * (Tuija Rasinen)
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Vzdélavani

Seznamovani ucitell a studentd s reformou probihalo pomoci workshopti na Skolach,
seminaft, bezplatnych kurzi a konferenci po celém Finsku. Tyto formy vzdélavani byly
k dispozici béhem posledniho roku pfiprav na implementaci a budou pokracovat jesté
minimaln¢ po dobu prvniho roku od zavedeni nového kurikula. Doted” se jich zucastnily
stovky ucitelti, coz neni pfili§ vysoké Cislo vzhledem k tomu, ze pouze v Jyviskyle piisobi

vice nez tisic ugitel. FNUV planuje také vydat publikace k jednotlivym témattim reformy.

Univerzity také nabizely v minulém Skolnim roce kurzy $védstiny pro ucitele prvniho
stupné€, protoze ti budou mit nové povinnost tento jazyk na finskych Skolach ucit. Dle Erji
Vitikka i pies to, ze vzdélavatelé ucitelti byli pfitomni v pfipravnych pracovnich skupinach,
neni jeSté zcela jasné, jak se promitne nové Kurikulum do vzdélavani ucitelii. Univerzity jsou
totiz ve Finsku autonomni, rozhoduji o tom, kolik prostoru ve studijnich programech
Kurikulum dostane. U bakalaiskych oborl je zapojovani kurikula do studijniho programu na
dobré trovni, horsi je to u magisterskych obort a dalsiho vzdélavani uéiteld. Ustav se ale

snazi najit cesty, jak s univerzitami spolupracovat.

Krom spoluprace s univerzitami se jako problematické jevi i studijni materidly. Neni totiz
vyjasnéné, jaké materidly by ucitelé méli od srpna 2016 pouzivat, ucitelé si je musi zatim
sami vytvaret. Pro tento ucel byla ziizena komunika¢ni platforma, kde jsou tipy a piiklady

dobré praxe. Ugitelé mohou sdilet své népady a to jak na statni, tak lokalni Grovni™.

Komunikace

Komunikace reformy probiha na nékolika urovnich. Prvni dilezitou komunikaci
spatfujeme jesté pred zaCatkem tvorby kurikula, kdy byla provedena analyza soucasného
stavu, reforma tedy nevznikala odtrzena od reality skol a municipalit, ale na zaklad¢ informaci
od nich. Ddle samotné tvorby kurikula se ucastnili zastupci zainteresovanych stran jak
v pracovnich skupinach, tak i ve skupiné fidici, ktera méla v procesu vyznamnou rozhodovaci
pozici. Ucastnici fidici skupiny poté komunikovali vysledky s organizacemi, které
zastupovali. Vyznamnou z4jmovou skupinou byly municipality, protoze na jejich
zodpovédnosti byla implementace Kurikula lokalné. Pokud administrativnim pracovnikiim ¢i
manazerim nebylo néco jasného béhem procesu implementace, mohli se obratit na ptislusnou

osobu z Narodniho ustavu nebo hledat odpovéd’ na komunikac¢nim portalu.

33 Platforma pro sdileni v regionu Jyviskyli: https:/peda.net/jyvaskyla
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Dalsi urovni je komunikace s uciteli. Ti byli informovani jednak zvefejiiovanim névrhia
Kurikula, ke kterym se mohli vyjadrtit a jejich komentafe potom byly pfedany ptislusnym
pracovnim skupinam. Déle zvefejnénim finalniho Kurikula na webovych strankach Ustavu a
na vzdélavacich akcich k reform¢. Stejnym zplisobem na ucitele bylo pisobeno na lokalni
urovni implementace. Mohli se zapojit do ptiprav lokalniho kurikula, veskeré postupy piiprav
byly zvefejnovany na Peda.netu, ke kterému méli pristup vSichni ucitelé na vSech Skoldch
pfislu§né municipality. Pro u¢itele byly pfipraveny workshopy piimo u nich na §kolach. Skoly

poradaly i riznd interni setkani k reformé.

Komunikaci s vefejnosti zajistoval Finsky néarodni ustav pro vzdélavani. Na lokalni
urovni, alespon tedy v Jyvéskyle, se rad¢ji soustiedili na ptipravy jejich kurikula. Od srpna

2016 maji v umyslu potadat setkani s rodici, kde jim budou obsah reformy ptedstavovat.

Financovani

Veskeré financovani je zajisStovano statem, tedy konkrétné Ministerstvem Skolstvi a
kultury. Finance byly ale poskytnuty ptedev§im na proces vzniku Kurikula a ne na jeho
implementaci. Pro tu jsou ur€eny grantové programy, kde municipality a $koly mohou zadat o
penize napiiklad na IKT. Dal§im zdrojem podpory jsou dotace uréené na vzdélavani ucitelt,
z nichz jsou financovany seminaie a kurzy k reformé. Dle slov Erji Vitikky se budou z téchto

penéz jesté n€kolik let dotovat praveé vzdélavaci aktivity spojené s kurikularni reformou.

3.4 Vysledky a interpretace vyzkumu
V ptedchozich kapitolach jsme analyzovali kurikularni kurikularni dokumenty a
rozhovory s uciteli, studenty ucitelstvi a manazery. Na zdklad¢ téchto infomaci odpovime na

vyzkumné otazky.
3.4.1 VOI1:V ¢em spociva aktualni kurikularni reforma ve Finsku?

V ¢em spociva aktualni kurikularni reforma ve Finsku?

Kurikularni reforma spociva predevsim ve zlepSeni stavajiciho vzdélavani tak, aby lépe
odpovidalo potiebam stile se méniciho svéta. Cilem reformy je vytvofit lepsi ptilezitosti
pro praci ve Skolach, pro budoucnost a pro smysluplné vzdélavani vsech zakt. Kazd¢ diteé by
mélo byt brano jako individualita, méla by se zvySovat mira zapojeni zakti do ucebniho
procesu. Zakladni vzdélavani by se melo stat solidnim vSestrannym vzdélanim a pevnym

zakladem pro vstup na vyssi stupné vzdélavani. Dle slov uliteli a manazeri neni toto
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Kurikulum né¢im zcela novym, ale spiSe akcentuje vySe zminéné oblasti jeste¢ vice nez

doposud.

K naplnéni téchto myslenek slouzi nékolik konkrétnich zmén obsazenym v novém

Kurikulu (2014):

Rozvoj organizac¢ni kultury a pedagogiky

Skola je z pohledu nového kurikula komunitou, ktera se sama uéi zatimco podporuje rist
zaka a podnécuje vSechny cleny komunity k uceni. Hlavnim piedpokladem rozvoje Skolni
kultury je oteviena diskuze, kterad je charakteristicka respektem k ostatnim, zapojenim vSech

¢lentt komunity a divérou.

Zména role ucitele a Zaka

Ucitel by uz nadale nemél byt nositelem znalosti, ale spiSe rddcem a privodcem, ktery
7aktim poméhd osvojovat si dovednosti pro celoZivotni uéeni. Zaci naopak jsou témi, kdo ma
prevzit aktivni roli ve vzdélavacim procesu, maji si sami sestavovat cile, fesit problémy a

hodnotit svlij vykon za zéklad¢ pfedem stanovenych cilt.

Viceoborové vyukové moduly

Tyto moduly jsou obdobim integrovaného vyucovani zalozeného na kooperaci mezi
vyuCovacimi predméty. Cilem je vyuzit témata, ktera jsou zdkim blizkd k tomu, aby
podpotila jejich zapojovani do planovani u¢ebniho procesu, naucila je pracovat ve skupinach

nejen s vrstevniky, ale i s dospélymi, propojovat znalosti a dovednosti §kolni a mimoskolni.

Priirezové kompetence

Prufezové kompetence by mély byt zalozeny na souvislostech a podporovat myslenku
integrovaného vyucovani. Jejich spolecnym cilem je podpotit zdravy rist zakl a predat jim
nastroje pro fungovani v demokratické spolecnosti a pro udrzitelny rozvoj. Jsou definovany
v téchto oblastech: pfemyslet a ucit se ucit; kulturni kompetence, interakce a vyjadieni; péce o
sebe sama, zvladani kazdodenniho Zivota; vicejazy¢nost; kompetence v IKT; kompetence v

pracovnim zivot€ a v podnikani; ucast a zapojeni v budovani udrzitelné budoucnosti.

Hodnoceni soucasti u¢ebniho procesu
Hodnoceni by mélo byt noveé soucésti u¢ebniho procesu tak, aby podporovalo uceni a
vedlo zdka k sebehodnoceni. K tomu by méla slouzit rozmanitost metod hodnoceni.

Hodnoceni by mélo byt kriteridlni s ohledem na moznosti ditcte.
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Informacni a komunikaéni technologie
Informacni a komunikacni technologie by se mély stat béznou soucésti vyucovani.
prosazovan je koncept BYOD, tedy “Bring your own device”. Nov¢ se budou ucit zaci uz od

prvni ¢i druhé tfidy ucit v ramci matematiky programovat.

Vyuka druhého narodniho jazyka

Vyznamnou zménou, kterd ale tolik nesouvisi s hlavnim cilem nového Kurikula je zména
vyuky druhého narodniho jazyka. Ten se nové bude ucit jiz na prvnim stupni, coz pfinasi
vyznamnou zmeénu predev§im pro ucitele primarniho vzdélavani, ktefi a¢ svou aprobaci

podminky pro vyuku druhého jazyka splituji, ne vSichni jsou toho schopni.

Dotazovani ucitelé a studenti povazovali za hlavni mySlenku Kurikula uceni pro zivot,
tedy rozvoj socialnich a emoc¢nich dovednosti, sebevédomi, odpoveédnosti za sebe a své uceni.
Zaci by podle nich méli také byt aktivni ve svém uéeni a na zakladé poskytnutych metod
uceni si budovat vlastni vzdélavaci cestu, samostatné myslet, byt kreativni, své chovani a
jednani poté reflektovat a praci ohodnotit. Pravé na této reflexi a na zaklad¢ svych znalosti
maji zaci vytvaret véci nové. Respondenty vnimané cile byly zcela vsouladu scili
prezentovanymi v kurikularnim dokumentu. Respondenti zftad uciteli o prifezovych
kompetencich mluvili zcela minimdlné nebo pouze okrajové spolecné s jinymi tématy.
Naopak studenti o tématech védéli, dokonce je Casto uvadéli jako jednu z nejvétSich zmén, ale
malo kdy pak byli schopni popsat jejich skutecny obsah, ani se jim nedafilo si vzpomenout na

vSechna témata.

3.4.2 VO2: Jak probiha proces implementace soucasné kurikularni reformy ve

Finsku?

Jak probiha proces implementace soucasné kurikularni reformy ve Finsku? (stav ke
kvétnu 2016)

Proces implementace je fizen Finskym narodnim ustavem pro vzdélavani. Probiha na
tiech Grovnich: statni, lokalni a Skolni. Kurikulum nérodni bylo uvetejnéno v prosinci roku
2014, od té doby je k dispozici jako podklad pro vytvoreni lokéalni podoby, na které pracuji
skupiny dobrovolnikl z fad ucitelti a feditelii. Své ndvrhy poté zvefejnuji na webové strance
Peda.net, ke které maji pfistup vSichni ucitelé na vSech Skoladch pfislusné municipality.
Koordinatofi z lokalni urovné maji moznost kontaktovat osoby z FNUV a fesit s nimi nastalé

problémy a otazky. Stejné tak je k dispozici komunikaéni platforma od FNUV, kde mohou
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najit informace, vzajemné se podporovat, vyménovat si napady i sdilet rizné inovace.
Paraleln¢ s vyvojem lokalniho kurikula probiha vzdélavani pro ucitele: konference, seminate,
kurzy, workshopy, kterych se mohou ucastnit. Po zavedeni nového Kurikula v srpnu 2016
planuji informacni akce pro rodice. Také bude jesté nekolik let pokracovat vzdélavani uciteld.

FNUV se také chysta vydat publikace o jednotlivych &astech kurikula.

Dle dotazovanych uditelti a studentii se i na Skoldch ulitelé setkdvaji, seznamuji se
snovym Kurikulem a premysli o jeho implementaci. Zptsoby prace se hodné lisi, na
nékterych Skolédch si ucitelé praci rozd€luji, samostatné nastudovdvaji a poté své poznatky

sdileji s ostatnimi, jinde je preferovdna tymova ¢i skupinova prace. V dob€ konani rozhovori

(bfezen 2016) se setkdni konala az dvakrat mési¢né.

Také studenti poslednich ro¢nikii magisterskych ucitelskych oborti prochédzeji ptipravami

na zménu kurikula, naptiklad maji povinné kurzy programovani a hodnoceni.
3.4.3 VO3: Jak jsou pripraveni ulitelé a studenti ulitelstvi na kurikularni reformu?

Jak jsou pripraveni ucitelé a studenti ulitelstvi na kurikularni reformu? (sonda v
regionu Jyviskylid zaloZena na rozhovorech, stav ke kvétnu 2016)

Na zéklad¢ analyz mlzeme fici, Ze ucitelé a studenti jsou na reformu pripraveni po
strance znalostni. Védi, v ¢em reforma spoc¢iva a jaké na n¢ klade naroky. Pti rozhovorech
nejCastéji zminovali oblasti Kurikula, které jsou jim osobné blizké nebo v nich naopak
vyvolavaji nejistotu. Nicmén¢ vSichni byli schopni pomérné vystizn€¢ shrnout smétovani
nového vzdélavaciho programu. Jsou si védomi toho, Ze se musi zménit nejen nastroje, které
pouzivaji, ale i jejich ndvyky, mysleni a role ve vzdélavacim procesu. Podle respondentii musi
znat ucitelé sami sebe, musi védét, jak ucit a organizovat vyuCovani. Méli by také nové
pouzivat flexibiln¢ vzdélavaci materialy, naucit se nové konkrétni dovednosti, coz od nich
bude vyzadovat vice Casu pti pifipravach vyucovacich hodin. Kooperace je v Kurikulu
dovednosti, ktera se od ucitelli nové vyzaduje. Ucitelé maji vice spolupracovat a byt tak
vzorem pro spolupraci zakd. Maji také vést zaky k samostatnému uceni, spolupracovat s nimi
pfi planovani vyuCovani. Zaroven jsou ale ucitelé¢ stile odpovédni za vzdé€lavaci proces a

naplnovani pozadavkl kurikula.

Ucitelé a studenti ale jeS$té nejsou pripraveni na implementaci nového Kurikula do své
kaZdodenni prace. Vyjadiovali zna¢né obavy a pochybnosti o tom, co nova reforma pfinese.

Hlavnimi obavami byly podoba vyucovani dle nového Kurikula a jeho nejasna, pfili§ obecna,
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struktura. Konkrétn¢ respondenti zminovali, ze sice podporuji mysSlenky prezentované
v novém kurikulu, ale nejsou si jisti, jak se je podafi implementovat do kazdodenni vyuky.
Dalsi obavy uciteli se tykaly névaznosti na dalsi vzdélavaci stupné, hodnoceni studentt ¢i
naprostého oprosténi se od tradi¢nich zptisobti vyuky. Ucitelé referovali, Ze by potiebovali
vice Casu a praktickych ptikladii implementace kurikula. Také pocet diskuzi o reformé ve
Skoléch je podle nich nedostate¢ny, ptipadné diskuze neodpovidaji na fundamentalni otazky.

Studenti si stéZovali na nedostatek informaci a diskuzi o reformé na své univerzite.

Dle modelti managementu zmény (viz kapitola 2.2.1) jsou ale obavy na zacatku
implementace bézné a je na manazerech reformy, aby ucastnikiim poskytli dostatek infomaci

a podpory, aby se jejich obavy rozptylily.
3.4.4 VO4: Jak se pripravil management na kurikularni reformu?

Jak se pripravil management na kurikulirni reformu? (Promyslené predpripravené
kroky, jak dostat reformu i na tu nejnizsi Giroven implementace)

Management se pripravil v oblasti rozdéleni kompetenci, komunikaci, vzdélavani,
zapojeni zajmovych skupin a financovani. Vsechny z téchto oblasti byly zajistény jak na
celostatni, tak na lokalni urovni. Pochybnost nastala pouze u otazky lidra reformy.
V minulosti tuto funkci zastavala Irmeli Halinen. V soucasné dobé totiz reforma nema

jasného lidra, a¢ by byl dle slov jedné z manazerek ve finské reformé potieba.
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4 Zavér

Tato prace se zabyvala kurikularni reformou finského zakladni vzd€lavani. Za cil si
kladla popsat proces implementace soucasné kurikuldrni reformy ve Finsku a na zdkladé
obsahové analyzy rozhovort s uditeli, studenty ucitelstvi a managementu kurikularni reformy
zhodnotit pfipravenost téchto aktérti na kurikuldrni reformu. Diky dlouhodobé stazi autorky
pfimo ve Finsku, bylo moZné ziskat unikdtni zdroje a vést autentické rozhovory

s respondenty.

V teoretické cCasti jsme definovali pojmy ,kurikulum® a ,kurikuldrni reforma® a
predstavili proces tvorby kurikula, dadle jsme se zabyvali implementaci reformy a specifiky
finského vzdélavaciho systému. Ve vyzkumné C4sti jsme analyzovali obsah Kurikula z roku

2004 a z roku 2014 a rozhovort s uditeli, studenty ucitelstvi a managementem reformy.

Na zakladé vyzkumné Céasti muzeme fici, ze vSechny vyzkumné otazky byly

zodpovézeny, ¢imz byl naplnén cil prace. Strucné:

VOI1: V ¢em spocivd aktudlni kurikuldrni reforma ve Finsku? Kurikuldrni reforma
spo¢ivd predev§im ve zlepSeni stdvajiciho vzdélavani tak, aby lépe odpovidalo
potfebdm stdle se méniciho svéta.

VO2: Jak probihd proces implementace soucasné kurikuldrni reformy ve Finsku?
Probiha na tfech urovnich: statni, lokalni a Skolni.

VO3: Jak jsou pfipraveni ucitelé a studenti ucitelstvi na kurikularni reformu? Ucitelé
a studenti jsou na reformu pfipraveni po strance znalostni, nejsou ale jeSté
pfipraveni na jeji implementaci do své kazdodenni prace.

VO4: Jak se pfipravil management na kurikuldrni reformu? Management se pfipravil
v oblasti rozdéleni kompetenci, komunikaci, vzdélavani, zapojeni zajmovych

skupin a financovani.

Jako doporuceni pro dal$i vyzkum navrhujeme sledovani realizace finské kurikuldrni
reformy a jejich dopadii v budoucnosti. Déle také zpracovani piikladi dobré praxe z procesu

tvorby i zavadéni kurikularni reformy do ¢eského prostiedi.

Jelikoz je v soucasné dobé finské vzdélavani stiedem zajmu celého svéta a zdrojem
inspiraci i1 pro jiné vyspélé vzdélavaci systémy, véfime, ze tato prace mize poslouzit jako

zkusenostni vychodisko pro budouci reformni snahy v CR.
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Seznam zkratek

FNBE = the Finnish National Board of Education

FNUV = Finsky narodni ustav pro vzdélavani

IKT = informac¢ni a komunikaéni technologie

Kurikulum = the Finnish Natinal Core Curriculum for Basic Education

OECD = Organizace pro hospodaiskou spolupraci a rozvoj

PISA = The Programme for International Student Assessment
Seznam priloh

Ptiloha 1 — Oblasti pfipravnosti ucitele s otdzkami

Ptiloha 2 - Piepisy rozhovoru s uciteli a studenty

Ptiloha 3 — Pfepisy rozhovori s manazery

Priloha ¢.1 - Oblasti pripravnosti ucitele s otazkami

Ptipraveny ucitel:

1. Zna obsah reformy

Co je hlavnimi zménami oproti starému kurikulu?
K ¢emu se snazi nové Kurikulum vychovavat déti?

Cim reforma vyleps$i vzdélavaci systém?

2. Je vnitiné s reformou ztotoZnén
Souhlasite s reformnimi kroky?

Myslite si, Ze by reforma mohla pfinést problémy, jaké?

3. Vi, co pro néj zavedeni reformy znamena

Je reforma velkym zdsahem do vasi prace?
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Co se nejvic méni pro vas?/ Co se realn¢ zméni ve vasi praci?

Citite se piipraveni na zavedeni nové Kurikulum? Skdla 1 — 10

4. Je schopen (nebo uschopnén, oficialné povéfen, kompetentni) planovat svou

praci v souladu s poZadavky nového kurikula
Podilite se na tvorbé Skolniho kurikula?
Uz jste n€jak zacal/a planovat tyto zmény? Kdy se k tomu chystate?

Kurikulum se zavadi od srpna ,,na ostro". Jak to, ze neni zadna zkusebni doba? Byla by

podle vas potieba? Pripadné jak dlouha?

5.  Pristupuje k reformé kriticky (autonomné), a tento Kkriticky, racionalni (ve

smyslu odborny, soudny) pfistup mu umoziiuje se u¢inné angaZovat.
Pfijde vam reforma dostatecné komunikovana?
Mg¢l/a jste moznost vyjadiit k novému narodnimu kurikulu béhem jeho tvorby?
Je vam poskytovana dostate¢na podpora nadfizenych organti pii tvorbé Skolniho kurikula?

Je vase lokalni Kurikulum ptizptisobeno vasi municipalité?

Priloha ¢.2 - Prepisy rozhovori s uéiteli a studenty

Teachers:

Do teacher at primary schools teach their classes from the first grade to the sixth grade or

do teachers change during this time?
For how long have you been teaching?
Selja (T): 19 years
Ruiso: 35 years
Tarja: over 30 years
Hilkka: 8 year

Sari: 35 years
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For how long have you been teaching at your school?
Selja (T): 3 years at this school
Ruiso: 30 years

Tarja: almost all the time, but I haven’t done things the same way more than two years

(+describing her experience connected to arts, community)
Hilkka: less than a year
Sari: almost 20 years
What are the main changes beside the old curricula?

Selja (R1): not to have limits between subjects, not so new idea — now it is more and
more, textbooks kind of away, handcrafts — together, one subject, mixing them makes sense

but it is kind of hard, it needs a lot of cooperation between teachers

Ruiso (R2): Education based on constructivism since 1994. New curricula is trying to
change the school that we are more team organized as teachers, changing school culture. Idea
— teachers need more cooperation, team work based schools. New concept: school as a

learning organization.

Tarja (R3): I didn’t agree with the old one. It was step backwards. It was small possibility
for teacher to do cooperation between subjects. I couldn’t understand why all the children
should do the same things. We should teacher children to be individuals not “objects” and the
last curricula was trying to give them as much knowledge as we can and it was so much to do,
so they didn’t think what they learned. We have to give them tools how to study, how to
think, how to survive in this school, world. It’s not important, what is the subject but why we
need these subjects and how we can get the knowledge to be creative. I think the new
curricula is right direction because it thinks more what is good for society, what is good for
children and teaching children to be more active. We have to think about them as individuals,
not just about group. We should make children believe in themselves and let them grow in

piece. I don’t know if teachers do, what they are allowed to do.

Hilkka (R4): I think that the main thing is that a student is a person. Person is the main

thing, not the class. Every student has their own road to go. Student is active, has active role.
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Sari (R5): The difficult one. © This one is very exact. There is too much things. It makes
me pressure. I’'m kind of perfectionist. I did my best. I feel that spirit of the new one is bring

time and quality to learning as much as possible.
To which behavior or goals is new curriculum trying to educate children?

Selja (R1): social skills, looking for information, learning learning, responsibility of your

own learning

Ruiso (R2): constructivism, active learning, children organize their own learning, group

work, project work, outdoor activities, open learning environment

Tarja (R3): to be own life subjects, to use knowledge and talents to create new things, find

new roads and solutions, they are trying to create their own world

Hilkka (R4): to be more active, they should have their goal and they should plan their own
goals. They should reflect what they had done.

Sari (R5): T would say learning for life, trusting in themselves and social skills but
interpreneurship is also very important. But as I said I know now better about the wider
(themes?). Well-being is very important too. But I have been into these things already so
much. I’'m happy that they are here pointed out. But they have been already but I don’t know
how big is the change. I hope it bring good things to students. But few things I'm a bit
worried about. We have students which have a lack of motivation and that is the biggest

problem nowadays. (speaking about these children in future — will they have a job?).
How will the reform improve Finnish education system?

Selja (T): we will see in 10 years, it’s going to be more free, how children with special

needs will manage that?

Ruiso: many teachers are used to use traditional methods, they emphasise cognitive aims.
In new curricula, emotical, social, affective and metacognitive aims are emphasized.
Metacongitive learning, that is why NBE (OPI) defined 7 different aims based on idea of
overall learning. It is not easy to implement this idea it, you need to know how to teach and

organize school — you need to be professional.

Tarja: well, hard question. Eventhough finnish education system cause good results,
children are not motivated, they don’t like to be at school. This is the possibility to make a

school year, school hours worth of living. I wish children like to work, learn to like learning,
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studying, even if their life are more comfortable now. In my opinion, new curricula is trying
to find ways how all the children find their own style to study and because they to it on their
own way, it’s happy way. I hope this is the thing. I think of teachers understood it this way, it
could improve the school. People would be more harmonious, not so competitive, thinking

about their goals which are probably higher, I suppose.

Hilkka: I don’t know. There is still the goal that when children are at 9" grade and with
those numbers they go forward to their further studies. If this doesn’t change, how it improves

the whole system.

Sari: I hope some more creativity. I have been into that for a long time (dance, music,
arts). If the curricula will have space for this kind of work besides the knowledge, and with it
and in it. That would bring good results I guess. But problem is these students which don’t
have any passion or motivation and there are more situations where they should work more
“authonomicaly”. They should do in groups, corridor, yard or local store — but some children
work only when teacher is there. They can’t direct themselves. That can ruin the whole
process. I hope that could be more assistance and so on. The whole spirit of creative and

independent working needs more adults. One solution can be also co-teaching.
Do you agree with steps of this reform?

Selja (T): it’s good direction, a lot of trying, it can’t happen in one night, good direction

(learning

children how to find information on the internet but you have to know also “old fashion”

learning, f.x. counting). I don’t like it if it goes totally free.

Ruiso: Yes, I have always been. This is my favorite way to do. I have never emphasized
traditional teaching. Of course we have traditional lessons but the main process is based on

progressive pedagogy, project learning, active learning.
Tarja: yes, I do.
Hilkka: Yes, I do.

Sari: I agree that we need progress but there is a lot going on about education in Finland.

So, every
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teacher has to think: Will I stay on this or that. There is a lot of doubts? that every student
f.x. should find out what they are interested in and search by themselves what they need to

know and how they
get knowledge. I think the aim is very good but it also includes a lot of challenges.
Do you think that this reform could bring any problems? If yes, which one?

Selja (T): special pupils, that one who are not so extrovert or with behavioural problems —

maybe more focus on them

Ruiso: Yes, in many countries tried, sometimes failed. Problem is teacher education, they
don’t have enough tools to implement these reforms. It’s possible that in future, NBOE will
measure, how we are doing/what is happening, but now they don’t know. Now it’s based on
professional ethics, every teacher needs to know what he is doing, must be aware of goals and
try to reach these goals but methods are not that easy. If they are not sure about these

methods, it may cause behavioral problems, noise.

Tarja: Missunderstanding. F.x. In using technologies. Some people think that this is the
only change — computers. I think it’s important to use them. Problem can be narrow attitude

of teachers. Sometimes, they don’t want to read first pages about the philosophy.

Hilkka: this curricula expects that every student wants to take an active role. There are
students that cannot do it. Well, there is. The teachers, of course, ..maybe always when you
teach you should motivate students and it might be difficult nowadays, too. So, maybe it is

not problem with the new curricula because it’s always.

Sari: there is not enough education for in-service teachers. We should have more days off
from school to stop, think, discuss, plan but mostly we are doing all our work and meet after
that, f.x. once in month, so we almost have to start all over from the very beginning. But it is
in law how many days we can have day off without substitution, we can’t change it. So, this is

one big question that could help that the process will go well and widely.
Is the reform a big intervention into you work?

Selja (T): I’'m waiting for it. © But it probably changes me and my habits. It’s kind of

exiting how it change my manners and habits.

Ruiso: it’s not, because I have been using these methods for more than 20 years, but some

teachers can have problems.
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Tarja: No, I don’t think so because I’'m changing my style of working all the time (reflect
myself). ’'m very enthusiastic about the change, ready to try.

Hilkka: It should change. And I'm little bit afraid how can I do it. Can I do it? I hope that I
get colleges which are as enthusiastic as I am, so I can do it with them. If it is just me and

reform, I’'m afraid that it is too big bite. Nobody should do it alone — it’s the main thing.

Sari: It might be but it is not big thing for my thinking, it’s actually supporting my
thinking. F.x. the new school building, when it was planned, I was so afraid. It was definitely
not creative environment. But when the company was chosen we got very different attitude
after that. We are talking about walls we can change and take away between two classes, there
is open learning areas for groupwork. ... I'm already talking with my closest college, Taria,
that it would be great to have two groups as one and two teachers, if we didn’t have the walls
(now it is not possible). Sometimes she comes to my class and I go there. We are planning
together, so I know there they are going, so we can support each other but we can do so much
more with different groups if we would be in the same environment. So, for me it won’t be so
big change, but for some — very big! F.x. Evaluation can be new — I have always liked to talk
to students and parents what is going on — I think it is better way how to support students and
to give them knowledge where they are, where they are going, what is very nice and good -
everything. Also peer-evaluation, I have tried that, too and I think it would be interesting to
make it more but all I have had till now came from my mind, maybe there will be more tools
to do that together because some colleges said they really don’t know what to do with that.
But at our pages (website) there is a lot of examples how to do it but also the time is problem
Even if you are interested and active, when do you have time to write about it there. There
should be time made for that (sharing experiences). There is so many time pressures that we

have to do in our time.
What is changing for you the most? What is really changing in your work?

Selja (T): It’s hard to predict. One thing...languages. Languages start one year earlier

(now 2™ class, Swedish 6™ class)

Ruiso: Cooperation between teachers. Sometimes it is compulsory but it should be more
about our own needs, that we can create our own teams. Nowadays, headteachers decide who
is working with who or which kind of themes they are doing. It should be also voluntary-

based. We are in our classrooms, doors are closed. We need to do more cooperation.
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Tarja: group size — we should have a chance to change the group size all the time and we
should have smaller space to work together, not just 25 children in the same place. Access to

computers, materials, books — we should be flexible about materials we are using.

Hilkka: I think...I don’t know but the idea thing is that my classroom has different parts,
so, students can work with groups without a noise and that I’'m not involved in everything.
Students should be doing different thinks not that everybody is doing the same at the same

time. I think next year is more like that.

Do you feel prepared for implementation of new curricula? In scale from 1 - 10 (10 is

the most)

Selja (T): 7 — 8, what I need is more information, I can read it but I need practical
examples, how to do things — at the end of April and in May, we have workshops, in

Jyvaskyla, we have educational meetings, it’s not compulsory.

Ruiso: I'm prepared 10. Because I have used this kinds of methods for years and I also
made research on professionalism and active learning, curriculum change. So I know what is
going on, I’'m aware. It is good when teachers are doing also research, so they then know what

s happening.

Tarja: I’'m near the 10, so 9. My colleges and husband think that this reform is made for
me, my thoughts. The direction is right, that is why I think that I’'m quite ready. I heard that
they are estimating too many things, some things sound to me too byrocratic (you have to
write down so many things, I don’t like that). Every teacher should know themselves, so they

can interact with children better.

Hilkka: Maybe 6. I know (we know, teachers at our school) it quite well but the practice —
how we do it? There is so much to do. We have had courses, some of them we have studied as
the whole school, some of us has been volunteer in the study, f.x. math and new curricula,
crafts and the new curricula. I need meeting with colleges and time to discuss it (the practical

implementation) with colleges.

Sari: In our school, I'm quite prepared but I’'m not satisfied. I would say 8, but it is not
enough. Cooperation with teachers will be big issue because most of teacher are willing to
that but there are also teachers who want to have their own class, systems, things. That will be

a challenge. But hopefully, everybody gets enough knowledge and skills to do it — the attitute.

Do you participate on creating of school curricula?
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Selja (T): I don’t. My husband takes part. He’s been making Jyvaskyla curricula —
handwork curricula. It’s almost ready, they are now thinking about grading. In new curricula,
grading should be since seventh grade — I don’t like it, it’s late, most of parents want to know

numbers early.

Ruiso: Everyone has to be in the process and I was in a group responsible for
environmental studies and I created curricula for grades 4,5,6. All teachers in our school have

participated in creating curricula.
Tarja: Not this time. I was upset. Future is for the young teachers.

Hilkka: No.

Sari: No. We have one thing we have been discussing about together. We are not focusing
on competences, we have comments about the theme of those but they have decided that the
theme is Finland — 100 years. (??) The school curricula is not definitely finished yet. It is at
the beginning. Actually, it is so weird that we are so far in spring and this is going on in
August. Last time, we were not living in internet world, when curricula was new, we were
hard working and discussing it a lot at schools, also with parents and values. I was such a
good process. I was very anxious to be involved. The spirit od curricula is created it with
children, not just adults. But this is the difficult one — where is the line? We have to plan
something because it concept starts from very beginning and we don’t have any idea how to
do but let’s plan. We need to prepare instruction, so they will be motivated and they know

what to discuss.

Preparing curricula: every group has different ideas and I don’t know how is it going on.
We have some time together, then we doing different things, then come back and maybe we
have a different chapter to talk about and I don’t know what happen with that one, we should

still work with that theme. It is not very clear.
Have you started to plan these changes? When are you going to do it?
Selja (T): next autumn — it feels like it’s quite soon, so little by little

Ruiso: We did the new curricula the whole year, we have had all levels: team work, group
work, small groups. We had meetings — all teachers. Our school curricula is ready. We have a

school board which has to approve it, also university board.
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Tarja: we, me and my college, have started new ways of grading. How children
understand the goals. We are trying to describe, explain, grading, so children know better
what does it mean. So, pupils are more active when they think about these things, not just

about numbers. (describing it more) Then we use different kinds of projects and methods.

Hilkka: March, last month, this month and next month, there is almost two times a month,
we are planning something. The rest, we haven’t been discussing at school at all — when are
we going to do it? I’m afraid that we do it together in autumn. I have to do something by

myself — I can’t start the school if I don’t have any “lamp up to my head”.
Sari: Yes. This spring and until the august. There is no other option.

Curriculum is implemented in August without any probation (testing time). Do you

think it would be needed? If yes, for how long?

Selja (T): testing time — would be nice, next year it’s just from first to sixth grade. I think
for the pupils is better to take it little by little and test it and get feedback. Little by little is

better than testing time.

Ruiso: Sgraders will continue old curricula because of their last year at primary.
According to national board, it is flexible in some cased - it is enough. But implementation is

based on the law, so we need to do it.

Tarja: difficult question — testing time would be needed if they think that it come in the
right and good form but I think the curriculum itself is quite flexible, so it very quickly starts
but - I believe that it doesn’t come true in the right way anywhere. Everywhere it has
differencies but everywhere must be an idea of trying to be creative all the time ?? and
understand it better way. It’s improving all the time but I don’t know what they think. That is
what some teachers can’t stand because they don’t have strictly what to do, maybe they are

very stressed. It’s difficult.

Hilkka: T don’t know. At least half a year. After half a year, we can say something. What

have been managed, what are the problems, what should we do in next spring.

Sari: I guess, if there would be some kind of this period it should be a school year. But this

is still quite short. This is some kind of thing we have never had. It is not needed.

Do you think that the reform is communicated enough?
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Selja (T): No, it should be more. Maybe it depends on cities. In Jyvaskyla, if group do
something, they put in on the internet, we have opportunity to comment it. It’s good. But I
need some kind of education and practical instruction. But it’s good system that we can

comment. Parents — can read and their opinions can be used.

Ruiso: yes, we have had several meetings in our school, middle-finland teachers have met

and also at national level. It was compulsory at school, other are voluntary.

Tarja: No, but they tried very much. This spring they have had very much communication
about these things..I’m not sure..they (national level) tried their best I think. These first pages

of curriculum...I think we had lack of that. There wasn’t enough discussion like that.

Hilkka: I think they are. Somehow I trust that those people who has planned it did it with
heart. But in Jyviskyla city, I’'m not sure. In our school, the same. It has to be the community,

who makes this reform, not just teachers.

Sari: more is more, but it is lack of time and money. All the teachers should do more
homework and we are said to do so. With other teachers we have agreement that they will
read some part and they we will talk about it, so that we work better than: OK, now you have

to learn all yourselve.

Have you had a chance to say your opinion about the new National Core

Curriculum?

Selja (T): We had the possibility. I don’t know about the state level (there is working
group also), I don’t know how much they are doing cooperation with headmasters and cities

but to the city curricula.

Ruiso: yes, it is based on discussion. Everybody could comment it — draft. We discussed it
in school and principal sent it to NBOE. We have been discussing all the time what is
happening. So, we can say our opinion. Parents and students (pupils) are also able to
comment, it is also goal. Pupils — idea of student democracy — parlament — but it is not easy
for them. They wrote something about school in the future and we read those papers and tried

to take it into account.
Tarja: yes, if [ were active.

Hilkka: T was at home with children, so I didn’t have a chance. Now I have chance to say

something to municipality curricula.
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Sari: Yes, all the time what is done is on the internet and if I were active, I could read that
and make comments or go to group where they are writing the local one. But I felt I didn’t

have enough time for that.
Do you know if your local curriculum is conformed/adapted to your municipality?

Selja (T): yes, it always has been like that. Every city is in different area. I think it is

somehow noticed that every city has its own curricula.

Ruiso: No. This school is authonomous. Every school can have its own curricula. Our

school is state-own.
Tarja: yes, it is. I think so.

Hilkka: I think it isn’t. In curricula, there are sentences like: “make it local.” But I don’t

know how it goes.

Sari: It is not quite yet. On website, there are parts that are decided in our town level and

there is still some which are not. It is still in process.
Is there anything more you would like to say?

Ruiso: fundamental change — teachers thinking — it might be problematic, paper curricula
is not enough. Change is based on interaction between students and if these interactions are
going to change, so we have implemented also the paper version of curriculum. It is not so

easy process. In the world, we have so many papers which are not really implemented.

Hilkka: T don’t know. It is always, when we are changing, there is always a group saying:
Ohh no, it’s not gonna work. I want it to work but..where is the spirit? I would like to see it. It
might go that the time came too quickly. We didn’t have enough time. We haven’t taken

enough time.
We started this year after Christmas but Jyskédkuolu, they did something the year before.

Selja: I think all our education is about teachers. Teaching is difficult job but also very
nice and important job. Sometimes it is really difficult how to use your time. You have to do
the basic job in classroom but still learn new things, methods and be aware of needs of the

society all the time.
Do you want to point out any of topic we’ve talked about?

Selja (T): No.
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Ruiso: No.

Hilkka: I have a feeling that we’re trying to change the world somehow, we’re trying to

make school better place but are we teacher — can we do it? Can we make it?
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Students:

What exactly are you studying and for how long?

Marie Helena: teaching and education, 4 years, I will be studying for 1 or 2 years
Tutti: 3" year, primary school teacher

Otso: primary teaching, 5" year

Sirkka: special education, 5™ year (last)

What are the main changes beside the old curricula?

MH: bigger themes, should have bigger standing in teaching. You do this big themes
alongside other teaching during the year. 7 themes — f.x. computers (safety internet, doing

information, project with internet, reading skills and so on).

Tutti: New one is more based on phenomens, not subject based. Question based. We are

trying to get rid of frontal teaching, teacher is more like lecturer (talking, but interactive)

Otso: structure, new is said to be a bit messy, I don’t know the old one because at school
we are focusing on the new one; assessment — nobody really knows yet; somebody complains
new curriculum is really unrealistic, should be more practical — should be unrealistic, it’s for
10 years!; broader themes (ICT, unterpreneurship) — ideas of unterpreneurship education are
everywhere, a lot of responsibilities thrown to the people, they must develop themselves; I
think curricula prepares children to be competitors in the world of market, school should not
be about this but about helping and caring about each other. Someone said: “The world is
changing so quickly, we have to prepare children” — but what does it mean? It means that
working life changes really fast, that is why we should learn children to be flexible, maybe
not to have a fixed identity, to be someone who can always be adapt to situation. I see this as

service of the market, it’s not what is school about.

Sirkka: the idea of how contents are reachen, the old one was detailed (what should
students know), not it is more about phenomenon and what kind of things they should explore
with the teacher — this it the biggest difference. Now, they are writing what teacher should do.
It was not in the old curricula, it was about what students should know, what is the task. And

of course these big themes (7 or 9 or how many).

To which behavior or goals is new curriculum trying to educate children?
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HM: critic, learning by themselves, learn to behave like a good citizen, more international

Tutti: it’s not about what they remember about things but it’s more about lifelong learning
(skills to educate themselves and face challenges because we don’t know how the future is
going to be). Not about recent knowledge but about skills, to understand different kinds of
phenomens and how the world works and where to find information — skills what they would

need whatever they are gonna do in the future.
Otso: creativity, flexibility, adabtibility, team working ( I found good), technological skills

Sirkka: I think they are trying to have this goal that students will have skills they need this
day, it is lot about digital things (programing), making them active, active citizens and

knowing a lot of technology (©).
How will the reform improve Finnish education system?

HM: I think it’s going quite far if you are taking every word of new curricula. A lot of
improvement about the bigger themes, how children are taught to be as human-being and

citizens.

Tutti: Hard question. Probably they know it otherwise it would be bad idea. I think (one of
our teacher said it quite well) that we won’t know how it works, we are trying to have better
system, we will see in 10 or 15 years. It’s about skills not knowledge I won’t need (fx.

technology).

Otso: assessment should really become part of learning but it’s difficult. I wish the

assessment is seen as normal part of learning.

Sirkka: T think it will create a lot of confusion. Some teachers won’t change anything. I
hope it create idea: OK, now we change school system, what is taught and how. But what is
really happening...it will take a lot of time. Not so optimistic. Nowaday, it’s a lot of talking
about education in media (about cutting financies but also about the reform) about making

schools more digital.
Do you agree with steps of this reform?

HM: Yes, because school system has to move on and get better. I like the improvement
but it’s gonna be a lot of work, it’s not gonna happen just like this (lusknuti). It’s gonna be a

longterm changes.
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Tutti: Yes. It’s kind of wrong way to see it as: this it the old one, this is the new one.
Schools have mixed things already. Now, they have more emphasis, so I don’t see it like two

different things.

Otso: Well, I don’t accept everything, I would throw away all interpreneurship education

or change is as interpreneurship in a community, benefit for community.

Sirkka: Yes, it’s going better. I don’t like the detailed things but I like the phenomenon
idea and the bigger connection to real world — these themes 7 or 9?7 They should be in subjects
as headline topic, these daily life skills. It’s good to make it relevant to students. It is also very
good thing that this emotional part, social skills (more communication and yeah) — I was not

in the old curricula.
Do you think that this reform could bring any problems? If yes, which one?

HM: A lot of teachers have problems to understand new curricula and real changes which
has to be done in real school situations. I think it would be good to have a lot of training
situations for teachers where these changes are told really simply and easy to understand. For
example: this is the change and this is what has to change in the environment — something like
that. It would be good for teachers to know more. Problem will be not-knowing what it will

means.

Tutti: All changes require a lot of work to change all kinds of things because it needs a lot
of reading, you need to know this and that. I think I need more time to prepare the lessons. It
might be problem if teachers don’t have enough time and knowledge to find out what works
best. We don’t have list of think you should know, it’s not very detailed at all. If we have two
children from one school and from the other one, do they get the same education? And does it

matter?

Otso: danger — assessment, it brings new freedom, so school can understand it differently,
in the future, there can be schools with different level of teaching and it’s not good. I don’t

want children to be taught to be just player in the world competiton.

Sirkka: (Mentioned before that some teacher maybe won’t change anything) Well, now,
when it is not so detailed, it might result that students will have very different contents (some
teachers are doing in more detailed, some not — but I guess that it is also nowadays). The
programming thing could be problem or the phenomenon idea because teacher, I don’t know

how prepared they are because they should be given more education about this. I can’t see this
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happening much at the moment. This might be a problem, that teachers don’t really know
what to do. (talking about courses at uni about changes at curricula) Well, we as students — we

should know much! But we don’t.
Is the reform a big intervention into you study and future work?

HM: Yes. Our education was about the old curricula and the new one hasn’t been in my
studies. So, I have to study it on myself. The change is gonna be next autumn. Now, I have

just additional, practical studies.

Tutti: Since beginning of my studies, this changes had already been going on. In that time,

it was kind of draft. So, in that way, it hasn’t changed.

Otso: Yes, it is. It’s my responsibility to follow the curriculum when I’'m teacher,
otherwise I’'m breaking the law. I’'m glad that it’s in my courses, it comes very often. It is not
like in the past, we don’t have to know it by heart but we need to know it by heart to follow it

properly. I'm reading curricula almost every day to find something.

Sirkka: No, I don’t think so. Because I’'m oriented in this phenomenon-based thinking and
I’m special education teacher, so we have had lessons of class teaching, but we are mostly
oriented to basics (writing, reading), co the curriculum is not the main theme for us, it is more

about students needs.
What is changing for you the most? What is really changing in your studies/work?

HM: 7 big themes how I’'m going to put them in my teaching. How student image is
changing (children being critical, thinking themselves, giving them questions and problems,
so they can evolve). Another thing is grading, children should be involving more in grading
themselves and letting them grade their studying. Then, teacher image, teacher is not a teacher
anymore, I have to be like a guide, guide children to learn. Of course, teaching is a big part,

but I have to give them more responsibility about their own learning.

Tutti: Maybe, role of the teacher. It’s going to change my plans of lesson and my teaching.
Goals are different. More emphasis on being critical, learning to think, responsibility, being
active citizen. We already had it but now, it’s more emphasized. All aims are based on the

seven ... themes.

Otso: I need particular new skills — like learn how to code. I took part in free course. It has

a lot of publicity. Now, we have course at uni, which is compulsory for all students at masters
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about ICT and coding. every student at master have to pass this course. Then, assessment —

also compulsory course.

Do you feel prepared for implementation of new curricula? In scale from 1 - 10 (10 is

the most)

HM: I would be 4. 3 — 4? I have still a lot to learn. I know the basics, what I have been
saying now (about teacher’s image, children’ image — It might be actually quite a lot). So, I
know basics, but do I know really what has to happen in the teaching? That is why my scaling

1s like this.

Tutti: 7? I have been learning about it for years. The problem I’'m dealing with is how to
do it in practice. How do I have enough different kinds of tools and activities for every day

basis?

Otso: 7, because the structure is not familier and I don’t know where to find. But I know

basics.

Sirkka: 5? I read it but fx. this programming and all these things I don’t know. We
haven’t been really discussing it at school, so I don’t feel very secure of that. On the another
hand, T feel positive because I'm going to teach in Thailand next year and it is also
encouraging that nobody has experienced that, everybody is at the same level. Maybe, at that
point I’m at the better position than others because we have been using a lot of technologies

here, so. But anyway, I don’t feel very comfort.
Do you participate on creating of school curricula?
HM: No, I’'m not. My mum is. Actually, maybe I had some email about that in past.

Otso: yes, I have met school curricula in Koukala. We created project there, where themes

interpreneurship and ICT were emphasized. The project should be model of work in future.

Curriculum is implemented in August without any probation (testing time). Do you

think it would be needed? If yes, for how long?

HM: Hard question. It may should be but does it change anything really? Changing are
going to be like that and if we had testing time, it would have been really long time because
otherwise you can’t see the changes. If we had testing time, it would be many years. It would

be kind of wasting time, we would have any good results about testing until many years.
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Maybe, one year of testing, when we have the situation to talk about these changes — a bit like

Paidea Café (come together and talk about the changes and what really is happening).

Tutti: It’s not really needed. Minicipalities have their own curricula but teacher are quite
free, we are trusted to do. I think nobody would be observing if you follow it truly or not. I
think some teachers already done things about the new curricula. They are sharing
information/ideas in some FB groups. The change is not that black and white. It’s taking time.
I have the trust that you, as experienced teacher, know the best way for your students, not just

following what is said.

Otso: it depends on the form of testing time, because results are not seen immediately. I
think testing time should be really long. That is why I think curricula should be really
carefully thought and then create the good one. This one is not completely deeply thought
trought. At the beginning of curriculum, there is a chapter about values of education
(vyjmenovava je) but when we go deeply into goals of subjects and themes, there are also
other goals and themes — the competitiveness, for children to be players. It is not in value

section but you can find it everywhere.

Sirkka: some schools have done these testing. I’'m kind of thinking why not just do it and
see how it goes. Then, of course, if it is disaster, everybody is in mess...but no, I don’t think
testing is needed. Lets just go and see and then ..anyway, school has always been developed.
And it is not such a big reform, they are still teaching, in classes, schools look quite the same.

So, no testing.
Do you think that the reform is communicated enough?

MH: For me, no. I’'m not sure what in-service teachers are thinking. I have really mixed
messages about new curricula. I think teachers are not getting enough information, that is why
I think there should be these trainings. For me, there hasn’t been any information, I had to

learn myself.
Tutti: yes, to students. During studies.

Otso: maybe..in our courses, we should discuss more what we think about it not just

reading it. Our opinions, what is good, what is bad — it hasn’t been a lot.

Sirkka: now, I think it is not enough. Well, of course, I don’t know what is now happening
at schools but for us, students, it should be more discussed and unis should be talking about it

more. And include also young students — of course they could have given some ideas but -
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they should be prepared that something is really changing a lot. And, there is always a lot of
talking about finnish schools, so now it should be talking: OK, now, it’s gonna be reform and
what is really happening. Well, more discussions is always good if it is really about the new

curricula.

Have you had a change to say your opinion about the new National Core

Curriculum?

MH: I think there had been some chances to say your opinion, before. I got emails “join
discussions; give us some ideas” but I didn’t go there or say anything. I guess there have been
chances to say something but not that much. And now, when changes are really near, I don’t
have any chances to say anything. I would like to know more about the real changes — I mean
there is a lot of words saying something but ... if you are teaching, it is a lot of work, and now
you have to move on new curricula and you don’t know about it enough. If want to get known
it you have to do it in your free time...I’m lucky because I'm still studying, so I can do it,
studying in my free time and getting know it but what about real teachers in the field? What

they are going to do? Are schools giving them chances to learn about it?

Tutti: I think they were chances but when I was applying for uni, there had already been

the draft. I think some of our teacher did comment. I should know it!
Otso: I guess there was a chance but [ was away. So, I didn’t say anything.

Sirkka: No. I don’t think so. I don’t at least remember. I think it was mostly prepared in

teams by professionals in schools and leaders.
Is there anything more you would like to say?
MH: We need more information!

Tutti: Curricula in not really well-structured, it’s a big thing going on, it’s not as concrete.

But we will do well — at least in some time.
Otso: it is just my recent feeling — what I have said.
Sirkka: Eventhough I read it, I still don’t know much about it.
Do you want to point out any of topic we’ve talked about?

Sirkka: Well, there is a lot of discussion that it is gonna be big reform and of course it

looks very different, but I don’t know, I’m really curious that is really changes the practices of
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schools. I think the final thing for that (if it is gonna change or not) is how the schools will be
doing it because if they are really different, it doesn’t matter how the national curriculum

looks like.

Priloha ¢. 3 — Prepisy rozhovoria s manazery

Rozhovor s Tuija Rasinen

Palvelujohtaja, KT - Director of Basic Education Services, PhD.

(pta se me na to, s jakymi uciteli z jakych Skol jsem vedla rozhovory a jak jsem se s nimi

nestala)

What is the role of the City Education Department and Education Services during

the implementation of the National Core Curriculum in Jyviskyli?

Our work is to plan and have all the teachers who will be creating the local
implementation of curricula pro preschool education and also for basic education. We have
been organizing groups of teachers and principles who have been working for now almost two
years and they are all together 150 persons involved to these processes and they are mainly
groups based on the subjects but not only for the subjects teaching. There are very active
groups at the moment who are working with evaluation and assessment system because we
want to have many kinds of new aspects of your assessment system of students. So, one of
those groups is actively working with that theme and my responsibility is to take care of the
organasing and because our political boards are making the political decisions, so I have to be
there for them to prepare and to explain and to make all the text and make it clear for them to

understand what does it mean and what this local curricula means.

So, you are like mediater between the educational and political parts? Yes, but I have
been also sharing some of these teachers groups because I’'m — my basic profession is teacher,
so my interests are in some subjects that is why [’m also taking care of some groups. I’'m also

running the “steering” group for this local curriculum process, so I’'m the chairman of that.
How did you choose teachers who are working on the local curricula?

Yes, that is a good question. Two and half years ago, we asked teachers to voluntarily
informed that they would be interested in this kind of local curriculum work and 110 teachers

+ many principles wanted to be involved and that is the way we created those groups. There
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have been some changes of course in participations of these groups but anyway that was the

informing that they would like to be.

So they are doing it voluntarily? They work voluntarily. But we of course have to take
care of that they can work during their teaching hours, so we are providing substitute teachers.
not all the time but we try to activate that system and also can pay a little for the extra work
they are doing but it really isn’t that much but anyway it is something. So, it’s not work for

free.
In which phase is the local curriculum right now?

We are preparing the reform work to be implemented in August, as you already know and
that is the work we have to implementation concerns age groups from 7 to 12 meaning the
grades 1 to 6 but the big reform is concerning all the groups and grades. For example we think
of, I don’t know if you know, something about, you have supposed to see this. It is all about,
one of the main ideas of your reform is to implement these competencies — competent areas
which we would like to see in all subjects teaching but overall in every way, in every school.
And this work is the basic for all the local curricula work also this is the core curriculum idea
and we have to implement this in our local curriculum. This is something we have to do and it
means that we have to implement and try to provide teaching so all these competencies are as
aims. We would like all the children to be, so that all children between 7 and 16 they will

touch all these competencies in their learning path. And this is one of the main ideas and...
OK and they should be included in subjects? Yes.

But I was telling about that we start with the 1*' to 6™ graders reform in August. Year after
that 7" graders will be, then 8", 9™ graders. So, in a way, four years time for thus whole
implementation work. So the final grade 2019 will be there. That is a big challenge because
he will have two curriculums at the same time. So, the first group (1% to 6™) already working
during next autumn but 7" to 9™ graders are still working with old curriculum. That is quite

challenging.

I think that is challenging but it is quite good for children because if they are used to
some system for 7 years, it is nice that they can continue the old system and the new
children who are kind of .. like who are staring with the new curricula at primary school
they can continue with the new one. In the way, it is good system. And what we have

learned and things we have to maybe change with the local curriculum implementation that is
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something we can do during next year. So that the seventh graders and eight graders and nine
graders maybe will have better ways of implementing something in a way that is good. but it
is challenging because you really have two curriculums at the same time. But that is the way
how it is in Finland and that is happening all over the whole Finland so this is not only in

Jyviskyla.

The curriculum from 1th to 6™ grade is in which phase of process? You are starting
in autumn, so.. Yes, at the moment we are finishing all the subjects and all the general aims
concerning the grades from one to six because we have to have this political decision making
clear before August and this Wednesday we have the one of the final decision making
meeting with ur educational board and they are finalizing their decision making with our local

curriculum.

So, you have to show them the whole local curricula and they have to say “OK, we

agree”. Yes, that is the way it works.
What is changing at the local and school level according to the new curricula?

The big changes - competencies. (ddva mi letdk s informacemi o reformé v anglicting).
Well, these thinking of these competencies, that subject teaching still is very important — we
have compulsory subjects we have to learn and we have certain amount of lessons we have to
teach. That is clear, that is the old thing and old structure — and that is good, but we would
like to see within this reform that these competencies are connected with subject learning and
these competencies should be there in every day school life, so that schools, teachers really
know they have to make their working process in aiming these competencies. And if you read
these competencies from there, you will se that they are very general — many aims but in the
way that is the main idea is to integrate phenomena. So that children would really understand
why something is happening and how can I learn these and that. It is much more important
than to know something by heart and forgetting it just after the test. So, it the way, deep
learning, deep thinking — it is important. Changes in the subjects — there are few. F.x. we are
making foreign language learning, so that it starts earlier than it has been. F.x. in Jyviskyld
we are staring studies in English when they are second graders, at the moment they start they
they are 3™ graders, so next autumn 2" graders will start their English studies and Swedish,
we have been doing it so that they started Swedish latest in seventh grade, but next autumn

sixth grades will start that — Swedish studies.
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Are there special teachers of Swedish or is it in competence of primary teachers?
Yes, our system is, so that all the qualified class teachers, the teachers who are teaching from
grade 1 to 6, if they have their degree in education from university, they are competent to
teach all the subject we teach but it is a bit difficult because quite few universities have been
having courses for Swedish, teaching Swedish language and that is why I think fx. in
Jyviskyld autumn we have many of those subject teachers who will take care of the teaching
Swedish language for sixth graders. They will be a few class teachers who had in-service
teachers courses during this year and next year also and they want to and they feel that they
are competent. it is fine they can do that. In Jyvéskyla, we have been picking up one of these
parts — competencies and it is the ICT competence. So, the skills with that. We make decision
that we want to be sure that all 6™ graders and 7™ graders at least will be studying ICT skills
but we also think that and also want to see that all the children in all grades will use ICT
facilities and it is there and all teachers have possibility to use all the materials and that is
something we really would like to see but we wanted to take care of that it must happen, so
that is why we put one lesson to fifth graders, so that you have to teach ICT issues during one
lesson per week and with the seventh graders we have the same thing. But it is not a subject,
as such. It concentrates on ICT skills and competencies. And that is something local we made
here in Jyviskyld. And also we have, there is old tradition in Finland that we have handy-
crafts and we have been having two parts — dimensions in that subject concerning their
materials they are using: in the way, hard and soft (textile and technical and technology part).
But this new curriculum make this two areas together, so we only have one subject and it is
only handycrafts and it includes these two parts and core curriculum says that all schools have
to take care of that all children, boys and girls, are not choosing any of those two parts as it
used to be but they study the whole subject as it combines these two areas. And this is quite a
big change in a way, change was there already with our previous core curriculum but for
example Jyviskyld did not take care good of that reform then. But now it says, this book
(ukazuje mi narodni vzd€lavaci program) is really saying to do that and this is something we
need to do. I know that at the moment there are 50 teachers studying and planning next year,
so that they really could work together, the textite area teachers and technical area have to

combine their ideas how to make this new one handycraft working.

How is it going to be with hours of lessons? Are they going to have 2 lessons a week
or four or how is it going to work? Yes. there is this degree which says that every school in

Finland has to have these minimum amount of lessons per week. And this is something we all
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have to follow. That is a law. It is a degree that says the minimum. In Finland, in Jyviskyla
we have been having more than this minimum amount of lessons and f.x. handycrafts have
been one of the subjects that we have been teaching more than the degree says. And we are
going to do this this and next year also. So, generally speaking yes, they have 2 lessons of

handycraft per week.

So, they are going to focus on like one topic for creating, I don’t know — chair and for
some weeks they are going to create “hard part” of the chair and then focus on the
textile part or is it like: Now, we have technical and next week we have textile. If you
know what I’m asking. Yes, | know what you are asking but it is a hard question because at
the moment teacher and principals and there are university persons they are, today, really
planning how to implement this change and in some cases, yes, what you described but at
some cases, that is not the way they are going to do it. It would be ideal if there would be two
places where they have this equipment and facilities for these both areas and of course they
would have teachers who are capable and willing to do this new way of teaching this subject
and it is going to be interesting next year. What kind of way school are having in a way that
they are quite free to do. I think schools are also different. There are huge schools, they have
many teachers, they can combine their competencies and places and facilities. but there are
small schools then it is quite hard to make this combinations working. We will see what
happens next year but they are really are quite free to do. But the main thing is they can’t
force pupils, no longer to choose this area ot that area. They all have to learn the way to do

things. That is the big change.

You have described a lot of changes but something else? Well, the big change is also
the assessment system. One of the biggest changes will be there. We will try to have more
interactive ways of assessing pupils and we will concentrate on competencies. Not the
contents of the subjects. Contents and aims in the subjects are very important but more
important is really what are the levels, what are the competent levels that students are
achieving and how they have been doing and we really would like to create more active
system for assessing, so that the students really would understand what they have been
learning and what they still have to learn because the system now including tests and giving

numbers when evaluating.

So, are numbers going to disappear? Yes, it the way, number are going to disappear a bit

further. So, we have a plan that in Jyvéskyld we will have numeral assessment when the new
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curriculum is implementation within eighth and ninht graders also, so, we have a plan that the
students will have numbers when they are 8" graders and 9™ graders and the fisrt number will
they have they they are 7™ graders with whose subjects which are (fx. hadycrafts)
compulsory subjects. Some students will see their study as handycraft when they are seventh
graders so they have to have number — numeral evaluation beceause they will need that
number in our system when they are ninth graders because when they are going to higher

secondary school. They are using numbers as their system.

What about parents, what are they saying about this system, because well... This idea
about these changes of assessment... for example. Yes, many teachers, many pupils, many
parents are very curious to know what does it mean because some parents, some teachers,
some pupils they would not like to see these changes to happen because it is different and they
don’t understand why we would like to see it in new way. It is understandable and I’'m sure
many teachers think that these ideas of new assessment is very good but many teachers maybe
think that, I know that they are, very curious and sceptic ... it is maybe more work..yes, it is
maybe more work but I think it won’t because we have been planning very good system, it’s
electronical system od assessing and there are groups of teachers who have been planning this
competence levels for every subject, for every grade. So, that work has been fantastic. And I
know that if it will come true, it will be very very good system. And test papers will be there
but also many other ways how teachers would see and students could show and I have this
competence and I had been preparing this and that and I can do learning process in my way. |
can show it and the teachers and the parents can see it with different kind of documentation.
But if we have different levels for every subject, for every grade, then they can read the aims
what you have been doing and which you have been focusing and what you have reached and

which you have not reach not yet. So, it says f.x. much more than number.
Well, something else?

One change for all schools for all grades. Every school have to provide at least one modul
which combines different subjects and phenomena and these phenomena should be those
which students are really interested in. So, in a way schools should have at least one modul
during the academic year and every school for every student that the learning and teaching
will be different subjects and things and in Jyvéskyla we have even made a minimum for this
kind of modul. We want every school in Jyvdskyla to work with this kind of modul

phenomena based work minimum 60 lessons per academic years but if school want to make it
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other way than 10 days, they can do it. This is the minimum we would like to see in
Jyvéskyla. Do you think that it is going to be in future that these moduls are going to
increase? 1 think so. And I think this is also one of the main ideas in this book. If you read
this (curriculum) you would understand why Finland wants to do these kinds of focusing of

these really important skills and competencies every child should learn in school.

Now I know that your local curriculum is adapted to your municipality. You told me
about it, is there anything else which is really adapted like to Jyviskyla, themes, topics?
I think the whole Finland is aware of that we really have to make actions to promote more
active ways of working and moving and physical exercise and physical activities during the
school day. It is also something that Jyvaskyla wants to do and this is something we are really
concentrating here in Jyvaskyla. We have also these academic sports and also Jyvaskyla is
also an active city of we think of people how they are, what kind of places they have outside
and indoor. And this being an active citizen, active child, that is something we are

concentrating here.

I heard about a lot of sport activities like cross-country skiing, or swimming, and we have
long breaks between... this system has been long very good and we have long breaks during
the school day, for example 45 minutes that they can do sports and exercises they want to

outside and indoor. That is something we would like to see in every school.

We have the freedom to have breaks during the academic year but the last day of academic
year is something that is our general day for the whole Finland but we can start the school
year a bit earlier, in august if we want to, so we could have more breaks during the academic
year. But the amount of academic school days is the same in Finland. In Jyviskyld, we have
been having a break during autumn, always in October, then we have a winter break also, on

February, March and Christmas holiday time but not in that sense what you ask.
Which problems do you have to solve during implementation of the new curricula?

I told you about these changes about some subjects concerning foreign language teaching
and f.x. handycraft and this is something we think that teachers will take care of that next
autumn and materials, something that has been question here in Jyvaskyla, and I know that
this is problem all over the country, how well f.x. learning materials are aware of changes the
aims we should have in teaching and material, the money, funds are not that much and the
amount has not been increasing enough so some school have problems with the materials but
we would like to see that the materials would not be the curricula for teachers and I think this
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is something that we have been filling and has been one of the aims in planning the new local.
And more and more they have to do that. Of course this is a lot of work and it is not that nice
but we would like to see teachers to work together, so they could create materials f.x. or they
have good tips — a lot of website and e-learning things they could share just if somebody tells
you OK, let’s try this and that. We are going to have, I don’t know if anybody has told you,
we have out local curriculum — Pedanet. There will be material bank... so you can share
materials..yes and there will be one of the main active, important parts there. So, teachers

really can find easily tips, good ways of doing it and materials also.

Btw. Have many schools is in J and how many teachers? We have 44 school buildings.
But you know that we have some schools that are having several units. inside one school, f.x.
Koukala kuolu. Koukala is having first part from 1% grade to 6™ grade, it used to be
Vochjalanbi school and last summer we made combination on that Koukala campus area, so
all school including grades one to nine. And there are several other schools which have in a
way two or three units. Those schools we have 32 schools. But that school may include

several units. And 1100 teachers.

Any other problems came to your mind? I think that main problem really will be that
all teachers should read this (ukazuje na Kurikulum — pozn. autora), at least some parts and if
not this one, but the local one. When it is there on Pedanet. And I know that we have been
trying events during this academic year that schools have been studying the curriculum
together, there have been workshops and some in-service training sessions. And we are
continuing this work during next year. I think it is going to be very active year with in-service
training. Events and courses with our teachers, this is something we have to take care of.. that

means that you are going to continue also after the implementation...yes, we will have to.

How do you support local teachers? You told me about pedanet, about workshops,
about meetings. Is there something else? Yes, if this works, so that in a way, all the
teachers, every individual teacher will have his or her chair with pedanet, reading and
studying, working, participating in workshops, being active. That would be very very good.
There will be some teachers always, they have personal issues and they don’t have time,
strength at the moment to concentrate in these things and in the way that it is challenge — How
can we reach every teacher? We try to do that, with workshops and some in-service training
days. But if we would have more time for that kind of work, that would be nice but they have

to teach all the time. They have to do this everyday work, so they can’t be separated from that
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work and concentrate on this. That would be ideal but that is something we can’t do. But not
in J, not in Finland. And that is the way it is... [ think it is up to principles, they have to know

their teachers ..yes, they are key persons in this process.
Do you think that teachers are prepared for this reform — in general?

In general, I think (premysli déle) yes. You can use — I did it with teachers — you can use
scale from 1 to 10 and tell me on the scale. I wouldn’t like to use a scale because there are
differences between between schools and school units and of course individuals. At least all
teachers should be aware of that reform, that it is coming and I think all the teacher recognize
this. At least they know some of the main changes how much is this going to have affect on
their work, this is hard to tell but I hope that in every school we have some so active teachers
and principals that they can in a way make this reform so attempting that the other want to be

involved to.

OK, yes, it is nicely said. OK. Do you feel prepared for the implementation of new

curricula?

I think when our national board really finally have this book ready. When it was? It was
December 2014, this came out. Of course we saw drafts and we knew this core curriculum
really involves school principals, schools, authorities, children for this process and they make
it very transparent and good way. But the final version when it came out I think the time from
that day December 21* 2014, just before Christmas, this has been too short. So, in a way if
they have been better with this if we they have given us more time because now it really says
that we really have to start at August 16 and that is that. And we have to. So, I as a person in
my role, in my work, I have had to concentrate on this as well but I have millions of other
things to take care of, so I have tries my best. But if f.x. this (ukazuje na Kurikulum — pozn.
autora) would have came out summer 2014, it would have helped. .. because it is better to
work with a school year than with normal year..yes.. so, can you use the scare for yourself
how you feel prepared for it? Well, in our current scale, 8 means good, good competence,

good achieving. I think I would give 8. OK, thank you.
How is the reform communicated to teachers, parents or public?

Next year when the implementation really starts to 1% to 6™ graders schools. Parents
meetings and parents’ evenings will be the places where many parents at the same time will

learn something. But in a way our national board has been taking care of information they
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wanted to give after this book (Kurikulum — pozn. autora) come out. And locally, we have
been informing media f.x. in some faces but more active we could, in a way, we have been so
must focusing, preparing the local curriculum that informing every parent, all the other
stakeholders, it is not a priority at the moment. I think it is more important when the
implementation starts then, all the persons involved will really understand what’s happening
and I think that is the time to be active. This is my opinion. And to be active, as you said at

school level? during meetings? Yes.

Curriculum is implemented in August without any probation (testing time). Do you

think such testing time would be needed? If yes, for how long?

Because we don’t have the duty to have this testing time then I don’t know, I wont even
think about it. But could it be nice? Of course if you want to test something to see “OK, if we
really have real implementation starting, we know already this are the part you have to take
care of. it would be nice in a way I think this four years time we have at least two curriculum
going. As I said, next year during the academic year this implementation is outgoing and
active. During this coming academic year we may know some parts we have to concentrate
better. 7" graders curriculum, 8" graders ..so you are going to improve during the
implementation time..and in the way the big change here with the curriculum process as such
is that it is process, it is not a book we want to read the line, from that page, that is something
we have to do precisely. I think this is encouraging and forcing us to improve the system. If
we are aware of some critical parts and we know that this is not very good way to do, we have

to change it. This is something we have to do.

OK. One more question came to my mind: Which support do you have from NBoE?
Which support do they provide and can you call someone or ask someone if you don’t
know? Yes. There are persons having specific dimensions or areas on responsibility. We have
been calling several times. But there are other municipalities calling and ask questions but I
know the persons I can call and ask. Apart of that part has been this book and some
background materials and some in-service training events and things like that. But in a way,
more active maybe... you would appreciate.. yes I would appreciate it but I know that this
book was huge process on that and maybe after that... now it is done and it is local decision
making how they would like to implement this. In a way, that is good because now we have
the freedom to do but we have to take care of what we have to do and they asked us to do as

minimum aim or at least but of course if they have given us more principles for the ideas of
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the reform, f.x. assessing reports and the new ways of learning and new materials and how we
can implement these handycraft teaching. In a way, it would have been good and nice, easier.

But now we have to invent and well, in a way, it is good.

And how it is with funding of new curricula? Does the borad of education take care of it

or did they tell ministry of education how much money is needed?

No, funding is not, or of course everything is because financial is also because education
is funded by local government. So, in a way, yes. But for focusing this local curriculum work,

no, nothing.

Because on of these, ICT, a lot of equipment is needed if you wan to provide ICT, so...yes,
ministry lounged some programme and smaller and bigger in a way yes. We can ask for that
and we have been doing that. I have to say that with that sense, we made a double share also
because application papers, that we could be involved in this and that program and yes...but it
is still a lot of work..it is a lot of work to make this and to organize really but yes, I have to

say we got our share for that.
Thank you very much.

Good luck with your studies and take this (¢lanek o reform¢).

Rozhovor s Erja Vittikou

I think the main issue in this curricula reform is pedagogical change. We have or we wish
to make some development and difference or change in the way that schools work and
teachers work and function. So, there are a lot of this kind of pedagogical guidance in the new
curriculum. But regarding the subjects and contents I think there isn’t that much change
relating to the curriculum before this. But, well this pedagogical change was one change, then
maybe there are or I know that there are many aspects that are guiding to what’s integration of
different subjects. We have so called transversal competences, the broad ...yes, I know 7
competences...yes, seven competence areas which are aims for all the subjects. For all, for
each teacher they are kind of forcing the teachers to give instructions little bit differently. So,

we have defined these so called multidisciplinary learning moduls and there is statement in
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core curriculum that there should be one multidisciplinary learning modul in its pupils

program once in school year. One modul in every year.

And for how long it should be? Well, that is up to the school to decide but we have said
that it should be sort of longer period, f.x. one day, or one week. It must be a little bit long
term and those multidisciplinary learning moduls should be planned and sort of implemented
in a way that more than one subject in included. So, that is one thing that is somehow forcing

them to combine subjects.

Is it like the starting point for some future more integration of subjects? Well, let see
how they are implemented. But the subject division and different subjects they are stayed in
legislation, so it is not that easy to sort of break that totally. But we have made, sort of create
approaches for little bit more to integrate those well. I think these are main sort of changes in

comparison with the old one.

What were the main reasons for this, producing the new curricula? s you perhaps
know, the curricula reform comes in 10 years and it has been quite regularly within ten years.
So, maybe it was time for that and now of course the changes in the society. ICT, different
approaches to knowledge, kind of forcing us to change the way of school function and
especially how the different contents will be taught and instrumented in schools. I think those
are the main we had and actually, we did a broad analysis of the current situation regarding
we were analysis the curricula in different countries and we were analysis results of the
learning outcomes evaluation and many kind of analysis about the changes in the world. This

analysis also produced reasons for and sort of arguments for the change.

Is it somewhere publically presented? Yes, there are different kinds of publications but I
think...I can find at least well actually I don’t know if they are in English. /¢ is OK, I can just
try to go trough it. I'm not speaking Finnish but I have cooperated with Finnish students at
university. So, if you can send it to me, or if you find some kind of piece in English, I would be
really glad. Or at least in Finnish. Well, I am actually — this curriculum analysis it is my

work, so I can...at least, find it for you but it is unfortunately in Finnish.

It is OK. Was there something surprising during the analysis to you? About incomes
or something that forced you to think differently about the future curricula? Yes, well.
It was clear that in many countries, in comprehensive schools, there are in national curricula,
there are, they have been defining this different kinds of competencies, so the competence
approaches are quite popular but the relating to pupil assessment, it is not — the assessment is
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still basing on subjects. And we thought about the aims and objectives are ... yes, we have it
too, competencies... we don’t assess competences, although we define aims or goals. I thin
that — we thought about it — in our process as well really carefully but it is the issue of
legislation. We cannot, because it is on the law that we can’t change this relating to the
subjects, so we..we tried to create link from, sort of connection between subjects and these
competences. I think we managed to at least some way combines those two — so they are not

totally separated. Then..

Which particular benefits will have pupils from this reform? I think that pupils benefit
quite a lot, the changes are really relating to the learning environment. F.x. the use of ICT,
because we are now guiding the schools or we say that they will need or they must use ICT.
They cannot escape it because there are many results showing that in Finnish schools the use
of ICT isn’t that well in every — there are differences between schools so now every school
need to take that into account. And I think that is a — and the curriculum will be more sort of
up to date degrading the world where the pupils live. The topics need to be from the pupils
point of view if you are teaching some environment issue or something like that. And I think
that pupils will actually benefit quite a lot if the reform is implemented as we wish. Well, then
it need to be some kind of education for the teacher and who are the authors of curriculum,
what do you mean by that. Well, fx. I saw sort video with Irma Halinen and it looks like she is
the — some kind of idea leader of the reform, so what I'm asking is who are the authors
because somebody has to be the — it must be someone’s ideas. Who were at the beginning of
the reform. Who are the people who were working on it at the beginning and what are they?
Are they teachers? principles? Well, some kind od starting points was sort of created and
define in the national board of education — here. And as Irmeli Halinen was the actual leader
of this whole process but as you perhaps know it was quite broad the whole process. There
were over 200 specialists in these working groups. But well the main ideas were from national
Board or education. From all the different specialist in here. OK, can you tell me just which
type of specialist they were? We have counselors of education and there are different kinds of
counselors. F.x. each subject has its own — there is a councel of education in music, in history,
sciences and we together maybe there was then about 30 specialist in here. So, we kind of
reflected and made a plans together. You, counselors, you are originally teachers? Well, it
depends, me, f.x., I’'m not a teacher, I have studied education in Helsinki university. There are
some — as me — [’'m the Ph.D. and there are couple of us that are Ph.D.. Or you are like

research — education as a science more than teacher training.. yes, and also there are quite
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many of us from municipal administrations, they are like school administrators of the local —
not principals but the administrative persons of the municipality...providing educational
services...yes, but also many has history or background in teaching subjects and we are the
actual authors cos now Irmeli was the leader of this process but now she is retired, so it is us
who are actually still here and implementing and supporting schools and municipalities to

implement the reform.

Did the authors introduce any detailed plan or conception with specific goals? Was

there any balance-sheet of feasibility made?

Yes. I wasn’t sure what you mean by this “balance-sheet of feasibility”. Well, something
like swot analysis, what is going to happen with, if it is... well, I can answer that there wasn’t
anything that detailed. We had plans but it was like following the process more than sort of
calculating what will happen and which will be the results. Like we have this kind of big ideas

we wanted to implement. And that was more like plan for the process.
How was the reform communicated to teachers?

Well, there were many ways. The first of all 36 different kinds of working groups making
the national core curriculum and over 200 specialist and teachers were represented on groups.
Each group had at least one teacher and so that was one way and then we, I don’t know if you
have had any questions relating to that but had open drafts of the curricula three times. I think
that was one way how to communicate and introduce the new curriculum because they were
able to read and comment on the drafts. Also we have produced these in service education
trainings for the teachers. That was the publically funded so it was free of change for them.
We were in different cities in Finland. Can I ask you when exactly? It was just when it was
published the national core curricula. So, 2014? Yes, 2014 and on the beginning of 2015. I
think we had actually quite well covered the whole Finland and of course we, the NBOE,
provides education and sort of training for teachers but it needs to be paid and it is sort of
different kind of support. But I think it is also some kind of, one way to support schools and
teachers. And those seminars or conferences are quite popular as well. We had many of those
within a year. And 2015, there were quite a lot this kind of seminars and relating to different
parts of the core curriculum. And the seminars, there were like in municipalities or
nationwide? Well, they were nationwide. We had a few of them in Helsinki, few of them f.x.
in Ouly, I think in Jyvéskyl4, in different areas where is easy to go from nearby cities. And

how many teachers participated in these conferences or seminars? A few hundreds.
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You told me that teachers did participate on creating the new concept of curricula.

Did any teachers’ organizations or unions participate?

Yes. Teacher union which is strong and we do a lot of collaboration with teachers’ union.
There was this sort of steering group which was steering the curriculum reform. It was run by
NBOE, so the chair was our director, Jormaka Opinen, and there was Irmeli Halinen but there
were all sort of main stakeholders represented. Teachers union, ministry of education, the
association of text book publishers, association for principals, association of municipality
represents, minority (Sami) and then I think it was quite big group but it is represented on our
websites, the different members of that group and that is one way which the teachers union

participated actively.

So, these stakeholders could have commented to the ideas or? Yes, and they had this
meeting where all the main guideline and main ideas were first sort of presented and then,
after that we were able to publish those draft. They were always the first to, sort of, prove all

the plans and drafts we were publishing.

You told me, it was possible to comment on the new curricula. And how did the
National Board dealt with these comments? Well, they were collected on our websites sort
of, every comment was collected for each subject, so that we could collect all the comments
related to f.x. mathematics, and then all the comments were given for mathematics group get
those and they analysed them and then decided if there were some good reasons for making
changes for the drafts. And I think there were quite a lot. I think Finnish teachers are quite
active. What I heard at least. And sort of these comment were actually able to influence the
draft because I know that there were some changes that were made to the drafts. Some, many

comments related to some aspects.
Do you think that teachers are prepared for this reform?

Well, well, if we look at the teacher education in Finland and I don’t mean in-service, I
mean this teacher training. I think that curriculum isn’t that well covered in teacher education
as we from NBOE, there are a lot of differences between different universities but in some
unis there is only one short period that deals with curriculum. That depends. We also have
analysis, we did analysis. The curricula of different teacher training programmes and there
were quite a lot of changes. But mostly it is about in-service teachers right now. Do you think
that in-service teachers who are working with the old curricula are now prepared for
implementation since autumn? 1 think that is one big challenge in Finalnd. I think there are so
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many pedagogical changes related to ...it is not about teaching contents it is about using ICT,
student assessment, it is quite differently expressed in new curriculum. I think teacher training
needs to consider carefully how to include this new...him, are you working with universities
somehow on this point? Well, we create some seminars together with them because it is under
ministry of education to decide which kind of teacher education, teacher training there is. it is
not that good the collaboration. Universities are trying to be as autonomous as they can be
and they don’t want to be involved. Yes, and we cannot tell them that. We must do this. it is
not like that we are trying to negotiate, create ways to collaborate with them but it is up to

them. They did into account.

Which kinds of support have teachers got? You told me about the seminars... Which
kinds of support are they going to have in the future? I think it is interesting for me to
know because the reform, the curricula is implemented in autumn and then probably they will
have also questions and some kind of doubts maybe after really starting implementing the
curricula, so.. I think the main way to provide support is the in-service training one with
NBOE, one that NBOE provides and also we sort of deliver every year certain amount of
money from the ministry to provides to the in-service programmes. And different kind of in-
service education providers can apply and get money from us and we decide who, we can
steer where the money goes in in-service. I think that the implementation for the curricula
reform will be for many years main sort of aspect for getting the money. And then also we are
planning to make some publications f.x. one relating to the new competence areas and one for
the pupil assessment and that is also something that ... yes, I think these things you have just
mentioned are most new or most difficult..yes, 1 think so too. My work relates the pupil
assessment and I have got plenty of questions every day and I have been giving those lectures
and seminars around the country so I know that it is really difficult. Well, because I have
interviewed a few teachers I think the assessment and the competencies were like most

difficult thing for them to reach. Yes.

Another support? Actually there is this development network. It is called “majaka” that
means network in English. There are some information about this. It is network of different
schools and municipalities and I don’t know maybe there is around 150 municipalities (I don’t
recall actually but there are sort of persons in national board of education who are running this
network. And they have a lot of exchange of ideas and also once in a year they have this big

forum where they can share their development ideas and different kind of inovations in a way.
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I think that is one aspect for the support. So teachers can share ideas and inovations on a

website? yes, on a website. It is own sort of platform for sharing ideas.

Did the National Board or Ministry of Education use any specific theoretical concept

of implementation of the curriculum reform?

The theoretical concept...because it is really huge change... well 1 know that there are
some or it may be analysed what is the theoretical concept of the curriculum itself. But I don’t
know .. well, I mean more the process. it is quite a big change, the whole country is involved,
so there must be some kind of manager theory how to implement the curricula. So, it is based
on your previous knowledge or is it some kind of theoretical theory behind. 1 think it is more
basing on experience and sort of knowledge and because we communicate quite a lot with
field, with municipalities and I think and because there are many of us who are working in
here NBOE are from the local administration as I mentioned. I know they have an idea how it
would be best to implement process. I think there wasn’t any specific theoretical concept at
least that would have been expressed clearly. I don’t know. We thought about the curriculum
concept, concept of learning and concept of curriculum quite a lot but not about the concept of

management or some kind of process that is gonna change the theory.

Because fx. in Czech Republic we had a big curricula change in 2004 and I think the
curricula itself in really good and it is really ... it is giving a lot of opportunities to teachers
but it was not well communicated and implemented, so it is not working. So there is a two
different things — one is really well prepared curriculum and the second one is that teachers
really use it, that it is implemented. 1 think that we might have same kind of difficulties ahead.
But you implemented curricula in 2004 and it is working, so.. well, different people were

there. Well, let see how this will be, how successful this will be.

Do you thing that some kind of strong leader is necessary during the implementation
of curricula? Like this is the person, who is the... Well, I think that well in Finnish context
I think yes. There needs to be a leader who runs the process. But I think that involving all the
different specialist at national level and also involving the local administration is how to
participate different people it is at least as important as the strong leader. Should be. And I
don’t know if there are different aspects but I think that it is..yes...well strong leader can
involve different but the strong leader can be also kind of who wouldn’t listen anybody else

and just making his or her own sort of ...direction.
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In which way have been divided managerial roles and responsibilities for

coordination of the reform at state level?

Well, we had, SNS, there was the steering group which were different stakeholders
represented, then all these, us, working here we sort of 30 people tried to go ahead together
and reflect together and there was smaller coordinating group, where were 8 of us, who
actually, there were a lot of writing and preparating work that was the coordinating group that
was actually did all the sort of work. And of course the coordinating group participated quite a
lot of power in the process because I was part of that group we actually wrote done many of
the texts and plans. But that was these were the main roles. The steering group, the
coordinating group, and then all the specialist at national board of education. And the whole

200 people — working group.

The process of implementation from the coordination group to other levels? How
does it work? We tried to communicate as as well as we could. Of course, well, always, there
is a complaining about changing — this is now change and this is now...it is like the process
goes like that something that. We find something that cannot be stated as such and then..
because we coordinated also the work of this different subject group, we had to make sure that
the different pieces of the national curriculum would have the same structure and that every
... that was quite hard — it is typical - because the matematisians seem to think differently than
the musicans and they have to make the same curriculum. It was quite difficult and I think
there were some complaining about ... from these subject groups that now you are changing

all the...

Who decided about the terms of curricula like when it is going to be published?
Draft? When it is going to be published as final one and some kind of schedule for plan
of implementation? Yes, it was the coordinating group made the plans and the steering group
approved that this would be the plan of the dates. And it is also the national board of
education because it is the direct general of the national board of education who actually then
approves and signs the new national core curricula. Then we needed to sort of negotiate
between with our directors and if this is ok and how..but first of all, it was the ministry of
education that said that national core curriculum need to be ready by the end of year 2014, so
that schools and municipalities have a year and half time to prepare their own which would be

now taken.
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And who’s communicating with municipality level, is it the coordinating group? Who
gave them...? Municipalities were presented in the steering group. I see, so they also have
our websites during the whole process we announced the main dates and... So, they have a
one participant in this steering group? And and also in working groups. So, they then get

information from this representants of the group? Yes.
Has the government given enough money for the reform and its implementation?

Yes, I think so. We had money for the process and now...well, now, when we are
implementing — of course there isn’t that much money — straight t the curriculum process but
it is sort of ...in-service training money is now sort of the governments money for the

implementation of this reform, so this is not directly but through this.
How and when is the reform going to be evaluated?

Well, we have already started our sort of self-evalution and NBOE we have — it is a word
for making survey — sort of made one survey for each member of who were involved in
working groups and now we are preparing survey to the each municipality. We are asking

how they think that the process went and what do they think about the new curriculum.

So, you are asking about process and you are about the curricula? Yes, within the
same. But that is only one survey, that have two aspects. We are including whose two in the
survey. And then we — in 2017 — we have actually a plan for the follow up. Now it is the first
the survey, then we are analysing some amount of local curricula. And then make a sort of
assumption how ... if it is really following your thoughts and so... And then this follow up
will be sort of reported by the end of 2018. But the also ministry of education are starting now
you know the — there is this “karvi” which is the centre for national assessment, it is a
different agency and they are now starting also to evaluate — they are responsible for all the
national evaluations of learning outcomes and now they are starting to evaluate the curriculum
process. I don’t know that much about their plans but I think it will last for al least 5 years and
they will have different kind of phases in them. So, it is going to be evaluated quite

thoughtfully.

How is the reform going to be reflected to undergraduate education of teachers? You
told me that it is not so easy to implement your thoughts and force universities to do some
changes. We tried to communicate and collaborate with universities that this new aspects of

the core curricula would be taken into account in this undergraduated education. that is quite
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good. Pre-service and in-service they are not that well representing the issue but let’s see how
we manage to influence the universities. I’'m hoping that — because I think that core

curriculum needs to be part of their own programmes.

Have you thought about made tem as one of the stakeholders? Universities? Because
they are part of the process as same as maybe like high school. Yes, they are. They were
represented on process, they were also many teacher educators who were part of the working
groups but that was on that time, now there isn’t any structures of sort of involving them.

Because they are so autonomious. We are hoping to.

So, you were collaborating with them during the process of creating the curriucula
because they were like one of the stakeholders because they are involved but you have
problem with communicating what they should do about this whole change. And now it is
difficult process for taking of universities into curriculum — it is really difficult, so this is only

one aspect of teacher training programmes and they decide how much space it would get.

Is there anything else you would like to add or do you want to highlight any of topic

we have talked about?
Well, no, I think that this was quite ... I think all the aspects were covered.
So, thank you very much for your time.
Yes, I'm hoping you found it helpful.

Definitely.
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