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Abstract 

This diploma thesis focuses on the role of social network Facebook in the process of 

English teaching and learning at the second level at Czech primary schools. The 

theoretical part concentrates on the methodology typically used in TEFL during 20th and 

21st century, online teaching and learning as well as communication, describes the history 

and development of Facebook and deals with the question of online safety. The practical 

part firstly informs the reader about the development of the research procedure, states the 

aims and describes the research background. Secondly it deals with the data collection, 

assessment and evaluation and presents the results acquired from the research. The 

research was designed to reveal the possible benefits of the use of Facebook in the TEFL 

process; it consisted of a questionnaire and two types of observation performed by the 

author of this thesis.  

 

Key Words 

Facebook, TEFL, Internet, online teaching and learning, online communication, modern 

technologies 

 

Abstrakt 

Tato diplomová práce se zaměřuje na roli sociální sítě Facebook v procesu výuky 

anglického jazyka na druhém stupni českých základních škol. Teoretická část věnuje 

pozornost metodologii využívané ve výuce angličtiny jako cizího jazyka (TEFL) ve 20. 

a 21. století, dále pak online výuce a komunikaci, popisuje historii a vývoj Facebooku a 

zabývá se otázku bezpečnosti na internetu. Praktická část v první části informuje čtenáře 

o způsobu přípravy výzkumné části, stanovuje cíle a popisuje pozadí celého výzkumu. 

V druhé části se zabývá sběrem, posouzením a vyhodnocením dat získaných z výzkumné 

části. Výzkum pro tuto diplomovou práci byl navržen tak, aby pomohl odhalit případné 

benefity využití Facebooku ve výuce anglického jazyka. Výzkum se skládal 

z dotazníkového šetření a dvojího pozorování, které bylo provedeno autorkou této práce.  

 

Klíčová slova 

Facebook, TEFL, internet, online výuka, online komunikace, moderní technologie  
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Introduction  

Without often realising it, we are gradually becoming a digitally-dependent species. The 

progress in the development of modern technologies has affected many areas of our lives 

– people do their shopping via the Internet, we communicate online and one can hardly 

imagine a day without the access to the mobile phone any more. A unique phenomenon 

in the new era of the virtual reality we live in is with no doubt represented by the 

increasing power of social networks. Although there are many social networks nowadays 

available to the Internet users, the one which affects people the most is Facebook. 

Czech schools generally wish to keep the pace with the technological progress and thus 

try to include modern technologies into their educational process. The majority of Czech 

schools would most likely take advantage of the use of the Internet and would try to 

provide their pupils with quality technological equipment. Nevertheless, there are still 

great differences between Czech primary schools, concerning both the possibilities to 

acquire those school supplies and the willingness of the schools´ managements and 

teachers to include them into the lessons. TEFL at Czech primary schools may thus show 

extremes, such as the fully digital teaching and learning process (e.g. the use of tablets in 

the lessons) as well as a complete reluctance to work with anything else but the traditional 

class book. Primary school ZŠ Chvaletická where the author of this thesis works as an 

English teacher and where the research for this thesis took place is rather well-equipped 

to provide the grounds for a partial online teaching and learning.  

Having taught at the second level of primary schools for several years, it could be 

observed that Czech children tend more and more towards the use of Facebook in all 

spheres of their lives. The pupils communicate through Facebook, use it for their school 

life and talk about it in their non-virtual communication. Above that, they also seem to 

abandon those means of communication the older generation is used to – for instance the 

email or traditional mobile phone calls and text messages. The children´s needs appear to 

be satisfied by the use of one online device only. As such, it occurred to the author of this 

thesis that it might be interesting to investigate the role of Facebook in the teaching and 

learning process. The author´s primary idea lead towards the development of Project 

Facebook in which she tried to reveal the benefits or disadvantages of its use in the TEFL 

process. This project was subsequently used as a basis for this diploma thesis. 
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The thesis focuses, as already mentioned, on the role of the social network Facebook in 

the T/LEFL process. In its first part, the theoretical part deals with the look into the 

development of the TEFL methodology throughout 20th and 21st century and the general 

classification of online teaching and learning as well as communication. The second part 

of the theoretical part describes the history and development of Facebook and the question 

of online safety. The practical part of the diploma thesis informs the reader about the 

process of the research development, about the respondents and subsequently about the 

research itself. The practical part intends to reveal the possible benefits of the use of 

Facebook in the T/LEFL process; the results of the research are assessed and presented 

to the reader.  

Although it is presumed that Facebook plays an important role in today´s children´s lives, 

it cannot be stated that it is equally important or attractive for them in their learning. It 

was the aim of the initial Project Facebook and is the aim of this thesis to investigate the 

question stated above and provide the reader with a satisfactory answer.  
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Theoretical part 

1. English teaching and learning at the second level of primary 

schools in the Czech Republic 

Within the historically relatively short period of the last half-century, the situation around 

teaching and learning English as a foreign language (further on referred to as TEFL) in 

the Czech Republic has undergone severe changes and, naturally, this process has been 

continuously developing. While during the second half of the 20th century and especially 

at the very end of it, these turns were caused in relation to the changes of the political 

situation in our republic, today´s development of the language perception can no longer 

be judged within the enclosed space of one country; increasing multiculturalism around 

all over the world must have inevitably had a direct impact on TEFL and language 

teaching and learning in general. 

The situation in TEFL in the Czech Republic has notably changed, as already suggested, 

after the revolution in 1989. Compulsory English teaching and learning at primary 

schools was enacted as a law in 1996 and has been valid (with partial changes only) up 

to these days.1 Today the law is represented in the Framework Educational Programme 

for Primary Education, binding for all the primary schools on the Czech Republic.2  

1.1. Approaches and methods to TEFL 

As English language was becoming the world´s lead way of communication among 

distinctly speaking nations, a need to teach it as a foreign language logically emerged. 

Theoretical backup dealing with transferring the knowledge about language delivery from 

a teacher to students, known to human society from the theory of language learning in 

general, started to be applied on individual and, from the point of view of language 

methodology, new languages.  

Already during the 19th century the first methodologies towards foreign language teaching 

and learning were formulated; these were not different in any way from those which 

                                                 
1The information stated above were provided by Ing. Dagmar Horáčková of the Ministry of Education, 

Youth and Sports of the Czech Republic via a personal email correspondence with the author of this thesis, 

dated 19th May 2015. 

2Framework Educational Programme for Primary Schools being understood as Rámcový vzdělávací 

program pro základní vzdělávání. 
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would some one hundred years later form the foundation stone of the whole TEFL 

methodology. The terms of approach and method are crucial for any methodology, not 

only in foreign language teaching. In TEFL, most of the authors support their works with 

a specific definition of these terms, these being usually in concord with one another 

throughout the field of specialised literature. Brown, for instance, quotes Anthony (1963) 

as well as Richards and Rodgers (1982, 1986) and finally uses his own words to define 

the terms. Brown´s definitions will be used bellow to introduce the terms briefly. 

By approach “theoretically well-informed positions and beliefs about the nature of 

language, the nature of language learning and the applicability of both to pedagogical 

settings” are meant. Method is a “generalised set of classroom specifications for 

accomplishing linguistic objectives. Methods tend to be concerned primarily with teacher 

and student roles and behaviours and secondarily with such features as linguistic and 

subject-matter objectives, sequencing and materials. They are almost always thought of 

as being broadly applicable to a variety of audiences in a variety of contexts.” (Brown 

16). To conclude, it should be mentioned that a specific, particular realisation of a method 

in the classroom is called a technique. In the following chapters the most important 

approaches and methods in TEFL will be presented. 

1.1.1. The Grammar Translation Method 

The Grammar Translation Method can be, with no doubt, considered to be the oldest and, 

in the generally acknowledged understanding of the word, the most traditional way to 

teach a foreign language. It has its roots in the 19th century, but most likely the method 

had been applied, although without being specifically labelled, much earlier.  

The method, as aforementioned, is not an original idea of the language methodology of 

the 20th century. In her book Techniques and Principles in Language Teaching, Larsen-

Freeman points out the no-newness of the method and quotes Chastains´s words from the 

late 1980s: “At one time it was called the Classical Method since it was first used in the 

teaching of the classical languages, Latin and Greek” (11). Concerning this fact, it must 

seem natural that language acquisition in those days was primarily motivated by the need 

to read and write and was strictly limited to scholars. As such, the principles of the method 

prevailed to the 20th century. TEFL through the Grammar Translation Method was 

defined by the demand on the students´ rather passive language acquisition in which they 

would be able to receive the language much more than to produce it themselves:  
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“A fundamental purpose of learning a foreign language is to be able to read literature 

written in it. Literary language is superior to spoken language.” (Larsen-Freeman 15).  

1.1.2. The Direct Method 

The major difference between the method described above and the Direct Method lies in 

the attitude towards using the language. Although neither the Grammar Translation nor 

the Direct Method are new, they both became very popular at the beginning of the last 

century. As there was no effective way of using the target language actively seen when 

applying the first of the methods, the later, communicatively focused one gained its 

popularity. The core idea of this method is extremely simple: no translation is allowed, 

the students are primarily expected to produce language actively and the learning process 

of the target language should resemble the mother tongue acquisition as much as possible 

(Larsen-Freeman 21).  

1.1.3. The Audio-Lingual Method 

An interesting phenomenon called the Audio-Lingual Method developed before the half 

of the 20th century. Motivated by urgent needs to communicate in a foreign language due 

to the ongoing war, a drill-based method of target language acquisition was created. As 

Larsen-Freeman defined it, “the audio-lingual method drills students in the use of 

grammatical sentence patterns” (35).  

It needs to be pointed out that alike many other methods also the Audio-Lingual Method 

detects its background not in linguistics but in psychology; the strong and extremely 

evident principles of behaviourism determine the way students learn the target language 

through this method. “It was thought that the way to acquire sentence patterns of the target 

language was through conditioning – helping learners to respond correctly to stimuli 

through shaping and reinforcement. Learners could overcome the habits of the native 

language and form new habits required to be target language speakers.” (Larsen-Freeman 

35).  

1.1.4. Total Physical Response and the Silent Way 

In their Approaches and Methods in Language Teaching, Richards and Rodgers suggest 

a slightly more detailed classification of methods and approaches than Larsen-Freeman 

does. The three of the methods described above are, in Richards and Rodgers´ perception, 

separated from the later ones which the authors call Alternative Approaches and Methods. 

This label is motivated especially by the change of the understanding of the whole TEFL 
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concept during the 1970s and 1980s when there was a strong shift from the grammar-

based towards the communicative approaches in language teaching and learning could be 

felt (Richards and Rodgers 71). Apart from the two of these alternative ones, Total 

Physical Response and the Silent Way, which will be shortly discussed in this thesis, 

Richards and Rodgers list seven more: Community Language Learning, Suggestopedia, 

Whole Language, Multiple Intelligences, Neurolinguistic Programming, Lexical 

Approach and the Competency-Based Language Teaching. 

“Total Physical Response is a language teaching method built around the coordination of 

speech and action; it attempts to teach language through physical (motor) activity 

(Richards and Rodgers 73); in other words, Total Physical Response is a method through 

which language is acquired through doing things. Similarly to other methods and 

approaches, also TPR is grounded in several philosophical and psychological ideas and 

principles. As Larsen-Freeman points out, Total Physical Response combines several 

features of certain approaches and methods already known to us; for instance, traces of 

Steven Krashen´s Natural Approach (which, again, resembles the Direct Way in certain 

aspects) can be found in TPR (107). To define the general and most crucial principle of 

this method, following set of rules defining Total Physical Response may be used: 

“Meaning in the target language can often be conveyed through actions. Memory is 

activated through learner response. Beginning foreign language instructions should 

address the right hemisphere of the brain, the part which controls nonverbal behaviour. 

The target language should be presented in chunks, not just word by word.” (Larsen-

Freeman 111).  

Partly supported by the principles of Cognitive Approach, Caleb Gattegno designed a 

method called the Silent Way. The key idea dwells in the presupposition that the learners 

come into the classroom already equipped with certain knowledge of what they are about 

to learn. Thus, in the Silent Way, the teacher does not work as a model after whom the 

students plainly repeat word chunks and grammatical patterns; the teacher in fact does 

not have to speak at all. The principle may be summed up as follows: “Language is not 

learnt by repeating after a model. Students need to develop their own ‘inner criteria for 

correctness’ – to trust and to be responsible for their own production in the target 

language.” (Larsen-Freeman 60).  
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1.2. Modern approaches and methods towards TEFL 

There is almost no need of saying that although into certain degree surely successful in 

TEFL, neither of the aforementioned methods can be applied universally or seen as an 

ideal attitude towards foreign language teaching and learning. Harmer specifically 

emphasises the problematics of the choices within the wide range of methods in his book 

The Practise of English Language Teaching: “with so many different approaches and 

methods available, many teachers are unsure of which to choose and how to go about 

making that choice” (93).  

Although we may be, even today, keen on certain method application within our classes, 

it is a mere fact that there is almost no space for following one method exclusively. Thus, 

it is reasonable to use the principles of the Grammar Translation Method as well as, for 

instance, the Silent Way, yet we, as English teachers, should always keep in mind that 

there is a variety of situations, always bound to a context, in which it may or, on the other 

hand, may not be suitable to use the particular method. Another factor greatly influencing 

our choice of teaching style are the students. The following quotation supports the just-

said: “Teaching and learning is a contract between two parties for which they both need 

to agree in terms. It is not one-sided affair. Teachers need to understand student wants 

and expectations just as much as they are determined to push their own methodological 

beliefs.” (Harmer 95).  

It is of not an incorrect impression that the traditional methods described above have been 

surpassed. Many authors agree that the post-methods era has been going on for more than 

thirty years at the moment. We may find a support for such statement in many sources; 

for the purpose of this thesis, the following substantiation may be used: “Compared to 

approaches, methods tend to have a relatively short shelf life. Because they are often 

linked to very specific claims and to be prescribed practices, they tend to fall out of favour 

as these practices become unfashionable or discredited. The heyday of methods can be 

considered to have lasted up till the late 1980s.” (Richards and Rodgers 245).  

A question, logically, arises, which way to go when deciding about the methodology we 

will apply on our classes and eventually our students. It has been already indicated that 

there seems to be a tendency of picking up and using the most effective aspects of all we 

are offered on the methodology market nowadays, in other words to destroy, combine, 

unify and use again. This tendency is generally referred to as the eclectic approach or, as 
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Harmer calls it, pragmatic eclecticism, which is a way supported by the time-proven and 

working principles. “As an enlightened, eclectic teacher you think in terms of number of 

possible methodological options. (…) Your approach includes a number of basic 

principles of learning and teaching.” (Brown 40).  

Having said all the aforementioned, the situation we face as English teachers today brings 

us both great freedom as well as great responsibility. We have almost an infinite number 

of options of how to teach, which modern trends to choose, what tools, materials and 

equipment to work with; nevertheless, we should always keep in mind that less may 

sometimes mean more and that not every fashionable trend needs to be included in our 

personal methodology at once.  

1.2.1. TEFL and technical support 

It must logically seem inconceivable that any application of the modern trends in today´s 

TEFL could be performed without sufficient technical support. Although certain 

techniques, methods or even whole approaches do not require hi-tech equipment to be 

worked with during the lessons, the majority truly does; it is also important to repeat the 

already mentioned, that is that the most contemporary tendency towards TEFL is not to 

dwell within one approach or method, but to combine, join, interconnect. Therefore, it is 

highly likely that at least a minimal technical support will always be needed in the English 

lessons. 

It is obvious that, to achieve the most effective results in teaching, teachers need to keep 

the pace with the development of modern technologies. A generally known and frequently 

repeated statement that we live in the age of technology can no longer be considered a 

mere cliché. As such, today´s children, who are used to working with technologies of all 

kinds from the earliest age of their lives, will most certainly insist on including these into 

their school life as well. As Jones states in her article, teachers “are encouraged to 

integrate technology into their lesson plans; they are told that technology is an 

indispensable tool for learning. And teachers are listening. According to recent surveys, 

most teachers believe that technology has improved student learning” (35).  

Under the term technical support all sorts of tool can be imagined. From the most 

traditional and obvious ones, we may list a radio or CD player and television with DVD 

or, today much less frequently video player. Some of these devices might have been (or 

sometimes still are) used in situations when the teachers did not have enough material, 
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inspiration or energy to lead the lesson themselves: “This is the obvious way of using 

visual equipment: sit the students in front of the TV. Switch it on. Let them watch. This 

is the classic lazy teacher´s lesson” (Scrivener 350). Although it needs to be admitted that, 

obviously, even nowadays there are lessons in every teacher´s career when he or she takes 

advantage of these “lazy” lessons, today´s pressure of modern technologies does not 

allow the teachers to rest – on the contrary. Most of the technical support the teachers use 

in their lessons today usually require high level of their own activity or, at least, careful 

supervision. Into the list of technical devices and tools the following may be included: 

 Radio and CD player 

 Television with DVD player 

 Projector and projector screen 

 Computers, laptops, tablets 

 Interactive board  

Especially with the last two items, it is clear that in both cases, i.e. either only teacher or 

both the teacher and the students using the devise in the lesson, there is not much space 

for the teacher to relax.  

There is no official document researching the level of readiness of Czech primary schools 

to technical support using. There are still primary schools in our country which follow 

the model of technical support usage described by Scrivener ten years ago; there are, on 

the other hand, primary schools using tablets as a completely natural tool while teaching 

and learning and both the students and the teachers are perfectly used to it. Such 

dissimilarity is caused not only by the financial gap currently existing among Czech 

primary schools but also by the fact that there are many teachers who are either unwilling 

or unable to use the modern technologies properly; it is a mere fact that, especially due to 

rather high age average of the teachers at Czech schools, many teachers do not want to 

accept new trends and include them into their teaching. 

1.2.2. School environment and Internet 

One of the most frequently used means of technical support in our teaching is the access 

to the Internet. Online resources alongside with virtual communication are the key aspects 

of our everyday lives, all professional, students´ and private as well. Nevertheless, for an 

inexperienced Internet user it may be extremely problematic to choose from the online 

menu which is being constantly offered to us. A teacher who decides to use Internet 
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resources in the lesson should never do it without previous careful preparation; not every 

material is suitable for our teaching. Once a teacher manages to sort out these materials, 

he or she can teach the students to do it as well. Josef Prokeš supports this fact in his book 

Člověk a počítač by these words: “First and foremost, we should teach our pupils and 

students to orientate within the tangle of information, sort out the findings to the 

important, less important and complementary ones and separate these form the 

information ballast which is, concerning its amount, prevailing. After all, the core of 

functional literacy dwells in the active ability to work with information: the chain of 

searching, sorting out, re-searching, combining, creating own opinion and defending it at 

the end.” (69). Nevertheless, it may be false to think that the generally acknowledged 

truth that today´s children are born into the digital age (and hence are frequently labelled 

as a digital generation) can be applied with no limits and boundaries. It is, naturally, a 

fact that children who are momentarily attending primary schools are equipped with an 

amazing computer literacy; they can handle all the electronic devices without any 

troubles, they are able to find a piece of information on the Internet faster than they would 

be to open a book and being online every minute of the day is just as natural for them as 

it is to breathe. 

It is, therefore, a question what a teacher can offer to such generation. Prokeš´s 

aforementioned words partly provide a possible answer. A today´s teacher, although not 

born with a laptop in his or her hands as the today´s children almost are, needs to be, 

ignoring the apparent obstacle, ahead of the pupils in many ways; the ability of sorting 

and transferring online data is only one of them. “What we as teachers do is of 

incomparably greater influence than that which we say or write on the board. After all, 

we teach unconsciously as well – by how we treat our students. We represent a model of 

humanity for them, an illustration of a personality; in other words, we pedagogically 

model them.” (Prokeš 72).  

1.2.3. TEFL and Internet 

As English is nowadays the worldwide-dominating language, all kinds of material which 

may enrich our English lessons are available online – from mere entertainment to the 

most serious academic resources. This reality provides the English teachers with an 

immense range of options to include the Internet into their lessons; pupils and students 

may easily work with British, American or any English-speaking-country daily press, 

today commonly available in their virtual versions, watch TV news, series, stand-up 
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comedies or cartoons, listen to music. Their vocabulary range is frequently being 

improved due to playing online computer games where they not only need to know the 

vocabulary range but also are often forced to communicate with other players, usually 

from other countries all over the world and, logically, speaking exactly in English. Last 

but not least, English penetrates even the mother tongue communication the children use 

daily – all of it influenced by the Internet. It is therefore crucial that the English teacher 

him or herself would not only be aware of these possibilities but was also able to use 

them, work with them actively, present and transfer them to the students and effectively 

utilise them. There is, however, a difference between Internet communication and the 

usage of the Internet for the purpose of teaching and learning. These two aspect of the 

Internet usage will be briefly described below.  

Internet communication  

Human communication has transformed greatly within last decades. It is now entirely 

natural to communicate via the Internet, no matter whether the purpose of our messages 

is of private, school or professional nature. Thus, similarly to almost all other areas of our 

lives, also the communication between the school and its students (and their parents) has 

changed to the prevailingly virtual one. Primary schools have their own websites, 

frequently with blogs for both children and parents; the pupils´ school results are available 

online, important notices about their children´s school life are delivered to the parents 

through email and even absence of the children can be often excused electronically. In 

such environment, it would seem illogical to require that the children themselves could 

not communicate with their teachers virtually as well. It is extremely important for the 

teachers to follow their students´ needs not only within the field of teaching and learning, 

but also concerning the contact through which the both sides interact. 

“The way we share information is becoming a piece of information itself (…) as the 

device itself represents a certain message. The use of a new device has, according to 

McLuhan (2000), greater social and psychological impact than the content of the message 

itself – especially in the virtual environment where new ways to share a message emerge 

constantly is such reality worth thinking about.” (Šmahel 101). Based on these words, it 

is crucial to realise the way we communicate with our students matters a lot. In the age 

of virtual communication, teachers simply cannot rely on oral or on-paper written 

interaction only.  
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Šmahel (101) suggests a classification of online communication according to the nature 

of the shared message; he distinguishes four types of online interaction: 

 texts – e.g. e-mails 

 visuals – e.g. sending pictures and photographs 

 sounds – e.g. audio recordings 

 multimedia – a combination of visuals and sounds, e.g. a videoconference 

One of the most important aspects of online communication is, however, its relation to 

the context of time. Interaction through the Internet allows its users communicate both 

within the real as well as delayed time. Šmahel (102) defines these two ways of online 

communication as follows: 

 synchronic communication – both members of interaction must be connected to 

the Internet at the same time, i.e. they communicate or “talk” at the same time  

 asynchronic communication – simultaneous online presence of the members of 

communication is not required, i.e. the users collect the message with a time delay, 

at the moment they reconnect to the Internet again 

It is important to keep in mind that the communication itself does not represent education, 

i.e. communication should never be confused with teaching; the simple fact a teacher is 

able and willing to communicate with the students via the Internet does not necessarily 

mean he or she uses the Internet in teaching and learning. However, the way we 

communicate with our students is extremely important and has a huge impact on the 

whole educational process.  

Online teaching and learning 

“Online teaching and learning is factually-delivered instruction via the Internet. Online 

instruction includes real-time (synchronous) and anytime, anywhere (asynchronous) 

interactions” (Feldman and Zucker 5). In their handbook Teaching and Learning Online, 

these two authors define the principles of online teaching and learning. Concerning the 

types of the teaching and learning process within the context of time, the following 

division is suggested by the authors (Feldman and Zucker 6): 
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Synchronous teaching and learning: 

 live chat  

 audio and video conferencing  

 data and application sharing  

 shared whiteboard  

 virtual "hand raising"  

 joint viewing of multimedia presentations and online slide shows  

 

Asynchronous teaching and learning: 

 e-mail  

 threaded discussion  

 newsgroups and bulletin boards  

 file attachments  

 

In this classification, we may observe great similarity with Šmahel´s types of interaction; 

such reality supports the statement that online communication and online teaching and 

learning are two aspects both independent and not-to-be confused as well as aspects 

dependent, highly interconnected.  

There are, of course, many advantages online lessons can bring to both teachers and 

students. Feldman and Zucker list a great deal of them; for illustration, we may emphasise 

e.g. the student-centred style of learning, collaborative learning or expansion of the reach 

of the curriculum. On the other hand, dangers of online courses also inevitably emerge. 

As Bonk suggests, a “confusion swells as education explores dozens of e-learning 

technologies (for example, electronic books, simulations, text messaging, podcasting, 

wikis, blogs), with new ones seeming to emerge each week. Such technologies confront 

instructors and administrators at a time of continued budget retrenchments and rethinking. 

Adding to this dilemma, bored students are dropping out of online classes while pleading 

for richer and more engaging online learning experiences.” Having taken this warning 

into account, it needs to be stated that it is important for schools, teachers and even 

students not to insist on the excessive usage of new technologies and online courses by 

hook or by crook. Although Feldman and Zucker focus primarily on online courses as 

wholes, i.e. courses which are exclusively taught virtually, there is no limitation for a 
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teacher to include online teaching and learning into his or her classes only partly, i.e. 

combine both real-life and online teaching and learning. 

1.2.4. TEFL and social networks 

Online communication traditionally used today usually combines, as described above 

according to both Šmahel´s classification, all four types of message sharing as well as 

both types of interaction in relation with time, i.e. synchronous and asynchronous, as also 

described by Feldman and Zucker, to a certain degree. However, it is a particularity of 

social networks and Facebook in particular that almost all of these features appear 

equally.  

Facebook provides a great deal of opportunities for audio-visual teaching and learning as 

well as for online communication. Although children and young adults, pupils and 

students, are not traditionally considered as clients of the school in the traditional Czech 

environment, there are certain aspects of the world of business which could be applied to 

the modern trends in education. “Proper businessmen are there where both their existing 

as well as potential clients are. And these are increasingly more often active on social 

networks” (Kulhánková and Čamek 77). As Facebook is the most used of all social 

networks in the Czech Republic and, especially among the children and young adults, the 

most used online tool in general, it seems to be the most convenient means for a teacher 

who wishes to include online teaching and learning into his or her lessons.  

 

2. Facebook and other social networks 

As already mentioned in the previous section, it is nowadays a generally acknowledged 

fact that the Internet and, speaking more broadly, virtual life, are inseparable features of 

human existence in 21st century. It is therefore no wonder that the whole understanding 

of social interaction and relationships in general undergo extreme changes. Our 

perception of what is called a social community is seen through the prism of our virtual 

self.  

Human beings interact, create and maintain relationships with other people naturally; 

from this point of view, a phenomenon of social networking is by all means primarily a 

sociological term and only secondly an expression known to us today from the field of 

online communication. As Pavlíček states in his book Nová média a sociální sítě, the term 
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was firstly defined by a sociologist J. A. Barnes in 1954 (126), i.e. a long time before the 

mass spread of today´s social networks, such as Facebook, MySpace or Twitter, could be 

observed. What, however, remains mutual for social networking form both – the original 

as well as the contemporary points of view – are the essential assumption for realising, 

keeping and fulfilling the purpose of this type of human interaction. Pavlíček compares 

two sets of these assumptions: Mládková´s model of domain (i.e. a shared topic), 

interpersonal relationships and information sharing, and Hoadley´s point of view which 

judges community through the set of conditions necessary for successful interaction, 

namely content, conversations, connections, information context and purpose (128). 

Nevertheless, with a careful look at whichever of these descriptions, we may observe a 

simple and universal scheme of both real and virtual social interaction. 

For the purpose of a description of virtual social networking, a simple and clear model 

was defined by Robert Metcalfe, the co-founder of Ethernet, who set a rule today known 

as Metcalfe´s Law. This model depicts the possible interconnections of virtual users of a 

social network in relation to the number of their mutual relationships within the web: 

“Metcalfe in fact defined the relationship between the number of users and the benefits 

of the technology for each of them. Only if a new technology is used by many people, it 

can be useful. In other words, the more people use a product, service, standard or a 

software, the more valuable the net is for the users and the more users are attracted by it.” 

(Pavlíček 126). This pattern, showing how the amount of interpersonal relationships 

increases with rising number of mutual interconnection, can be easily seen in picture 1 

below: 

 

Picture 1: The Metcalfe´s Law displaying the mutual interconnection of virtual social interaction in relation 

to the number of shared contacts (Santoso). 
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Having taken this simple yet perfectly valid model into account, there can be no doubt 

whatsoever about justifying the reasons of such a mass usage of online social networks, 

most specifically of Facebook.  

2.1. A history of Facebook 

Although today the most spread of all present social networks, it is obvious that even such 

a great phenomenon as Facebook could not possibly gain its worldwide popularity all of 

a sudden. Facebook, as we know it today, was at least at its very beginning a combination 

of ideas from several other projects invented either by the founder of Facebook Mark 

Zuckerberg himself, or by different programmers or programming teams from the USA.  

2.1.1. Course Match, Fasemash and Thefacebook 

A programme called Course Match was created by Zuckerberg the very first week of his 

Harvard studies in 2003. The principle of the project was rather simple: “through this 

project, it was possible to observe which seminars are attended by individual students. 

(…) You could take a look at the subjects and see the list of registered students, or you 

could click on a student and see which subjects he or she attended.” (Kirkpatrick 19)3. In 

his own words, Zuckerberg “created this programme to find the ways to stay in touch 

with other people” (Kirkpatrick 20), therefore one of the core ideas of Facebook as we 

know it today. 

As Course Match became immensely popular among Harvard students, Zuckerberg 

decided to create another programme. His second success was called Facemash and its 

primary idea was to find Harvard´s most attractive students. The students were grading 

their classmates on the basis of their photos which Zuckerberg acquired through so called 

facebooks, Harvard´s official files of the students, all available online. However, 

Facemash soon faced certain complaints from both the students and teachers and it was 

eventually cancelled. 

Nevertheless, Course Match and Facemash provided Zuckerberg with core ideas for his 

later project which he called Thefacebook. It was registered in January 2004 and officially 

launched on 4th February. As Kirkpatrick quotes, the homepage of Thefacebook stated: 

                                                 
3Kirkpatrick, David: The Facebook Effect (Czech translation Danihelková, Helena: Pod vlivem 

Facebooku). For the purpose of this thesis, the translations form Czech to English were performed by the 

author of the thesis as the title in its original version is in long term unavailable in the Czech Republic. 
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“Thefacebook is an Internet address book connecting people from different social 

networks from individual residence halls. The service was launched for the Harvard 

University users. You may use the service for: Looking up people from the school; 

Finding out who attends the same classes as you do; Looking up friends of your friends; 

Examining the visual picturing of your own social network.” (28). Thefacebook soon 

became a favourite network also behind the borderlines of Harvard, spread to other 

universities and the number of its users grew rapidly. The table below displays the growth 

of the users of Thefacebook within the first year of its existence. 

Time period Number of active users 

February to the beginning of March 2004 10 000 

February to the end of May 2004 100 000 

February to the end of August 2004 200 000 

February to the end of November 2004 1 000 000 

Table 1: The number of active users of Thefacebook within the first year of its existence (Kirkpatrick 32, 

34, 39, 57, 91). 

2.1.2. Facebook  

The way people used to keep in touch in the past was completely disrupted by the 

revolution Facebook brought. Already at its very beginnings, the social network caused 

that the students who were using it stopped noting their classmates´ phone numbers and 

email addresses to their notebooks, up-to-then so well-liked yearbooks were eventually 

losing its popularity (Kirkpatrick 81, 83). Due to the extremely simple access to all people 

and hence their contacts one needed and wanted to be in touch with, the decline of 

physical paper agenda was just about to fully begin.  

After founding a company, already carrying the name Facebook, in the autumn 2005, the 

number of the users of the social network increased as secondary school students started 

to use it as well. “By the fall of 2005 the company covered the whole college market – in 

America, 85% of university students was using the service and 60% of them were daily 

users. (…) Broadening the service to high schools seemed like a completely logical step” 

(Kirkpatrick 131). The success came extremely quickly and within a few months, in April 

2006, the number of high school users also crossed the one million milestone (Kirkpatrick 

136).  
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2.2. Facebook: a unique worldwide phenomenon 

It is generally acknowledged that Facebook is nowadays the most spread and used of the 

social networks currently existing in the online world; the question, however, emerges: 

how is it possible that one social network can become such a phenomenon? An opinion, 

in past widely believed that Facebook gained its immense popularity due to its elite 

nature, i.e. created by students for students (and, even further, primarily for Harvard and 

other Ivy League4 students) can obviously no longer be valid. As Facebook is now used 

all over the world, by children, young adults, adult users and seniors as well, it has become 

a tool of everyday use for anybody who is connected to the Internet. The phenomenal 

nature it carries nowadays is therefore to be searched for elsewhere. 

As Kirkpatrick points out, “a great deal of the students´ activities on Thefacebook was, 

since its very beginning, driven by these young adults´ hormones” (29). It may therefore 

seem clear that the explanation for the worldwide success of Facebook is to be found not 

only within the cleverly handled business strategy of its founders, but also and perhaps 

more importantly within the fields of psychology and sociology.  

In his book Psychologie a internet, Šmahel suggests an easy yet perfectly valid reason for 

such extreme popularity of social networks among young adults, rooting in their needs of 

identity searching and establishing: “One of the basic tasks of the adolescents is to deal 

with the question of their own identity” (50). This task is, according to Šmahel, 

accomplished through the new ways the young adults can discover in their 

communication and contact making: “The young adults enter new intimate relationships, 

seek after groups within which they have the feeling of a membership. These relationships 

are a part of the new identity exploration. On the Internet, the adolescent users may find 

almost an infinite number of people and groups suitable for communication” (51). 

Having questioned the identity exploration, we may wonder whether the identity the 

young people establish while being connected to the Internet, i.e. their online identity, is 

distinct to their offline, non-virtual life one. Many experts deny the truth of such statement 

these days and claim that children and young people do not distinguish between the 

                                                 
4Ivy League is an elite association of eight private US universities: Brown, Columbia, Cornell, Dartmouth, 

Harvard, Pennsylvania, Princeton and Yale (www.ivyleague.com). 
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Internet and non-Internet reality; the era of so called Digital Natives5, in other words the 

generation of young people who have been used to being online from their very early 

years of life, is believed to function online and offline at the same time: “From the 

perspective of a Digital Native, identity is not broken up into online and offline identities, 

or personal and social identities. Because these forms of identity exist simultaneously and 

are so closely linked to one another, Digital Natives almost never distinguish between the 

online and offline versions of themselves. They establish and communicate their identities 

simultaneously in the physical and digital worlds.” (Palfrey and Gasser, 20). Thus, it 

needs to be stated that both online and offline identities young people create, explore and 

establish during their growing up are inseparably interconnected. Having understood that, 

it should seem logical that a social network of such an international expansion as 

Facebook is will surely provide young people with the grounds necessary for their needs. 

Alongside with the aforementioned explanations, i.e. both psychological and sociological 

as well as marketing reasoning of the phenomenal success of Facebook, one more of many 

important aspects affecting the worldwide spread of the usage of this social network needs 

to be discussed. With constantly growing multiculturalism, possibilities of travelling, 

working or studying abroad, Facebook is a tool for anybody to be connected with a person 

of the other hemisphere of the world any time they wish. Facebook has become a public 

means of interconnection of the people of the world; one of the official logo of Facebook, 

emerging at the home page of the social network and presented below in picture 2, 

displays exactly this fact.  

                                                 
5Palfrey and Gasser distinguish between the terms Digital Natives, Digital Settlers and Digital Immigrants. 

The authors classify these groups according to their naturally acquired or, on the other hand, learned online 

behaviour. Digital Natives are those Internet users who “were all born after 1980, when social digital 

technologies, such as Usenet and bulletin board systems, came online. They all have access to networked 

digital technologies (2). Digital Settlers are those users who “though not native to the digital environment, 

because they grew up in an analogue – only world – have helped to shape its contours. These older people 

are online, too, and often quite sophisticated in their use of these technologies, but they also continue to 

rely heavily on traditional, analogue forms of interaction. Others less familiar with this environment; Digital 

Immigrants learned how to e-mail and use social networks late in life” (4). 
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Picture 2: A homepage logo of Facebook displaying the interconnection of the world´s users of Facebook 

(Facebook: Home page)6. 

To conclude, it may be said the worldwide phenomenon of Facebook is caused by two 

factors: the primary needs the (mostly) young people require in their lives – easy access, 

space to create and explore their identity, simple way to communicate and share ideas, 

and a perfect marketing strategy which stood behind the business of the company. 

2.2.1. Users of Facebook in the world 

It may seem the success and expansion of Facebook must have reached its top, yet the 

opposite is the truth. The predictions about the growth of the social network not only 

proved to be correct, they even exceeded all the expectations. Kirkpatrick states that the 

predictions that the number of Facebook active users would reach 275 million by the end 

of year 2009 were generally considered to be completely unreal; however, the real and 

final number was in fact 350 million Facebook users and the it was growing one million 

every other day (241). It also needs to be pointed out that Facebook itself is highly 

multicultural: “by the beginning of year 2010 Facebook was speaking 75 languages, i.e. 

98% of the world´s population” (Kirkpatrick 242). During that particular year, the 

prediction was made that by the end of 2010, the number of active Facebook users should 

hit the milestone of 400 million with a gradual growth of 25 million of users a month 

(Kirkpatrick 293). 

                                                 
6Hereafter, all the pictures displaying certain parts of individual websites (e.g. Facebook), are screenshots 

of these websites taken by the author of this thesis.  
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There are many online tools able to trace the growth of Facebook population. One of the 

most frequently used is Facebook Global Monitor which has been developed and is used 

primarily by the company of Facebook itself. According to the data available on the pages 

of Facebook, the number of daily active users of Facebook in March 2015 was 936 million 

and the number of monthly active users 1.44 billion (Facebook: Investor Relations).  

2.2.2. Users of Facebook in the Czech Republic 

In August 2011, the number of Facebook users in the Czech Republic was slowly but 

surely threatening the milestone of 3.5 million users and thus approaching the status of a 

social network used by more than half of the adult Czech population (Dočekal). 

Nevertheless, a precise number at that time was not to be revealed: “it is important to 

emphasise that these numbers are not of comparable metrics as Facebook denies to state 

any specific information, numbers and data” (Dočekal). As the statistics of European 

social network usage from February 2014 claim, the number of Czech users of these sites 

reached the number of 4.2 million7 (Kemp).   

2.3. Legal conditions and rules of Facebook 

The time when only a student of the Ivy League could take advantage of the service of 

this particular social network ceased a long time ago. The luxury of the reality that 

anybody with an Internet connection can found a Facebook account inevitably brings 

many risks and disadvantages. There is now no way of finding out whether the person 

represented by a name and profile picture really is the person sitting at the laptop at home, 

there is no way of proving a child with a Facebook account has reached the age boundary 

required by the Facebook policy, although both aforementioned problems are directly 

against the basic laws of the Facebook user. The following picture displays these rules 

and Facebook the user´s duties: 

                                                 
7In his article, Kemp deals with the numbers of social network users in general, i.e. does not deal specifically 

with Facebook. However, social networks he takes into account are those not very or even not at all used 

in the Czech Republic. As such, minimal attention can be paid to these and the number stated above may 

be considered valid for Facebook users.  
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Picture 3: Registration and Account Safety policy of Facebook (Facebook: Statement of Rights and 

Responsibilities).  

2.4. Internet and Facebook at school 

As already stated earlier in this thesis, using the Internet in the teaching and learning 

process is a phenomenon appearing in the society more and more every year. Although 

Czech schools generally do not use the concept of online teaching and learning in its most 

extreme way (i.e. the teacher teaching via the Internet, without the need of him or her and 

the pupils being present in the classroom), Internet sources surely are gaining ground in 

the Czech educational system.  

Based on an unofficial survey at ZŠ Chvaletická primary school, most of the teachers use 

the Internet directly in their lessons; from the most common ones the social network 

YouTube was being named, TV broadcast online archives were on the second place and 

pictures and photos accessible through Google were the third. It is therefore apparent that 

most of the online teaching takes place via showing and presenting online materials to the 

pupils without the children being actively involved in the process. 

As it will be obvious later in this thesis, a majority of today´s school children older than 

13 years have their own Facebook account and most of the teachers under 35 years do 

possess one as well. This fact may lead us to the question whether and how we might use 

the social network in our teaching and learning process and therefore engage the pupils 

into the virtual education. As there are almost no teachers doing so at present, some of 

the crucial aspects of including Facebook into the TEFL should be talked through. 

Probably the most important one is the question of the online safety. 
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2.5. Online safety 

There are, of course, many risks which need to be kept in mind when using the Internet 

in our teaching and which always inevitably emerge. One of the greatest and, 

unfortunately, most undervalued one is the online safety. Although the situation has 

improved significantly in recent years, there are still many teachers and much more 

children who do not realise the dangers Internet may offer. Out of many possible threats, 

we may emphasise Internet addiction, cyberbullying, danger of children´s pornography 

or stalking. All of the aforementioned are, obviously, a sad yet genuine reality the children 

may encounter online. Palfrey and Gasser, however, claim that all these threats should 

not be a reason for forbidding children to use the newest online technologies: “The 

challenge is to ensure that young people have the skills and the tools they need to navigate 

these new, hybrid environments in ways that keep them safe, online and offline” (85). To 

achieve and accomplish this goal successfully, primarily the teachers themselves need to 

be acquainted with the rules of online safety. 

According to the Education Act No 561/2004 Collection of Law, “the name of a legal 

person or organisational unit of the state or a part thereof carrying out activities under 

sub-section 8 (7) must always include a denotation of the type of school facility to perform 

institutional education, protective education or preventive educational care if it carries 

out the activities of this kind of school facility” (7). A part of this preventive programme 

is, with no doubt, a question of online safety and protection8.  

Due to that, rather an extensive preventive programme has emerged in the Czech Republic 

in recent years. A project called Bezpečný internet9 was established in year 2010 and it is 

currently the most known and used platform of online safety in the Czech Republic 

(Facebook: Bezpečný internet). Its purpose is rather clear and straightforward: “The 

project Bezpečný internet has been created with the aim to demonstrate the many risks 

connected with the usage of the Internet, but also to introduce the ways to defend 

ourselves against these effectively. (…) It addresses distinct target groups of the Internet 

                                                 
8Preventive educational care to be understood as Primární prevence, a duty of each and every Czech primary 

school to provide to its pupils by the Preventive Methodist (metodik primární prevence), stated in Education 

Act No 561/2004 Collection of Law (Školský zákon 561/2004 Sb.)   

9The project Bezpečný internet will be referred to under its original Czech name in this thesis as there are 

more projects currently existing in the Czech Republic, one of which is called safeinternet.cz and thus these 

two projects could be confused.  
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users and through illustrative examples helps to develop correct habits of online safety.” 

(Bezpečný internet: O projektu). The project offers a variety of suggestions, sets of advice 

and useful tips for all sorts of Internet users, specifically aiming individual target groups, 

i.e. parents, children, teachers and school as well as users according to the level of their 

Internet-using skills. Picture 4 displays the front page of the project´s website. 

 

Picture 4: Target groups of Internet users in the project Bezpečný internet (Bezpečný internet: Home 

page).10  

2.5.1. Facebook safety 

It is, after creating a Facebook account, every user´s right to set his or her own privacy, 

i.e. to design the visibility of personal information, profile updates or sharing of photos 

and videos to other people. There are many restrictions available within the section of the 

privacy settings – from the public visibility, i.e. such where every other Facebook user 

                                                 
10As the website does not offer its English language version, this footnote will provide the reader of this 

thesis with the English translation of the language used in the picture 3, concerning the five categories 

available. 

Beginner User: “How to browse the web carefully”; “What to pay attention at during online 

communication” 

Advanced User: “Rules for your computer´s safety”; “The improvement of your online banking protection” 

Parents: “Recommendations every parent should be familiar with”; “Risks of social networks” 

Children: “Have a look at the comic book stories”; “Follow the ten commandments of safe Internet” 

Schools: “Tips for classes”; “Laws to be followed”. 

 

http://www.bezpecnyinternet.cz/
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can see the posts, photos etc., to the most private, i.e. when only the user (profile owner) 

can see them. The privacy settings include all areas of the Facebook profile: general 

information about the user, privacy of posts, photos etc., mobile phone application 

security and many others. Picture 5 demonstrates the areas of possible Facebook privacy 

settings; picture 6 shows the options of visibility for other Facebook users.  

Picture 5: Facebook Privacy Settings and Tools (Facebook: Settings).  

 

Picture 6: Options of visibility of personal information, profile updates (e.g. posts, photos etc.) to other 

Facebook users (Facebook: Settings).  
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Despite the seemingly very well elaborated set of privacy settings, the truth remains that 

the basic, original settings are always set as Public. As such, less careful beginner 

Facebook users can easily fail to notice the exposure of their profiles and all the personal 

information they contain to the whole Facebook community. This danger, again, naturally 

affects primarily the children. It is therefore the task of the parents, teachers as individuals 

and schools as institutions to provide the children with the essential knowledge about the 

safe online and Facebook behaviour. This statement brings us, once again, to the fact that 

even very experienced teachers should not debase the role Facebook plays in the lives of 

today´s children and by no means underestimate its power and impact.  

2.5.2. Under 18-year-old Facebook users 

As clearly visible from picture 3, point 5 of Registration and Account Safety Facebook 

policy states that no user under the age of 13 can create and use Facebook. As it is legal 

to create a Facebook profile if being only older than 13, there is no permission required 

from the side of the parents or legal representatives for under 18-year-old Facebook 

registration applicants. Traditional full-age laws valid and acknowledged in our country 

therefore do not apply on the policy of Facebook.  

To prevent, at least formally, under 13-year-old children to create a Facebook account, 

an obligatory category to be filled in while creating it is the information about the date of 

birth, specifically the year. It is, however, a task easy enough for a child of the age of, 

let´s say, 9 to count the year which would make him or her old enough, i.e. at least 13, to 

create a profile. As already mentioned before, there is no way to find out if a 13-year-old 

child on Facebook really is that old. This responsibility, therefore, remains within the 

hands of the child´s parents; yet, there are, obviously, many under 13-year-old Facebook 

users. 

2.6. Summary 

Facebook is surely a worldwide phenomenon. What started in 2003 as a project, created 

by Mark Zuckerberg, keeping in touch students of one of the Harvard´s colleges has 

become a mass means of interaction all over the world. During twelve years of its 

existence, this social network has covered majority of the world´s online human 

interaction and the number of its active users increases every day. Similarly as in many 

other countries, also in the Czech Republic Facebook is the most used of all social 

networks.  
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According to the official Facebook policy, an account can be created by a user older than 

13 years. Despite the obligatory category of the year of birth to be filled in during the 

registration, there is no way to guarantee the truthfulness of the information a child 

provides about the age; it is therefore a task of the parents and schools to provide the 

children with the core knowledge about safe online behaviour as there are many dangers 

and risks the children may encounter online these days. 

 

3. Summary 

The situation in TEFL has changed dramatically over the last century both all around the 

world and specifically in the Czech Republic. From very strictly defined methods and 

approaches which dominated TEFL especially in the first half of 20th century (namely the 

Grammar-Translation Method or the Audio-Lingual Method) the second half of the last 

century tended towards modern methods and approaches, abandoned teacher-oriented 

style of teaching and learning and started to emphasise the learner as the centre of the 

process. While the earlier of the 20th century halves prohibited mistakes and focused on 

the perfection in foreign language learning, i.e. accuracy, the later emphasised fluency 

and a phenomenon called the Communicative Approach. On the verge of 20th and at the 

beginning of 21st century a tendency towards eclecticism might have been observed; this 

tendency is generally valid up to these days. As such, most English teachers combine the 

features of both the so called traditional as well as modern methods and approaches, 

emphasise accuracy as well as fluency (depending on the context of the teaching and 

learning process) and create their own, sometimes very individual style of TEFL. 

With rapid changes in the society of 21st century, the Internet is an inevitable part of our 

lifestyle. As such, it is more and more common to engage the virtual world into the 

educational process as well. Schools that wish to use modern technologies in their TEFL 

need to be, however, equipped with certain devices. The problem of insufficient financial 

support often rules the schools out of following the newest trends in TEFL and the use of 

the Internet in the lessons remains impossible. 

Where the technical equipment of the school allows the teachers to use the Internet in 

their teaching, visual and audio materials prevail; most often the teachers use videos from 

YouTube, photos from Google and online TV broadcast. Mutual use of social networks 
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among the teachers and the pupils still does not have a dominant place in TEFL in the 

Czech Republic.  

Facebook, a rather new social network, has existed since 2003 and nowadays is the 

world´s most used social network. This fact is true also for the Internet users in the Czech 

Republic. The majority of school children who are older than 13 (i.e. the age from when 

the use of Facebook is officially legal for children) are Facebook users.  

Not only at school, the question of online (and therefore Facebook) safety needs to be 

emphasised. It is important for the Internet users to be familiar with the dangers and risks 

there are online. As such, the teachers who wish to work with Facebook as with the means 

of communication, teaching and learning should firstly know about these and later be able 

to provide the pupils with all the information necessary.  
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Practical part 

Having examined the theoretical background of TEFL with the support of the usage of 

modern technologies and online teaching and learning, specifically via the social network 

Facebook, the aim of the practical part of this thesis is to find out whether and how the 

inclusion and use of Facebook in the TEFL at the second level of Czech primary schools 

may improve the process of teaching and learning English.11 

4. Research procedure development 

To perform the research successfully, rather an extensive method development process 

was required. However, as the project of Facebook communication and teaching and 

learning had been developed earlier than the topic of this thesis was formulated, certain 

steps had been clearly performed without any notion of future academic research. 

Nevertheless, as the project has become the just mentioned research, these steps are also 

crucial for the description of the method development as a whole.  

The development of the research procedure consisted of several seemingly independent 

yet highly interconnected steps. The first of them was provided by the initiation of the 

project which preceded the research of this diploma thesis; this initiation phase will be 

described in chapter 4.1. Project Facebook background. The second, essential phase of 

the method development, was a careful choice of the place where the research would be 

held, time during which it will be performed and the respondents who will participate in 

the research. This phase was inseparably connected to the background of the project. Both 

the school with its pupils and the stretch of time were selected even before the beginning 

of the research. These aspects will be described within the chapter 5.1. Aims, 5.2. 

Research environment and 5.3. Respondents. The last phase of the research procedure 

development process consisted of the preparation of the testing materials which were 

needed for the successful performing of the research. This phase will be focused on in 

chapter 6.1. Preparation of the testing materials.  

                                                 
11All the research and its background was performed at Prague primary school ZŠ Chvaletická where the 

author of this thesis works at the position of an English teacher. All the research was thus lead by the author 

herself during her English lessons and with the pupils she herself teaches.  
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4.1.  Project Facebook background 

As already stated within the theoretical part of this thesis, today´s children, i.e. the 

generation of Digital Natives, are used to communicating via the Internet completely 

naturally. Having acknowledged this as a fact, an attempt to improve and accept such a 

way of communication with the pupils was already intended during the last school year, 

i.e. school year 2013/2014.  

Within this period of time, from September 2013 to June 2014, an e-mail address with a 

password known to all the members of one study group, i.e. the pupils and the teacher, 

was created. The purpose of this email address was simple: the teacher could send 

information, homework or study material to this address, the pupils could check their mail 

there and, if in need, they could contact the teacher easily with any questions, problems 

and so on. Unfortunately, this attempt proved unable to survive and keep its existence. It 

emerged soon that the pupils did not use the e-mail, neither their own nor the group one. 

In the subsequent (and unofficial) survey among the children it became apparent that only 

two pupils in one group (of the total number of fifteen pupils) and three pupils (in a group 

of fourteen pupils) checked the e-mail regularly. The rest of the pupils either checked the 

e-mail only occasionally or in need of contacting the teacher, or not at all. Although the 

email remained functioning till the end of the school year, on the verge of spring period 

there was in fact no one to use it anymore. These findings were thus the first impulse for 

the teacher to start thinking about another, more effective way of school online 

communication and teaching and learning; already at the end of the school year 

2013/2014 the first idea of the project Facebook appeared.  

4.1.1. Project Facebook development 

Project Facebook was invented by the author of this thesis during the summer holiday in 

2014. The idea was based on the presumption and another unofficial survey among the 

pupils that the vast majority of them use Facebook daily and thus the obstacle caused by 

the demand of switching between two online communication devices, i.e. Facebook and 

not very much used e-mail, would disappear. A key request on the project, however, 

needed to be the compliance of the legal conditions; as such, only the children older 13 

years could be included into this project. Therefore, it emerged that pupils of the 8th and 

9th grade would be chosen for the pilot version of the project. 
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During the preparation week before the beginning of the school year 2014/2015 in August 

2014 the project was introduced to the headmaster of the school and to ZŠ Chvaletická 

Citizens´ Association12, which consists of the representatives of the teachers of the school 

and the pupils´ parents and the project was approved. By the beginning of the school year, 

an informing note was prepared for the parents of the pupils who were about to be a part 

of this project and a Facebook account of the teacher was created (for the original version 

of the informing note about the project Facebook see Appendix 1).  

4.1.2. Creating the Facebook account 

Before creating the teacher´s Facebook account, several aspects of the new project had to 

be taken into consideration. First, the crucial and earlier repeatedly mentioned online 

safety had to be provided. The aforementioned informing note for the parents thus also 

functioned as a preventive move. All the pupils had to be informed about the safe online 

behaviour as well; an entry about this preventive schooling was recorded into the class 

register.  

Although it has been said that the vast majority of the Digital Natives generation uses 

Facebook daily, there are still children who do not have a Facebook account. These pupils 

have variable reasoning for not having one – in most cases, these are the children who 

themselves do not want to use Facebook; less frequently these children´s parents do not 

wish them to use it. Having anticipated the appearance of such pupils, an alternative way 

of communication and online teaching and learning had to be provided for these children 

so that there would not be any discrimination for those not using the social network. After 

a mutual agreement with this minority group an e-mail way of contact was accepted. The 

numbers of pupils using and not using Facebook are shown in Table 2 below. As clearly 

visible, the minority group was represented by one pupil only. 

 

 

 

 

                                                 
12By ZŠ Chvaletická Citizens´ Association an official organization called Občanské sdružení při ZŠ 

Chvaletická is meant and referred to.  
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2014/2015 8th grade 9th grade 

Number of pupils in the group 14 13 

Pupils using Facebook 13 13 

Pupils not using Facebook 1 0 

Table 2: Numbers of pupils who use and pupils who do not use Facebook in school year 2014/2015.  

 

2015/2016  9th grade 

Number of pupils in the group 18 

Pupils using Facebook 17 

Pupils not using Facebook 1 

Table 3: Numbers of pupils who use and pupils who do not use Facebook in school year 2015/2016.  

For the creating of the teacher´s Facebook account it was crucial that her personal, private 

Facebook account was not confused with the school one. As most of the pupils 

acknowledged, they were familiar with the existence of the teacher´s personal Facebook 

account and its look, although restricted to the minimal visibility to non-friends, who, 

obviously, all the children were. To reach the distinction needed, all the pupils were 

shown the look of the teacher´s school Facebook account the very first English lesson of 

the school year 2014/2015. It was particularly emphasised that the school account consists 

of the teacher´s name as well as of the name of the school. The same procedure was 

performed again at the beginning of the school year 2015/2016 when the project Facebook 

was continuing. The group of the pupils of the 2015/2016 9th grade were familiar with the 

Project only partly (as some of them were taught by a different teacher in previous school 

years) and it was therefore crucial to familiarise them with the whole idea. Picture 7 

attached below displays the front page of the teacher´s school Facebook profile. 

Picture 7: A screen shot of the author´s school Facebook profile front page. 
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4.1.3. Online communication, teaching and learning 

Although there are many modern technologies the children use these days, Facebook 

provided the best support for the aims of the project – other ways of online 

communication usually did not provide space for teaching and learning and vice versa.  

Concerning the ways of communication, these are especially represented by today 

extremely favourite applications of smart mobile phones13, i.e. a technology almost every 

pupil possesses these days. Out of many of these apps, we may mention for example 

WhatsApp or Snapchat. The following descriptions explain the functions of these apps. 

WhatsApp “is a cross-platform mobile messaging app which allows you to exchange 

messages without having to pay for SMS. WhatsApp Messenger is available for iPhone, 

BlackBerry, Android, Windows Phone and Nokia. Because WhatsApp Messenger uses 

the same Internet data plan that you use for email and web browsing, there is no cost to 

message and stay in touch with your friends. In addition to basic messaging WhatsApp 

users can create groups, send each other unlimited images, video and audio media 

messages.” (WhatsApp.com).  

Snapchat is an app used for communicating via pictures and videos shared in real time, 

i.e. a synchronic type of online communication. “Snaps are picture or video messages 

taken and shared with friends on Snapchat in real-time. Snaps can be viewed for up to 10 

seconds, depending on the amount of time the user chooses. Snapchatters can choose to 

have their photo or video saved in their phone’s photo gallery or just sent to friends.” 

(Snapchat.com).  

As clearly visible from the above descriptions, these, no matter into which degree 

favourite apps, could not be used globally for the purpose of both communication and 

teaching and learning. Such project demands the possibility of both synchronic and 

asynchronic online communication as well as the space for sharing materials, which for 

instance WhatsApp does not provide.  

Concerning, on the other hand, the social networks convenient for teaching and learning, 

such as the well-known platform YouTube, there seemed to be a rather obvious obstacle 

of the communication channel. The videos available on YouTube can provide the pupils 

with much more than mere source of amusement they often tend to think, in other words 

                                                 
13Applications used on smart mobile phones, so called smartphones, are generally referred to as apps.  
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that YouTube does not consist of funny videos only. Using YouTube in their lessons, the 

teachers are equipped with an immense storage of teaching and learning material. On the 

scale of the pupils´ age and level of English, the teachers may choose from the alphabet, 

number or other basic vocabulary songs and games for the youngest and least advanced 

students to the recorded broadcast of the Houses of Parliament meetings for the highly 

advanced ones. Nevertheless, despite the convenience of the teaching and learning 

material, YouTube does not provide easy way to communicate within a study group.   

After examining a large number of social networks which are currently available to the 

Internet users, Facebook has come off as the best possible way. 

4.1.4. Facebook groups 

Having chosen Facebook as the platform for the online communication, teaching and 

learning, two study groups had to be created by the teacher for the school year 2014/2015 

and one in the school year 2015/2016. An advantage of Facebook groups lies in the 

principle that, if allowed in the privacy settings, one person may add a friend into such 

group without this newly added friend being a Facebook friend with the other members 

of the group. As such, the teacher only needed one of the pupils to become her Facebook 

friend and this pupil could subsequently add all the other classmates into the group. This 

arrangement was agreed by both the teacher and the pupils at the beginning of the project; 

the first befriended pupil agreed to become the mediator voluntarily. This procedure was 

thus performed in all study groups, i.e. with both the 8th and the 9th graders in September 

2014 and the 9th graders in September 2015.  

By creating these groups, a space for both Facebook communication as well as teaching 

and learning was accomplished. There are several areas which had to be available for the 

success of the project, concerning both communication and teaching and learning field. 

In other words, both the teacher and the pupils had to be provided with devices through 

which they would be able to perform the activities they required, i.e. devices to 

communicate, teach and study. Table 3 below shows the division of these areas.  
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Facebook communication Facebook teaching and learning 

Activity (interaction) Facebook device Activity Facebook device 

Private 

questions/problems 

(pupil to teacher) 

Facebook 

chat/Messenger14 

Sharing videos, 

pictures, articles 

etc. 

Study group 

Group 

questions/problems 

(pupil/pupils to 

teacher; teacher to 

pupils) 

Study group 

Group message on 

Facebook 

chat/Messenger 

Commenting on 

important events 

Study group 

Reminding homework, 

tests or other tasks 

(teacher to pupils) 

Study group Working with the 

pupils´ mistakes; 

exercise and test 

revisions 

Study group 

Table 3: Types of activities on Facebook during online communication, teaching and learning.  

 

5. Research background 

Alongside with the initiation of the project the theme of this thesis was developed; the 

idea of the project was appearing to be a convenient research topic for a diploma thesis 

as the virtual reality has already become a natural part of our lives. As such, it must have 

seemed more than logical that the Internet and its possibilities will be also interfering the 

educational process.  

5.1. Aims 

The practical part of this thesis focuses on fulfilling its aims rather than confirming or 

denying specific hypotheses; careful formulating of these aims was therefore emphasised 

over hypotheses establishing. However, it needs to be stated that it was not a primary aim 

to design a research in order to write this diploma thesis. As Project Facebook was of the 

thesis author´s primary interest, the whole thesis (including the research) was developed 

on the basis of the Project. With the ongoing Project Facebook the author started to 

                                                 
14Messenger is an app directly connected to Facebook chat; in other words, it is a Facebook chat application 

for a smartphone. As such, a message sent from Messenger immediately displays in the user´s Facebook 

chat and vice versa. 
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observe certain interesting aspects and thus the topic of the thesis was, as already 

suggested before, formulated. Originating from the first part of the author´s passive 

observation of Project Facebook, the aims of the thesis (formulated as questions) were 

defined as follows: 

1) Does the use of Facebook among the teacher and the pupils improve teacher-

pupils communication and how? 

2) Does the use of Facebook among the teacher and the pupils improve the English 

teaching and learning process and how? 

3) How time-consuming is the use of Facebook in the T/LEFL process for the teacher 

and for the pupils? 

4) Is the use of Facebook in the English learning process important for the pupils and 

how? 

Clearly visible from the partial aims stated above, the main aim of the thesis is to reveal 

if and how the inclusion of the social network Facebook into the English language lessons 

improves the teaching and learning process and the communication; to define its benefits 

as well as disadvantages and to support or, on the other hand, to discourage other English 

language teachers to initiate the use of this specific modern technology in their lessons.  

5.2.  Research environment 

The research was performed at ZŠ Chvaletická, a primary school in Prague. The school 

is attended by more than 600 pupils divided into 25 classes. The school consists of two 

buildings of which the lesser one only hosts the pupils from the first to the third grade. 

There are two indoor gyms and a large outdoor complex of playgrounds, pitches and 

courts attached to the school. There are three computer laboratories in the school 

containing more than 80 computers, the whole school then uses more than 120 computers 

and laptops; data projector with a screen or an interactive board are placed in each 

classroom (www.zschvaleticka.cz). The pupils of the school are used to working with 

technologies during the lessons from the first grade of their school attendance; technical 

support is clearly one of the priorities of the school, together with the great focus on sports 

activities and, mainly, with an extreme attention to the foreign language education.  

5.2.1. TEFL at ZŠ Chvaletická  

English is being taught from the first grade at this school, although the first two years 

TEFL is provided by a voluntary (and paid) after-school club only. This club is, however, 
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enormously favourite both among the pupils and their parents and as such is greatly 

desired. Every school year several groups of this club are opened for the children.  

The after-school English club is taught by the English teachers of ZŠ Chvaletická; English 

lessons of the club take place once a week in the duration of 60 minutes. The pupils learn 

the very basics of vocabulary, acquire the habits of correct pronunciation of the English 

sound system and get accustomed to receiving and producing English naturally. This 

arrangement provides a great opportunity for the teachers to lead the pupils in their 

English learning process from the earliest years of their school life, to work with them 

carefully and, most of all, continuously. Many children of the school therefore come into 

the third grade (when English as an obligatory subject is started) to be taught with an 

already acquired pre-concept of the TEFL policy of the school – in other words, the pupils 

are familiar with the English teachers, are used to the basics of the work with textbooks 

and do not feel uncomfortable when technology is being included into the lessons.  

From the third grade, as already mentioned above, English is taught and learnt 

obligatorily. The pupils attend the English lessons three times a week with an exception 

of the fifth grade where the week class dotation is one lesson higher. From the very 

beginning, the study groups are designed towards the highest possible efficiency of the 

learning process; as such, the study groups usually do not exceed the number of 15 pupils 

in one group. Exceptions are rare yet time to time possible; as such, a study group of 18 

members was, for example, formed in the school year 2015/2016 within the course of the 

9th grade by mixing pupils from both of the 9th grades (i.e. pupils from the courses of  

9. A and 9. B). 

5.2.2. Study material and technical support 

Although the class books´ choice for individual grades and courses is not strictly 

prescribed at ZŠ Chvaletická and is always actively talked through not only at the 

beginnings and ends of the courses but also throughout the school year, the situation has 

not severely changed for last couple of years. The first notable change came at the 

beginning of the school year 2015/2016. 

The first two of the obligatory English learning courses, i.e. the third and the forth grades, 

are taught with the support of Chit Chat class books (series 1 and 2). From the fifth year 

the pupils used to work with the Oxford University Press class books from the Family 

and Friends series. Since September 2015, a new series of books has been used for the 
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children; the 5th, 6th and some of the 7th graders currently study with the support of Your 

Space (series 1 and 2) class books.  The pupils of the highest grades work with New 

Challenges books by Pearson without any changes.  

Both the Family and Friends and Your Space as well as New Challenges class books 

follow the most recent trends in foreign language teaching and learning. Family and 

Friends series offers, apart from an interactive website designed for both the children and 

the parents, an iTools set for the schools, designed for the work with an interactive board 

and providing the learners as well as the teachers with a plenty of extra material. (Pearson 

– Family and Friends). Your Space, apart from all of the above mentioned advantages 

provided by Family and Friends, also emphasise the possibility of an e-book or 

vocabulary app for smartphones (Fraus – Your Space). New Challenges, on the other 

hand, focus the work mostly within the class book itself. The attention is, except of the 

language teaching and learning as such, paid to the development of key competencies and 

development of other, not purely language skills; space for critical thinking or project 

work is, for instance, given to the pupils within each module. (Oxford University Press – 

New Challenges).  

As already mentioned before, the classrooms are equipped with a computer, a data 

projector with screen or an interactive board and high quality speakers. The whole school 

has a permanent access to the Internet.  

5.3. Respondents  

As repeatedly pointed out before in this thesis, the project of Facebook communication 

and teaching and learning was restricted by the legal terms of use of the social network; 

therefore only children older than 13 years of age could be included into to project and 

the subsequent research. Although many pupils reach this age limit already during the 7th 

grade, there are always at least some 12-years-old children within the study group in that 

grade. For the project and the research of this thesis study groups of the 8th and 9th grade 

were therefore chosen. Within the last two years of the school attendance there are no 

pupils younger than 13 years.  

During the school year 2014/2015 two study groups using Facebook were active; a study 

group of the 2014/2015 8th graders and a study group of the 9th graders of the same school 

year (hereafter referred to as study group 1 and study group 2). In the school year 

2015/2016 one study group (study group 3) has been working with the support of 
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Facebook. Study group 3 consists partly of the original 8th graders of 2014/2015 and 

partly of new-coming pupils; the group is made of this year´s 9th graders.  

Concerning the participation in the research part of this diploma thesis, all the pupils from 

these three study groups agreed to be part of it. Since all the pupils are, however, still 

underage, a permission to participate, though anonymously, was required from the pupils´ 

parents or legal representatives. No pupil without the permission would be otherwise 

allowed to participate in the research. For the original version of the permission form see 

the Appendices (Appendix 2).  

5.3.1. Study group 1 

As already mentioned, study group 1 and study group 2 were active in the previous school 

year. The younger of the study groups were the pupils of the 8th grade of this year. The 

number of the pupils in this group was 14, there were 9 girls and 5 boys in this group. 

The average of the mid-term and final mark results of this group was constantly stable, 

acquiring the average about 1, 6. At the end of the school year 2014/2015 the average 

mark of this group was 1, 64.  

The group as a whole was reaching the level of English of A2; the level of individual 

pupils of the group was mostly of the same level; occasionally there were pupils of A1 

level of English and there was one pupil reaching the level of B1. Table 4 demonstrates 

the final mark results of the group and the level of English of individual pupils. 

Girls  Boys  

Pupil Mark Level of English Pupil Mark Level of English 

TeG 1 B1 Pe 3 A1 

Ks 2 A2 Kr 1 A2 

Ma 1 A2 On 2 A1 

Ri 1 A2 Ji 2 A2 

Ka 1 A2 Mi 2 A2 

An 1 A2    

Le 2 A2    

Lu 1 A2    

Ve 3 A1    

Table 4: Final mark results in school year 2014/2015 and the level of English of individual pupils of the 

study group 1. 
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Within this study group one pupil did not use Facebook. With this pupil an alternative, e-

mail communication was used as a substitution for the Facebook one. This way did not 

represent any problem concerning the communication; in practice it only meant the 

teacher had to send the materials or information to two different places, which is an 

activity of minimal time burden. Much more problematic is the field of teaching and 

learning – this pupil did not have the opportunity to get involved in the group discussion 

which was taking place within the Facebook group when commenting on distinct subjects 

and topics. In these cases it was a task of the teacher to try and provide the pupil with an 

alternative way here as well; when, for instance, the rest of the group discusses a certain 

topic, the teacher had to, after an appropriate time of the discussion, copy the classmates´ 

comments and send them to the pupil who could subsequently, either through the e-mail 

or later in the lesson, express the opinion too.  

5.3.2. Study group 2 

The older of the study groups in the school year 2014/2015 were the pupils of the 9th 

grade. The number of the pupils in this group was 13, there were 5 girls and 8 boys in this 

group. The average of the mid-term and final mark results of this group was rather 

variable, although usually acquiring the average about 2, 0. At the end of the school year 

2014/2015 the average mark of this group was 2, 0.  

Unlike the first of the two study groups, the second group as a whole did not reach a stable 

level of English; although slightly more than the half of the group were pupils of level 

B1, there were also children of A1 and A2 level and thus the gap between the levels of 

individual pupils in this group was notably large. Table 5 demonstrates the final mark 

results of the group and the level of English of individual pupils. 
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Girls  Boys  

Pupil Mark Level of English Pupil Mark Level of English 

Lo 2 A2 Ma 2 B1 

Me 4 A1 Ku 2 B1 

Va 4 A1 Ho 1 B1 

Iv 1 B1 Mir 3 A1 

Ve 1 B1 Vo 2 A2 

   To 2 A2 

   Mi 1 B1 

   Fi 1 B1 

Table 5: Final mark results in school year 2014/2015 and the level of English of individual pupils of the 

study group 2. 

Concerning the use of Facebook, all the pupils of the second study group had a Facebook 

account and were the members of the Facebook study group and use it actively. 

5.3.3. Study group 3 

The third of the groups which participated in the project consisted of the 9th graders of 

the school year 2015/2016. The number of the pupils in this group is 18, there are 10 girls 

and 8 boys in this group. By the quarter-term of 2015/2016 the average of the mark results 

of this group reaches the value of 1, 61.  

The group as a whole reaches the average level of English of A2 although there are several 

children of much more advanced level of their English (i.e. B1, in cases approaching B2). 

Table 6 demonstrates the quarter-term mark results of the group and the level of English 

of individual pupils. 
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Girls  Boys  

Pupil Mark Level of English Pupil Mark Level of English 

TeB 2 A2 Vi 1 A2 – B1 

Va 3 A2 Pa 3 A2 

Lu 1 B1 – B2  Fr 1 B1 

TeT 1 B1 – B2  Vá 1 B1 – B2  

TeG 1 B2 Kr 1 B2 

El 1 A2 Ji 3 A2 

Ma 2 A2 Mi 2 A2 

Ka 2 A2 Ku 1 B2 

Ri 1 B1    

An 2 A2    

Table 6: Quarter-term mark results in school year 2015/2016 (November 2015) and the level of English of 

individual pupils of the study group 3. 

There are 9 pupils who have been familiar with the project of Facebook communication 

and teaching and learning from the previous school year (i.e. these are, as mentioned 

above, some of the 2014/2015 8th grade pupils). For the second half of the group the 

concept was introduced newly in September 2015. 

There is one pupil in this group who does not use Facebook; the pupil is the same one as 

in study group 1 from the school year 2014/2015 8th grade. As the alternative way of 

communication, teaching and learning has been developed with this pupil throughout the 

previous school year, there is no obstacle for the successful participation on the project 

for this child this year.  

5.4.  Span of the research 

As stated before, the school year 2014/2015 was about to be the first school year when 

the project of Facebook communication, teaching and learning would be performed at ZŠ 

Chvaletická. This pilot version of the project was meant to reveal all the possible 

complications, obstacles and problems, but also advantages and benefits both the teacher 

and the pupils may encounter and suggest improvements for the further development of 

the project and its extension to other English teachers and their study groups and, later, 

to other subjects as well. The school year 2014/2015, i.e. the time period from September 

2014 to June 2015, thus provided the practical part of this thesis with rough time 
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boundaries within which the research would take place. The project has been continuing 

to the new school year; the school year 2015/2016 is thus the second 10-month period 

within which it takes place. 

For the purpose of the practical part of this thesis, i.e. the research, the attention was 

mostly paid to the whole school year 2014/2015 (from September 2014 to June 2015) and 

the first quarter of the school year 2015/2016 (from September to November 2015). 

During these months all three parts of the research, therefore both the active and the 

passive observation and the questionnaire survey, took place. These parts will be 

described in more detail in chapters 6.1.1., 6.1.2. and 6.1.3. bellow.  

6. Research procedure 

The research itself consisted of two main phases; the first part of the research regarded 

the preparation of the testing material. Within this phase a questionnaire for the 

respondents was designed and the methods of the observations were developed. The 

second phase was represented by the research itself, i.e. the collection of data acquired 

from the filled-in questionnaires and the findings gained in the observations. Both phases 

of the research procedure are described in depth in the two following chapters,  

6.1. and 6.2.  

6.1. Preparation of the testing materials 

Concerning the research methodology, there are three types every research can be made 

from: quantitative research, qualitative research and a combined research which takes 

advantage of both the first and the second mentioned ones. For the purpose of this thesis 

the last research methodology was used. The questionnaire, in detail described in the 

following chapter, was generally designed quantitatively; both types of observation were, 

on the other hand, rather qualitative, although they also featured certain quantitative 

aspects, such as measuring of time.  

6.1.1. Questionnaire  

An important aspect of the research was obviously the pupils´ point of view on the whole 

project. To acquire their opinion, the pupils were asked to fill in a questionnaire which 

was developed by the author of this thesis specifically for the purpose of the research. 

The questions in the questionnaire asked for the time and frequency the pupils spend on 

Facebook, their preference in communication, their opinion about quality English 
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teaching and learning or some general notes on the use of social networks both at school 

and in their free time. For the whole questionnaire see Appendix 3. 

6.1.2. Passive observation 

The longer of the observation parts of the research was designed to take place during the 

whole school year 2014/2015 and subsequently exceeded into the following school year, 

2015/2016. As soon as the project Facebook was launched (i.e. the Facebook account of 

the teacher was created and the study groups were formed) the preparation phase for this 

part of the research did not require any specific steps except for one. It needed to be 

formulated what aspects will be observed, for how long and how the observing will be 

recorded. 

As already mentioned, the span of the passive observation exceeded one school year; it 

was decided at the beginning of the research that the passive observation part would focus 

on the development and all the changes which would be notable during the whole time of 

the research. The emphasis was meant to be put especially on the involvement of the 

pupils into the project and on the potential changes in the pupils´ enthusiasm about the 

English lessons; also the possible improvement in the pupils´ level of English was 

intended to be observed.  

The findings acquired from the observation were decided to be recorded rather 

informally; the author would note the findings for the whole time of the research and 

assess them later, during the whole assessment part of the data collection. An advantage 

of Facebook groups, later used in the assessment, is the archive of all the posts, comments 

and discussions within the group, which can be therefore easily traced back. For the form 

of the passive observation part see Appendix 5. 

6.1.3. Active observation  

For the active observation part of the research a form where the findings from it would 

be recorded was created by the author of this thesis. The topics included in this form 

focused on two areas of Facebook communication, teaching and learning. The first one 

observed the extrinsic field, i.e. those aspects which took place outside the classroom. 

These were the time demands on the side of the teacher, the nature and amount of the 

posts discussed within the study group and the participation of individual pupils on the 

discussed topics, together with their own initiative; as a separate aspect the 

communication was observed.  
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The second area observed the intrinsic field, i.e. the inside-the-classroom use of 

Facebook. The categories remained the same as in the case of extrinsic observation, 

except for the communication part. For the whole form see Appendix 6. 

The active observation part of the research was set for two subsequent weeks in the 

autumn 2015. During this time period of time the author was supposed to record the 

findings from the observation into the form. 

6.2. Data collection and assessment  

Before the research could be initiated the pupils were, as already mentioned before, given 

a form which their parents or legal representatives had to sign; by their signatures they 

agreed with their children´s participation on the research. Further on, all the pupils 

participated voluntarily, i.e. they were told in advance the participation was not 

obligatory. Nevertheless, there was no pupil who would not be willing and more than 

enthusiastic to take part in the research. For the original permission form see  

Appendix 2.  

6.2.1. Questionnaire  

In chapter 5.3. Respondents (in detail in 5.3.1., 5.3.2. and 5.3.3.) the pupils of all the three 

study groups were introduced. Although from the tables presented above (see Table 4, 5 

and 6) it may seem that the total number of the pupils was 45, i.e. 14, 13 and 18 as in the 

groups, there were in fact only 36 pupils; the reason is that for the school year 2015/2016 

study group 1 was divided; only some of the pupils continued with their original teacher 

to their 9th grade and the group was added with several new children. All of these 36 

pupils filled in the questionnaire.  

Although the children from study group 2 from the school year 2014/2015 were already 

not the pupils of the primary school anymore in the school year 2015/2016, they were all 

highly familiar with the project and the research as well as they had been deeply informed 

about both concepts during their primary school attendance in 2014/2015. For the purpose 

of this research they were asked to fill in the questionnaire and participate in the research 

additionally; the permission forms signed by their legal representatives were already 

arranged at the end of the previous school year.  

The instructions for the questionnaire fill-in were given to the pupils twice; the first time 

they were explained what to do in their English lessons, so that they were given an 

opportunity to ask any questions they would need. The second time they were provided 
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with the instructions within the accompanying note attached to the uploaded/sent 

questionnaire.  

As the questions in the questionnaire were formulated in English and answers in English 

were also demanded, it seemed convenient that the teacher went through the tasks 

together with the pupils in order to avoid misunderstanding and to provide clear 

instructions. The teacher therefore showed the questionnaire to the pupils on the large 

screen and let them read through it; the pupils had then chance to ask questions about it. 

Most of the pupils, however, understood the tasks without any troubles and not many 

questions were asked. Nevertheless, there were, occasionally, pupils who asked, for 

instance, about the possibility of marking more than one answer (see question 3, 4, 7 and 

10) or the required answer in the columns “Other” (see question 3, 4, 5 and 7). Some of 

the weaker pupils (especially those from the study group 2 from the school year 

2014/2015) needed an additional English-Czech translation support to understand the 

tasks fully. All these questions were answered within the English lessons. There was no 

pupil who would ask through the online communication channel again during the 

questionnaire filling-in.  

The questionnaire was, based on a previous mutual deal, sent to the children electronically 

as a MS Excel document; in 35 cases via the Facebook study group where the teacher and 

the author of this thesis uploaded the blank questionnaire. One pupil observed the 

questionnaire via e-mail. The hand-in was performed electronically again, this time, 

however, not through the study group posts but via individual personal messages (i.e. 

Facebook communication channel Messenger) or, in the unique case, via email again. It 

is logical that, the questionnaires being handed-in this way, they were not purely 

anonymous (as the teacher could see who was handing it in). However, all the pupils were 

aware of that and chose the electronic way of filling-in of the questionnaire over a printed 

version. They were, above all, assured by the teacher she herself will re-name the 

observed filled-in questionnaires by numbers and will further on work with them 

anonymously only. Stored in the author´s personal file, all the filled-in questionnaires are 

thus currently labelled as Q_01 – Q_36.  

The pupils received the blank questionnaire on Monday 5th October and were asked to fill 

it in by Friday 9th October. Most of the pupils (23 out of 36) sent back the filled-in 

questionnaire immediately, i.e. already on Monday in the afternoon or in the evening; 
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four children handed it in on Tuesday and the rest of the pupils (9 of them) met the Friday 

deadline, although they needed to be reminded to do so. All the data from the 

questionnaire were therefore collected by Friday 9th October 2015. For the filled-in 

questionnaire (containing the data gained from the research) see Appendix 4. 

6.2.2. Passive observation 

For almost ten months15 of the school year 2014/2015 and three months in autumn 2015 

the author of this thesis monitored the virtual life of her study groups. The data collection 

was performed informally; the author recorded distinct findings, ideas and remarks on the 

whole project into a form (see Appendix 5) and focused on many different aspects. From 

all of these, several may be presented as an example: 

 Are the pupils more active online than they are in the class? 

 Are the virtually-active pupils the same ones as in the classroom? 

 Are there more pupils to engage in the online discussions than there are at school? 

 Are the pupils enthusiastic about the use of Facebook with their English teacher? 

 Is it easy to communicate with the pupils via Facebook? 

 Are the pupils comfortable with the online communication in English? 

 How much time do we spend using Facebook in the class and out of class? 

 Does communication prevail over teaching and learning or vice versa? 

 How much time (roughly) does it take to the teacher to cope with the project? 

These are some of the aspects of the passive observation the author paid attention to; 

however, these are also the aspects which were later used as the basis for the active 

observation part of the research and therefore could function as a certain research 

hypotheses. The aim of the practical part of this thesis was also to compare the passive 

and the active observation findings.  

6.2.3. Active observation  

The active observation part of the research was originally meant to be performed at the 

end of the school year 2014/2015, in June; this plan was, however, impossible to be 

                                                 
15Although a school year consists of ten months, it should be taken onto consideration that no school year 

on fact lasts these ten months; the contraction of the school year is caused by several holidays within the 

school year (which later sum-up in more than a month) and also the notable decrease of teaching and 

learning activity at the end of every school year, i.e. mostly in June, when many pupils leave the school to 

participate in school trips, excursions etc. 
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realised as there was a minimum of lessons taught and the pupils present at school at that 

time (see footnote 13). Due to that, a new term for the active observation was set. This 

part of the research was performed in November 2015 in the new school year, 2015/2016. 

The November term was chosen for several reasons; the month of September generally 

does not suit to projects like this as the situation at primary schools is much similar to 

those in Junes. October is therefore usually characterised by rather rapid teaching and 

learning as the teachers are forced to prepare the pupils for the quarter-term testing and 

examination which usually takes place at the end of the month (which is, moreover, 

disturbed by autumn holidays) or at the beginning of November. The after-quarter-term 

period thus seemed the most convenient for the performing of the research; it took place 

from 9th to 20th November 2015 in the time span of two subsequent weeks.16 

As already mentioned, the author focused on several aspects of the whole projects, some 

of them stated in previous chapter (6.2.2. Passive observation). The findings were 

recorded into a form which had been created by the author of the thesis specifically for 

this purpose. The records were taken daily and in places, if needed, even several times a 

day. The active observation took one study group into consideration only as there were 

no other active study groups taught by the author during the school year 2015/2016. The 

focus was put on the following aspects: 

 Time spent on both communication and teaching and learning 

 Type of material used for teaching and learning 

 Topics of communication 

 Pupils engaged 

 Time needed for the teacher´s preparation 

 Connection with the class book topics 

The findings assessed from the data collection from the active observation part of the 

research are stated and further discussed in the upcoming two chapters. The original blank 

form is attached in Appendices (see Appendix 5).  

                                                 
16It needs to be pointed out that the seemingly long time span in fact consisted of 9 school days only; the 

two week period was logically disturbed by a weekend (during which the pupils´ participation on the 

teaching and learning process could not be taken into consideration) and one day national holiday on 17th 

November.  
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7. Results 

After all the data from the research part were collected the results could be assessed. In 

the same way as the three-part data collection was performed the results assessment took 

place, yet not necessarily in the same order. The passive observation part was, due to its 

long-term duration, terminated and assessed as first, at the beginning of October 2015; 

the data from the questionnaire were formulated in final results at the second place. The 

active observation assessment was performed as the last of these three. However, in order 

to reach clear arrangement, the result will be presented as in the previous chapters (6.1. 

and 6.2.), i.e. the questionnaire, the passive observation and the active observation part.  

7.1. Questionnaire  

As already stated at the end of chapter 6.2.1., the filled-in questionnaires were handed in 

by Friday 9th October 2015. The pupils were handing the questionnaires in from Monday 

5th October throughout the whole school week via Facebook or email. As soon as the 

teacher and the author of this thesis received a filled-in the questionnaire the document 

was, without opening it, instantly re-named into an anonymous code in the form 

Q_number (e.g. Q_01, Q_02 etc., up to Q_36). The filled-in questionnaires were being 

saved in a file called “Filled-in questionnaires” and were not assessed earlier than when 

all of them were collected and re-named. This procedure was supposed to provide 

maximal anonymity of the pupils who were answering the questions.  

The questionnaire focused on three main aspects: it examined the pupils´ habits in the use 

of Facebook in general, asked for their point of view on the communication via Facebook 

and investigated the efficiency of the use of Facebook in the T/LEFL.   

7.1.1. General use of Facebook 

There were 36 pupils who participated in the research, boys and girls equally (though 

accidentally) numbered 18 and 18. The majority of the pupils were of 15 years of age at 

the time of filling-in the questionnaire; there was a lesser amount of 14 and 16 year old 

children and a minority of 17 year-olds. Chart 1 displays the ratio of boys and girls 

participating in the research and their age: 
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Chart 1: Numbers and age of the pupils participating in the research. 

The questions about the pupils´ general use of Facebook focused on the time they had 

been using the social network already along with the frequency of their usage of 

Facebook. Two questions were asked to get these information (in the questionnaire see 

questions 1 and 2): 

 How long have you been using Facebook? 

 How often do you use Facebook? 

The majority of the pupils stated that they had been using their Facebook account for a 

time longer than two years already. 26 out of 36 pupils used the social network for at least 

two years at the present. Out of these 26 pupils 4 are of 14 years of age – this finding may 

bring us to a conclusion that the earlier discussed legal terms and conditions are clearly 

broken by some of the underage users of Facebook17. The rest of the 22 pupils are the 15, 

16 and 17 year-olds, however, it may, in cases, also mean that some of them had been 

using Facebook since the time they were underage as the question only provides the 

possible answer “using Facebook longer than 2 years”. 6 pupils had been using Facebook 

for about one year, no legal conditions are therefore broken; 3 pupils had been using 

Facebook for a time shorter than one year and one pupil does not have Facebook at all. 

Chart 2 bellow shows the numbers of the pupils in the categories of the time duration of 

Facebook using. 

                                                 
17By the underage users of Facebook children younger than 13 years are referred to in here. 
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Chart 2: Numbers of the pupils and the time duration of their Facebook using. 

Most of the pupils also used the social network on daily basis. 29 out of 36 pupils stated 

they use Facebook regularly every day. 4 children use, according to their answers in the 

questionnaire, the social network 2 – 3 times a week, only two pupils visit their account 

about once a week only. One pupil does not use Facebook at all. It is therefore clearly 

visible (see Chart 3) that the dominant role of Facebook strongly reflects in the pupils´ 

lives. 

 

Chart 3: Numbers of the pupils and their weekly frequency of Facebook using. 

From the results assessed from the filled-in questionnaires and represented above it can 

be clearly seen that Facebook plays, in general, an important role in the young people´s 
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lives18. 35 out of 36 pupils have an active Facebook account; 26 of them have been using 

it for a time longer than two years and 29 of these 36 use the social network every day. 

Even without the subsequent questions which already focused on more specific aspects 

investigating the role of Facebook in the T/LEFL, it needs to be said that this social 

network has taken over the hegemony today´s children behave in the virtual world.  

7.1.2. Communication via Facebook 

The second of the three fields of the questionnaire explored the way the pupils 

communicate among each other and with their teachers, both through online and 

electronic devices and personally. The questions concerned the use of electronic devices 

(especially the use of mobile phones and mobile phone apps requiring Internet 

connection) as well as the use of online communication channels, Facebook and email. It 

should be pointed out that all of the aforementioned ways are practicable through smart 

mobile phones which, as already mentioned before, most of today´s school children 

commonly possess. A category of personal communication also played an important role.  

Three questions were asked in the questionnaire which focused on the pupils´ 

communication habits (in the questionnaire see questions 3, 4 and 5). These questions put 

the emphasis on the following aspects: 

 How do the pupils communicate with their classmates about topics connected with 

their school life? 

 How do the pupils communicate with their teachers? 

 How would the pupils like to communicate with their teachers if they could 

choose one ideal way? 

The results assessed from the data observed in this part of the questionnaire speak, again, 

for the great influence of Facebook and, on the other hand, the reality in the teachers-to-

pupils´ communication. While online communication, namely that performed via 

Facebook, dominates the communication the pupils used the most among each other and 

which they would in the majority of cases like to use with the teachers as well, the 

communication of which they in fact generally make use is a personal contact. The 

following charts will display the results in higher clarity. 

                                                 
18Concerning the age group of 36 14 – 17 year old pupils participating in the research. 
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Chart 4: Preferred communication channels used among the pupils. 

Visible well enough form Chart 4, one half of the pupils prefers Facebook as their 

dominant way of communication when they need to contact their classmates. The second 

half of the respondents divides in three lesser groups. However, one quarter still belongs 

to a modern technology, a mobile phone app called WhatsApp, which requires the user´s 

connection to the Internet and a possession of a smart mobile phone. The last quarter is 

split up between a preference in a personal contact and a simple use of a mobile phone.  

Chart 5, attached bellow, shows – on the contrary – a great difference in the teachers-to-

pupils communication. None of the pupils stated that the most used way of contact with 

their teachers was either Facebook or mobile phone (both through apps and without them) 

communication. Two ways of communication were stated only: 

 

Chart 5: Communication channels marked by the pupils as the most used among them and their teachers. 
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We may observe that, as already mentioned, Facebook, mobile phones and apps do not 

appear among the channels used in the teachers-to-pupils communication. Having taken 

this fact into consideration, it must seem more than interesting how the pupils marked 

their answers in the question about their preference and ideal way of communication with 

their teachers. The results are displayed in Chart 6 bellow. 

 

Chart 6: Communication channels the pupils would like to be their primary way of contact with the 

teachers. 

Almost three quarters (72%) of the respondents marked the communication through 

Facebook as their most preferred one in case they could choose it. Six pupils would 

ideally communicate with their teachers personally and four children would choose either 

email or WhatsApp communication (both represented by two respondents).  No child 

marked mobile phone communication as a preferred one. We may only guess here 

whether the reluctance towards sharing mobile phone number with their teachers comes 

from the impression that a mobile phone number is still something highly personal, in 

contrast to the Facebook account, or whether this way of communication is simply too 

old fashioned for today´s children. In case the earlier of the two reasons proved to be true, 

it should be strongly recommended to emphasise the importance of the online safety and 

remind the pupils to protect their privacy online as much as they do in their non-virtual 

life.   
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7.1.3. Use of Facebook in the teaching and learning process 

The third and last of the observed aspects in the questionnaire was the question of the use 

of Facebook in the teaching and learning process within the lessons of English. Five of 

the total number of ten questions were dedicated to this subject matter (in the 

questionnaire see questions 6 – 10). These questions asked for the following topics19: 

 Is the use of modern technologies important for the pupils´ school life? 

 Are social networks a way to improve the pupils´ English? 

 Does the use of social networks in the T/LEFL process increase the pupils´ 

motivation towards learning the language? 

 What type of material should a good English lesson contain? 

 What are the benefits of using Facebook in the T/LEFL process? 

Three out of these five questions required the respondents´ answers of yes/no only. In all 

three cases it was always proved that the role of virtual learning material and Facebook 

is, again, rather dominant.  

 

Chart 7: The pupils´ answers in the field of the importance of modern technologies in their school life and 

their influence on their process of learning English. 

                                                 
19The questions stated here do not strictly follow the order from the questionnaire; the different arrangement 

is chosen to provide easier orientation in the attached charts. 
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The most significant result may be observed in the first of the three categories; the use of 

modern technologies (in the question formulated as “computer, screen and the projector, 

interactive board, online communication with the teachers etc.”) is extremely important 

for the pupils´ school life – 33 out of 36 pupils (i.e. almost 92%) consider the use of 

modern technologies as very important for their education; only 3 pupils do not share this 

opinion.  

For 27 out of 36 respondents (75%) the social networks (including Facebook) are a way 

to improve their English. As social networks offer a plenty of material – from the Internet 

memes20, distinct texts to videos and so on, a vast majority of these are usually presented 

online in English – the pupils are, as already discussed in the theoretical part of this thesis, 

constantly under the attack of the foreign language. It seems only logical that the children 

realise the impact of English on their lives and can see that social networks are the place 

where they would, in their free time and out-of-school life, meet English the most. As the 

Internet is a source of amusement, the children will very likely see a reason to 

comprehend the offered fun properly. Closely connected to that, a question about the 

pupils´ motivation towards learning English through the social networks arises. Visible 

from the last category in Chart 7, the number of those children whose motivation increases 

with the use of the social networks is already smaller, yet still higher than one half (58%). 

We may thus state that the role of Facebook and other social networks does play a notable 

role in their influence on the pupils´ improvement as well as motivation in their English 

learning process.  

The last two of the five questions stated above (in the questionnaire see questions 7 and 

10), which concerned the role of Facebook in the English teaching and learning process, 

focused on the pupils´ opinion about the teaching and learning materials that provide 

quality English lessons and asked for their point of view on the possible benefits the use 

of Facebook with their English teacher. It needs to be mentioned that the earlier of these 

two questions offered the pupils an opportunity to mark more than one answer and thus 

it is logical that the sum of the answers does not cope with the number of the respondents. 

Question number 7 was also the only answer where the pupils practically used the  

                                                 
20Internet memes are distinct, usually funny pictures and photos enriched with various short texts. Merriam-

Webster Dictionary defines memes as follows: „an idea, behaviour, style, or usage that spreads from person 

to person within a culture“(Merriam-Webster Online Dictionary). 
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column “Other” and wrote their own ideas. For the results from this question see Chart 8 

and 9 attached bellow: 

 

Chart 8: Learning material marked by the pupils as the important for the LEFL. 

 

 

Chart 9: Learning material marked and specified by the pupils as “Other” in the question asking about the 

material important for the LEFL. 

Although it has been repeatedly pointed out that modern technologies, i.e. the use of 

distinct electronic devices (such as computers, data projector or interactive board) as well 

as including the variety of online sources into the teaching and learning process has an 

immense influence on the pupils´ perception of their English lessons, it also needs to be 
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said that traditional teaching and learning materials maintain their position in the English 

language education. As it can be seen in Chart 8, class book and workbook were labelled 

as important for LEFL twenty seven times – basically twice as much as the remaining 

two (yet modern) types of learning material, interactive board and online sources (both 

together marked in a sum twenty eight times). This proportion can be displayed in the 

following chart: 

  

Chart 10: Proportion of the learning material seen by the pupils as important for their LEFL. 

Having taken these results into consideration it needs to be stated that although the pupils 

appreciate and value the use of modern technologies and online sources in their English 

lessons they also tend to consider traditional learning material support, i.e. class book and 

workbook, as crucial for the learning process.  

The category of “Other” cannot be ignored when evaluating the answers in question 7; 

the total sum of the answers noted in this option was 42. Even when the possibility of 

marking more than one answer is taken into consideration the number shows that there 

are plenty activities the pupils see as highly important for their LEFL. Chart 9 offers us a 

look into the respondents´ opinions about the nature of quality teaching and learning 

material: the pupils stated four more activities they would appreciate in their English 

lessons – project work, extra reading, songs singing and games. There is no doubt 

whatsoever about why the pupils came up with these – all of the aforementioned are 

generally understood as entertaining, enriching and rather relaxed activities. Based on the 

author´s personal experience from TEFL at primary schools, most of the primary school 

pupils, i.e. children up to 15 years of age, generally show great enthusiasm when it comes 
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to any of these activities (with an exception of the reading one). Corresponding with 

another of the author´s experiences, they are usually girls who tend to these extra 

activities; visible from Chart 9, mostly girls (apart from the category “Games”) marked 

and specified this option in the given question – girls marked this question in total sum 

twenty six times, boys only sixteen times (of which ten times in the category “Games”).  

The last of the questions the pupils were asked in the questionnaire focused on the 

possible benefits of the pupils´ English teacher using Facebook for both communication 

with the children and teaching English. This question offered the respondents the 

possibility of marking more than one answer; thus, the total sum of the answers again 

does not agree with the number of the respondents. It can be clearly observed form Chart 

11 that most of the pupils do see a benefit in the inclusion of Facebook in their English 

learning process – out of total sum of 65 answers only 7 respondents (about 11%) marked 

the category of “There is no benefit” in this question. 

 

Chart 11: Respondents´ point of view on the benefits the use of Facebook in the T/LEFL gives them. 

 

The data collected and assessed from the questionnaire provided results from ten 

questions the respondents were asked; these questions concerned the respondents´ general 

habits in the use of social networks, their preference in communication (both online and 

non-virtual) and their opinion about the use of modern technologies and online teaching 

and learning material in the English lessons. The results assessed from the filled-in 

questionnaires represent one third of the results of the practical part of this thesis.  
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7.2. Passive observation 

Unlike the active observation part of this research the passive observation took place 

mostly during the school year 2014/2015 and the first two of the three study groups, i.e. 

study group 1 and study group 2 were observed. This part of the research was the longest 

of all three and was performed rather informally. As already mentioned before in this 

thesis, the author noted the observation into a form which, however, was not filled-in 

regularly and many more categories needed for the observation were added during the 

whole research. For the original observation form see Appendix 5. 

The passive observation took place from September 2014 to the beginning of October 

2015. The major aim of the author of this thesis was to observe the pupils´ activity on 

Facebook (or rather within the study groups) and the proportion of communication and 

teaching and learning. The last major aspect which was supposed to be observed were the 

time demands on the side of the teacher. 

7.2.1 Facebook activity 

Concerning the activity of the pupils it was obvious from the very beginning of the project 

that the two study groups will show great differences; while study group 1 was generally 

much more enthusiastic and active, the second group seemed rather apathetic. This 

phenomenon was observable both in case of the use of Facebook and in the traditional 

lessons as well. It thus should be pointed out that the results are most likely connected to 

the nature of both groups and their very distinct dynamics. The observing from this part 

of the research can be seen in Chart 12 attached bellow: 

 

Chart 12: The 2014/2015 study groups´ pupils´ activity on Facebook. 
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An important aspect which displays and needs to be taken into consideration when 

evaluating the results concerning the pupils´ activity on Facebook is the grade the pupils 

were attending at the time of the observation; study group 1 were the 8th graders, study 

group 2 the 9th graders. It is a widely known fact to every primary school teacher that the 

activity of the 9th graders generally decreases after the first term as the pupils´ mid-term 

marks on the school report are the last they need to be accepted to secondary schools. As 

such, it could be easily explained why the enthusiasm and activity of the pupils from study 

group 2 decreased so notably after January 2015 – they themselves did not see any point 

in developing any extra effort in their school results.  

On the other hand, study group 1, i.e. the 8th graders, were the pupils naturally active and, 

moreover, pupils who were strongly motivated to reach good marks as their mid-term as 

well as final-term school results were important for their future secondary school 

applications. We may thus observe a notable decreasing of the pupils´ activity in February 

(i.e. after the mid-term school reports were distributed) and in June, when there is, as 

already mentioned before in this thesis, generally never too much teaching and learning 

taking place at primary schools any more, especially due to many school trips, excursions 

and other extra activities the schools organise. In contrast to study group 2 it can be seen 

that the activity of study group 1 is more bound to the parts of the school year when 

quarter and mid-term marks are announced to the pupils. The end of October and the 

beginning of November, January, turn of March are the periods when the pupils were 

most active; these periods copy with the school years quarter-terms, as it was already 

indicated. The higher activity in the month of December may be explained by two 

reasons: the first of them may be the traditional annual school competition in English 

language which is rather favourite among the pupils of ZŠ Chvaletická and which was 

largely discussed with the teacher on Facebook as well as in the classes; the teacher also 

provided the pupils with many materials convenient for their preparation for the 

competition. The second reason could be the upcoming Christmas holidays and several 

topics which were included in the Facebook teaching and learning process – as the topic 

of Christmas is usually hugely interesting for the pupils there is no wonder the children 

were more active at this time of the year.  

7.2.2. Active pupils´ profile 

It was a next aim of the author to investigate possible differences in the pupils who are 

active in class and who are active online. The author observed which and how many 
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children are the most active in the real lessons and which and how many of them are those 

active on Facebook. It proved that in all cases there were children who were active both 

in the lessons and online as well as there were always pupils who were active in one part 

only. Table 7 shows the results assessed from the observation: 

 
Study group 1 Study group 2 

Pupils very active in the lessons 8 3 

Pupils very active on Facebook 11 6 

Pupils active in the lessons but not on Facebook 1 1 

Pupils active on Facebook but not in the lessons 2 4 

Pupils active both in the lessons and on 

Facebook 
7 2 

Table 7: Activity of the pupils in the English lessons and on Facebook. 

The results from the first observed aspect repeats here: the pupils of study group 1 were 

generally more active both in the lessons and on Facebook. From the total number of 14 

pupils in study group 1 and 13 in study group 2 the first of the study groups was active 

from more than a half both in the lessons as well as on Facebook. On the other hand the 

pupils from study group 2 were active from less than a half in all of the observed aspects, 

in cases did not even reach the activity from one third. It is also interesting to point out 

that the second of the study groups showed greater shyness – while the numbers of the 

study group 1 pupils who were active online as well as in the classroom were rather 

balanced (i.e. usually the same children were active in both places) the pupils from study 

group 2 were often active on Facebook only without being active in the lesson. This 

finding brings us back to the earlier discussed topic of the virtual identity – today´s 

children often feel more comfortable behind the imaginary safety of their computer or 

mobile phone screen and do not express the signs of shyness and fear which often stresses 

them in the classroom.  
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7.2.3. Communication, teaching and learning 

It was generally observed by the author of this thesis that the communication with the 

pupils was extremely easy form the very beginning of the project. Unlike the previous 

efforts of the shared email address and communication via email, the communication 

through Facebook was absolutely problem-free. All the pupils (apart from the only one 

who did not use Facebook and with who email communication was established) got used 

to the teacher using Facebook extremely quickly. In case the teacher herself contacted the 

pupils via Facebook all of them always reacted very fast (most of them immediately, 

which supports the results from the questionnaire where most of the pupils stated they 

used Facebook daily), the children were not intimidated to send a text message to the 

teacher via Facebook.  

An interesting phenomenon could be observed almost in all the cases of the teacher-to-

pupils communication: although both the group posts and text messages sent by the 

teachers were always (from the very beginning and without any previous announcement) 

strictly in English, the pupils in vast majority of cases automatically adapted on the 

communication in foreign language and did not tend towards their mother tongue at all. 

On the other hand, in cases the pupils themselves contacted the teacher or posted anything 

into the study group, the languages they used were approximately in the ratio of 50:50 

(i.e. in about 50% the pupils used Czech, in about 50% they used English). Nevertheless, 

when the teacher (or even some of the other pupils) reacted on a Czech post or message 

in English the rest of the group (including the author of the original post or message) 

turned his or her language into English at once.  

Concerning the ratio of Facebook communication and teaching and learning it needs to 

be mentioned that their development throughout the school year differed notably. While 

the active teacher-to-pupils communication could be observed for the whole time and its 

frequency was rather balanced, there were periods of time within the year when the 

teaching and learning was clearly weaker and when it was much stronger. Although it 

was an intention of the teacher to use Facebook in the teaching and learning process 

equally for the whole school year it soon proved unaccomplishable. Chart 13 displays the 

changes in the Facebook teaching and learning activity during the school year 2014/2015. 
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Chart 13: Facebook teaching and learning activity during the school year 2014/2015. 

After the initial enthusiasm on both the teacher´s and the pupils´ side in September and 

the first half of October (compare Chart 12: The pupils´ activity and Chart 13) the first 

decrease of teaching and learning activity could be observed on the turn of October and 

in November. This fact may be explained, as already discussed before, by the first-quarter 

term; both the teachers and the pupils tend to be very busy at this period of the school 

year, focus on compulsory teaching and learning topics, catching up with the time plans 

given by the School Educational Programme and improving (or completing) the marks. 

In such a situation it seems almost impossible to spend time on extra activities such as 

online education. This tendency towards the decrease of Facebook teaching and learning 

activity can thus be observed three more times during the school year: heavily in January 

due to the half-term period, in April (i.e. the third quarter-term) and in June (already 

pointed-out general lack of time caused by huge absences of the pupils at school at the 

end of the school year). Higher activity can be, on the other hand, seen in the months 

when there is more space to pay attention to extra activities and the pressure connected 

with the results is lower on both the pupils and the teachers. These months are especially 

December, February, the first half of March and May.  

Comparing the pupils´ activity on Facebook and the activity in teaching and learning the 

greatest difference can be observed in the month of January (compare Charts 12 and 13). 

Easily interpretable, we may count on the mere fact that the pupils work hard on their 

school results in the half-term of the school year and thus develop any effort which could 
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improve their marks (activity in discussions, extra voluntary work etc.). On the other 

hand, the teacher, bound to the time plans, tests and examinations and the everlasting 

phenomenon of the lack of time, does not logically have that much time to spend it on 

extra teaching and learning. As such, it can be stated that while the pupils´ activity was 

the highest in this month, the teaching and learning activity was the lowest at the 

beginning of year 2015. 

As for the teaching and learning material it can be divided into two categories. It was the 

primary aim of the teacher and author of this thesis to interconnect what needs to be taught 

in the lessons and what could be added to these topics through online material. There was 

therefore always a general effort towards the continuity from the class book topics to the 

Facebook ones. The teacher was choosing distinct materials which were later shared 

within the study groups, discussed, evaluated and brought back into the non-virtual 

classroom. To provide attractiveness and higher efficiency in the teaching and learning 

process material which could be seen as interesting for the pupils was primarily elected.  

The second category of the teaching and learning material was represented by the topics 

which did not necessarily relate to the class book topics, they were, however, bound to 

the momentary political, cultural, sports or economic situation both in our republic and 

in the world or had a connection to the pupils´ school life. These materials reflected, for 

instance, interviews with athletes (e.g. the Hall of Fame Induction of an ice hockey goal 

keeper Dominik Hašek), newspaper articles (e.g. about the ALS challenge with a 

commentary by Stephen Hawking), a parody video from the new Simpsons episode 

reacting to the global warming, a comic strip or various Internet memes and so on. 

Through this type of material the teacher intended to demonstrate the use of English does 

not restrict to boring in-the-class grammar exercise filling-in. It needs to be pointed out 

that the pupils were generally most active exactly with this type of learning material. 

The following table shows the types of the teaching and learning material ordered 

according to their appearance within the study groups.21 

 

                                                 
21The order of the learning material on this scale is not exact; the ranking is indicative only and was 

performed by the author of this thesis on the basis of a rough survey in the history of the posts within the 

study groups. 
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Rank Type of online teaching/learning material 

1. YouTube videos reflecting current social topics 

2. YouTube videos connected to the class book topics 

3. Pictures, comics and memes 

4. Newspaper interviews 

5. Blog posts reflecting current social topics 

6. Newspaper articles (longer texts) 

7. Questions asked by the teacher on various topics (for of a poll) 

8. Texts connected to the topics momentarily discussed in the lessons 

9. Grammar tables and extra exercises 

10. Various material connected to important events and holidays (e.g. Christmas, 

national holiday on 17 November etc.) 

Table 8: Types and indicative ranking of the teaching and learning material appearing in the Facebook 

study groups during the school year 2014/2015. 

7.2.4. Time demands 

There can be no doubt whatsoever that with every extra work the teacher wishes to bring 

into the educational process the time demands will rise. It was observable from the very 

beginning of the project that, considering teaching and learning, it would be more time 

demanding for the teacher to prepare in good quality. While the choosing and sharing of 

the materials was rather simple and not much time-consuming the subsequent work 

required more structured preparation. In other words, the teacher could easily find a video, 

post it on Facebook and let the pupils deal with it in their own way. Such work would, 

however, never bring any effect as only the pre-teaching phase would be present and the 

while- and post-teaching phases and a reflection would be completely missing.  

Unlike teaching and learning Facebook communication with the pupils was, on the other 

hand, extremely easy and time saving. As soon as the pupils get used to communicating 

with their teacher through Facebook (which was, as already mentioned, almost 

immediately) the flow of communication was meeting no obstacles at all. Although the 

children did not abandon the personal contact with the teacher, i.e. when at school they 

kept coming to the teacher´s office, they also accepted the online way of communication 

and, unlike in the previous school years, the teacher could observe great improvement in 

the pupils´ awareness about their homework, tests, presentations and so on.  
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Having looked at the specific time demands, it could be observed that the teacher logged-

in on her Facebook account almost every day of the school week in order to check 

messages or posts in the study groups. These short stays on Facebook required about 1 

minute in case there was nothing to deal with, approximately up to 5 minutes when there 

were messages or comments to be answered and more if there was some more serious 

problem to be solved. The last of the three situations, however, did not take place very 

often.  

Facebook teaching and learning was, as stated before, dominant in the months when there 

was not so much pressure on the pupils´ results. The teacher usually included Facebook 

teaching and learning in those days of week when the pupils had their English lesson (or 

the day before). The teacher included online teaching and learning about once a week22 

and the time demands were usually about 20 – 30 minutes (i.e. the pre-teaching phase of 

posting the material and setting the task, the while-teaching phase when the pupils were 

working teacher controlled and evaluated their work and the post-teaching phase and 

reflection; it needs to be said that a part of the whole activity usually took place online 

and part in the real lessons). As already mentioned, the only problem arising here was the 

non-Facebook pupil. The teacher thus always had to send the materials to this child 

through email. This extra step was, as perceived by the teacher, not particularly time 

consuming (seen in the context of all the online work).  

The passive observation part of the research took place during the school year 2014/2015. 

The author observed several aspects which related to the use of Facebook in the English 

lessons. Two groups of pupils were involved in this observation – study group 1, the 

2014/2015 8th graders, and study group 2, the 2014/2015 9th graders. During the whole 

school year the author observed the development in Facebook communication and 

teaching and learning, focused on the types of materials used for the T/LEFL process and 

paid attention to the time demands. The observation from this part of the research 

provided the basis for the active observation which took place at the beginning of the 

following school year 2015/2016. 

                                                 
22Both of the study groups having three English lessons per week at disposal.  
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7.3. Active observation  

From 9 to 20 November 2015, in nine school days, the active observation part of the 

research took place. The observation was divided into three parts: 

 Out-of-class Facebook communication  

 Out-of-class Facebook teaching and learning 

 In-class Facebook teaching and learning 

There were several observed categories on which the author focused during this part of 

the research. The results were noted into forms and assessed and evaluated after the 

observation terminated. For both the blank as well as filled-in forms see Appendix 6. 

7.3.1. Out-of-class Facebook communication 

Concerning the communication topics, questions about tests, test results and homework 

tasks dominated. The teacher posted homework task once, test results twice and answered 

questions connected to these topics five times within the two weeks. The total time the 

teacher spent on the Facebook communication during the nine days was 25 minutes, 

average time per day 4, 2 minutes. It needs to be mentioned that there were three days 

when no communication took place and these were therefore not counted in during the 

calculation of the average time spent on Facebook communication. As for the pupils´ 

activity, there were in average 4 pupils involved in the communication. For the filled-in 

observation forms see Appendix 6, Table 7. Chart 14 attached bellow displays the time 

spent on Facebook communication during the active observation part of the research.  

 

Chart 14: Facebook communication in study group 3 from 9th to 20th November 2015. 
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7.3.2. Out-of-class Facebook teaching and learning 

Out-of-class teaching and learning was, in all cases, bound to the real-life English lessons; 

the materials were either uploaded before the lessons in order to prepare the ground for 

the later in-class activities or were posted into the Facebook study group subsequently, 

always somehow reacting to what had happened in the class. There were 4 days when 

materials were posted on Facebook by the teacher and 5 days when there was no Facebook 

teaching and learning activity out of the class. From the four cases three posts reacted to 

the topics discussed in the lessons, two of them had a continuation to another lesson as 

well. One of the four posts was uploaded before the lesson without any previous in-class 

introduction. Table 9 bellow displays the type of teaching and learning material uploaded 

into the Facebook study groups during the active observation part of the research. 

Date Type of activity 
Type of  T/L 

material 

Connected to 

(previous in-

class activity) 

Connected to 

(subsequent in-

class activity) 

12th 
Practise of “I´d 

like” structure 

Harry Potter film 

extract (video; 

YouTube) 

12 November; 

“Private vs. 

public schools” – 

discussion  

13 November; 

“I´d like” – 

reflection, 

discussion + 

writing 

18th 

“Summer 

courses” – 

discussion  

Picture, questions 

18 November; 

summer course 

advertisement – 

writing, 

presentations 

19 November; 

summer courses 

– discussion  

19th 

What´s your 

favourite activity 

in your English 

lessons?  

Poll  – 

20 November; 

song singing 

(based on the poll 

results) 

20th 
Song + lyrics 

uploaded 
YouTube video 

20 November; 

song singing 
– 

Table 9: Out-of-class Facebook teaching and learning materials and activities 
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The activity the pupils were interested in the most was the poll which took place on 19 

November – 15 pupils out of the total number of 18 study group members participated 

and voted. This number, logically enough, considerably increases the average number of 

pupils who engaged in the out-of-class learning activities during the active observation – 

this sum resulted in 9 pupils participating in Facebook learning process during the days 

with uploaded materials. Except for the record number in the poll the number of pupils 

oscillated around 8.  

As clearly visible from Chart 15 attached bellow, it was not extremely time consuming 

for the teacher to work with the pupils through online media. The most time demanding 

day was on 18 November when it took the teacher 6 minutes to find and upload the 

materials and set the task.  

 

Chart 15: Out-of-class Facebook teaching and learning in study group 3 from 9th to 20th November 2015. 

 

7.3.3. In-class Facebook teaching and learning 

On the contrary to the results presented in the previous chapter (7.3.2.) it is clear that the 

in-class Facebook teaching and learning process was notably more time demanding. From 

four days when online teaching and learning was included three of them took a few 

minutes only while the activity on 12 November lasted for 23 minutes. It can be said that 

the time span of the in-class Facebook teaching and learning process evinced great 

differences. The results are to be seen in Chart 16. Charts 17 and 18 represent the total 

and average time spent on Facebook teaching and learning during the active observation 

part of the research. 
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Chart 16: In-class Facebook teaching and learning in study group 3 from 9th to 20th November 2015. 

 

 

Chart 17: Total time spent on communication and teaching and learning in study group 3 from 9th to 20th 

November 2015. 
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Chart 18: Average time spent daily on communication and teaching and learning in study group 3 from 9th 

to 20th November 2015. 

There were in total 4 days of out-of-class teaching and learning, 6 days in which some 

Facebook communication took place and 4 days of in-class online teaching and learning. 

These numbers can be summed-up in the average of 4, 6 days spent on Facebook activities 

during the two weeks. From the data presented in Chart 18 above we can thus come to 

the conclusion that the daily average time spent on Facebook was 3, 8 minutes a day.  

The pupils´ activity during the in-class Facebook teaching and learning was rather high 

although this fact is easily interpretable by the pupils´ duty to work actively in the lessons; 

as such, when for instance 14 pupils were present in the class that day, 14 pupils were 

also engaged in the activity. Nevertheless, it needs to be said that the teacher could 

observe that the pupils´ enthusiasm was generally greater when non-traditional activities 

were included in the lessons.  

As already mentioned before, most of the online activities discussed in the lessons had 

been introduced before the lesson and usually covered more than one lesson. Table 10 

shows the types of Facebook activities discussed in the lessons. For the complete lesson 

plans for both out-of-class and in-class Facebook teaching and learning see Appendix 7.  
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Date Type of activity 
Type of  T/L 

material 

Connected to 

(previous out-of-

class activity) 

Connected to 

(subsequent in-

class/out-of-class 

activity) 

12th 

“Private vs. 

public schools” – 

discussion  

Harry Potter film 

extract (video; 

YouTube) 

12 November; 

Practise of “I´d 

like” structure 

13 November; “I´d 

like” – reflection, 

discussion + writing 

13th 

“I´d like” – 

reflection, 

discussion + 

writing  

Comments from 

the study group 

from the previous 

day 

Picture, questions 

12 November; 

Public vs. private 

schools 

 

– 

19 November; 

summer courses – 

discussion  

19th 

“Summer 

courses” – 

discussion  

Comments from 

the study group 

from the previous 

day 

18 November; 

summer course 

advertisement – 

writing, 

presentations 

Writing a summary 

(homework task) 

20th Song singing  YouTube video 

19 November; 

Poll: What´s your 

favourite activity 

in your English 

lessons? 

20 November; song 

+ lyrics uploaded 

Table 10: In-class Facebook teaching and learning materials and activities 

The active observation part of the research was performed within two subsequent weeks 

in November 2015. Study group 3, a group of 18 pupils of the 9th grade, was engaged in 

the observation. The author focused on the pupils´ activity within both the out-of-class 

and in-class T/LEFL process, types of materials and activities used and time demands 

needed for effective Facebook TEFL process. Special attention was also paid to Facebook 

communication.  

The data from the three parts of the research, i.e. from the questionnaires and both the 

passive and active observation, were collected and later assessed. The results were 

presented in this chapter. The following chapter will evaluate the results in relation to the 

aims which had been established for this thesis.  
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8. Discussion 

Presented and described in detail, the results of the research can be summarised now. 

Concerning the results from the questionnaire, it was discovered that Facebook is 

becoming an inseparable part of the pupils´ school life. It was found out that the majority 

of the pupils use Facebook daily and for the time longer than one year. Most of the pupils 

choose Facebook communication as a priority one when they need to contact their 

classmates and would also choose Facebook as the ideal way of communication with their 

teachers if they had a chance to do so. On the other hand, personal contact and email 

communication are the two main ways through which the pupils communicate with most 

of their teachers. The use of modern technologies is generally highly important for the 

vast majority of the pupils but the children still consider the use of traditional teaching 

and learning material (i.e. class book and workbook) as important. Nevertheless, the use 

of online learning material is generally seen as important for the English language 

learning process. Facebook and other social networks are generally considered as a way 

to improve English by the majority of the pupils and the use of social networks increases 

motivation towards learning English at more than half of the respondents. Only a minority 

of the pupils does not see any benefit in their English teacher using Facebook in the 

T/LEFL process. The main benefit the pupils see in their English teacher using Facebook 

in the T/LEFL process is the easy communication.  

The longest of the research parts was the passive observation. Based on the collected and 

assessed data it can be said that the greatest enthusiasm about the use of Facebook in their 

English learning process was, on the side of the pupils, observed at the beginning of the 

school year. The highest activity of the pupils was strongly related to the periods of the 

school year when they needed to improve their school results, i.e. in the quarter terms 

(turn of October, beginning of January, beginning of April and the turn of May). As for 

the pupils´ activity, there were pupils who were active both online and in the real classes 

as well; there were, however, also pupils who were active in class and not online as well 

as vice versa, i.e. pupils who were active online only.  

The largest space for Facebook teaching and learning was given to the teacher in the 

periods when the pressure on the pupils´ school results was lesser, i.e. out of the quarter 

terms (September, December, February, March and May). It was observed that the period 

which was the most time consuming for the teacher was the beginning of January.  
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The least time consuming was the month of June. The materials which were used and 

discussed the most were distinct videos connected to the current class book topics as well 

as those related to the momentary social issues both in our country and in the world. 

The active observation part examined the use of Facebook in the T/LEFL process in 

detail. The average time the teacher spent on Facebook teaching and learning and 

communication every day Facebook was used was 3, 8 minutes although it needs to be 

mentioned that there were activities extremely time demanding as well as activities which 

did not require almost any time.  

The materials which were used in the Facebook T/LEFL process were generally elected 

to provide the largest possible variety as well as to relate to the class book topics. The 

pupils´ activity was highest when they were supposed to vote in a poll which asked for 

their favourite English lesson activity.  

In chapter 5. Research background the aims formulated for the purpose of this thesis were 

introduced (see chapter 5.1. Aims). The aims were formulated as questions; the whole 

research, i.e. the questionnaire as well as both the passive and active observation part, 

was designed to answer these questions and evaluate the role of Facebook in the English 

lessons at the second level of Czech primary schools. The questions were formulated as 

follows: 

1) Does the use of Facebook among the teacher and the pupils improve teacher-

pupils communication and how? 

2) Does the use of Facebook among the teacher and the pupils improve the English 

teaching and learning process and how? 

3) How time-consuming is the use of Facebook in the T/LEFL process for the teacher 

and for the pupils? 

4) Is the use of Facebook in the English learning process important for the pupils and 

how? 

Based on the aforementioned summary of the results the fulfilling of the aims can now 

be discussed.  

The research showed that the inclusion of Facebook into the teacher-pupils 

communication improved it greatly. As the pupils use Facebook in most of the cases every 

day (and several times a day), they are almost always online and ready to communicate. 
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The use of Facebook for the purpose of communication is generally very natural for the 

pupils; they use it among each other and, as observed during the project, they adapted 

very quickly on its use with the teacher as well. Although the pupils take advantage of 

the online means of communication, not all of those which are available are used by the 

children; the pupils, for instance, do not use email communication very often or, in some 

cases, even not at all. As such, Facebook communication allows the pupils to 

communicate with the teacher easily and without the need to connect to other online 

media.  

On the other hand, the aforementioned facts take the pupils´ benefits into consideration 

only; it can be slightly disadvantageous to use the Facebook communication for the 

teachers. Even when the teacher already has an active Facebook account it needs to be 

decided whether to use the personal one (and adjust the privacy settings very carefully) 

or to create a new one. In the second case it is then required that the teacher used it 

regularly. In case the teacher does not have any Facebook account one has to be created. 

As already mentioned in this thesis, there are plenty of teachers who are unwilling to 

include the use of modern technologies into their teaching and, as such, no improvement 

in terms of Facebook communication can be discussed here.  

However, in case we base the answer to the first question on the presumption the teacher 

uses whichever Facebook account for the communication with the pupils, it can be stated 

that its use does improve the teacher-pupils communication.  

It was already stated that online sources and social networks are an important aspect of 

the pupils´ lives, both personal and their school life. In many cases the pupils confirmed 

that the use of Facebook does increase their motivation towards learning English and they 

generally see a practical use of English on the social networks and thus acknowledge the 

benefit in the inclusion of Facebook into their LEFL process. Based on the 

aforementioned findings it can be said that the answer to the second question is 

affirmative; the use of Facebook in the English lessons improves the T/LEFL process.  

It can be clearly seen from the charts showing the results of the time demands (see 

especially Chart 18) that the average numbers do not display any extreme values; the 

average time spent daily on in-class T/L was 9, 5 minutes, on out-of-class T/L 4, 2 minutes 

and on communication 4 minutes. Although the numbers may seem low at the first sight, 

it needs to be said that, particularly during the already discussed busy months (or rather 
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periods during the school year), there is often not enough space in the lessons to spend 

even a few minutes on some extra activity. The use of Facebook in the T/LEFL requires 

regular and systematic work on the side of both the teacher and the pupils and remains, 

despite its obvious benefits, something extra and, as seen by many teachers, redundant. 

However, if the use of Facebook copes with the class book topics, even the rather 

complicated time organisation of the inclusion of Facebook into the T/LEFL process can 

be, at the end, manageable. The third question can be thus answered as follows: although 

the numbers displaying time-demands do not seem particularly high, the regular use of 

Facebook is in fact rather time-consuming and still remains something extra in the 

T/LEFL process and, as such, may be discouraging for many teachers. 

The fourth and last question can be without any doubt answered affirmatively. The use of 

Facebook is highly important for the pupils and it affects, as already mentioned several 

times, all the spheres of their lives. The majority of the pupils use Facebook every day 

and several times a day. It is the dominant means of the communication they use among 

each other and are highly enthusiastic about the possibility of its use with the teachers as 

well. Apart from the benefits connected with the communication the pupils realise that 

through Facebook and other social networks (especially YouTube) they come across 

English most often. The pupils generally acknowledge that the use of Facebook in their 

LEFL process increases their motivation towards learning English and Facebook together 

with other social networks and online sources are highly attractive for them.  

Based on the findings collected, assessed and summarised in this thesis it can be with no 

doubt stated that the use of Facebook in the T/LEFL has an immense impact on the 

teaching and learning process. The inclusion of Facebook into the English classes and 

broadening its use out of the classes as well generally improves teacher-to-pupils 

communication greatly. The pupils´ motivation to learn English in general increases when 

Facebook is used in the lessons and children are rather enthusiastic about it. On the other 

hand, it can be said that such innovation brings also many disadvantages, especially 

concerning the time demands on the teachers who decide to include Facebook in their 

lessons.   
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Conclusion 

This diploma thesis focus on the role and use of the social network Facebook in the 

process of teaching and learning English as a foreign language at the second level of 

Czech primary schools. The theme of the thesis was developed on the basis of a project 

which the author of this thesis initiated at Prague primary school ZŠ Chvaletická when 

she started to use Facebook in the T/LEFL process with her pupils. It was the aim of the 

project and eventually of this thesis to reveal possible advantages and benefits or, on the 

other hand, disadvantages of including the mentioned social network into the educational 

process.  

Supported by the research results stated above it can be concluded that the role of 

Facebook in the pupils´ school life is rather significant. It was found out that the pupils 

generally consider the use of modern technologies, online learning material and social 

networks very important for their learning process. The use of Facebook in T/LEFL is 

highly attractive for the children as they can observe natural and fluent connection of 

what they learn at school and what they use in their personal lives; the research proved 

that more than a half of the respondents is motivated (and their motivation further 

increased) to learn English when they can work with Facebook and other social networks 

in their English lessons. Moreover, there is no doubt whatsoever that the use of Facebook 

greatly contributes to pupils-to-teacher communication – Facebook was labelled as the 

dominant mean of communication among each other by the majority of the pupils as well 

as it would be, according to most of the respondents, an ideal means of communication 

the children would use with their teachers.  

Apart from the obvious benefits of the use of Facebook in the T/LEFL process which are 

stated above, there are also disadvantages revealed by the research. The main one lies in 

the considerable time demands which are required from the teacher. Although the average 

time values were not extremely great, it needs to be said that it is especially the nature of 

extra work which is so time-consuming. The necessity of a systematic non-class book 

work would most likely deprive many teachers of their free time and thus they might be 

rather reluctant to include something seemingly redundant into their lessons.  

It is up to every teacher to decide whether to innovate their teaching by Facebook teaching 

and learning and communication. There are notable benefits (proved by the research of 

this thesis) which improve and strengthen the pupils´ relationship to English in case they 
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work with a media which is natural for them. Nevertheless, traditional teaching and 

learning material, such as class book, still have and most likely will have its place in 

TEFL and the results of the teachers´ work might be no lesser than in case of the use of 

all the modern technologies available. However, it cannot be denied that online teaching 

and learning, in whichever form, amount or frequency, surely has its place in nowadays 

TEFL. English teachers should be able, at least to certain degree, to adapt to the 

development of the digital era and not be afraid of the new possibilities this progress 

offers us.  
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Appendices 

 

Appendix 1 

An informing note about the project Facebook for the parents and legal 

representatives of the 8th and 9th grade pupils  

 

 ZÁKLADNÍ ŠKOLA PRAHA  9 - LEHOVEC, CHVALETICKÁ 918 

Vážení rodiče, 

za účelem zkvalitnění výuky anglického jazyka Vašich dětí jsme se rozhodli pro rozšíření online 

komunikace učitele s žáky z pouze emailové také na komunikaci prostřednictvím sociální sítě 

Facebook.  

Tento druh komunikace učitele s žáky je zcela dobrovolný, v žádném směru nenahrazuje výuku, 

neslouží jako způsob zadávání domácích prací ani úkolů. Možnost komunikace přes Facebook 

bude žákům sloužit jako médium rozšiřující jejich zájem, zajišťovat podněty pro další studium i 

volný čas. Žáci se touto cestou mohou na učitele obracet s dotazy či sdílet své nápady a dojmy se 

spolužáky.  

Nový způsob online komunikace, který nyní zavádíme, nijak neznevýhodní ty žáky, kteří 

Facebook nemají nebo touto cestou s učitelem či spolužáky komunikovat nechtějí. Komunikace 

přes Facebook bude možná pouze u žáků starších 13 let.  

Věříme, že nově přidaný způsob komunikace posune vpřed výuku nejen anglického jazyka, ale 

do budoucna i dalších předmětů.  

 

 

Mgr. Josef Knepr 

Ředitel školy 
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Appendix 2 

A permission form for the parents and legal representatives of the 8th and 9th grade 

pupils to participate in the research for this diploma thesis 

 

 ZÁKLADNÍ ŠKOLA PRAHA  9 - LEHOVEC, CHVALETICKÁ 918 

Účast na výzkumné části pro diplomovou práci 

Vážení rodiče, 

dovoluji si Vás tímto požádat o svolení, aby se Vaše děti zapojily do výzkumného šetření pro 

diplomovou práci na téma Role Facebooku ve výuce anglického jazyka na druhém stupni 

základních škol. Účast ve výzkumu obnáší anonymní vyplnění dotazníku a ze strany žáků je zcela 

dobrovolná. Výsledky šetření nebudou použity k jinému účelu než k vyhodnocení pro výše 

uvedenou diplomovou práci. Svolení k účasti Vašich dětí na výzkumu poskytnete podpisem v níže 

uvedeném formuláři. 

Za spolupráci Vám předem děkuji. 

V Praze dne ………………  

..………………… 

Barbora Hodková 

ZŠ Chvaletická 

Svým podpisem níže stvrzuji a souhlasím s tím, že se můj syn/má dcera 

…………………………………………………., třída ……………………, zúčastní výzkumné 

části k diplomové práci na téma Role Facebooku ve výuce anglického jazyka na druhém stupni 

základních škol. Účast ve výzkumu obnáší anonymní vyplnění dotazníku a ze strany žáků je zcela 

dobrovolná. Výsledky šetření nebudou použity k jinému účelu než k vyhodnocení pro výše 

uvedenou diplomovou práci.  

V …………………………….. dne …………………………… 

…………………………… 

Podpis zákonného zástupce 
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Appendix 3 

Table 1: Use of Facebook in teaching, learning and communication – questionnaire 

(blank form) 

USE OF FACEBOOK – QUESTIONNAIRE 

Please mark your answer with a colour of your choice 

Sex Male Female  

Age  14 15 16 17 

1. How long have you been using 

Facebook? 

About 

one 

year 

Two years 

and more 

Less than 

one year 

I do not use 

Facebook 

2. How often do you use Facebook? Every 

day 

2 – 3 times a 

week 

About 

once a 

week 

I do not use 

Facebook 

3. When you need to 

contact your 

classmates about 

school information 

(homework, tests 

etc.), what type of 

communication do 

you choose at the 

first place? 

Facebook 

(Messenger) 

WhatsApp 

 

 

 

 

Email  

 

 

 

Mobile 

phone 

 

 

 

 

 

Personal 

contact 

Other: 

4. What type of 

communication do 

you use the most 

when you need to 

contact your 

teachers? 

Facebook 

(Messenger) 

 

 

 

WhatsApp 

 

 

 

 

Email  

 

 

 

Mobile 

phone 

Personal 

contact 

Other: 

5. If it was possible, 

what type 

communication 

(choose one) would 

you like all your 

teachers to use for 

the communication 

with you? 

Facebook 

(Messenger) 

 

 

 

WhatsApp 

 

 

 

 

Email  

 

 

 

 

Mobile 

phone 

 

 

 

Personal 

contact 

Other:  

6. Is the use of modern technologies (e.g. computer, projector and 

screen, interactive board, online communication with teachers etc.) 

important for your school life? 

Yes No 



92 

 

7. What type of learning 

material do you think a 

good English lesson should 

contain? 

Class 

book and 

workbook 

Interactive 

board 

Online 

material 

Other (write): 

8. Are social networks (Facebook, YouTube and others) a way to 

improve your English? 

Yes No 

9. Does the use of social networks (Facebook, YouTube and others) 

increase your motivation to learn English? 

Yes No 

10. What is the 

main benefit of 

your English 

teacher using 

Facebook with 

you? 

Easy 

communication 

  

Online 

hand-in of 

homework 

  

Sharing 

interesting 

materials 

 

Communication 

in English 

outside the 

classroom 

 

There 

is no 

benefit 
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Appendix 4 

Table 2: Use of Facebook in teaching, learning and communication – questionnaire 

(filled-in form) 

USE OF FACEBOOK – QUESTIONNAIRE 

Please mark your answer with a colour of your choice 

Sex Male* 

18 

Female** 

18 

 

Age  14 

3 

6   

(9) 

15 

11 

8  

(19) 

16 

3 

3  

(6) 

17 

1 

1  

(2) 

1. How long have you been using 

Facebook? 

About 

one year 

3 

3 

(6) 

Two years and 

more 

13 

13 

(26) 

Less than 

one year 

2 

1 

(3) 

I do not use 

Facebook 

0 

1 

(1) 

2. How often do you use Facebook? Every 

day 

16 

13 

(29) 

 

2 – 3 times a 

week 

1 

3 

(4) 

About once 

a week 

1 

1 

(2) 

I do not use 

Facebook 

0 

1 

(1) 

3. When you need to 

contact your 

classmates about 

school information 

(homework, tests 

etc.), what type of 

communication do 

you choose at the first 

place? 

Facebook 

(Messenger) 

 

12 

6 

(18) 

WhatsApp 

 

 

4 

5 

(9) 

 

 

 

Email  

 

 

0 

0 

(0) 

 

 

 

Mobile 

phone 

 

1 

4 

(5) 

 

 

 

 

Perso

nal 

conta

ct 

 

1 

3 

(4) 

Other: 

 

 

0 

0 

(0) 

4. What type of 

communication do 

you use the most 

when you need to 

contact your 

teachers? 

Facebook 

(Messenger) 

0 

0 

(0) 

WhatsApp 

 

0 

0 

(0) 

Email  

 

5 

7 

(12) 

 

Mobile 

phone 

0 

0 

(0) 

Perso

nal 

conta

ct 

13 

11 

(24) 

Other: 

 

0 

0 

(0) 
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5. If it was possible, 

what type 

communication 

(choose one) would 

you like all your 

teachers to use for the 

communication with 

you? 

Facebook 

(Messenger) 

 

14 

12 

(26) 

 

WhatsApp 

 

 

1 

1 

(2) 

 

 

Email  

 

 

0 

2 

(2) 

 

Mobile 

phone 

 

0 

0 

(0) 

 

Perso

nal 

conta

ct 

 

1 

5 

(6) 

Other:  

 

 

0 

0 

(0) 

6. Is the use of modern technologies (e.g. computer, projector and screen, 

interactive board, online communication with teachers etc.) important for 

your school life? 

Yes 

16 

17 

(33) 

No 

2 

1 

(3) 

7. What type of learning 

material do you think a 

good English lesson should 

contain? 

Class book 

and 

workbook 

17 

10 

(27) 

Interactive 

board 

 

6 

3 

(9) 

Online material 

 

 

12 

7 

(19) 

Other (write): 

 

Project work 

3 

6 

(9) 

 

Extra reading 

2 

7 

(9) 

 

Songs singing 

1 

8 

(9) 

 

Games 

10 

5 

(15) 

 

 

8. Are social networks (Facebook, YouTube and others) a way to improve your 

English? 

Yes 

14 

13 

(27) 

No 

4 

5 

(9) 
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9. Does the use of social networks (Facebook, YouTube and others) increase 

your motivation to learn English? 

Yes 

8 

13 

(21) 

No 

10 

5 

(15) 

10. What is the 

main benefit of 

your English 

teacher using 

Facebook with 

you? 

Easy 

communication 

 

 

11 

15 

(26) 

Online 

hand-in of 

homework 

 

6 

3 

(9) 

Sharing 

interesting 

materials 

 

7 

8 

(15) 

 

Communication 

in English 

outside the 

classroom 

2 

6 

(8) 

 

 

There is no 

benefit 

 

 

6 

1 

(7) 

 

*numbers marked with green colour refer to boys 

**numbers marked by pink colour refer to girls 
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Appendix 5 

Table 3: Passive observation form 

Aspect observed Month 

    

Are the pupils more 

active online than they 

are in the lesson? 

 

    

Are the virtually-

active pupils the same 

ones as in the 

classroom? 

    

Are the pupils 

enthusiastic about the 

use of Facebook with 

their English teacher? 

    

Is it easy to 

communicate with the 

pupils via Facebook? 

    

Are the pupils 

comfortable with the 

online communication 

in English? 

    

How much time do we 

spend using Facebook 

in the class and out of 

class? 

    

Does communication 

prevail over teaching 

and learning or vice 

versa? 
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How much time 

(roughly) does it take 

to the teacher to cope 

with the project? 

    

Other observing     
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Appendix 6 

Active observation forms 

Table 4: Out-of-class use of Facebook – teaching and learning (blank form) 

Study group 

Date* Teaching/ 

learning 

Type of 

material 

Pupils 

engaged 

Connection 

with class 

book topics 

Preparation 

time 

needed** 

9th       

10th       

11th       

12th       

13th       

16th       

18th       

19th       

20th       

*November 2015 

**time measured in minutes  
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Table 5: Out-of-class use of Facebook – teaching and learning (filled-in form) 

Study group 

Date* Teaching/ 

learning 

Type of 

material 

Pupils 

engaged 

Connection 

with class 

book topics 

Preparation 

time 

needed** 

9th  – – – – – 

10th  – – – – – 

11th  – – – – – 

12th  I´d like… –  

life in 

Hogwarts 

Video (a 

short extract 

from a Harry 

Potter film); 

question 

asked 

10 MODULE 1: 

Private 

boarding vs. 

public 

schools 

2 

13th  – – – – – 

16th  – – – – – 

18th  Summer 

courses – 

discussion 

A picture; 

Discussion 

topics set 

8 MODULE 1: 

Summer 

course 

advertisement 

6 

19th  What´s your 

favourite 

activity in 

your English 

lessons? 

Poll  15 – 5 

20th  Song  Video with 

lyrics 

uploaded 

3 MODULE 1: 

At school 

3 

*November 2015 

**time measured in minutes  
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Table 6: Out-of-class use of Facebook – communication (blank form) 

Study group 

Date* Topic of 

communication 

Time spent on 

communication 

Pupils engaged 

9th     

10th     

11th     

12th     

13th     

16th     

18th     

19th     

20th     

*November 2015 

**time measured in minutes  
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Table 7: Out-of-class use of Facebook – communication (filled-in form) 

Study group 

Date* Topic of 

communication 

Pupils engaged  Time spent on 

communication 

9th  – – – 

10th  Answer a question 

about a presentation 

2 3 

11th  Answer questions about 

a test 

2 4 

12th  Post test results; answer 

questions about the 

results 

3 3 

13th  Remind a test for the 

next week 

– 2 

16th  Answer questions about 

homework and 

presentations 

5 6 

18th  – – – 

19th  Post test results; answer 

questions about the 

results 

8 7 

20th  – – – 

*November 2015 

**time measured in minutes  
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Table 8: In-class use of Facebook – teaching and learning (blank form) 

Study group 

Date* Teaching/ 

learning 

Type of 

material 

Pupils 

engaged 

Connection 

with class 

book topics 

Preparation 

time 

needed** 

9th       

10th       

11th       

12th       

13th       

16th       

18th       

19th       

20th       

*November 2015 

**time measured in minutes  
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Table 9: In-class use of Facebook – teaching and learning (filled-in form) 

Study group 

Date* Teaching/ 

learning 

Type of 

material 

Pupils 

engaged 

Connection 

with class book 

topics 

Preparation 

time needed + 

time spent on 

teaching** 

9th  – – – – – 

10th  – – – – – 

11th  – – – – – 

12th  Public vs. 

Private 

boarding 

schools – 

speaking  

Video 

(YouTube) – 

an extract 

from a Harry 

Potter film 

15 Public vs. 

Private boarding 

schools 

23 

13th  I´d like… - 

discussion 

based on the 

comments 

from the 

Facebook 

study group 

from the 

previous day 

Speaking – 

group work 

(discussion); 

Writing a 

summary 

(use of 

computers) 

17 I´d like 7 

16th  – – – – – 

18th  – – – – – 

19th  Summer 

courses – 

discussion  

Speaking  16 Summer courses 

– reading 

(advertisement) 

3 

20th  Song singing 

(based on the 

poll) 

Song 

(YouTube) 

with lyrics 

16 MODULE 1: At 

school 

5 

*November 2015 

**time measured in minutes  
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Table 10: Time spent on Facebook (teaching, learning and communication) 

Date* Out-of-class In-class Total time 

Teaching/ 

learning 

Communication Teaching/ 

learning 

9th  0 0 0 0 

10th  0 3 0 3 

11th  0 4 0 4 

12th  2 3 23 28 

13th  0 2 7 9 

16th  0 6 0 6 

18th  6 0 0 6 

19th  5 7 3 15 

20th  3 0 5 8 

Total time 16 25 38 79 

Average time 4 4, 2 9, 5 9, 8 
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Appendix 7 

Lesson plans and sources used for the active observation part of the research 

Date: 12th November 

Topic: I´d like – Life in Hogwarts  

Description of the activity: 

In-class activity – the pupils answer and discuss the following questions: 

Before watching (frontal teaching): 

Do you know Harry Potter books/films?  

There are four houses in the Hogwarts. Do you know their names in English? 

After watching (pair work; reflection): 

What do you think about private boarding schools?  

Are there any private boarding schools in the Czech Republic? 

What are the advantages and disadvantages about boarding schools? 

What do you think about the houses competing with each other? 

 

Out-of-class activity: 

The pupils discuss the below stated question on Facebook, post their comments, react. 

If you lived in Hogwarts, what would you like about the life there? Post your comment. 

Material needed: 

Video, script 

“Harry Potter” 

“Hmmm difficult, very difficult… Plenty of courage, I see, not a bad mind either… 

There´s a talent, oh yes – and a thirst to prove yourself. But where to put you?” 

“Not Slytherin! Not Slytherin!”  

“Not Slytherin, hey? Are you sure? You could be great, you know, it´s all here in your 

head – and Slytherin will help you on your way to greatness, there´s no doubt about 

that! But if you´re sure, better be Gryffindor!”  

Sources: 

YouTube.com. Harry Potter Sorting Ceremony. 12 November 2015 

<https://www.youtube.com/watch?v=fA3dbvRCui0> 
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Date: 13th November 

Topic: I´d like; Private vs. public schools 

Description of the activity:  

In-class discussion based on the Facebook activity from the previous day. Group work 

speaking; individual writing. 

The pupils discuss the results from the discussion on Facebook from the previous day. 

They make a list of pros and cons of both private boarding and public schools. Whole-

class reflection follows.  

Based on the discussion the pupils write their own summary of the discussed topic. 

Material needed: 

Print screen of the Facebook discussion 

 

Date: 18th November 

Topic: Summer courses 

Description of the activity: 

Out-of-class Facebook activity; the pupils discuss the following questions on 

Facebook: 

Would you like to take part in this summer course? Why/Why not? 

Do you like the advert? Is it interesting enough for you? Why/Why not? 

Based on the work from our English lessons, is there anything missing in the advert?23  

Material needed: 

Picture 

                                                 
23 In their previous English lesson the pupils were supposed to create their own advert for a summer course 

and present it to the class. They were given, on the basis of a previous group work (mind map) categories 

their advert should have: type of the course, place, time, price, type of accommodation and eating. 
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Sources: 

www.google.com. Summer Dancing Course. 18 November 2015 

<https://www.google.cz/search?q=summer+dancing+course&source=lnms&tbm=isch

&sa=X&ved=0CAcQ_AUoAWoVChMIkfmv7b6VyQIVIpRyCh0leQR5&biw=1536

&bih=755#imgrc=yMWQIFBBSahADM%3A> 

 

Date: 19th November 

Topic: Summer courses 

Description of the activity: 

In-class discussion (based on the Facebook discussion from the previous day); the 

pupils discuss again the topic from the earlier activities. Conclusion.  

 

Date: 19th November 

Topic: Poll – What´s your favourite activity in your English lessons 

Description of the activity: 

Out-of-class activity; the pupils are given choices to vote in the poll – the winning 

activity will be done the following day in the lesson. 

Poll questions 

What is your favourite activity in your English lessons? 

Grammar exercises 

Writing 

http://www.google.com/
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Listening 

Reading 

Speaking  

Watching videos 

Playing games 

Presenting in front of the class 

Song singing 

Other  

 

Date: 20th November 

Topic: Song singing 

Description of the activity: 

Based on the poll from the previous day a song was sung in the class. The link and the 

lyrics were uploaded to Facebook study group later in the afternoon. 

Material needed: 

Lyrics  

We don't need no education 

We don't need no thought control 

No dark sarcasm in the classroom 

Teacher leave them kids alone 

Hey teacher, leave the kids alone 

All in all it's just another brick in the wall 

All in all you're just another brick in the wall 

We don't need no education 

We don't need no thought control 

No dark sarcasm in the classroom 

Teacher leave the kids alone 

Hey teacher leave us kids alone 

All in all you're just another brick in the wall 

All in all you're just another brick in the wall 

Source: 

YouTube.com. Pink Floyd: Another Brick in the Wall, Part 2. 20 November 2015 

<https://www.youtube.com/watch?v=PDl6iuku_mw> 
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Evidenční list 

Univerzita Karlova v Praze, Pedagogická fakulta 

M. D. Rettigové 4, 116 39 Praha 1 

Prohlášení žadatele o nahlédnutí do listinné podoby závěrečné práce před její 

obhajobou 

Závěrečná práce 

Druh práce   

Název práce 
  

Autor práce   

Jsem si vědom/a, že závěrečná práce je autorským dílem a že informace získané 

nahlédnutím do zveřejněné závěrečné práce nemohou být použity k výdělečným účelům, 

ani nemohou být vydávány za studijní, vědeckou nebo jinou tvůrčí činnost jiné osoby než 

autora. 

Byl/a jsem seznámen/a se skutečností, že si mohu pořizovat výpisy, opisy nebo 

rozmnoženiny závěrečné práce, jsem však povinen/povinna s nimi nakládat jako s 

autorským dílem a zachovávat pravidla uvedená v předchozím odstavci tohoto 

prohlášení. 

Jsem si vědom/a, že pořizovat výpisy, opisy nebo rozmnoženiny dané práce lze pouze na 

své náklady a že úhrada nákladů za kopírování, resp. tisk jedné strany formátu A4 

černobíle byla stanovena na 5 Kč. 

V Praze dne …............………………… 

Jméno a příjmení žadatele   

Adresa trvalého bydliště 
  

 

__________________________________ 

                                                                                               podpis žadatele  
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Univerzita Karlova v Praze, Pedagogická fakulta 

M. D. Rettigové 4, 116 39 Praha 1 

Prohlášení žadatele o nahlédnutí do listinné podoby závěrečné práce 

Evidenční list 

Jsem si vědom/a, že závěrečná práce je autorským dílem a že informace získané 

nahlédnutím do zveřejněné závěrečné práce nemohou být použity k výdělečným účelům, 

ani nemohou být vydávány za studijní, vědeckou nebo jinou tvůrčí činnost jiné osoby než 

autora. 

Byl/a jsem seznámen/a se skutečností, že si mohu pořizovat výpisy, opisy nebo 

rozmnoženiny závěrečné práce, jsem však povinen/povinna s nimi nakládat jako s 

autorským dílem a zachovávat pravidla uvedená v předchozím odstavci tohoto 

prohlášení. 

Poř.č. Datum Jméno a Příjmení Adresa trvalého bydliště Podpis 

1.         

2.         

3.         

4.         

5.         

6.         

7.         

8.         

9.         

10.         

 


