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Ms. Vasickova'’s thesis begins a little roughly, with a problematic depiction of the
origins of Pragmatic thought and pedagogy. This first chapter is by far the weakest
section of her work, and not at all central to her thesis. The second chapter begins to
get to the point: it describes the origination of P4C, various streams of thought
within it, and the manner in which it relates to and transforms various pedagogic
problems, heuristics, etc. The author well describes the basic notion of Dewey’s
narrative epistemology, and the value that this brings to the study of studying
(student or not).

The connections she draws between Bergson and pragmatism are not only valid, I
would encourage her to re-write this section as a stand alone article and submit it
for peer review. It deserves readership. (I will not summarize it here except to say
that the author ties it back quite neatly to the primary theme of the work in her
conclusions). Likewise, the author’s descriptions of the practice of P4C and her
critique of the ‘hero’ as found in this practice is both original and accurate. But the
heart of this work (as I see it) lies in the connection the author draws between
Dewey’s social pedagogy and the value P4C can bring to solving various
social/pedagogic/political problems faced by today’s Czech society.

Her depictions Pragmatic Pedagogy are likewise precisely correct: in particular the
arguments that took Dewey from methods to motives (and back again) - and her
argument that p4c continues this target is well made. I do fault her understanding of
democracy (the foundation and aim of pragmatic pedagogy), which is not “the
largest part of the citizenry regulates the opinions of the state”(66). This is what the
founders of the American system called the tyranny of the majority. Her arguments
about the value of p4c will only be stronger if she furthers her grasp of democracy
as systematic (i.e., lawfully demanded) respect of minority opinions (religions,
lifestyles, ethnicities, etc.). Her critique of the “disadvantages of the democratic
form” (66) is largely an attempt to solve a long solved problem. Thus Ms.
Vasickova’s notion that Democracy is “a fragile construction” (67), which leads into
her discussion of the need for ‘erudite’ citizens is a little off base. Rather, democracy
is a demanding ideal built on the granting of absolute legal equality to people who
frankly are not equal (some are smarter, richer, etc.). This does demand “erudite
people” - if by this we mean people who are wise enough to not force others to bow
to their wisdom and know enough to know that they don’t know everything. As Ms.
Vasickova argues, P4C trains children and adults alike to foster such ideals, and
thrive within such a democracy.

And democracy cannot thrive (must necessarily become non-democratic) so long as
citizens, especially supposedly ‘erudite’ citizens cannot adapt theory to practice and
practice to theory. As Vasickova points out: “Fresh alumni <sic> commonly do not
have the abilities connected with practice.” This is problematic not just for



employers, but for all of socity. The advantage of p4c training counters this problem
by developing narrrative skill - the ability to “get information” listen and respond as
well as speak and ask. “This information is not taken as fragmentary facts, ... but
modify them for better usage” by “corroborate with others and react to actual
situations.” (63) Likewise, Many alumni (supposedly erudite citizens) are “not able
to defend their suggestions.” And “The advantage of 4c is that she takes the various
approaches of thinking next to each other and she does not look after the true one,
but she learns mutual respect and to cooperate with each other.”

This begins to speak to questions of epistemology, which is slightly confusing in the
thesis work. Vasickova does not make it plain, but does seem to grasp that P4C does
not claim that all ‘truths’ are ‘true’ - but that a community (which implies mutual
respect) of inquiry (which implies respectful questioning as a matter of course) will
be more likely to succeed (in the Darwinian sense: adapt and survive) by placing
rational conversation (re: Habermas) at the center of the society (in school and out).
Referencing back to the opening sections of the thesis, this is Bacon’s argument that
“If a man will begin with certainties, he shall end in doubts; but if he will be content
to begin with doubts, he shall end in certainties.” Building on the pragmatic notion
that “truth happens to an idea,” - P4C makes the argument that we are more likely to
adapt to reality and learn ‘true’ things a) by working together in groups where each
is free to bring their ideas into the conversation, and b) begin by presuming that no
one ‘owns’ the truth. In this, as our author correctly argues: “p4cis a method
without a fixed dogmatic background ... based only on the pragmatic method.” (And
this could lead us back to Vasickova’s first chapter on the origins of all this, and
Francis Bacon - quoted in this review above.)

There is a another distinction our author approaches but could make more clear:
that is, the difference in consequence between a child raised in p4c, and a student
trained to use P4C with children. In both cases the values above are raised, but the
author sometimes confuses these two quite different groups. (I would add that
children raised in p4c are more likely to access the goods of p4c ‘naturally’ or
‘instinctively’ (without self-reflective analysis), whereas adults trained in p4c
depend more on figuring their way to the same place. This being “the courage to try
new systems” and the ability to “avoid the fear of applying them” and “perform them
in public and face criticism” while remaining “tolerant to other approaches.”

Ms. Vasickova does exhibit a tendency to slip into ‘soft’ nihilistic argumentation.
Specifically she argues: “it is impossible to judge the conditions of our society
impartially” and proceeds to make a profoundly idealistic (anti-pragmatic)
argument that “when we are participants of this process, we cannot make the
distance to judge the rightness” (72). In contrast, pragmatic reasoning argues that
we can only ‘know’ anything BY participating with/within it: that ‘distance’ is not
required, but connection. Moreover, the knowing transforms both the knower and
the known. This too is a lesson of p4c, and what p4c trains children and adults alike
to accomplish. Participation within a community of inquirers (writ large as a society



or small as a classroom or family) is the only way to know anything. Knowledge is
not subjective but inter-subjective.

Ms. Vasickova’s views concerning the inculcation or ‘training’ of passivity among
today’s youth are from any view both valid and depressing. [ would caution her,
however, to not draw too large a distinction from them. Such arguments concerning
‘kids these days’ can always be drawn, and become less important with age and
experience. The specific section about the “loosening of strict rules” is difficult to
decipher. She is correct to argue against a teacher’s words being considered “holy”
(argument by authority is always a failed argument). And this is a positive (open,
adaptive, respectful and logical) ‘loosening’ — which does not necessarily imply a
free pass for children to be “impudent” with their teachers - or that teachers should
put up with it. P4C is NOT ‘P.C.

While clearly offended by this - as well as much of what is sometimes called
‘politically correct’ culture, Ms. Vasickova rightly recognizes it as an aspect of the
“moldered” state of the pillars of the modernistic approach to ‘erudition’ (75). Her
question “why do we not let natural development work, and move our cognition
forward” is quite apt. In this, we find her thesis neatly summarized: the
methodologies of P4C (and the pragmatism) are specifically designed to work with
natural development, to foster it, encourage it and direct it towards greater social
and individual flexibility and adaptivity, by fostering communities of inquiry
wherein minority opinions are not only respected but encouraged: a community
that trains one for listening and responding, thinking, speaking, reconstructing one’s
thoughts, and speaking again. A community of inquiry demands active cognition. P4C
does not allow passivity - children who are already passive thinkers are nudged into
active thinking. (and pragmatism denies that cognition can ever be ‘passive’ - a dog
can be trained to stay off of the couch, but doesn’t understand why. People can be
trained likewise, but likewise do not actually cognize anything.) In other words, the
problems that rightly worry Ms. Vasickova can be and are addressed by and within
P4C. The great strength of her work is in the clarity with which the author addresses
the positive consequences that P4C can bring to Czech educational systems.

The diploma work Philosophy for children and its effect on the child’s adult life is an
exceptional work. It grapples with the largest conceptions of self and society, and
while the author did fail at grasping some elements of the history and historical
argumentation that lays behind Philosophy for Children, she clearly and forcefully
grasps the consequences of it. She likewise grasps the consequences of Czech
(traditional) methods of ‘idealizing’ erudition by making it static, thence passive,
and what this does to students (and thence adults) as well as how P4C can work to
counter the resulting dysfunction.

In Sum: Excellent

Gerald Ostdiek



Autor: Terezie Vasickova
Teze Magistratu prace: Filozofie pro déti a jeji vliv na ditéte dospélého Zivota
Reader: Dr. Ostdiek

Pani Vasickova prace zacina trochu hrubé, s problematickym vyobrazenim ptivodu
pragmatické mysleni a pedagogiky. Prvni kapitola je zdaleka nejslabsi cast jeji prace,
a uz vibec ne ustredni své diplomové prace. Druha kapitola zacina se dostat do
bodu: to popisuje vznik P4C, riizné proudy mysleni v jeho rdmci, a zptsob, jakym se
tykd, a transformuje rtizné pedagogické problémy, heuristiky, atd. Autor také
popisuje zakladni predstavu o Deweyova vypravéni epistemologie, a hodnota, ktera
to prinasi do studia studia (student nebo ne).

Pripojky kresli mezi Bergson a pragmatismu jsou nejen platné, tak bych ji povzbudit,
aby re-napsat tento paragraf jako samostatny ¢lanek a predloZi jej k prezkoumani.
Zaslouzi ¢tenart. (Nebudu shrnout to zde kromé toho, Ze autor spojuje jej zpét
docela thledné na primarni téma prace v jejich zavérech). Stejné tak, popisy
autorovy z praxe P4C a jeji kritika "hrdiny", jak bylo zjiSténo v tomto praxi je tak
originalni a presné. Ale srdce této prace (jak to vidim ja) leZi v souvislosti autor
¢erpa mezi Deweye socidlni pedagogiky a hodnotou P4C mtZe prinést reSeni
riznych socialnich / pedagogickou / politické problémy, kterym celi dnesni ceské
spolec¢nosti.

Jeji vyobrazeni Pragmaticky Pedagogika jsou rovnéz piresné spravné: zejména
argumenty, které ucinily Dewey z metod, které motivi (a zase zpatky) - a jeji
argument, Ze P4C pokracuje tohoto cile je dobte provedena. Ja chybu jeji chapani
demokracie (zaklad a cil pragmatické pedagogiky), ktery neni "nejvétsi ¢ast obcCanii
upravuje nazory statu" (66). To je to, co zakladatelé amerického systému s ndzvem
tyranii vétSiny. Jeji argumenty o hodnoté P4C bude jen silnéjsi, kdyby prohlubuje jeji
pochopeni demokracie jako systematické (tj legadlné poZadoval), pokud jde o
menSinovych stanovisek (naboZenstvi, Zivotni styl, etnické skupiny, apod.) Jeji
kritika "nevyhod demokratickou formou" (66) je do znacné miry pokus o vyreSeni
dlouho vyreSen problém. Tak pani VaSickova predstava, Ze demokracie je "krehké
konstrukce" (67), ktera vede do jejiho diskuse o potiebé "erudovanych" obcani je
trochu mimo zakladnu. SpiSe, demokracie je naro¢ny ideal postaveny na udéleni
absolutni pravni rovnosti pro lidi, ktef{ upfimné nejsou stejna (nékteré z nich jsou
chytiejsi, bohatsi, atd.). To vSak vyzadani "erudované lidi" - pokud by to mame na
mysli lidi, ktefi jsou natolik moudry, Ze nebude nutit ostatni, aby se sklonit pred
jejich moudrost a vite dost, abyste védéli, Ze nevédi vSechno. Jako pani Vasickova
tvrdi, P4C cvici déti i dospélé na podporu takové idealy, a dari se jim v takové
demokracii.

A demokracie nemiiZze prosperovat (musi nutné stat non-demokraticky), tak dlouho,
jak obCany, zejména pry miiZe "erudované” ob¢ané nemohou prizplisobit teorii do
praxe a praxe k teorii. Jak Vasickova poukazuje na to: "Cerstvé absolventy <sic>
béZné nemaji schopnosti spojené s praxi." To je problematické nejen pro



zameéstnavatele, ale i pro vSechny socity. Vyhodou P4C ¢itaca vycvikovych tento
problém tim, Ze rozviji narrrative dovednosti - schopnost "ziskat informace"
naslouchat a reagovat, stejné jako mluvit a zeptat se. "Tato informace neni bran jako
dil¢ich skutec¢nosti, ... ale upravit je pro lepsi vyuZiti" od "potvrdit s ostatnimi a
reagovat na aktualni situaci." (63) Podobné, mnoho absolventii (pravdépodobné
erudované obcané) "nejsou schopni hajit své navrhy . "A" Vyhodou 4c je, Ze bere
rizné pristupy mysleni vedle sebe, a ona nema starat o pravdivy, ale ona se dozvi,
vzajemny respekt a spolupracovat s ostatnimi. "

To za¢ne mluvit na otazky epistemologie, coZ je ponékud zavadéjici v diplomové
praci. Vasickova, neznamena, Ze prosty, ale nezda se, Ze pochopit, Ze P4C netvrdi, Ze
vSechny "pravdy” jsou "pravdivé" - ale to komunita (coZ znamena vzajemny respekt)
vySetrovaci (coZ znamena, uctivy vyslech jako samoziejmost) budou s vétsi
pravdépodobnosti na uspéch (v Darwinovy smyslu: piizplisobit a piezit) umisténim
racionalni rozhovor (re: Habermas) ve stfedu spolecnosti (ve $kole i mimo).
Odkazovani zpét do avodnich ¢asti diplomové préace, je to argument, Bacona, Ze
"pokud ¢lovék zacne s jistotami, je povinen skon¢i v pochybnostech; ale kdyZ bude
obsah zacit s pochybnostmi, je povinen skon¢i v jistotami "V navaznosti na
pragmatickém nazoru, Ze" pravda se stane napad, "-. P4C déla tvrzeni, Ze jsme vice
pravdépodobné, Ze prizplsobit se realité a ucit se 'true "véci) tim, Ze pracuje
spolec¢né ve skupinach, kde kazdy je zatim uvést své ndpady do rozhovoru, a b) zacit
piredpokladat, Ze nikdo" vlastni "pravdu. V tomto, jak nas autor spravné
argumentuje: "P4C je metoda bez pevné dogmatického pozadi ... vychazi pouze z
pragmatického metodé." (A to by nds mohlo vést zpét k Vasickova prvni kapitole o
ptivodu vSechno, a Francis Bacon - citované v tomto piehledu vyse.)

Tam je dalsi rozdil naSich autort ptistupy, ale mohl délat vice jasné: to znamen4, Ze
rozdil v disledku toho mezi ditétem vznesené v P4C, a student vyskoleny k pouZziti
P4C s détmi. V obou ptipadech jsou zvySeny hodnoty vySe uvedené, ale autor nékdy
zaménuje tyto dvé zcela odliSné skupiny. (Ja bych dodal, Ze déti vychovavané v P4C
jsou vice pravdépodobné, Ze pristup zbozi z P4C "prirozené" nebo "instinktivné"
(bez sebereflektivni analyzy), zatimco dospéli vyskoleni v P4C zavisi vice na prijit na
jejich cestu na stejném misté. Toto je "odvaha zkouSet nové systémy" a schopnost
"vyhnout strach z jejich pouZiti" a "hrat na verejnosti a tvar kritice", zatimco
zbyvajici "tolerantni k jiné pristupy.”

Pani Vasickova déla vykazuji tendenci sklouznout do "mékkych" nihilistické
argumentace. Konkrétné ona argumentuje: "to je nemozné posoudit podminky nasi
spolecnosti nestranné" a pokracuje, aby se hluboce idealisticky (anti-pragmatické),
tvrzeni, Ze "kdyZ jsme ucastniky tohoto procesu, nemtizeme délat vzdalenost
posoudit spravnost” (72). V kontrastu, pragmaticka iivaha argumentuje, Ze my jen
mozné "védét" néco Uasti s / v ném: to neni vyzadovano "na dalku", ale pfipojent.
Kromé toho, védouci transformuje jak znalce i znama. I toto je lekce P4(, a to, co P4C
cvi¢i déti i dospélé dosahnout. Uéast v komunité tazatel (soudni prikaz velky jako
spolec¢nost nebo malé jako ucebna nebo rodinu), je jediny zptisob, jak néco védét.
Poznani neni subjektivni, ale inter-subjektivni.



Nazory pani Vasickova dvora tykajici se vStépovani nebo "Skoleni" pasivity mezi
dnesni mladez jsou z jakéhokoli pohledu obou platné a depresivni. Ja bych ji
upozornit, nicméné, ne kreslit ptili§ velky rozdil od nich. Takové argumenty tykajici
se "déti v téchto dnech" muZze byt vzdy vypracovan, a stat se méné dulezité, s vekem
a zkusenostmi. Zvlastni oddil o "uvolnéni prisnych pravidel” je téZké rozlustit. Ona
je spravné argumentovat proti slov ucitele by byt povazovana za "svaty" (argument
autority je vZdy selhal argumentu). A to je pozitivni (otevieny, adaptivni, uctivy a
logické) "povolenim" - coZ nemusi nutné znamenat volnou vstupenku pro déti, aby
"drzy" se svymi uciteli - nebo Ze by ucitelé méli smirit s tim. P4C neni "P.C."

Zatimco jasné urazil tim - také jak hodné z toho, co se nékdy nazyva "politicky
korektni" kultura, pani Vasickova spravneé rozpozna jako jeden z aspektti
"moldered" stavu piliii modernistického pristupu k "erudici” (75), Jeji otazka "proc
nenechal vyvojové prace prirozené, a posunout nase poznani vpred" je docela apt. V
tomto, najdeme jeji prace pékné shrnul: metodiky pro P4C (a pragmatismu) jsou
specialné navrzeny pro praci s prirozenym vyvojem, podporovat ji, podporovat ho a
nasmérovat ji k vétsi socialni a individudlni flexibility a adaptivity, podporou
komunity Zprava kde mensSinové nazory jsou nejen dodrzZovana, ale povzbudil:
komunita, ktera trénuje jeden k poslechu a odpovédi, mysleni, mluveni,
rekonstrukci své myslenky, a znovu mluvit. Komunita vySetrovani vyZaduje aktivni
poznavani. P4C neumoZnuje pasivita - déti, které jsou jiz pasivni myslitelé jsou
$touchl do aktivniho mysleni. (A pragmatismus popira, Ze poznani mtze byt nékdy
"pasivni" - pes mlZe byt vyskoleni, aby ziistali mimo gauci, ale nechape, proc se lidé
mohou byt trénoval se podobné, ale také ne ve skutecnosti poznavat nic.). Jinymi
slovy, , problémy, které pravem znepokojuji pani Vasickova mohou byt a jsou reSeny
a uvniti P4C. Velka sila jeji prace je v jasnosti, s niZ autorka zabyva pozitivni
dutsledky, které mize prinést P4C ceskych vzdélavacich systémii.

Diplomova prace Filozofie pro déti a jeji vliv na ditéte, dospélého Zivota je vyjimecné
dilo. To potyka s nejvétSimi koncepcemi sebe a spolecnosti, a zaroven autor se
selhani pii uchopeni nékteré prvky historii a historické argumentace, ktera snasi za
Filozofie pro déti, ona jasné a energicky chape disledky toho. Ona také pochopi
duisledky cestiny (tradi¢ni) metody "idealizovat” erudice tim, Ze statické, odtud
pasivni, a co to déla studentiim (a odtud dospélé osoby) a jak P4C miize fungovat
proti vysledné dysfunkce.

V souctu: Vyborne

Gerald Ostdiek



