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Abstract 
This bachelor thesis deals with the extent of rhoticity in the speech of Slovak speakers 

of English. The theoretical part focuses on the description of rhoticity as a distinctive 

feature of English accents and offers the main characteristics of British and American 

varieties. It also provides a historical development of rhoticity and an explanation of its 

social meaning. The practical part informs about the method and course of the research 

carried out on Slovak teachers and students of English. It presents a thorough analysis 

of the data acquired from a reading assignment containing the r sound in various 

positions and a questionnaire. Eventually, it discusses whether or not the hypotheses 

proposed at the beginning of the research are valid. 

 

Key words 
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Anotácia 
Táto bakalárska práca sa zameriava na rozsah roticity v slovenskej angličtine. 

Teoretická časť práce sa sústreďuje na popis roticity ako jeden z rozlišujúcich znakov 

anglických prízvukov a poukazuje na jej podoby a ich charakteristické vlastnosti. 

Taktiež poskytuje historický vývoj tohto javu a jeho sociolingvistický rozmer. Praktická 

časť práce popisuje metódu a priebeh výskumu, ktorý bol uskutočnený na mladých 

študentoch a učiteľoch angličtiny. Predstavuje dôkladný rozbor dát získaných 

prostredníctvom nahrávania čítaného textu obsahujúceho hlásku r v rôznych 

postvokalických pozíciách a dotazníka. Nakoniec komentuje verifikáciu hypotéz, ktoré 

boli stanovené pred začiatkom výskumu.  

 

Kľúčové slová 
akcent, roticita, neroticita, cudzí akcent, slovenská angličtina 
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1. Introduction 

In the recent history of the English language, various research studies and 

investigations have been conducted in order to specify and give a detailed 

characterisation of its accents. The feature of rhoticity, considered to be a major 

criterion in accent classification has been the subject of numerous studies in the speech 

of native speakers of English. However, much less attention has been paid to this 

phenomenon from the perspective of non-native Englishes. This served as a motivation 

for the author of this thesis who wished to examine how (non)rhotic Slovak English is. 

The aim of this bachelor thesis is to detect the degree of (non)rhoticity that 

prevails in the speech of Slovak speakers of English. The theoretical part deals with the 

nature of (non)rhoticity as a key feature of English accents. It categorizes the accents 

according to the distribution of the sound /r/ and offers a more detailed description of 

two prominent English accents, British and American standards. It also provides a brief 

account on how rhoticity developed throughout the history and last but not least it looks 

at (non)rhoticity as a sociolinguistic phenomenon.  

The aim of the practical part is to discover whether the selected sample of 

Slovak English is rather rhotic or non-rhotic and which factors may play a crucial role 

in the final categorisation. It gives a detailed description of the method chosen for the 

realisation of the research and profiles of the respondents who participated in the 

investigation. It provides a thorough analysis of the data acquired from the recordings of 

the respondents’ reading and a questionnaire. Finally, it comments on the verification of 

the hypotheses which were stated before the research began. 
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2. Theoretical part 

2.1. Accent 

 Among different aspects of language variations in English, the distinctive 

pronunciation of native speakers of English is probably the first to be noticed, followed 

by the observation of other differences in vocabulary or grammar (Hughes et al. 1). 

When speaking about these differences, there are two terms that need to be clarified 

beforehand: accent and dialect. 

Accent is a “pattern of pronunciation used by a speaker for whom English is the 

native language or, more generally, by the community or social grouping to which he or 

she belongs” (Wells 1). Every speaker has his/her own specific accent. In the speech of 

those speakers of English whose native language is different, these patterns create a 

foreign accent, with a reflection of many of the characteristics of their native language 

(Wells 1). 

Dialect is a speech variety which “may involve any or all of syntax, morphology, 

lexicology and pronunciation” (Wells 3). Accents, on the other hand, concern only 

pronunciation. Thus the difference between He doesn’t know and He don’t know has to 

do with two kinds of dialects with grammatical contrast, while the different 

pronunciation of the word car, with and without the final r sound, is only a matter of 

variety within accents.  

A speaker’s accent can be influenced in many ways. The most important factors 

responsible for this include geographical distinction (an accent suggests where the 

speaker is from), social status (different social classes have different pronunciation), age 

(young and older people do not speak in the same way), gender and ethnic identity 

(differences can be found in men’s and women’s pronunciation, just as in the 

pronunciation of black and white people) or situation (the choice of a speaker’s 

pronunciation often depends on the level of formality of a certain situation) (Wells 8-

25). 

2.1.1. Types of accent variation 

 Languages continually change. Developments and innovations all around the 

world have been gradually shaping the English pronunciation up until today, forming 
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distinctive accents. According to Wells, there are several kinds of differences between 

accents: 

• Phonetic realization – a difference based on the realization of a given phoneme 

(e.g. the phoneme [əәʊ] and its variants [ɵʊ], [oʊ] or [ʌʊ]) (73) 

• Phonotactic distribution – a difference in the surroundings in which certain 

phonemes do or do not exist (e.g. the occurrence of the sound /r/ in 

pronunciation in various positions within words) (75) 

• Phonemic systems – the distinctive use of phonemic systems in terms of the 

number and character of phonemes (e.g. the Scottish phoneme /u/ which may 

correspond to both /ʊ/ and /uː/ of other accents, as in the words hood /hʊd/ and 

mood /muːd/) (76) 

• Lexical distribution – the individual choice of phonemes in certain lexical items 

(e.g. personal choice of a speaker whether to pronounce the word either with an 

initial /iː/ or /aɪ/) (78) 

• Differences in rhyming (words which rhyme in one accent may not rhyme in 

another), comprehensibility (possible misunderstanding of users of different 

accents), rhythm and intonation (81) 

• Voice quality – the association of an accent with a typical voice quality (91) 

This work elaborates on phonotactic differences between accents. Phonotactics 

is a branch of phonology that studies the rules of sound combination and sound 

distribution (Gut 77). While the former examines possible sound patterning within 

syllables, the latter explores “in which position of the syllable phonemes can occur” 

(Gut 77). In the following chapters the distribution of the consonant /r/ in various 

accents will be scrutinized. 
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2.2.  Rhoticity 

 When speaking about different kinds of accents in English from the phonotactic 

point of view, probably one of the most important divisions in accent types is the 

distribution based on the occurrence of the consonant /r/. Rhoticity deals with the extent 

of pronunciation of the sound /r/, regardless of its phonetic realisation by individual 

speakers: whether it is produced as, for example, a post-alveolar approximant, when 

“the tip of the tongue approaches the alveolar area” (Roach 60), an alveolar tap, which 

is “a single tap made by the tip of the tong on the alveolar ridge”, or a trill – “a rapid 

succession of taps” (Gimson 209).  Specifically, rhoticity focuses on the positions after 

vowels, either in final or non-final positions within words, such as car and fur or bird 

and warm. In which position the r sound is pronounced determines whether the accent 

of a speaker is rhotic or non-rhotic, or, as the case may be, semi-rhotic or hyper-rhotic.  

 

2.3.  Rhotic and non-rhotic accents 

In rhotic accents, also referred to as r-full, /r/ appears in all possible positions, 

i.e. initial, pre-vocalic, intervocalic, final and pre-consonantal positions within words – 

in other words, /r/ is pronounced whenever it appears in spelling (McMahon 232). 

Moreover, as McMahon states, “in rhotic accents, the set of vowels which can occur 

before /r/ tends to be identical, or near identical, to that found before other consonants 

or word-finally”, therefore, the vowels in hay and hair in Scottish Standard English are 

from the phonological point of view identical (232). Rhotic accents are the following: 

accents found in Scotland, Ireland, certain western parts of England, Canada, most of 

the USA, including General American (GenAm), and some Caribbean accents, for 

example Barbados (Wells 76).  

In a non-rhotic accent, alternatively r-less accent, /r/ appears only in pre-vocalic 

positions, i.e. /r/ is pronounced in initial and intervocalic positions within words and 

dropped in post-vocalic positions, both in final/pre-pausal and non-final positions within 

words (McMahon 232). As opposed to rhotic accents, in non-rhotic accents vowels 

before /r/ are phonologically different from those occurring before other consonants or 

at the end of words. Thus, the vowels in hay and hair are not the same, since hair 
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contains a centring diphthong (232). Non-rhotic accents can be found in Australia, New 

Zealand, some southern and eastern parts of the USA, South Africa, some Caribbean 

accents, for example Trinidad, and in England and Wales, including Received 

Pronunciation (RP) (Wells 76).  

 Table 1 demonstrates the difference between rhotic and non-rhotic accents 

including various positions within a word.  

 

 Rhotic accents Non-rhotic accents 

initial ring /rɪŋ/ ring /rɪŋ/ 

pre-vocalic bring /brɪŋ/ bring /brɪŋ/ 

intervocalic cherry /tʃerɪ/ cherry /tʃerɪ/ 

pre-consonantal bird /bɜːrd/ bird /bɜːd/ 

final car /kɑːr/ car /kɑː/ 

Table 1. Comparison of the distribution of /r/ in rhotic and non-rhotic accents 
 
 Although in non-rhotic accents /r/ is pronounced only in pre-vocalic positions, in 

order to achieve a natural flow of speech, it can occur in the environments between 

words. For a smoother connection of two words, the first one ending in /r/ and the 

second one beginning with a vowel, /r/ is pronounced to link the words together, as in 

far away /fɑːrəәˈweɪ/ (Roach 128). This phenomenon is called linking /r/ and is a 

common feature of non-rhoticity. Some speakers use /r/ to link two words even if it is 

not present in the spelling, e.g. law and order /ˌlɔːrəәnˈɔːdəә/. It is called intrusive /r/, its 

occurrence is less common than that of linking /r/ and it often tends to be considered 

incorrect (Roach 128). As Gimson states, speakers of RP are generally unaware of their 

tendency to use intrusive /r/ (303). 

2.3.1. Historical development 

 In comparison with vowels, the historical changes in English consonants are not 

that distinctive. The consonant system has been fairly stabilized in the Old English 

times and only minor changes arose, such as adaptations in allophonic distribution or 

loss of certain consonants in particular surroundings (Blake 57). Probably the most 

important change arrived with the eighteenth century. Earlier in the history of the 

English language all accents were basically rhotic. The sound /r/ was pronounced in all 
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positions and it was in the eighteenth century that the partial loss of /r/, also referred to 

as R-dropping, gave way to the rise of non-rhotic accents (Gimson 83). 

 As Gut mentions, the first settlers of Northern America arrived at the very 

beginning of the seventeenth century and the accent they brought to the colonies was 

rhotic, which has remained in prevalence until today. When changes set in and non-

rhotic accents appeared on the British Isles, the settlers of colonies, which were founded 

later on, enabled the spread of non-rhoticity in countries, such as Australia, Singapore 

and Nigeria (Gut 78). 

Although the definite evidence comes only from the end of the eighteenth 

century as one of the characteristics of London speech, the disappearance of post-

vocalic and pre-pausal /r/ was preceded by its gradual weakening which started in the 

sixteenth century (Barber et al. 224). Blake distinguishes between early and late loss of 

/r/. The early loss of /r/ is mainly related to its positions especially before the 

consonants /n/, /l/, /s/ and /ʃ/, which is best observable in some non-standard dialects. It 

can be recognized in the spelling of words such as marster – master. The changes in 

pronunciation brought by the late loss of /r/ are noticeable in the vowel-r-consonant 

sequences. The vowels in this sequence were originally short. After the disappearance 

of /r/ by the end of the eighteenth century, in consequence of the process of lengthening 

before the r-consonant or r-pause sequences they became typically long (Blake 66). A 

perfect example is the appearance of the new phoneme /ɑː/ in arm or card, which did 

not exist in Early Modern English, and the loss of /r/ led to its development from the 

short vowel /a/, used in the former pronunciation of arm and card (Barber et al. 225).  

Apart from the length shift, there were two more changes in the vowels 

preceding /r/. As described by Barber, /r/ also affected the quality of vowels and in 

some cases caused their transformation into individual diphthongs. The vowel quality 

change in words containing er and ar occurred in Late Middle English, when ar was 

replaced by er before consonants and at the end of words. However, this change did not 

affect all forms of English, which after the loss of /r/ resulted in the distinctive 

pronunciation of such words, e.g. /ɑː/ in clerk or farm and /ɜː/ in certain (225).  

Barber mentions that while /r/ was present in the positions after long vowels or 

diphthongs, a slide evolved between the vowel and /r/ represented by /əә/. After the 

deletion of /r/, the sound /əә/ remained in its position, creating an individual diphthong, 

as in the word fire, the pronunciation of which developed from /faɪr/ through /faɪəәr/ to 
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/faɪəә/. In a few instances this process also gave way to the formation of new phonemes 

such as /ɪəә/ and /ʊəә/, as in here and poor (Barber et al. 226). 

Similarly, Wells describes the process of an accent becoming non-rhotic in three 

steps: Pre-R Breaking, Pre-schwa Laxing and the process of R-deletion itself. Before 

this development began, words such as beer and beard were pronounced /biːr/ and 

/biːrd/. Pre-R Breaking meant the insertion of a schwa between a vowel and /r/, then 

long vowels preceding this schwa were shortened and, finally, the sound /r/ disappeared 

(Wells 213). Table 2 demonstrates this process on the above-mentioned examples. 

Input Pre-R Breaking Pre-Schwa Laxing R-Deletion 

beer /biːr/ /biːəәr/ /bɪəәr/ /bɪəә/ 

beard /biːrd/ /biːəәrd/ /bɪəәrd/ /bɪəәd/ 

Table 2. The course of changes through which the non-rhotic accent emerged (Wells). 
 

 The use of rhymes in poetry during and after the period of this important change 

in the history of the English language may serve as evidence. For instance, the poet 

John Keats, who lived in London at the turn of the eighteenth and nineteenth century, 

used rhymes in his poems such as thorns – fawns, proving that his accent featured R-

dropping (Smith 37). 

2.3.2. Standard accents 

 Received Pronunciation (RP) and General American (GenAm) are the most 

prominent accents in the English-speaking world. In fact, they “have a special position 

in that they are regarded, whether tacitly or explicitly, as standard”, which means that in 

a certain place and time they are regarded as a norm: they are an ideal pattern of how a 

person should speak, they are supported as a teaching model and they are “widely 

regarded as the most desirable accent for a person in a high status profession to have” 

(Wells 34). Although accents usually indicate where a speaker is from, these two have 

no local colouring, which means that the only thing that the speech of an RP or GenAm 

speaker suggests is that he or she is British or American, nothing more (Wells 10).  

2.3.3. RP and non-rhoticity in England 

RP is a non-rhotic accent spread in the United Kingdom. ‘Received’ stands for 

the “nineteenth century sense of ‘accepted in the most polite circles of society’ ” 

(Hughes et al. 2). Although at the beginning of its existence, non-rhoticity was 
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considered unsophisticated and was associated with the lower classes, it gained new 

reputation as a feature of RP in the nineteenth century. It became the accent of people 

educated at prestigious public schools in the south of England and today it is considered 

the most prestigious and highly regarded accent (Barber et al. 5). However, as already 

mentioned, its status depends on the given place and time and its social meaning which 

will be further discussed in chapter 2.6.  

Even though the total number of speakers of RP amounts to only about three to 

five per cent of the population, RP is the generally understood broadcasting language of 

England and it is one of the accents frequently taught to foreign learners of English 

(Hughes et al. 3). Nevertheless, there are certain variations within RP. Wells 

distinguishes between four types: mainstream RP (the general tendency), adoptive RP 

(adopted later in the speaker’s life), U-RP (associated with upper class) and near-RP 

(not precisely RP, but very close to it) (279). From the point of view of rhoticity, all 

four types are non-rhotic. However, near-RP is a variety where the phonetic realization 

of /r/ may occur in other than pre-vocalic positions, which is a shared feature with rhotic 

accents. It is the result of the influence of local rhotic accents on near-RP speakers 

(298). Further distinctive uses of /r/ include linking /r/ and intrusive /r/, the latter much 

avoided in adoptive RP because of the speaker’s effort of correct productions. 

Consequently, adoptive RP speakers often lose linking /r/ in their speech (284). 

 Although non-rhotic accents prevail in England, rhoticity is widespread in 

certain regions. The southwest of England is almost completely rhotic. The more to the 

west, the more rhotic the accent (as in Bristol or Exeter), but traces of hyper-rhoticity, 

the extra use of /r/ in certain positions (further discussed in chapter 2.4.) can be found 

here as well (Wells 342). As for the north of England, accents in Yorkshire and 

Lancashire are presumed to be rhotic. However, urban areas can be characterized as 

non-rhotic, e.g. in Liverpool and Manchester (Wells 367). Of course, different 

realizations of /r/ exist among the accents of England, such as the southern retroflexed 

approximant or the prevailing northern alveolar tap. Nonetheless, they are all features of 

the varieties of rhotic and non-rhotic accents, the distribution of which demonstrates the 

map in Figure 1. 

As described by Chambers and Trudgill, the three isolated parts marked by 

rhoticity represent the so-called relic areas, while the clear areas in-between 

characterised by non-rhoticity show the consequence of an innovation. Since before the 

eighteenth century all accents of England were rhotic, the innovative progress of the 
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disappearance of /r/ from certain environments caused that the rhotic accents of 

England, which formerly formed an unbroken network, are now separated by non-

rhoticity (Chambers and Trudgill 94). 

 

 
Figure 1. Rhoticity, represented by shaded areas, and non-rhoticity in England 

(Chambers and Trudgill 95). 
 

2.3.4. General American and rhoticity in the USA 

Accents of the USA can be divided into three groups: Eastern, Southern and 

General American (GenAm). From the point of view of rhoticity, areas where GenAm 

is spoken refer to those with rhotic accents, while areas of Eastern and Southern accents 

(smaller areas along the Atlantic coast) generally refer to those with non-rhotic accents 

(Wells 470). So in this sense, GenAm is a generalised rhotic accent, which differs from 

RP in that it is geographically specified (Downes 150).  

Even though being a rhotic accent, according to Wells there are some cases in 

GenAm where the historical /r/ is abandoned. The process is called R Dissimilation and 

it “affects historical /r/ (orthographic r) in unstressed non-final syllables adjacent to /r/ 

in another syllable”, as in caterpillar /kætəәpɪləәr/ or surprise /səәˈpraɪz/ (490). However, 

the occurrence of this phenomenon is quite rare, since it usually appears in faster, 

colloquial speech.  

Therefore, when speaking about accents in the United States, or imagining an 

“American accent”, it probably happens in association with rhotic accents. It is 
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completely reasonable, since GenAm is the standard used almost everywhere in the 

USA. Nevertheless, as mentioned above, the eastern and south-eastern areas have the 

distinction of being non-rhotic. The following map illustrates the distribution of rhotic 

and non-rhotic accents in the east-coastal areas of the USA. The shaded areas represent 

rhoticity, which extends all the way to the west coast of the country. 

 
Figure 2. Rhoticity and non-rhoticity in the USA (Downes 151). 

 

As the map shows, southern parts are commonly regarded non-rhotic, which is 

not entirely true, since the pronunciation of /r/ is often variable in these areas (Wells 

542). Furthermore, there are some regions, such as the southern Appalachian 

Mountains, where rhoticity prevails as a consequence of the original, Scotch-Irish 

settlers and their rhotic “mountain speech” is often referred to as “hill type”, while the 

non-rhotic southern speech is called “plantation type” (Downes 154). 

As for the northern areas, the accent of New York City and New England has 

usually been considered non-rhotic. Wells states that under the pressure of the standard 

GenAm and through the process of R Restoration, i.e. the return of /r/ in all positions, it 

is leaning towards rhoticity, at the same time maintaining the vowel system typical for 

non-rhotic accents (e.g. centring diphthong /ɪəә/ in near /nɪəәr/) (505). 
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2.4.  Semi-rhotic and hyper-rhotic accents 

Although the above described two types of accents represent the major division 

based on the presence of /r/ in the speech of speakers of English, there are two more 

accents of lesser appearance, but of equal importance. Semi-rhotic accents are 

distinguished by their typical loss of pronunciation of pre-consonantal /r/ and its 

maintenance in some word-final positions (Wells 76), e.g. card /kɑːd/ and car /kɑːr/. 

Semi-rhotic accents can be found in the countries of The West Indies, namely in 

Jamaica and Guyana (Wells 570). However, traces of semi-rhoticity may emerge even 

in traditionally non-rhotic areas such as Auckland, New Zealand, in the non-rhotic 

accent of native speakers. While it is quite common for inhabitants of rural areas to have 

a different accent from those living in cities, it is rather unusual that in the non-rhotic 

city of Auckland the rhotic use of /r/ appears more and more frequently in different 

positions, mainly in the speech of young speakers. Although Dr Meyerhoff, a linguistic 

professor at Auckland University, claims that the way they use /r/ is different from its 

use in GenAm, the speakers of this new accent are convinced this tendency is spreading 

due to the influence of the American media (Anderson). 

Hyper-rhotic accents are distinctive in the extra use of /r/, which is typical for a 

few American dialects. Speakers of this type of accent maintain the historical /r/ in all 

positions and, additionally, they use the sound /r/ in words ending with schwa (Wells 

76), e.g. idea /aɪˈdɪəәr/. This tendency is also applied to words ending in /əәʊ/ such as 

yellow or swallow, when the final diphthong is shortened to /əә/ (Wells 221). Hyper-

rhoticity must not be confused with intrusive /r/, which occurs in non-rhotic accents as a 

consequence of the loss of /r/. Unlike intrusive /r/, hype-rhotic speakers may pronounce 

/r/ in word-medial positions as well, e.g. kha(r)ki (Mugglestone 91). 

As for the historical background, Wells states that the evolution of the tendency 

to add the r sound to words with final schwas has to do with the fact that no native word 

in the Middle English vocabulary ended in schwa (221). This means that this type of 

words, such us banana, vanilla, comma or sofa, were borrowed from different 

languages in more modern times (McMahon 261). Consequently, people living in rural 

areas of England and America with a rhotic standard have become inclined to adjust the 

pronunciation of these kinds of words to those ending in /-əәr/, e.g. letter (Wells 221). 
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2.5.  Rhoticity and its social meaning 

The way a person speaks can reveal much about his/her life. It may indicate 

where a person is coming from, in which geographical region he/she lives, or which 

ethnic group or social class he/she belongs to. A person’s social status is in many ways 

reflected in the use of language, especially in his/her accent. However, when identifying 

whether or not a particular accent is a feature of a lower or higher social status of a 

speaker, the place and time in which the accent occurs must be taken into consideration. 

What is regarded in Britain as a characteristic of the upper class may be looked upon 

differently in the United States. What was considered as a feature of the lower class in 

the past does not necessarily mean that today it is regarded the same way. 

Although non-rhoticity is undoubtedly acknowledged today, when the loss of /r/ 

first appeared in London speech, it was definitely rejected and regarded incorrect 

(Barber et al. 224). In the eighteenth century non-rhoticity was associated with working 

classes and people were carefully avoiding it (Trawick-Smith). 

Mugglestone writes that in the consequence of the disappearance /r/, linking and 

intrusive /r/ emerged among non-rhotic accents as an alternative for filling the 

“unnatural gaps”. While the use of linking /r/ was accepted from the beginning, 

intrusive /r/ was greatly stigmatized, associated with vulgarism and considered a feature 

of uneducated people (Mugglestone 92). Some people still think of it as inappropriate 

and try to avoid its use (Gimson 303) or replace it by a glottal stop – the closure of 

vocal folds (Hughes et al. 42). However, in the course of time this tendency has become 

quite common, even in the speech of highly educated RP speakers, and in many non-RP 

accents is frequently used before a suffix within words, as in drawing /drɔːrɪŋ/ (Hughes 

et al. 46). 

Today’s perception of social strata on the basis of a person’s accent, in this case 

on the basis of rhoticity, has to do with the different perception of norms and standard in 

different countries. Wells states that a standard accent accepted by a society will always 

be associated with a higher status, as opposed to a non-standard accent, which will have 

a lowering effect on a person’s social status (34).  

Since RP is the most prominent and most prestigious accent in England, it is 

obvious that the non-rhotic pronunciation is considered a norm, while any signs of 

rhoticity in a person’s speech may refer to his/her lack of sophistication. It may sound a 

little a paradoxical, considering that once all English accents were rhotic. Yet, as Wells 
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argues, “while many will defend such an accent on grounds of local patriotism or 

democratic egalitarianism, others will not hesitate to condemn it as incorrect” (34).  

As indicated earlier, RP is neutral in terms of geographical variation. A speaker 

of RP cannot be classified on the grounds of his/her accent to any particular 

geographical region but the United Kingdom. Figure 2 demonstrates the relationship 

between a speaker’s status and accent. The bottom of the triangle stands for the 

lower/working class of England and the top represents the upper class. The triangle 

explains that the more regional variations the accent of a speaker features, the less 

he/she gets on the social scale (Hughes et al. 10). From the point of view of rhoticity, 

the following can be concluded: since RP is a purely non-rhotic accent, any speaker 

with a rhotic accent will find him/herself lower on the social scale, never on the top 

(his/her exact position within the triangle is based on the overall accent variation). 

 

 
Figure 3. The relationship between social and regional variation within RP (Hughes et 

al. 10) 

 

It is obvious now, that non-rhoticity has a prestigious meaning in England and 

Wales. As for the rest of the British Isles, in Scotland and Ireland, both firmly rhotic 

areas, RP is perceived as an “English” accent only and for that reason their idea of an 

upper-class accent is different (Wells 15). 

So is the case in North America, where rhoticity is the norm and enjoys the 

status of prestige. In most of the United States, non-rhotic accents have a lower value 

and they are considered ugly (Wells 35). However, Southern accents of the USA are 

non-rhotic and in these areas rhoticity is associated with lower classes, while non-

rhoticity with upper classes (Wells 542). Furthermore, there is clear evidence that non-
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rhoticity was once generally accepted and respected. Some Southern accents are 

typically hyper-r-less, which means that /r/ is dropped in environments where it is 

usually not in non-rhotic accents, and both intrusive /r/ and linking /r/ are not used 

(Downes 159).  

Labov’s well-known department store research on the use of /r/ in different 

social strata presents rhoticity as a useful indicator of social status in the traditionally 

non-rhotic New York City. Three stores were selected according to their prestige and 

the assumed social classes of employees (lower, middle and upper class). The research 

was based on casual customer-employee situations, in which the pronunciation of the 

phrase fourth floor (containing a pre-consonantal and final /r/) was investigated and 

afterwards a list of pairs of words was given to the respondents to read aloud. 

According to the results illustrated in Figure 4, the rhotic pronunciation of /r/ was 

characteristic of the upper class, while non-rhoticity was much more represented by the 

lower class.  

 

 
Figure 4. The stratification of /r/ in New York City department stores:  

S=Saks (upper class), M=Macy’s (middle class), K=S. Klein (lower class); 
shaded areas - /r/ pronounced, clear areas - /r/ partially pronounced, n – number of 

respondents (Labov 47) 
 

2.6.  Foreign accents and pronunciation learning 

For learners and speakers of English as a second language, a native-like accent is 

very hard to achieve. These speakers, for whom the native language is other than 

English, typically have a foreign accent, i.e. “pronunciation patterns which may be 

expected to reflect many of the phonological and phonetic characteristics of their 

mother tongue” (Wells 1).  Their native language is undoubtedly the main factor 

affecting their English pronunciation. Yet, when learning English pronunciation, other 

factors that may have an influence have to be taken into account as well: the influence 



 21 

of the teacher, the learner’s age, attitude and motivation, and the amount of exposure to 

the target language (Kenworthy 4).  

In the shaping of a rhotic or non-rhotic accent of non-native speakers, the 

teacher’s influence and the learner’s contact with the English language may play 

a crucial role. These are circumstances to which a learner is exposed day by day. 

Whether a teacher’s accent is rhotic or non-rhotic is essential during lessons at school. 

In addition, free-time activities that include various encounters with the English 

language, such as keeping in touch with a native speaker of English or watching films, 

either American or British, can adequately affect the pronunciation of non-native 

speakers.  

2.6.1. Rhoticity in foreign-accented speech 

Various research studies have been mentioned so far, the participants of which 

were, however, all native speakers of English. Foreign accents have been the subject of 

plenty of studies as well, e.g. the realisation of /r/ in Brazilian English. As far as 

rhoticity is concerned, the investigation of Indian English has been an attraction to 

many linguists and the view on the extent of rhoticity has considerably changed in the 

past decades. In his book published more than thirty years ago, Wells writes that “most 

speakers have a more or less fully rhotic pronunciation” (629). However, Sailaja, an 

Indian linguist, states in her book released a few years back, that standard Indian 

English accent is non-rhotic, since “the most important feature that seems to mark a 

standard accent is an /r/-less accent”, thus “a rhotic Indian accent is not a standard 

accent” (37). She also refers to the research of Sahgal and Agnihotri (1988), who 

divided their respondents into three groups according to their level of education and 

discovered, that the degree of rhoticity in their speech depended a lot on the formality of 

the situation in which they applied the English language. She comments that “a non-

rhotic accent can and does become a rhotic accent if one is talking to a shopkeeper 

whose accent is non-standard and rhotic” and that the pronunciation of /r/ is intensified 

in casual speech (Sailaja 37). Further, research on Delhi Indian English suggests an 

increase of the non-rhotic pronunciation in the speech of older generations at the age 

ranging from thirty to fifty, while, on the other hand, it suggests a decline in the speech 

of younger generations (Chand 39). This phenomenon was mainly associated with the 

expansion of the impact of rhotic and non-rhotic media which involves the assimilation 

of the external norms among younger speakers (Chand 39). 
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Another recent investigation on the pronunciation of postvocalic /r/ has been 

implemented on Korean English by Hyeon-seok from Dankook University. The 

research was based on the reading of literary works and a list of words, and thirty 

university students were asked to participate. The results have shown that the majority 

of educated Koreans expressed a tendency to rhotic pronunciation, which supported the 

assumption that Korean English leans towards American English rather than British 

English  (Hyeon-seok). 

Similarly, research on rhoticity in foreign-accented speech will be the subject of 

the following part of this thesis with the aim to discover which tendency prevails: rhotic 

pronunciation, as a feature of American English, or non-rhotic, as a feature of British 

English. 
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3. Practical part 

 The practical part tries to discover to what extent the pronunciation of Slovak 

speakers of English is rhotic or non-rhotic. Its aim was to carry out a research which 

observed the occurrence of the sound /r/ in the speech of Slovak learners and teachers of 

English. This part of the thesis introduces three hypotheses, which reflect the growing 

popularity of the American English among young speakers in Europe. Further, it 

provides a detailed description of the method chosen for the research and the way it was 

implemented. Eventually, it presents the analysis of the acquired data and demonstrates 

the results followed by a discussion, whether or not the hypotheses were confirmed.  

 Prior to the creation and realisation of the research, the following hypotheses 

were formulated: 

1. The pronunciation of Slovak students of English will be rather rhotic than non-

rhotic.  

2. There is a higher chance to find traces of non-rhoticity in the speech of Slovak 

teachers of English. 

3. The teachers’ pronunciation will affect the pronunciation of their students. 

 

The first hypothesis originated in the assumption that the influence of the 

American media is growing in today’s widely interconnected world. Although British 

English tends to be a dominant teaching model in Europe, American accent tends to 

have an increasing impact on learners of English and its spread due to modern 

technologies seems to be one of the main reasons. Even though British English is 

geographically closer, it may be more distant in terms of entertainment it offers to 

young learners, who seem to be in favour of American TV and film productions. 

The second hypothesis stemmed from the teachers’ prior education and 

opportunities to study or live in an English speaking country. It can be assumed that 

British English, which seems to prevail as a teaching model at Slovak universities, 

might have had effect on their pronunciation during their academic studies. As for the 

third hypothesis, the teacher’s role in the pronunciation learning of students tends to be 

crucial, especially when the students’ main contact with English occurs at school. In 

some cases the interaction with their teachers might be the main source of English 

communication and exposure to pronunciation. 
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3.1. Method and course of the research 

 The aim of the research was to find out whether or not the above-mentioned 

hypotheses are valid. The research method involved a reading assignment and a 

questionnaire. Both tools were anonymous, which was pointed out to the respondents in 

advance. Each participant was given a number (students marked as S, teachers as T) 

which was used as a personal identification code, for both the recording and the 

questionnaire throughout the research and data analysis.  

The respondents were asked to read aloud a short text created for the purpose of 

this thesis. They were briefly familiarised with the aim of the research as a part of a 

bachelor thesis. In order to secure natural production, none of the respondents knew 

which feature of their pronunciation was under scrutiny until they finished reading. 

Before the recording started, each respondent was given time to read the text silently, so 

that they would feel confident and comfortable while reading it aloud. They were 

assured that no attention would be given to any potential mistakes and that all variations 

within their productions were correct. They were also informed to feel free to ask 

should there be any uncertainty about the pronunciation of a word. The respondents 

were recorded individually via a studio microphone Rode NT-1 A used for recording 

music, so that the sound recording would be as clear as possible. The only exception 

were the recordings of three teachers who were recorded via iPhone 4S due to the 

change of location for recording. When necessary, the recordings were edited in the 

audio sequencer Ableton Live to obtain the maximum quality. During the recording the 

respondents were not interrupted even if they made a mistake, so that they would not 

feel discouraged and the nature of their speech would be maintained. The average length 

of the recordings was 1:26, the shortest being 1:11 and the longest 1:46. 

When the recording was done, the respondents were invited to fill out a short 

questionnaire aimed at the factors that might have influenced their pronunciation. 

Subsequently, the respondents were individually thanked for their participation and 

cooperation. After repeated listening to each recording and the evaluation of the 

questionnaires, several tables were created for the visualisation of the obtained data, 

their processing and analysis.  
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3.1.1. Creating the research materials 

 Both the text containing a fictional story and the questionnaire were created by 

the author of this thesis. While creating the text, the main focus was on the selection of 

words containing the sound /r/. The test items were chosen according to the occurrence 

of the target sound in different positions. It was important to pick the words that would 

represent as many environments in which the pronunciation of /r/ determines whether 

the respondent’s speech is rhotic or non-rhotic as possible. These contexts included 

post-vocalic positions, specifically those after the vowels /ɑː/, /ɔː/,  /ɜː/ and /əә/, in both 

final and non-final positions, all centring diphthongs /ɪəә/, /eəә/ and /ʊəә/, and two 

triphthongs /aɪəә/ and /aʊəә/. The test items were common one or two-syllable English 

words corresponding to the elementary language level. Table 3 shows the final set of 44 

expressions which were used in the story. The full text is attached in Appendix 1. 

 

Final position Non-final position 

/ɑː/ bar guitar star  cars party carpet dark 

/ɔː/ for four your  warm horse mornings  

/ɜː/ her sir were fur first skirts T-shirts perfume 

/əә/ waiter teacher doctor  colourful per cent surprise  

Diphthongs Triphthongs 

/ɪəә/ near hear fear here   /aɪəә/ vampire   

/eəә/ wear there care hair their air     

/ʊəә/ poor tour sure    /aʊəә/ flowers tower shower 

Table 3. Different positions of /r/ within the words used in the text for reading. 
 
 The aim of the questionnaire was to find out whether there are any non-linguistic 

factors that might influence the respondent’s pronunciation. These factors are sex, age, 

length of study of English, contact with native speakers and the overall exposure to 

English. The questions were in English and they were adjusted to the respondents’ 

language level. The teachers were also asked about their teaching experience and stays 

in English speaking countries. The questionnaire for students is attached in Appendix 2 

and for teachers in Appendix 3. 
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3.1.2. Respondents 

The respondents were divided into two groups: teachers and students. Sixteen 

Slovak students participated in the research. All of them were young learners of English 

at the age ranging from sixteen to eighteen and they were students at Gymnázium 

Kráľovský Chlmec (GymKCh) in Slovakia. The students use English on a daily basis at 

school. Their level of English is estimated between intermediate and upper-

intermediate. As far as teaching materials are concerned, the British course books 

Challenges and Opportunity are used as well as authentic materials of both British and 

American origin. The number of years of studying English ranges from five to twelve.  

To discover whether the pronunciation of these students is in any way affected 

by their teachers’ pronunciation, all teachers of the English language at this school were 

asked to take part in the research. The teachers were of Slovak nationality, except for 

one, whose nationality was Israeli. Although the research focused exclusively on the 

pronunciation of Slovak speakers, this teacher was asked to participate as well, because 

of his Slovak citizenship and his potential influence on students. Eleven teachers were 

recorded at the age ranging from twenty-one to fifty-nine, seven of whom were 

employed at GymKCh and four of them worked at language schools in Košice, 

Slovakia, and Prague. The number of years of teaching English ranges from one to 

seventeen. Most of the teachers finished their studies at a university. The education of 

those who teach at language schools is either in progress at a university or they acquired 

their language and teaching skills at language schools. Altogether twenty-seven persons 

took part in the research, eight of them were men and nineteen were women. 

3.1.3. Data analysis 

The data obtained from the recording and the questionnaire were processed in 

the following way. Firstly, two tables were created for marking the pronunciation of /r/ 

in the recorded speech of the respondents: one for the students and one for the teachers. 

Both tables consisted of fifty-two rows, one for each word that contained /r/ in the text. 

Since a few words appeared twice in the text, they were listed twice in the table, to see 

whether or not their pronunciation would be the same for the second time. The first 

table consisted of eleven columns – one for each teacher – and the second one consisted 

of sixteen columns – one for each student. During careful and often repeated listening to 

the individual recordings, each target word was given a mark according to the degree of 

rhoticity (Table 4). In the majority of cases the rhotic or non-rhotic distribution was 
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clearly distinguishable. In some cases, however, the r sound was unclear and more 

difficult to identify. These cases were eventually referred to as a weak pronunciation of 

/r/, since it could be classified neither as fully present, nor as absent. According to the 

situation, the following marks were used in the tables: 

 

✓ /r/ pronounced 

~ /r/ weakly pronounced 

- /r/ not pronounced 

x word not pronounced 

Table 4. Classification of the use of /r/ in the speech of the respondents 
 

Occasionally, some pronunciation mistakes occurred in the speech of the 

respondents. However, their production was not interrupted and such situations were 

handled in the following way: 

• If a word was accidentally left out or replaced by another, it was not taken into 

account and was marked with ‘x’ (e.g. party replaced by play) 

• If a word was pronounced differently, i.e. /r/ was preceded by a different vowel, 

but its position was maintained, it was taken into account (e.g. vampire: 

/væmpaɪəә/ was often pronounced as [væmpɪr]) 

The complete tables are attached in the Appendices, the table with the teachers’ data in 

Appendix 4 and the table with the students’ data in Appendix 5). 

 Two separate tables were created for the analysis of the questionnaires, the 

categories of which were adjusted to the status of the respondents. The following 

categories were created for the teachers’ evaluation:  

• Number of years of studying English (including high school, language school 

and university),	  

• Type of study (the institution where the current level of English was achieved),	  

• Stays in English speaking countries (if yes, stating the country and duration of 

their stay),	  

• Contact with native speakers of English (if yes, stating their nationality and 

means of communication),	  

• Exposure to English media (including watching TV, films, series, playing 

games in English: if yes, stating the frequency and the origin).	  
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The first, fourth and fifth category was also used in the evaluation among students. The 

number of years of studying English also included primary schools. Apart from these, 

two more categories were added: 

• Taught by native speakers of English (if yes, stating their nationality),	  

• Use of English outside school (if yes, stating how they use it).	  

When analysing the answers in the last category, all films, series, TV programmes and 

games mentioned in the questionnaires were looked up on the Internet to identify their 

origin. Accordingly, the terms British (e.g. for BBC News, Discovery Channel 

documentaries, Viasat History Documentaries, Bridget Jones’s Diary) or American e.g. 

for Friends, The Big Bang Theory, Two and a Half Men, Gossip Girl, Vampire Diaries, 

Skins, Saving Private Ryan) were introduced.  The gender of the respondents was 

marked with the upper index next to each identification code (e.g. T1M – male, S1F – 

female). The questionnaire analysis of the teachers and students is attached in Appendix 

6 and Appendix 7 respectively.  

  

3.2.  Results 

Similarly to the processing of the data, the results are presented separately for 

teachers and students. Firstly findings stemming from the analysis of the recordings are 

described followed by the assessment of the questionnaires to see whether there were 

any factors influencing the speaker’s rhotic or non-rhotic pronunciation.  

3.2.1. Teachers 

The pronunciation of the teachers was variable compared to the students’ 

production (see 3.2.2.). In most cases, their use of /r/ was rather unsteady. Chart 1 

shows the presence or absence of /r/ after each vowel, diphthong and triphthong. 

Although rhoticity clearly prevails, the absence of /r/ cannot be considered 

insignificant, especially in the position after /ɔː/ which was the only environment where 

the drop of /r/ dominated. The weakly pronounced /r/ is much less noticeable. It 

appeared mainly in non-final positions, as in mornings, carpet or colourful, and after 

diphthongs, as in vampire, wear or sure.  
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Chart 1. The distribution of /r/ in the speech of teachers. 

 
From the point of view of final and non-final positions within words, the 

expressions containing the vowel /ɔː/ showed interesting results, namely in the non-final 

position in warm and mornings. In spite of the fact that they share the position of /r/, the 

degree of rhoticity in their pronunciation was dissimilar. Except for one instance, warm 

was always pronounced with the clear presence of /r/. Whereas in mornings, /r/ was 

either dropped or pronounced very weakly. It was maintained only in the speech of one 

teacher whose accent was fully rhotic (see Appendix 4).  

The overall division of the rhotic and non-rhotic use of /r/ among all teachers is 

illustrated in Chart 3. The chart does not include the occasional cases of weakly 

pronounced /r/ since they could be qualified neither as fully present nor as completely 

absent. 

 
Chart 3. Distribution of /r/ in the speech of all teachers. The diagram includes all words 

(n = 563) with potential /r/ production, excluding weak /r/. 
 

As the table in Appendix 4 demonstrates, there were teachers with a fully rhotic 

(T9) and almost fully non-rhotic accent (T3 and T4). The exceptional cases when /r/ 

was pronounced in otherwise non-rhotic productions included warm and some other 

words in the case of T4. Interestingly, the position of /r/ in those items was always final 

0	  

10	  

20	  

30	  

40	  

50	  

60	  

70	  

/ɑː/	   /ɔː/	   /ɜː/	   /ə/	   /ɪə/	   /eə/	   /ʊə/	   /aʊə/	   /aɪə/	  

/r/	  pronounced	   /r/	  not	  pronounced	   /r/	  weakly	  pronounced	  

342	  
61%	  

221	  
39%	   /r/	  present	  

/r/	  absent	  



 30 

and except for one case the expressions included schwa quality, as in waiter, shower 

and vampire. An almost fully rhotic accent appeared in the speech of T2 and T5. 

As for the rest of the respondents, the extent of their use of /r/ was inconstant. 

However, most of them were leaning towards a rhotic accent. Chart 2 below presents 

the degree of presence and absence of /r/ in their speech, excluding the above-

mentioned fairly stable pronunciation of T2, T3, T4, T5 and T9.  

 

 
Chart 2. Distribution of /r/ in the speech of T1, T6, T7, T8, T10, T11. The diagram 

includes all words (n = 301) with potential /r/ production, excluding weak /r/. 
 
 To discover whether non-linguistic factors had any influence on the 

pronunciation of the respondents, the results of the recordings were compared to those 

obtained from the questionnaires. The table attached in Appendix 8 presents an outline 

of the respondents’ accent created on the basis of their average distribution of /r/ in their 

speech, and demonstrates which factors might have contributed to their specific accent. 

The most frequent matches included the institution where English was studied (high 

school, language school and university) and the exposure to the American and British 

media. In other cases, some influence was identified from long-term stays in English 

speaking countries and connections with native speakers of English. Interestingly, 

certain mismatch was revealed in the speech behaviour of T5 and T6. Although they 

studied and stayed in the UK for a longer time and therefore some traces of non-

rhoticity were expected, their accents were almost fully rhotic.  

3.2.2. Students 

In comparison with the teachers, the students’ results turned out to be much 

more homogeneous – their use of /r/ was considerably steadier. Chart 4 demonstrates 

the presence or absence of /r/ in their speech after each vowel, diphthong and 

triphthong.  
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Chart 4. The distribution of /r/ in the speech of the students. 

 
Undoubtedly, it can be declared that the accent of the students was rhotic. As the 

table in Appendix 5 suggests, the occurrence of words where /r/ was pronounced rather 

weakly or completely dropped was rare. These occurred mainly in the following 

environments: unstressed non-final syllables as in colourful and surprise (similar to R 

dissimilation in colloquial speech), after final /əә/ as in waiter and teacher, and in the 

word vampire. The pronunciation of vampire was peculiar for two reasons: it included 

all possible distributions of /r/ and when it appeared in the text for the second time, its 

distribution comparatively changed. While for the first time there were more instances 

of weak or absent /r/, the second time it was pronounced with more rhoticity. However, 

it must be taken into account that the second occurrence of vampire preceded a full stop. 

The sound /r/ was dropped in here as well, but it rather resembled a replacement with he 

in the sentence Here’s a vampire! The overall use of /r/ in the speech of students is 

expressed in Chart 5.  

 

 
Chart 5. Distribution of /r/ in the speech of all students. The diagram includes all words 

(n = 807) with potential /r/ production, excluding weak /r/. 
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As for the comparison of these results with those gained from the questionnaires, 

the students’ rhotic accent seemed to be in concord with the potential factors affecting 

their pronunciation: exposure to American media and occasional contacts with native 

speakers of American English (for further details see Appendix 7). Only two students 

claimed to have had a native speaker as their English teacher, one of whom had 

American nationality, which agreed with the respondents’ rhotic accent, and the other 

one was of British origin which, on the other hand, was not in accord with the student’s 

accent. 

Finally, one more factor was observed: the influence of the teachers’ 

pronunciation on students in the examined area. The effect of this factor proved to be 

minimal. The following table shows which teachers at GymKCh teach the students who 

participated in the research. 

 

T6 and T7 T3 and T5 

S1 – S11 S12 – S16 

Table 5. Teachers who teach the students participated in the research 
 

According to the research outcomes, T3 turned out to have a typically non-rhotic 

accent, T7 rather a non-rhotic accent, and T5 and T6 rather a rhotic accent with some 

noticeable traces of non-rhoticity. The students’ accent, though, proved to be almost 

fully rhotic with only a few instances of non-rhoticity. Interestingly, those few words 

that shared this feature corresponded to those pronounced by their teachers. The non-

rhotic pronunciation of colourful, mornings and vampire was obvious in the speech of 

T6 and T7. In the speech of the students taught by these two teachers the pronunciation 

of the three words was variable, but the majority of the instances with weakly 

pronounced or completely dropped /r/ occurred exactly among these students.  The rest 

of the students, taught by T3 and T5, whose productions included the fully rhotic 

versions of the three words, pronounced these words with the full presence of /r/ (except 

for one case of a weakly pronounced /r/ in vampire). Thus, it can be concluded that the 

teachers’ use of /r/ had only subtle impact upon the students during their studies at 

GymKCh. 
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3.3. Discussion 

Three hypotheses were proposed before the research was carried out. The first 

hypothesis suggested that rhotic features would dominate the pronunciation of students. 

The research findings proved that their accent was indeed highly rhotic: in ninety-nine 

per cent of words containing /r/ the pronunciation of the students was undoubtedly 

rhotic and only in one per cent non-rhotic (see Chart 5).  As far as the non-linguistic 

factors are concerned, the students’ rhotic productions reflected their influence. The 

most prominent one was the exposure to the American media, mainly in the form of TV 

series and movies. The first hypothesis thus proved to be valid. 

The second hypothesis suggested that non-rhoticity would be more observable in 

the speech of teachers than in the speech of students. Although the assumption of higher 

degree of non-rhoticity within the teachers’ pronunciation was confirmed (see Chart 3), 

the attribution of its source to long-term stays or studies in English speaking countries 

was difficult to establish. The countries in question were the United States, Canada and 

England and the teachers’ stays did not necessarily match their type of accent. For 

example, the non-rhotic accent of a teacher could not be assigned to his/her stay and 

study in a rhotic-accented country. Therefore, their pronunciation had to be associated 

with other factors, such as their studies where their current level of English was 

achieved or contact with native speakers of English (see Appendix 8). Nevertheless, the 

hypothesis proved to be valid: features of non-rhoticity were indeed present in their 

speech. 

As for the third hypothesis, the influence of the teachers’ pronunciation on their 

students turned out to be minimal, but noticeable in some contexts. Even though the 

students’ accent was rhotic, a few instances of unclear or absent /r/ in their speech 

corresponded to the absence of /r/ in the same environments as in the speech of their 

teachers. This interesting match can be interpreted as partial confirmation of the 

hypothesis. Nonetheless, it is important to bear in mind that other factors seemed to 

outweigh the teachers’ influence. 
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4. Conclusion 

The subject of this Bachelor thesis was the discovery of the degree of rhoticity in 

the speech of Slovak speakers of English. With this purpose a research was carried out 

to find out to what extent the pronunciation of young learners and teachers of English is 

rhotic or non-rhotic, and what non-linguistic factors may play a role in this. 

The group of young learners of English was represented by Slovak students in 

the age from sixteen to eighteen. After careful listening to the recordings obtained from 

the reading part of the research, with the exception of only 30 instances of weak or 

absent /r/ out of the total amount of 829 words containing the target sound, the students’ 

pronunciation proved to be rhotic. The research also discovered a close link between the 

students’ rhotic accent and the external factors of possible influence, which included 

connections with rhotic, in this case American, speakers of English and mainly their 

exposure to the American media, especially in the form of films and famous TV series. 

Close attention was paid to the teachers of these students as well. It was assumed that 

the essence of their pronunciation rooted in their everyday encounters and influence 

during lessons at school. This hypothesis was confirmed only in a small proportion, 

since the non-rhotic feature of their teachers’ accent had only minimal reflection in the 

students’ speech.  

The extra-linguistic factors affecting one’s pronunciation were examined in the 

group of Slovak teachers of English as well. Their accent was variable. Two out of 

eleven teachers were classified as having a non-rhotic accent and three having a rhotic 

accent. But in the majority of cases a mixture of rhotic and non-rhotic features 

prevailed. This tendency was in a large part associated with their studies at universities 

and language schools, with their tendency towards both British and American media 

and in two instances with long-term stays in English speaking countries. As far as the 

influence of the age and gender factor were concerned, they turned out to be 

insignificant from the point of view of the extent of rhoticity in individual groups. 

The research in this Bachelor thesis discovered that Slovak learners of English 

tend to have a rhotic accent, which is strengthened by their exposure to the American 

media and connections. However, the accent of Slovak teachers of English showed 

considerable variation of rhotic and non-rhotic features.  
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Further research suggestions 
 

It must be taken into consideration that the research in this thesis concentrated 

only on the pronunciation of young learners and teachers of English, on a restricted 

number of respondents in the area of eastern Slovakia. In-depth research, which would 

include respondents from all over the country in all categories of age and occupation, 

would bring far more detailed answers on the question of rhoticity in the speech of 

Slovak speakers. Furthermore, the speakers’ familiarity with the features of rhotic and 

non-rhotic accent should be investigated, in order to discover the awareness of their use 

of the sound /r/. 
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6. Appendices 

Appendix 1 

Text for reading 

 

It was a warm evening and Mary was getting ready for her first date with John. 

She was a teacher who had a horse called Sir Jackson. She liked to wear colourful skirts 

and T-shirts with flowers on them. John was a doctor who had four cars and liked to 

party until mornings. They were happy to finally meet and they went to a new bar called 

Poor Guitar. After a quick tour they sat down to a table placed on a fur carpet. There 

was a tall tower near the bar and Mary said: “I hear that a vampire lives there”. John just 

laughed at her. He said: “Yes, sure… Mm... I like your perfume.“ But Mary didn’t care, 

her fear grew, because she was 100 % sure there was something bad in the air. She saw 

that the waiter with red lips and dark hair was strangely looking at them. He came to 

their table and what they saw in his mouth felt like a cold shower – a white surprise 

shining like a star. They jumped and screamed: „Vampire! Here’s a vampire!“ When 

they ran away the waiter took his false teeth off and said to himself laughingly: „I can’t 

believe I fooled them!“ 
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Appendix 2 

 
Questionnaire – Students     ID code: 

 

Sex: Male  

Female 

 

Age: ……… 

 

How long have you been studying English? ……………………………………… 

 

Have you ever had a native speaker as your English teacher? Yes 

         No 

If yes: Where were they from? ………………………………………………..…….. 

 

Do you use English outside school?        Yes  

              No   

If yes: Where? ……………………………………………………………………….. 

           How often? …………………………………………………………………… 

 

Are you in any contact with a native speaker of English?  Yes 

          No 

If yes:   Since when? ………………………………………………………………… 

What is their nationality? …………………………………………………… 

How do you keep in touch? …………………………………………………. 

 

Do you watch films, series, TV or play games in English?    Yes 

          No 

If yes: How often? …………………………. 

           Which are your favourites? 

           ………………………………………………………………………………… 
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Appendix 3 

 
Questionnaire – Teachers     ID code: 

 

Sex: Male 

Female 

 

Age: ……… 

 

How long have you studied English? ………………………………………………. 

 

Where did you study English? ……………………………………………………… 

 

Have you ever studied or lived in an English speaking country? Yes 

          No  

If yes: Where? …………………………………………….. 

           For how long? ………………………………………  

 

Where and how long have you been teaching English? 

…………………………………………………………………………………………. 

 

Are you in any contact with a native speaker of English?  Yes  

No 

If yes:   Since when? …………………………………………………………………… 

What is their nationality? ……………………………………………………… 

How do you keep in touch? ……………………………………………………. 

 

Do you watch films, series, TV or play games in English?    Yes 

          No 

If yes: How often? …………………………. 

           Which are your favourites? 

           ………………………………………………………………………………….. 
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Appendix 4 

Pronunciation of /r/ in the teachers’ speech 

 T1 T2 T3 T4 T5 T6 T7 T8 T9 T10 T11 
warm ✓ ✓ ✓ ✓ ✓ ✓ - ✓ ✓ ✓ ✓ 
for - ✓ - - - - - ✓ ✓ - ✓ 
her - ✓ - - x - x ✓ ✓ - - 
first - ✓ - - ✓ - ~ ✓ ✓ - - 
teacher - ✓ - - ✓ ✓ - ✓ ✓ ✓ ✓ 
horse - ✓ - - ✓ ✓ - ✓ ✓ ✓ ✓ 
sir ✓ ✓ - - ✓ ✓ - ✓ ✓ - - 
wear - ✓ - - ✓ ✓ ~ ✓ ✓ - ✓ 
colourful - ✓ - - ✓ - - ~ ✓ - - 
skirts - ✓ - - ✓ ✓ - ✓ ✓ ✓ ✓ 
T-shirts - ✓ - - ✓ ✓ - ✓ ✓ ✓ ✓ 
flowers - ✓ - - ✓ ✓ - ✓ ✓ ✓ - 
doctor - ✓ - - ✓ - - ✓ ✓ ✓ ✓ 
four - ✓ - - ✓ - - ✓ ✓ ✓ ✓ 
cars ✓ ✓ - - ✓ ✓ - ✓ ✓ ✓ - 
party - ~ - - ✓ ✓ - ✓ ✓ ✓ ✓ 
mornings - ~ - - ~ - - - ✓ - - 
were - ✓ - - ✓ ✓ - - ✓ ~ ✓ 
bar - ✓ - - ✓ ✓ - ✓ ✓ ✓ ✓ 
poor - ✓ - - ✓ ✓ - - ✓ ✓ - 
guitar ✓ ✓ - - ✓ ✓ - ✓ ✓ ✓ ✓ 
tour ✓ ✓ - - ✓ ✓ - ✓ ✓ ✓ - 
fur ✓ ✓ - - ✓ ✓ ✓ ✓ ✓ ✓ ~ 
carpet ✓ ~ - - ✓ - ~ ✓ ✓ ✓ ✓ 
there - ✓ - - ✓ ✓ ✓ ✓ ✓ - ✓ 
tower - ✓ - - ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
near ✓ ✓ - - ✓ ✓ - ✓ ✓ ✓ ✓ 
bar - ✓ - - ✓ ✓ - ✓ ✓ ✓ ✓ 
hear ✓ ✓ - - ✓ - ✓ ✓ ✓ ✓ ✓ 
vampire - - - ✓ ✓ - - ✓ ✓ - ✓ 
there ✓ ✓ - - ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
her ✓ ✓ - ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
sure ✓ ✓ - - ✓ ✓ ~ - ✓ ✓ ✓ 
your - ✓ - - - - - - ✓ - - 
perfume - ✓ - - ✓ - ✓ ✓ ✓ ✓ - 
care ✓ ✓ - - ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
her ✓ ✓ - - ✓ - ✓ ✓ ✓ ✓ ✓ 
fear ✓ ✓ - - ✓ ✓ ✓ ~ ✓ ✓ ✓ 
per cent - ✓ - - ✓ ✓ - - ✓ - - 
sure ✓ ✓ - - ✓ ✓ - - ✓ ✓ ✓ 
there - x - - ✓ ✓ - - ✓ - ✓ 
air ✓ ✓ - - ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
waiter - ✓ - ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
dark ✓ ✓ - - ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
hair ✓ ✓ - - ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
their - ✓ - - ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
shower - ✓ - ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
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surprise ✓ ✓ - - - - - - ✓ - - 
star ✓ ✓ - - ✓ ✓ - ✓ ✓ ✓ ✓ 
vampire - ~ - ✓ ✓ - - ✓ ✓ ✓ ~ 
here  - ✓ - - - ✓ - ✓ ✓ ✓ - 
waiter - ✓ - ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
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Appendix 5 

Pronunciation of /r/ in the students’ speech  
 
 S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 S12 S14 S13 S15 S16 
warm ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
for ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
her ✓ ✓ ✓ ✓ ~ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ x ✓ ✓ 
first ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ~ ✓ ✓ ✓ ✓ ✓ ✓ 
teacher ~ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
horse ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
sir ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
wear ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
colourful ~ ~ ~ ~ ✓ ✓ ✓ ✓ ~ ~ ~ ✓ ✓ ✓ ✓ ✓ 
skirts ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
T-shirts ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
flowers ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
doctor ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
four ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
cars ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
party ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ x ✓ ✓ ✓ ✓ ✓ ✓ 
mornings ✓ ~ - ✓ ✓ ✓ ✓ ✓ ~ ~ ✓ ✓ ✓ ✓ ✓ ✓ 
were ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
bar ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
poor ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
guitar ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
tour ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
fur ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
carpet ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
there ✓ ✓ ✓ x ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
tower ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
near ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
bar ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
hear ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
vampire - ~ ✓ ✓ ✓ ✓ - ✓ ~ - - ✓ ~ ✓ ✓ ✓ 
there ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
her ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
sure ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
your ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
perfume ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
care ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
her ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
fear ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
per cent ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
sure ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
there x ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
air ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
waiter ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ - ✓ ✓ ✓ ✓ ✓ ✓ 
dark ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
hair ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
their ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
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shower ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
surprise - ✓ ✓ ✓ ✓ ✓ ~ ✓ ✓ - ✓ ✓ ✓ ✓ ✓ ✓ 
star ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
vampire ✓ ✓ ~ ✓ ✓ ✓ ~ ✓ ✓ ✓ ~ ✓ ~ ✓ ✓ ✓ 
here ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ - - ✓ ✓ ✓ ✓ ✓ 
waiter ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 
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Appendix 6 

Questionnaire evaluation – Teachers 
 

 

Number 
of years 

of 
studying 
English 

Type of 
study 

Stays in English 
speaking countries 

(if yes: country, 
duration) 

Contact with 
native speakers of 

English (if yes: 
nationality, means 

of 
communication) 

Exposure to 
English media (if 
yes: frequency, 

origin) 

T1M 14 
Language 

school, 
England 

Yes: England, 7 
months 

Yes: British, 
messages 

Yes: weekly, 
American 

T2F 8 University No No Yes: twice a week, 
British 

T3F 13 University Yes: USA, 8 
months No Yes: weekly, 

British 

T4F 9 University No No Yes: weekly, 
British 

T5F 17 University, 
England 

Yes: England, 6 
months 

Yes: American, 
daily talks 

Yes: four times a 
week, British 

T6F 9 University, 
England 

Yes: England, 1 
year 

Yes: 
British/American/
Australian, video 

chat 

Yes: sometimes, 
British 

T7M 6 University, 
USA 

Yes: USA/Canada, 
4 years No No 

T8F 10 University, 
lang. school No No Yes: weekly, 

American 

T9F 14 Language 
school 

Yes: USA, 4 
months 

Yes: American, 
messages 

Yes: every day, 
American 

T10F 12 University No No Yes: American 

T11F 16 University No No Yes: American 
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Appendix 7 

Questionnaire evaluation - Students 
 

 

Number 
of years 

of 
studying 
English 

Taught by 
native 

speakers of 
English  
(if yes: 

nationality) 

Use of English 
outside school  

(if yes: manner) 

Contact with 
native speakers 
of English (if 

yes: nationality, 
means of 

communication) 

Exposure to English 
media (if yes: 

frequency, origin) 

S1F 10 No Yes: on holidays 
abroad No Yes: weekly, 

American 

S2F 9 Yes: England 

Yes: on holidays 
abroad/chatting 

with friends 
abroad 

No No 

S3F 12 Yes: USA 
Yes: chatting 
with friends 

abroad 
No Yes: daily, 

American 

S4F 9 No 

Yes: on the 
internet/chatting 
with friends in 

the USA 

No Yes: sometimes, 
American 

S5M 7 No 
Yes: chatting 

during playing 
video games 

No Yes: weekly, 
American 

S6M 10 No No No Yes: weekly, 
American 

S7M 9 No 
Yes: chatting 

during playing 
video games 

No Yes: sometimes, 
American 

S8M 9 No Yes: every day at 
home No Yes: every day, 

American 

S9F 9 No 
Yes: weekly 

talks with 
German friends 

No Yes: weekly, 
American 

S10F 8 No 
Yes: extra 

English lessons 
twice a week 

No Yes: three times a 
week, American 

S11F 8 No No No Yes: weekly, 
American 

S12F 8 No 
Yes: occasional 
talks with family 

abroad 
No No 

S13M 10 No No No Yes: sometimes, 
American 

S14M 7 No Yes: on the 
internet No Yes: few times a 

week, American 
S15F 5 No No No No 

S16F 5 No No No Yes: twice a week, 
American 
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Appendix 8 

 

The relationship between the teachers’ accent and non/linguistic factors of possible 
influence 

 

 Accent Factors of possible influence 

T1 Rather non-rhotic UK, American media 

T2 Rhotic University 

T3 Non-rhotic University, British media 

T4 Non-rhotic University, British media 

T5 Rhotic University, contact with native speakers 

T6 Rather rhotic University, contact with native speakers 

T7 Rather non-rhotic University 

T8 Rhotic University, language school, American media 

T9 Rhotic USA, language school, American media 

T10 Rather rhotic University, American media 

T11 Rather rhotic University, American media 
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Appendix 9 

CD with the recordings 
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Univerzita Karlova v Praze, Pedagogická fakulta  
M.D. Rettigové 4, 116 39 Praha 1 

 
Prohlášení žadatele o nahlédnutí do listinné podoby závěrečné práce  

Evidenční list 
 
Jsem si vědom/a, že závěrečná práce je autorským dílem a že informace získané 
nahlédnutím do zveřejněné závěrečné práce nemohou být použity k výdělečným 
účelům, ani nemohou být vydávány za studijní, vědeckou nebo jinou tvůrčí činnost 
jiné osoby než autora.  
Byl/a jsem seznámen/a se skutečností, že si mohu pořizovat výpisy, opisy nebo 
rozmnoženiny závěrečné práce, jsem však povinen/povinna s nimi nakládat jako s 
autorským dílem a zachovávat pravidla uvedená v předchozím odstavci tohoto 
prohlášení. 
 
Poř. č. Datum Jméno a příjmení Adresa trvalého bydliště Podpis 

1. 
    

2. 
    

3. 
    

4. 
    

5. 
    

6. 
    

7. 
    

8. 
    

9. 
    

10. 
    

 

 


