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Abstrakt

PraceRuska identita: Mensinové Skolstvi v &aném Estonskpojednava o ruském
strednim Skolstvi v Estonsku v obdobi od rozpadué&iého svazu do roku 2012.
Zanxifuje se na dv oblasti, které vyznaménovliviuji formovani narodni identity
ruskych studerit Zijicich v Estonsku: na vyovaci jazyk a vyuku &episu. Co se @e
prvni oblasti, cilem prace je ukazat, jak estonskéida implementuje reformu
pozZadujici 60 % vyuky v estonslia jak je tato reformaipimana ruskymi studenty a
jejich witeli. Co se tge druhé oblasti, prace zkouma vnimani ésskeho obdobi
ruskymi studenty v kontrastu s ,oficialni* interpaei tohoto obdobi, kterou zastava
Ministerstvo Skolstvi. Prvnitast prace se zaffuje na integréni proces Rus do
estonské spotmosti, zdiraziujic jeho Uskali a implikace tykajici se narodréritity
Rugi zijicich v Estonsku. Druh&ast prace uz secémuje konkrétnim probléfm
(vyuéovacimu jazyku a vyuceépppisu) na zaklaf dostupnych psanych matefial
zatimco zagrecna a zarove klicova ¢ast prace analyzuje tyto problémy na zaklad

terénniho vyzkumu na ruskych Skolach v Estonsku.

Abstract

The thesis, entitledRussian Identity: Minority Schools in Contempordggtonia

analyses Russian upper-secondary schooling in isfoom the dissolution of the
Soviet Union until 2012. It focuses on two issugkich are considered to be important
for national-identity building of Russian studertging in Estonia: language of

instruction and history teaching. In terms of thstfissue, the thesis aims to show how



is the Estonian government implementing the refantroducing mandatory 60% of
curricula in Estonian and how is it perceived bys§lan students and their teachers. In
terms of the second issue, the thesis examineggen of the Soviet period by the
Russian students comparing to the “official” Estminterpretation advocated by the
Ministry of Education. First part of the work fo@ss on the integration process of
Russians into Estonian society stressing its diffies and implications concerning the
national identity of Russians living in Estonia.c8ed part finally examines the two
particular issues (language-of-instruction refomd &istory teaching) from the point of
view of the available written sources, while theaf and the key part of the thesis

analyses the same issues based on a field ressgdRetssian schools in Estonia.
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1. Introduction

1.1 Topic, methodology

This work analyses Russian upper-secondary sclgpolifEstonia from the dissolution
of the Soviet Union until 2012. It is a case stwdyich describes how the Estonian
schools with Russian as the primary language ofruoson work under national
legislation. The study targets two issues. Thet fafsthem is a compulsory partial
implementation of Estonian language into Russidals (perceived by Estonians as a
fundamental precondition to integrate Russian sSpgaknhabitants into Estonian
society, but by many Russians as an attempt toiredien the Russian minority). The
second issue is the way of teaching history withftitus on the interpretation clashes
concerning the Soviet era. These topics are vetigate for both sides, because
education in national language and possibility abligly interpret history without any
negative implication are in general considered ¢othe attributes of the national
emancipation, while their inhibition reflects nata oppression.

The main sources of this case study consist ofvi@@s and questionnaires led by the
author among students, teachers and officials @Rbssian schools in Estonian cities
of Tartu, Narva and Tallinn. The examined periddyts1g with the dissolution of the
Soviet Union and ending in 2012 (the year of thadfiresearch), includes a short
excursion to the Soviet times for better understandf the historical background and
mainly focuses on the time of preparation and adod®2007-2011) of the high-school
reform concerning the implementation of Estoniathadanguage of instruction.

The term “Russian schools” (“Russian students eis.’being used to refer to those
schools that use Russian as the official langudgestruction, which does not have to
correspond to the language used in most of thesetagbecause certain amount of
Estonian-language classes is mandatory at the hggmondary level, which will be
explained further in the text), but it is usualetmother tongue of absolute majority of

students and teachers.

! During the Soviet times, the oppressed side wes®rians — they could not freely interpret the
integration of Estonia into the Soviet Union asi@ent annexation. Russians are currently critidibg
Estonians for glorifying the Soviet victory in tis&cond World War but at the same time they fedleto
oppressed by the schooling reform requiring congyl&stonian language classes.



The transliteration system of The Library of Corsgrés usedfor the transliteration of
the Russian Cyrillic alphabet while originally Estan names are kept in their original

Estonian form.

1.2 Research questions, hypotheses

The research questions of the case study are statedlows:

- 1. How is the Estonian government implementing Eisto as a language of
instruction at Russian schools and how is it pgexiby Russian students and
teachers — are the effects integrative, or ratbenalative?

- 2. How is the Soviet time period perceived by Rarsstudents compared to the
“official Estonian” interpretations?

- 3. Are Estonians using the regulations of Russtfuoals in Estonia imposed by
the authorities endangering preservation of thatiteof the Russian minority
in Estonia, or on the contrary, are the graduatdRussian schools in Estonia
potentially dangerous for the Estonian society?

It is easy to make a preliminary hypothesis conogrthe first two questions: Against
any change, which is introduced as compulsory nefoopposition is expected.
Therefore, in the case of a compulsory introductbthe Estonian language a negative
reaction is expected as well. The antagonisticrpnétations of the Soviet history of
Estonia in general are considered as a ¥am, the swing towards the “Russian”
interpretation among the Russian students and ¢éeschexpected. Answering the third
question will probably be more difficult: The pdsei dangers on both sides will be
detectable easily (lowering Russian language kndgde and therefore losing
connections to Russian culture vs. disability ttegnate into the Estonian society
because of insufficient proficiency in Estonian asifferent perception of history).
Listing and description of the possible dangers$ milthe more probable result than the

statement which of them are more pending.

2 “Transliteration of Russian Cyrillic alphabet,” ke page of the Library of the Czech Academy of
Sciences, http://www.lib.cas.cz/space.40/CYRILLIOAEN-T3.HTM (accessed April 16, 2014).

% Proved by the author already in her bachelor shéSirka Svobodn&ovtska anexe a okupace
Estonska(bakal&ska prace) (Praha: Univerzita karlova v Praze, R0fie Estonian interpretation
stressing the illegitimacy of the occupation, whielad to the hated part of Estonian history vs. the
Russian interpretation stressing the economic itapoe of the membership in the USSR.



1.3 Thesis organization

After the Introduction (chapter 1) follow two chep including historical and
theoretical framework of the topic. The historid@mework chapter (ch. 2) explains
how the leading majority formed by 90% of pure B&os shrank by the increase of
Russian speakers during the Soviet times to ontg 6@ the eve of 1980s, but still the
Estonians became the driving force in politics awity re-established Estonian
Republic (leaving members of Russian minority sgigrunderrepresented in governing
and legislative bodies). Endeavours of the Estomatitutions to integrate members of
the Russian minority by forcing them to learn Esan(by laws limiting only-Russian
speakers) are described as well.

The theoretical framework (ch. 3) comes after tiséoncal framework chapter, because
a certain basic knowledge of the topic is alreadgded to understand the theory. The
chapter introduces basic concepts of ethnic ide(ttie NOT ONLY — BUT ALSO and
EITHER-OR concepts) and introduces possible soemaof the Russian-minority
future in Estonia (segregation, assimilation, indign). In the last part of this chapter,
two factors influencing the national identity, whiare later examined in detail, are
identified — more specifically the language andittierpretation of history.

The following two chapters tackle on the main tagself: the language and the history
teaching. The fourth chapter (titted Reform of uppecondary schools with Russian as
a language of instruction) brings together factsualihe upper secondary schooling
reform in Estonia introducing compulsory 60% ratelasses taught in Estonian. It also
shows reactions of the students, teachers and lsoffmals and pinpoints what they
are worried about concerning the reform. Opiniohbath, proponents and opponents
of the reform, are presented. The fifth chapteafhéng of Estonian history — clashes of
narratives) explains why the language integrat®mat the single precondition for
successful integration of Russian minority to tistolBian society and presents attempts
of the Estonian Ministry of Education and Reseatch present the “correct”
interpretations of history.

The final chapter presents what is comprised irtithee Results of the field research at

schools in Tallinn, Tartu and Narva.



1.4 Literature analysis

The main sources for the historical part of thesthenclude a composite bo&usskie v
Estonii na poroge XXI veka: Proshloe, nastojashchieadushche& which was
published as an offspring of the eponymous Talle@mference in Tallinn in 2000
organised by the Russian research centre in Estanth the report entitleBstonian
Human Development Report 2010/2011: Baltic Wayf($juman Development: Twenty
Years Onpublished by AS Eesti AjalehédMajority of contributors to the first work
were Russian authors; unlike with the second ontenrby Estonians. This chapter is
by no means controversial; it rather provides aenseimmary of the facts based on the
statistic research and no contradictions were @bsetherefore more detailed comment
on the literature is not needed.

Basis for the theoretical framework was laid by & &atava, a Czech ethnologist (who
summed up the “NOT ONLY — BUT ALSO” and “EITHER-ORbnNcepts of ethnic
identities in his publication entitledazyk a identita etnickych menSin: MoZnosti
zachovani a revitalizagewhich treats the topics of language and identityethnic
minorities)® and by an Estonian scholar Ekaterina Fishkina, fanecasted possible
scenarios concerning integration/assimilation/sgagien of Russians in Estonia. While
Satava’s work is generally theoretical in naturd gnesents particular examples only
for illustration, Fishkina focuses specifically time Estonian case. Despite her ethnic
background, she tends to be very objective. Heniopion the best solutidnwith
putting stress on keeping Russian culture doesseein to be a hint for the hidden
sentiment, but rather an objective estimation efgituation and liberal attitude.

In case of the fourth chapter — Reform of uppeosdary schools with Russian as a
language of instruction — a special caution wasleéeaegarding the objectiveness of
the sources, because the evaluation of the refeerpressed in the used sources. Basic
sources for this part of the work come from twatitnsions that have both made their
researches about attitudes of students/parentséeatowards the reform, but have
absolutely different goals. First of them is thetdBgan Ministry of Education and

Research, the author of the reform, which reguleolyymissions surveys examining the

4 Viktor Bojkov and Naftolii Bassel, eds.Russkie v Estonii na poroge XXI veka: Proshloe,
nastojashchee, budushch@allinn: Russkij issledovatel’skij centr v Estgrii000).

® Peeter Vihalemm et al., eds., Estonian Human Deve¢nt Report 2010/201: Baltic Way(s) of Human
Development: Twenty Years On. (Tallinn: AS Eestaldhed, 2011).

® Leo$ Satavalazyk a identita etnickych mensin: MoZnosti zachba&evitalizacgPraha: Cargo, 2001).

" Integration/assimilation/segregation of Russiangstonia.



attitudes of teachers, students and their paremtartls the reforrfl.It tends to be very
idealistic while interpreting the results of thensys; for example any step towards
more positive attitudes is interpreted positivétyespective of the rate of opponents —
in other words, while rate of opponents is consyatitopping, it is not important how
high it is. On the other hand, the representativthe opponents to the reform, Legal
Information Centre for Human Rigfitwith its declared goal to advocate interests ef th
Russian minority in Estonia, is much more sensitibbeut possible negative effects of
the reform. Furthermore, its publicati®ussian Schools of Estonia: Compendium of
Materials® was financially supported by Russkiy Mir Foundatid which declares its
goal as promoting the Russian language abroad. &;ldran their point of view, any
restrictions on the teaching of Russian, irrespectof any possible effects on
knowledge of Estonian language, are considereeégative.

The most interesting source used for this work Additional materials for teachers
issued by the Estonian Ministry of Education andsd@ech*> which were published
together with the compendium of materials for hagiool history classes. They are
intended mainly for history teachers with Russiaigin, who are by the Ministry
expected to tend to glorify the victory of the SsiMUnion in the World War II, which is
at the same time understood by many Estoniansbagianing of the unwanted Soviet
occupation of Estonia. These materials comprissonfments on the teaching of history
in general as well as on the problem of interpr@tabf Estonian modern history.
Despite the fact that the Russian/Soviet point @wvis also presented in the
compendium, the endeavour of authors to explaintvadught to be the “correct”

8 “Brief summary: Non-Estonians’ awareness of artidugie towards the transition of Russian-medium
schools to teaching subjects in Estonian at themuppcondary school level, January 2008”, Harigaus-
Teadusministeerium (Estonian Ministry of Education and Research),
http://www.hm.ee/index.php?popup=download&id=72a8cessed April 16, 2014); “Subject teaching in
Estonian at Russian schools: current situation aeeds, November—December 2006”, Haridus- ja
Teadusministeerium (Estonian Ministry of Education and Research),
http://www.hm.ee/index.php?popup=download&id=6844

(accessed April 16, 2014); “Teaching Subjects #toRkian in Russian schools: current situation and
needs, November—-December 2004”, Haridus- ja Teaidisteerium (Estonian Ministry of Education and
Research), http://www.hm.ee/index.php?popup=dove&id=7239

(accessed April 16, 2014).

° Official site of Legal Information Centre for HumeRights, http://www.lichr.ee (accessed April 16,
2014).

19 Russian Schools of Estonia: Compendium of Matei{&allinn: Legal Information Centre for Human
Rights, 2010), www.lichr.ee/main/assets/School-pdf. (accessed April 16, 2014).

Yofficial site of Russkiy Mir Foundation, http://wwimasskiymir.ru/ (accessed April 16, 2014).

2 Toomas Karjaharm and Andres Adamson,.,eBsvorotnye momenty istorii Estonii: Dopolniteln
materialy dlia uchitelia  (Tallinn: Celovoe uchrezhdenii integracii, 2008),
http://www.hm.ee/index.php?249885 (accessed Agril014).



interpretation of Estonian Soviet history is cleBnis material will be analysed later in
the text in more detail.

The sixth and the most important chapter of thigkwResults of field research in
schools in Tallinn, Tartu and Narva is based sobelyprimary sources collected during
the author’s research stay in Estonia in Noveml0dr22 specifically the transcripts of
interviews with teachers and officials of Russidghkschools in Tallinn, Tartu and
Narva and questionnaires answered by geade students. Those are the most up-to-
date sources on Russian minority schooling in Eatand also the most objective ones
— since the author of the research is neither kEstomor Russian, and is by no means
involved in the issue. One slight disadvantageheté sources is definitely their extent
(119 questionnaires, 8 recorded interviews, andesorformal interviews off-record),
which is the maximum number possible to collectiryithe research journey due to
time limitations. The thorough description of thethodology of the field research is in
the subchapter Introduction to the field research.

2. Historical framework

2.1 Estonian bi-ethnic society

Estonians are a small one million nation inhabiting northernmost of the three Baltic
republics. They managed to keep their language autitire over the centuries of
dominance of their Swedish and Russian neighbdurs.first period of their national
sovereignty in the interwar period was aborted ¥y $oviet annexation, which lasted
until the second Estonian independence achievet®@i. During this period, many
socio-economic features of Estonia changed, anfugrg &lso the ethnic composition of
the population.

While before the Soviet period Russians living stdaia did not compose more than
8% of Estonian population, on the eve of dissohutad the Soviet Union their number
increased to over 30% and the rate of Estoniahsofelearly 60%: Only a very small
minority of them were descendants of people, who b@en living there for at least

several generations. Others were immigrants whobleath coming to Estonia from the

13 (According to the census in 1989.) The “missin@%dwere mainly people from other Soviet republics,
often Russian speaking. Due to the fact that in0§9®any Russians left Estonia while others gained
Estonian citizenship, today’s rate of Estonians agnBstonian population is about 68%. “Population by
Nationality,” Official gateway to Estonia, http:##®nia.eu/about-estonia/country/population-by-
nationality.html (accessed April 16, 2014).



rest of the Soviet Union to take the workplaces rgmeg in the developing Estonian
industry. Because of the widespread knowledge ofsRm (which was virtually a
condition for a successful life in the Soviet Unidhe immigrants used to have very
low incentives to study Estonian. But in newly stablished Estonian Republic,
knowledge of Estonian became required in all pulkevices, and later in private
services as well. The change was quite strikingRfoessian speakers: Coming as inner
work migrants and also members of Russian speakiagrity among the Soviet
citizens, they have suddenly become aliens in tabshed Estonian Republic (in
1991) and non-citizens without suffrage, becauseEstonian citizenship (and therefore
suffrage) was automatically granted only to inheatis of the interwar Estonia. Others
could have gained citizenship only after naturélisga which included testing of the
knowledge of Estonian. At once, the state emergémrev about one thitd of
population have undetermined citizenship (whicheditely prevents them from
participating in political life and could deepereithisolation). Some of them were not
even able to attain citizenship without help. RaiIsganguage also underwent shift from
the position of the privileged one to a languagtheuit official status. This shift made
many Russians leave Estofitapthers had to accept new arrangements, which setre
almost solely by Estonians, because the Russianeeleis (even until now) quite
underrepresented in the Estonian Parliament, ab asein the Government. The
underrepresentation could be partly explained ke ldw rate of elites among the
Russian speakers: The old, pre-war Russian ineellgga (which used to be traditionally
numerous in Estonia) perished in Stalin camps hasdhe coming to the Soviet Estonia
was mainly technically educated, executing leaditipos in industrial enterprises.

Elongating of this state is caused by the fact thatarly 1990s the young Russians

14 As was immediately after the dissolution of theSBS “Integration to Estonian Society,” 20 March
2014, Official gateway to Estonia, http://estonidadout-estonia/society/integration-in-estonian-
society.html (accessed April 16, 2014).

'3 1n 2000: 300 000 of Russian speakers, 1991 4000880 0Oleg Sidel'nikov, “Russkaja obshchina v
Estonii na rubezhe XX i XXI vekov”, ilRusskie v Estonii na poroge XXI veka: Proshloetajashchee,
budushcheeg eds. Viktor Bojkov, Naftolii Bassel', (TallinnRusskij issledovatel’skij centr v Estonii,
2000), 162.

' The only member of Estonian government with notofian roots have been so far Eldar Efendiev
from the Central Party (Keskerakond), who was aisteén in 2002. (Vello Pettai and Klara Hallik,
“Understanding processes of ethnic control: segatemt, dependency and co-optation in post-
communist Estonia,Nations and Nationalisn8 No. 4 (2002), 517). The advocate of interestshef
Russian-speaking minority in the Estonian parliamén the oppositional leftist Central Party
(Keskerakond) that has absorbed nearly all the donvoters from the russophone political partiescivhi
emerged after 1991 and held 6 seats in the twavidlg parliaments in 1990s. “Political data on
Estonia,” Parliament and government compositioraliade, http://www.parlgov.org/stable/data/est.html
(accessed April 16, 2014).



aspiring to the University education were leavirgidaia to study in Russia because of
the lack of knowledge of Estonian language, andraftaduating they almost never
came bacR’ In early 1990s also the factor that non-citizensil@ not have voted
showed its effect.

Because the majority of Russian-speaking immigramse factory workers during the
Soviet times, they were strongly affected by thasiclg of non-profitable factories after
the change of the regime, which has sharply inesgamemployment of Russian-
speakers compared to Estonians; an average sdld®yssian-speakers is even now
lower than a salary of an EstonignBecause of that, Russians living in Estonia are
generally less happy about their life than the ietliistonians — the ethnic Estonians
seem to appreciate the structural changes that t@we after the dissolution of the
Soviet Union; unlike Russians who have become ratheertain about their futuré.

In addition to the frustration from inability tofluence the changes (due to the political
underrepresentation) and the economic problemstiegoof survival of the Russian
culture emerged as well. While during thé"X@®ntury Russian culture on the territory
of today’s Estonia was evolving together with thesBlan culture in Russ$faand
during the Soviet times Russian culture (deformethe Soviet one) was dispersed to
the whole Soviet bloc and promoted by the Commaniat that time the Estonian
Russians became the only advocates of themseldethain isolation from the “Russian
Russians” started. Consequently, since the beginoiithe 1990s the Russian diaspora
in Estonia has been fighting the problem of howite successfully in Estonia and at
the same time preserve their culture and languabeh is not very popular among
Estonians — due to the bad historical experien@nchH, the first steps of the national
governments in 1990s Estonia were (quite underatapdfull of endeavour to forget

the Soviet past and therefore to prefer anythingritgan over anything Russian. Their

7 Sidel'nikov, “Russkaja obshchina v Estonii na rzifie xx i xxi vekov,” 163; Fishkina Ekaterina, “Est’
li budushee u russkoi kul'tury v Estonii?” iRusskie v Estonii ha poroge XXI veka: Proshloe,
nastojashchee, budushchees. Viktor Bojkov, Naftolii Bassel’, (TallinrRusskij issledovatel’skij centr

v Estonii, 2000), 183.

'8 Sidel'nikov, “Russkaja obshchina v Estonii na rziie xx i xxi vekov,” 163.

19 As Agarin stated, “individual’s opinion of his ber economic situation influences their perceptiohs
the outcomes of transition [of Estonia]”. Timofegdrin, “Divided Societies? Public Opinion on State
and Economic Change in Estonia and Latvia,Ethnic Images and Stereotypes — Where is the Border
Line? (Russian-Baltic Cross-Cultural Relation®d. Jelena Ndmm (Narva: Narva College of the
University of Tartu, 2007), 298. Agarin’s statemabbut “the doubts about their future in Estoniasw
proofed also in our research among Russian higbedatudents in Estonia.

“ Natal'ia Lesnaia, “O sokhranenii preemstvennostaitii russkoi kul'tury v Estonii v XX veke,” in
Russkie v Estonii na poroge XXI veka: Proshloe,tajashchee, budushcheeds. Viktor Bojkov,
Naftolii Bassel’, (Tallinn: Russkij issledovateligkentr v Estonii, 2000), 91-94.
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practices were often criticised by Russia, as w&sllby several transnational entities,
such as the EU.

2.2 Integration and keeping the culture

Meanwhile, the Estonian political elites understawell that there is a need to find a
solution for the people, who were not able to iraég themselves into Estonian society.
They declared the goal of “integration” of Russgpeakers, which will help them live

on a higher level in Estonia. The problem was tRassians considered the main

instrument of integration — endeavour to teactire|Russians the Estonian language

to be assimilative, and therefore a threat to Runslsinguage and culture.

In 1997, the Government formed a 17-member exmerintittee, which was supposed
to develop foundations of the state integratioriqydi" Consequently, the Government
presented draft documents in which Estonian-languaducation, as well as the
preservation of the non-Estonian ethnic identitgrevset as the main tasks. In 2000, the
Government approved a state programme titled lategr in Estonian society 2000—
20077 which provided a framework and a guide for goveental agencies and other
institutions to implement the integration policyhél main goals of this strategy should
have solved the two problems of Russian minoritytie@ed above: to allow Russians
to retain their distinct identity and at the sameetto increase their participation in and
loyalty to the Estonian state. Estonian languageca&iibn was mentioned as the main
medium for the enhanced integratfdrThe strategy was replaced in 2008 by its new
version, Integration in Estonian society 2007—2813his blueprint stressed again
preserving and developing one’s culture and languaigespective to his ethnic origin,
while at the same time putting stress on a competém the national language and a
friendly and safe coexistence of all the inhab#ant Estonia. The results of the study

Integration Monitoring 2011 has shown that 61% oh4ethnic Estonians consider

2 Kristina Lindemann, “Education”, iintegration of Second Generation Russians in Eato@ountry
report on TIES survey in Estoni@allinn: Institute of International and SocialuBtes of Tallinn
University, 2008), 23,
http://www.tiesproject.eu/component/option,com_daaftask,doc_download/gid,351/Itemid,142/
(accessed April 16, 2014).

2 “State Programme Integration in Estonian Socied@®-2007,” Approved by the Government of
Estonia on March 14, 2000, Estonian Ministry of tQrd,
http://www.kul.ee/webeditor/files/integratsioontstaprogramme111.pdf (accessed April 16, 2014).

2% Lindemann, “Education,” 2008, 23.

24 “Estonian Integration Strategy = 2008-2013,” Estonia Ministry  of  Culture,
http://www.kul.ee/webeditor/files/integratsioon/bmiimiskava_2008_ 2013 _ENG.pdf (accessed April 16,
2014).
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themselves to be moderately, strongly or fully gnéged> This seems to be a good
result, but there is still the other part of thensethnic Estonians, who do not feel
integrated. Among them are mainly older people,abgh youngsters, mainly those who
attend the schools with Russian as the languagestfuction. Another indicator
showing the level of integration of minorities istBnia (apart from the self-assessment
of the respondents) could be the lower rate ofgressvith undefined citizenship, which
was reported to be 7% in 2012, compared to 3299@11°

Even though some scholars at the beginning of ©@04 had predicted conflicts
ensuing from implementation of the integration pgliat least until the Bronze Night of
20077 everything went rather smootAfy- according to some because of relative mild
measure$’ which have complicated lives of the for non-Estonspeakers, but have not
caused stronger clashes. The Bronze-Soldier afanown as a turning point after
which some delay in the integration process wasatied. Even though the political
elites seem to believe that linguistic policy slibide the core of the integration
strategy’® especially after the Bronze Night events thereracge and more authors
who are sceptical about possible effects of propdgaof national language on the
integration of minoritie$! According to the sceptical side, the power of exilve
memory of the society must not be underestimatesh -ether words, a peaceful
integration of the Russian minority is becoming endifficult because of conflicting
interpretations of history; the best example isgheviously mentioned Bronze Soldier
Affair.

% “Monitoring of Integration in the Estonian Socieiy 2011,” Estonian Ministry of Culture,
http://www.kul.ee/webeditor/files/integratsioon/Mtooring_2011 EN.pdf (accessed April 16, 2014).

% There is 84% of people with Estonian citizensHiih with Russian citizenship and 2% citizens of bthe
countries. “Integration to Estonian Society,” Oiffic gateway to Estonia, http://estonia.eu/about-
estonia/society/integration-in-estonian-societylimcessed April 16, 2014).

?" The term Bronze Night describes unrest in streét3allinn in April 2007 which arose after the
government’s decision to move the Bronze Soldienumoent. The monument commemorates Russians
of their fallen relatives in the Second World Wauj at the same time for Estonians it is a synabohe
Soviet occupation.

%8 Lindemann, “Education,” 2008, 84.

29 |lmar Tomusk,Language Policy and Legislation in Estor(@astonian Language Inspectorate, 2000),
http://www.keeleinsp.ee/index.php3?Ing=1&s=menu&ssitent&news=178&id=82 (accessed April 23,
2014).

% Maarja Siiner, Triin Vihalemm, Svetlana Djackowdgilute Ramoniene, “The implementation of
language policy in the context of the integratidithe Russian-speaking population,”HEstonian Human
Development Report 2010/2011: Baltic Way(s) of HurBevelopment: Twenty Years Qzd. Peeter
Vihalemm et al. (Tallinn: AS Eesti Ajalehed, 201122-128.

31 Anu Toots and Tdnu ldnurm, “Does the Context M&ttattitudes Towards Cosmopolitanism Among
Russian-Speaking Students in Estonia, Latvia aadRiissian FederationJournal of Baltic studieg3,
No. 1 (March 2012), 120..
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2.3 Introduction to Estonian language policy

During the Soviet times, Russian became a commogukge for all the different
ethnicities who came to work to Estonia, as wellomshe communist elites in the entire
Soviet bloc, which made it used in many areas tliplife, at the expense of Estonian.
Estonian was replaced by Russian in several fumati@omains, for example in
banking, statistics, the militia (Soviet policedjlway, naval and air transport, mining,
energy production, ett. The newcomers had no need and therefore no miotivéd
learn Estonian language, which was for Soviets laomeed help with a russification of
Estonia. At the end of 1980 Russian was alreadyc&hlly encroaching on the
Estonian languagé®

Re-estonisation started as early as it was posslibketo the perestroika and therefore a
fading influence of Moscow. Some sources desciilgeprocess of re-estonisation as
a “normalisation™* trying to evoke that it is just a return to thégoral state of affairs.
The shift towards re-estonisation occurred hanchamd with a strive for national
sovereignty. Estonian became the republic’s offidaguage at the eve of dissolution
of the Soviet Union, and in the 1990s the exclusise of Russian was delegalized as an
official means of communication; Estonian languagguirements were introduced to
many areas, as in the job market as well as fanieing Estonian citizenshifr. The first
years of independence were rather about settirgg:rtthe dealing with the issue itself
was delegated to individuals, the necessity tonldgstonian arose mainly because of
problems on labour market. The formative power hadonly the rules that required
Estonian-language proficiency, but also the facit tthe lack of national-language
proficiency could be considered by the potentiapkyer to be an attribute of laziness
or lack of will, and therefore conveying messageuttspeaker's personal qualiti&s.
The systematic integration strategy and the langumaicy, which would help people

overcome problems with Estonian language and alseesliberalisation of language

% Mart Rannut,Language Policy in EstonigRevista de Sociolinguistica, spring/summer 2014),
http://www6.gencat.net/llengcat/noves/hmO4primasestu/docs/rannut.pdf (accessed April 16, 2014),
3.

% Tomusk, Language Policy and Legislation in Estpp@04.

% Delaney Michael Skerrett, “How Normal is Normatisa? The Discourses Shaping Finnish and
Russian Speakers’ Attitudes Toward Estonian LanguRglicy,” Journal of Baltic studiegt3, No. 3
(September 2012); Rannuianguage Policy...2014, 4.
% Triin Vihalemm and Maarja Siiner, “Language antegration policies of the Baltic states in the EU
context,” in Estonian Human Development Report 2010/2011: Baltay(s) of Human Development:
;I;wenty Years Qred. Peeter Vihalemm et al. (Tallinn: AS Eestiléfed, 2011), 119.

Ibid., 122.
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requirements came on the agenda not before thendetalf of 19908/ definitely
partially because of necessity to make citizensim@ language laws compatible with
international standards, due to future membershiNATO and the EU. The Estonian
state introduced an extensive language trainingesyssuch as state-paid Estonian
language classé&because it is illusory to believe that the officitatus will ensure the
revival of the national language.

While some people do understand well that carepordpnities, for example, are much
more promising for Estonian speakers, there are stsne reasons supporting the
feeling that Estonian is not needed — one of thethe existence of Russian-speaking
media in Estonia. Russians living in Estonia aredeprived of information in mother
tongue, because they can easily follow televisiot i@dio broadcasts from Russia and
read Russian-language newspaper published in BSforinother obstacle for a
successful re-estonisation of Estonia is the terak isolation of the Russian speakers in
the north east of Estonia. In other parts of Est@uich as Tallinn or Tartu, the barriers
between Estonian majority and Russian-speaking mitynare not quite specific, but in
cities Narva or Sillamée, where the rate of norehisins is nearly 90%, there are very
few practical possibilities to practise Estoniae®vor those, who would be interested.
In this context was also mentioned the positiveafbf the liberalization of linguistic
requirements, which was adopted after some intemealtbodies criticised Estonia for
discrimination against minorities — some observaentioned that this liberalisation
could have provided opportunities to practice (&metefore to enhance the command
of) the language for a certain group of pedple.

" bid., 119n.

¥ vihalemm and Siiner, “Language and integraticr2011, 121n.

% As an example of an official language with a wealsition could be mentioned Maori on the New
Zealand and Belarusian in Belarus. Skerrett, “Hawral is Normalisation?...,” 2012, 381.

40 Aurike Meimre, Post-Soviet Russian Language Media in Esto(iallinn University, 2006),
http://www.humanities.manchester.ac.uk/medialibtbifiles/russian-media-conf/Meimre_Aurika.doc
(accessed April 16, 2014).

“L Siiner et al. “The implementation of languageipol.,” 2011, 128.
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3. Theoretical framework

3.1 Possible scenarios of the clash of identities

While the term “identity” could be defined as alfieg of belonging to a certain group,
with which the subject shares values, norms andrdéature$? the “national identity”
limits this to the case of national or ethnic gredd The corner stones of a national
identity are the same as those of the nation itselfill and common culture. Will
comprises voluntarily loyalty to the group and datity; a common culture includes a
set of traditional customs kept across generafibriEhe “negative” definition of
national identity is equally important, which deabes it as ,cultural practices and
outlooks of a given community of people that senthapart from others®

In countries where more than one ethnic group happdive and interact, the identities
are clashing and influencing each other. Thereoisi@ed to adhere to any of the two
concepts of ethnic identities — primordialism astmmentalism — because both of them
are based on interaction between them; the difeeres only whether the change of
identity could be deliberately induced by the pafsalecision to join certain society
(instrumentalism), or not (primordialisf).It is not important, whether the identity is
changed consciously or not, the effect and théaioit are the same — in our case we
assume, that the initiating factor influencing tdteange of identity is the educational
system.

According to a Czech ethnologist Leo$ Satava thame two possible concepts
concerning the case of the clash of ethnic idestiin our case newly demarcating
relations between Estonian and Russian nationgeatetritory of independent Estonia
after 1991): the concept EITHER-OR, which “allowanro be member of one ethnic
community, or another one — with no possibilityeothird way”, or the concept NOT

2 Jan Picha, Interkulturni psychologie -Sociopsychologické zkoumani kultur, etnik, ras aodé
(Praha: Portal, 2012), 120.

“In reference to the text of the antropologist TonhéiE, the author uses words “ethnicity” and
“nationality” (and therefore ethnic and nationaémdity) as synonyms. Tomas Hirt, f#hled nejasnosti
spjatych s konceptem etnicity v perspektpost-barthovskych ffstupi,” AntropoWEBZIN No. 2-3
(2007), http://antropologie.zcu.cz/prehled-nejasrggatych-s-konceptem-etnicit  (accessed April, 16
2014).

“ Ernest GellerNations and NationalisrfOxford: Blackwell Publishing Ltd, 2006), 52n.

4> Anthony GiddensSociology(Cambridge: Polity, 2006), 487.

8 Thomas Hylland Eriksen, Antropologie multikultuchi spolénosti: Rozunit identi& (Praha: Triton
2007), 101.
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ONLY — BUT ALSO, which is connected to the multitralism?’ According to
Satava, the delimitating of Baltic nations is colesed to be an example of EITHER-
OR concepf? even though lately many authors have during thesearch detected
something as a new identity of young Estonian Rumssiemergint (mainly among
those attending schools with Estonian languagensfruction), which corresponds
rather to the NOT ONLY — BUT ALSO conce}t.

Which of these two concepts is more suitable fascdbing the current situation of
students of Russian-language schools in Estonialghee included in the conclusions
of this work, but the prevision of evolution forighcase (or the case of members of
Russian minority living in Estonia generally) wasegented by a Russian-writing
author, Ekaterina Fishkina, in her article from @0®he described three possible
scenarios, how the clash of Russian and Estonamtitiés in Estonia could evolvé:l.
Assimilation: This scenario could come true if the majorityRafssian inhabitants left
Estonia and the rest would be “estonised”. Fishkimasiders assimilation possible only
at the local level, but impracticable in case tfa#f a million Russians from whom the
majority does not plan to leave. She states in maases the politicians talk about
integration, which is in fact assimilation — as erample of this “silent assimilation”

she considers “law about elimination of RussiarhtEghools™? A voluntary version of

assimilation is called “competitive assimilation”“executors of this strategy are not
politicians, but the members of the minority thelwss: they voluntarily make

decisions, which lead to assimilation (for examiplelecide for an education in titular
nation’s language), because they believe that it emsure to them better job

opportunities. Because such individuals, who joigetbnian collective in lower grades,

7 Satava,Jazyk a identita., 2001, 19-20.

*®bid., 19.

49 Elvira Kiiiin, “The Ethnic and Linguistic Identityf dRussian-Speaking Young People in Estonia,”
TRAMES62/57, No. 12 (2008), 183-203, http://www.kirjmablic/trames_pdf/2008/issue_2/Trames-
2008-2-183-203.pdf (accessed April 16, 2014); Maeao et al., “New Identity of Russian Speaking
Children in  Estonian  Society,” Social Work and Society 4, No. 1 (2006),
http://www.socwork.net/sws/article/view/184/572 ¢assed April 16, 2014).

*dentity of young non-Estonians / Estonian Russiait good Estonian language skills and higher
acceptance of Estonian culture, who are alreadyeroyal Estonian citizens. Elvira Kidn, “The Ethnic
and Linguistic Identity of Russian-Speaking Yourgpple in Estonia, TRAMES62/57, No. 12 (2008),
201.

*L Fishkina, “Est’ li budushee u russkoi kul'tury st@nii?” 2000, 178-182.

*2 The reform will be discussed later in the texg thrm ,elimination* is not exact, as will be expled
later.
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are usually absorbed well by the Estonian socigtyy are losing their ties with the
Russian environment?

2. Segregation According to Fishkina, it is an autonomous armlated evolution of
Russian culture — orientation to Russia in all atpef life. This possibility is according
to Fishkina supported by those, who do not haverkah citizenship and do not want to
gain it. Fishkina does not mention viability ofgtscenario, but it seems quite plausible
especially for the city of Narva and the regionld&-Virumaa at the north east of
Estonia, where the Russian speakers form a majdnity all of this only in case the
central government would give up its influence éhavhich is not probable. (The first
and the second scenarios could be included in ERBIER—-OR concept, the following
one in the NOT ONLY — BUT ALSO concept.)

3. Integration, which she understands as “integration of Rusdiarisstonian society,
mastering of Estonian language, good knowledge sibritan culture and Estonian
mentality while at the same time keeping the motloeigue and affiliation to the
Russian cultural world as dominant-.

According to Fishkina, the goal should be integmatiwhich would help Russians to
still be Russians but not to feel alien, “to rem&uassian in language, in culture, in
national identity, but at the same time to be logiéizens of Estonian republic, (...)
feeling here home and part of the socief/The Estonian politicians are, at least
theoretically, of the same opinion, as will be sholater — the practice is by critics
considered to be rather assimilation or segregatioainly in Narva region or in
connection to the strict division of the Estoniacisty into two groups in early 1990s —
citizens and non-citizens). It is important to mligtiish between those concepts, because

the terms “segregation” and “assimilation” havelitianally negative connotations.

3.2 Factors influencing national identity

According to a British sociologist Anthony Giddemyerse characteristics may serve
to distinguish different ethnic groups, the mostawon are language, history or
ancestry, religion, and styles of dress or adorrnfewhile examining the national
identity of students at Russian schools we wilt, dinplification, focus on those, which

could be influenced by education — language antbiyisparticularly perception of

*3 Toots and Idnurm, “Does the Context Matter?..012, 120.

> Fishkina, “Est’ li budushee u russkoi kul'tury st@nii?” 2000, 178-182.
*®|bid., 179 and 181.

% Anthony GiddensSociology(Cambridge: Polity, 2006), 487.
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compulsory teaching of the second language (Estdraad history (so not the real
family history, but perception of the historicalesns).

At this point, the term “second language” and ifsecence from a “foreign language”
should be explained: “While a foreign language means of exploring and getting to
know the world outside, competence in a secondulagg is an obligatory means of
achieving a higher social status and gaining acte$ise labour market and education
system inside the society of permanent resideNcBY other words the theory states
that the knowledge of the second language shoulg ke members of the
national/language minority (Russian students —un @ase) integrate themselves into
the majority (Estonian) society. The problem istttree Russian students are worried
that due to the majority usage of their seconduagg (Estonian) at high school their
first language (Russian) will be neglected. Thisuldomake it easier to integrate them
into Estonian society, but their national identityl be affected as well.

The second element influencing national identitgraied in this work will be the
history teaching, because sharing the collectivanarg (externally expressed, for
example, by classification, interpretation and lsedéion of certain historical events), as
well as common language, are the factors, whicl bé ethnic societies together and
help to distinguish between different ethnic groagswell. The connection between
history perception and a level of integration aneven in a work’® where the author
shows that Russians, who are somehow separatedtfrenkstonian society tend to
believe more that Estonia joined the Soviet Uniolumtarily.

Heiko Padbo made an important research about olpi tn his dissertation work
proving that different national master narrativessed on the collective memory of
certain societies) could lead to international titgrconflicts>® He concludes that the
Estonian history narrative (official Estonian irgestation) is opposing the Russian one,
because in Estonian textbooks, Russians have ysha#latening look and are usually
considered rejected intrudéfs.The fact, that a “public opinion and individual's

" Triin Vihalemm, Maarja Siiner and Anu Masso, “imduction: language skills as a factor in human
development,” in Estonian Human Development Report 2010/2011: BalWay(s) of Human
Development: Twenty Years (rd. Peeter Vihalemm et al. (Tallinn: AS Eestiléfeed, 2011), 116.

%8 Juri Kruusval, Raivo Vetik and John W. Berry, “TBa&ategies of Inter-Ethnic Adaptation of Estonian
Russians,” Studies of Transition States and Societies No. 1 (November 2009),
http://www.tlu.ee/stss/?page_id=158 (accessed Aprik014), 9.

¥ Heiko P&aabo, “Potential of Collective Memory Badetérnational Identity Conflicts in Post-Imperial
Space: Comparison of Russian Master Narrative V#tonian, Ukrainian and Georgian Master
Narratives” (Doctoral Dissertation, University o&ffu, 2011).

%0 paabo, H. “Potential of Collective Memory...,” 298
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consciousness” (and therefore national identitg)iafluenced by the historiography, is
acknowledged also by other auth8r$44bo adds that “instruments for socialising the
new generations” are history school books, whiclalse used as a main source for his

researclf?

4. Reform of upper secondary schools with Russian a s a
language of instruction

During the Soviet rule in Estonia, ubiquitous rfisation has also hit the educational
system: beginning in the first grade, courses asdn language were compulsory for
all the types of schools, more topics from Rusgerd Soviet) history, literature and
geography were introduced. Fortunately for Estogiatl the educational levels, from
kindergarten to university, have kept Estonian s language of instruction. Only
majority of vocational schools, which were closetyated to the Soviet industrialised
economy, have adopted Russian langfadRut aside from these Estonian educational
institutions, Russian schools emerged to educatdreh of immigrants coming from
all over the Soviet Union. Even though those newasmwere of many different
nationalities, the language of instruction at theskools became to be Russiamt
those schools, Estonian was taught as a foreiggutage only> sometimes just
voluntarily and sometimes even not at #liLearning Estonian language was not very
popular among Russian students for a simple redleir:future (social position or job
opportunities) was by no means dependent on tbaipetence in Estonian.

This situation has changed after the dissolutiorthef Soviet Union when language
laws, requiring knowledge of Estonian in many dituss, were introduced. Some

Russians have realised the advantages of knowmgftitial language of the country

®1 Alexander Ivanov, “Historiography as Framing anabgort Factor of Ethnic Identity: the Case of
Historiography of Latgale”, ifEthnicity. Towards the Politics of Recognition iattia: 1991-2012eds.
Vladislav Volkovs, Deniss Hanovs and Inese RundggR'Zinatne” Publishers, 2013), 283.

%2 paabo, “Potential of Collective Memory”, 2011, 296

%3 Mati Heidemets et., “Education” iBstonian Human Development Report 2010/2011: Be¥y(s) of
Human Development: Twenty Years, @d. Peeter Vihalemm et al. (Tallinn: AS Eestiléhed, 2011),
96.

% 1n 1983 those Russian schools in Estonia weredetk by 38% of children studying in Estonia. Peter
Hilkes, “Estonian and Soviet School Reform in tH80as,” Journal of Baltic Studie48, No. 4 (1984),
360.

®Not as a second language, as the Estonian is taugussian schools in Estonia nowadays.

% Hilkes, “Estonian and Soviet School Reform in 1880s,” 1984, 359.
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where they decided to li¥.In order for their children to gain language peiEhcy
naturally, they chose to send them to Estonianashar kindergartens, instead of the
Russian oné8 (which did not ceased to exist until now — curtgttiere are 45 Russian
high schools currently operating in EstdfjaBut many other parents, for whom the
good proficiency of their children in their motheangue (Russian) was important,
considered this option unacceptable, because officient offer and quality of classes
of Russian language at Estonian schédBilemma for many parents arose: What is
better for my children — to study in their mothengue and have fewer opportunities to
practice Estonian (the official language of the rdoy where they live), or to master
Estonian at the expense of detachment from thei&uksiguage.

The Estonian government decided to help Russiaanparo solve the dilemma by
approving the Basic Schools and Upper SecondarpdshAct in 1997, which had
introduced the plan for a compulsory transitiom foartial use of Estonian as a language
of instruction at upper secondary schools with Rusknguage of instruction. The goal
of this decision was to enable obtaining of a geodhmand of Estonian. From the
discussion about the exact form of the reform, usvhich the complete transition to

the Estonian language, as well as a bilingual ethcavere mentioned, it was decided

67 According to a survey, in 2005 88% of Estonian $karss believed that both languages (Russian and
Estonian are important) and only 5,5% of them eliethat only Russian is important. RSE19/67.
According to the same survey 66% of Russian respatsdin 2005 disagreed with the statement that
“learning Estonian makes one distant from Russidtue”. Jennie Schulze, “Cultural Integration and
Adaptation,” inintegration of Second Generation Russians in Eato@buntry report on TIES survey in
Estonia (Tallinn: Institute of International and Social uBtes of Tallinn University, 2008), 67,
http://www.tiesproject.eu/component/option,com_daaftask,doc_download/gid,351/Itemid,142/
(accessed April 16, 2014).

%8 At the very end of the 1990s only about 15% obsttage ethnic Russians studied at Estonian schools
(Sidel'nikov, “Russkaja obshchina v Estonii na rzibe XX i XXI vekov,” 164.), currently the
predominant tendency of Russian parents is stibdod their children to the Russian schools. (Maria
Golubeva, “Different History, Different Citizenstip Competing Narratives and Diverging Civil
Enculturation in Majority and Minority Schools irstenia and Latvia,Journal of Baltic Studieg1, No.

3 (September 2010), 317.)

®In Estonia, there is a total of 214 municipal, estand private upper secondary schaiolg5 from those

is study organised in Russian or in immersion easésso Ladva (Estonian Ministry of Education and
Research), e-mail message, October 9, 2012. Theenismidecreasing, in an academic year 2007/2008 it
was possible to acquire a secondary education §siRuo in 63 schools, of which 4 were private schiool
which the reform does not apply. “Amendment to Ration no. 56 of the Government of the Republic
entitled “National Curriculum for Basic Schools abgper Secondary Schools” dated"28 January
2002,” Haridus- ja Teadusministeerium (Estonian nistry of Education and Research),
http://www.hm.ee/index.php?popup=download&id=7286cessed April 16, 2014).

0 After the dissolution of the Soviet Union many dfsan schools take the Russian language out of the
foreign-language offer in their curricula, becaitskecame non-mandatory. Paradoxically, many young
Estonian find out after graduating from the secoypdahool, that good command of Russian is still an
advantage in the labour market . Triin Vihalemnalket“The changing patterns of foreign language use
and attitudes in the Baltic states,”Estonian Human Development Report 2010/2011: Balitay(s) of
Human Development: Twenty Years, @d. Peeter Vihalemm et al. (Tallinn: AS Eestiléled, 2011),
135-138.
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that in addition to already mandatory Estonian leagge courses (which are compulsory
from the first grade since 1996)pther subjects taught in Estonian will be introetlic
as well. The minimum rate of Estonian-languageseasat the upper secondary level
was set as 60% of minimal allowed educational guniEhe deadline for implementing
this was finally set for the academic year of 2@D12. To make the transition more
smooth, first compulsory Estonian-language subjsbbuld have already been
introduced in academic year 2007/2008, and anaihereach following year. Those
compulsory Estonian-language subjects were Civiecktion, Music, Estonian History
and Geography. Bilingual concept was for thoseesttbjforbidden — from 2011 during
the 60% of lessons, Estonian should have beenasst#t only language by the teacher,
as well as the studenfs.

In the first reaction of the Russian school, weldduave detected worries that they
were not able to get prepared for the transitioaintg because of the lack of teachers
with sufficient knowledge of the language. Schoekre also worried about the time
consumption of the language requirements, whicl ladve less time to the subject
itself, so that the amount of knowledge gained rdutihe lessons will be smaller, in
other words, the growing level of Estonian-langupg&iciency will be followed by a
decrease in other knowledge. Teachers themselae®dtto be afraid of their jobs.
Especially for older teachers, mastering Estonias not only a technical problem, but
also a psychological one — for instance worrie$ $hane students could speak Estonian
better than them was quite understandéble.

Results of the surve{’s ordered by the Ministry of Education and Reseaacil
conducted during the preparation period (1997-200&ye shown that negative

attitudes were connected to the low experience tg#lching in Estonian. All the above

"I RannutLanguage Policy.,2014, 13.

2«pmendment to Regulation no. 56 of the Governmeithe Republic entitled “National Curriculum
for Basic Schools and Upper Secondary Schools” dd&8" of January 2002, Haridus- ja
Teadusministeerium (Estonian Ministry of Education and Research),
http://www.hm.ee/index.php?popup=download&id=7286cessed April 16, 2014).

"3 “Subject teaching in Estonian at Russian schamiscent situation and needs, November—December
2006”, Haridus- ja Teadusministeerium (Estonian istiy of Education and Research),
http://www.hm.ee/index.php?popup=download&id=6844

(accessed April 16, 2014), 20.

" “Subject teaching in Estonian at Russian schamlstent situation and needs, November—December
2006", Haridus- ja Teadusministeerium (Estonian istny of Education and Research),
http://www.hm.ee/index.php?popup=download&id=6844

(accessed April 16, 2014); “Teaching Subjects #toRian in Russian schools: current situation and
needs, November—-December 2004”, Haridus- ja Teaidisaerium (Estonian Ministry of Education and
Research), http://www.hm.ee/index.php?popup=dove&id=7239

(accessed April 16, 2014).
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mentioned problems were detected, but the Minisptimistically believed that the
problems will be solved during the preparation @eriThe survey from 2006 has shown
that, as the schools started to prepare themsdbreshe transition (mainly by
introducing some subjects in Estonian already leefibre deadline), more positive
attitudes emerged. Even though, the increasing loaadk for students was often
mentioned (especially those whose parents did peaks Estonian and thus could not
help them), the authors of the survey from 2004chkated that the problem is
“teachers; students will manage anyway”

Ministry of Education promised to help the schoatsplement the reform by
guaranteeing and funding the in-service trainingtéachers? and preparing additional
materials for students, as well as for teacherd,mmchasing textbooks. The Ministry
also promised financial support to those schoolt thiere implementing Estonian
language subjects at a faster pace than has bdenmded, which were quite
numerous. We should stress out that the reform did not agplyprivate schools
(which are not financed by the state).

Even though the transition to partial Estonianrungion is mandatory only for the
upper secondary level (ages 16-18, grades 10-t1jings certain consequences also
to the basic schooling, because this should prothde graduates with such a level of
Estonian language that they would be able to coatitheir studies at the upper

secondary schools in Estoni&hStrategies and levels of teaching Estonian atcbasi

5 “Teaching Subjects in Estonian in Russian schanlseent situation and needs, November—December
2004”, Haridus- ja Teadusministeerium (Estonian istiy of Education and Research),
http://www.hm.ee/index.php?popup=download&id=7239
(accessed April 16, 2014), 11.

“Training and re-training,” Estonian  Ministry of dHcation and  Research,
http://www.hm.ee/index.php?148690 (accessed Agri2014).
" “The plan of action for the transition to Estonianguage instruction in municipal and state school
with Russian-language instruction at the upper sgary school level for 2007-2012,” Estonian Minjstr
of Education and Research, 2007, http://www.hmeek.php?popup=download&id=7238 (accessed
April 16, 2014), 4-5. The deadlines (academic &&4¥7/2008 for first subject under Estonian language
instruction and 2011/2012 for 60%) are minimal iegments. At least some Estonian-language subjects
were taught already in 2006 in 95% of Russian sishé@r example in 2008 41 out of 63 contemporary
Russian schools were planning to teach more thah ttme two compulsory subjects, which were
Estonian Literature and Music. Already in 2006eatst some subjects were conducted in Estonian%n 95
of schools. Those were mainly creative and apmiggjects like crafts, art, music and PE and subject
corresponding to abilities of teachers, who cowdch in Estonian. (“Subject teaching in Estonian at
Russian schools: current situation and needs, Nbgerdecember 2006”, Haridus- ja
Teadusministeerium (Estonian Ministry of Education and Research),
http://www.hm.ee/index.php?popup=download&id=6844
(accessed April 16, 2014), 12-13.
"8 To finish a basic school, all students must be ablspeak Estonian at B1 level or higher. “Russian
language schools’ transition to partial Estoniamglzage instruction — What is happening and why?” 31



22

schools are various: introducing Estonian-languag&uction only in such subjects as
physical education or arts (in which understandireglanguage is not so important and
improvement in language proficiency is not sigrfit), Estonian-language electives or
special language immersion progrdm.

The reaction to the reform published in a researdered by the Estonian Ministry of
Education and Research during the transition pef@@07-2011) differed again
concerning the progress of the reform in diffeissttools (the more subjects introduced,
the more positive experience and therefore als@mositive attitude towards changes)
but also concerning different subjects. Teachersoofal sciences and history were the
ones who complained the most (for example becatisgoohigh level of language in
textbooks), who have in discussions replaced tlaeh&rs of sciences as math or
chemistry, who were loud opponents of the reforrfoteethe preparation period even
started (because of alleged difficulties of suchjetts taught in non-mother tongue),
before they realized, that transition for “theitibgects is not compulsory. Significant
cleavage has been detected also between opiniopgngipals on the one side, and
teachers and parents on the other: already in 288% of principals of Russian-
speaking schools agreed that it was a good ideéatrtmduce some Estonian-language
subjects while majority of teachers and parentsewthen against the reform. The
reasons for lower opposition to the reform amorigggpals could be explained by the
fact that the positions of principals are usualbcupied by people who speak both
languages perfectly and are aware of advantagad &emg bilingual, while teachers
are mostly driven by their worries of insufficidmtowledge of Estonian (and therefore
unsure future of their job) and parents by wortiesdt their children will not succeed. It

should be also mentioned that different surveyssstdifferent data. The best example

January 2013, Official gateway to Estonia, httgtieia.eu/about-estonia/society/russian-language-
schools-transition-to-partial-estonian-languageriretion-what-is-happening-and-why.html  (accessed
April 16, 2014).

" Language immersion is a form of studies whichinseal against acquiring equally good skills in nativ
language (Russian) and second language (Estonfdgnguage immersion,” Estonian Ministry of
Education and Research, http://www.hm.ee/index.p#hpB93 (accessed April 16, 2014).) This goal
should be achieved by pulling the children out bgit home environment to teach them first the new
language and later their mother tongue. So-calkdk-or-swim’ method is sometimes used — the
teachers do not speak the mother tongue of theestsid(“Immersion Programs in the United States,”
University of Michigan, http://sitemaker.umich.e8b6.hess/immersion_programs (accessed April 16,
2014).) In Estonia this method is aimed primarity the preschool level, but also 13,5% of all the
Russian-speaking primary schools in Estonia volilgtgoined this program. (“Russian-language
schools’ transition to partial Estonian-languagstrinction — What is happening and why?” 31 January
2013, Official gateway to Estonia, http://estonidadout-estonia/society/russian-language-schools-
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of this is the above mentioned sentence: 85% offe@gg” principals come from the
survey ordered by the Ministry of Education (2084yhile the majority of pessimistic
teachers come from the survey supported by RuddkiyFoundation (2010§* While
the Ministry strives for defending its policy, RégsMir Foundation tries to promote
teaching of Russian language abr8adand therefore is not very happy about
estonisation of Russian schools in Estonia. Acogydo many surveys, opinion about
the reform is also highly influenced by followingedid® — in Estonian-language
newspaper, the reform is usually presented as ssiitdly progressing while in Russian
ones as harmful. This forms opinions especiallyttaise, who have not personal
experience with present schooling.

The Ministry is aware of the problems stemming fribra reform but believes that they
will be soon overcome as the Estonian-languagesesuwill be implemented. We
cannot find such optimism in the results of thevewrfinanced by the Russkiy Mir
Foundation. In their conclusions the worries angraparedness (still in 2010) of
Russian students and teachers (who are under pegatad pressure from Language
Inspectorate, which controls their Estonian-langupgpficiency) are stressed, together
with criticism towards absence of a broader disomssabout the topic and
methodological basis for the reform. Even though thajority of respondents of the
survey agreed that the reform will enhance the kedge of Estonian language (which
is actually the main goal of the Ministry of Eduoa, the conclusion of the survey is at

the same time very negative about the reform. Tineey considers harassment by the

transition-to-partial-estonian-language-instructigmat-is-happening-and-why.html (accessed April 16,
2014).)

8 «Teaching Subjects in Estonian in Russian schanlsient situation and needs, November—December
2004", Haridus- ja Teadusministeerium (Estonian istny of Education and Research),
http://www.hm.ee/index.php?popup=download&id=7286cessed April 16, 2014), 10.

# Russian Schools of Estonia2Q10, 31.

82 Official site of Russkiy Mir Foundation, http://wwrusskiymir.ru/russkiymir/en/fund/abo(sccessed
April 16, 2014).

8 Annu Masso, Katrin Kello, Svetlana Djackova, “Miitp education in the context of language and
integrationpolicy,” in Estonian Human Development Report 2010/201: Balay(s) of Human
Development: Twenty Years (rd. Peeter Vihalemm et al. (Tallinn: AS Eestiléfeed, 2011), 132.
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Language Inspectordfeand uncertainty about future of the Russian schambe the
two main problem&

The technical problems (such as a low languageigeoty of teachers, which will
inevitably solve itself over time thanks to the iha of generations of teachers) are
much easier to be solved (at least according topi@on of the Ministry of Education)
than the ideological ones — and uncertainty offthiere of Russian schools is one of
them. While Estonians themselves present theiradumal system, compared to other
European countries, as a more than accommodatingnémbers of the Russian-
speaking minority (“publicly financed schools thabvide an education in languages
other than the official state languaff2” Russians as well as the EU-bodies share a
different opinion®’

Authors of the Compendium of Materials concerning Russian Schools in Estdffia
point out the right to education. According to tHague Recommendations Regarding
the Education Rights of National Minorities from 9B “education is extremely
important for preservation and deepening of thentithe of persons belonging to a
national minority” .*® According to the authors, the reform considerat®gtrains
opportunities for Russian-speakers in Estonia figaiming education in their mother
tongue. They also consider it as discriminatingspective of its positive influence to
the Estonian-language proficiency of Russian yotergs Some opponents of the
restriction of sovereignty of the Russian schooleess the freedom of choice
represented either by the conciliatory opinion fiag Estonian is advantageous but
we should have right to choose whether we wanbtd dr not”, or by a factious “I do
not need to know Estonian, let me study other, mmeful languages”. The second

argument is supported by the fact that among Rusgpaakers English, which is much

8 The Language Inspectorate is a governmental bodieruthe Ministry of Education and Research.
Attestation of teachers is one of its tasks. (“Breef History of the Language Inspectorate,” Langgia
Inspectorate, http://www.keeleinsp.ee/?lang=1 (s@ee April 16, 2014).)

Teachers of Russian-schools are required to hdteiro at least B2-level certificate of Estonian
proficiency. The survey states that the majoritytedchers complained about the harassment from the
Language Inspectorate — frequent controls “in thgexvasive atmosphere of nervousnesiissian
Schools of Estonia,.2010, 16.

% pid., 27.

8 “Russian-language schools’ transition to partisioBian-language instruction — What is happenirdy an
why?” 31 January 2013, Official gateway to Estoriitp://estonia.eu/about-estonia/society/russian-
language-schools-transition-to-partial-estoniarglaage-instruction-what-is-happening-and-why.html
(accessed April 16, 2014).

" Russian Schools of Estonia2010, 16.

% Ibid.

% Ibid., 8.
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more useful, is spoken as often as Estoffiaand that many of Russian-speaking
youngsters plan to leave the country to study akvemd not to come back.From the
territorial aspect, the most critical voices towatde reform are heard from the Eastern
part of the country, where mother tongue of theamigj of inhabitants is Russian. In
those regions, the animosity towards the reforrsuigported by the fact that people
there lack any communication experience with natipeakers and literally have no
vital need to use Estonian language.

But the problem does not comprise only the langubgealso their role of preserving
Russian culture in general. According to the ressolt the surveys, majority of the
Russian-speaking respondents think that “the Ruossidture and language are not
valued in Estonia and teaching subjects in Estothia@atens the preservation of the
Russian language and culturé’plus about one third of Russians agreed that ‘Boss
youth will lose their cultural identity as a consegce of the educational reforff".
Therefore it is not surprising that the main gohthe Russian schools is, aside from
keeping a good level of Russian proficiency amongdftan youngsters, “to create a
cultural person (...) of Russian cultuté”simply to preserve the Russian identity of its
students. The Ministry of Education tries to pedai&ussians that the reform is by no
means endangering Russian culture by the claimittiatimportant to pay attention to
studies of Russian language and literatdrérhe Ministry does not plan to reduce the
number of Russian language and literature claiseschools are encouraged to bolster

those studies by increasing the number of elestiNgects they offer.

% Masso, Kello and Djackova, “Minority educatiori.2011, 131.
% According to the Masso, Kello and Djackova, “Miitgreducation...,” 2011, 13# is about 40%
of Russian-speaking young people, which is slightbjher rate than among the

Estonian speakers.

92 “Brief summary: Non-Estonians’ awareness of artiluale towards the transition of Russian-medium
schools to teaching subjects in Estonian at themuppcondary school level, January 2008”, Harigaus-
Teadusministeerium (Estonian Ministry of Education and Research),
http://www.hm.ee/index.php?popup=download&id=72a8cessed April 16, 2014), 14.

% Lindemann, “Education,” 2008, 42.

% Fishkina, “Est’ li budushee u russkoi kul'tury st8nii?” 2000, 181.

% “Frequently Asked Questions,” Haridus- ja Teadusstéerium (Estonian Ministry of Education and
Research), http://www.hm. ee/index.php?148684 GaarkApril 16, 2014).
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5. Teaching of Estonian history — clashes of narrat  ives

5.1 “Language is not enough”

It must be mentioned that there are many voicescitzcise the opinion that Estonian-
language proficiency will solve the problem of cistence of Estonians and non-
Estonians in one state. Opinion that the real natig@n is hindered by historical-cultural
and political-ideological reasons is stres&8imply said, it is not easy to make loyal
and proud Estonians out of Russians, whose hislagiperience and understanding of
events of the second half of the 20th century sohlely different from the Estonian
experience, while letting them adhere to their Russulture. While interpretation of
history is one of the attributes of national idgntchange of attitudes towards historical
events is problematic and in this case, understgnafi the language is of no use.

Since the dissolution of the Soviet Union, Russahools in Estonia have come under
the jurisdiction of the Estonian Ministry of Eduicat and Research, therefore they are
obliged to use textbooks authorised by the Minigthg same as are used in Estonian
schools, translation into Russian is allowed in $heject, which does not need to be
taught in Estonian). Even though Estonian high-school history textboaks rather
brief:*®opponents of the unified curricula, even in suchtitm-connected” subjects as
history or civics, criticise it for its ethnocertity,”® which could be problematic from
the perspective of Russian-speaking pupils.

The problems with underrepresentation of topicsnected to history and culture of
Russia could be easily solved by adding facultatimerses, which is recommended by
the Ministry of Educationt® But the critics also detect a problem with a diyesrce
between the official Estonian views on some histdrievents and those of Russian

% Siiner et al. “The implementation of languageipol.,” 2011, 123.

" The only divergence is allowed in case of teachindEstonian language. The schools can choose,
whether they will follow the Estonian curriculum ¢ne Estonian as a second language curriculum.
“Studies in Estonian in Russian-medium Schools,toBisin Ministry of Education and Research,
http://www.hm.ee/index.php?1510031 (accessed Agril2014).

% This argument is supported by the author’s researc the topic Differences in Interpretations of
Estonian Republic History in History Books Useddstonian and Russian Schools in Estonia submitted
as a final paper for course Contemporary Issugb@anEU—Russian Relations (SORG.04.033) at Tartu
University lead by prof. Viatcheslav Morozov in sun@r semester 2012.

% Only 12% of teachers from Russian schools (conth&we55% of teachers from Estonian schools)
believe that the representation of minority andarigj in history textbooks they use at school itahaed

and fair. Golubeva, “Different History...” 2010, 32

100 «“Frequently Asked Questions,” Haridus- ja Teadussteerium (Estonian Ministry of Education and
Research), http://www.hm. ee/index.php?148684 GaarkApril 16, 2014).
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teachers and pupit§* As an example of such controversial issue couldrbsented the
Soviet occupation of Estonia, which is a traditiopaint of clashes of opinions: only
28% of students at Russian schools agreed thahiBstevas occupied by the Soviet
Union in 1940 (among students at Estonian schdoss tumber reached 59%¥ In
spite of the fact that even among Estonian histerizave already emerged authors who
are against the traditional Estonian interpretatiai the second half of the 20

century’®®

the “official interpretation*®* considering the admission of Estonian to the
Soviet Union involuntary is periodically remindey the state officials in speeches who
do not hesitate to indicate different interpretasia@s “wrong”, and even points at the
people who stand behind those “wrong opinions” -miners of the Russian-speaking
minority.1°® The authors of those opinions are Estonian Rusgiaakers. But who are
transmitters of those opinions to the younger garars, who did not lived during the
Soviet times? For sure Russian media (broadlyviatb by Estonian Russians), but also
their parents’ and teacher’'s opinion, generally kedras a “hidden curriculunt®®
However, according to the surveys Russian teadmergjuite unwilling to admit that
they present an alternative to the “official Estonii interpretation of history to their
students, but about 45% of Russian students adhtlteg their teachers are correcting

statements in textbooks concerning the role of Rassn history’®” Therefore it is not

191 Masso, Kello and Djackova, “Minority educatior.2011, 132.

1%2The objectively low percentage in both groups ig ¢ the high percentage of students who do not
know. Golubeva, “Different History...” 2010, 318.

193 For example Estonian historian Magnus limjarv g took Silent Submission: does not consider the
Soviet occupation of Estonia solely single-sidedioac of aggression and describes secret acts of
controversial Estonian president Konstantin Patichvinelped it. Magnus limjarvSilent submission:
formation of foreign policy of Estonia, Latvia ahéthuania: period from mid-1920s to annexation in
1940(Stockholm: Stockholm University Dept. of Histo2004).

1% The “official interpretation” is an interpretaticexpressed by the state representatives. The aiffici
interpretation since the gain of independence i@11@& Estonia correlates with the Estonian histdric
narrative, which was described in detail in Paatbwek as “strongly dissimilative towards Russia and
Russians” and “Estonia as a part of the Russiae si@s been an historical anomaly that us fortiyate
eliminated” and therefore dissimilative towards &as national narrative. P&abo, “Potential of
Collective Memory”, 2011, 23, 123 and 83-178.

105 gpeech of the president of Estonia Toomas Henltirds on the anniversary of Tartu Peace on
February 2nd 2007. “Rech Prezidenta Estonii Toant@lsedrika IlI'vesa k godovshchine Tartuskogo
mira 2 fevralia 2007 goda,” ifPovorotnye momenty istorii Estonii; Dopolnitel'nyeaterialy dlia
uchitelia, eds. Toomas Karjahdrm and Andres Adamson (Tall@elovoe uchrezhdenii integracii,
2008), http://mwww.hm.ee/index.php?249885 (accessed 16, 2014), 46. Translation from Russian
made by the author.

1% Hidden curriculum are “factors that influence sints’ perception of citizenship, history and the
nation”. Golubeva, “Different History...” 2010, 319

%7 |bid., 322.
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surprising that the Russian schools are by Estsniaawed as “locus of transmission of
another country’s historical narrative'$®

5.2 Approach to teaching history

The Estonian Ministry of Education and Researchkihithat the key factor for
conciliation of the Soviet times history interptéta is knowledge of the facts.
Therefore it was decided to publish a compositekbmmmprising documents and other
materials about Estonian history, from the endhefpirehistory until the year before the
book was published (2008), entitl&&y moments in Estonian histdf{ An entire one
third of the book is dedicated to the period folilogythe year 1939. Already in the
additional title of the publication it was madear¢o whom the book was intended: to
high schools with Russian as a language of instnuctn this composite book primary
sources as well as segments of works of Estoniamalba Russian authors are shown,
questions and tasks are suggested at the end yfteypécal chapter. It is up to teachers
which segments out of the 360 pages they will ugend the classes. The materials in
the composite book are presented without any cortsneimtrue or demagogical claims
could be found, which should, according to the arghstimulate interests of pupils to
discuss the issues. Because of that the readin@tdrials by students should be always
preceded by a lecture about the tdpfc.

On the other hand, according to the Ministry, thelents are not the only ones, who
need a lecture before they start reading the dootsme also the teachers need some
“preparation”. A publication nameAdditional materials for teachergconcerning the
modern history part) was issued at the same timethas composite book of
documents!* While the goal of the publication of documentstasshow the young
Estonian Russians all possible points of view, Aldditional materials already express
author’'s prevailing interpretation, criticising tHeussian one. The need to tolerate
different interpretations is being strongly stres$é but the unvoiced hope of the
authors (that after the critical analyse of thersesi it will be clear that the Estonian

108 i

Ibid., 316.
199 Translation to English made by author. Karjahamd Adamson, edsRovorotnye momenty istorii
Estonii: Sbornik dokumentov i materialov dlia gimaiia 2008, 46.

111 Both publications were recommended to be used®yEstonian state subject commission for history
and distributed to the schools. Ibid., 2.

12 Toomas Karjaharm, “Nekotorye promlemy prepodanaisiiorii Estonii v shkolakh s russkim iazykom
obucheniia,” inPovorotnye momenty istorii Estonii: Dopolnitel'nyeaterialy dlia uchitelia(Tallinn:



29

interpretation is somehow “fairer”) is evident. Tlslowing paragraphs describe, what
kind of texts the Additional materials comprise: inlla comments about history
teaching, as well as a problem of interpretatioEstbnian history.

An Estonian historian Toomas Karjaharm tries tantdg problems of history teaching
in Russian schools in Estorlig.He is aware of segmentation of the Russian spgakin
community in Estonia (different levels of integaat), out of which a considerable part
is not willing to accept its position of minorit)karjahdrm has realised, what was
already stated, that acquiring Estonian citizensbripanguage proficiency is not a
sufficient premise for feeling home in Estonia,cgrhistorical narratives of the two
nationalities are so diverging. The stubbornnedsott of the sides (pressure from the
Estonian side on Russians to accept Estonian viemsé,a Russians’ kind of protest-
self-consciousness as a reaction) is threateningahunderstanding.

In his first contribution to the publication Kargm tries to persuade opponents about
his point of view to understand that Estonians dot mvant to disregard
accomplishments of the Russian nation, but wargmtho accept that many actions
made by the Russian (or Soviet) representative® wery harmful to the Estonian
nation. According to him, the way to mutual undansting is the knowledge of facts.
Karjaharm criticises forgetting the terror causgdhe huge Russian nation to the small
Estonian one and presenting Stalin as a hero asgbldiion of Soviet Union as a
negative phenomenon. He also touches the delicsige iof Estonians fighting in
German Nazi army, which is by some Russian higterienterpreted as highly
compromising. Karjaharm notes that in that caseritahs were not fighting against the
Soviet Army for the victory of the Great Germarhat to evade return of Bolsheviks to
Estonia. He hopes that a broader knowledge ofdpie tould overcome the cleavage.
He also does not forget to remark that the evenigdRussian influence in Estonia was
not always harmful (he mentions the number of Hatw who studied and became
successful in Russia), that contemporary Russiamsnano way responsible for the
occupation and other grievances, and that the Sb\wi®n really gets the main credit
for beating the Nazis. But at the same time, hesidans appalling the absence of

stressing out that Stalin was a negative histofigare**

Celovoe uchrezhdenii integracii, 2008), http://wivm.ee/index.php?249885 (accessed April 16, 2014),
7.
13 |pid., 7-16.
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Very interesting part of the publication is theealdy mentioned speech of the president
of Estonia — Toomas Hendrik llves, who mentions ‘thieong” interpretations® His
message is again the same: everybody has the tagbelebrate his victories, even
though it is complicated due to the fact that histly Russian victories corresponded
to Estonian losses, but praising the Soviet oceoipaor considering the Soviet Russia
to be Estonian liberator (instead of a violent gaout) is impertinent.

Not to concentrate only on the Estonian side, thilipation also mentions the dark
parts of Estonian history. For example, a veryipent parallelism is shown between
Estonian patriots (war veterans who brought flowershe Lihula monument for the
Estonian fighters for the freedom fighting in tha@ta SS, which were also killing Jews
in  Sonderkommandos) and Russian patriots (whadiroflowers to the Bronze
Soldier — fighter against Nazis as well as an oaot)F*°

A Russian historian Elena Zubkova, who works maiibyoad and is known for her
works criticising Stalinism, also tries to bring easight to the minds of Russians. She
adheres to the interpretation that according tohibrical sources the occupation was
illegitimate, but explains that it is not easy rot consider Stalin to be the most
successful ruler in Russian history — from the pah view of the imperium, the
annexation of the Baltics was benefici.

6. Results of the field research at schools in Tall inn, Tartu and

Narva

6.1 Introduction to the field research

In the following chapter | will present the resuttsmy field research, which consisted
of visits of high schools in Estonia, whose studeas well as teachers’ mother tongue
is Russian. For purpose of the research, all th&sidn schools in Tallinn, Tartu and
Narva were contacted. Those cities have been chzsEuse of their model characters:
Tallinn is the capital city of Estonia where abautalf of the population has Russian as
their mother tongue, so an independent existenctheffunctioning solely Russian

15«Rech Prezidenta...”, 2008, 43-47.

118 Karjaharm and Adamson, ed®ovorotnye momenty istorii Estonii: Dopolnitel'nyeaterialy dlia
uchitelia...2008, 73 and 78.

117 Elena Zubkova, “Istorik: u sovetskogo proekta \b&itike budushchego ne bylo,” iRovorotnye
momenty istorii Estonii: Dopolnitel'nye materialylial uchitelia, eds. Toomas Karjaharm and Andres
Adamson  (Tallinn: Celovoe uchrezhdenii integraciQ08), http://www.hm.ee/index.php?249885
(accessed April 16, 2014), 92.
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community is viable, there is a real possibility foe Russian speaking people to nearly
avoid a close contact with Estonians — there isughoRussian schools, which are
usually not attended by the students of Estoniagimrand also many Russian
companies are operating in the city. On the otla#rdh Russians interested in contact
with Estonians have lots of opportunities to meghwhem. The two other cities are
different. Tartu is the most important city in doertn Estonia, where the rate of Russian
speakers is traditionally lower (about 14%).Here the contact of Russians and
Estonians is frequent, because the separated Russramunity would not survive.
Narva, located in the North Eastern part of Estowiar the Russian border, the territory
traditionally inhabited by Russians, is the antgoof Tartu region. The absolute
majority of inhabitants is Russian speaking, theme not many Estonians living there.
Therefore, contact with Estonian language is mdffecdlt there, even though Estonian
is still the only official national language.

From the contacted schools only six have answérattihe study visit is possible (three
in Tallinn, two in Narva and one in Tartu). All gfem were visited in November 2012
in purpose of the interviews with members of thenagement and teachers, visits of
history classes concerning the modern history offieth grade) and Estonian language
classes of different levels in order to gain gehe@eaw of the educational process and to
distribute the questionnaires among students.

The questionnaires were distributed among studehtthe 12th grades. The total
number of 119 answered questionnaires were cotlggt@ Tallinn, 35 Narva and 14
Tartu). The number of gained questionnaires wagdianby the number of students
present at school at the moment of the visit. Thetgd questionnaires in Russian
language were distributed during the lessons te hla® highest possible rate of return.
Open questions as well as multiple choice questiorere presentett? The
questionnaires were on-line pre-tested on thengsample consisting of six Russian
high-school graduates.

The goal of the first part of the questionnaires waget some basic information about
the origins of the students, which could be laiemed in light of other answers. These

questions investigated whether the students andgheents have Estonian nationality

18«pgpulation by sex, ethnic nationality and couhBstonian statistical database,

http://pub.stat.ee/px-
web.2001/Dialog/varval.asp?ma=P00222&path=../|_BaséPopulation/01Population_indicators_and_c
omposition/04Population_figure_and_composition/&ah (accessed April 16, 2014).
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(eventually why not) whether they feel Estonians$tan or other and at which level do
they speak Estonian and how often they use it.oi@kpart of the questionnaires was
about their studies at Russian schools in Estavig (hey have chosen it, what do they
think about the reform) and about Estonian and Rosknguage in school and in
public (how difficult are for them courses taught Estonian, how should Estonian
government tackle the Russian language). The thad of the questionnaires was
dedicated to history. The questions investigatedtuie students know and think about
the Soviet times and how much they discuss or camonate this period at school and
home.

The interviews with teachers and school officialsrevled mainly in Russian, some in
English. They were semi-structured and the toplesed according to the position of
the interviewed person. In total, eight recordetkrviews in Russian language were
analysed with the length of about 45 minut&sThe number of the interviewed persons
was limited mainly by the willingness of the resgents. Generally the teachers of
Estonian origins (who also teach at Russian schooisthose who admitted to have
more contacts with Estonians in their professiooal personal life were more
communicative. Some off-record interviews also a@ppe that were used as the
supportive sources for the investigations but cowdtlbe directly quoted. Main topics
of the interviews were opinions of the respondentshe educational reform concerning
the language of instruction at Russian schools, imoportant is the knowledge of
Estonian and how their school helps the studentmio the knowledge. The historical
topics concerning the Soviet times were also todckspecially during the interviews
with history teachers.

Qualitative (interviews, open questions in questamres) and quantitative

(questionnaires) results of the analysis will bespnted on the following pages.

6.2 Questionnaires — Personal information part

From the analysed sample of 119 students an 86%rityahas Estonian citizenship,
mainly thanks to the “by-birth citizenship la#** The majority of the rest would like to

19 The full text of the questionnaire can be foumdappendices at the end of this work.

120 The list of the interviews with details is presahtn the list of sources at the end of this work.

121 Among their parents 70% of mothers and only 50¢athers have Estonian citizenship, while they
mainly do not want to gain it in the future, fatheefusing it more than mothers. The reasons aielyna
that it is not necessary or travelling to Russiade relatives without visa or deep Russian r@usalso
extreme answers as “my mother does not respechisés a country” occurred. Only minimum of
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have it; the reasons for this are usually a pdgyitmf travelling/studying/working in
the EU without visa. A reason mentioned by thoseo &re not interested in obtaining
Estonian citizenship (and usually have the Russia) is similar: just turned towards
Russia — no need for Russian visa for travellingRtssia where they have families, or
plan to leave Estonia soon anyway. The highestgstigm of Estonian non-citizens
among the students is in Narva (25% of Narva irtivapstudents; the reason is usually
their Russian place of birth), who generally wolike to gain it because of the
advantages mentioned above. An interesting advarftaghaving Estonian citizenship
was mentioned by one respondent: “convenient for gpgrt challenges” — which
pinpoints the fact that it is much easier to gét ime Estonian national team than to the
Russian one. The difference from countries suchaagia and Lithuania involves the
absence of motivation to gain Estonian citizenshiprder to avoid Russian military
service, because Estonia has compulsory militanyiceas well.

The question about whether the students feel tBdbenians or Russians brought more
interesting results. The 74% majority feels Russianly 7% Estonian, mainly
explaining this by a simple comment that they livé&stonia, one mentioning the daily
use of Estonian language, another one even strésseBstonia is his homeland. The
group of 19% who answered “other” and commentedt dras left the most original
explanations. Traditional answers of the seconceiggion Russians in Estonia, which
were equally mentioned in some sources, emergedriuestionnaires: “not Estonian
and at the same time not Russian”, “for Estoniansskn, for Russians Estonian”,
“something in between”, “European” or “CosmopolitalAs the most concise
explanation we can present “I live in Estonia, gpRassian, think European”. This is a
considerable advancement from the attitudes ofr tparents, among whom felt
Estonian (according to their children) less than. 43tudents see often the clear
connection between the lower knowledge of Estolaaguage of their parents and their
“feeling Russian”, which supports our primary asption that language is (together
with history) important creator of national idegtiSo there is no surprise that the older
generation Russians do not feel Estonian when tiéspring in our questionnaire
answered that about 15% of mothers and 43% of rattie@ not speak Estonian at all,
and 51% and 32% (mothers and fathers respectitghpak badly, but communicate if

needed”. However, the 61% majority of younger gatien has already moved to the

students is from mixed or Estonian marriages, fEstonian marriages usually at least one of pateads
Russian as his or her mother tongue despite hamEst ethnicity.
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group “speak well with some errors” which has iefiged their national attitudes — not

yet towards the Estonian-ness, but already agdiasRussian-ness.

Students I i

Mothers I I M Estonian

Russian

. m Other/No answer

0% 20% 40% 60% 80% 100%

Fathers

Figure 1: You/your mother/father feel/feels youlsleeare/is Estonian/Russian/other.

Fathers M Not at all or just a bit

Hardly but can
communicate if needed

m Quite well (but with
errors)

Mothers .

M Fluently

Students M No Answer

II[

0% 20% 40%  60% 80% 100%

Figure 2: You/your mother/father speak/speaks Eaton

The increasing level of Estonian language knowlestgms to be partially result of the
educational reforms from after the dissolution ¢ {Soviet Union, because 95% of
respondents admit that they have learned Estortieatlieol. There were also other
activities that helped to enhance Estonian langkagevledge of 47% of respondents.

Among those, let's mention the private languagerseal (which were attended by a
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guarter of respondents), or various free-time #wts; mainly in sport clubs. One
respondent mentioned the logical consequence ohdpa@nhanced his Estonian skills —
he started to use Estonian even outside of scAdw. ministry of Education would
probably consider this an example of positive affeaf its reforms. Still, the vast
majority (90%) of Russian students speaks mainlgsiun with their friends, which
indicates that young Russians attending Russiaooslare to a certain degree isolated
from their Estonian peers.

Speaking of the students’ plans for the future, 48%hem plan to study at Estonian
Universities (only two students from Narva), 10% Russia and 45% elsewhere
abroad:?? Only one of those, who would like to study in Resadded a comment: “My
mother tongue is spoken there.” Among those whoehakosen “abroad”, the
arguments, such as a better education or job qppbes, and higher wages resonate.
This topic is important in connection with one bétpossible arguments of the students
who do not want to study Estonian, because it cdm¢shave a perspective, and they
want to leave Estonia anyway (so that they waspend the time rather studying some
more useful languagé}® Comparing to other countries, the rate of those want to
leave is quite high?* but we must take into consideration that thosebemishow only
wishes of the students and do not show the reatdudf the students. We must also take
into consideration that Estonia is a very smallrtouwith only 1,3 million inhabitants
— so the fact that Estonian students want to salmigad is nearly comparable with the
situation of students from the Czech city of Brnloowvant to study in Prague, and vice

versa.

6.3 Questionnaires — Subjects taught in Estonian

According to the answers, students are generalliglelil into two groups of the same
size: one of them admitted that studying in Estomgadifficult for them, the other one
refused it. The first group quite often simply rtiens that “it is not my mother tongue”
or “it is a difficult language”; among the commeuwfsthe second group often occurs “I
have learned already long”, or “I got used”. Comisdike “I consider this language

122 Answers to the question “where they want to lifterastudies” the answers were: 34% — do not know
yet, 41% — abroad (except for Russia), 23% - torits, 6% — in Russia.

123 Unfortunately this question was not a part ofghestionnaire.

124 According to Eurobarometer, Estonia’s rate of peopho find working abroad to be a positive
phenomenon (38%) is after Denmark (51%) at thersbptace among the EU countries. For comparison,
in the Czech Republic this rate is only 11%. “Gexpdpical and labour market mobility,” Eurobarometer,
http://ec.europa.eu/public_opinion/archives/ebs/8B3_en.pdf (accessed April 16, 2014), 10.
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stupid and | will never need it", and “I do notdikhis language” also occurred several
times, accompanied by antipodes such as “I do aet problems, | like this language.”
The answers foreshadow the level of language s##igending mainly on the time
spent studying and using it (as well as studentdivation and liking the language), so
it is probably only a question of time when thedasin Russians will learn the official
language of the country they live in (the positivend across the generations was
described in the previous paragrapfi). The Estonian Ministry of Education have
introduced a reform about compulsory 60% of clagsdsstonian language to speed up
this process (details in previous chapters). Theriewed students are nearly equally
divided according to their opinions on the reforab% think that the reform is
unnecessary, 42% think that the reform is not uessary), but at the same time only
34% of the students agree with the current forrthefreform while 55% are against (it
is too fast, not gradual enough...). 66% of stusl@mmitted that the reform will help
Russian students to learn Estonian, study at Ezstamniversities and work in Estonia,
at the same time 63% consider the reform to beridigtating against rights of
minorities. The majority thinks that the reform Milelp but at the same time it is
discriminating. The main arguments for this aret #ngerybody should have a choice
and that the idea is good but it should not beoduced compulsorily. Also the worry
that the level of knowledge of Estonian will incseaonly at the expenses of the other
subjects is expressed, because there will not beigintime for explaining due to
translating. Quite a lot of answers use as a jaatibn for Russian as a language of
instruction simply the facts that there are so m&uwgsians living in Estonia who
should have right of choice. Some offensive comsegainst Estonians occurred as
well: “It [Estonian] is a dead language. Estoniame on the verge of their era, they
should bury their languagé®

The 78% of students feel that Estonian governmees to reduce or eliminate the
usage of Russian language on Estonian territory amy about 7% of respondents
answered negatively to the question whether therizst government should support

Russian language and culture on Estonian territhcgording to their comments the

125 Also the problem of teachers who are able andngilto teach in Estonian at Russian schools will
gradually vanish as the new graduates of pedagdofgicalties with better Estonian language skillsl wi
come to praxis.

According to 57% of students their teachers haweblpms with teaching in Estonian.
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students think that Russians are considered byrgment to be some kind of second-
rated citizens who should be assimilated, the quréi of the motto “Estonia for
Estonians” was repeated in the comments. Studergesessed their frustration by
offensive comments: “Stupid Estonians”, “[Estoniaare trying to eliminate Russian
language] very effectively, by slow but shameldsps and forcibly*, “it is a revenge”.
The most offensive comment of the student, whokshithat Estonia is trying to
eliminate Russian culture, even stated: “The strBagsian culture will pulverize the
Estonian one.” Some of the students considerdfeem only another of governmental
nationalistic acts, they understand “they [Estogsjado not like Russians here”,
“Estonians do not have any own culture”, and “mijosf Russians here feels as aliens
in Estonia”. The 15% of respondents who do not amg attempts of Estonian
government to pulverize Russian language and eultisually have added some
conciliatory comments like “[Estonian governmenesgmot want to eliminate Russian],
(...) they just want to preserve their language @uiture”, or “they are trying to protect
their language and culture, but it is not necessamy opinion”, “it is usual practice of
small countries — trying to keep their culture”, &ny people have relatives in Russia
and they don’'t want to lose them — knowing the weltcan help in communication”.
Two comments about Estonian tolerance also occufféstonia] supports Russian
traditions”, and ,all the people live in peace alode”), while the second one is
probably not taken absolutely seriously.

According to answers of 70% of students, Russiaoulshbe the second national
language in Estonia (70% yes, 24% no). As an egplam a high number of Russians
living in Estonia was usually mentioned, with a ditexaggeration (“The majority of
inhabitants of Estonia are Russians”). Two stuslatgo mentioned “democracy”. Only
one comment used a strange argumentation: “Becstmia used to be a part of
Russia.” The comments of those, who refused theaugment in status of Russian
usually expressed empathy towards the small Estonation (“Estonian language
would die”, “Estonia is not Russia”, “Every counthas its own mother tongue so
Estonians does not need to make it for Russiandijs“is Estonia”, “Because state
language is Estonian and we live in Estonia. Nohoelyds Russian here’and also the

worries that in the case of Russian as a nati@amguage Russian speakers would not be

126 This student’s comment is very similar to a pop#atonian joke that Estonians have no sex and no
future — which is according to Estonians valid ofdythe Estonian grammar that really lacks didton
between genders and a distinct form for a futunede
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motivated to learn Estonian (two respondents). Balents made connection between
language and culture by comments “Russian and Estare absolutely different, |
think that Russian can destroy Estonian culturad @&stonia would lose its culture,”
which is exactly the opposite point of view fronetbne of critics of the reform, who

are afraid of annihilating of Russian language eulture.

6.4 Questionnaires — History part

Question about how students assess the Soviet Uradito a quite high rate of people,
who have not chosen any of the proposed answe?)(4ihe answers were predicative
anyway: 46% of respondents agreed with the sent8rwe Soviet Union was a winner
of the Second World War and therefore should bebrated” while 7% agreed with
“The Soviet Union was an unwelcome occupant of iiatand therefore should not be
celebrated”. There was only one very frustrated mmemt among those who have
chosen the “occupant” answer (“I hate the Soviebb).

The comments of some of those who have not chasgonfahe two suggested answers
were conciliatory: “I do not think that anyone shibbe celebrated — the most important
thing is the respect for each other” or “the Sowetion has won: it was victory of
Russians as well as of Estonians”. Two of the uitgec respondents mentioned
voluntariness of the accession of Estonia to the&ieSdJnion. There were also some
students who obviously understood the delicacy hed topic while commenting:
“Difficult question, every nation has its own omni” “The Second World War and the
occupation are too complicated topics to have aeeige answer.” “The winner of the
Second World War should be appreciated, but theimaat of Estonia should not be
appreciated.” [underlined: Winner of the WW2, echsshould be appreciated. | “Soviet
capturig/occupation policy was horrible, but thamé&gt Estonia could reach high life
standards.” “The Soviet Union won the war but ngergbody has accepted this
victory.” “(...) aggressive policy [of the Sovietnlibn, but that time it was] a fight mode
(...). AWorld War Il was not won solely by the SewvUnion.”

Even some of those choosing the option of celalyatie Soviet Union are aware of
the delicateness (“Praise for the victory but het $ocialistic system.” “For all its faults
it has advanced Estonian economy and has help&dntadhe Second World War”),
another respondent stresses out that during theetStmes Estonia was developing
well. For one respondent a sufficient reason féelmating the USSR is the fact it “had

the most victims and saved Europe from destrudipiNazis”. Another just notes that
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“Estonian government tries to rewrite history”, tbat “we [Russians] must remember
our history”.

But even more explosive are answers to the foloiahg questions about pros and
cons of the Soviet Union: Since about a half opoeslents’’ have not answered or
have answered “I do not know” (or similar), we cannonsider any opinion to be the
opinion of the majority. However, we can detect satypes of answers that were put
into the table (simple answers such as “everytharg! “nothing” are not commented in

the following text, but are shown in the chart asl)v

no answer | economic democracy everything| nothing
| do not|aspects HRs
know
1. USSR+ | 48 24 7 4 6
2. today - 66 10 6 2 1
3.USSR- | 57 5 26 3 3
4.today + | 57 4 33 0 6

Chart 1. Opinions of students to positive and negaaspects of the Soviet Union
compared to today (the figures represent numbestuafents whose answers fit in the

certain type of answer).

Comment on the chart: The questions were: 1. Whad positive about the Soviet
Union? 2. What is today worse than in the Soviee8? 3. What was negative about the
Soviet times? 4. What is today better than durlmg $oviet times? Digits in the chart
are percentage of respondents, whose answer dgriain answer type. The questions
were open (with no suggested answers), the typesi@dtions were artificially created
during the analysis of the answers. Quotationsadiiqular answers are in the following

text.

Economic “achievements” of the Soviet Union werentitmed quite often, such as zero

unemployment, positive influence on Estonian econofibook around, how the

127 No answer or “I do not know” answer. What was pesiabout the USSR? 48%: What was negative
about the USSR? 57%; What is today better thamduBioviet times? 57%; What is worse today than
during Soviet times? 66%. The questions were énciestionnaire in this order. The rising rate @fon

“I do not know” answer is probably caused by thdeorof the questions — the latter question, theemor
people are lazy to think about the answer.
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Estonians could have manage to build skyscrapams;floor buildings and factories
(...)"; “Estonia was sponsored.”), social secumtyd equality, lower prices, but also
remarks about education and sports (in one case “atany flats”) for free. As
negatives of nowadays high unemployment, high pricend tuition fees were
mentioned?® The economic aspects were declared also as negati’ the Soviet
Union, only less often (see the Chart 1). Amongséhspare comments were single
remarks about deficit of goods, absence of pridatsiness, lower living standards,
command economy, queues and coupons.

The second type of answers concerned human agiskslemocracy (3rcblumn
in the table). Comments of this type assessed dveeSUnion to be negative (26% of
respondents). The comments includes expressions asic“repressions”, “violence”,
“censorship”, “closed borders”, “no freedom and izeibh rights”, “Stalin”,
“transportations to Siberia”, “totalitarianism”, itdatorship”, “absence of democracy”,
“limited freedom” or “one-party system”. Those ksdf intense comments, only with
the opposite meaning (“no totalitarianism”, “demay” ...), were also in 33% of the
answers to the question “What is today better thamng the Soviet times?” Problems
with democracy (corruption or discrimination) memid in connection with nowadays
reach much lower rate (6%). On the other handSinget Union was appreciated for
the equality of people or no corruption by 7 % loé students (this kind of statement
will be discussed further in the text).
Russian language was mentioned as a positive &afuihe Soviet era: once connected
to education, once as “people spoke Russian withmostiakes” and once just by itself.
Worries about one’s future (compared to the pastewnentioned as a negative feature
of nowadays, feeling of unity as a positive featoiréhe Soviet Union, and discipline in
the USSR both as a negative and as a positive réeaacording to different
respondents.
Let us mention also the comments, which were varg,rbut outstanding by their
absurdity or opposition to the opinions of the deratic Western World. Due to their
scarcity there could be no conclusions made of thiégmy are just an interesting
illustration to the topic. For example, though ttl@im that “[during the Soviet times]
there were no borders with many countries” is teddily true and travelling between

Estonia (or other EU countries) and other formevi&orepublics is now under visa

128 Tyition fees at Estonian universities are curseptiid by those students, who do not get a findncia
aid, which is distributed according to resultsttd £ntrance exams.
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regime, which is inconvenient especially for inttabts of border areas of the EU
(which Estonia is), possibility of travelling abib#s in fact relatively less complicated
nowadays. Also two identical comments (the respotsdeould have possibly copying
from each other) “All the countries were united’eahighly misleading. Answer
“Stalin”, written two times as the positive of thiSSR is no surprise since more than a
half of the Russian population, according to reg@arveys of public opinion, still
thinks about him positively. Furthermore, one ajgé respondents wrote “Stalin” as an
answer for the negatives of the Soviet Union, whiedans that he understands delicacy
of the issue. Due to the stated “positives” of theviet Union as “censorship”,
“dictatorship” and “KGB” (and “no KGB” as today’segative) we have to accept the
possibility that the respondents could take it seiously. However, even the fact that
students dare to joke about such things tells oge#tung about them.

From the Soviet Union positives we should mentiarrith and advanced culture of the
USSR, many famous films and music compositions whimportance today is
underestimated”, and from negatives “a big infkeerof Western culture” and “a
dissolution of the USSR”. Those answers are dispetabout their positivity and
negativity:?° but no way offending. Some other answers beareeiel of respondent’s
naivety or idealism about the Soviet Union (pog$ivof the Soviet Union — “no
corruption during the Soviet times” or negativeaday — “youngsters drink alcohol”).
Delicate answers describing positives of the Saumeés are also these: “people knew
that (...) they will be accepted to the universitygéducation was guaranteed for
everyone” or “everybody was equal’. It seems tiaisé respondents do not see the
problem that during Soviet times this “equality” siked only for those who agreed with
the Soviet regime. But at least one respondent déxgwessed a high level of
understanding to this problem: “For different peophere are different pluses and
minuses and the opinions are different.”

Generally, the figures in the Chart 1 indicate thlatdents consider today’s Estonia
better than the Soviet Union in areas concerningadeacy and human rights and
worse concerning the economic aspects.

According to the other answers, students are cotdtbwith the topic of the Soviet
Union more at school (60%), less at home (36%),esofrthem (30%) stated that they

do not talk about this part of history neither ah®l, nor at home. The question

129 The remark about “the advanced culture of the USSRBenied by another respondent by considering
“propaganda of Russian culture” as one of the megmbdf the USSR.
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whether information about the Soviet Union learaetiome and at school are different
was answered only by 20% of respondents (8% — ilydgfers; 12% — no, it does not
differ), unfortunately with very sparse commentsy&e cannot conclude, in which way
the students’ interpretations differ. Some of tew inotable comments of students to
this question, concerning the differences, wereedly depends on with whom | am
talking.” “In school we speak more about occupatmiEstonia.” (The latter was
written by a student, whose history class is talghan ethnic Estonian.) Some other
students do not see any differences (“Pretty muehalk about same things — when it
was, how it was.” “We just learn history. People $hat life was safer but nothing
else.”), some show what they have learned aboubtiveet Union at school (“Negative
and also positive moments, how the communists cgameed power.” “The Soviet
Union was well developed country.” “The Soviet bimiused to be strong power.”),
some express their lack of interest about the $agon topics (“I do not care about
the Soviet Union.” “I do not like talking about tis®viet Union.”).

Since commemorating history is one of the most rkaide demonstrations of history
interpretation, the last three questions of thestjoenaire tackled the Victory Day of
the May 9th. About 54% of respondents admittedbrekeng the holiday at school. In
the text of the question possible answers as dmawiropical pictures in lower grades
and visiting historical monuments in higher gradsere proposed, which were
confirmed by the students (visiting monuments nyobl the students from Tallinn
where the Bronze Soldier monument is situated). Agnother mentioned activities
connected to the holiday were concerts, singirtgfisg to military music, visiting war
veterans, topics for essays, reading of poemsjterkl@lasses, parades, plus an
interesting signalisation of the beginning of classmilitary music played from
loudspeaker$® It seems that answer to this question stronglyeddp on the school. In
Narva, according to the questionnaires, both exadhschools seem to be organising
some kind of activities (concerts and visiting eterans), in Tallinn it is some of them
(visits of the Bronze Soldier monument), while iarfl this is not the case; as one of
the Tartu students mentioned: “It is only initi&ief some students and some teachers.”
One of the students from the school in Tallinn, ekhseems not to be organising any
such activities, stated that “that part of histargs horrible and we must forget it”, and

130 Comparing to older times, when the beginning efass used to be signalised by a mechanical bell,
various melodies from the loudspeakers are comngraksation nowadays, at least at those schoels th
author visited .
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one of his classmates answered that “on that daygelebrate the Day of Europe”,
which indicates big differences in interpretatim@® among Russian schools.

Even more students (73%) agreed with the statertieit “you (or your parents,
grandparents or relatives...) celebrate the Victoay”.** Visiting monuments (the
Bronze Soldier in Tallinn, the monument in the Rapadrk in Tartu, Narva — not
specified) and military cemeteries, bringing flogewatching parades, visiting or
congratulating to war veterans — those were thenoemts of 38% of respondents. For
about 10% of respondents is the Victory day ratfamnily holiday like the New Year”,
as one of them stated. Family gatherings, commeimgrdead relatives, congratulating
to those who have lived through the war, talking s@ries or “picnics, going to the
places of memory” and “wishing of peace” seemsdpresent the attributes of this
family holiday** Among those who do not celebrate the Victory dag of them
commented that “just because of tradition [he] $ymgo[es] to the monument — to
watch other people” and another one said thatdoges ] not forget our heroes and
respect them”.

The very last investigated question what the stigdéimought about relocating the
Tallinn Bronze Soldier statue. Disagreement abagitnkew location was expressed by
58% of the students, 18% of them thought the mylitemetery was a proper place for
him (“Because he is not there near the streetinositent woods.” “I really do not know
why there was such a fuss about it.”) But even sofitbose, who consider the military
cemetery to be a good place criticise the procdssedocalisation (6% of all
respondents), which seemed as ,planned provochgtore the festivities”. Comments
on the relocating mention that “the way of actidrin@ authorities was wrong”, and “it

should have been done democratically”, “more cdlsefu without provocation”, “not

all of a sudden”, “in more cultivated way”, “not such an awful way — to change its
place at night”, “not at that day and not so denratisely”, “without such a scandal”,

“not just before May 9th”, “not in such a crazy waryd on that holiday”, “more calmly
not to provoke disapproval of many people”, andecthvery similar. One of the
opponents of the removal would have agreed withsttenario the monument would
have “have been moved with celebrations”, anotheught that “only war veterans

should have decided about what to do with the Bzo8wldier”. Bitter and outraged

131 Only 3% of total expressed in comments that nefrttpersonally, but only their relatives (usually
grandparents) celebrate it.
132 Also this group (“Victory day as a family holidgyiwas created artificially while analysing question
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comments also emerged, one of them mentioningsadtifnot only [to] Russia but also
the other countries”, other considering the remoaal lousy [svinskoe] approach of
Estonians”, another calling for “giving power totid, because “[the PM] Ansip has
not achieved anything by that, just focused hatmdards Russians”. Some of the
students understand well, that “the problem isimée location” and try to explain that
“for many Russians in Estonia this is not a commaunmiemorial, but it commemorates
the Russians who died during the Second World Wathis idea is more plainly
expressed by another comment devoted to the Br@&@uldier: “He is a hero!”
According to comments of three different studefiEstonian state should care about
the opinion of the minority” and not “limit Russand the memory of war veterans”
because “the role of Soviet soldiers in the histgimpuld not be minified”. Of course
there are also students who do not care: “I amntetested in this topic. | think there is

no need to emphasise past. It is needed to logkaforto the future.”

6.5 Interviews — Language part

Reactions of the teachers and school-managersetoetearch rather varied, usually
depending on the ethnicity and knowledge of Estoriamguage of the interviewed
person: Estonians and bilinguals (to the groupilofduals belonged the majority of the
interviewed staff members) were in general moreregted in the research and more
open to the questions than those, who did not sgetdnian fluently. It is possible that
the less welcoming approach had some connection fedrs of controls from the
Ministry of Education.

According to the interviewed staff, all the visitedhools obey the law and therefore
have successfully introduced at least 60% of Eatetanguage classes for the upper
secondary level at the latest in the academic g22011/2012. Some of them are trying
to keep as much Russian-language classes as gosasilol not to transfer to Estonian
language prior 10th grad& others try to prepare their students for Estomieady
before reaching the upper secondary lével Strategies for the lower levels differ as
well: some schools have added just grammar andetsation classes of Estonian

language (some of them quite radically, which waxy/\good for advanced students but

%3 |nterview no 4.

134 Despite the on-going reform, which will eventuatlivide the primary and the secondary schooling
systems it is still quite common in Estonia to hgwemary and secondary school in one building and
under one leadership.
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very stressing for the weaker ofi€s some offered facultative courses in Estorifan,
some decided rather introducing Estonian in congoul®ut simple subjects such as
music or physical educatidfi’ the most advanced schools have worked out several
different study programs (differing from the pertzge of the Estonian clas&®s

The degree and the pace of transformation (fast@n the compulsory schedule) is
usually consulted with the parents, who are gelyedaided into two groups. One of
them supports the reform and is very happy abaatpthssibility to put their children
into a Russian school (because of the Russian amwignt) where the Estonian is
taught starting from the first grad®. Parents (and school principals) of the second
group are against the reform because they eitlegr want to offer education in their
mother tongue, or are simply worried that childveili not keep with their studies in
Estonian (especially the difficult subjects as rsatthemistry, biology, chemistf)).
One of the teachers believes that the problem Ig ionthe parents’ minds — they
sometimes just look back at how the things usdaetm the past and are not ready for
the change, while their children do not care orphjnget used to it* However, some
schools point at the real unreadiness of the stad&ven though the transition period
should have been already over, and the 60% of sisbgould be already taught solely
in Estonian, some teachers admitted that theyssiifietimes need to use Russian while
teaching‘*> Some teachers are still complaining about the latkspecial study
materials for Russian students (which would helpnmthunderstand the difficult
language used in Estonian textbddRsand the lower quality of Estonian textbook —
the Russian ones are, according to them, betteauBecof a higher methodical
quality** Another aspect which complicates the successfyllémentation of the
reform is the lack of Russian teachers speakingrizmt’*® It is partially being solved

by the arrival of the new generation, partially Bgcepting ethnic Estonians into

%5 nt. no 12.

1% nt. no 12, Int. no 14.

37 nt. no 12.

138 nt. no 14, Int. no 6, Int. no 6.

139 The demand for Estonian language classes is thieeactual capacity that the Russian schools in
Tallinn can offer. Int. no 6.

“Ont. no 1.

“Int. no 4.

21nt. no 14.

3 1nt. no 15.

“Int. no 1.

145 All the schools in Narva are complaining aboustfint. no 18, Int. no 20, Int. no 14), in Tallifin
depends on a school (It is important to mention ithia not only problem of Estonian speaking tesrsh
but of teachers in general), (Int. no 1, Int. npiB®)Tartu this problem was not detected (Int. 8. 1
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Russian schools. While the ethnic Estonians arellyswelcome variegation which
could help the Russian schools to became lessateslfrom the Estonian society, the
partially “artificial” generation exchange is by ethyounger teachers viewed as
problematic — with older teachers, who are the teathing professionals, is leaving
also their teaching expertise and methodof3gy.

The interviews have detected a myth connected dadhching in Estonian language:
Parents, students, but also teachers or schodl wted do not have any personal
experience with teaching those subjects in Estoniamally mention worries about how
the students will manage to study in Estonian lagguthe “difficult subjects” as math,
physics or chemistry. But the real experience athers shows, that the social-studies
subjects as history and civic education are muchienpmoblematic, and not only
because of clash of interpretations, which will discussed later. The simplicity of
mathematics comparing to history was mentioned bitipte history teachers; one of
them argued that “in math you just have to resalferent examples and tasks, [...]
math is not speaking, math is just resolving thereses, but history is speaking 45
minutes, [...] in history you have to analyse, dg&|[...] which is not possible when
students do not speak Estonian [on sufficient |&V&[ The problem of a too high level
of language in history textbooks was mentioned el \#? But the history teachers are
not the only ones who do not consider teaching sathEstonian language difficult; a
good argument for this is a fact that Estonian teotogy for maths is more
understandable than the Russian one. The term g@ketintould serve as a good
example: Russian uses the word “perimetr” with @reek origin, while Estonian uses
“Umbermd06t”, which literally means “measure it andd, which is more understandable
and easier to rememb¥f.But what helps the math teachers the most isabethat
mathematics is not planned to be compulsory tramsdd into the Estonian language of
instruction, so it is usually only a facultativebgect attended by only those who have a
high Estonian-language proficiency.

It is clear that the Estonian language proficien€ystudents attending the immersion
programs is very higit® Those students have no problem at the upper sapptelel

and could easily continue at Estonian universitidge observations during classes of

“®1nt. no 6, Int. no 4.

“Int. no 6.

8 1nt. no 15.

9nt. no 14.

%0 For example Int. no 14, Int. no 19, Int. no 6.
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Estonian language at primary-school level have shtvat enthusiasm for Estonian
language depends solely on the ability of the teath catch the pupils’ attention — if
the learning is hidden in a game, which the pueiipy, they are eager to learn. To
catch the attention of the older students is mdfewat. Those who are motivated seem
to be able to learn Estonian even without the mefdas many of today’s Russian
teachers ditt}), the reform just help them how to learn Estomizore effectively. The
unmotivated ones usually have problems, but noy onlEstonian-languages classes,
but in other subjects as weft?which is already not a problem of the reform itself
Those students, who do not want to learn Estorsametimes argue that they do not
need to learn Estonian because they will move abssasoon as possible, therefore
they should not waste time learning Estonian batrnea more useful language.
According to the teachers this argument is usedtbgents, who are not interested in
learning Estonian, very often, but the reality mmetimes different — the official
statistics are not available, but for example frarhigh school in Narva (which ranks
about 15th out of 230 Estonian upper secondarydshio final exams?® it means that
its students should be good enough to study abmag)about 2% of graduates of high
school are really studying abro&.The discrepancy between the numbers of students
planning the study abroad and the number of thdse meally carried out the plan is
probably caused by the already mentioned argurhabhttiose who do not want to study
Estonian usually do not want to study any otheglage either, so their future plans are
just wishes™>> Many teachers also pinpointed examples of studehis used to be
deep-rooted opponents of Estonian-language cldsg®eg to leave Estonia as soon as
possible, who are now still living in Estonia tdget with an Estonian spouse.

Among the teachers generally prevails the opiniwat everybody should study the
language of the country of resident@at least at the level needed for his positionl unti
he finally leaves Estonia. But the opinion that teéorm is unpopular, because it is
forced and the possibility of choice is missingalso quite commoft’ One teacher

*1Int. no 8, Int. no 6, Int. no 8, Int. no 6. Onetbém even expressed, how envious he was towaeds th
Russian children who had possibility to learn Egtoralready in kindergarten and therefore easity. (I
no 4).

32Int. no 14, Int. no 6, Int. no 12.

133 Ranking of Estonian secondary schools accordingeaesults in final exams in 2012,
http://www.postimees.ee/export/riigieksamid/201#i@aKokku (accessed April 16, 2014).

% During the study trip to Estonia the author get possibility to look into internal school docunenf
one of the high schools in Narva.

5nt. no 13.

6 nt. no 8, Int. no 12, Int. no 20, Int. no 14,.Inb 4, Int. no 11, Int. no,nt. no 18, Int. no 13.

*"Int. no § Int. no 1, Int. no 13, Int. no 6, Int. no 18, Int 11, Int. no 1, Int. no 3.
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mentioned that the methods are the same as duregussification during the 19th
century, and therefore kind of discriminatif’§. Some others understand that the “right
of education in mother tongue” is kept, becauser#ierm does not apply to private
schoold® and formally also to the basic schoi$On the other hand, analogously to
the students’ answers in questionnaires, the sigafority of them would support
Russian as a second official language in Estoniaase such a possibility would arise.
But again analogously to the students’ answersiribiee ruminative teachers see that it
is not the interest of Estonian sociéyOf course the best solution would be a country,
where everybody speaks both languages equally. altgady works at a local lev&f

but state-wide is utopic. The opinion that the @éfi status of Russian would make
Russians lazy to learn Estonian was expre¥8ehd supported by some other teachers.
Aside from the Estonian immersion classes, the best to teach children speak
fluently Estonian without investing money in prigdessons at language schools is to
put them to the Estonian schools, but this posibilas according to the teachers
several obstacles, especially in Narva region, wibe quality of Estonian-language
schools is lower than of those with Russian languaf instruction, and also the
percentage of Russian-speakers in those schobigher, which makes it impossible to
create the real Estonian environm&fitVery important arguments against sending
Russian children to Estonian schools are also fealtded worries that in Estonian
school they will not learn so much Russian andedtoee they will not master for
example their writing skills in Russian so wellside from the problems with language,
the different mentality of the parents could caugsetain problems as well — some
conservative Russian parents complain about diffesu with understanding their
children who have attended Estonian schools, nbmguistic sense, but concerning the

culture and common valué®

%8 nt. no 11.

91nt. no 20.

180 Only the “cunning” fact that the basic schooldant must also teach in Estonian otherwise they wil
not manage to prepare their students for highecatihn is also mentioned together with the probléma
situation of the students who did not manage ta stadying Estonian earlier and now have problems.
Int. no 6.

%1 1nt. no 6.

%2 |nt. no 4 mentions personal experience from Eastogompanies, where at least a basic knowledge of
the mother tongue of a colleague is strong frieipdeiaking instrument.

%3 1nt. no 4.

%4 nt. no 14.

%5nt. no 6, Int. no 12.
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The questionnaires distributed among students &wdthe interviews have shown an
interesting detail that students of Russian schosl® have above-average contacts
with Estonians (and therefore better command oforitah), are often sportsmen
attending trainings and competitions together vighonians® It means that hobbies,
during which the Russian and Estonian children yoahgsters meet each other, are
very helpful for upgrading the level of knowledgé Bstonian language among
Russians. Those Russian schools that are awatdrgfto support the contact between
their and Estonian students by cultural events doitdren of both nationalities —
exchange days or weeks, summer camps or studefdrenoces. The perception of
teachers whether the contact is intensive or niférdi according to location: while
Narva teachers are pessimistic about the posgillitintensive contacts, trying to
explain the lack of interest for exchange progrénos the Estonian side by the worries
of mothers to send their children to the remotevilaegion'®’ in Tartu and Tallinn the
teachers think that possibilities how to spend timgstonian-Russian environment are
abundant — taking advantage of it depends only merésts of individual¥® The
personal contacts among teachers in Estonian schke appreciated concerning the
communication with different schools about exchapgegrams et¢®® Those contacts
are indirectly supported by the reform, becauskigtier percentage of ethnic Estonians

teaching at Russian schools.

6.6 Interviews — History part

Talking with teachers at Russian schools abouthiegcmodern history was more
complicated than discussions about the reform a thnguage of instruction.
Uneasiness while talking about this topic by soeechers was evident: lower voice
while talking about controversial topics, even resfs to switch off the dictaphobg

an ethnic-Estonian teacher employed at Russianokctiscomfort of some Russian
teachers talking about certain topics or declinaroflready arranged interview. When
asked directly about the way they interpret cerissues, the teachers usually stressed
the need to show the students facts and let theimk thbout interpretations

themselves’® As one ethnic-Estonian teacher said, “historyliees know exactly how

%0 nt. no 4, Int. no 13.

167 Estonians from other regions perceive Narva alightly dangerous place due to the bad economic
situation, and therefore a higher criminality.

188 nt. no 20, Int. no 14, Int. no 15, Int. no 13t.Ino 12, Int. no 7, Int. no 4.

%9nt. no 14 a Int. no 7.

0nt. no 15, Int. no 7, Int. no 6.
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controversial our history has beeli* because of which teaching of Estonian history is
complicated at Russian, as well as Estonian sch@uls not all the teachers are so
optimistic about the objectivity of their colleagyé¢he presumption that modern history
of Estonia is taught differently at Russian ané&stbnian schools was supported mainly
by those with mixed Russian-Estonian origin anddfwge natural insight into the both
communities.”?

The interpretation of the Soviet occupation wadlues®a sample issue in the interviews
— the teachers were asked about their personaiooginThe toleration to the Estonian
interpretation was expressed among the answerssdmeé of the teachers mentioned
their personal disagreement with it — accordinthtam the occupation was not a violent
act!”® An ethnic Russian history teacher has made a brog@ew into the minds of
Estonian Russians: while confronted with answerook of his students in the
guestionnaires (What was positive about the Savmbn? — “Stalin.”) in carefully
elaborate answer he showed his discontent witlsitigde-sided Estonian interpretation:
he agrees with dispraising Stalin for the repressimnd teaches his students that Stalin
has ,built his empire on bones” and that Sovietesmvere by all means “sad time for
Estonian national idea”, but at the same time herstands fascinations by Stalin — he
was really the one who made Russia a Superpoweareldre, during his classes he
focuses also on the positive aspects of the Sovietas “a higher education for free,
scholarships, free healthcare, sanatoriums, [mjested money [..JF"* while
explaining that not everything was negative abtt USSR, which is the simplest
summary of the Estonian interpretation. The needeation also the positive aspects of
the Soviet rule was stressed also by the teacher amhsiders the occupation itself

M,

“negative” and “painful” “for Estonian country”, respectively of how the people call
the period (voluntary incorporating vs. involuntagcupation).”

A political problem concerning the different integpations of Estonian modern history
was mentioned as well. The schools react defensitelthe speeches and acts of

Estonian politicians who are building the Estoriational identity on the opposition to

" nt. no 7.

21nt. no 14, Int. no 20.

13 «“As | have seen the documents and how it was,ai$ woluntary. For the rulers it was a solution.
According to which | know, it was not violent ocatn.” (Int. no 1) I, personally, do not consideér
[the Soviet times] to be violent occupation, for mevas just the [consequence of] the Second World
War." Int. no 12: It should be stated that those semments were said by the members of the school
staff, not by the history teachers.

Y4 nt. no 11.

5 nt. no 6.
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everything Soviet and therefore Russian. The nalistic behaviour of the government
is criticised by Russians, as well as Estonianslendifferent levels of worries about

how much those tensions are in fact influencingetiecation were express€d.

6.7 Concluding remarks on the field research

While reading the arguments of teachers from Rasstaools, we can detect two basic
lines of thinking about the educational reform theg clashing at the point of value of
personal decision: first line believes that evedgptas the right to decide how and
whether he will learn Estonian or not; the secoine Istresses that it is needed to
persuade Russians to believe that a knowledge whias is useful for them. The
people who speak both languages fluently seem tanbthe most advantageous
positions — at least the interviewed ones: teachdrs considered themselves to be
bilingual, enjoyed their status and tried to pedeutheir students about the advantages
stemming from bilingualism. Even though the implema¢ion of the reform is not
perfect, the Russian teachers seem to be accaptang understanding the advantages
of it. Some grievances are felt but the obviouseliessnare known. By words of one
teacher: “Nobody likes the reform. Nobody likes &myd of reform, never. Because
reforms are every time connected with emotions @omplications™’’ But as another
said: “Estonian is not a rocket scient&and therefore possible to learn.

Speaking of the history teaching, even though @adr anti-Estonian messages are
being detected among students of Russian scdasd many (not only Russian)
teachers and students are not pleased by too fatgstonian official point of view, it
seems that picture of Russian schools as neststBEstonian propaganda is highly
inexact. As one of the Russian teachers said: JEnation has the right to explain to its
children [its history] — every nation has the rightits nationhood®® This quotation is
expressing exactly, what is going on in Russiarogtshin Estonia — the Russians are

explaining their history to their children. In thewn way. Nothing more, nothing less.

176 «“History teaching is political thing anyway.” Into 15. The stupidest thing is to make the educatio
become a political or media thing.” Int. no 4.

7 nt. no 12.

8 1nt. no 4.

179 Examples mentioned by some of the teachers: ‘el Estonian politicians should learn how Putin
works and do everything like Putin because heasathly good thing in the World” (from an essay,. Int
no 13); “We hate Estonia,” could had been hearchdérem small children after the Bronze soldier igh
(Int. no 3).

¥0nt. no 11.
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7. Conclusions

Despite their technical Estonian-ness represenyethdir Estonian citizenship (which
they welcome as an instrument enabling them trawetly or work in the EU), students
of high schools with Russian as a language of ucttn still feel predominantly
Russian, they speak predominantly Russian witlr tleéatives and friends and in case
anyone asks, they will support Russian as a seoffiulal language of Estonia. The
assumption about the language they use being afhiggnce on the national identity
was indirectly approved by many of them with simpdsponses explaining why they
feel Russian: their mother tongue is Russian. l@ndther hand, all the students are
already able to communicate in Estonian, at least oertain level, which distinguishes
them from the generation of their parents. The lalbbsanajority of students admitted
that they have mainly learned Estonian at schoith(Russian as a primary language of
instruction).

The high level of Estonian language proficiencyRufssian students is a result of
language policy of Estonian state, which markeakiits goal already in early 1990s —
the 60%-Estonian-at-high-schools reform, which waplemented in full force in the
academic year 2011/2012, is one of its instrumémds were enforced despite the
protest voices of the Russian minority pointingtla¢ insufficient preparedness of
students and teachers as well. During the yeamdéie implementation of the reform,
researches on progression of preparation were ghddi by both proponents and
opponents of the reform with results, which weré cantradictory (opponents pointed
at unpreparedness of teachers and students andngrds were emphasizing that the
preparations are still in progress and that a sstaeimplementation is only a question
of time), just differently interpreted (badly prepd vs. successfully progressing
reform).

Our research has found out that the students amyrequally divided into two groups
— one of them having no problem with the transitionthe Estonian language of
instruction, the second feeling insufficiently paegd. But even the prepared ones
criticise the form of the reform, especially thatis mandatory — they consider the
absence of possibility to choose discriminatinge Bame arguments are used also by
some teachers. The school staff members (and ustlal younger teachers) are
somehow more optimistic, appreciating the possybiinabling the students became

easily bilingual, which they (themselves oftenrmlial) consider to be a big advantage
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on the job market, and in personal life as welbrkrour point of view the reform is
integrative rather than assimilative, because iteréemount of classes remains in
Russian, as well as the communication outsideasfses.

The easier access to acquiring Estonian languagelkdge naturally, especially for the
more motivated high-school students, is not the eesult of the reform, because the
reform indirectly influences also the lower schoaidich are obliged to prepare their
graduates to later study in Estonian. Another pasiffect is a more tight cooperation
between Russian and Estonian schools enabled ibg lethnic Estonians as teachers to
Russian schools — personal ties make it easiergan@e student exchanges and other
events, which helps to connect Russian and Est@oiammunities.

Concerning the history teaching, especially abihgt Soviet times, students and
teachers are well aware of the delicacy of theeisSMhile talking about this topic,
teachers and school staff are very cautious abxprtessing the need to present to
students more than one point of view and to tedw®mtto respect the different
interpretations. Their personal opinion to thisitopeemed to mirror the level of
integration to Estonian society. Those with fantigs with Estonians seemed to be
more compassionate to the Estonian point of viewe @ndeavour of the teachers being
objective seems to be working, since the studemgtsvall informed of the delicacy of
the issue as well: they are aware of the demodiatits of the Soviet Union comparing
to these days, and many of them understand that w8hhy Russians considered
positive was very negative for the Estonian natwhich have interspersed our worries
about objectiveness of history teaching at Russ@diools; at present, fanatic advocacy
of fight against Nazis was replaced by showingedéht points of views. But students’
naivety about some topics must be mentioned as-wadjuality of all the people during
the Soviet times (concerning for example admissmruniversities) seems to be a
typical example of their idealism, rooted in theiembership to the society, which used
to be privileged during the Soviet times.

Despite students admitting talking about the Sop&iod more at school than home,
the Victory day of May 9th is celebrated more ainles than at schools. It means that
this Russian cultural phenomenon is considered do réther a family holiday
commemorating the relatives fallen in war, tharebedting the victory of the Soviet
Union in the Second World War. This difference a&dly perceivable by Estonians,
who are connecting the end of the Second World Witdr the Soviet occupation of

Estonia.
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The feeling of a gradual assimilation representethb laws regulating Russian schools
in Estonia among Russian students is evident. To&t fnustrated individuals seem to
compensate worries from assimilation by disresfeEistonian culture, but their hateful
remarks addressed to Estonians and Estonian cuwtutenguage were emerging in
guestionnaires at about the same frequency as kenaértheir more compassionate
classmates understanding the disadvantageousgposftihe small Estonian nation and
its language, which should be kept and protectedeaéxpenses of Russian.

Even though Estonians express their discontent WMtissian culture (especially
concerning the propaganda of Russian language afiaal language and celebrations
of the Soviet victory in the Second World War), ithendeavour to teach Russians
living permanently in Estonia Estonian language ntty to explain them that Soviet
victories were hurtful for Estonian nation, is moeant to ruin Russian culture in
Estonia, but to only make Russian respect the istmne.

The bilingualism and insight to Estonian perceptdrhistory (which are goals of the
60%-Estonian reform and the publication of adddiomaterials for history teachers)
seems to be supported mainly by teachers, whoilamgual themselves. Those who we
met and interviewed were proud citizens of Estamd at the same time proud Russians
by origin, who enjoyed their status in between tle societies understanding both
sides (not only linguistically). They managed &céme bilingual already before the
reform was implemented but welcome it as an insténinmaking the process easier for
the younger generation of students. Simply, thecepnNOT ONLY Russian — BUT
ALSO Estonian, with no stress on which identity @widoprevail, seems to be a good
way to move forward. According to our opinion, thway is the one the Russian

schooling in Estonia is moving.

8. Shrnuti

Tato diplomova prace s&wje dema aspekim sokasného sedniho ruskojaziného
Skolstvi v Estonsku, které vyznamrmovliviuji formovani narodni identity ruskych
student: vyucovacimu jazyku a vyuce égpisu. Z vysledk vyzkumu plyne, zZe
sowasna generace istloSkolak ovlada estonStinu na mnohengtdi Grovni nez
generace jejich rodi a to zejména diky reformam, které nejprve zaveltlyvSech
arovni Skol estonstinu jako ,druhy jazyk* a v ro2611 do sednich Skol také jako

vyucujici jazyk minimalg v 60 % vyuky. Tato reforma je mnohymi Rusy povaao
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za diskrimin&ni, asimil&ni a ohroZujici ruskou nérodni identitu studemicmeért
piiklady Skol, které tuto reformu implementuji nejésmji a jiz pirekonaly péateni
problémy, dokazuji, ze jejitdledky jsou v souladu se z&m Ministerstva Skolstvi
integra&ni a Ze ussni stedoskolsti absolventti ze svého bilingvismu a ohrozZeni své
ruské narodni identity neciti.

Co se ty¥e vyuky djepisu, jak studenti, takcitelé jsou si ¥domi delikatnosti problému
interpretace saiiské éry, studenti zejména zmji demokratické nedostatky SSSR.
Rozhovory i dotazniky sice potvrdilyfeddpokladané interpretai stety i idealizaci
sowtskych ¢adi studenty (zejména co se ¢é&y ekonomickych aspekt neulcta

k estonskym hodnotam a kuieuje ovSem mezi ruskymi studenty okrajovym jevem.
Obecr se darfict, Ze reforma o 60 % vyuky v estongtinpies p@atecni problemy
skute&né podporuje bilingvismus ruskych studérat jejich vhled do estonského chapani
dgjin se diky dostupnostiiznych zdroj zlepSuje. Bilingvni titelé a studenti jsou
obvykle hrdi na své estonskécanstvi a zarovena swij rusky pivod, odpovidaji tedy
konceptu narodni identity NOT ONLY — BUT ALSO. &djipostaveni rozkt@né mezi
ruskou a estonskou spofesti jim pomaha porozuthobéma a to nejen v lingvistickém
slova smyslu. Pokud jei#eme povaZovat za produkt reformovaného ruskéhistsko
v Estonsku, pak se toto Skolstvi ubira spravnyngérem, protoZze do dvouetnické

estonské spobmosti Finasi porozuréni.
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Sources

Primary sources

Personal interviews of the author

All the interviews were led in autumn 2012.

Int.
Int.

Int.

Int.

Int.

Int.

Int.

Int.

Int.
Int.

Int.

Int.
Int.

Int.
Int.

no 1: Vice director, Russian school A in Tl mother tongue Russian, 55 years.

no 2: History teacher in 12th grade, Russiamosl A in Tallinn, mother tongue
Russian, 35 years.

no 3: Estonian language teacher in 12th grRadssian school A in Tallinn, mother
tongue Russian, 34 years.

no 4: Marketing and media teacher in 12th gradussian school A in Tallinn,
mother tongue Russian, 36 years.

no 5: Estonian language teacher in 6th gr&iessian school A in Tallinn, mother
tongue Russian, 35 years.

no 6: History teacher in 12th grade, Russieimosl B in Tallinn, mother tongue
Russian, 35 years.

no 7: History teacher in 12th grade, Russiamosl C in Tallinn, mother tongue
Estonian, 37 years.

no 8: Estonian language teacher in 6th gr&iessian school C in Tallinn, mother
tongue Russian, 32 years.

no 9: Vice director, Russian school C in Traili mother tongue Russian, 52 years.

no 10: Estonian language teacher in 1st gr&iessian school in Tartu, mother
tongue Russian, 32 years.

no 11: History teacher in 12th grade, Russsahool in Tartu, mother tongue
Russian, 67 years.

no 12: Vice director, Russian school in Targther tongue Seto, 57 years.

no 13: Estonian language teacher in 11th gr&iessian school in Tartu, mother
tongue Estonian, 33 years.

no 14: Vice director, Russian school A in N&rmother tongue Russian, 64 years.

no 15: History teacher in 12th grade, Russiahool A in Narva, mother tongue

Estonian, 32 years.
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Int. no 6: Estonian language teacher in 3rd, 5tth @it grades, Russian school B in
Narva, mother tongue Russian, 56 years.

Int. no 17: Estonian language teacher in 1st, Bl &h grades, Russian school B in
Narva, mother tongue Russian, 39 years.

Int. no 18: Director, Russian school B in Narva tineo tongue Russian, 55 years.

Int. no 19: Estonian language teacher in 5th, Tith @h grades, Russian school B in
Narva, mother tongue Russian, 33 years.

Int. no 20: Vice director, Russian school B in Narmnother tongue Russian, 54 years.

Other primary sources
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The northernmost district Ida-Virumaa with its dapi Narva (A) is the most

industrialised part of Estonia, where to most laboigrants came from other Soviet
republics during the Soviet time. Another locatieith significant Russian minority is

the capital Tallinn and its surroundings (B) and dity of Paldiski (C), the place of a
former Soviet military base. Russian-speaking intaals of villages on the scarcely
populated shore of lake Peipus (D), are not of &olabour-migrant origin, but

descendants of the orthodox Old Believers, who Redsia in 17th century after the

reform of the Church.
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Appendix no 2: Questionnaire distributed among Russ ian students
(questionnaire)

(Originally in Russian)

Dear respondents,

this questionnaire is a part of the research fommagter thesis, which examines Russian
minority education in Estonia, and it would be g belp, if you spend few minutes
answering it. If there is multiple-choice questibat there is no suitable answer
proposed, design your own. | would really appriecigou explaining the reasons for

any of your answers. You may circle more than arsar or not answer it at all, if you

feel uncomfortably. Thank you for your time!
1. Your school grade: .........ccccciiviiiiiiinnns

2. In which part of Estonia have you lived for thedest time: ...............ccccceeeeeennn.

(if complicated, please specify)

3. You have an Estonia citizensHigou do not have an Est. citizenship but you want
to acquire it / you do not have an Est. citizendtip you do not want to acquire it
(Why?)

4. You feel you are a&stonian / Russian / other (please specify)
Why?

5. Your mother is:

an ethnic Estonian / an ethnic Russian but an Eatonitizen / a Russian but
she wants to acquire Est. citizenship / a Russiad she does not want to
acquire Est. citizenship / other (please specify)

6. She feels she is d&stonian / Russian / other (please specify)

7. She speaks Estonian:

not at all or just a bit / badly but she can commcate in Estonian if needed /
quite well (but with errors) / fluently

8. Your father is:
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an ethnic Estonian / an ethnic Russian but an Eatoaitizen / a Russian but he
wants to acquire Est. citizenship / a Russian aadlbes not want to acquire
Est. citizenship / other (please specify)

9. He feels he is akstonian / Russian / other (please specify)

10.He speaks Estonian:
not at all or just a bit / badly but he can comnuate in Estonian if needed /
quite well (but with errors) / fluently

11.You speak Estonian:
not at all or just a bit / badly but you can comnuate in Estonian if needed /
quite well (but with errors) / fluently

12.You have learned Estonian:

home / in school / in private courses / elsewhspe¢ify)

13.Home you speak mainlyRussian / Estonian / equally both of them / other

14. Among your friends you speak mainRussian / Estonian / equally both of them /

other

15.Classes you have attended (language of instrudlaasian / Estonian / mixed), if
mixed, specify:
kindergarten R/E/m
basic school R/E/m
upper secondary school R/E/m
16. You (or your parents) have chosen your upper stargnschool, because (choose
and rank — write the numbers above: 1=the most itapt):

of the language of instruction / of the school'slity / of the proximity to your
home / your friends went there as well / you dokmatw, why your parents have
sent you there / other (specify)
17.What do you think about the reform, according toiclwhat least 60% of the
lessons must be taught in Estonian language shec2G11/2012 academic year in
all the upper secondary schools in Estonia (incigdine Russian ones)?
you agree / you do not agree with the reform
It will improve knowledge of Estonian language amdétussian studeny®es / no
(Why not?)

It will make it easier for Russian students to gtush Estonian language
universities and to work in Estonia yes/ no
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It is unnecessary and stupid reform yes/ no
It discriminates against the Russian minority yes/no
Other comments:

18.1s it hard for you to study in Estonian language? yes / no

Specify:

19.Do your teachers have problems with it? yes/ no

Specify:

20.According to your opinion:
The Estonian states / is nottrying to eliminate Russian culture and language i
Estonia.
Comment:
21.The Estonian statghould / should nadupport Russian language and culture on its
territory.

How, why?

22.The Russian languagghould / should notbe the second official language of
Estonia.
Why?

23.You plan to study at the university:
not at all / in Estonia in Narva / in Estonia eldsave / in Russia / elsewhere .
Comment:

24. After your studies you plan tetay in Estonia / move to Russia / move somewhere

else / do not know yet

25. According to your opinion:

The Soviet Union was a winner of the Second Wodd alid therefore should be
celebrated / was an unwelcome occupant of Estontatherefore should not be
celebrated / you do not care / other (specify)

Comment:

26.You talk about this part of histohhome / at school / nowhere.

How? What do you remember from school/home abaiftboes it differ?

27.Waslis in your school celebrated Russian natiomdidaty of May 9 (Victory
Day)?
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yes / no / do not remember
How on which level and how? (for exampasic school — drawing thematic
pictures, upper secondary school — visiting Saviehuments on holidaygc.)

28.Do you (or your parents, grandparents, relatiyeselebrate it? How?

29.What is your opinion in case of the Bronze Soldier?
No idea what it is / it should have stayed at itacp in the centre of Tallinn / the
military cemetery is proper place for it / you dotmcare, you were not interested
in the bronze-soldier affair at all

Comments:



