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Abstract 

 

This study is aimed at understanding the various strategies teachers use in supporting 

learners with learning difficulties in an inclusive classroom. The study is centred on 

teachers perspectives, experiences and practices. It explored teachers understanding of 

the concepts of support to learners, learners' peer support, and their effects in facilitating 

instruction among learners in an inclusive classroom. This study enabled the researcher, 

and hopefully it should help readers, to determine various effective strategies to support 

learners with learning difficulties for better achievements.  

 

Qualitative research approach with case study design is used. Two inclusive primary 

schools are purposively selected in two different geographical and cultural locations. 

This enhanced indepth understanding and triagulation, from which conclusions are 

drawn on various effective supporting strategies for learners with learning difficulties. 

Two teachers in each school, making four altogether, are purposeful selected with 

sample criterion. Data were collected with semi-standardised-open-ended interview, and 

were analysed with Hermenuetics approach. The perspectives procured from the 

theories of Zone of Proximal Development and Scaffolding, which have been critically 

analysed in the literature review, was utilised in the discussion of  participants’ 

responses, in order to make meaning of them. 

 

The findings revealed that teachers need to have adequate knowledge and experience on 

how to give appropriate and adequate support. Assessment and diagnosis of learners 

should reveal the level of difficulties, and help with the choice of support measures 

appropriate for the learner. Collaborations between teachers, other professionals and 

parents of the students play vital roles in the process of supporting learners with 

learning difficulties. Flexibility in curriculum, use of various teaching methods and 

modification of task based on learners abilities and needs are all valueable in supporting 

learners with learning difficulties. The use of concrete objects such as pictures, smart 

boards, films, etc is considered an effective strategy in supporting learners facing 

difficulties. Also, offering of encouragements, and effective usage of learners peer 

support are good supporting tools.  

 

Eight recommendations were highlighted in chapter five for improved and strategic 

ways of supporting learner with learning difficulties. Above all, teachers should have 

adequate training to enhance their knowledge, skills and abilities to effectively support 

learners with learning difficulties in inclusive classroom. 
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This table consists ofthe list of key words that are used in this research and what they 

stand for.  

Key Words Meanings 

Teachers supporting learners Various ways in which teachers render help or 

assistance for  learners to progress in learning 

Learners peer support Learners supporting, collaborating and helping each 

other to achieve a certain goal 

Facilitation To make easier or less difficult. It helps forwarded an 

action or process/to assist progress of a person. 

Instruction Contents of the learning intended to pass across to the 

students by the teacher. 

Learners with learning difficulties Learners who are experiencing difficulties in learning 

either as a result of  disabilities or  other personal 

deficiencies. 

Learning theories Those ideas that have been developed by researchers in 

the field of Education. 

Inclusive classroom A learning setting which incudes heterogeneous group 

of learners. 

Abbreviations  
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LWLD 
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SPC 

Learners Peer Support 

Learners with Learning Difficulties 

Special Educational Needs 
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CHAPTER ONE 

GENERAL INTRODUCTION 

 

1.0 Introduction 

This chapter consists of my personal aim, motivation and experience as a teacher. It 

contains background information: definition of inclusive education; universal design on 

inclusive education; advantages and the disadvantages of inclusive education; inclusive 

education in Czech Republic and Scotland; meaning of learning difficulties; features, 

causes and identification of learning difficulties. It also consists statement of the 

problems, purpose of the study, resarch questions, significances of the study and scope 

and limitation of the study.  

 

1.1 Personal aim, motivation and experience 

Appropriate instructional techniques to facilitate instruction for all learners, including 

those experiencing difficulties in learning in an inclusive classroom, is a key to 

successful inclusion and a crucial tasks for teachers and the schools in general. 

However, teachers and other school staffers face dilemmas about how to facilitate  

learning to meet the needs of all learners, most especially those experiencing difficulties 

in  learning (Norwich, 2007; Heacos, 2012). As a teacher in an inclusive classroom 

which consists of heterogeneous grouping of  learners, I also face challenges in  

responding to diverse needs and supporting learners in my classroom. This has 

prompted me to investigate those supporting strategies teachers use in facilitating 

instruction for learners experincing difficulties in learning alongside those without 

difficulties.  The outcome of this investigation, I presume, will improve my teaching 

and also contribute immensely to the life of all students in an inclusive schools. Singh 

(2012) suggests that new strategies must be devloped to address the unique challenges 

of  inclusive education so as to ensure success for all learners. Florian (2001) states that 

many of the approaches used in response to the needs of all learners  are associated with 

theories of teaching and learning which stressed the importance of appropriate strategies 

on what is to be learned, rather than the disabiliy in learners. I consider these theories to 
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be important in devising effective teaching and supporting learning strategies in an  

inclusive classrooms. 

 

According to different theories of learning and research findings,  teachers use of 

supportive strategies and learners' peer support/collaboration are considered to be 

essential instructional techniques used to improve academic achievement of all learners, 

to strengthen the abilities of learners to effectively understand and achieve greater 

independence in learning, to brigde learning gaps, to promote participation of learners, 

and to fulfill learners’ ambitions to mention few (Keyes and Brandon, 2011; The 

Glossary of Education Reform for Journalists, Parents, and Communinity members, 

2014).  It has also been proved that even peer support/collaboration increased the 

competences of those without learning difficulties in an inclusive classroom (Valerien, 

1991). Teacher should ''assume that all learners can learn and that they need to be  

supported  in diverse ways'' base on their abilities, interests and disabilities (Singh, 

2012).  Therefore, this study will consider the following theories of learning: (a) Theory 

of Constructivism by Vygostsky (1978) based on Social Construtivism Cognitive 

Development Learning, otherwise called Theory of Zone of Proximal Devlopment 

(ZPD); (b) Scaffolding Model by Bruner Jerome (1966); and (c) Multiple Intellignce 

Theory by Howard Gardners (1943). These theories will be linked with relevant 

research findings and practices in schools in order to discover their effectiveness.  

 

1.2 Background of the study: What is Inclusive Education? Inclusive 

Education in Czech Republic and Scotland? 

 

It is important to have thorough knowledge of what inclusive education is all about, 

before one can strategise on how to support to facilitate instruction among learners in an 

inclusive classroom. Let us take for instance, the Salamanca Statement in defining what 

inclusive education is? 

 

1.2.1 The Salamanca Statement and Framework for Action 

The concept of inclusive education is a universal design agenda. UNESCO (1994) states 

that ''schools should accommodate all learners to learn together whereever possible, 
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irrespectives of their physical, intellectual, social, emotional, linguistic or other 

conditions. This should include disabled and gifted children, street and working 

children, children from remote or normadic populations, children from linguistic, ethnic 

or cultural minrorities and children from other disadvantaged or marginalised areas or 

groups'' p.6. 

They also  proclaim that: 

 every child has a fundamental right to education, and must be given the 

opportunity to achieve and maintain an acceptable level of learnining, 

 every child has unique characteristics, interests, abilities and learning needs, 

 education systems should be designed and educational programemes 

implemented to take into account the wide diversity of these characteritics and 

needs, 

 those with special educational needs must have access to regular schools which 

should accomodate them within a child centred pedagogy capable of meeting 

these needs, 

 regular schools with this inclusive orientation are the most effective means of 

combating discriminatory attitudes, creating welcoming communities, building 

an inclusive society and achieving education for all; moreover, they provide an 

effective education for the majority of children and improve the efficiency, and 

utimately the cost-effectiveness of the entire system of education. 

This universal agenda has drived most countries to include learners with different kinds 

of learning difficulties in regular classes with special provisions base on the specific 

needs of individual. Further to this universal agenda, Thomas & Vaughan (2004) 

described inclusive education as 'rejecting segregation or exclusion of learners for 

whatever reason - ability, gender, language, care status, family income, disability, 

sexuality, colour, religion or ethnic origin. It is about "maximising the participation of 

all learners" in the community schools of their choice; "making learning more 

meaningful and relevant" for all, particularly those learners most vulnerable to 

exclusionary pressures. It is about "rethinking and restructuring policies, curricular, 

cultures and practices in schools and learning environments" so that "diverse learning 

needs can be met", whatever the origin of those needs. 
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The italicised quoted statements from Thomas and Vaughan's (2004) decription above,  

are crucial factors to be considered in inclusive classrooms.  My focus is now on how to 

maximise participation of learners including those experiencing difficulties, by making 

learning more meaningful and relevant to them, by meeting their diverse learning needs 

through rethinking, remodifying and restructuring teaching and learning processes.  

This I assume can only be accomplished by pedagogical skills obtained by the teachers. 

 UNESCO (1994) also lay emphases on what is required of schools in order to repond 

effectively to various needs of all learners in an inclusive schools such as ''flexibility in  

curriculum and teaching approaches, provision of special support, school organisation 

to adapt to the needs of individual child, professional development of school staff, a 

child centred pedagogy, collaboration with the parents, communities, professionals and 

collaboration among school staff'' etc. 

 

1.2.2 Advantages of Inclusive Education 

There are myraids of benefits  of Inclusive Education, for example UNESCO(1994); 

Singh (2012) mentioned few of them as: 

 Building solidarity between special learners and their peers. 

 Combating discriminatory attitudes of teachers and peers towards special needs 

learners. 

 Improving social skills and better social interaction among learners. 

 Reducing wastage in resources because provision of resources will only be for 

inclusive schools but not for segregation. 

 Learners without special needs having awareness of differences in people. Such 

that they can accept, respect and celebrate diversity and also support one 

another. 

 Creating welcoming communities and developing inclusive society.   

Although, there is saying that, anything that have advantages must also have 

disadvantages. But I opine that disadvantages of  inclusive education can only manifest 

if it is not managed properly.   For instance, a situation whereby necessary provision are 
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not provided, or there is lack of appropriate support, or lack of  conducive environment 

for learning,  or teachers are not trained for required pedagogical skills to teach diverse 

learners, among others, will make inclusiveness almost impossible.  Florian (1998) 

suggests that teachers require adequate knowlegde about learning difficulties and the 

skills in using specific instructional methods. 

 

1.2.3 Inclusive Education in Czech Republic 

Inclusive education of people with special educational needs in Czech Republic were 

invisible during the communist history, between (1945 -1989). This is because the 

communist government did not place a high priority on ensuring access for these people 

(Sinecka, 2009 & Walker, 2011). During this period Czechoslovakia had a 

comprehensive system of special schools, sheltered workshops and various institutions 

to isolate people with disabilities in order to hide and keep them away from public view 

(Sinecka, 2009). It was recorded that after the collapsed of communist  in 1989 to 

democratic power, Czech society experienced a lots of dramatic social changes when 

quality of  life of  people with disabilities were improved with conscious effort to 

include them in the society such as in recreational sport, employment and education 

(Kudlacek, Bocarro, Jirasek and Itanus, 2009). Jesensky (1998) and Valkova (1998) as 

cited in Kudlacek et al. (2009) stated that the phase from the early 1990s is often 

referred to as inclusive era because of the effort made to include persons with 

disabilities in the mainstream society. After 1989, there was systematic integration 

policies in Czech Republic whereby there was changes in the development of 

integration, broader social acceptance of technological support for pupils with special 

needs in mainstream settings (European Agency for Special Needs and Inclusive 

Education, 2009). As a result of this fundamental change, Act No 29/1984, the School 

Act, was ammended to No 171/1990. This made nine years of basic school education 

compulsulsory with provision for diverse educational programmes in acccordance with 

pupils abilities and interests (World Data on Education, 2010). Moreso, Act No 

390/1991 on pre-school and school published as Act No 395/1991 made provision for 

the system of education and special education facilities, special purpose facilities, 

counselling centres and school canteens. It also systematized the option of  authorizing 

children with sensory or physical handicaps or speech impediments to attend 

mainstream kindergartens which had previously been restricted to children without 
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disabilities (World Data on Education, 2010). Furthermore, the law No 561/2004 which 

was ammended and came to force in 2005 introduced a new approach to curriculum 

development, it specified that curriculum documents are developed at two levels thus: 

national and  school level. At the national level, the educational framework programmes 

set out binding frameworks for the various educational stages (Pre-school, basic and 

secondary school). Then, each school develops its own educational programmes 

according to the principles set out in the relevant framework. (MEYS, 2008 as cited in 

World Data on Education, 2010). European Agency for Special Needs and Inclusive 

Education (2009) made it known that the first alternative  provision of special needs in 

Czech Republic is to include pupils with special education needs (SEN) in mainstream 

classess and, when necessary, provide special education in small teaching group. Pupils 

with special needs are provided with a broad range of supports to facilitate inclusion, 

and the class teachers are responsible for the learning process of all pupils. Class 

teachers are supported by guidance and counselling services from resource centres. 

Special teachers from counselling centres also provide direct support to pupils in 

mainstream setting when needed (European Agency for Special Needs and Inclusive 

Education, 2009). 

Presently, inclusion of pupils into mainstream education at all levels of education is at 

the centre of interest of the Ministry of Education in Czech Republic by making 

adequate additional provision to meet the pupils needs and abilities for their success and 

there is an improvemnet in the process. However, there are still some difficulties to be 

addressed such as: limited resources available for support teachers in a mainstream 

classes, architectural barriers/accessibility of school buildings, traditional thinking of 

the teachers and parents, and their defiance to change (European Agency for Special 

Needs and Inclusive Education, 2009).  

1.2.4 Inclusive Education in Scotland, UK 

According to European Agency for Special Needs and Inclusive Education (2012), 

Scotland has been making provision for children and young people facing barriers to 

learning (Scotland Act, 1980). However, the provision of special educational needs set 

out in this act is only applied to children and young people with particular types of 

learning needs. These people are around 2% with more pronounced, specific or complex 

needs. But various meeting were held in late 1990s and early 2000 by different groups 
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including parents to discover what changes needed to be made to legislation and 

guidance. Then, Section 15 of Standard in Scotland Schools Act 2000 which came to 

force in 2003 introduced a presumption that all children and young people will be 

educated in  mainstream schools, unless there are specific exceptional circumstances for 

doing otherwise and the intention behind the mainstream duty was to establish the right 

of all children and young people to be educated alongside their peers. The exceptional 

circumtances for doing otherwise are where the needs of individual child or young 

people are better met in separate provision or where the presence of a child or young 

person in a school is detrimental to the education of other children and where the cost of 

educating a child or young person in a mainstream school is unresonable (Learning and 

Teaching Scotland, 2006 & European Agency for Special Needs and Inclusive 

Education, 2012).  The Act 2000 also adopted a child centered approach to education 

whereby education is directed to the fullest potential of the individual child as the right 

of the child. Scotland felt that such inclusion helps school to develop an ethos to the 

benefit of all children and of the general society. The education community in Scotland 

also recognised that effective inclusion should not only be seen as physical placement, 

but it must also put into consideration what kind of provision is appropriate for each 

child (European Agency for Special Needs and Inclusive Education, 2012). The 

Education Act 2004 (Additional Support for Learning (Scotland) is centered on 

provision of additional support and it made it a  duty for educational authority to make 

provision of necessary, adequate and efficient additional support to every child or young 

person who needs it. Appropriate steps need to be taken in order to identify those who 

required additional support needs and this should be continually reviewed. School 

staffers should also make sure that the educational authority perform their duties 

effectively (Learning and Teaching Scotland, 2006).  Schools in Scotland are 

sufficiently flexible in adapting the curriculum and teaching strategies to meet vary 

needs of the students (Florian, 2012). 

Moreso, both educational and social inclusion are central to Scottish educational policy 

as set out in a Curriculum for Excellence, Scottich Executive Education Department, 

(SEED, 2004b) and other recent publications. The Curriculum for Excellence gives 

teachers more professional freedom with the opportunity for flexibility,  and freedom to 

think imaginatively about how to organise and plan children's learning. As a result of 

this, a research tagged “Inclusive Practice Project (IPP)” was carried out at the 

University of Aberdeen, funded by Scottish Government, to prepare Scottish teachers to 
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view themselves as inclusive practioners. The IPP brought about new Scottish 

framework for professional recognition/registration (General Teaching Council for 

Scotland (GTCS), 2007), which is an established standard for initial teacher education 

(SITE) that  requires the development of competencies in inclusive education.   

Henderson (2010) reported that Scottish education performs at consistently high 

standard among Organisation for Economic Co-operation and Development (OECD) 

countries but it also faces some major challenges such as continuing issue of inequality 

with the children from poorer communities and high socio economic status. 

 

1.3 What learning difficulties are? 

Having described inclusive education broadly; we now need to understand what 

learning difficulties are? .A student with learning difficulty could be describe as: (i) a 

student with a significantly greater difficulty(ies) in learning than the majority of 

students of his age; or (ii) a student who has a disability which hinders him/her from 

making use of educational facilities of a kind generally provided for students of his age 

in schools within the area of the local education authority or in an higher educational 

institution (The Education Act, 1996). 

For instance, a person with visual impairment has a learning difficulty, only if the 

person cannot access the same facilities as his peers (Wearmouth, 2012). In other words, 

if his visual impairement does not impede his ability to access similar facilities as his 

contemporaries, then, he can not be said to have learning difficulties. Therefore, 

children with or without impairment may have learning difficulties which can be mild, 

profound and severe or specific (e.g. dyslexia) (Turner, 2011). Wearmouth (2012) states 

that children with learning difficulties require needs, which should be special (i.e. 

special educational needs). To butress this, UNESCO (1994: p.6) refers to the term 

''special educational needs children'' to all children and youth whose their needs arise 

from disabilities or learning difficulties, and that many of children with learning 

difficulties children will require needs which are special at some point during their 

schooling period. The term ''special educational needs'' here can be attributed to the 

giving of ''support''. 
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Similarly, Lewis & Norwich (2001) stated that the concept of learning difficulties is 

wide and it encompasses specific learning difficulties e.g (dyslexia), general low 

attainment and children with profound or severe or multiple learning difficulties. In 

their review of whether children with learning difficulties require teaching strategies 

that are different from those used with other children, or not;  they found out that 

different teaching approaches are needed, most especially for children with more severe 

learning difficulties. This requires suitable levels of teachers reflections on individual 

strenghts, weaknesses and unique needs. Three types of pedagogical needs for learners 

who are experiencing difficulties in learning are proposed as follows: (i) common 

pedagogical needs for all learners; (ii) specific or distinct pedagogical needs for a group 

of learners; and (iii) pedagogical unique to individual learner.  

 

1.3.1 Characteritics of children with learning difficulties 

Learners with learning difficulties (LWLD) are estimated to be between 12 and 30% in 

a given school population (Ayers, 2006).  They are said to have the trait of lower 

academic achievement, slower in obtaining developmental stages or successed with 

developmental tasks. They are poor in expressing themselves orally or in written form, 

and they may have difficulties in transfering knowlegde and skills, poor in 

comprehending, showing slow progress in accomplishing literacy and numeracy skills. 

They may also lack organisation skills, inadequate social skills, emotional and 

behaviour disorders.  These categories of people may also have attentional difficulties 

referred to as Attention Deficit Hyperactivity Disorder (ADHD), auditory difficulties 

(deaf or hard of hearing), visual dificulties (blind or partly sighted).  Some of these 

people may also have more than one difficulties which are referred to as 

complex/multiple difficulties e.g deaf – blind (Farrell, 1997 & Ayers, 2006). An 

inclusive classroom teacher needs to be aware of these features in learners in other to 

render appropriate support for them. 

 

1.3.2 Causes of Learning difficulties in learners 

There are different perceptions about causes of learning difficulties in learners, some 

perceived it to be caused by personal deficiencies/internal factors based on medical 

model perspectives e.g malfuntioning of the brain resulting in lack of ability. 
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concentrate; while some perceived the causes from social model angle/external factors. 

Environmental effects, e.g interaction between learners and human materials resources 

available to support learning such as the inadequate instructional materials,  poor 

teachers skills, giving of difficult task, lack of  external motivation, school 

organisational structures, econonmic inequality such as poverty, differences in 

background and ethnics etc (Savolainen, Kokkla & Alasuutari, 2000; Ayers, 2006; 

Farrell, 2012; and Thomas, 2013). Learning difficulties causes had ealier been 

considered as resulting from deficiencies in the school organisation which is in line with 

social model perspectives (Skidmore, 1996). 

However, Fiskle & Taylor (1991) argued that combination of personal and 

environmental factors are responsible for learning difficulties. They stated that ''ability 

combines with environmental factors to influence the capacity for action, and that, the 

environment facilitating or inhibiting action such as difficult task''. It means before a 

learner can accomplish a task, capability, internal and external motivation must be 

present; and environment should be conducive to facilitate good performance. 

The above implies that teachers needs to put into consideration, ability, interest, 

readiness of individual learner so as to give appropriate task and support.  The 

environment need to be structured in such a way that will accommodate each learner  

success,  provision of necessary instuctional materials to support learners, good teaching 

styles and methods, and task given based on the ability of individul learner and 

motivation, and with appropriate support to accomplish the task.   

 

1.3.3 Methods of identifying learning difficulties in learners 

The different methods of identifying learning difficulties in learners are as follows: 

standardised test (norm and criterion-referenced), task analysis, analysis of work 

examples, analysis of learning styles, diagnostic test, curriculum-based measurement, 

dynamic and functional behavioural assessment, students-centred comprehensive 

evaluation and problem solving approach, Intelligence Quotient, discrepancy formular 

test, achievement testing or performance involving screening of intellectual apptitude 

and adaptive behaviour, document of learning history and progress monitoring among 

others (Galloway, Armstrong & Tomlinson, 1994; Mercer& Mercer, 1993; Wolfendale, 

1993;  Lerner, 2003; & National Research Centre on Learning Disabilities, 2007). 
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How reliable are our assessment procedures and tools that are used in identifying 

learning difficulties in learners?  Ysseldyke (2001) states that, there is lack of evidence 

in favour of diagnostic prescriptive approach.  Likewise, Thomas (2013) argues that, it 

is not diagnostics and separate treatment that are  important for success at school, but 

rather the existence of the right conditions for learning by understanding what learning 

is and what it can be in school. I assume understanding and application of theories of 

learning will give insight of how teaching and learning  should  be carried out  for 

academic sucesss rather than just capitalising on the identification.   

 

1.4 Statement of the problem 

The inclusion of learners experiencing difficulties in learning in an inclusive classroom 

has created controversy among teachers and other school staffers because of difficulties 

they are encountering in teaching them. This I assume is due to their lack of pedagogical 

skills on how to support and facilitate instruction for them, some teachers regarded 

inclusion of these category of students as abnormal. Meanwhile, as a result of 

innovation in inclusive schools, a lots of strategies are now in place on how to support 

and facilitate instruction for them. Therefore, this study addresses the problem, towards 

understanding different supportive strategies that are used in facilitating instruction for 

these group of learners and the effects of using learners peer support in inclusive 

classroom. This investigation is linked with different theories of learning and relevant 

previous studies. 

1.5 Purpose of the study 

The main purpose of the study is to explore various supporting strategies teachers use in 

facilitating instruction for LWLDs in an inclusive classroom as being practised in 

primary schools in Praque, Czech Republic and in Edinburgh, Scotland. 

The study is focused on various teaching support to learners experiencing difficulties in 

learning and learners' peer support/collaborative/cooperative learning/peer-mediated 

instruction which the origin can be traced to theories of learning such as Zone of 

Proximal Development and Scaffolding thoeries. The study links theories above to 

classroom practices, to investigate their utilisation and effectiveness in teaching and 

learning. Also, the study investigates teachers understanding about their support to 
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learners and also investigate if learners peer support is working well for learners 

experiencing difficulties in learning or not. 

Based on the above, the study will culminate into final recommendation of effective 

supporting strategies that can be used in facilitating instruction for learners experiencing 

difficulties, and to explore from participant responses, if learners peer support is an 

effective technique for teaching learners with learning difficulties  in an inclusive 

classroom. 

 

1.6 Research Questions 

1.6.1 Main question 

 What are supporting teaching strategies used to facilitate instruction for learners 

with learning difficulties? 

1.6.2 Sub questions 

 What are the strategies teachers use in supporting learners with learning difficulties 

in an inclusive classroom? 

 What are the understandings of teachers about their support and learners' peer 

support in an inclusive classroom? 

 What are the effects of using learners' peer support in facilitating instruction for 

leaners with learning difficulties in an inclusive classroom?  

1.7 Significances of the study 

I hope that the data to be gathered and analysed will have the following significances:  

 Give personal understanding on different supporting strategies that can be used 

in facilitating instruction for learners with learning difficulties in an inclusive 

classroom. 
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 Reveal the effects of using learners peer support/collaborative strategies in 

facilitating instruction for these group of learners. 

 Help to contribute meaningful ideals and information to education and welfare 

of children with learning difficulties. 

 The study also intends to enable the policy makers, curriculum developers and 

educational professionals at various levels of educational administrations, 

teachers, and parents to plan positively for  children with learning difficulties. 

 Planning positively for these categories of children will reduce the number 

ofdrop-outs in schools. 

 In the light of the above, the study is relevant to education since it is a critical 

search for the most appropriate strategies to educate and support learners with 

learning difficulties who are also entitled to the same educational opportunities 

as their peers without learning difficulties 

 Lastly, the outcome will serve as reference for other researchers in this field.   

 

1.8 Scope of the study 

The researcher use the term ''learning difficulties'' as it is self explanatory (Turner, 

2011). It covers all students in an inclusive classroom who are in one way or the other 

experiencing difficulities regardless of the types of difficulties they may have in 

learning.  This may be difficulties in mathematics, reading, writing and many more. 

Those students may be with or without impairments.  The study aims to investigate 

those supporting strategies that can be used in facilitating instruction for them; teachers 

understanding about giving of support and also to explore the effects of using 

cooperative learning on learners with learning difficulties. This will enable the 

researcher to give recommendations to teachers on different supporting strategies that 

are effective in facilitating instuction  for learners with learning difficulties in an 

inclusive classroom for their success. 

 

1.9 Limitation of the study 

This study focuses on general learning difficulties, by investigating various supporting 

strategies that can be used in supporting learning for all learners experiencing 
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difficulties without having specific difficulties or impairment mentioned. I assume this 

has limited the research by not focusing on a specific area of difficulty to have full 

detail of those strategies effective for specific difficulty.Therefore, more research is 

needed to be conducted on a specific/defined difficulty in order to have detailed 

knowledge of the strategies effective for each of the area of difficulty such as 

mathematics, reading  or writing difficulties and or mild, moderate and severe learning 

difficulties. Meanwhile, those supporting streategies mentioned in the literature have 

been proven to be effective and also applicable to all types of  learning difficulties. 

Another limitation is the inability of the researcher to conduct a classroom observation 

as one of the instruments for data collection.  The reason is due to language barriers  in 

one of the countries selected for data collection where teaching and learning are been 

done in local language in which the researcher is unable to understand. 
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CHAPTER TWO 

 

REVIEW OF LITERATURE 

 

2.0 Introduction 

 

This study focuses on how teachers facilitate instruction through their support and 

learners' peer support for learners with learning difficullties in an inclusive classroom in 

Czech Republic and Scotland inclusive primary classrooms. The purpose is to link 

theories to practices by  investigating teachers understanding about support given; to 

explore various supporting strategies; and also to examine both positive and negative 

effects of the support given by the teachers and those given by peers to other learners 

with learning difficulties in an inclusive classroom.  Therefore, Chapter two presents 

review of previous related research studies and different related theories of learning to 

the research questions.  The following theories of learning are critically analysed: (a) 

Theory on Constructivism by Vygostsky (1978) known as Social Construtivism 

Cognitive Development Learning Theory otherwise called Zone of Proximal 

Devlopment (ZPD; (b) Scaffolding Model by Bruner Jerome (1966); (c) Multiple 

Intellignce Theory by and Howard Gardners (1943).  

 

2.1 Theory of Constructivism 

 

The theory of Constructivism is in two folds: Social constructivim and Cognitive 

constructivism by Lev Vygotsky and Jean Piaget respectively.  Lev Vygostsky stress the 

influences of cultural and social contents in learning, support and discovery model of 

learning. This is base on collaborative group work among learners and teachers support, 

guidance, direction or demonstration of activities for learners in other to guide them to 

construct their own knowledge from it.  The other fold by Piaget is the theory that 

emphasizes ability of learners to construct their own knowlegde through their thinking 

and reflections on a particular task without any previous information poured into their 

heads (Fosnot, 2005 & Ayers, 2006 ). Meanwhile, both perspectives are based on 

construction of knowlegde but with different approaches, they were developed in 
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different direction but closely connected. Vygostsky, 1986  believes that, Piaget theory 

(logical reasoning) is a downward method of knowlegde construct while his theory 

work upwardly to meet the scientific logic.  However,  this research shall  discuss social 

constructivism theory of learning by Lev Vygostsky with different views by other 

researchers.  

 

2.2 Lev Vygostsky Social Construtivism Cognitive Development 

Theory of Learning: The zone of proximal developmet (1978) 

Vygostsky believes that interpersonal relationship of learners with more capable person 

improve their academic achievement, competency and dependency. He states that ''an 

interpersonal process is transformed into an intrapersonal one, that every function in the 

child's cultural development appears twice i.e first on the social level (inter-

psychological) and later on the personal level (intra-psychological)'' (Vygostsky, 1978; 

& Kozulin, 1986). Sargeant et al (2006) assert that interpersonal interaction is one of the 

characteristics of effective intervention. Vygostsky then, described Zone of Proximal 

Development as the distance between the actual development level as discovered by 

learner solving problem independently, and the level of potential development 

discovered through learner solving problem with the guidance of the adult or in 

cooperation with  more capable peers. It is the problems that learners can not solve 

independently but only through the assistance of more competent people (Vygostsky, 

1978). He described actual development level as indicative of exact mental function of 

the child i.e only those things that learners can do independently are indicative of mental 

abilities. This can help to judge the  level of difficulty a child experienced in such task.  

On the other hand, rendering of direction, leading questions or demonstration of how 

the problem is to be solved by either teacher or in collaboration with other peers will not 

be regarded as indicative of mental ability of such child but process of potential 

development which is in the zone of proximal development. 

This implies that, determining the actual development i.e. mental ability of a child will 

give teachers insight on the area to assist such a child. In Vygotsky experiment, he sets 

up a task before the child that exceeded his knowlegde and ability, in order to dicscover 

the rudimentary beginings of new skills (Vygotsky, 1978). This discovery can then be 

guided by, or in collaboration with more knowlegeable person which is in zone of 
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proximal development, here there is tendency of developing potential  skills for greater 

achievement. Chaiklin (2005) state that ''a person is able to perform a certain number of 

task alone, while in collaboration, it is possible to perform a greater number of tasks. 

Fosnot and Perry (2005) stated that learner is simply tested to see where he/she falls on 

the curriculum which is the same with Vygostsky actual mental development, and then 

rendering of clear communication and appropriate motivation, practice and 

reinforcement which is also in line with zone of proximal development. Similarly, the 

''actual development level'' was referred to as ''lower natural mental functions'' and the 

zone of proximal development as ''higher mental functions.'' This lower function such 

as elementary perception, memory, and attention can gradually be structured and 

oraganised for radical transformation through human social goals and means of conduct 

(Kozulin, 1986).   

In Fosnot and Perry interpretation of Vygotsky theory, they stated that Vygotsky viewed 

independent problem solving as inadequate and argued instead that the progress in 

concept formation achieved by the child in cooperation with an adult was much more 

capable to look at the capability of learners. Vygostsky argued further  that the progress 

in concept formation by a child achieved in cooperation with an adult would be much 

more sensitive gauge of the child's intellectual abilities.Furthermore, Vygotsky 

highlighted two forms of basic experience: The scientific concept(Cognitive 

constructivism theory) which is child critically defined, and spontaneous concept (Zone 

of proximal development) which is the reflection of everyday experience. Spontaneous 

concepts refers to as upward process towards greater abstractness which is capable of 

clearing way for scientific concepts in their own downward development towards 

greater concreteness (Kozulin, 1986). This means that  zone of proximal development is 

an instrument to develop logical thinking, dependency, potentials and competency in 

learners. 

It has been proved by  researchers that what is in zone of proximal development today 

will be actual development tomorrow (McCarthy, 1929, Vygostsky, 1978). This implies 

that what learners can do with the adult guidance or in collaboration with more capable 

peers today (ZPD), will be what they will be able to do independently later (Actual 

development). Selley (1999) asserts that if learners can develop social constructivism 

skills early in their education, they have likelihood of coping better with whatever 

learning they do. Meanwhile, the developmental level of each child will determine the 
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level of achievement even with adult guidance or in collaboration with more capable 

peers as the mental capacities of children differs (Vygotsky, 1978). Although  two 

children of the same age may still perform differently even if the same support are 

given, this is due to  differencies in abilities, but there will still be evidence of 

improvement in their performances.  

Moreover, apart from  interpersonal relation concept in Vygostsky theory, he also 

describes the use of symbolic psychological tools (concrete objects) in facilitating 

development of higher forms of memory, attention and decision making (Vygostsky, 

1978 & Kozulin, 1986). Kozulin (1998) describes psychological tools as those symbolic 

artifacts – signs, symbols, texts, formulae, graphic – symbolic devices that help 

individuals master their own natural psychological functions of perception, memory, 

attention and so on. Vygostsky viewed that learners can acquire cognitive learning 

through provision of psychological tools that can shape their general domain to specific 

cognitive function (kozulin, 2003). He stated further that psychological tools tranform 

the unmediated interaction of the human being into mediated interaction. It has been 

established that mentally retarded children are not capable of abstract thinking, that all 

teaching of those children should be based on the use of concrete object, look and do 

methods (demonstration) (Vygotsky, 1978). Although, there is an arguement that 

elimination of abstract thinking to concreteness will worsen the handicapping condition, 

once children become familiarized with it. It subdues the elementary of any abstract 

thought that those children posses.  Contradictorily, the use of concreteness should be  

perceived  as a tool for the development of abstract thinking and not as end in itself. 

This is to support Vygotsky point in transformation of interpersonal to intrapersonal. 

Fosnot and Perry (2005) state that children need to obtain the mental ability to think 

about, and also need real objects in addition.  Vygostsky made the use of symbolic tools 

an important distinction between experiences produced by the immediate contact of 

individual with the environment stimuli and the experiences shaped by interaction 

mediated by symbolic tools  (Vygostsky, 1978). The use of psychological tools are 

possible ways of making education more adjusted to the needs of teaching, thinking and 

creative problem solving (Kozulin,1998).  Vygostsky highlighted some of the examples 

of symbolic mediators such as casting lots, tying knots, counting fingers to mention few 

(Vygostsky, 1978, p.127). Other highlighted symbolic mediators are differents signs, 

symbols, writing, formular and graphic organizers (Kozulin, 2003). He proceeded 

further that, the acquistion of symbolic relationships requires guided experience and that 
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the type of symbolic tools to be used will depend greatly on the goals of a given 

community. 

In Chaiklin book, 2003, the part edited by Kozulin gives common conceptions of the 

Zone of Proximal Development thus: 

 The zone of proximal development theory is applicable to teaching and learning 

in most types of subjects such as reading, writing, mathematics, science, second 

language learning, moral education with various types of learners including so 

called disadvantaged, learning difficulties learners, retarded learners and the 

gifted. It was also argued that Vygotsky theory is good to apply in multicultural 

classroom (inclusive classroom). 

 It focuses our attention on those psychological functions of the child that are 

presently in an embryonic state i.e in the process of development and can be 

developed by: 

 interacting with a more competent person, whereby more competent person 

help the less competent person to accomplish the task independently. 

 giving clear understanding of differences between the level of actual 

performance and the learning potential of the child. 

 placing importance on the use of symbolic objects in facilitating learning. 

 

2.3 Bruner Jerome Scaffolding Model, 1966 

Bruner expanded Vygosky theory and developed 'Scaffolding model' (Bruner, 1966). 

Scaffolding model has been widely considered as an essential element of effective 

teaching strategies (Bliss, Askew & Macrae, 2006, Sharpe, 2006 & The Glossary of 

Education Reform, 2014). It refers to assistance given to students in completing tasks 

that can not be completed by themselves (LI, M.P & Lam, 2005-2013). It was also 

referred to as a variety of instructional techniques used to move students progressively 

towards stronger understanding and utimately greater independence in the learning 

process (The Glossary of Education Reform, 2014). Sharpe (2006) described 

Scaffolding as a dialogic classroom talk, which supports the notion of a joint 

construction of knowledge within an apprentice or mentor role. It enables learners to 
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concentrate on the difficult skills in the process of acquiring knowledge. Cambourne 

(2001) argued that, if the scaffold provided is inadequate, insufficient, narrow or 

inappropriate, the novice will be denied the information necessary to improve 

performance.  The role of teachers is then to render level of temporary support that is 

appropriate and adequate to assist learners aqcuire skills and competences they are 

unable to achieve without assistance. This is in line with zone of proximal development 

i.e acquiring skills and competences beyond their actual mental function with the help 

of more capable person (Bruner, 1975). It was  stated further  that, when scaffolding, the 

adult works to ''support the child in achieving an intended outcome.'' Bliss, Askew & 

Macrae (2006) stated that education has taken on board the concepts of scaffolding and 

zone of proximal delopment because they are both rooted in psycho-social model of 

teaching and learning. Wood, Bruner and Ross (1976) described the process of 

scaffolding as supportive strategies that enables a child or novice to solve a problem, 

carry out a task or achieve a goal which would be beyond his unassisted effort. 

Similarly, Palinscar (1986) described it as a means by which support is provided and 

adjusted which serve the function of facilitating the collaboration neccesary between the 

novice and the expert, for the novice to acquire the cognitive strategy.  Here, it means 

that support is not just render for learners but should be adjusted to meet the needs of 

individual learner. Wood (2001) asserts that instructional support given should be based 

on individual potential. The supportive strategies may then be gradually removed as the 

learners competency increases (The Glossary of Education Reform, 2014). 

The use of scaffolding in teaching and learning required orderliness i.e one step leads to 

another. Wood, Bruner & Ross (1976) & The Glossary of Education reforms (2014) 

made an illustration on how to increase reading ability of a child who is lagging behind 

in reading by first support the child to comprehend the text with the use of instructional 

scaffolding before production/reading. For example, ask the child to read in order to  

test the actual mental reading level to discover  his/her abilities and area of difficulties, 

then render support to aquire normal reading skills.  Oslon (1966) indicated that a child 

is capable of recognizing a diagonal design before he/she is able to construct one on a 

checker board.  Here, teachers have a role to play in order to enable such child 

understand the concept before he is asked to construct it on his own. 

In the study of Sharpe of how various scaffolding strategies support learning, he divided 

the scaffolding strategies into two: 1. Discourse strategies and 2. Multimodal 
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strategies.  He referred to both as constituents of the nature of scaffolding. The 

discourse scaffolding strategies include: repeating, recasting, use of appropriate 

language to develop technical vocabulary and recontextualise the content, increasing 

the prospectiveness of questions to extend or reformulate learners reasoning, cued 

elicitation to encourage joint construction and track students understanding, use of 

analogy to draw on learners existing background and meta comments to summarise key 

concepts. He then referred to multimodal scaffolding strategies as those supports 

provided through the use of visual aids such as maps, diagrams, pictures and gestural 

and actional cues (Sharpe, 2006).  I assume here,  that sharpe view is still in line with 

Vygostky theory, where discourse strategies is the same as interpersonal process 

(dialogic) between learners and teachers; while Multimodal strategies could be referred 

to as the use of psychological tools. Sharpe also started that both discourse and 

multimodal strategies act as critical mediating tools in students learning.  The  goal of 

teacher/tutor is then to make decision on type of tasks to set for the learners, and decide 

on when to render support and how much help to be rendered as they are attempting the 

tasks, if they appears to need support (Wood, 2001).  He proceeded further that, teacher 

need to determine how specific the support will be and can start from given feedbacks 

of the learner action and move to verbal instruction to demonstraction etc. He then 

stated that, the support which should be rendered should depend on the learners status of 

preeceding action.  

Combourne (1988) (cited in Fosnot and Perry) also describes scaffolding as ''rasing an 

ante.'' He then highlighted common features in a conversation which are helpful to 

learning as: (a) focusing on learner's conception; (b) extending or challenging the 

conception; (c) refocusing by encouraging clarification and (d) redirecting by offering 

new possibilities for consideration. 

 

2.4 Benefits of Scaffolding/supporting Strategies in Teaching and 

Learning 

These scaffolding strategies are used to brigde learning gaps. It enables learners to know 

how to accomplish the expected tasks. Scaffolding helps to reduce the negative 

emotions and self-perceptions that learners undergo when they are frustrated, 

discouraged, intimidated and also when they are attempting a difficult task without any 
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assistance, direction or explanation on how to complete the task. Wood, Bruner and 

Ross (1976) stated that problem solving are less stressful with a tutor than without. It 

enables students attain high level of understanding and skill acquisition that they are 

unable to achieve without assistance (The Glossary of Education reforms, 2014). The 

strategies may lead to development of task competence in learner that will exceed 

his/her unsupported effort (Wood, Bruner & Ross, 1974). Scaffolding allows children to 

interact and learn from their use of language. It also gives us understanding of child-

adult interaction (Searle, 1984), and it is a 'contours of child growth' (Graves 1983; cited 

in Searle, 1984). 

The Glosary of Education Reform (2014) made some similarities between scaffolding 

and differentiation. They both referred to wide variety of teaching techniques that are 

used by educators to instruct a diverse group of learners with diverse learning needs in 

the same classroom or learning environment. They are used to help students improve 

their learning and understanding from where it is, to where it should be. These two 

approaches are referred to as ''indistinguishable.'' When teacher is scaffolding 

instruction, there is need to put into consideration individual potential/differences and 

interests to determine the level of support to be given (wood, 2001). Heacos describes 

differentiation situation as any moment you render a learner extra support, more time, or 

a modified assignment (Heacos, 2012). 

According to O'Brien and Guiney (2001), differentiation is the adaptation or 

modification of the curriculum content, teaching strategies and instructional materials 

to meet specific needs and abilities of learners. This is required because it enables 

learners with learning difficulties to have access to curriculum. Similarly, Carter (2007) 

describes differentiation as a set of principles that enable teachers to meet the broad 

range of readiness, interests, abilities, talents and skills in the classroom. Turner (2011) 

argued that for differentiation to be effective, teacher requires the knowlegde and 

understanding of the capabilities and limitations of each child in the classroom, and 

when differentiating instruction, teachers need to focus on the core knowlegde/key 

concept of each subject area (Tomlinson, 1995, Tomlinson, 1999, & Heacos, 2012). 

Therefore, for teachers to differentiate instruction appropriately, they need the 

knowlegde of Multiple Intelligence theory developed by Howard Gardners, which Is 

described below. 
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2.5 Theory of Multiple intelligence Horward Gardners 

It would be appropriate to consider theory of Multiple Intelligence developed by 

Gardners (1943) because it serves as a tool for teachers to be aware of different abilities, 

interests and weeknesses of students, so as to give appropriate support. Gardner 

proposes that instead of a single intelligence, there are 8 facets of intelligence. He 

considered a wide diversity of human cognitive capacities' (Gardner & Hatch, 1989). 

This is the one way of understanding how our learners differ and what they bring into 

the classroom ( Carter, 2007). Gardner stated that, human being are smart and have 

potential to learn in different ways.  Based on this theory, teachers should organise 

learning in such a way that will take into consideration individual learning potential and 

styles. The 8 facets of intelligence will helps learners to enjoy good learning 

experiences based on their unique capabilities and interests. When planning for the 

lesson, teacher should think about learners differences; while some are smart in picture 

(e.g. drawing); some are word smart (reading, writing and speaking); body smart 

(games, movement, building and manupulating); number and resoning smart 

(mathematical intelligence); music smart (songs rhythms); interpersonal smart (learn 

best by working with people);  intrapersonal smart (they need time alone to reflect on 

their learning); and nature smart (naturalist intelligence) (Gardner, 1993).  Therefore, in 

selecting appropriate teaching strategies and tasks suitable for learners, different kind of 

intelligences need to be considered so as to allow all learners to participate effectively.  

In Gardner and Hatch book, there was explanation on dependency of one type of 

intelligence on the other. Similarly, Heacos (2012) stated that a project required more 

than one kind of intelligence to complete. For example, mathematical/logical reasoning 

may depend greatly on experession of the thinking (lingustics), (Gardner and Hatch, 

1989), which means that, it is neccassary for a person endowed with logical ability to 

also have ability to  communicate successfully.  I assume various intelligences needed 

to accomplish any task or activities can be developed in learners by expert teacher who 

know their students best. Prashning (1998) asserts that multiple intelligence theory 

offers a useful framework for curriculum design in schools; and that developmental 

changes in intelligence through schooling and learning experiences must contain 

opportunities to develop all the facets of intelligence by providing students the 

experiences to develop the various ways of knowing. Tomlinson (1995) in his 

highlighted readiness based adjustments for differentiation instruction stated that 
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students can move from fewer intelligence facets to multiple facets, this can only be 

developed by effective teachers. There are no particular paper-pencil tests for Multiple 

intelligences, but it can be used by teachers to observe students characteritics so as to 

gather information to effectively respond to learners needs. 

 

2.6 Common supporting strategies for learners with learning 

difficulties in inclusive classroom 

It is well known that the level of attainments of learners with learning difficulties in an 

inclusive classroom are usually below that of their peers. Therefore, teaching and 

learning should be implemented in such a way that will enable these particular groups 

of people to catch up with their peers through the giving of support. 

According to Carter (2007); Farrell (2012); Heacos (2012) & Milstein (2014), there are 

three components of instruction that need to be differentiated or modified to support 

learners base on their needs, interests and capabilities. They are general curriculum 

contents, process (methods) and product (assignments/tasks). 

 

2.6.1 General curriculum contents 

This can be a contributory factors to learning difficulties if they were not presented 

appropriately, such as giving of too difficult tasks or presenting at a very fast rate 

(Ayers, 2006). In the concept of flow, Nakamura and Csikzentmihalyi (1990) states that 

there is need to consider the strenghts and weaknesses of learners so as to determine 

tasks they are capable of accomplishing, not to create anxiety or boredom. In this 

theory, giving difficult task exceeding learners' capacity will create anxiety and giving  

too simple task below learners’ capaciity will leads to boredom. So, in other to avoid 

boredom or anxiety, there is need to know learners strenghts and weaknesses. This will 

as well help in determining the kind of support to be given. Therefore, curriculum 

should be carefully structured to meet the ability of learners with learning difficulties in 

such a way that, it will be presented in a step by step approach. e.g from simple to the 

complex, where complex topics are broken down into small manageable parts and  then 

gradually increase the complexity as the learners progress (Kershner & Chaplain, 2001; 

Turner, 2011; Farrell, 2012 & The Glossary of Education Reform, 2014). 
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In  Turner's book,  there was a case of a child who found it difficult to learn a specific 

task, to support him to accomplish the task, the task was broken into smaller, more 

achievable steps and the child was able to complete the task that previously seemed too 

difficult (Turner, 2011).  

Turner (2011, p.106):  ''breaking down a task into steps may make the teaching process 

slow and lengthy but this has to be compared with the length of time, the frustration and 

boredom of pusuing a task that would otherwise prove too difficult''. 

 

2.6.2 Process/Methods of teaching 

This component of instruction is to modify the teaching process in other to help learners 

acquire the learning experiences in accordance with their needs, interests and capacities. 

Teachers use varieties of teaching techniques based on their experiences and their 

familiarities with the learners various intelligences. The following teaching methods can 

be used for these groups of learners thus: 

A One step preceed the other : teaching should start from the rudimentary: e.g 

in the process of teaching a child how to read, teacher should start from 

teaching letters, difficults words (Vocabulary) before learners are asked to 

read independently (Westwood, 2003 & The Glossary of Education Reforms, 

2014). 

B Description and illustration of concept in multiple ways to ensure effective 

learners understanding e.g. use of clear oral communication, use of concrete 

objects in ZPD, such as visual aids images and graphics for further 

explanation of the concept. Learners involvement: ask several learners to 

illustrate the idea learned on the board and then allow individual child to 

perform the task on their own. Here, the learners have learnt in multiple 

ways, orally, visually and kinesthetically (Westwood, 2003, Farrell, 2012 & 

The Glossary of Education Reforms, 2014). 

C Given and exempler or modelling in ZPD:  The teacher can give the 

example of the tasks to be performed e.g addition of numbers solved by the 

teachers on the board  as examples before students  exercises, or demonstrate 
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the process e.g demonstration of scientific experiment so that students can 

observe how it is done before constructing it on their own (Westwood, 2003, 

& The Glossary of Education Reforms, 2014). 

D Learner modelling for the rest of the class: teacher may also ask a capable 

member in the classroom to model the activity for his/her classmate, this will 

encourage the rest students to try hard for modelling next lesson (Farrell, 

2012). 

E Slower and stimulating pace: Learners experiencing difficulties are likely to 

have learned at a slower pace than their peers. Therefore,  teachers should 

endeavour to give enough time and patience to these groups of learners for 

successful learning (Turner, 2011, Farrel, 2012 & Heacos, 2012). 

F Giving shorter assignment and allowing time for plenty of practice: Learners 

with learning difficulties should be allowed with plenty of practice so as to 

make it stay in their memory (Westwood, 2003 & Carter, 2007). 

G Immediate feedbacks and lots of encouragement (Carter, 2007 & Westwood, 

2003): this is related to the concept of flow (Nakamura & Csikzentmihalyi, 

1990). By giving feedbacks about the progress and adjustment action, this 

will help learners adjust in accomplishing later task. 

H Use of songs and music: Turner recognised the use of songs and music as 

great motivators and developer of memory and recall for learners 

experiencing difficulties in learning (Turner, 2011). 

I  Flexible Grouping : This is commonly used in differentiated classroom 

whereby teacher organise students to work in different patterns such as small 

group instruction, partners, pair or alone, based on learners readiness, 

intersests, learning styles and sometimes a combination of all the factors 

(Tomlinson, 1995).  In this small group instruction and pairing of students 

for instruction, learners are able to collaborate to support and tutor one 

another (Ayers, 2006) to complete learning task, and more capable learners 

can also support the less capable ones. 

Therefore, this research will dewels more on the aspect of Learners 

collaboration/cooperative work or learners peer support or peer tutoring/ peer 
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mediated instruction, as it is one of the focus in this research, to investigate its effects 

in facilitating instruction for learners with learning difficulties in an inclusive 

classroom. Slavin (1995) refers to peer tutoring as component of cooperative learning. 

LI, M.P & Lam (2013) defined cooperative learning as a “student-centred, instructor-

facilitated instructional strategy in which a small group of students is responsible for its 

own learning and the learning of all the group members. It is a process by which 

students interact with each other in the same group to achieve and practice the elements 

of a subject matter in order to solve a problem, complete a task or achieve a goal'' p.1.  

Likewise Valerien (1991, p.36) defined Peer Tutoring as a ''reciprocal instruction, 

whereby learners teaching one another and the more-able among them acting as teachers 

for those who are less able, while people who are acting as a teacher instruct themselves 

as they teach''. 

The main theory that underpins this concept of collaborative/cooperative learning is the 

theory of social constructivism propounded by Lev Vygosky, cited in ( LI, M.P, & Lam 

2013) which has been reviewed above. Slavin (1996) argues that a judgemental element 

of cooperative learning is group team work and team goals. Petty (2006) refers to this 

concept as ''peer helping'' p.268.  This concept is said to be an effective strategy that is 

suitable for range of subject areas, age groups, ability levels and different cultural 

backgrounds (LI, M.P, & Lam, 2013). It was also said to have positive effect on the 

academic achievement of learners with learning difficulties both in general and special 

education setting (Okilwa & Shelby 2010).  This collaborative support may be used 

among learners with learning difficulties ''where they all have difficulities, they tries to 

find out the reason in order to make it right or ask for help from the teacher” (Petty, 

2006). It can also be used among combination of learners with and without difficulties 

in the same group. 

 

2.6.2.1 Positive effects of learners peer support  in the classroom 

For example, the research conduceted by Keyes and Brandon (2011) on mutual support 

by and for people with learning difficulties revealed that,  supporting each other can 

make life better for people with learning difficulties, developing services and 

opportunities and help learners with learning difficulties break down the barriers to 
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inclusion, people are able to participate fully and help fulfil ambitions. People who have 

been mentored become mentors. Diginity and respect are being recovered and potential 

and empowerment are acquired to challenge oppression and discrimination, which serve 

as a barriers to inclusion. It was stated further that the reactions of students without 

learning difficulties who are involve in supporting those with learning difficulties are 

highly significant. The mutual support is also said to enable students with learning 

difficulties to be meaningfully participating. It strenghtens interpersonal relationship 

and also adds depth and understanding of the self – advocacy movement. 

Vaughn, Klingne and Bryant (2001) also conducted a research on collaborative strategic 

reading as a means to enhance peer mediated instruction for reading comprehension and 

content. The research revealled that many students made significant progress in both 

understanding test and learning content, and that well implemented peer tutoring 

provides additional instruction, practice and support often needed by students with 

disabilities.  However, there was a suggestion to careful monitor the progess of all 

learners, because benefits for some students are very little and that students role should 

be defined and monitored in group instruction so as to ensure they all participate. 

Steedly, Dragoo & Luke (2008) stated that teacher should switch students roles, 

whereby a student tutor becomes tutee. Collaborative strategic reading has said to have 

improved outcomes for diverse learners and also improved social and academic 

outcomes of participating learners. It was also confirmed that peer-mediated instruction 

is a good tool for teachers to provide additional instruction, practice support needed for 

struggling readers and it provides them opportunities to arrange instruction to enable all 

learners benefit from learning. Teacher also have the feeling of using student partners  

because it actively engage students in learning process, such that strong partner keep the 

lower- achieving student on track. 

Jun-Li Chen, in a research on the understanding of factors affecting students 

achievement, found out that what makes a significant difference in the academic 

achievement of students is the level of academic support they get from outstanding 

people in their lives such as parents, teachers and peers (Jun-Li chen, 2008). 

Okilwa and Shelby (2010) also investigated effects of peer tutoring on academic 

performance of students with disabilities, and theirfinding revealled that, ''Peer Tutoring 

has a positive academic effects on students with disabilities in grade 6 to 12, 

irrespective of disability type.” Peer tutoring is a promoting technique that enables those 
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students with disabilities experience success in the general education curriculum. Carter 

and Kennedy (2006) stated that ''peer support interventions were developed to offer an 

effective, practical approach for assisting students with severve disabilities to access the 

general curriculum and develop meaningful peer relationship'' (p.285). It creates a 

conducive learning environment for students with disabilities who struggle to learn in a 

whole class setting (Mclntosh et al., 1993 cited in Okilwa & shelby, 2010). Its provides 

one-on-one or small group setting in which students with disabilities can succeed 

academically and socially (Vaughn et al, 2001). 

Research conducted by Kunsch, Jitendra & Sood (2007) on the effects of peer-mediated 

instruction in Mathematics for students with learning problems, reveals that ''peer-

mediated interventions in Mathematics are moderately effective for improving students 

Mathematics performance''. The study also found that elementary level students 

demonstrated a higher effect size on Mathematics performance in the use of peer 

tutoring than secondary school students. The study also emphasized that peer tutoring 

work best when student ability levels work together. Furthermore, ''peer tutoring'' is 

among instructional strategies. Research reveals that it is good for teaching large class.  

Smith, Wood, Adams, Wieman, Knight, Guild & Su(2009)  conducted a research on 

why peer discussion improves students performances on In-Class Concept Questions, 

the research indicated that peer discussion enhances understanding, even when none of 

the students in a discussion group originally knows the correct answers. Moreover, this 

peer tutoring also have positive effects on the teachers as it allow them to share teaching 

responsibility with the students, thereby become facilitators instead of primary deliverer 

of instruction (Maheady, Haper and Mallette, 2001). It provides them excellent strategy 

for class management and make diversity a resources rather than challenges 

(Slavin,1995), it also help in meeting diversity ofstudents needs (Carter & Kennedy, 

2006). 

Lasly, in the review of 15 studies on peer tutoring, carried out by Heron, Welsch & 

Goddard (2003) in specialised or non – core subject areas, postive effect of peer tutoring 

was found out. These researchers later suggested that there should be teacher training 

programms to teach peer-mediated interventions to equip preservice teachers with such 

evidence-based instructional strategies. I assume that the training should not only be for 

preservice teachers but also for existing classroom teachers as lot of them are not aware, 

or find it difficult to utilise the strategy in their classroom. Peer- mediated strategies was 
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considered as valuable and most overlooked resource in the classroom (Heron, Welsch 

& Goddard 2003 p.298). Therefore, in order to avoid overlooking of this valuable and 

effective strategies, all teachers should be trained and encouraged to adapt it in their 

teaching. 

Other benefits of cooperative learning highlighted by LI, M.P and Lam, B. H (2005-

2013) are: 

 Cooperative learning develops high-order thinking skills, enhance motivation 

and improve interpersonal relations. 

 It makes sense in inclusive classrooms as it builds upon heterogeneity and 

formalizes and encourages peer support and connection. 

 It is for all students including those at risk, bilingual, gifted and normal. 

 It is an effective way in addressing the problem of individual differences. 

 It has greater academic achievement compared to control classes, because 

students will have high level of discussion with their peers. 

 It encourages critical thinking whereby students clarify ideals through discussion 

and debate. 

 Immediate feedback is received among learners for corrective measure. 

 Communication skills are more developed among the group more than in a large 

classes. 

 It gives consideration for other members feelings, enabling students to make 

friends even from other culture. 

 There is more accurate understanding of others perspectives. 

 Conflicts are easily resolved in a small group. 
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2.6.2.2 Disadvantages of using cooperative learning/peer 

tutoring 

The only disadvantage found in the literature is that, more-able peer may ended up in 

doing the task alone while the rest of the group are just observing.  This, I assume can 

be prevented from happening, if peer-tutoring is well arranged in such a way that will 

give all learners opportunities to participate.  In reference with what has been alluded 

above that teachers need to be a facilitators and need to define roles for each group 

member, and also roles can be switched over by making the tutor becoming the tutee.  

 

Other strategies that can be used in supporting learners with learning difficulties in 

inclusive classroom are: usage of large type of work-sheets and enabling technology, 

clear and simple directions either orally or in writing, consideration for the fatigue and 

boredome (flow concept) (Carter, 2007 & Kershner & Chaplain, 2001). Furthermore, 

high quality classroom instruction can reduce the prevalence of learning difficulties 

(National Research Council of Learning Disability, 2007).  

 

Moreover, in Westwood compedium of effective teaching strategies in an inclusive 

classroom involve using interactive group teaching, student-to-student interaction and 

peer assistance, involving students in solving problems, monitoring what students are 

doing, adjust instruction to individual needs, re-teach when necessary, use varieties of 

resources, spend a significant amount of time interacting with the students, reinforcing 

through descriptive praise and encouragement'' (Westwood, 2003). Then, deployments 

of staff and material resources (DFES, 2001), teachers professional development, 

training for updated knowledge, confidence and competence building of teachers 

(Skidmore, 1999), concensus among school staff in respect of special needs (Dyson & 

Gains, 1995, as cited in Skidmore, 1999), team teaching i.e. one teaches, one assists 

(Scruggs, Mastropieeri, and McDuffie, 2007& Turner, 2011) are all important. 

 

2.6.3 Product/task/assignment modification 

Carter (2007) states that modification of the task can be done by desigining task option 

in line with different kinds of learners intelligences (Gardner's thoeory) or by ''tiered 

assignments''. Tiered assignments is descibed by Tomlinson (1995) & Heacos (2012) as 
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differentiating tasks to be given to each learner base on their needs, interest  

intelligences and their learning style. Tomlinson (1995) highlights some of the benefits 

of using tiered assignments in an inclusive classroom as: (a.) It helps eliminate anxiety 

or boredom, (b.) fits-in instruction with assessment, (c.) allows learners to start learning 

at their actual level of mental function, (d.) enables them to work with appropriate 

challenges and tasks among other. In tiered assignments, teacher should considered the 

key concept expected of students to acquire when given task as been alluded above. 
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CHAPTER THREE 

 

RESEARCH METHODOLOGY 

 

3.0 Introduction 

This chapter deals with the methodology used in providing answers to the research 

questions. It consists research method and design, discusses the merits and demerits of 

research method and design. It also consists sampling procedures, gaining entry into the 

research field, methods and instruments. The later part consists of steps in data analysis, 

and the last part is the ethical consideration and the quality of a good research which are 

validity and reliability. 

 

3.1 Research method 

There are two types of methods in social research, namely: quantitative research and 

qualitative research methods (Silverman, 2010). The quantitative method is the oldest of 

research techniques that involves prediction and formulation of hypothesis, it deals with 

numbers which  basically in stastistical form (Kuhn,1967). It answers questions such as 

how many. It can be used for large data set and the generalisation of findings is certain. 

The qualitative research aims to understand perspectives of participants rather than 

prediction of an event (Marshall, 1997). It generates words, rather than numbers and the 

sample are small which may make generalisation difficullt (Patton and Cochran, 2002). 

This study adopts qualitative research method. Merrmiam (2009) describes qualitative 

research  as an act of understanding the meaning people have constructed, that is, how 

people make sense of their world and the experiences they have in the world'' p.13. 

 

3.2 Reasons for using qualitative approach 

Using qualitative approach will enable researcher to gather as much information as 

possible from the participants point of views, so as to produce coherent and illuminating 

information for improvement in teaching.  Another reason is that qualitative research 

offers apparently 'deeper' picture than quantitative studies (Silverman, 2011), it is also 

pertinent in researching everyday life because it meets the requirements committed to 
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describe a case in detail in  its real life event (Flick, 2009). It enables researcher to get  

views which is different from assumed views of researcher. Patton and Cochran (2002) 

state that ''if the aim is to understand how a community or individuals within perceive a 

particular issue, then qualitative methods are often appropriate''. It will help me find out 

current beliefs, perceptions, experiences and practices of the teachers interviewed on 

how they support their learners in an inclusive classroom.  

 

3.2.1 Merits of using Qualitative Research Method 

The following merits are extracted from Sage publications –

(www.sagepub.com/upmdata/48453-ch_1.pdf). Firstly,  there is flexibility in possing 

questions in different ways so as to enhance participants’ understanding. Marshall 

(1997) also states that qualitative approach is easily used to understand perspectives of 

the participants rather than explain or predict. It gives ability to investigate response or 

observation further so as to obtain more detailed description and explanations of beliefs, 

perceptions, experiences and behaviours. Such as asking questions like, could you 

please explain what you mean by that?. It is also possible for researcher to get views 

different from his/her own perceptions. and Lastly, there is advantange of face validity.  

 

3.2.2 Demerits of using qualitative research method 

The following demerits are also  extracted from Sage publications –

(www.sagepub.com/upmdata/48453-ch_1.pdf). Firstly, to  collect data and analyse them 

properly in qualitative research is time consuming. Secondly, it is difficult to claim 

representative sample and generalisation due to small sample and non probabilistics 

procedures required. Lastly, there is inability to determine variation of responses in any 

meaninful way. However, with the use of case study design and use of multiple sources 

of evidences (two schools from two different cultural backgrounds) to draw conclusion 

determination of variation will not be difficult. Although the aim of the study is not to 

generalise but to obtain insights into a phenomenon under study.  

3.3 Research instruments in qualitative research 

There are different types of instruments in qualitative research, some of them are: 

observation, interviews (e.g. focused interview, semi-standardised interview, narrative 

http://www.sagepub.com/upmdata/48453-ch_1.pdf
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interview), visual data (e.g. photography, film, and video) among other (Flick, 2009). 

This study choose to use interview in semi-standardised form as a tools in collecting 

data from the participants. 

 

3.3.1 What is qualitative research interview? 

Interview is a tool used by the interviewers to understand the experiences/perceptions of 

interviewees. It is often more explanatory in nature and allows more flexibility. The 

main task of interviewing is to understand the meaning of what interviwees say (Kvale, 

1996). It is a personal form of research than questionnaires (Valenzuela & Shrivastava, 

2014). This will help the research to have indepth study of the phenomenon.  

 

3.3.2 Semi-standardardised open-ended  interview 

This is a verbal way of collecting data. It is a special form of developing the method of 

interviewing quite a bit further (Flick, 2009). Here, the interviewer will have an 

interview guide that serves as a checklists of topics to be covered, default wording and 

order for the questions but  the wording and order are often substantially modified 

based on the flow of the interview, and additional, unplanned questions are asked to 

follow up on what the interviewee says (Robson, 2011).  In semi-standardised 

interview,  theory-driven, hypotheses-directed questions are asked i.e researcher can 

formulate her  interview questions based on the theory in background literature  (Flick, 

2009).   Therefore, the research questions in this study was purposively fomulated from 

the theories of learning in the literature part, this enables the researcher to know views 

of the teachers about those theories. 

 

3.3.3 Interview instruments 

Interview instruments in this resarch are: interview guide, recording sheets for 

researcher to take note of the participants responses and the use of audio tape for 

recording the participants responses. This enable researcher to get the meaning of what 

was missing in the recording process. Silverman (2010,  p.197) stated that ''...... your 

interviews should always be recorded'' 
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3.3.4 Advantages and disadvantages of interview 

These are some of the advantages of interview: Firstly, it provides a holistic, emic 

account of the flow experience in real-life context (Csikszentmihalyi, 2000). Secondly, 

there is a possibility of modifying one’s line of enquiry, changing or reversing its 

meaning. Thirdly, it has the potential of providing rich and illuminating materials. 

Fourtly, the interviewer has the opportunity to probe or ask follow up question's for 

clarity (Robson, 2011).  

Some of the disadvantages are: (a) It is time consuming and requires expertise in the 

field. (b) There is lack of standardisation which may lead to lack of reliability. (c) 

Biases are difficult to get rid off. (d) Long period of interview can lead to fatigue 

(Robson, 2011).  

Other disadvantages found in Sage publication are: problem of non-verbal 

communication of the interviwer which may affect interviwee's response, problem of 

mediating between the input of the interview guide and the aims of the research 

questions and the interviewee's style of presentation.  

 

3.4 Research design in qualitative approach 

According to Flick 2009, there are different types of basic designs in qualitative 

approach which are the following: Case studies design, Comparative studies design, 

Retrospective studies design among others. Researcher chooses to use case studies 

design as it fits the topic under study. 

 

3.4.1 Meaning of case studies 

Case study was described as a strategy for doing research which involves an empirical 

investigation of an individual, group or phenomenon within its real life context using 

multiple sources of evidence, whereby different data need to connect in a triangulation 

manner, which will serve as another result. Although, the technigues used in case 

studies varied from quantitative to qualitative (Yin, 2009). Researcher is aware here that 

using multiple sources of evidence in qualitative research makes the research hard. 
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However, the researcher used two inclusive primary schools in two different 

geograghical and cultural backgrounds which give room for triangulation from the case 

of Czech Republic inclusive primary school to the case of Scotland inclusive primary 

school.  

Marshall (1997) defined triangulation as the application of different methods, theories, 

investigators, samples, places, conditions of occurence and the levels of analysis to the 

study phenomenon. Similarly,  Denzin (1989b pp.237-241 cited in Flick, 2009)  made a 

list of types of triangulation thus: different datas, investigators, theories and 

methodological triangulations. This study chooses to triangulate through different datas 

from different participants in two geograghical locations. Data triangulation is defined 

as the use of different data sources, which should be distinguished from the use of 

different methods for producing data. Denzin suggests studying of phenomenon at 

different dates and places and from different persons. 

 Researcher also triangulates from theoretical and emperical literatures been analysed in 

the first and second Chapters of this thesis. Flick (2009) suggests the use of several 

forms of literature in a qualitative research which will enable us to contectualize, 

compare and generalize our findings. Similarly, Yin (1994, p.27) argued for the 

importance of theory in case studies as part of the design essential, whether the purpose 

of study is to develop or test theory. 

 

3.4.2 Characteritics of case studies 

Adelman et al (1980: 59-60) cited in Bassey (1999), mentioned some characteritics of 

case studies as follows: Case study data is strong in reality but difficult to organise, it 

allows generalisations either about an instance or from an intsance to a class,  the best 

case studies are capable of offering some support to alternative interpretations. Case 

studies are 'step of action', they begin in a world of action and contribute to it. Their 

insight may be directly interpreted and put to use. Sampling of a case is purposive and 

one case can lead to problem of generalisation (Flick, 2009). 

 



38 
 

3.4.3 Why the choice of case studies design? 

Researcher chose the case studies design because of it features that are suitable for this  

study. It was choosen because it will contributes to our in-depth knowledge of the topic 

under study – the vaious supporting teaching strategies for learners with learning 

difficulties. It allows researcher to retain coherent and meaningful characteristics of real 

- life circumtances e.g school performance or practice. It also enables researcher to deal 

with a full varieties of evidences, and it enables researcher to investigate and test rival 

explanations. It also enables researcher to make use of the previous theoretical 

proposition to guide in data collection and analysis, as the purpose of this study is to 

link theories to how they were been  practiced in schools (Yin, 2009) . 

Case study design often focuses on particular instances which are phenomena, unit of 

analysis, case and focus.  Therefore, in this research we have: 

Phenomenon being the supporting strategies. 

Focus on the learners with learning difficulties. 

Cases are  Czech Republic and Scotland inclusive schools. 

Units of analysis are four inclusive classroom teachers in two inclusive schools in two 

different geographical backgrounds. That is, two teachers in each country. Units of 

analysis was referred to as level of abstraction at which researcher look for variability to 

synthesizes and compare data (Sage publications-www.sagepub.com/upmdata/48453-

ch_1.pdf).  

 

3.5 Procedures for data collection 

Pilot studies: - Researcher conducted a try-out interview questions witha colleagues to  

check its feasibility.  Yin (2009) views pilot study as helping investigator to refine their 

data collection, and to plan with respect to both the contents of the data and the 

procedures to be followed. Silverman stated that ''Its is often sensible to try out different 

styles of questioning prior to the main study'' p.197. He also mentioned some of the 

advantages of using pilot studies. Such as improvement in the interviewer's 

interviewing skills; changing of interviewing style; help researcher to find out whether 
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he/she will get substantial data from the informants and lastly, it is helpful to develop 

subsequent interviews schedules (Silverman, 2010). 

3.5.1 Source and sampling procedure 

The America Heritage College Dictionary (1993) defines  sample as ''a portion, piece, or 

segment that is representative of a whole p. 1206.'' Sampling is defined as ''an act, 

process, or technique of selecting an appropriate sample'' (p.1206). There are two 

methods of sample selection in research: 1.Random sampling i.e probabilistic sampling 

and 2. Non-random sampling or purposive sampling i.e non probabilistic sampling 

(Flick, 2009; Onwuegbuzie and Leech, 2007 & Collins, Onwuegbuzie and Jiao, 2007). 

Meanwhile, decision on the  selection of appropriate sample will depend greatly on the 

objective of the phenomena under study (Onwuegbuzie et al, 2004). If the objective of 

the study is to generalise  the finding  to a population, researcher should use random and 

large sample but if the aim of the reasearch is not to generalise but to obtain insights 

into phenomenon which is a case in qualitative research, the non random i.e purposive 

sample can be selected (Creswell, 2002). Meanwhile, since the objective of this study is 

not mainly to generalise but to obtain insight to the phenomenon, therefore, purposive 

sampling appoach is considered appropriate. Although at the later part, 

conclusion/generalisation is drawn from case-to-case transfer (Onwuegbuzi and Leech, 

2005a).  

 

3.5.2 Non-random or purposive Sampling 

Non-random sampling is the most common methods of sampling in qualitative research 

(Onwuegbuzie & Leech, 2007). It is a non-probabilistic sampling. Miles and Huberman 

(1994) identified different types of purposive sampling, among them are: Convenience 

sampling, Criterion sampling, Opportunistic sampling, Mixed purposive sampling, 

Quota sampling among others. Researcher chose to use Criterion sampling. 

Criterion Sampling: Here, participants for the study are selected base on the specific 

criteria. This sampling strategies is basically exploit ''for the purpose of quality 

assurance'' (Miles and Huberman, 1994, p.114).  
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This study based its criteria for selection of sample on the ideal of Morse (1998, p.73).  

Morse identifies some general criteria for a good informant which may serve as general 

criteria in selecting meaningful participants. According to Morse, the criteria are as 

follows: 

a The participants should have the neccessary knowledge and 

experience of the phenomenon in order to give appropriate answers 

to the research questions. This is why the researcher chose to use 

teachers in inclusive classrooms who have had at least 5 years of 

teaching experience.  

b The participants should have the ability to reject and to articulate. 

c They should have time to be asked or observed.  

d They should be ready to participate in the study. 

 

3.5.3 Selection of cases and samples 

Selection of cases and samples in this study is therefore based on purposive selection. 

Two inclusive schools who are ready to offer some of their time for the research are 

selected. Also, four teachers, two in each school are selected based on their year of 

experiences working in inclusive schools. Researcher asked for teachers with at least 5 

years of teaching experience in an inclusive classroom. This allows full details of their 

practices in supporting students with learning difficulties to be gathered.  Selection is 

also based on their readiness and williness to participate in the research.  Researcher 

prefers teachers in grade four and five, because this set of teachers are familiar with the 

learners with learning difficulties and they will be able to tell more about them than 

those in lower grade. 

 

3.5.4 Permission to the research field 

To get access to research field, researcher sought the approval of the gatekeepers, which 

in this case, are the head teachers in both schools. This is done in collaboration with my 

project supervisor at Charles University who provided introduction lettter in Appendix 4 

for permission to those schools selected. Homan, 2001 states that ''the entitlement to 

give or withhold consent is often assumed by gatekeepers such as Headteacher''.  After 

the approval of gatekeepers,  arrangement was made to consult the participants in order 
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for me to introduce myself and the aim of the research, and then fix the date for the 

interviews with the participants and the gatekeepers. 

 

3.6 Data analysis procedures 

Prior to the analysis of the data collected, researcher planned to applied Structured 

Laying Techniques (SLT) by Flick (2009). 

SLT is the process of transcribing interviewee's essential statements and present it to the 

participants so they can assess the contents, to check if the responses are well presented. 

If reverse is the case, the responses can be reformulated or eliminated or replaced by the 

interviwees, this is for the assurance of communicative validity (Flick, 2009). 

Resarcher then, chose to analyse the responses of the participants with the use of 

Hermeneutic  Approach to qualitative data analysis. The reason for using this method of 

analysis is due to the purpose of this study, which is to understand participants 

perceptions, experiences and practices of various ways they support learners with 

learning difficulties, and to use the theories and previous related research to interprete 

their meanings i.e. (Linking theories and practices). This method of qualitative data 

analysis will enable researcher to utilise subjective perspectives (theories and previous 

related studies) to make meaning of the participants responses clear, and to understand 

how those previous theories and preconceptions in previous research findings fit the 

participants responses. It will also help to discover true prejudice and false ones, just as 

it will enable the researcher to relate her own pre-existing experiences in teaching to 

participants responses. 

Douglas (2002, p.15) defined Hermeneutic Approach to qualitative data analysis as the 

theory of interpretation.  It is the relationship between researcher’s own pre-existing 

interpretations and the interpretations of the texts i.e. data gathered from the 

informants. 

This method of data analysis aids human understanding of the situation and 

understanding is achieved by iterating between the parts and the whole which they 

form. It suggests that prior knowledge, prejudice, prejudgement play important parts in 

our understanding and that we cannot understand a text unless we have some 
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understanding of the language (Myers, 2002).  Findings in Hernmeneutic approach 

claim to have greater validity (Flick, 2009). 

Gadamer (1975,  cited in Myers, 2002) stated that hermeneutics suggests understanding 

which involves interpretation. Interpretation means using one's own preconceptions to 

make meaning of the object clear.  The critical task of hermeneutics is to distinguish 

between true prejudices and false ones due to misunderstanding (Gadamer, 1976).   

Here the interpreter has the important task of judging between alternative explanations 

i.e. pre-conceptions and the text. 

 

3.6.1 Steps in Hermeneutics data analysis by Palterson & 

Williams (2002) 

a Using of numbering index to represent a meaning units from the transcript. 

Sentence numbering sequencially which serve as reference in locating and 

retrieving units of text. 

b Interpreter read the responses of the informants one /more times for 

familiarization and understanding of the responses content to begin coding. 

c Begin identifying and marking 'meaning units' i.e.segments of the responses that 

are comprehensive on their own/unit of interview that can be focused on 

separately within the transcript.  This requires careful and thoughtful reading of 

the text. 

d Analyst develop thematic labels under which individual meaning can be 

grouped. The meaning units are the actual statement from the informants and 

thematic labels represent researchers analysis concerning what the meaning units 

revealed regarding the phenomenon being studied.  In other words, thematic 

labels are interpretative of the language used by the inforrmants.  Language used 

by the informants is very important in hermeneutics analysis.  Prior 

conception/understanding about the phenomenon will help researcher to identify 

theme labels with language not directly used by the informants. One meaning 

unit may be coded into more than one thematic labels and it may be grouped 

together, differently under each thematic labels. Thematic label can be identified 

on the basis of the fore-structure or understanding developed through the 

ongoing research of existing literature or research goals. It could also be 



43 
 

identified by questions and themes used to develop the interview guide and the 

insight of the current study.  Multiple interpretation may co-exist. 

e Understanding and explaining the interrelationships among themes of the key 

features for holistic and insightful interpretation. 

f Writing a discussion of the interpretation that incorporate the empirical 

evidence. 

 

3.7 Quality in qualitative research 

According to Silverman (2010), there are two ways to check the quality in research 

conducted in a qualitative way thus: 

a The validity of the research  

b The reliablity of the research. 

 

3.7.1 The validity of the research 

Validity is decribed “as another word for truth” Silverman (2010). It is the genuineness 

of the critical investigation of all datas which greatly depends on the use of examples.  

 

I conducted this research, with the following validity qualities:  

i Face validity - researcher was able to have direct contact with the participants to 

understand their reaction while responding to the interview questions.  

ii There is validity in collection of many evidences, here, four evidences are 

collected from two different geographical and cultural locations.  

iii The original forms of the materials of responses of the participants are available. 

 

3.7.2 The reliability of the research 

Silverman (2010) refers to reliability in qualitative research as the degree of consistency  

with which instances are assigned to the same category by different observers or by the 

same observer on diffent occassions. Similarly, Kirk and Miller (1986 p. 20 in 

Silverman 2004) defined reliability as "the degree to which the finding is independent 

of accidental circumstances of the the research.  

 

This research is reliable because: 
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i The results I obtained through investigation are similar to the previous results of 

those who have conducted related research.  

ii It is consistent with Silverman (2004)’s ''Inter-coder reliability.'' The 

participants responses are presented exactly as they provided them, without 

modification.  

iii The Structured Layout Techniques (SLT) was carried out after data collection, 

to check the accuracy of the participants responses. This SLT is already 

explained above.  

 

3.8 Ethical considerations in research 

Zeni (2001) describes ethics as protection of human subjects and  a branch of 

philosophy that deals with decision about right or wrong.  It is a kind of moral to follow 

when carrying out reseach. It is also applies to code of conduct in reseach findings 

(Kimmel,1988, Newman & Brown, 1996 as cited in Zeni, 2001). 

3.8.1 Reasons for ethical consideration in research 

Silverman (2010) mentioned some of the ethical issues one should consider when 

conducting research. They are: 

a No harm should be done to the participants and their personalities should be 

protected.  

b Researcher should not be disappointed at the research field.  

c Researcher should try to know the condition of his/her participants ahead of 

time.  

d Researcher should think through, ahead of time, what research can offer the 

participants.  

e Good ethical practices produce better research findings.  

f Good ethical practices save researcher's time. 

g Good ethical practices enable participants to be informed of the details of the 

research. 

All of these ethical considerations are also supported by Homan (2001) and the British 

Education Research Association (BERA, 2011). 
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I have critically considered the followings: 

i Voluntary informed consent: this is an informed consent which is ''giving of 

information as much as possible about the research so that prospective 

participants can make an informed decision on their possible involvement'' 

(Silverman 2010 p.155). I presented the information to the participants with the 

aid of information sheet. I then explained to the participants the purpose and the 

nature of the research, the consequences of the research, their right to participate 

or not to participate and their right to opt-out of the research at anytime. So after 

the participants have obtained clear information, and  ready and happy to 

volunteer,  I  then asked them to sign the consent form for documentation. 

ii Privacy and confidentiality: Confidentiality of information supplied by the 

participants and their anonymities must be respected (Silverman, 2010). I will 

protect the identities, statuses and responses of the participants by keeping the 

documents save where third party will not be able to access. I have also followed 

anonymity procedure by changing the real names of the participants. This is 

especially because the participants did not sign an agreement that their names 

and identities could be disclosed. 

iii Openness and Disclosure: I avoided deception and disguise, as opening up to the 

participants is an important ethical consideration. It is my responsibilities as a 

researcher to make known to the participants of any unexpected harm/damage 

that may occur during the research, although in this case, there was no harm at 

all, to disclose to the particapants. 

iv Researching in 'strange' culture:  Since this research was conducted in countries 

different from researcher's country, I respected the culture of the places and their 

languages. 
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CHAPTER FOUR 

 

DATA ANAYLYSIS AND INTERPRETATION 

 

4.0 Introduction 

This chapter presents the responses obtained from the interviews conducted in two 

inclusive primary schools, each at different cultural and geographical locations -  the 

Czech Republic and Scotland.  Various supporting teaching strategies in facilitating 

instruction for learners with learning difficulties in an inclusive classroom were 

investigated. Hermeneutics data analysis method, discussed in Chapter 3, is used to 

develop themes from the participants responses. This chapter also offer critical analysis 

to explain the interrelationships among the themes developed. It presents interpretation 

and discussion of the results of the empirical investigations, backing these up with the 

theories, related previous works in the literature and the backgrounds of the study in the 

early chapters. Lastly, researcher looks for variability in responses from the two 

countries in order to synthesize and compare the data. This serves as triangulation in 

case study research. All of these help in arriving at the general conclusions on effective 

supporting strategies for learners with learning difficulties in an inclusive classroom. 

 

4.1 Czech  School : Data Analysis and Interpretation 

4.1.1 Participants Knowledge and experience. 

This is referenced to Apendix 1.1 
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 M B 

Teaching Experience 12years 15years 

In-service Training Twice a year Twice a year 

Total number of students 74-75 75 

Number of student with difficulties 15-20% No serious difficulties 

 Table 4.1: Summary of the participants personal information at Czech Republic 

 inclusive school  

 

It could be seen from Table 4.1 that both participants have adequate teaching experience in 

an inclusive school and they always attend on-the-job-training. This continually equip 

themto be able to support and meet the needs of their students as well as to handle 

psychological problems of any of their student. This implies that they have required 

knowledge to supply answers to the interview questions.  Florian (2001 ) laid more 

emphasis on the in-service training of  teachers in order to improve their pedagogical skills 

of effective teaching. Likewise, Special Education across Europe (2003 p.78) stated that 

teacher training is an essential prerequisite for inclusion. Moreover, the number of those 

learners experiencing difficulties in first grade schools is more, compared to those students 

in second grade.The reason behind this is because those students in the second grade had 

received adequate and appropriate support in their lower classes, which has reduced the 

level of their learning difficulties to minimal level.  This is the confirmation of a statement 

made by Selly (1999) that if learners can develop social constructivism skills early in their 

education, they have likelihood of coping better with whatever learning they do. 

 

4.1.2 Themes emerged from the responses of the Czech 

Republic participants 

 

 The participants transcript in the Apendices 1.2 and 1.3 was read several times and 

the numbering index was used to represent the meaning units, from the participants 
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language. Then the thematic label, in the Table 4.2, was developed. This enhances 

categorisation of individual meaning. 

 

Teachers knowledge and experience 

Diagnostic 

Special Educational Plan 

Differentiation 

Modification of general curriculum/ Curriculum flexibility 

Encouragement 

Concrete materials: computer, pictures, work sheet. 

Collaboration among teaching staff,  professionals and parents/carer 

Various teaching methods: dictation/fill in the gaps, given of examples/structure to follow 

/demonstration, smaller group for English Language, reading window. 

Breaking task into smaller manageable parts 

Learners peer support is effective for all learners, not only those with learning difficulties 

No disadvantages of using Learners peer support. 

 Table 4.2: Thematic label developed from participants language at Czech Republic 

 inclusive school  

 

 

4.2 Scotland School - Data Analysis and Interpretation 

      Participants Knowledge and experience 

 This is referenced to Apendix 2.1 

 E A 
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Teaching experience in inclusive 

school 

30 18 

In-service training 3 to 4 times a year 3 to 4 times a year 

No of students in the classroom 25 25 

No of students experiencing 

difficulties 

No estimation. It keeps on 

fluctuating. 

No estimation. It keeps on 

fluctuating. 

Table 4.3: Summary of the participants personal information at Scotland inclusive school  

 

Table 4.3 shows that the two participants have adequate teaching experiences in an 

inclusive classroom and they regularly attend in-services training which equip them 

further on the job. It also shows that the number of learners experiencing difficulties  

cannot be estimated as it keeps on fluctuating based on the circumstances of their 

learners. The implication of this information are: that the teachers have to be versatile 

and vigilant to identify the changing learning difficulties in the students. They should be 

familiar with their students in order to identify any trait of learning difficulties and to be 

able to give appropriate support when needed. 

 

4.2.1 Themes emerged from the responses of  Scotland 

participants 

 

Just as done with the responses given by Czech's participants, the transcript in Apendix 

2.2 and 2.3 was read several times and the numbering index was used to represent the 

meaning units from the participants language. Thematic label in Table 4.4 was 

developed, under which individual meaning can be categorised. 
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Techers knowledge and experience 

Assessments 

Individual Educational plan 

Collaboration with professionals 

Differentiation 

Flexibility in curriculum 

Concrete objects- pictures, visual stories, white board. 

Use of various teaching methods such :Demonstration/given examples, repetition, special  

instruction, small group instruction, mixed abilities work, visual stories, social stories, 

sign language (body and hands demonstration), eye contact, peer support, teachers 

dialogue, tracking the progress of learners by ongoing assessment, one to one support, 

read write ink, fresh start etc 

Breaking tasks into small manageable parts 

Positive effects of learners peer support 

Negative effects of learners peer support 

Table 4.4: Thematic label developed from participants language at Scotland inclusive 

school  

 

4.3 Critical analysis to explain the interrelationships among themes 

developed  in both inclusive schools responses 

The responses in both schools are similar, so the themes developed in both schools have 

only one difference. Therefore, researcher chooses to explain the interrelationships 

among the themes together. 
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4.3.1 Supporting teaching strategies 

Looking at the main interview question 1: Could you please tell me various supporting 

strategies you use in facilitating instruction for learners with learning difficulties in your 

classroom? 

Scottish school: ''We collaborate with different  professionals, it may be speech 

therapists for examples etc.  They provide a programmme for teachers to follow, they 

come to school to implement it and school take over. For example if a child has concern 

with learning during nursery period, we will make contact with the proffessional in the 

field of that concern for assessement and they will provide guidiance on how teacher 

can handle  it'' 

Czech school:''Maybe, the first thing, usually children went to the psychologist for 

diagnosis, when he/she is 6-7years for diagnosis then after diagnosis we make 

individual Educational plan, if it is not so serious, all teachers know about it'',  

 

4.3.1.1 Theme I : Diagnostic/Assessment 

The above participants languages indicate that Diagnostic/Assesment was developed. 

Scotland school mentioned the term  ''Diagnostic'' while Czech school mentioned 

''Assessment.''I assume both terms have the same interpretation or they are sometimes 

used interchangeably or simultaneously . Diagnostic is an assessment that ''helps 

identify specific learning strengths and needs, and usually follows an initial assessment 

at the beginning of a learning programme, where there is an indication of the need for 

further, more detailed assessment. It is related to specific skills needed for tasks. The 

diagnostic information can be included in the learner's individual learning plan (ILP). It 

is recommended that diagnostic assessment is conducted by the specialist teachers of 

literacy, language or numeracy''  

(http://rwp.excellencegateway.org.uk/Diagnostic%20Assessment/). 

 

Both schools responded to the interview questions by making it clear that the kind of 

support each learner receive will depend greatly on the level of difficulty revealed 

through diagnostic result from the Psychologist. From the Czech school,  at the age of 

six or seven depending on their readiness, the child will have to visit psychologist at the 

special pedagogical centre for diagnosis, in other to detect the ability and needs of such 
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child.If the child is having a serious difficulties; special or Individual Educational Plan 

(IEP) will be prepared by the professional in collaboration with the teachers. But 

children with no serious difficulties have no IEP, however teachers know about it and 

they render support wherever is necessary.  Scotland school explained that, if they 

noticed any concern with a child they send such child to  psychologist, and after the 

assessment, they will decide if there is need for IEP.If the IEP is prepared, psychologist 

come to school to implement and then teacher take over.  Here, I can observe the 

importance of the schools collaborating with psychologist, in order to diagnose and 

assess the needs of the strengths and needs of the students in order to prepare 

appropriate support for them. 

 

4.3.1.2 Theme II :  Special or Individual Educational plan (IEP) 

Both schools responded that they use IEP to support their students 

Czech school : ''We have special educational plan for individual child with learning 

difficulty, for the main subjects, e.g. languages, science, mathematics and physical 

education (because some children have physical disabilities). But special educational 

plan is not for subject like music. Individual plan is designed by special pedagogical 

centre (SPC) based on the child's need and ability.  It is not for all learners with 

learning difficulties but for those who have serious difficulties. Individual educational 

plan depend on the measure of the difficulties''. 

Scottish school :  ''We also support with Individual Education Plan (IEP), we 

collaborate with different  professionals........'' 

IEP is a plan designed for learners who need special support as a result of disabilities or  

learning difficulties, to help them get the best out of their education. It is the 

formulation of the curriculum that learner should be taught, it contains the goals, 

provisions and the outcomes, teaching strategies to be used by the teachers and the 

progress attained at every stage of the implementation.  It was revealed that IEP is for 

those learners with serious difficulties such as autism  and mental problems.  They 

stated further that, if the difficulties are not so serious, the teacher in charge needs to 

know about it so as to render appropriate support when needed. I infer that the support 

offered are needs - dependent. This I think is a good idea not to over or under support.  

However, teachers need to be properly trained in other to be able to implement the plan 

successfully in order to accomplish the targeted objectives, and to be able to render 

adequate and appropriate support for those learners who may need support without IEP. 
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4.3.1.3 Theme III : Differentiation/Modification 

This is defined as the modification of three components of learning instruction which 

are: (i) curriculum contents, (ii) teaching methods or process of teaching and (iii) 

product/task (O'Brien and Guiney 2001).Differentiation was refered to wide variety of 

teachingtechniques that are used by educators to instruct a diverse group of learners 

with diverse learning needs in thesame classroom or learning environment. They are 

used to help students improve their learning and understanding from where it is, to 

where it should be (The Glosary of Education Reform 2014).  

 

(i) Modification of General Curriculum Contents 

 

In the second question:  Could you please explain how you support Learners with 

learning difficulties regarding general curriculum contents? 

 

Czech school : ''We are careful not to spoil our children with too much support, we 

encourage them as much as possible to do the same thing with their peers because some 

may want to totally depend on the support without striving to work independently. 

Usually, when they do not have mental disabilities, they do have the same curriculum 

but children with autism,  for example, in mathematics do extra things when we know it 

is difficult, or reduce curriculum'' 

Scottish school :   ''A bit of both teaching thesame contents and sometimes modified 

base on the perceived abilities of our children, we try to challenge them a bit by 

teaching all our students thesame contents but sometimes we break it or reduce it base 

on their abilities because we dont want to cause anxiety for them. Even, sometimes 

when we teach general curriculum contents to all our students, we can still render one 

to one support for those experiencing difficulties for better outcome, may be 

demonstration or given of examples''. 

 

Both schools responded that they tried to teach general curriculum contents to all 

learners but sometimes slightly modified base on the abilities and needs of each 

learners. Scotland school made it known that they want to challenge them a bit; while 

Czech school said they were taking caution not to spoil the students with too much 

support, so they don't totally rely on it. Even sometimes, when they teach the same 

curriculum contents, teachers still render one-one support, demonstration and giving 
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ofexamples . This implies that, there is need to challenge learners with learning 

difficulties by teaching them general curriculum contents but if teachers perceive any 

difficulty in learners understanding, they should give support or try to modified the 

contents to suit learners' abilities which  is making. This is the essence ofcurriculum 

flexibility for learners to benefit. 

 

(ii) Modification of Teaching Methods or Process of Teaching 

 

In the third question : Could you explain how you present the teaching or do you use 

thesame process/methods for all learners? 

 

Czech school : ''................. if it is writing problem, they don't need to write much, there 

is work sheet that has words with gaps, when we dictate for the rest of the class we use 

work sheet with gaps for those experiencing writing difficulties, we ask them to write the 

missing letters. I don't know if you know about Czech grammar with special character ''. 

''We have special lessons  1-2 in a week, they have normal time table''. ''In reading- we 

use special materials, special activities.  Computer programme to support our children 

with learning difficulties. one computer lesson every week.'' 

 

Scottish school : ''Hmm....... we use different teaching methods to make sure our 

students undertand the lesson, we must find a way of meeting their needs, that is our 

job. We sometimes use small group instruction, one-to-one support, mixed abilities, we 

use visual time like using pictures of something  to go along, we also use social stories 

or visual stories, we use very many of methods depending on the situation and the 

learning types.'' 

''We also use signs language, eye contact, get to the child to repeat words, given  

special instruction, we as well use peer support, this is very good methods for all our 

children, It may be children of the same age supporting one another, we sometimes ask 

older students in the higher class to support the younger ones  for example in reading, it 

makes them feel good, we use teacher dialogue, simple feedback and many others.'' 

 

When a Scottish participant mentioned "sign language'' among the methods, researcher 

asked if they have those with hearing problems and participant responded: ''No we use 

sign languge to demonstrate what we are saying orally, it is body and hands 

demonstration, it is really an effective teaching method. We make use of white board, all 
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students like this and we do on going assessment to see if our students are making 

progress. Last few years we have been doing assessment, tracking the students progress 

and  sure that the things are working'' 

 

Both schools responded that they use various teaching methods to support those learners 

experiencing difficulties for better understanding of information and ideas. This implies 

that different teaching methods can be use to support those learners experiencing 

difficulties but it will required teachers having adequate pedagogical skills in order to 

find appropriate method and to be able to utilize it effectively. The participants also 

mentioned the use of concrete objectswhich could be seen and/or touch to facilitate 

learning for learners with learning difficulties. Such concrete objects includepictures, 

visual stories, computer, smart board, worksheets etc. 

 

(iii) Modificationof Product/Task. 

 

In the fourth question:  Could you tell me how you support as regards the task  given to 

learners with learning difficulties or do you give the same task to all learners? 

Czech school : ''We give special tasks, special exercises, less work than their peers; We 

specially structured the task and the structure they should follow; One task divided into 

several parts; Test/ examination divided into several parts not always the same; 

Sometimes modified test depending on the measure of the child's difficulties''.  

Scottish school :  'The task given is depend on the contents being taught, if the child 

was able to learned from general curriculum, we will give task to meet the standard and 

if there was an amended with general contents we give task to suit the learning 

experiences, we use differentiated work, for those that are more able  and those that are 

less able, we have two outcomes for one teacher'' 

Both schools responded that, the task given depends on the contents being taught. If the 

curriculum content is differentiated, then the tasks will as well be diffrentiated. They 

differentiate tasks among more-able and less-able learners based on their abilities. This 

process does not cause boredom or anxiety for learners,  and it also enhances success.  
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4.3.1.4 Theme IV : Collaboration with other Professionals and 

Parents/Carers 

Scottish school :  ''...........we collaborate with different  professionals. It may be speech 

therapists, for example. They provide a programmme for teachers to follow, they come 

to school to implement it and school take over...........'' 

Czech school : ''We have special pedagogical centre (SPC), which give advice to 

teachers on the kind of support to render for each child. Students are recommended to 

go to specialist for investigation/diagnostic; teachers and parents meet with  SPC  twice 

in a school year. We talk about the child's progress in school, and the area to support 

such child further. Parents also decide on where to educate their children either 

mainstream or special school.'' 

Collaboration refers to joint or partnership work of two or more people or groups to 

achieve a common goal. We could see that both schools work in collaboration with 

professionals, to determine proper ways to support their learners. Czech school also 

mention collaboration of the school staff with professionals and parents.  

 

4.3.1.5 Theme V: Learners Peer Support/ Collaboration among 

students 

 

In the fifth question- Do you use learners peer support strategies in your classroom? 

 

Czech school : ''Yes, we use it for all children not only for those with difficulties. It 

means learning from children of the same age'' 

Scottish school : Researcher ignored this question because participants have been 

talking about it ''................. we as well use peer support, this is very good methods for 

all our children, It may be children of the same age supporting one another, we 

sometimes ask older students in the higher clas to support the younger ones  for 

example in reading, it makes them feel good..............'' 

 

Research revealed that learners peer support is being used and is really effective in both 

schools.  Valerien (1991, p.36) defined Peer Tutoring as a ''respirocal instruction, 
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whereby learners teach one another and the more-able among them acting as teachers 

for those who are less-able, while people who are acting as a teacher instruct themselves 

as they teach.'' 

 

4.3.1.6 Theme VI:Positive effects of  learners peer support 

In the sixth question: Could you please tell me benefits of using Learners peer support  

on learners with Learning difficulties? 

 

Czech school: ''Collaborative learning make learners more courageous,  more self-

confident, learners are more brave, they feel safe so they can think properly. They are 

paralysed without their peers. We have a say in Czech Republic that,more heads know 

more''. It means more ideas with more people, different point of views. It makes them 

have more fun, they like it and enjoyed it, they communicate more time. We do not ask 

learners without difficulties to support those with difficulties but we ask them to 

collaborate and they always agree.'' 

 

Scottish school : ''Peer support is benefits for all students. It builds their confidence, it 

is easy for students to take new learning, we change the peer often because we want 

them to meet with one another; We always take causion on how we present this, we ask  

student if they are able to transfer their skills to someone else, we call it transferable 

skills instead of peer support. The students feel good to do it. Peer support also helps 

students communication, it helps them to speak loud, it helps making friends and feeling 

that everybody is thesame; It is very  effective but not only for those experiencing 

difficulties but all learners in particular, it builds learners relationship and interaction 

and they are able to share ideas when they are together; It is effective because children 

know better when they learn within the group, they are able to question themself to 

increase thier understand than when teacher is teaching the whole class.'' 

 

Both schools responded that learners peer support is very effective for all learners, not 

only for those that are experiencing difficulties. They were able to mention some of the 

benefits of using learners peer support but they have different ways of presenting it. 

Czech school use ''collaborative work'' while scottish school use ''transferability of 

skills.'' 
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4.3.1.7 Theme VII:Negative effects of  learners  peer support 

In the seventh question- What are the negative effects of coperative learning on learners 

with learning difficulties?   

 

Scottish shool : ''When you asked a child to support another child, it may seems that 

such student is being labelled or stigmatised. Sometimes the students depend totally on 

the support, we need to balance it, not to over used or under used the support'' 

 

Czech school : ''You don't have to use it every time. You have to think of when to use it 

to make it effective'' 

 

Czech school responded that, it has no negative effect unless it is not used at the right 

time while Scotland made mention of both positive and negative effects.  

 

4.3.1.8 Theme VIII: Encouragement 

The dictionary meaning of 'encouragement' is to give support, confidence, advice, hope 

to someone. The  encouragement is the only different theme from both schools. Czech 

school stated that:  ''we give them a lots of encouragement...............'' This means that 

another strategy teachers can use to support those learners experiencing difficulties is to 

give them words of encouragement  that will motivate them to learn better. I agreed 

with them because this category of students need every encouragement for them to 

succeed, as they usually feel discouraged whenever they make unsuccessful attempts at 

learning. So they need to be geared up with good words to give them hope in life. 

 

4.3.2 Discussion of the Results 

 

Teachersuse various strategies to support learners with learning difficulties in an 

inclusive classrooms in order to enhance their learning experience. The themes 

discussed above were developed from participants responses in both schools.These 

themed strategies are further discussed below, in line with the available literatures, as 

reviewed in Chapters 1 and 2.  
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4.3.2.1 Teachers knowledge and experiences  

The  research findings revealed that all the participants have adequate knowledge and 

teaching experiences to support those learners experiencing difficulties in their 

classrooms. It also shows that they attend different types of in-service training 

professional development, such as  knowledge updating, confidence and competence 

building,  equip them to effectively support and meet the needs and challenges of their 

learners. This is in line with Forlin (2001), cited in Rouse & Florian(2012), who argued 

that barriers to inclusion are exacerbated by inadequate preparation of teachers, 

particularly in the area of special needs and working in inclusive classroom. Florian 

(1998) also suggeted that teachers need knowlegde about learning difficulties and need 

to be skilled in using specific instructional methods. 

 

4.3.2.2 Diagnostic/Assessment 

Research finding revealed that diagnostic assessment is the prerequisite to rendering of 

support. This will help to determine specific learning strengths and needs so that 

appropriate and adequate provision can be made to meet the needs. It will also helps not 

to under or over utilised the support so as not to exarcerbate the condition of such 

learner. This idea is corroborated with Wood (2001), who asserts that instructional 

support should be based on individual potential. Meanwhile,I observe that it is only 

through diagnostic assessment that we can identify potential of individual learner and 

make appropriate and adequate provision.  Cambourne (2001) argued that, if the 

scaffold provided is inadequate, insufficient, narrow or inappropriate, the novice will be 

denied the information necessary to improve performance. Therefore, in order to make 

appropriate and adequate provision and support, diagnostic assessment is necessary. 

4.3.2.3 Individual Educational Plan (IEP) 

Research findings made it known that, IEP is an effective plan to be used for learners, 

most especially those learners with serious difficulties such as autism and children with 

mental problems. IEP brings the general curriculum down to their level of 

understanding, it contains the targeted ojectives, and various effective teaching and 

supporting strategies in order to achieve the objectives.  It helps in monitoring the 

progress of such learner among others.  I think the IEP is similar to what UNESCO 
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(1994) refered to as ''a child centered pedagogy'' as one of the effective ways of 

responding to vary needs of all learners in inclusive school. 

 

4.3.2.4 Differentiation 

According to O'Brien and Guiney (2001),  differentiation is the adaptation or 

modification of the curriculum content, teaching strategies and instructional materials 

to meet specific needs and abilities of learners. Heacos (2012) describes differentiation 

situation as any moment you render a learner extra support, more time, or a modified 

assignment.  Similarly, Carter (2007) describes differentiation as a set of principles that 

enable teachers to meet the broad range of readiness, interests, abilities talents and skills 

in the classroom.The following terms were raised by the participants in both schools 

thus: curriculum flexibility, using various teaching methods and tasks modification, 

breaking tasks into smaller manageable parts. They made it known that they always try 

to challenge their students with learning difficulties by teaching general curriculum 

contents to all students but it sometimes does not work because of the varying needs and 

abilities of their learners.  So they try to make curriculum flexible for all learners to 

have access to learning. They also revealed that different teaching methods are being 

used in order to support those experiencing difficulties  such as extra time, special  

instruction, small group instruction, peer support, demonstration, repetition and many 

more. Research also revealed that tasks or assignments are also being modified, broken 

down into small manageable part depending on individual learner ability, so as not to 

cause boredom or anxiety. Turner (2011) argued that for differentiation to be effective, 

teacher requires the knowlegde and understanding of the capabilities and limitations of 

each child in the classroom; and when differentiating instruction teachers need to focus 

on the core knowlegde/key concept of each subject area (Tomlinson, 1995, Tomlinson, 

1999, & Heacos, 2012).  Therefore teachers require adequate pedagocial skills in order 

to differentiate instruction effectively. Turner (2011,  p.106) further asserts that  

''breaking down a task into steps may make the teaching process slow and lengthy but 

this has to be compared with the length of time, the frustration and boredom of pusuing 

a task that would otherwise prove too difficult''. This means breaking down of task may 

demand extra time to accomplish but it will prevent anxiety and frustration in learners. 

Although, there are lots of arguments on the concept of differentiation in inclusive 

schools, some researchers argued that inclusive education is about equality  and any 

form of differentiation is discrimination.  But I will argued that diffentiation is a process 
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towards supporting diverse learners to get to the expected position and it is temporal 

(i.e. not an end in itself). The Glossary of Education Reform (2014) says: ''supportive 

strategies are incrementally removed when they are no longer needed". This is in line 

with Vygostky assumption of interpsychological tranformation into intrapsychological,  

whereby the learner does not need any form of assistance any longer. 

 

4.3.2.5 Use of concrete objects 

Research findings showed that teachers also make use of concrete objects in supporting 

learners with learning difficulties in inclusive classroom such as pictures, visual stories, 

computer, work sheets, signs language etc. These concrete objects  are what Sharpe 

(2006) refers to as ''Multimodal scaffoding strategies''. He refered to multimodal 

scaffoding strategies  as those supports provided through the use of visual aids such as 

maps, diagrams, pictures and gestural and actional cues. This is thesame with 

Vygostky (1978) idea of the use of psychological tools to facilitate learning. This 

psychological tools is among common conceptions of Zone of Proximal Development 

(ZPD). Kozulin (1998) described psychological tools as those symbolic artifacts-signs, 

symbols, texts, formulae, graphic- symbolic devices that help individuals master their 

own natural psychological functions of perception, memory, attention and so on. 

Vygostsky viewed that, learners can acquire cognitive learning through provision of 

psychological tools that can shape their general domain to specific cognitive function 

(in Kozulin, 2003). He also asserts that psychological tools tranform the unmediated 

interaction of the human being into mediated interaction. Fosnot and Perry (2005) stated 

that children need to obtain the mental ability to think about and also need real objects 

in addition.  The use of psychological tools is a possible ways of making education 

more adjusted to the needs of teaching, thinking and creative problem solving 

(Kozulin,1998) and its acquistion requires guided experience, and the types to be used 

depend  on the goals of a given community (Kozulin, 2003).  

 

4.3.2.6 Collaboration 

Research revealed that collaboration of teachers with other professionals such as 

psychologists, and with the parents of children experiencing learning difficulties has 

great impact in supporting learners in their learning. This is among UNESCO 
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requirements from schools in order to respond effectively to varying needs of the 

students (UNESCO 1994).  Dyson & Gains (1995, in Skidmore 1999) also mentioned 

theneed for strong concensus among school staffers in respect of special provision. 

 

4.3.2.7 Encouragement 

One of the schools interviewed made it known that encouraging learners with learning 

difficulties plays important role in their learning. In the Westwood compedium of 

effective teaching strategies in an inclusive classroom, reinforcement through 

descriptive praise and encouragemt was highted among the strategies. Likewise, giving 

immediate feedbacks and lots of encouragements were also mentioned by Carter(2007).  

 

4.3.2.8 Learners peer support 

Learners peer support is one of the supporting strategies teacher use to support those 

learners experiencing difficulties. Both schools made me understand that they use it and 

it is very effective but they are very careful in the way they present it to their students. 

They prefered to say ''learners collaboration'' and ''trasfer skills'' in Czech Republic 

and Scotland respectively. The reasons behind this is not to make more capable learners 

feel they know best or for less capable learners to feelridiculed. Learners peer support is 

one of the common conceptions  of Vygotsky Zone of Proximal development 

(Vygotsky, 1978). Vygostsky laid emphasis on  the collaboration of less capable 

learners with more capable where by, more compitent learners help the less comptient 

ones accomplishing the task that seems too difficult . Vygostky proved that ''what the 

child is able to do in collaboration today, will be what will be able to do independently 

tomorrow'' (Vygotsky, 1978). It means the interpesonal will be transformed into 

intrapersonal one. This implies that peer support is not an end in itself but the process 

towards attaining independency. 

 

4.3.2.9 Positive effects of learners peer support on learners with 

learning difficulties 

Research revealed that learners peer support is an effective supporting teaching 

strategies for all learners.  It had been proved by previous researchers that the concept of 
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learners peer support is an effective strategy that is suitable for range of subject areas, 

for different age groups, ability levels and different cultural backgrounds ( Vygostky, 

1978, LI, M.P, & Lam, 2005-2013).   Participants highlighted some of the advantages 

learners can derive from using it: ''it makes them more courageous, more self confident, 

more brave, feeling safe, they are able to think properly, they can be paralysed without 

their peers, they get more ideas with more people, get different points of views, they 

have more fun, they like it, they enjoyed it, they communicate more time and they are 

able to speak louder, it helps in taking new learning.'' 

These highlighted benefits are similar to the result of previous researches on the effects 

of learners peer support.  For example, in LI, M.P and Lam, B. H (2005-2013). 

However, participants made it know that, this method cannot be used every time and for 

every subject, that teachers have to think of appropriate time to use it and also think of 

suitable activities. Teacher also need to know how to present this so as prevent negative 

feelings in the students.  Czech school said they preferred to say ''collaborative work'',  

while Scotland said they use the word ''transfer skill.'' They either ask students to work 

together or ask more able student if he/she is able to transfer skills acquired. Research 

revealed that learners are always happy to do it. It had earlier beendiscovered that the 

reactions of students without learning difficulties who are involved in supporting those 

with learning difficulties are highly significant ( Keyes & Brandon, 2011).  

 

4.3.2.10 Negative effects of learners peer support on learners with 

learning difficulties 

 In Czech school, they think learners peer support have no disadvantages once it is used 

at the appropriate time. Scottish school highlited two demerits of using it. One, it may 

end up in labelling the learners. Two, learners with learning difficulties may also want 

to totally depend on the support given by their peers. However, the only disadvantages 

found in the previous research is that,  more able peer may end up in doing the task 

alone while the rest of the group are just observing. This is similar with one of the 

negative effects mentioned by the Scottish school. It has been suggested to teachers to 

carefully monitor the progess of all learners, because benefits for some students are very 

little. Moreover, students role should be defined and monitored in group instruction so 

as to ensure they  all participate (Vaughn, Klingne and Bryant 2001).  Likewise, 
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Steedly, Dragoo & Luke (2008) stated that teachers should switch students roles, 

whereby a student tutor becomes tutee. I will conclude by saying that, effective use of 

this strategies required appropriate presentation, choice of suitable activities, use at the 

right time, which implies that teachers need to have adequate skills in this regard to 

achieve success while using it. 

 

4.3.3 Variability from the two schools responses 

This part looks for the variationsin the responses obtained from the two countries, to 

compare the data, which serves as triangulation in case study research. Although, the 

aim of the study is not really to compare data but to have indepth knowledge of how 

teachers support learners with learning difficulties in an inclusive classsroom in both 

countries. 

 

Variability may be defined as the level at which these data points differ from each other. 

Based on the analysis and interpretation of the two sets of data, it is obvious that both 

countries have in common a lots of supporting strategies for learners with learning 

difficulties. The similarities include: adequate knowledge and experience in supporting 

learners, use of diagnostic assessment, collaboration with professionals, flexibility in 

curriculum, use of various teaching methods, modification of task based on learners 

abilities and needs,  use of concrete objects, use of IEP, and the use of learners peer 

support in their classroom. Although they are both European countries and they follow 

the same education rules, but there are little differences in the terminologies and the 

responsesprovided as highlighted in Table 4.5 below.  
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Scotland UK Czech Republic Researcher's comments 

Teachers have 3-4 

in-service training 

in a year. 

Teachers have 2-3 in-

services training in a 

year. 

In-service training of teachers is quiet 

important for their profesional 

development. This means more in-

service trainin skills to support learners. 

Use the word 

Assessment. 

Use the word 

Diagnostic. 

They both means thesame things, often 

used together or interchangably. 

Presentation of 

learners peer 

support as 

''Transfer skills''. 

Presntation of learners 

peer support as 

''Collaborative work''. 

The idea behind this is to avoid 

labelling those learners that are 

receiving the support. 

Mentioned quiet a 

lots of various 

teaching methods. 

Mentioned few 

teaching methods. 

Researcher perceived that this may be 

due to the language barrier or being 

concious of time. 

Mentioned some 

negative effects of 

learners peer 

support. 

None negative effects 

of learners peer 

support was 

mentioned. 

Negative effect of learners peer support 

mentioned give enlightment on the need 

to be cautious while using learners peer 

supports 

None The word 

''Encouragement" was 

mentioned as one of 

the effective 

supporting strategies 

Encouragement of learners experiencing 

difficulties in schools is very important 

and this will give them hope that they 

can still succeed in life and not to give 

up of 

schooling. 

Table 4.5: Slight differences in the interview responses obtained from Scottish and Czech 

schools. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

 

5.0 Summary 

This Chapter presents the summary of the whole study, conclusion derived from the 

findings and recommendations for relevant stakeholders. This study was designed to 

understand, from teachers perspectives, experiences and practices, various  strategies 

teachers use to support learners with learning difficulties, and the effects  of learners' 

peer support/collaboration in facilitating instruction among learners in an inclusive 

classroom. The study meant to link both theories of  Zone of Proximal Development, 

and Scaffolding to classroom practices, to investigate their utilisation and effectiveness 

in teaching and learning. Therefore, critical analysis of the above theories was presented 

in chapter two. This study will enable researcher and other readers of this research to 

determine various effective strategies in supporting learners with learning difficulties  in 

an inclusive classroom for better achievement.   

 

The study was guided by the main question : What are supporting teaching strategies 

used to facilitate instruction for learners with learning difficulties? The sub-questions 

for the study are: 

 What are the strategies teachers use in  supporting learners with learning 

difficulties in an inclusive classroom? 

 

 What are the understanding of teachers about their support and learners' peer 

support in an inclusive classroom? 

 

 What are the effects of using learners' peer support in facilitating instruction for 

leaners with learning difficulties in an inclusive classroom?  

 

The study adopted qualitative research approach with  case study design. Two inclusive 

primary schools were purposivelysampled in two different geographical and cultural 

backgrounds (Scotland and Czech Republic inclusive schools).This gave room for 
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indepth understanding and triangulation, so as to draw general conclusion on effective 

supporting strategies for learners with learning difficulties in an inclusive classroom. 

Four teachers, two in each school, were interviewed. Data were gardered with semi-

standardised-open-ended interview and then analysed with Hermeneutics approach to 

qualitative data analysis (Palterson & Williams, 2002).The perspectives procured from 

the theories that had been critically analysed in the literature was utilised in discusion of 

the findings. The presentation, analysis, interpretations, and discusion of the result were 

carried out in Chapter four. 

 

5.1 Conclusions 

 

It was revealed from the investigation that teachers often attend in-service training to 

upgrade their teaching skills in order to effectively support and meet the diverse needs 

of their students in an inclusive classroom. It was also observed that ''diagnostic 

assessment'' is the prerequsite to rendering of support. It means those learners 

experiencing difficulties first need to be assessed in order to know the level of their 

difficulties so as to know measure of support to be given. This will help avoid 

inadequate-support, which will be unsuccessful;  or unnecessary over-support, where 

the learners will be spoiled with support.The above led to the next finding,  which is 

school collaboration with other professionals for assessment and any neccessary 

assistance like formulation of Individual Educational Plan (IEP). Professional come to 

school to implement the IEP before handing over to the teachers to continue for those 

learners with serious difficulties. It was also revealed that to be able to support those 

learners experiencing difficulties, collaborations with the parents and carers of the 

learners are considered paramount.Moreover, research revealed that to support learners 

with learning difficulties, differentiation of three components of instruction is 

neccessary i.e. differentiation of general curriculum contents, teaching methods, and 

differentiation of tasks based on learners abilities and  learning needs. Participants made 

it known that they use variety of ways to supportthose experiencing difficulties to 

explore and understand the curriculum contents.  They use variety of sense-making 

activities or process by which learners can come to understand and own information and 

ideas. They use variety of ways in which learners can demonstrate or exhibit what they 

have learned.  As described in the literature, Scaffolding strategies was discribed to 
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mean differentiation, this implies that Scaffolding theory is still in line with classroom 

practice. 

 

The research also revealed that concrete objects, as used both in Scotland and Czech 

Republic. are essential materials for supporting learners with learning difficulties in 

inclusive classroom. This has earlier been be proved effective in the Vygotsky theory. 

According to the participants from Czech Republic, the use of word of encourangement 

for learners with learning difficultiesgoes a long way in supporting learners with 

learning difficulties, in order for the to continue learning and to be successful in life. 

 

Lastly. we could see from the research findings that all the participants, both in Scotland 

and Czech Republic, understand the needs for supporting learners with learning 

difficulties. Concerning learners peer support, research revealed that it is an effective 

strategy for all learners and it has numerous advantages as alluded to, in Chapter 4. This 

means Vygostky assumption about effectiveness of learners peer support  in a 

classroom situation is still valid today. Few negative effects of this approach were 

mentioned, such as labelling and learners becoming totally dependent on their peers for 

support. These serve as signs of warning to teachers to use the approachappropriately as 

at when required.  

 

5.2 Recommendations 

 

In line with the findings of this study, the following recommendations are made: 

 Teachers need to have the knowlegde about learning difficulties, in order to 

discover individual learner learning potential. This will help to provide 

appropriate and adequate support. Teachers need to attend different seminars, 

workshops and training to equip themselves with new knowlegde, skills and 

abilities in order to support learners with learning difficulties in inclusive 

classroom. 

 There should be collaboration with the professionals and parents of learners with 

learning difficulties. 

 There should be few learners experiencing difficulties in each inclusive 

classroom for teachers to effectively support them. 
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  There should be a lot of encouragement/motivation for learners with learning 

difficulties. 

 Curriculum contents, teaching methods, and task or assignment should be made 

flexible. 

 The use of concrete objects should be use to support learners with learning 

difficulties. 

 Learners peer support strategy should not be overlooked, and it should be 

properly applied. 

 Teachers should not over concentrate on learners with learning difficulties alone, 

at the neglect of those without difficulties. 
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APPENDICES 

 

 APPENDIX 1: Responses from Czech Inclusive School 

A.1.1 Part One - Participants personal information: 

Letter M and B represent the two female participants: 

 

Question I : How many years of teaching experience do you have in inclusive classroom? 

Responses: 

 M - ''I am a special educator, university graduate. I'm  responsible for first grade and I 

have 12 years teaching experience in inclusive school.'' 

 B - ''I am special educator, university graduate. I am teaching second grade and I have 

been teaching for the past 15years in inclusive classroom.'' 

 

Question II : How often do you have in - service training on how to support and meet the 

needs of students with learning difficulties? 

Response :  

B - ''Emm.......We always have 2 to 3 in-service training in a year on how to meet the needs 

of our students and how to handle challenging behaviour or psychological 

problems.'' 

 

Question III: How many students are in your classroom? 

Responses: 

M - ''There are 3 classes in first grade, 24 students in each class, 70-75 altogether.'' 

B - ''We have 3 classes in second grade with 75 students, 25 per class.'' 

M - ''Usually, we have 24 - 25 students in a class. But for English Language we have 

smaller group for languages like 15 students, because they will have more time to 

speak.'' 

 

Question IV : How many are those experiencing difficulties? 

Responses: 
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M - ''Please wait ..... Checking on the computer desktop. 15-20% of learners with learning 

difficulties in first grade.'' 

B - ''Our students in second grade do not have serious learning difficulties because they 

have received adequate support in their first grade.'' 

 

Question V : Could you please tell me their types of difficulties? 

Responses 

M & B - answered in chorus: ''dyslexia, dyscalculia, autographed, ADHD, Autism, 

Asperger's   syndrome, down syndrome, deaf - blind and mental retardation.'' 

 

A.1.2 Part Two - Information on supporting teaching strategies for 

learner with learning difficulties 

Question 1- Could you please tell me various supporting strategies you use in facilitating 

instruction for learners with learning difficulties in your classroom? 

Responses: 

M -  ''Maybe the first thing, usually children went to the psychologist for diagnosis when 

he/she is 6-7years. Then after diagnosis, we make individual educational plan. If it 

is not so serious, all teachers know about it, if it is writing problem, they don't need 

to write much, there is work sheet that has words with gaps, when we dictate for the 

rest of the class we use work sheet with gaps for those experiencing writing 

difficulties, we ask them to write the missing letters. I don't know if you know about 

Czech grammar with special character.''''We have special lessons 1-2 in a week, 

they have normal time table.'' 

''In reading- we use special materials, special activities.  Computer programme to support 

our children with learning difficulties. one computer lesson every week.'' 

B - ''We are careful not to spoil our children with giving of support. We encourage them as 

much as possible to do the same thing with their peers because some may want to 

totally depend on the support without striving to work independently.'' 
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''We have special pedagogical centre (SPC), where advices are given to teachers on the 

kind of support to render for each child. Students are recommended to go to 

specialist for investigation/diagnostic.'' 

 

Question 2 - Could you please explain how you support LLD regarding general curriculum 

contents? 

Responses:  

M - ''Usually, when they don't have mental disabilities, they do have the same curriculum. 

But children with autism,  for example, in mathematics they do extra things when we 

know is difficult, or reduce curriculum.'' 

M  - ''We  have special educational plan for individual child with learning difficulty, for 

main subjects e.g. Language, Science, maths and physical education (this is because 

of some children with physical disability). But special educational plan is not for 

subject like music.'' 

B - ''Individual plan is designed by SPC base on the child's need and ability.  It is not for all 

learners with learning difficulties but for those who have serious difficulties. 

Individual educational plan depend on the measure of the difficulties.'' 

B - ''Difficulties are graded as follows:  First level: those with serious difficulties, they have 

Individual plan." 

 Second level: No plan but teachers know about it and render support depending on the 

situation." 

Third level: slightly disorder, teachers know about it and support depending on the 

situation.'' 

M - ''Teachers and parents meet with  SPC  twice in a school year. We talk about the child's 

progress in school, and the area to support such child further. Parents also decide 

on where to educate their children either mainstream or special school.'' 

 

Question 3- Could you please explain how you support regarding teaching 

methods/process? 

Responses:  

M - ''We use dictation for those experiencing difficulties in spelling of words.'' 
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M - ''In reading we use  special devices, made of plastic with few letters and big characters, 

we call it  ''Reading window.'' 

B -''We use printed materials, pictures, movies.'' 

B - ''We use computer programmes for ability to pay attention and to relaxed.'' 

B - Computer game improve achievement of  learners with  learning difficulties.'' 

M - ''We have what we call ''intranet'' It means keeping of the work sheet designed by 

different teachers to support learners in a special place for other teachers to make 

use of them when needed.'' 

B -''We give them a lot of encouragement and we could see that support given increase our 

learners to work independently because presently we don't  give more support to our 

second grade as they have benefited from those given in their first grade.'' 

 

Question 4: Could you please explain how you support learners with learning difficulties 

regarding given of tasks? 

Responses: 

M -  ''We give special tasks, special exercises, less work than their peers.'' 

B - ''We specially structured the task and the structure they should follow''. 

M- ''One task divided into several parts.'' 

M - ''Test/ examination divided into several parts not always the same.'' 

B - ''Sometimes modified test depending on the measure of the child's difficulties.'' 

 

A.1.3  Part Three : Effects of learners peer support/cooperative  

learning 

Question 5: Do you use  learners peer support/ group work in your classroom? 

Responses:   
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B  -  ''Yes, we use it for all children not only for those with difficulties. It means learning 

from children of the same age.'' 

 

Question 6: Could you please tell me benefits of using LPS for learners with LD? 

Responses:  

M - ''Collaborative learning make learners more courageous,  more self confident, learners 

are more brave, they feel safe so they can think properly. They are paralysed 

without their peers.'' 

B - ''We have a say in Czech Republic that ,more heads know more''. It means more ideas 

with more people, different point of views.'' 

M - ''It makes them have more fun, they like it and enjoyed it, they communicate more 

time.'' 

 

Question 7: What are the reactions of learners without learning difficulties when they are 

asked to support their peers with difficulties?  

Responses: 

B - ''We do not ask learners without difficulties to support those with difficulties but we ask 

them to collaborate and they always agree''. 

M - left the interview room. so B responded to the rest questions. 

Question 8: Do you think cooperative learning is effective for learner with learning 

difficulties? 

Response:   

B - ''Children with learning difficulties benefit from the use of group work as well as those 

without difficulties, even those without difficulties also benefit from those 

experiencing difficulties. It is effective for all students not only those with 

difficulties.'' 

 

Question 9: Could you please tell me some demerits of using learners peer support in the 

classroom on learners with learning difficulties? 

Response:  
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B - ''You don't have to use it every time. You have to think of when to use it to make it 

effective.'' 

 

 

APPENDIX 2: Responses from Scotland Inclusive School 

A.2.1 Part One : Participant Personal Information 

 Letter E and A represent the two participants, one male and one female. 

 

Question I: How many years of teaching experience do you have in inclusive classroom? 

Responses: 

E - ''I have 30 years of teaching experience.'' 

A - Emmm, I have been teaching since 1996 that is  .....pause 18 years ago.'' 

Question II : How often do you have in-service training on how to support and meet the 

needs of students who are experiencing learning difficulties? 

Responses : 

E - ''We always have teachers training, one just ended last week during our mid term 

holiday, it is on how we can improve our teaching strategies for all learners.'' 

A - ''We always have at least 3 to 4 in a year, depending on the need.'' 

 

Question III: How many students arein your classroom? 

Responses :  

E- ''We have 25 students in each class''.  

 

Question IV: How many are those experiencing difficulties?  

Responses : 

E - ''We havehuge range of our children experiencing difficulties, I can not even say 

approximately or estimatelly.'' 

A - ''We have children with English Language problems as an additional language, we 

have those with speech problems, reading, writing, mathematics problems, ADHD, and 

those with physical disabilities, those that have autistic spectrum disorders, those that 

are not attending school regularly. We can not say the exact number because the 

problems keep on flutuacting depending on different circumstances of our children. 
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Some children developed learning difficulties because of family issues such as parents 

who abuse drugs or alchol, bereavevement and things like that.'' 

E - ''Yes, there are some of our children on short term and there are some on long term 

learning difficulties, we try as much as possible to support them, some children 

experience difficulties in learning and they get over it within two month''. 

 

Questions V: Could you please tell me their types of difficulties? 

Responses: 

The question had been responded to above. 

 

A.2.2 Part Two - Supporting teaching strategies for learners with 

learning difficulties 

 

Question 1- Could you please tell me about the various supporting strategies you use in 

facilitating instruction for learners with learning difficulties  in your classroom? 

Responses : 

E -  ''Well, pause...... We have pupils supporting assistants that give one to one support, 

we have English as an additional language support that visit school once a week to 

support those children with English Language problems, support assistants come half a 

day to support in group.''  

A -  ''We use lots of  strategies, we set programme such as fresh start, read write ink 

which are specially designed for those children that are in need of them, emm... we use 

specific resourses tailored to meet the the specific needs  of our children.'' 

E- ''We also support with Individual Education Plan (IEP), we collaborate with 

different  professionals, it may be speech therapists for examples etc,  they provide a 

programmme for teachers to follow, they come to school to implement it and school take 

over. For example if a child has concern with learning during nursery period, we will 

make contact with the proffessional in the field of that concern for assessement and they 

will provide guidiance on how teacher can handle  it.'' 

 

Question 2 - Could you please explain how you present the general curriculum contents 

for learners with learning difficulties?/ Do you teach thesame contents to all learners? 
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Responses:  

E - ''A bit of both teaching thesame contents and sometimes modified base on the 

perceived abilities of our children, we try to challenge them a bit by teaching all our 

students thesame contents but sometimes we break it or reduce it base on their abilities 

because we dont want to cause anxiety for them.'' 

A -  ''Even, sometimes when we teach general curriculum contents to all our students, 

we can still render one to one support for those experiencing difficulties for better 

outcome, may be demonstration or given of examples.'' 

 

Question 3 - Could you explain how you present the teaching or do you use thesame 

process/methods for all learners? 

Responses: 

E - ''Hmm....... we use different teaching methods to make sure our students undertand 

the lesson, we must find a way of meeting their needs, that is our job. We sometimes use 

small group instruction, one-to-one support, mixed abilities, we use visual time like 

using pictures of something  to go along, we also use social stories or visual stories, we 

use very many of methods depending on the situation and the learning types''. 

A - ''We also use signs language, eye contact, get to the child to repeat words, given  

special instruction, we as well use peer support, this is very good methods for all our 

children, It may be children of the same age supporting one another, we sometimes ask 

older students in the higher clas to support the younger ones  for example in reading, it 

makes them feel good, we use teacher dialogue, simple feedback and many others'' 

 

When participant mentioned ''sign language''among the methods, researcher asked if 

they have those with hearing problems and participant responded that 

''No we use sign languge to demonstrate what we are saying orally, it is body and hands 

demonstration, it is really an effective teaching method''. 

E -  ''We make use of white board, all students like this and we do on going assessment 

to see if our students are making progress. Last few years we have been doing 

assessment, tracking the students progress and  sure that the things are working''. 

 

Question 4 - Could you tell me how you support as regards the task  given to learners 

with learning difficulties or do you give the same task to all learners?. 

Responses : 
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E -   ''The task given is depend on the contents being taught, if the child was able to 

learned from general curriculum, we will give task to meet the standard and if there 

was an amended with general contents we give task to suit the learning experiences, we 

use differentiated work, for those that are more able  and those that are less able we 

have two outcomes for one teacher." 

 

A.2.3  Part Three : Effects of learners peer support/cooperative  

learning 

 

Question 5- Do you use learners peer support strategies in your classroom? 

Researcher ignored this question because participant have been talking about it.  

 

Question 6 - What are the positive effects of coperative learning on learners with 

learning difficulties? 

Responses : 

E - "Peer support is benefits for all students. It builds their confidence, it is easy for 

students to take new learning, we change the peer often because we want them to meet 

with one another.'' 

A -  ''We always take causion on how we present this, we ask  student if they are able to 

transfer their skills to someone else, we call it transferable skills instead of peer 

support. The students feel good to do it. Peer support also helps students 

communication, it helps them to speak loud, it helps making friends and feeling that 

everybody is the same.'' 

 

Question 7- What are the negative effects of coperative learning on learners with 

learning difficulties?  

Responses: 

E -  ''When you asked a child to support another child, it may seems that such student is 

being labelled or stigmatised. Sometimes the students depend totally on the support, we 

need to balance it, not to over used or under used the support.'' 

 



79 
 

Question 8 - Do you think cooperative learning is effective for learners with learning 

difficulties and can you recommend it for colleagues? 

Responses:  

E - ''It is very  effective but not only for those experiencing difficulties but all learners in 

particular, it builds learners relationship and interaction and thy are able to share 

ideas when they are together.'' 

A -''It is effective because children know better when they learn within the group, they 

are able to question themself to increase thier understand than when teacher is teaching 

the whole class.'' 

 

Question 9: Could you please tell me some demerits of using learners peer support in 

the classroom on learners with learning difficulties? 

Responses : 

 E - ''My colleague have said ealier that we are always careful in the way we present it, 

not to make those that are more able feel proud and those that are less able to feel bad. 

We use tranferable of skills and those that are more able always feel happy to do and 

less able ones take it with joy.'' 

 

APPENDIX 3: Interview questions 

 

A.3.0 Introduction to the participants 

 

My name is Olawumi O Salako, an Msc student in Special and Inclusive Education at 

Charles University here in Prague.  

I would like to investigate various supporting strategies use in facilitating instruction for 

learners with learning difficulties in your classroom and also to explore your understanding 

about given of support to learners and the effects of using  cooperative/collaborative 

learning or learners peer support on learners with learning difficulties. 

I will be grateful if you can spare some of your precious time and offer me this information. 

Thank you. 
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The interview questions will be in three parts, the first on your personal information,the  

second on various supporting strategies that you use in facilitating instruction for students 

with learning difficulties and lastly, questions on the effects of  using learners peer 

support/collaborative/cooperative learning in your classroom. 

 

A.3.1 Part one : Participants personal information 

 

• How many years of teaching experience do you have in inclusive classroom? 

•  How often do you have in-service training on how to support and meet the needs of 

SWLD? 

• How many students are in your classroom?  

•  How many are those experiencing difficulties?  

• Could you please tell me their types of difficulties? 

 

A.3.2 Part Two: Supporting teaching strategies for learners with 

learning difficulties 

 

• Could you please tell me about the various supporting strategies you use in 

facilitating instruction for learners with learning difficulties  in your classroom? 

• Could you please explain how you present the general curriculum contents for 

learners with learning difficulties?/ Do you teach thesame contents to all learners? 

• Could you explain how you present the teaching or do you use thesame 

process/methods for all learners? 

• Could you tell me how you support as regards the task  given to learners with 

learning difficulties or do you give the same task to all learners? 
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A.3.3 Part Three: Effects of learners peer support/cooperative  

learning 

• Do you use learners peer support strategies in your classroom? 

• What are the positive effects of coperative learning on learners with learning 

difficulties? 

• What are the negative effects of coperative learning on learners with learning 

difficulties?  

• Do you think cooperative learning is effective for learners with learning difficulties 

and can you recommend it for colleagues? 

•  What are the reactions of learners without learning  difficulties when they are asked 

to support their peers with difficulties? 
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APPENDIX 4: Permission letter 
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