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Abstrakt

Masové oteviené online kurzy (MOOCS) jsou fenoménem poslednich tii let. Piestoze
jejich popularita celosvétoveé stoupd, neni doposud jasné, zda jsou MOOCs viibec
dlouhodobé udrzitelné. Jednim z problémt je nedostatek odborné literatury
a neexistujici manudl pro projektovani a realizaci efektivnich a Gspésnych MOOC:s.
Cilem této prace je vytvorit kritéria, na zéklad¢ kterych se da efektivita a tspéSnost
MOOCs hodnotit, nasledn¢ tak zhodnotit soucasné¢ pojeti a efektivitu MOOCs
a nastinit postupy smétujici k zefektivnéni vyuky. V praci ptredstavuji zcela novy
koncept analyzy potencialnich indikatord efektivity MOOCs. Na takto vytvofenych
kritériich popisuji vyznam aktivni role lektora v kurzu, nutnost jasné formulovanych
a komunikovanych pravidel, cili a ocekdvani a dileZitost nastaveni vysoké trovné

kurzu. V zavéru navrhuji zptsoby vyuziti vysledki prace pro dalsi vyzkumy.

Kli¢ova slova:
masové oteviené¢ online kurzy, MOOCs, oteviené vzdé¢lavani, e-learning, ICT,

projektovani vyuky, kritéria, indikatory, efektivita



Abstract

Mass Open Online Courses have been a phenomenon in education in the past few
years. Although their popularity is globaly on the rise, it is not yet clear how
sustainable MOOC:s really are in the long run. Lack of academic texts and non-
existing set of guidelines for the design and implementation of effective and
successful MOOCs is one of today’s problems. The aim of this paper is to create
such criteria that can assess the MOOC quality and success, and subsequently assess
current MOOC approach and effectivity as well as outline steps to increase their
efficacy. In the paper, | present a novel analysis method of potential MOOC efficacy
indicators. Then, based on created criteria, | define the importance of lector’s active
role in the course, the need for clear formulation and communication of rules, goals
and expectations, and the significance of setting high course standards. At the end,

I suggest ways of utilizing this thesis for further research.

Key words:
mass open online courses, MOOCs, open learning, e-learning, ICT, instructional
design, criteria, indicators, effectivity
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Uvod

Masové oteviené¢ online kurzy (MOOCs) jsou zdarma dostupné, pievazné
nekolikatydenni on-line kurzy, které nabizeji Siroké moznosti uceni, podobné jako
predméty prezencniho studia vzdé€lavacich instituci. MOOCs tedy obsahuji napf.
sylabus, studijni materidly, ptednasky, ulohy, projekty, priibézné a zavéreéné testy
a diskusni fora ucastnikt. Tyto kurzy jsou novym fenoménem ve vzdélavani, které
velice rychle nabird na popularité. Po severoamerickych univerzitich se MOOCs
stale Cast&ji vytvareji i na evropskych a asijskych vysokoskolskych institucich
a pocet ucastnika kurzt se celosvétoveé zvysuje. Je vsak otazkou, zda jsou MOOCs
dlouhodob¢ udrzitelnym vzdélavacim konceptem a zda jsou jako nastroj vzdélavani

i efektivni, nebo zda se jedna jen o kratkodobé nadseni, které vyprcha.

Mezi doposud nevyieSend témata, kterd se mezi odborniky i Sirokou vefejnosti
aktualné fesi, patii zpasob financovani bezplatnych MOOCs, vyznam velmi nizkého
podilu ucastnikt, ktefi kurz dokonéuji z celkového pocétu zapsanych osob,
a Vv neposledni tfadé¢ zpisob tvorby téchto kurzii a hodnoceni jejich efektivity
a uspésnosti. Problémem je, ze kurzy MOOC:s, které jsou dnes nejbéznéji vytvarené
a uzivané — tzv. xMOOQOC:s, byly poprvé pouzity teprve v roce 2011. Neexistuje proto
doposud dostatek informaci a tedy ani odborné studie zalozené na empirickych

vyzkumech, které by dokazaly tato témata objektivné oslovit a analyzovat.

V této diplomové praci se zaméfim prav€é na jiz zminované téma hodnoceni
efektivity a aspésnosti MOOCs z hlediska projektovani vyuky. Budu se snazit nalézt
a vytvofit vhodna kritéria, na jejichz zaklad¢ lze efektivitu kurzu z hlediska
vyukovych cili posoudit. Kurz dale budu posuzovat jako uspésny, pokud kromé
naplnéni vyukovych cili bude hodnocen kladn€¢ samotnymi tUcastniky. Hodnoceni
kurzu budu proto analyzovat i z pohledu samotného ucastnika. Zaméiim se také na
nejasnou roli lektora a jeho pfistup k vyuce a ucastnikim MOOC. Zatimco cast

odbornikii a vefejnosti kritizuje styl vyuky, ve které je lektor stfedem kurzu



a preferuji vice facilitani roli, druhd ¢ast preferuje tradi¢ni zptsob vyuky typické

pro prezen¢ni vyuku na vysokych Skolach.

Cilem této diplomové prace je tedy kriticky zhodnotit soucasné pojeti a efektivitu
MOOCs z hlediska projektovani vyuky na zakladé vybranych kritérii kvality
a nastinit tak postupy, které by vyuku zefektivnily.

V¢étim, Ze dosdhnuti tohoto cile bude hrat vyznamnou roli nejen pro zlepseni zptisobu
projektovani vyuky MOOC:s, ale také pomuze fesit problematiku financovani kurzi —
v piipad¢ dotovani kurzi je dobfe postavené hodnoceni efektivitu a uspéSnosti
klicové. Znacnou ptekazkou je nicméné nedostatek adekvatni odborné literatury
a Vv podstaté neexistujici obecné uzndvana kritéria, podle kterych se daji MOOCs
hodnotit. VSechny stavajici studie totiz jako indikatory kvality vyuzivaji teorie
a praxi z e-learningu a distanéniho vzdélavani — ty vSak neodpovidaji specifikim
MOOQOCs. V piipadé, ze se mi podafi tato kritéria vytvofit, mize byt prace znacnym
obohacenim soucasnych odbornych diskuzi, kterym seznam kritérii zamétenych na

MOOCs chybi.

Prace je ¢lenéna do osmi kapitol, a to nasledovné: v prvni kapitole uvadim kriticky
prehled literatury tykajici se MOOCs, omezeni ve zdrojich, ktera jsou s timto
tématem spjata, a S tim souvisejici specificky zplsob nutny pro ziskani adekvatnich
informaci; druhd kapitola cCtenati ptedstavi historicky vyvoj MOOCs a jeho
specifické rysy, které jsou kliCcové pro pochopeni prace; v tieti kapitole popisuji
teorie uceni, které se MOOCs piimo tykaji; ctvrta kapitola se zabyva samotnou
problematikou projektovani a hodnoceni MOOCs a pdta kapitola shrnuje
a piipomina hlavni omezeni a problémy vztazené k MOOCs. Sestd kapitola tvofi
samotné Setieni prace a zahrnuje tak konkrétné casti Metodologie Setreni, Sbhér dat
a Analyza. Nasledujici sedma a osma kapitola sestavaji ze Zhodnoceni vysledki

a Zaveru.



Téma masovych otevienych on-line kurzli jsem si pro svoji diplomovou praci vybral
znekolika davodid. Vyuzivanim modernich komunikacnich technologii ve
vzdélavani se jiz nékolik let zabyvam — v roce 2011 jsem na Univerzit¢ Karlove
napsal bakalafskou praci ,,Rizeni virtudlnich tymii* a v roce 2014 na Vysoké skole
ekonomické v Praze diplomovou praci ,,Podpora mobility ucastnikii terciarniho
vzdélavani pomoci novych technologii v ramci EU*, do které jsem tématiku MOOCs
taktéz zahrnul. Dale jsem si toto téma vybral proto, Ze se jednd o oblast velice
aktualni a rychle se vyvijejici a kviili nedostatku relevantnich zdroji je prace nejen
velikou vyzvou, ale i1 obohacenim malého portfolia cesky psanych studii.
V neposledni fadé jsem se nckolika kurzii sdm tucastnil a rdd o volném case

dohledédvam dalsi nové kurzy.
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1 Prehled literatury

Masové oteviené on-line kurzy (z angl. Mass Open Online Courses — dale jiz jen
MOOCs, Vv jednotném ¢isle MOOC) jsou zdarma dostupné on-line kurzy, do kterych
se mize zapsat kdokoliv na svété€ s internetovym piipojenim. MOOCs jsou rychle se
vyvijejicim fenoménem néckolika poslednich let. To se promitd i do kvality
arelevantnosti literatury, ze které v této praci cerpam. V nasledujicich dvou
podkapitolach nastinuji mij piistup k pouzitym zdrojim na zakladé omezeni, ktera
jsou nedilnou soucasti tohoto tématu, piehled stézejni literatury a kriticky nahled

na ni.

1.1 Specifika literatury ve vztahu k diplomové praci

Vyznamnym nedostatkem odbornych, pfedev§$im recenzovanych clanki, které se
problematikou MOOCs zabyvaji, je jejich Castd neaktudlnost hned po zverejnéni.
Online vzdélavani zalozené na nejmodernéjsich trendech se vyviji tak rychle, ze od
doby zadani tématu, pfes dokonceni az k samotné publikaci jsou jiz mnohé
informace zastaralé. To dokldda i mnoho odbornikl, viz napt. Eger, 2012, s. 97;
Lakshminarayanan, 2012, s. 224; Bali, 2014, s. 44; Petkovska et al., 2014, s. 112.

Extrémnim pfipadem jsou monografie, které na téma MOOCs prakticky neexistuji.

Dusledkem tohoto jevu je citelny pfesun odborné diskuze a vystupd do rychleji
komunikovanych médii: obvyklymi zdroji informaci jsou proto konferen¢ni sborniky
na téma MOOCs a novych trendl v otevieném vzdélavani, (Kennedy, 2014, s. 1;
Ortega et al., 2014, s. 8) ¢lanky v elektronickych periodikach, blogy vedené a psané
odborniky, (Bali, 2014, s. 44; Eger, 2012, s. 17; Liyanagunawardena et al., 2013/7,
S.204) a diskusni fora. Pfestoze cast akademickych kruhti vyzaduje tradicni
vyuzivani pouze odbornych recenzovanych studii (viz napt. Kennedy, 2014, s. 1), je
ziejmé, ze se timto ignoruje stale vyznamnéjSi a odborngjsi zdroj informaci, ktery
rychle reaguje na aktudlni trendy a udalosti v otevieném vzdélavani (viz napf.

Liyanagunawardena et al., 2013/7, s. 205). Nutnost brat tyto neformalni komunika¢ni
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kanaly vazn¢ ilustruje snaha vyzkumnikt najit vhodnou metodologii sbéru a analyzy
jejich dat, jako v pfipad¢ implementace data-miningu blogi za uc¢elem zkoumani

MOOC:s (viz blize Chen, 2014).

V této diplomové praci budu uptfednostiiovat odborné recenzované publikace, avSak
blogy, diskusni fora a dal$i za jinych okolnosti ne pfili§ vhodné zdroje budu
povazovat za stejné relevantni a validni, pokud splni podminku odbornosti (autorem
je osoba s adekvatni zkuSenosti s tvorbou MOOCs ¢i ucasti v nich), nebo pokud
budou nutnd pro sbér a analyzu dat. Z tisténych kniznich zdroju cituji zejména ty,
které se tematikou MOOCs a otevieného vzdélavani vénuji nepiimo — obsahuji
informace o relevantnich teoriich uceni, e-learningu, e-didaktice a ,,novych* trendech

ve vzdélavani, jako napt. Eger, 2012; Pavlicek, 2003.

Prestoze se pocet odbornych studii zaméfenych na toto téma postupné zvysuje,
existuje stdle znacny nedostatek zdrojii a analyz (Kennedy, 2014, s. 1; Slavicky,
2014, s. 58). Odborné studie se hojné zacaly rozsitovat az od roku 2013, avSak
efektivni tvorbou kurzi a roli lektora v nich, at’ uz ve form¢ didaktiky, nebo shrnutim
tzv. best practices, se zabyva jen malo z nich (Conole, 2013, s. 5; Downes, 2013/5;
Ehlers et al., 2013). Doklada to napi. i Jen Ross z University of Edinburgh, podle
kterého ,,se v soucasné dobé& drtiva vétSina ¢lankl a studii zabyvé problematikou co
nejvyssiho udrzeni studenttt v kurzech, dostupnosti a samotnym smyslem MOOCs,
avsak z pohledu autort kurzi a jejich lektor existuje minimum odborné literatury*

(Ross et al., 2014, s. 57, ptelozil M. S.).

Slozitost ziskévani relevantnich informaci k tematice MOOCs dale umociiuje fakt, ze
mezi odborniky nepanuje shoda nad nazvoslovim klicovych terminti, jako napf.
distanéni vzdélavani, e-learning, online learning, MOOCs (Moore et al., 2011,
s. 129; Lowenthal, Wilson, 2008, s. 4; Lowenthal et al., 2009, s. 3). Mnoho vyrazi

navic nema adekvatni ¢i ustalené Ceské ekvivalenty — viz napf. terminy instructional
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design® (Pavlicek, 2003, s. 8), terminologie vztaZend ke vzd&lavacim prostiedim?
ataké MOOCs — coz ztézuje dohledavéani zdroji podle klicovych slov. Jelikoz
Vv Ceské odborné literatufe je vSeobecny nedostatek zdroji zabyvajicich se MOOC:s,

V této praci budu Cerpat pfevazné z anglicky psanych studii a ¢lankd.

Shoda nepanuje ani v ocekavanych dopadech, které MOOCs na vzdélavani a nasi
spolecnost maji a dale budou mit. Longstaff naptiklad d€li odborné kruhy do tii
tabori: skupina zastanct véri, ze MOOCs dopomohou k integraci znevyhodnénych
skupin, zatimco podle skeptikil se spole¢nost rozdéli na exkluzivni menSinu, ktera si
muze dovolit tradi¢ni prezen¢ni vyuku, a vétSinu, pro které¢ bude vzdélani vedeno
jednoduchymi MOOCs. Tieti skupina odborné vefejnosti zastava krajni nazor, ze
MOOCs ptfedznamenavaji konec kamennych vysokych S$kol, minimalng téch
mensich. (Longstaff, 2014, s. 165-166; Petkovska et al., 2014, s. 110) Vzhledem
K orientaci této prace vSak budu vychazet ze zdroju prvni a druhé skupiny, které

kriticky a konstruktivné rozebiraji didaktickou stranku kurza®.

1.2 Prehled dostupné literatury

Jak jsem jiZ ilustroval v ptredchéazejici €asti, vSechna relevantni dostupna literatura
tykajici se MOOCs pochazi nejdiive z roku 2008. Odborné studie, kter¢ MOOCs
analyzuji na konkrétnich piikladech a které byly publikovany pied rokem 2012,
analyzuji konektivisticky ladéné MOOCs, tzv. cMOOCs — viz podkapitola 2.5 (viz
napt. DeWaard et al.,, 2011; Fini, 2009; Kop et al.,, 2011). Naopak MOOCs
s tradi¢nimi rysy vyuky (tzv. xMOOCc — viz taktéZ podkapitola 2.5) pochazeji
nejdiive z roku 2012 (viz napfi. Bali, 2014; Beaven et al., 2014, Hollands, Tirthali,
2014; Margaryan et al., 2014). Z hlediska tématu projektovani vyuky uspé$nych

! Jako vhodné ekvivalenty pro instructional design Ize povazovat &eské terminy ,,projektovani vyuky*
nebo ,,navrhovani vyuky* (Pavli¢ek, 2003, s. 8) nebo také ,instrukéni design®, (Eger, 2012, s. 18).
V této praci budu vychazet z prvniho vyrazu, tj. ,,projektovani vyuky*.

2 Mezi vyrazy, které dosud nemaji jasny ekvivalent, patti napt. Learning Management System (LMS),
Course Management System (CMS), Virtual Learning Environment (VLE), Knowledge Management
System (KMS) Web-based Training (WBT) aj. Definovani téchto termini jiz ale pfesahuje ramec této
prace.

* Samotné téma o&ekavanych dopadii, exkluzivity a inkluzivity MOOCs spad4 mimo ramec této prace.
BliZe viz napt. Longstaff, 2014.
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MOOCs a zjistovani efektivity MOOCs na zaklad¢é relevantnich kritérii existuje
velice malo vhodné odborné literatury. Jako nejpfinosnéjsi uvadim studii What
Drives a Successful MOOC?: An Empirical Examination of Criteria to Assure
Design Quality of MOOCs Ahmeda Yousefa z roku 2014 — ta nejvice odpovida
zam&feni mé prace — a dale studii Instructional Quality of Massive Open Online
Courses (MOOCs) Anoush Margaryan z roku 2014.

Nejveétsim uskalim vSech soucasnych studii je pfiliSné Ipéni na existujicich kritériich
a teoriich projektovani vyuky z oblasti e-learningu a distanéniho vzdélavani a jejich
malo kritickd aplikace na kurzy MOOCs. Piestoze autofi zminuji, z2 MOOCs maji
sva specifika, samotnou koncepci ve svych pracich neupravuji. Pro ilustraci zminuji
,»> zékladnich principii vyuky“ Davida Merrilla (z angl. First Principles of
Instruction), které jako teoreticky zaklad a kritéria pouziva Margaryan a spol.,
(Margaryan et al.,, 2014, s. 78), ,,7 principi dobrych zasad z bakalaiského
vzdélavani® autort Chickeringa a Gamsona z roku 1987, které doporucuji Siemens
a Tittenberger (Siemens, Tittenberger, 2009, s. 15) a ve své praci uziva Bali (Bali,
2014, s. 46), ,,Ramec profesnich standardi Velké Britanie* (z angl. UK Professional
Standards Framework), podle kterého se fidi Roberts, (Roberts et al., 2013, s. 3),
zatimco Kopp a Lackner vychézeji z pfistupu ADDIE (viz blize podkapitola 4.2).
(Kopp, Lackner, 2014, s. 7144).

Pro ziskani detailnéjSiho piehledu o odbornicich, ktefi se historicky nejvice tématem
MOOCs zabyvaji, je mozné doporucit (obsahové uZz jinak zastaralé¢) studie
Characteristics of MOOCs: A Research Review, 2009-2012 od Jolie Kennedy
publikované az v roce 2014 a MOOCs: A Systematic Study of the Published
Literature 2008-2012 od Tharindu R. Liyanagunawardena z roku 2013.
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2  Koncept otevireného vzdélavani a MOOCs

Masové oteviené online kurzy jsou teprve neddvnym fenoménem vychazejicim

Z myslenky oteviené¢ho vzdélavani.

Oteviené vzdelavani muzeme chapat napt. podle definice Zdenka Palana jako
organizaci vzdélavani projektovanou tak, ,,aby byl umoznén ptistup ke studiu (uceni)
vSem zajemcum,* kde dalSimi kritérii jsou nulové vstupni pozadavky a odpovédnost
ucastnika za vlastni studijni uspeéSnost, zavislé na individualni volbé tempa uceni

a individualizaci kurikula. (Palan, 2002, s. 142)

Definice masovych otevienych online kurzii (MOOCs — Mass Open Online Courses)
neni doposud jednoznaéné ukotvena kvuli jejich rychlému vyvoji v poslednich letech
a odbornym polemikam nad samotnym nazvem (blize viz podkapitola 2.4.1). Obecné
vystiznou definici piedklada naptiklad instituce OpenupEd, ktera MOOCs popisuje

jako:

,online kurzy projektované pro vysoky pocet ucastnikii, které jsou
dostupné komukoliv a kdekoliv, kde je funkéni internetové spojent,
nemaji zadné bariéry vstupu a nabizeji zdarma kompletni online feSeni

kurzu“. (EADTU, s. 1, ptelozil M. S.)

Masové oteviené online kurzy od roku 2012, kdy se ve vétSi mife zacCaly nabizet, se
staly centrem pozornosti jak v akademickych kruzich, tak i vefejnosti, ktera MOOCs
mnohdy oznaéuje za ,,revoluci® ¢i ,,novou éru ve vzdélavani (Bali, 2014, s. 44;
Friedman, 2012; Daniel, 2012, s. 2; Kopp, Lackner, 2014, s. 7138). Oblibu MOOCs
ilustruje 1 obrovsky nartst nabizenych kurza v poslednich dvou letech (viz Shah,
2014) a vysoky pocet zapisujicich se ucastnikli z celého svéta. Jiz nyni je vSak
zfejmé, ze se u MOOCs musi vyftesit nékolik klicovych otazek, mezi nimi predevsim
zptisob hodnoceni kvality kurzii na zakladé doposud neexistujicich kritérii a s tim

souvisejici zpusob efektivniho projektovani kurzt. Porovname-li naptiklad tuto
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situaci s obdobnym nadSenim a naslednym roz€arovanim nad aplikaci LMS
V podnikové sféfe kvili nizké kvalité¢ obsahu kurzli na pielomu tisicileti (viz Eger,
2012, s. 10) a pokud vérim, Ze se z chyb ma spolecnost ucit, je nabiledni otazka, zda
je design a implementace soucasnych MOOCs dostatecné vyhovujici a motivujici

pro ucastniky, ¢i zda za téchto okolnosti nedojde k podobnému rozcarovani.

Cast odbornikil a vefejnosti povazuje nizky podil Gdastnikti dokonéujici MOOCS
(angl. low retention rate) za charakteristicky rys navzdy spjaty se samotnym
konceptem téchto kurzti (Haggard, 2013, s. 8). V této praci se klonim Kk nazoru, ze
nizky podil ucastnikii dokoncujici MOOCS je sice priivodnim jevem téchto kurzii
a nema tedy primou relevanci s kvalitou kurzu, ale kvalitni projektovani vyuky ma

pozitivni vliv na jejich delsi setrvani a lepsi zazitek z uceni (learning experience).

Je dale dilezité rozliSovat mezi dvéma druhy MOOCs, z nichz kazdy vyzaduje
specificky ptistup k tvorbé piredmétu. Konektivisticky zalozené MOOCs napf.
Vv soucasnosti nedokdzi efektivné stavét na vyhodéach, které technologie v rdmci
konektivistické teorie uceni ucastnikiim nabizeji — tj. kolektivni prace pies ICT
a socialni sité. To potvrzuje napt. Kahane, podle které¢ho tvlrci kurzii neptistupuji
k MOOCs jako k ,platform&“, na které pravé mnozstvi vzajemné reagujicich
ucastnikli tvofi hodnotu kurzu, ale jako k ,,potrubi“, zaloZzeném na tradi¢nim,

prevazné jednosmérném toku informaci (Kahane, 2014/7).

Aby mohlo toto tvrzeni byt opodstatnéné, nastinim v nasledujicich ¢tyiech kapitolach
roli MOOCs v soucasném vzdélavani, popiSu jejich tvorbu na zakladé dostupnych

teorii uceni a modeld a uvedu diilezité problematické aspekty téchto kurzi.

2.1 Historicky vyvoj otevieného vzdélavani a MOOCs

Kromé vyuziti modernich ICT navazuje koncept MOOCs na dlouholety proces

demokratizace vzdelavani a otevieného vzdélavani. Nasledujici podkapitola zasazuje
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vyvoj] MOOCs do celkového kontextu vyvoje vzdélavani od poloviny minulého

stoleti.

2.1.1 Zaklady k otevienému vzdélavani

Nastup demokratizace a otevienosti ve vzdélavani ve svété v 60. letech 20. stoleti byl
podminén né€kolika zasadnimi historickymi udalostmi: (a) hospoddrskd konjunktura
a nizkd nezaméstnanost umoznily statim investovat do socialni politiky a znatelnéji
podporovat vzdélani ob¢ant; (b) idea prava na vyssi vzdélani jako neexkluzivniho
prava nevazaného na puvod ¢loveka, ¢i zaméteni povalecné generace lidi na vyssi
hodnoty a cile nematerialistického fadu vedly k prohloubeni demokratizace v sirsich
kontextech; (c) rychly technologicky pokrok po 2. svétové valce dale zvySoval
pozadavky po novych kvalifikacich a kvalifikované pracovni sile; (d) globalizace
svétového hospodarstvi pfinesla na svétové trhy nové ekonomické hrace (napf.
Japonsko), a tim i vyssi konkurenci, které bylo potieba se vyrovnat technologicky

vyspélymi a kvalitnimi produkty. (Serak, Dvoiakova, 2009, s. 19)

Vsechny tyto faktory vedly ke znaénému nartGstu poptavky po vysokoskolském
vzdélani. V roce 1969 byla nasledné zaloZena Open University UK — prvni stéZejni
a dodnes existujici univerzita, ktera termin otevien¢ho vzdélavani zpopularizovala
a jejimz cilem byla masifikace vysokoskolského vzdélani. Otevienost ve vzdélavani
se projevovala rusenim podminek vstupu na univerzitu — piijimali se lidé bez ohledu
na vék nebo ¢asové moznosti. Tyto oteviené univerzity byly piikladem distanéniho
vzdélavani, kde hlavni komunikaéni prostfedky mezi vzdélavatelem a ucicim se
v této dobé tvorily dopisova korespondence, tisk, radio a televize. (Casey, 2008,
s. 46; Moore et al., 2010, s. 129; Liyanagunawardena et al., 2013/7, s. 203)

2.1.2 E-learning

Za pocatek e-learningu se mnohdy povazuje rok 1984, kdy byl spustén prvni kurz
ptes pocitatovy pristup, umoziujici vysokoskolskym studentim absolvovat vsechny

akademické nalezitosti zcela distancné (distance learning) nebo kombinované
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(blended learning). Nésledné rozsifeni a vyvoj internetu, zv1asts po tzv. Webu 2.0%,
pfinesl nové moznosti vyuziti vzd€lavacich sluzeb, predevsim vSak vyssi
interaktivitu a personalizaci kurzi. (Kanwar, 2013) Mezi typické piiklady se uvadi

blogy, socialni sité, webkonference, chaty, webinare, aj.

2.1.3 Hnuti Open Educational Resources (OER)

Milnikem v tematice oteviené¢ho vzdélavani se stalo na prelomu tisicileti Hnuti Open
Educational Resources (OER), které stavi na myslence, ze veskeré védomosti jsou
vefejnym bohatstvim, které moderni komunikaéni technologie mohou pomoci volné
sdilet a umoznit mnohonasobné uzivat. Zdroje tedy maji byt dostupné nejen kdekoliv

a kdykoliv, ale i komukoliv. (Matkin, 2012)

OER tedy muzeme definovat jako ,,zdarma a volné¢ dostupné studijni materialy,
s moznosti Gpravy textu v libovolném métitku bez souhlasu autora,* ktery je za timto
ucelem vytvafi a nabizi k distribuci (Kanwar, 2013, pielozil M. S.). Jednim z prvnich
poskytovatel byl americky Massachusetts Institute of Technology (MIT) se
svym projektem MIT OpenCourseWare. Ten byl spustén v roce 2002 a doted’ cita
ptes 2000 online kurzi s volné dostupnymi materialy, zahrnujicimi jak textové, tak
I multimedialni soubory, S volnou licenci tfetim stranam je jakkoliv dale vyuZzivat,
upravovat a Sifit. (Liyanagunawardena et al., 2013/7, s. 203; MIT, 2015) V soucasné
dobé je hlavnim piedstavitelem otevieného vzdélavani a Hnuti OER Open Education
Consortium, které zastieSuje kromé jiz zmifovaného MIT i stovky jinych
vysokoskolskych instituci z celého svéta, a neziskova organizace Khanova akademie,

svym obsahem nyni zaméfena pievazné na studenty zakladnich a stfednich Skol.

2.1.4 MOOCs

MOOCs vychazeji pravé ze dvou predchéazejicich fenoménli ve vzdélavani:

e-learningu (online learningu) a Hnuti OER. (Petkovska et al., 2014, s. 108, 111,

* Web 2.0 je oznageni pro druhou generaci internetu, ktera piechazi ze statickych k dynamickym
webovym strankdch, umoznujici vyssi interaktivitu a sdileni informaci samotnymi uzivateli (Oxford
University, 2015).
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Ortega et al., 2014, s. 8) Termin MOOC byl poprvé pouzit v roce 2008 k popsani
12ti-tydenniho online kurzu ,,Connectivism and Connected Knowledge®, ktery
naprojektovali George Siemens a Stephen Downes z University of Manitoba
v Kanad¢ a do kterého se zapsalo 25 studentii prezen¢niho studia s cilem ziskat
kredity a 2300 ucastnikil online bez naroku na zapocet.” (Hollands, Tirthali, 2014,
s. 25; Fini, 2009, s. 2)

Prvotni myslenka MOOCs jako spolecného virtudlniho prostoru ke vzdélavani, ve
kterém neni klicovou postavou samotny lektor, ale aktivni ucastnici (Siemens, 2012),
byla zalozena na konektivistické teorii (viz blize podkapitola 3.1) a dodnes se znaci
zkratkou cMOOC®. Popularitu a rozsifeni po univerzitach se viak MOOCs dockaly
az od roku 2011, kdy byl na Stanford University v USA spuitén prvni xMOOC’
(Petkovska et al., 2014, s. 109), ktery vice odpovidal zabéhlym metodam prezenéni
I distan¢ni vysokoskolské vyuky. Dnes drtiva vétSina kurzt nasleduje tento model,
kde je ustfedni postavou lektor a ve kterém informacni a komunikaéni technologie
(dale jen ICT — z angl. Information and Comunication Technologies) pouze zvysuji
dosah spise jednosmérné komunikace (Hollands, Tirthali, 2014, s. 25, 30; Kahane,

2014/6) (viz blize podkapitola 2.5). Pro ilustraci viz schéma nize.

® Jak dale uvadi Hollands, zkratka ,,MOOCs* se d4 chapat mimo jiné jako slovni hfitka zkratky
MMORPG (tj. massively multiplayer online role playing game, volné ptelozeno jako hromadna online
hra na hrdiny), vzhledem k masové interakci i¢astnikd na virtudlni platformé a jejich vzajemnému
ucéeni (Hollands, Tirthali, 2014, s. 25).

® Pismeno ¢ ve zkratce cMOOCs oznacuje vztah ke konektivistické teorii uceni (Hollands, Tirthali,
2014, s. 25).

” Pismeno x ve zkratce XMOOCs vychazi ze slov exponential &i extention, které zna&i vyssi podet
0sob, které se mohou kurzt Géastnit (Hollands, Tirthali, 2014, s. 25).
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Schéma 1 — Vyvojova casova osa otevieného vzdélavani a MOOCs
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Zdroj:Wikimedia Commons, upravil autor

2.2 Predni zprostredkovatelé MOOCs

MOOCs jsou prevazné vytvarené na univerzitach, avSak toto neni pravidlem, ani
podminkou (Kennedy, 2014, s. 1). Hlavnim kandlem Sifeni informaci o kurzech vSak
nejsou samotné univerzity, ale platformy, kter¢ kurzy zprostfedkovavaji.
Nejznaméjs§imi a nejrozsitengj$imi platformami tohoto typu jsou americké EdX
a Coursera. Dalsi znamé platformy UdaCity a Udemy jsou komer¢ni platformy,
jejichz kurzy jsou tvotrené bud’ jednotlivci, nebo spoleCnostmi a které tvoii obrat
z placenych kurzt. V Evropé vytvaieji kurzy piedev§im univerzity ze Spanélska,
Velké Britanie, Némecka a Francie. Jejich nejviditelnéjSimi zprostfedkovateli jsou
britska  FutureLearn, némecka Iversity, OpenUpEd, Miriada X nebo
OpenCourseWorld. (Petkovska et al., 2014, s. 110) Kratce zde blize popisu Ctyfi

hlavni platformy z vySe jmenovanych (dvé americké a dvé evropskeé):

Americka platforma EdX byla zalozena vroce 2012 jako spoleény nevydélecny
projekt MIT a Harvardské univerzity. V soucasné dob¢ se do projektu zapojilo pres
60 vysokoskolskych instituci a jinych organizaci a pfes 3 miliony uzivatelti v ramci

vice nez 300 kurzi. (EdX, 2015; Yuan, Powell, 2013, s. 7)
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Coursera je vydélenou organizaci vybudovanou profesory ze Stanfordské
univerzity vroce 2012. Platforma spolupracuje s vysokoskolskymi institucemi
(v soucasné dobé je jich 108) a jinymi organizacemi. Pocet uzivateli piesahuje
22 miliona ve 190 zemich svéta, ¢imz se z tohoto pohledu fadi Coursera do popiedi

vSech platforem. (Coursera, 2015)

FutureLearn je britskou a prvni stézejni evropskou MOOC platformou, kterou
nechala koncem roku 2012 zalozit The Open University UK. Aktudln€ sdruzuje pres
40 partnerskych vzdélavacich instituci z Velké Britanie, Evropy, Afriky, Asie
a Blizkého vychodu, mimo jiné i Britsk¢é muzeum ¢i Britskou knihovnu. Doposud se

do platformy zapsalo pies 500 tisic zajemcu. (FutureLearn, 2015)

Iversity je némeckou neziskovou organizaci nabizejici MOOCs, zalozenou v roce
2013. M4 nyni ptfes 600 tisic zapsanych osob a 63 kurzii v némcin¢, anglicting
a rusting, které nabizi 41 partnerskych evropskych univerzit. Jako jedind platforma
V soucasné dob&€ umoziuje vysokoSkolskym studentim zapocteni kreditt ECTS

z vybranych kurzt. (Iversity, 2015)

Co se ty¢e obsahu MOOC:s, v prvnich letech pievladaly technicky zamétené kurzy,
jako napf. chemie, vypocetni technika, programovani apod. Za posledni dobu se
roz§ifuje ale 1 mnozstvi poskytovanych humanitnich pfedmétti, mezi kterymi zvlasté

popularni jsou kurzy psychologie nebo filozofie. (Fowler, 2013; Kanwar, 2013)

2.3 Soucasné trendy v e-learningu

Mezi soucasné trendy e-learningu se dale fadi napf. podpora mobilniho uceni — snaha
zjednodusit a zefektivnit uceni v mobilnim virtudlnim prostiedi prostrednictvim
smartphont, tableti a netbookti (Liyanagunawardena et al., 2013/7, s. 203) a tzv.
gamifikace ve vzdélavani (Kapp, 2012, s. 18). Ptikladem gamifikace je napf.
program Duolingo — jazykovy program kombinujici interaktivitu, systém

odménovani na zdklad¢ wvysledkli =z prabéznych kvizi, odkryvani ,stromu
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dovednosti“ ve stylu her na hrdiny (RPG) a porovnavani vysledkd na socialnich
sitich. VSechny tyto vyvojové tendence je nutné brat vazné i v souvislosti s vyvojem
MOOC:s, protoze vSechny ptipadové studie jsou uzitecné pro pochopeni souvislosti

a potencialu, které MOOCs piedstavuji.

2.4 Hlavni rysy MOOCs

V nasledujicich podkapitolach blize charakterizuji samotny koncept MOOCS, jehoz

tyto nuance jsou kli¢ové pro lepsi pochopeni problematiky fesené v této praci.

2.4.1 Vyznam terminu MOOC

Jak uvadi samotny termin, MOOCs jsou kurzy ,,masové®, ,oteviené” a ,,online*.
Zatimco panuje obecny souhlas nad poslednim terminem (Kennedy, 2014, s. 1),

ostatni ¢asti vyrazu MOOCs nejsou zcela jednoznaéné (EADTU, s. 1).

wMasové

Pro projektovani vyuky je klicové znat velikost tiidy (tj. pocet ucastnikll) (Hollands,
Tirthali, 2014, s. 26). Samotny Siemens, tviirce prvniho MOOC, definuje ,,masovost*
MOOCs jako takovy minimalni pocet ucastnikl, ,ktery je dostate¢né velky
k samovolnému utvareni subklastrii na zaklad¢é spoleénych zajma“ (Siemens, 2012,
ptelozil M. S.). Jeho kolega Downes timto minimem stanovil 150 lidi, vychazejic
z Dunbarova &isla® (Downes, 2013/1). Kennedy naopak masovosti chape jakykoliv
pocdet Gidastnikil vysi nez u prezenénich kurzi (Kennedy, 2014, s. 1). Setfeni
Hollandse a kol. mezi 83 vyzkumniky a akademiky zabyvajicimi se problematikou
MOOCs ukézalo, Ze obecné uzndvanym minimem pro masovost je 500-1000

ucastnikt (Hollands, Tirthali, 2014, s. 26).

8 Antropolog Robin Dunbar ¢islem 150 teoreticky vymezil pocet lidi, se kterymi dokéaze jednotlivec
udrzovat socialni vztahy. Stephen Downes tak volné stanovuje hranicni pocet ucastniki kurzu, po
jehoz prekro€eni se za¢nou nutné vytvaret subklastry s odliSnymi zdjmy a na jejichz zéklad¢ je mozné
Vv kurzu vyuzivat vyhod konektivismu. (Downes, 2013/1)
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,, Otevienée“

,,Otevienost MOOCs lze chapat jako a) volnou dostupnost technologii a softwaru
nutnych ke vzd€lavani, b) volné dostupny obsah a vzd€lavaci materidly, c) oteviené
sdileni know-how mezi ucastniky a lektory (Fini, 2009, s. 2), d) otevieny software
(open-source) s moznosti libovolné dale uzivat a upravovat zdrojovy kod
a materialy, e) otevienou registraci do kurzu komukoliv, f) volnou strukturu kurikula,
g) volnost pfi postupovani v ramci kurzu, aj. (Rodriguez, 2012, s. 4). Obecné se ale
mize vyznam ,otevienosti kategorizovat do tii nasledujicich kategorii z hlediska
a) dostupnosti, b) obsahu, c) kurzu/platformy (Koutropoulos et al., 2012, s. 1,
Hollands, Tirthali, 2014, s. 27-28).

»Online*

Piestoze existuji predstavy o moZnosti pouzivat MOOCs jako soucést
kombinovaného studia nebo jako interaktivni podporu prezen¢niho studia, v této
praci budu vychazet z ptevladajiciho nazoru, ze MOOCs probihaji na online

platformach prostfednictvim internetu (Hollands, Tirthali, 2014, s. 28).

(1
»Kurz®

Jak uvadi Sergio Mora, aby MOOC spliioval podminku ,kurzu“, musi mit
definovany vyukové cile, musi zahrnovat vyukové aktivity, mél by zahrnovat funkci
hodnoceni formou kvizti nebo testii. Dale by mélo byt mozné zhodnotit dosazené
znalosti Ucastnika kurzu a mél by obsahovat interakci mezi Gcastniky a lektorem

a/nebo ucastniky navzajem. (Mora, 2013)

Hollands dale poznamenava, ze ,kazdy MOOC je casové ohranicen (tj. ma dany
zacatek a konec), mél by poskytovat uceleny soubor studijnich pomicek a sleduje
pfedem stanoveny harmonogram aktivit, kterym chce lektor/organizator kurzu fesit

konkrétni vzdélavaci cile.” (Hollands, Tirthali, 2014, s. 28, pielozil M. S.)
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2.4.2 Rozdil mezi e-learningem, online learningem a MOOC

V této praci vychazim z Egerova pojeti e-learningu jakozto vzdélavaciho procesu
spojen¢ho s ICT, probihajicim ve vzdélavacim prostiedi, ,,za ucelem dosazeni
vzdélavacich cila“ (Eger, 2012, s. 7). Kromé vyuky zprostfedkované pies internetové
ptipojeni tedy do e-learningu spada i aplikace vSech jinych multimedidlnich
technologii a vzdélavani pies intranet. Online learning byva nékdy s e-learningem
zaménovan (Keystone College, 2015), v této praci ho ale budu chéapat jako soucast

e-learningu, zaméfenou na vyuku pouze prostiednictvim internetu.

Oproti e-learningu, popt. online learningu, kladou MOOCs (piedevsim ¢cMOOCs)
vetsi diiraz na vzéjemnou interakci ucastnikii a nasleduji model ptevracené vyuky
(z angl. flipped classroom), ve kterém se studenti u¢i sami, a az poté se schazi
spole¢né fesit ulohy (Kanwar, 2013). Longstaff jako dalsi odliSujici znaky uvadi
a) absenci formalnich pozadavka pro vstup do kurzu; b) zadny limit poctu osob,
které se kurzu mohou tucastnit; c) absence povinnosti byt zapsany v ptisluSném
studijnim programu; d) absenci poplatkd za kurz (v ptipadé, ze ti¢astnik nepozaduje

osvédéeni 0 absolvovani) (Longstaff, 2014, s. 165).

2.5 Primarni déleni - cMOOCs a xMOOCs

MOOCs se mezi sebou velice lisi, at’ uz jde o vyuZivané zplsoby komunikace
informaci mezi lektorem a ucastnikem, formu hodnoceni, intenzitu spoluprace mezi
ucastniky samotnymi, apod. Nelze proto v zadném piipadé popisovat, ani analyzovat
MOOQOCs jako celek. V odborné literatufe jasné¢ dominuje jiz dfive zminované déleni
na tzv. cMOOCs a xXMOOCs, ze které¢ho vychdzim i v této praci. | pfesto je nutné
brat toto déleni jako zékladni nahlizet na specifika kazdého kurzu jednotlivé, protoze
jejich provedeni i kvality se velmi lisi (Bali, 2014, s. 45; Petkovska et al., 2014,
s. 109; Daniel, 2012, s. 2). Mnoho autorti proto piichazi s rozsifujicimi délenimi,
ktera maji kategorizaci MOOCs ujasnit. Napiiklad Roberts et al. ukazuji, ze mnoho
kurzt vykazuje znaky jak xXMOOCs, tak i cMOOQOC:s, a nazyva je proto ,,hybridnimi‘
kurzy (Roberts et al., 2013, s. 2). Podobn¢ jako Beaven podporuje troji déleni kurzi
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autorka Lane, a to na kurzy a) jejichz hlavnim smyslem je vytvaret nové znalosti na
zaklad¢ socialniho konstruktivismu (tzv. network-based MOOCs, které odpovidaji
c¢cMOOQOCs), b) které se orientuji na komunikaci obsahu (tzv. content-based kurzy,
odpovidajici xMOOCs) a c¢) de facto hybridni kurzy stavéjici na obou vyse
uvedenych typech (tzv. task-based) (Lane, 2012; Beaven et al., 2014, s. 33).
K dalsim terminim patidi sMOOCs’, miniMOOCs™, transferMOOCs™,
synchMOOCs", aj. (Ortega et al., 2014, s. 7; Rosselle et al., 2014, s. 131). V praci
budu ale vychazet z prvniho, zakladniho déleni na cMOOCs a xMOQOCs, protoze je

pro ucely této prace a naplnéni jejiho cile zcela dostacujici.

2.5.1 Charakteristika cMOOCs a xXMOOCs

cMOOCs jsou zalozeny na konektivistické teorii (viz blize podkapitola 3.1), kde je
primarni roli vedouciho kurzu moderovat a facilitovat vzdélavaci proces a nechat
ucastniky, aby si feSeni Sami nasli a aby své znalosti utvareli a sdileli navzajem

(Hollands, Tirthali, 2014, s. 25; Fini, 2009, s. 3).

Jak uvadi Siemens a Downes, cMOOCs kladou diraz na tvofivost, samostatnost,
interaktivitu a vyuziti socialnich siti k u€eni a spise vystihuji heutagogicky™ nahled
na uciciho se (Siemens, 2012; Downes, 2013/1). Je$té vétsi diraz na online
spolupraci mezi ucastniky ilustruje Beaven s odkazem na Cormiera, podle kterého
jsou nova spojeni, Ucastnické online diskuze a komentafe tim hlavnim divodem,

pro¢ se lidé do cMOOC:s zapisuji (Beaven et al., 2014, s. 35).

Na rozdil od vyse uvedeného typu lze xXMOOCs chapat jako tradi¢né¢ vedené
univerzitni kurzy, kde je Ustfedni postavou lektor a které jsou upraveny pro pocty

ucastnikd v fadu stovek aZz tisicli. Maji proto pevnéjsi strukturu a pouZzivaji obecné

% sSMOOCs z angl. Standard MOOCs jsou kurzy zaloZené na tradiéni vjuce, kde jde ustiedni postavou
sam lektor/ucitel. SMOOCs v podstaté odpovidaji typu xMOOCs.

% miniMOOCs jsou kratké kurzy, které proto nevyzaduji tydenni rozpis aktivit.

Y transferMOOCs stavi na jednosmérném transferu znalosti. Jsou to tedy v podstaté xMOOC:s.

12 synchMOOCs jsou kurzy s pevné stanovenymi terminy zahdjeni a ukondeni kurzu a odevzdani
praci.

¥ Heutagogika je ,teorie zalozeni na konceptu sebeur&ujiciho rozvoje, jez podporuje nezavislost
Vv oblasti uc¢eni dospélych.“ (Barton, 2012) Viz blize podkapitola 3.2.
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znaméjsi didaktické metody, které, jak uvadi Rodriguez, jsou ovlivnény predevsim
kognitivnim behaviorismem a do jisté miry i socidlnim konstruktivismem (viz blize

podkapitola 3.1). (Rodriguez, 2012; Petkovska et al., 2014, s. 109)

Tyto dva typy kurzt jsou tedy natolik odlisné, ze vyzaduji zcela jiné didaktické
ptistupy (Daniel, 2012, s. 2; Jasnani, 2013, s. 10). Kazdy z nich je vhodny pro jiné
cile, proto se neda fici, ze jeden typ je oproti druhému vzdy lepsi (Bali, 2014, s. 45).
Vzhledem k této rozdilnosti se v praci zaméfim predev§im na XMOOCs, které jsou
v soucasné dobé& nejrozsifenéjSim a mezi odborniky nejdiskutovanéjSim typem

MOOQC:s.

2.5.2 Specifika vyuky v ramci MOOCs

V této podkapitole blize popisu cMOOCs a xMOOCs z didaktického hlediska

a zamé&fim se detailngji na dalsi oblasti, které tyto dva typy odlisuji.

Primarnim cilem cMOOCs neni naudit ucastniky konkrétni latku, ale spiSe umoznit
poznat piedloZzené téma tak, aby pozadované odpovédi dokazali najit sami Gcastnici,
a to spolupraci s dalsimi jednotlivci zapsanymi v Kurzu. Lektor zastava pozici
moderatora kurzu a usmériovatele diskuzi, ktery typicky jednou tydné ptedlozi
otazky a ukoly pro tcastniky a k nim potiebné zdroje. Vzajemna interakce Gcastnikt
ve form¢ aktivnich diskuzi na diskusnich forech nebo socialnich sitich obvykle vede
K vytvofeni nového obsahu, ktery ma formu ¢lankd do blogu a jinych multimédii.
Jelikoz vytvoteni sité kontaktl a vztahli mezi ucastniky je ¢asové narocné, délka
kurzu mize byt az 30 tydnt, tedy podstatné déle, nez v ptipadé xMOOCs. (Hollands,
Tirthali, 2014, s. 31)

Tabulka 1 — Rozdily ve struktufe vyuky mezi cMOOC a xMOOC

cMOOC xMOOC
e |ektor-moderator neni Ustfedni postavou e predem stanovené, strukturované,
kurzu, ale pouze soucasti celkové sité; lektorem vedené aktivity obmériované na
e tvorba a prizkum tematické oblasti tydenni bazi;
v ,,ateliérovém” prostredi; o kratka obsaind videa, Cetba, ukoly;
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e unikatni vystupy tvorené ucastniky e strojové hodnocené kvizy, spolutcastniky

(pFispévky do blogu, obrazky, diagramy, hodnocené ulohy;

videa); e nepovinna Ucast na spolecnych diskusnich
e aktivni Ucast na diskusnich férech a forech;

dedikovanych socidlnich sitich; e kurz vedeny pres externiho poskytovatele
e |ektor-moderator shrnuje a hodnoti (napf. Coursera, EdX).

aktivitu ucastnikl v kazdodennim
/tydennim souhrnu;

e Kk dispozici jsou online nastroje na podporu
vzajemné spoluprace.

Zdroj: Hollands, Tirthali, 2014, s. 30

Jak ilustruje vySe uvedena tabulka, na rozdil od konektivistickych kurz jsou
xMOOC mnohem vice strukturované. Jejich typicka délka (od zahajeni kurzu do
ukonceni) je 6-8 tydni a studijni latka se koncipuje po tydennich blocich. Do vétSiny
kurzli se d4 zapsat ve vypsanych terminech a pfistup ke studijnim materidlim se
mnohdy uzamykd kratce po skonceni kurzu. InstruktdZ je vedena piedevSim skrze
kratka prednaskova videa v délce do 10 minut, na jejichz zaklad¢ je stanovena i ¢etba
a ulohy. Soucasti kurzu jsou vétSinou nepovinna online diskusni fora, pravidelné
strojové hodnocené kontrolni kvizy a tlohy kontrolované spolutcastniky kurzi,
jejichz  vysledky se zpravidla zapocitavaji do vysledné znadmky. Kurzy
zprostifedkovavaji externi poskytovatelé, jako napt. Coursera, Udacity nebo EdX.

(Hollands, Tirthali, 2014, s. 30)

Podle Siemense jsou XMOOCs vhodné pro ty studenty, ktefi nemaji pfistup
K u¢ebnim pomiuckam stejné kvality na svych vzdélavacich institucich, nebo tém,
kteti chtéji mit piistup a kontakt na ptedni odborniky v dané oblasti (Siemens, 2012;
Beaven et al., 2014, s. 32-33).

2.5.3 Typicka struktura xMOOC

Pievéazna vétSina MOOCs (at’ uz xMOOCs nebo cMOOCs) ma podobnou strukturu,
a to napfi¢ riznymi poskytovateli kurzi vysokych Skol, napt. EdX. Coursera,
FutureLearn, apod. (viz napt. Petkovska et al., 2014, s. 111; Bali, 2014, s. 45-46).
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Jak jsem jiz uvedl vySe a na zaklad¢ vétSiny zdrojt je obvykla délka kurzu 6-8 tydnti
(n¢které zdroje uvadi typickou horni hranici 12 tydnQ, viz napi. Mora, 2013).
tj. 24 hodin denné, 7 dni vtydnu. Potencidlni tucastnik se do kurzu mize
zaregistrovat bud’ ve vyhrazeném obdobi (tj. existuje pevné dany zacatek a konec
pribéhu kurzu, ktery do jisté miry aktivné vede lektor), nebo se do kurzu miize

zapsat kdykoliv ma zajem (tj. kurz funguje pln¢ automatizovang¢).

Strukturu kurzu napt. Jasnani (2013, s. 11) dale rozd€luje na 4 casti: a) sylabus
a dalsi instrukce ke kurzu; b) prednaSky a vyuziti studijnich materialii; c) diskusni
fora; d) tlohy, projekty, kvizy a testy, které mohou i1 nemuseji byt soucasti

certifikace. Realné rozhrani ilustruji na ptikladu platformy EdX (viz Ptiloha A).

Sylabus a dalsi instrukce ke kurzu

Po zahajeni kurzu je uéastnikim poskytnut ramcovy sylabus celého kurzu. Ten je
rozepsan na tydenni bazi a zahrnuje terminy a seznam videi, ¢etby, diskusnich témat,
uloh a testil, které musi ucastnici splnit. Déle sylabus obsahuje cile kurzu a navody,
jak pracovat v MOOC. Lektor Gcastnikim kazdy tyden obvykle zasila newsletter
S ptedstavenim nového témata pro dany tyden, shrnutim, popt. kratkym zhodnocenim
tydne minulého a motivaci ucastnikd k aktivni ucasti na (vétSinou nepovinnych)

diskusnich forech a k zakladani studijnich skupin. (Jasnani, 2013, s. 11)

Piednadsky a vyuZiti studijnich materiali

Ugastnici si obvykle nemusi shanét nebo kupovat studijni materialy. Soudasti kurzu
jsou voln¢ dostupné videa — originalni, lektorem pfipravena videa v typické délce
5-10 minut na kazdé video v poctu 1-5 na 1 studijni tyden. V piipadé xMOOCS jsou
videa nahrana pifedem do archivu, zatimco v cMOOCs jsou Ccasté real-time
prezentace lektora nebo rozhovory s hostem. Dal$im volné dostupnym materialem
jsou Clanky a uryvky z knih (mtze byt 1 digitalizované dokumenty, napt. soubory

PDF), které cCastokrat musi uCastnik precist, aby mohl spravné¢ odpovédét na
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kontrolni kvizové otazky. Kurzy dale obsahuji odkazy na externi zdroje, které téma
rozsifuji predevsim o dalSi zdroje — podcasty, fotografie ¢i videa. (Jasnani, 2013,

s. 11)

Diskusni fora

Oblibenou soucasti kurzl jsou diskusni fora, na kterych mohou ucastnici nepovinné
prispivat a sdilet své zkuSenosti, navzajem se dale ucit a fesit zadané spole¢né tlohy.
Zatimco v xMOOCs ptevladaji centralizovana diskusni fora (tj. funguji na uzaviené
platformé pro ucastniky kurzu), u cMOOCs pievladaji sdilené oteviené platformy:

blogy, stranky wiki, Facebookové skupiny, Twitter, Google+. (Jasnani, 2013, s. 11)

Ulohy, projekty, kvizy a testy

V navaznosti na naucenou latku ze studijnich materidlti a diskusnich for nésleduji

ukoly, projekty, kvizy a testy, které maji ukotvit a provéfit jeji pochopeni.

Kurz je ukoncen bud zavére¢nou zkouskou, nebo shrnutim vysledkli pribéznych
testll. K GspéSnému splnéni kurzu se pfitom obvykle pouziva spodni hranice 70 %.
Po Uspésném absolvovani mlze mit G¢astnik ddle moznost jiz za penize si pofidit

oficialni certifikat dokladajici jeho GspéSné splnéni.

Specifickou roli v této ¢asti hraje zpusob hodnoceni, které z divodu vysokého poctu
ucastnikd nemize fesit sam vyucujici. Hlavni otazkou tedy je, jak kvalitné, osobné
a objektivné hodnotit vykon ucastniki, jejichZ pocet dosahuje stovky az tisice lidi

zZ celého svéta a riznych kultur.

Zpétna vazba k jednodussim tlohdm, kviziim a testiim typu multiple-choice probiha
ithned na zéklad¢ automatizovaného hodnoceni. V piipadé feSeni komplexnéjSich
uloh, které posléze kontroluje a nasledn€ hodnoti spoluucastnik v kurzu, pfichazi
zpétnd vazba s nc¢kolikadennim odstupem. Mezi takové ulohy patii napf. napsani

kratkého textu na predem urCené otdzky. Jelikoz tyto Ulohy nemize zatim
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automatizovany systém hodnotit, maji Casto ucastnici kurzu ohodnotit ndhodné
vybrané prace ,,spoluzakt na zaklad¢ kritérii, ktera urci lektor/tviirce kurzu. Kvuli
zajisténi objektivity je rozepsana tloha hodnocena vice lidmi, typicky péti. U mnoha
kurzii dale existuji bodované kratké otazky typu ano/ne, kde ma ucastnik potvrdit,
zda probral danou literaturu a ucastnil se dalSich povinnych casti kurzu (videa,

povinna literatura, Glohy, hodnoceni spoluzaku, testy, atd.) (Jasnani, 2013, s. 11)

3 E-didaktika v kontextu MOOCs

Jak uvadi Bali, ve snaze fesit efektivitu uceni v MOOCs je tieba brat v uvahu
a) obecné pedagogické zasady s ohledem na projektovani kurzl; b) vyzvy online
vzdélavani obecné, c¢) specifické problémy MOOCs. (Bali, 2014, s. 46) V této
kapitole se proto budu zabyvat obecnymi teoriemi uceni ve vztahu k e-learningu
a MOOCs, vyznamem heutagogického nahledu na uciciho se jedince a metody
projektovani vyuky, které ovliviiuji i souCasny zpisob projektovani MOOC:s.
Nésledujici ¢tvrtd kapitola se poté zabyva projektovanim vyuky v samotnych

MOOCs.

3.1 Teorie uceni

V kontextu e-learningu (online vzdélavani) Ize chronologicky identifikovat Ctyfi
klicové teoretické pristupy, které maji zdsadni vliv na zptlisob, jakym jsou posléze
kurzy projektovany: a) behavioralni, b) kognitivni, c¢) konstruktivisticky
a d) konektivisticky. (Eger, 2012, s. 35-44) Tento realny posun odpovida
postupnému posunu zajmu od klasické vyuky vedené lektorem K uceni

orientovanému na studenta.

Podle behaviordlniho pristupu je proces uceni zalozen na akci a reakci a nasledném
zapamatovani pozitivnich a negativnich disledkii. Dominantni postavou je ucitel,
ktery na zéklad¢ tohoto stylu muze u ucicich se docilit chténého chovéani a naopak

odnaucit nechténé prvky. Vzdélavani je tak zde chapano jako jednosmérné piedavani
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obsahu od ucitele k pasivnimu ucicimu se. Vzdélavaci cile kurzu se nastavuji
vykonové a kurz samotny stavi na externi motivaci jedince. (Eger, 2012, s. 36)
Hodnoceni je jednoduse méfitelné pomoci bezprostiedni zpétné vazby (napt. kvizy,
testy). Nevyhodou je obecné nizkad interni motivace ucastnika a nizka efektivita

pochopeni komplexnéjSich témat a procesi.

Centralni roli ma ucitel i v kognitivnim pristupu. Tento koncept je odpovédi na
behavioralni pfistup, u kterého kritizovalo, Ze vSechno uceni vychazi tvarovani
a zmény chovani. Kognitivni pfistup se zabyva otazkou vnitini motivace a kritického
mysleni jednotlivce pii praci s informacemi, a déla z uciciho se jedince aktivniho
ucastnika v procesu uceni. I zde ma vSak ucitel centralni roli — aby bylo uceni
efektivni, musi ucitel strukturované a vhodné¢ podéavat informace, které nasledné

ucici se jedinec zpracovava. (Stavredes, 2011, s. 35-37)

Behavioralni a kognitivni pfistupy se vzajemné nevylucuji. Pro xMOOCs je
charakteristické slouceni obou teorii uceni do tzv. kognitivniho behaviorismu
(Rodriguez, 2012, s. 3) — ten je uzivany zvlasté v distan¢nim vzdélavani. Zminény
piistup je zaloZen na jasnych vzdé¢lavacich cilech a centralni roli ucitele pti vedeni
kurzu, ale také vétsi volnosti ucastnika v kurzu a uceni se na zéakladé zdroju, které
jsou mu zptistupnény. Vyhodou tohoto principu je umozZnéni pokryti velikého poctu
ucastnikl kurzu najednou a vzdalené. (Anderson, Dron, 2011, s. 84; Miyazoe et al.,
2013, s. 8)

Konstruktivisticky pristup vychédzi z mySlenky, Ze ucici se jedinec si znalosti vytvari
aktivné sam na zékladé¢ svych vlastnich konstruktl, vychazejicich z internich
a externich podnétd. Hlavnim typem je socidlni konstruktivismus, podle kterého
dokaze ucici se jedinec konstruovat nové znalosti v rdmci socidlni interakce se svym

okolim. (Anderson, Dron, 2011, s. 84-85)

Konektivisticky pristup je novou filozofii ve vzdelavani, ktera se zaklada na tezi, ze

uceni je tvofeno konexemi, podnécovanymi procesem socializace a technologii (tj.
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modernimi komunika¢nimi prostfedky) (Bali, 2014, s. 45) a je tedy vlastné
roz§ifenim konstruktivistické teorie o prvek ICT. Dulezitou roli proto plni i socidlni
sit€, které oteviraji prostor pro vzajemnou interakci jednotlived na internetu. Jak na
konektivistické teorii uceni, tak 1 na konstruktivistickém, ptedevSim socialné¢
konstruktivistickém pfistupu, stavi cMOOCs. Samotna konektivisticka teorie uceni je
ovlivnéna filozofii Ivana Illiche sepsanou v Odskolnéni spolecnosti (1971), podle
kter¢ maji ,,sité¢” socidlnich vztahii podporovat sebeurcujici uceni, oproti
neefektivnim metodam vSeobecné vyuky (Daniel, 2012, s. 3) Prikopniky
konektivismu jsou Siemens a Downes, taktéz zakladatelé prvniho MOOC, ktefi

termin poprvé pouzili v roce 2005 (Siemens, 2005).

3.2 0d pedagogiky k heutagogice

Pedagogika se soustfedi na vyuku déti a dospivajicich studentt, zatimco andragogika
na vzdelavani dospélych. Heutagogika se rovnéz zabyva vzdélavanim dospélych,
avSak s dirazem na samostudium a vnitini motivaci. V andragogickém pojeti vyuky
je tedy ucitel zodpovédny za navrh osnovy, tvorbu otazek, vedeni diskuzi
a hodnoceni podle potieb uciciho se. Podle heutagogického ptistupu naopak ucici se
jedinec bere na sebe vud¢i roli, protoze pravé on sebeurcuje pribéh uceni (z angl.
self-determined learning), navrhuje a vede smér, kterym se kurz ubira. (Benes, 2014,
s. 81; Beaven et al., 2014, s. 33; Hase, 2013)

Historickym milnikem pro realizaci heutagogického pfistupu byl vyvoj tzv. Webu
2.0, diky kterému se mohou vytvaret nové online nastroje, kterymi jednotlivei mohou
vybirat a rozhodovat se, jakou cestou ve svém online uceni se vydaji (Beaven et al.,
2014, s. 34). Samotny pojem ,,heutagogika® vSak vytvofil jiz v roce 2000 australsky
psycholog Steward Hase (Benes, 2014, s. 81) spojenim feckych slov ago (vést)
a heurista (objevovat) (Barton, 2012).

Jak dale uvadi Beaven, jednim z hlavnich principti heutagogiky je, ze ucici se jedinec

vi, jak se ucit. Sebeurcujici uceni a vnitini motivace je hlavnim atributem tohoto
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principu. Proto je tento teoreticky piistup zvlasté vhodny k popisu uceni v kontextu

e-learningu, oteviené¢ho a distan¢niho vzdélavani obecné. (Beaven et al., 2014, s. 34)

Koncept je relevantni také v ramci MOOC:s, jelikoz se ucastnik do kurzu prevazné

. . , .. . . 14
zapisuje ze svého vlastniho zajmu a za 0Ucelem o0sobniho obohaceni™.

Tento
heutagogicky nahled — tj. otdzka vlastniho sebefizeni pfi uceni a vnitini motivace —

by tedy mél byt tviirci a lektory MOOCs vzdy bran v potaz pfti jejich projektovani.

4  Projektovani xMOOCs a hodnoceni efektivity

Jak naznacuje nazev kapitoly, lektoii a tviirci MOOCs musi fesit, jak naprojektovat
kurz tak, aby se dal povaZzovat za efektivni. Vzhledem k tomu, Ze efektivita MOOCs
je hodnotitelna ptedev§im na zakladé hodnoceni ucastnik, budu v této praci
vychazet zteze, ze uspéch kurzu zavisi na kladném hodnoceni kurzu ucastniky.
Nejde tedy jen o efektivni pokryti a naplnéni vzdé€lavacich cili kurzu s poétem
ucastnikl v fadech stovek az tisicii — tedy poctu, které nebyly v minulosti obvyklé,
ale naprojektovani takového kurzu, ktery bude Gcastniky bavit a budou ho povazovat

za obohacujici.

Na druhou stranu je vSak nutné brat v potaz, Ze tvlrci a lektofi mohou sméfovat
k druhému extrému, kdy Gcastnici posléze hodnoti kurz jako povedeny s ohledem na
»zabavnost® latky, coZz vSak je$t€¢ neznamena, Ze je kurz efektivni ve vztahu ke
vzdélavacim cilim. Podle hodnoceni mezinarodniho vysokoskolského think-tanku
OBHE (Observatory on Borderless Higher Education) se tvirci MOOCs casto
zamé&fuji na dodavani obsahu vysoké kvality, ale upozad’uji projektovani vyuky
a celkovou zkusenost z procesu uceni (learning experience). (Haggard, 2013, s. 4)
Tento problém vystihuje 1 Ross, podle které¢ho by otdzkou tvorby MOOCs mélo byt
,»hejen €O ucit, ale také proc a jak.” (Ross et al., 2014, s. 58, pielozil M. S.)

14 r roror o vy v ’ ¥ V.o v . ’ .

Systémy uznavani Gspé$n€ absolvovanych predmétd (napi. formou certifikaci) doposud nejsou
prilis rozsitené, takze podil ucastnikd motivovanych certifikacemi z absolvovanych kurzti prestiznich
univerzit neni velky.
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V této praci se zamétim primarné na projektovani vyuky v ramci xMOOCs — tedy

vvvvvv

literatury popisu koncepty a hlavni myslenky k projektovani vyuky MOOC:s.

4.1 Problematika projektovani a posuzovani efektivity
xMOOCs

Jak uvadi Ross, projektovani vyuky se uz kviili samotnému poctu ucastnikli musi lisit
od piipravy tradi¢nich prezencnich kurzl pro pocet studenti neptesahujici 30 osob.
To zahrnuje i zménu v roli lektora MOOCs, ktera je viditelné odli$na od jinych
zpusobu vyuky. (Ross et al., 2014, s. 58)

Za kratkou dobu, co MOOCs existuji, se praxe tvorby kurzl ujednotila, pfedevs§im
u prevazujicich xXMOOCs, které jsou ve vysokoSkolském vzdélavani oblibenéjsi
a kompatibilngjsi. Zpiisob projektovani vSak neni zaloZzen na odbornych studiich, ale
pouze doporuceni, dostupnych nejlepsich praktik (best practices) a vlastnim uvazeni

zaloZeném na zkuSenosti.

Soucasnym zasadnim problémem fenoménu MOOCs je chybéjici obecné uzndavany
systém hodnoceni jejich kvality nebo studie, které se touto tematikou systematicky
zabyvaji (Haggard, 2013, s. 6; Margaryan et al., 2014, s. 77). Doposud existuje pouze
jeden relevantni odborny zdroj, ktery se kvalitou projektovani téchto kurzl zabyva,
ten viak stavi své zavéry na sporn& predvybranych kritériich™ (Dron, 2014). Ukazuje
se, ze kvalitni projektovani uspésného MOOC je v soucasnosti velmi komplikované
a nahodilé, protoZe neexistuji jasna kritéria, ktera by tvirci a lektofi brali pii piipravé
kurzu v potaz. Slovni dotaznikova hodnoceni kurzu, ktera Gcastnici bézné vypliuji

po skonceni kurzu, navic mnohdy nemaji vysokou vypovidaci hodnotu, nebot’

> Tématem se zabyva odborna studie ,Kvalita kurzit MOOCs* (z angl. Instructional Quality of
Massive Open Online Courses (MOOCs), pieklad M.S.) autort Margaryan, Bianco a Littlejohn
(2014). Ti hodnoti efektivitu projektovani kurzti z hlediska hodnoty uceni na zakladé predem
definovanych obecnych kritérii hodnoceni projektovani vyuky. Prestoze je tato studie dilezita,
protoze jako prvni se touto problematikou detailnéji zabyva, vybér kritérii pro hodnoceni efektivity
kurzi je rozporuplny. To potvrzuje i Jon Dron, docent na Fakulté vypocetnich a informacnich systému
pii Athabasca University v Kanad¢. (Dron, 2014)
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hodnotitelé Castokrat maji zcela odlisné nazory na stejnou véc. Rosewell z Open
University UK toto ilustruje na vybraném MOOC, ktery byl ve 158 komentatich
kritizovan jako ,nejhors$i“ kurz, do kterého se kdy ucastnici zapsali, a ve

177 komentatich naopak chvalen jako kurz ,,skvély* (Rosewell, 2013, s. 2).

4.2 AKktualni praxe projektovani a hodnoceni MOOCs

Pavlicek definuje projektovani vyuky (z angl. instructional design) jako védni oblast
pedagogiky, kterd vznikla po 2. svétové valce ,,s cilem najit postupy efektivni vyuky,
rychlého a spolehlivého nauceni® (Pavli¢ek, 2003, s. 8). Od té doby bylo vyvinuto
a dale rozsifeno nékolik modell projektovani vyuky, které se stale aktivné pouZzivaji.
Zéakladnim c¢asto zminovanym i v oblasti MOOCs je ADDIE model s 5ti-fazovym
modelem navrhu'® (z angl.  Analysis-Design-Development-Implementation-
Evaluation) pochazejici ze 40. let 20. stoleti. Dale je mozné vyuzit ti-krokovy
model Roberta Gagné z 60. let 20. stoleti (z angl. Nine Events of Instruction), 10ti-
fazovy Dick and Carey Model ze 70. let, aj. (Kopp, Lackner, 2014, s. 7138)

Teorie uceni, které se zabyvaji konkrétné MOOC:s jsou limitovany primarné na teorii
konektivistickou, kterd vSak — jak jsem jiz uvedl dfive — nevystihuje formu vyuky
xMOOCs. Odbornici tak vyuzivaji starsi teorie a seznamy kritérii, které v dobrém
duchu a s odbornym odhadem upravuji pro poticby xMOOCs. Siemens — jeden
Z prvnich striiject MOOCs, doporucuje vyuZiti star$i teorie ,,7 principti dobrych zasad
z bakalarského vzdélavani“ autortt Chickeringa a Gamsona z roku 1987 (Siemens,
Tittenberger, 2009, 15), Margaryan jako kritéria napf. pouziva ,,5 zakladnich
principt vyuky* Davida Merrilla (z angl. First Principles of Instruction) (Margaryan
et al., 2014, s. 78), Bali a Roberts stavi zavéry své odborné studie na ,,Ramci
profesnich standardti Velké Britanie“ (z angl. UK Professional Standards
Framework) (Bali, 2014, s. 46; Roberts et al., 2013, s. 3), zatimco Kopp a Lackner
vychazeji pravé z jiz zminovaného ptistupu ADDIE (Kopp, Lackner, 2014, s. 7144).

Samotni autofi vSak ve svych studiich sami uznavaji, ze jimi pouzité¢ teoretické

18 Rozbor jednotlivych modelt neni pro pochopeni ani praktickou &ast této prace vyznamny, proto
pouze uvadim vycet modelt a principi.
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ramce xMOOCs obecné vystihuji, ale ze tyto zplsoby nejsou pro projektovani

xMOOQOCs ideélni.

S ohledem na nedostatek odpovidajicich teoretickych zdklada a predevsim odlisSnost
teoretickych ramct, které odbornici pouzivaji, se praktické projektovani xMOOCs
odviji pfedevsim z kopirovani a propojeni dobrych praktik e-learningovych kurzi,
distan¢niho vzd€lavani, webinai,, on-line diskuzi a standardnich prednaSek
prezen¢niho studia. Mezi nejasné stanovené body, které lektora alespon orientacné
navadéji pfi projektovani MOOCs patii: 1) osvojeni projektovacich a facilitacnich
dovednosti, 2) vystizeni vhodné urovné, kterd odpovidd schopnostem ucastnikt
(Beaven et al., 2014, s. 31) a dale technické a organiza¢ni aspekty, mezi které patfi:
3) tydenni strukturovani latky a 4) vyuzivani videi. Jak je patrné z podkapitoly 2.5.3,
Z hlediska projektovani vyuky jsou MOOCs narocné piedevS§im na piipravu
materiali (predevsim videomateriali) pro kazdy tyden kurzu a zafizeni vhodného
hodnoticiho automatizovaného systému, ktery dokdze spravovat vysledky testii pro
stovky az tisice ucastnikli. Efektivni projektovani vyuky v ramci MOOCs tedy musi
komplexné fesit jak technologické a technické pozadavky, tak i mekké dovednosti
a samotny pristup tvirce/lektora ke kurzu a Gc¢astnikim, ktery je v riznych aspektech
odlisny od pfistupu k tradi¢nim e-learningovym kurziim. Obvykla doba na piipravu
nového 14ti-denniho MOOC tak miZe byt aZ jeden cely semestr (Sive, 2013, s. 277).
Uspé&snost kurzu je dale obvykle hodnocena na zakladé podilu student?, kteti kurz
dokon¢i, nebo bodového ¢i slovniho hodnoceni ucastniky po skonceni kurzu. Jak
jsem jiz zminil diive, ob&é metody jsou problematické, protoZze ucastnici se do kurzu
zapisuji a odhlaSuji se z riznych divodi, které nemusi vystihovat efektivitu kurzu,
zatimco slovni bodové i1 slovni hodnoceni mize stejny kurz popisovat zcela rozdilné,

podle cil, které kazdy ucastnik v kurzu hleda.

5 AKktualni problémy MOOCs

Ptestoze jsou MOOC:s relativné novym fenoménem, jiz nyni vyvstavaji na povrch jiz

existujici i v budoucnu oc¢ekavané realné piekazky a vyznamné nedostatky, které je
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nutné diive ¢i pozdé&ji fesit. Nékteré z nich byly jiz v predeslych ¢astech naznaceny,

nyni se jimi budu zabyvat podrobnéji.

Neujasnéna definice pojmu MOOCs

Pokud nelze MOOCs jasn¢ popsat a definovat, pak je neni mozné ani spravné
pochopit (Kahane, 2014/6). Jak jiz bylo uvedeno vyse (viz podkapitola 2.4), i mezi
odborniky na MOOC:s panuji znac¢né neshody ohledné¢ jejich definice.

xMOOCs se mohou napiiklad jednoduse zaménit s typickym online distanénim
vzdélavanim v ptipadé, Ze kurz nepodnécuje vzajemnou konstruktivni diskuzi
ucastnikli kurzu, a na misto toho pouze funguje jako jednosmérny tok informaci od
lektora k u¢icimu se. Stejné tak i voln¢ dostupné materialy v ramci OpenCourseWare
(Open Education Resources) nemusi byt pro nahodné zajemce uzite¢né, protoze jsou
Castokrat §ité na miru vefejnosti nepfistupnému predmétu nebo jsou vlastné pouhym
zvefejnénym sylabem kurzu. (Liyanagunawardena et al., 2013, s. 203) Definice
a chapani terminu vSak neni ujednocena natolik, aby se mohlo striktné vytycit, které

nalezitosti musi, ba naopak nema material obsahovat.

Kahane potvrzuje, Ze odborna vetejnost se v pripadé¢ definice MOOCs dokaze
shodnout pouze na slové ,,online — zbytek je sporny a da se interpretovat riznymi
zpusoby (Kahane, 2014/6). Proto je také slozité¢ identifikovat kritéria, podle kterych

se da hodnotit efektivita téchto kurza.

Nizky podil aktivnich/dokoncujicich ucastniki

Prestoze z hlediska absolutnich hodnot pocet uspésn¢ dokoncujicich ucastnikt
MOOQOC:s silné pievysuje pocet absolventid kurzl stejnych predméti v ,.kamenné*
Skole (Lakshminarayanan, 2012, s. 225), je nizky podil dokoncujicich ucastnikid
MOOC:s stale velmi diskutovanym tématem (Kahane, 2014/4; Petkovska et al., 2014,
s. 110; Rodriguez, 2012, s. 2). Obecné se v této roviné uvadi pramér pod 10 % vsech

37



zapsanych Ucastnikd na jakékoliv MOOCs (Daniel, 2012, s. 5; Liyanagunawardena,
2013/5, s. 2; Sandeen, 2013, s. 8).

Dan Colman na zaklad¢ prizkumu mezi ucastniky MOOCs na tfech univerzitich
(Stanford, Oxford, Yale) uvadi 10 nejcastéji uvadénych duvodi nedokoncovani
kurzu (Colman, 2013): i) kurz je prilis casové narocny — instruktazni videa, tkoly,
testy a diskuze zabiraji vice ¢asu, nez ucastnik piedpokladal; ii) vysoké pozadavky na
znalosti — az po zapisu ucastnici zjist'uji rozsah znalosti, ktera jsou pro dany kurz
nutna; iii) kurz je jednodussi, nez ucastnik podle kvality poskytujici instituce ocekaval
— kurz nema podle ucastnika stejnou kvalitu jako kurz prezen¢ni; iv) nudné
videoprednasky a nevtahujici zpusob vedeni kurzu — zna¢né mnoZzstvi mnohdy
neatraktivné pojatych videopiednasek a jinych ¢asti vyuky; V) Spatnd stavba kurzu —
nejasné instrukce, chaoticka struktura kurzu a zmény za pochodu; vi) nizkd
angazovanost na diskusnich forech — uméle udrZzované a obsahové neobohacujici
diskusni skupiny; vii) spatné zpétné vazby od spoluzdikii — kvili velikému mnozstvi
ucastnikli hodnoti psané tlohy obvykle ndhodné vybrani spoluzéaci v kurzu, avSak
jejich zpétna vazba je ¢asto méné nez nekonstruktivni; viii) skryté ndklady — piestoze
je kurz bezplatny, az po zapsani G€astnici zjist'uji, Zze si musi pofidit placené uc¢ebnice
a jiné studijni materidly; ix) nahlizeni do kurzu — mnoho lidi se zapisuje do fady
kurzi proto, aby stihli termin zahdjeni, ale aZ poté se rozhodnou, kterého kurzu (zda
vibec né&jakého) se budou ulastnit; x) vymechdni zaverecné zkousky — mnozi
ucastnici absolvuji kurz ke svému vlastnimu obohaceni a zavére¢na zkouska, kterou

se posuzuje absolvovani kurzu, tak je vynechana.

Vedle téchto 10 diivodl se poznamenavaji dalsi dva divody: 1) pouha zvédavost na
dané téema — GCastnik chce mit jen rdmcovou predstavu o tématu, které piili§ nezna;
i) chybéjici zavazek — volitelna a bezplatna ucast v kurzu tcastnika nevede k jeho
pravidelnému plnéni. (Chen, 2014, s. 95; Jasnani, 2013, s. 7; Sandeen, 2013, s. 7,
Weller, 2013)
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Nejasné financovani kurzi

Doposud je zépis, prabéh i dokon¢eni MOOCs poskytovano zcela zdarma. Dtlezitou
a zatim nezodpovézenou otazkou je navratnost investic. Pfedpoklada se, ze
univerzity kurzy vytvareji s marketingovym cilem zviditelnit své instituce a zvysit
povédomi mezi potencidlnimi zajemci o realné studium. Instituce si jinak naklady na
pripravu a exekuci kurzli pokryvaji z jinych zdroju (svych vlastnich, venture capital,

prispevky).

Nekteré platformy zprostiedkovavajici MOOCs se rozhodly nabizet placené
certifikaty, které jsou oficidlnim vyjadfenim dané vysokoskolské instituce
0 absolvovani kurzu. Mezi takové patii napi. Signature Track (Coursera), kde cena
certifikatti je v rozmezi $25-195, s medianem pod $49 za kurz (Moocs.co, 2015).
Déle se mezi dal$i zdroje pfijmi uvadéji: a) sluzby osobniho (fyzického) tutora,
b) platby firem, které pii hledani a vybéru novych zaméstnancti chtéji ziskat piistup
Kk vysledkiim kurzi; c) prodej licence MOOC platformy pro vnitrofiremni tcely,
d) sponzorstvi, ¢) zavedeni $kolného, f) poskytnuté granty, g) virtualni odznaky za
hotové kurzy, h) udéleni kreditd uznatelnych na vzd€lavaci instituci ucastnika
(Daniel, 2012, s. 6; Hollands, Tirthali,, 2014, s. 82; Sandeen, 2013, s. 7-8). Otazkou
vSak zistava, zda se MOOCs stadle mohou nazyvat ,,otevienymi* kurzy, pokud za

ucast na nich bude zaveden poplatek.

Komplikované pokryti vysokého poctu ucastnikii

Jak jsem jiz uvedl v predeslé kapitole, musi lektofi a tvirci MOOCs brat pfi
projektovani kurzu v potaz mnohem vyssi pocet ucastniki, nez jaky je obvykla pfi
prezencni, nebo dalkové vyuce. Na rozdil od e-learningu, kde je ucastnikl ,,jen*
nékolik desitek, ktefi jsou postaveni do pasivni role a kde vzajemnd komunikace
vétSinou neexistuje, v ptipadé MOOCs se s komunikaci mezi u¢astniky pocita, at’ uz
pfi vzajemném hodnoceni Uloh nebo pii sdileni znalosti a feSeni zadanych ukoli.

Kromé komunikace tesi tviircit MOOCs 1 systém priibéZzného hodnoceni (tj. kvizy
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atesty), které vyzaduji automatizované hodnotici systémy, coz ovSem vyzaduje

nemalé finan¢ni i ¢asové naklady na ptipravu.

Hodnoceni efektivity kurzii a navratnost investic

Ve spojeni vSech vySe uvedenych problematickych bodu vyvstava otazka, jakym
zpusobem se ma mefit efektivita, a tedy 1 uspéSnost kurzu, aby byl nejen pifinosny
a obohacujici pro samotné ucastniky, ale aby existovaly hmatatelné dtivody pro jeho

dal$i financovani.

Casto uzivany zpiisob, tj. podil Gi¢astniki dokonéujicich/nedokonéujicich tyto kurzy
nelze brat jako hlavni parametr uspéSnosti kurzu kviili jeho nizké vypovidaci hodnoté
(viz napt. Downes, 2013/5; Ross et al., 2014, s. 64). Tradi¢ni zavérecné hodnoceni
kurzt podle spokojenosti a piinosu také dobie nevypovida o kvalit¢ MOOC, protoze:
a) Gcastnici maji rizné motivy pro zapsani/absolvovani do kurzu; b) maji velice
ruzné teoretické zaklady na zacatku kurzu; c) neexistuje seznam provétenych kritérii
pro hodnoceni uspésnosti MOOCs, podle kterého mohou lektoti zavére¢ny dotaznik

pripravit (Rosewell, 2013, s. 2; viz blize podkapitola 4.2).

V soucasnosti existuje jen nékolik empiricky zaloZzenych odbornych studii, které se
touto problematikou zabyvaji (viz napf. Margaryan et al., 2014), avSak mezi
odborniky se samotné téma v poslednich dvou letech fesi stale vice (Kopp, Lackner,

2014; Ross et al., 2014).

6 Setfeni - vytvoreni indikatora efektivity MOOCs

Cilem této prace je vytvofit doposud neexistujici relevantni kritéria, na jejichz
zaklad€ je mozné objektivné zhodnotit efektivitu MOOCs. Doposud byly indikatory
kvality a efektivity kurzu pro svoji jednoduchost a piedpokladanou podobnost
pfebirdny z prostfedi e-learningu a distanéniho vzdélavani, coz miZe byt ve

specifickém prosttedi MOOCs zavadéjici. Terminy indikator, kritérium a polozka
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V této praci budu povazovat za synonyma, a to s ohledem na kontext, ve kterém se

’ vro 17
vyraz pouziva .

6.1 Metodologie Setieni

K vytvoreni potiebného seznamu kritérii pouziji kvalitativni vyzkum. Budu sbirat
a dale analyzovat texty z vhodnych zdroji, abych nasel takové klicové terminy

a fraze, které: a) jakkoliv ovliviuji kurz a vyuku, b) mize ucastnik vnimat a popsat.

Zpusob sbéru a analyzy dat v této praci jsem se rozhodl uzplsobit specifikiim
MOOCs — krom¢ odbornych studii a Vv nich obsazenych ,best practices” budu
netradiéné Cerpat z komentaiti a hodnoceni kurzd ze strany ucastnikt, které jsou
volné dostupné na internetovych strankach. Cinim tak piedeviim z téchto diivodd:
a) MOOC:s jsou novym fenoménem, jejichz cilovou skupinou jsou bezpodmine¢né
uzivatelé s pfistupem na internet — znacné a nepiehlédnutelné zdroje informaci jsou
proto obsazeny pravé zde; b) kvili aktualit¢ tématu a dlouhym prodlevam
v publikaci odbornych studii doposud neexistuje dostate¢né mnozstvi relevantni
odborné literatury na téma MOOCs, jejich efektivité a projektovani vyuky. To
pocit'uji 1 samotni odbornici, ktefi proto Casto pouzivaji a odkazuji na internetové
blogy a diskusni fora, kde jsou publikovany nejaktualnéjsi témata a nazory tykajici se
MOOQOCs (blize viz kapitola 1); ¢) tyto nestandardni postupy jsou odborniky stale
Castéji vyuzivany na zéklad¢ nejnovéjsich vyzkumi a technik sbéru dat. Data mining
atextova analyza internetovych c¢lankd a blogh se diky vyvoji vypocetnich

technologii stava validni a reliabilni metodou ziskavani dat (Chen, 2014).

Sbér a analyzu dat proto rozdéluji do nasledujicich péti kroku (pro ilustraci viz
Ptiloha B):

1 zatimco indikdtor i kritérium je pouzitelné v kterékoliv &asti prace, termin polozka je vhodn&ji
v kapitolach Shér dat a Analyza, kde stale neni jasné, které polozky bude relevantnimi indikatory pro
hodnoceni efektivity kurzi.
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Krok 1: Sbér dat — Vytvoieni seznamu moznych indikdtori efektivity
MOOCs

Na zéklad¢ odbornych studii (teoretické modely, jednotlivé indikatory, piipadové
studie), slovnich komentait a bodovych hodnoceni kurzii samotnymi ucastniky
vznikne seznam moznych kritérii pro hodnoceni efektivity kurzu, rozdélenych podle
skupin respondentt na odborniky (tj. tvtrci a lektofi kurzti — Skupina A) a Gcéastniky
(Skupina B).

Vybér analyzovanych zdroji zuzuji na zakladé nasledujicich kritérii: a) vSechny
slovni komentdfe a bodova hodnoceni kurzu pochazeji z webového portalu
Coursetalk.com — ten jen vsoucasné dobé nejvétsi databazi hodnoceni kurzt
MOOOC:s a nabizi proto nejveétsi mnozstvi respondentti; b) vSechny zahrnut¢é MOOCs
jsou xXMOOC, nebo tento typ z v&tsi Easti reflektuji*®; ¢) zahrnuté MOOCs musi byt

ucastniktim poskytovany zdarma (tj. kurz neobsahuje poplatek za ptihlaseni).

Krok 2: Analyza — Vytvoieni klastrii a subklastru, klasifikace indikdtoru

Prvni ¢ast analyzy dat sestdva z roziazeni vSech indikatorti do tematickych klastr
a subklastr. Poté budou k nové vytvofenym subklastrim pfifazeny indikatory,
jejichz seznam jsem pfipravil v pfedchozim kroku. Klasifikaci indikatorti provedu na
zakladé¢ svého vlastniho odborného usudku zaloZeného na vlastni zkuSenosti

a nactenych zdroju.

Krok 3: Analyza — Pritazeni komentdaii Skupiny B k indikdtoriim

Skupiny A
V této Casti analyzy budu ru¢né analyzovat vSechna slovni hodnoceni ucastnikti
kurzi. Na zaklad¢ kontextu, ve kterém je kazdy vyrok napsan, budu tyto dilci
komentafe pfifazovat k patficnym indikatoriim. Kromé toho budu u kazdého vyroku
urovat, zda je v ramci konkrétniho indikatoru zafadim mezi pozitiva — tj. komentare
pozitivné hodnotici pfitomnost specifického prvku ve vyuce, nebo mezi negativa — tj.

komentare negativné hodnotici absenci dan¢ho prvku.

18 Jak jiz bylo nastinéno vyse, u mnoha kurzi neni jasna hranice mezi xMOOC a cMOOC.
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Krok 4: Komparace a analyza indikdtorit v ramci kategorii

Z vysledku tretiho kroku lze kazdy indikator rozdé€lit do jedné z 5 nasledujicich
kategorii: 1) nemotivator — obligatorni zdklad: u kazdého indikatoru jsou zafazeny
vyroky pouze U negativ. To znamena, ze Gi€astnici negativné pocit'uji chybéjici prvek
ve vyuce. Na druhou stranu, pokud je prvek pfitomny, Uc¢astnici ho pozitivné
nehodnoti, popi. ho ani nevnimaji; 2) motivdtor — pridana hodnota: u indikatoru jsou
zafazeny vyroky pouze u pozitiv. Ugastnici kladné hodnoti piitomnost daného prvku
V kurzu. Naopak ale negativné nekomentuji jeho absenci; 3) klicové kritérium
uspechu — u indikatoru jsou zafazeny vyroky jak u skupiny pozitiv, tak skupiny
negativ. Zaroven vsak neexistuji vyroky z jednoho specifického kurzu, které by byly
vV ramci jednoho indikdtoru v obou skupinich. Takové indikatory znaci vyznam,
ktery mu tCastnici pfipisuji a ktery vnimaji, at uz Vkurzu je, nebo neni;
4) ambivalentni kritérium — podobné jaké v predchozim piipadé jsou u indikatoru
zatazeny vyroky jak ve skupiné pozitiv, tak skupiné negativ. Na rozdil od n¢&j vSak
ob¢€ skupiny u jednoho indikatoru obsahuji vyroky ze stejného kurzu. To znamena, Ze
stejna polozka byla jednim ucastnikem hodnocena kladné, druhym negativné.
Takové kritérium ma  proto ambivalentni vypovidaci hodnotu;
5) Nehodnotitelné/nerelevantni indikatory — u indikatori nejsou zafazeny zadné
vyroky. Protoze divodem muze byt jak jejich chybéjici relevantnost pro hodnoceni
kurzu, tak i nedostatek komentafii v ramci tohoto vyzkumu, neni mozné zde d¢lat

jakékoliv vystupy.

Krok 5: Zhodnoceni
Zaverecné zhodnoceni je zaméfeno na interpretaci dosazenych vysledkd, tj. rozbor
indikatorti podle 4 vypovidajicich kritérii, a nasledné propojeni vysledka s ohledem
na cile préace: tj. vyznam indikatori pro hodnoceni efektivity MOOCs a nastinéni

postupi, které by vyuku zefektivnily.
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6.2 Sbér dat

Cilem sbéru dat je vytvofeni seznamu indikatort, které mohou mit vypovidaci
hodnotu o efektivit¢ MOOCs, a sbér hodnoceni ucastnikll kurzi, které s indikatory
nasledné porovnam. Sbér dat proto rozd¢€luji na dveé samostatné ¢asti. Prvni sbér je
zaméeien na indikatory pochdazejici z odbornych studii sepsanych tviirci a lektory
kurz (Skupina A). Ve druhém sbéru Cerpam z komentait a hodnoceni MOOCs

samotnymi Gc¢astniky (Skupina B), které jsou voln¢ dostupna na internetu.

1. Vytvoieni seznamu moZnych indikatorii od tviircii a lektorii MOOCs

Jako zdroj pro vytvoreni jakkoliv neupravovaného seznamu (tzv. longlist) jsem
pouzil 10 odbornych studii a ¢lankt od autord, ktefi se problematikou MOOCs
dlouhodobé¢ zabyvaji. Hlavnimi kritérii pro vybér téchto studii je pfedev§im: a) téma
projektovani vyuky MOOCs; b) relevantnost Udaji piedev§im pro xMOOC:s;
) obsazeni jakychkoliv potencialnich indikatort, které hodnoti kvalitu MOOCs
a které ucastnik mize vnimat; d) aktivni prace s t¢ématem MOOCs autora studie ¢i

¢lanku; e) studie napsané nejdiive v roce 2012%.

Seznam takto vyuzitych zdroju je nasledujici: MOOC Pedagogy: Gleaning Good
Practice from Existing MOOCs (Bali, 2014); MOOQOCs: Striking the Right Balance
between Facilitation and Self-Determination (Beaven et al., 2014); MOOCs as
disruptive technologies: strategies for enhancing the learner experience and quality
of MOOCs (Conole, 2013); Learning and the Massive Open Online Course:
A Report on the ELI Focus Session (Diaz et al., 2013); Week 2: The Quality of
Massive Open Online Courses by Stephen Downes (Downes, 2013/5); MOOCs:
Expectations and Reality: Full Report (Hollands, Tirthali, 2014); Do MOOCs need
a Special Instructional Design? (Kopp, Lackner, 2014); Instructional quality of
Massive Open Online Courses (MOOCs) (Margaryan et al., 2014); Instructional
Design of a MOOC: Working Paper (Scagnoli, 2012); What Drives a Successful

9 Diivodem pro toto omezeni je fakt, ze xMOOCs se zalaly profilovat v roce 2011. Piedpokladam

v
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MOOC?: An Empirical Examination of Criteria to Assure Design Quality of MOOCs
(Yousef et al., 2014).

Ze vSech zdroju jsem vytvofil taxativni vycet vSech potencidlnich indikatort. Jedinou
vyjimkou je studie Ahmeda Yousefa, kterd se taktéz zabyva vypovidaci hodnotou
indikatort kvality MOOCs. Z celkem 74 indikatort jsem zde vynechal 19, u nichz je

v

celkem shromazdil 147 polozek.

2. Sbér hodnoceni vybranych MOOC:s od jejich ucastnikit

Za Ucelem provéfeni a zhodnoceni vypovidaci schopnosti jednotlivych indikator
jsem sesbiral komentaie od 161 hodnotitelii-ucastnikii z 15 MOOCs. Vyuzil jsem
k tomu udaje z webového portalu Coursetalk’. Zdejsi databaze davé Gdastnikim
MOOCs moznost bodoveé hodnotit 1 slovné popisovat absolvované i probihajici
kurzy, které nabizeji rizni zprostiedkovatelé (Coursera, EdX, Stanford online, aj.)
aje vsoucasnosti databazi s nejvy$Sim mnozstvim slovnich hodnoceni na svété.
Kvuli ziskani reprezentativniho vzorku jsem kurzy ptredvybral na zakladé
nasledujicich kritérii: a) kurz musi mit minimaln¢ 5 hodnoceni se slovnim
odivodnénim; b) kurz byl ukonfen a ucastnici ho hodnoti zpétné€; c) kurz je
organizovan vysokoskolskou instituci, ne soukromou entitou; d) kurz spada do jedné
Z nasledujicich tii oblasti: 1) exaktni védy, 1) kurzy neexaktniho zaméfeni
orientované na profesni rozvoj, iii) humanitni, z4jmov€é zamétené kurzy; e) pro
kazdou oblast je vybrano 5 kurzl podle jejich celkového hodnoceni na $kale 1 az 5

(1 hvézda — nejhorsi, 5 hvézd — nejlepsi).

NiZe uvedena tabulka obsahuje seznam takto vybranych kurzii:

20 prahovou hodnotu jsem u kazdé polozky stanovil na Likertové $kale (1 = neni dilezité; 5 = velmi
dulezité) nasledovné: medidn > 4.00 N standardni odchylka > 1.00. Blize viz Yousef et al., 2014,
S. 2-5.

21 viz https://www.coursetalk.com/
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Tabulka 2 — Seznam vybranych kurzi, po¢et hodnotiteli a rozloZeni hodnoceni

, Primérné Pocet Hodnoceni
Tema Rok hodnoceni | hodnotiteli 1 2 3 4 Poskytovatel
KURZY EXAKTNICH VED
1 | Statistical Inference Statistika 2014 1 17 10 5 1 1 - Coursera
2 | Getting and Cleaning Data Statistika 2014 2 17 7 3 3 4 - Coursera
3 | Mathematical Biostatistics Boot Camp 1 Statistika 2014 3 8 2 1 1 2 2 Coursera
4 Qua'ntum Mechanics for Scientists and Fyzika 2015 4 3 i 1 1 ) 4 Stanford
Engineers 2 Online
5 | Calculus Two: Sequences and Series Matematika 2014 5 9 - - - 1 8 Coursera
CELKEM 59 19 10 6 10 14

KURZY NEEXAKTNIHO ZAMERENI ORIENTOVANE NA PROFESNi ROZVO!

6 Information Security and Risk Management in | Management 2014 1 4 4 1 i i i Coursera
Context
7 | Fundamentals of Personal Financial Planning Finance 2013 2 6 3 - 2 1 - Coursera
8 Introduction to Finance Finance 2013 3 34 6 9 3 8 8 Coursera
9 | Foundations of Business Strategy Podnikani 2014 4 10 - - 3 2 5 Coursera
10 | Critical Perspectives on Management Management 2014 5 8 - - - - 8 Coursera
CELKEM 63 13 10 8 11 21

HUMANITNI, ZAJIMOVE ZAMERENE KURZY

11 | Technology and Ethics Etika 2014 1 6 4 2 - - - Coursera

12 | Soul Beliefs: Causes and Consequences Spiritualita 2014 2 5 - 2 2 - 1 Coursera

13 | Listening to World Music Hudba 2013 3 6 - - 1 4 1 Coursera

14 | Bodyl101x: The Body Matters Zdravi 2015 4 7 2 - 1 1 3 EdX

15 | The Modern and the Postmodern Filozofie 2014 5 15 - - 1 - 14 Coursera
CELKEM 39 6 4 5 5 19

CELKEM ZA VSECHNY KURZY
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Jak lze vidét, pocet hodnotiteli se lisi v kazdém kurzu, od 5 hodnotiteld do
34 hodnotiteltl, a stejné tak i ve vSech 3 oblastech (39 az 63 hodnotiteltr). Tento fakt
vSak nikterak neovliviiuje analyzu ani vysledky této prace, a proto jsem se nesnazil
pocet hodnotitelli ve skupinach jakkoliv upravovat. Dilezité je predevSim dostatecné
zastoupeni vSech bodovych hodnot od jednotlivych hodnotiteld — tj. kategorie
S 1-5 hvézdami maji v souhrnu za v§echny kurzy minimalné 19 hodnoceni. Pro tcely

této prace povazuji tyto poCty za reprezentativni a dostacujici.

Kvuli dohledatelnosti a dolozeni vyrok jednotlivych hodnotiteld ma kazdy
hodnotitel pfifazené cislo, se kterym déle pracuji jak v analyze, tak zhodnoceni
vysledku této prace. VSechna bodova i slovni hodnoceni jsou uvedena/shrnuta

v Priloze C.

6.3 Analyza

Na zéklad¢ predeslych vystupti z prvniho a druhého sbéru nésleduje analyza dat,
kterou d€lim na tfi po sob¢ jdouci kroky: 1) vytvoreni klastri a subklastrl, vybrani
a zafazeni indikatort, 2) pfitazeni komentait Skupiny B k indikatorim Skupiny A

a 3) analyza jednotlivych indikatort.

6.3.1 Vytvoreni klastrii a subklastri, klasifikace indikatori

Jako vzor pro vytvoteni vhodnych klastrti a subklastrii volné vychazim z klasifikace
Ahmeda Yousefa Classification of MOOC Criteria (Yousef et al., 2014, s. 2)
a Michaela Koppa (Kopp, Lackner, 2014, s. 7144-7146). Do takto vytvofenych
skupin poté zafazuji jednotlivé indikatory ze sbéru dat Skupin A a B na zakladé
odborného usudku. Jak ilustruji na nize uvedeném schématu, seskupil jsem Kklastry do

dvou oblasti a péti klastrti s celkem 9 subklastry:
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Schéma 2 — Klasifikace indikatora MOOCs

Struktura a pravidla (23)

Aktivni role lektora a asistent( (15)

Vytvareni prostoru pro Ucastniky (17)

Organizace
a struktura

Diverzita
(10)

Pedagogicka

Automatizovand hodnoceni (7)

Hodnoceni spolutcastniky (3) I

kritéria

Hodnoceni

UZivatelské rozhrani (10)

Sledovani vykonu (4)
Spoluprace ucastnikt (4)

Videa (15)

Indikatory MOOCs

Technicka

Podplrné

kritéria nastroje

Zdroj: autor

Pedagogicka kritéria obsahuji 4 klastry: prvni klastr Organizace a struktura sdruzuje
55 moznych indikatort, které se tykaji ujasnéni pravidel, kompetenci lektora,
moznosti ucastnikl a potencialu celého kurzu, ktery Gcéastnik ve vztahu s lektorem
muze vyuzit. Tento klastr dale délim na 3 subklastry: 1) ,,Struktura a pravidla®
s 23 indikatory, 2) ,,Aktivni role lektora a asistentt” s 15 indikatory a 3) ,,Vytvafeni

prostoru pro ucastniky* se 17 indikatory.

Druhy klastr Diverzita (bez subklastrii) zahrnuje 10 indikatord, které se vazou
k jednomu ze specifik MOOCs — heterogenité ucastniki jak v kontextu odlisnosti
svétovych regiontl, ze kterych se kurzu tcastni, tak 1 kultur a stylti u€eni. Tteti klastr
Hodnoceni zahrnuje 10 indikatort tykajicich se zadanych tukolt, problémi na
vyfeSeni, testd, ale i jejich hodnoceni bud’ automatizované (7 indikatort), nebo

formou hodnoceni spolutéastniky (z angl. peer-assessment) (3 indikatory). Ctvrty
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Klastr Zdroje (bez subklastri) zahrnuje 6 indikatort hodnotici vyuziti studijnich

materialti na obecné, netechnické rovine.

Technicka kritéria sestavaji pouze z 1 Klastru Podpiirné nastroje s 34 indikatory,
ktery na rozdil od pedagogickych kritérii feSi pouze technickou stranku MOOC:s.
Klastr se dale déli na 4 néasledujici subklastry: 1) ,,Uzivatelské rozhrani*
s 10 indikatory obsahuje informace o snadnosti pfistupu do kurzu, dostupné prvky
aergonomii samotného uzivatelského rozhrani; 2) ,Sledovani vykonu“ se
4 indikatory sleduje funkénost MOOC platformé v kontextu sledovani a analyzy
vyvoje ucastnika v kurzu; 3) ,,Spoluprace ucastniki™ obsahuje 4 indikatory tykajici
se technického feseni nastroji pro spolupraci mezi ucastniky (z angl. collaboration
tools); 4),Videa“ — samotny subklastr s 15 indikatory rozebirajici technické

nalezitosti lektorskych videi.

Celkovy pocet ukazateli jsem kvuli duplicitim snizil ze 147 na 116. V tomto
finalnim poctu je zahrnuto téZ 13 polozek, kterymi jsem seznam obohatil na zékladé
komentafa ucastnikti (Skupina B). Seznam vsech indikatora je uveden v pofadi podle

klastru a subklastra v Priloze C.

6.3.2 Prirazeni komentaria Skupiny B k indikatorim Skupiny A

Cilem nasledujicich dvou ¢asti analyzy je propojit vstupy z obou predeslych sbérti
dat a zjistit, ktera kritéria a v jakych poctech ucastnici ve svych komentatich zminuji,
a na zékladé tohoto vystupu je dale rozde€lit do zhodnotitelnych skupin. Vyuzil jsem
zde proto kvalitativni vyzkum a na zakladé¢ znalosti vSech mnou sestavenych
indikatort jsem kodoval hodnotici vyroky vSech 160 respondentd z 15 kurzl
a pfifazoval k patficnym indikatorim. Vyroky jsem u kazdého identifikatoru dale
délil na dva druhy podle emotivity, kterou u ucastnika vzbuzuji: a) pozitiva —
polozky, jejichz prezenci v kurzu ucastnik vnima pozitivné a tési ho, b) negativa —

polozky, které ucastnikovi v kurzu chybi a vnima je proto negativne.
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Celkem jsem takto identifikoval a zatradil 450 vyroki, z toho 202 mezi pozitiva
a 248 mezi negativa. Seznam vsSech indikatord S pfifazenymi vyroky je uveden

v Priloze C.

6.3.3 Analyza jednotlivych indikatora

Mym puvodnim zamérem v této ¢asti bylo udé€lat jednoduché porovnani pozitiv
anegativ ke vSem kritériim, a na jejich zaklad¢ vytvofit 3 skupiny indikatort:
1) motivatory (pouze pozitiva) — prvky, které nejsou nutné, ale které v kurzu
ucastniky motivuji; 2) nemotivatory (pouze negativa) — prvky, které ucastniky
nemotivuji, ale jejichz absence by byla chdpana negativné a 3) nerelevantni
indikatory (soub¢h pozitiv a negativ), které nemaji o kurzu vypovidaji hodnotu a pro

hodnoceni efektivity kurzu by mély byt vynechany.

Jiz béhem cetby komentait, kddovani a pfifazovani vyroki k indikatorim vSak bylo
zjevné, ze indikatory se soub&hem vyroku v pozitivech a negativech v ramci jednoho
kurzu jsou pro ucastniky dalezitym kritériem pro setrvani v kurzu, pfestoze mohou
byt vnimany odlisn¢ mezi ucastniky. Proto jsem analyzu dat upravil a vystupy délim
do 5 oblasti: 1) Nemotivatory — obligatorni zdklad; 2) Motivatory — indikatory
pfidané hodnoty; 3) Klicova kritéria tuspéchu; 4) Ambivalentni kritéria;

5) Nehodnotitelné/nerelevantni.

1. Nemotivatory — obligatorni zaklad

Polozky v ramci této oblasti 1ze chapat jako takové, jejichz absenci Gc¢astnik vnima
negativné. Pokud dany prvek chybi, ma ucastnik tendenci byt s kurzem nespokojeny
az frustrovany, je neangaZovany a existuje tedy vétsi pravdépodobnost, ze Ucast

Vv kurzu ukon¢i predcasné.
Nemotivatory lze z dostupnych indikatorti a piitazenych vyroku (viz Piiloha C)

ziskat vybranim téch polozek, ke kterym jsou pfifazena jen negativa. Z vysledki

takto vychazi 14 indikatort:
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Tabulka 3 — Seznam nemotivaé¢nich a obligatornich indikatora

Max. %
shody
reakci

# kurzt % kurzt
S s negativy

Indikator . -
negativy ze vSech
kurzd®

Klastr/subklastr: ORGANIZACE A STRUKTURA / Struktura a pravidla

2 Pravidla kurzu jsou jasné stanovena 1 7% 3 % (K8)
| hrnuje jasné ndzvy témat a ¢ Y

3 Sylabus zahrnuje jasné nazvy témat a asovy 5 13 % 209% (K6)
harmonogram
Zakladni nosti a védomosti nutné pro vhodn

6 ,av ad |doved_ 0s |.a vevdo osti nutné pro vhodnou ) 13 % 12% (K1)
Gcast na kurzu jsou jasné stanoveny

12 .V\'/.znar?, val’nos a dop?r’uéem’ vyuZivat diskusni forum ) 13 % 20% (K12)
je jasné sdéleno na zacatku kurzu

17 I\Qll(l::I;ove cile jsou jasné stanoveny na zacatku kazdé 1 7% 6% (K1)

23 t::ttgr poskytuje dostatek casu pro splnéni tloh a 1 7% 6% (K1)

Klastr/subklastr: ORGANIZACE A STRUKTURA / Aktivni role lektora a asistentt

Vyklad odpovida ndro¢nosti tématu a klicové

: . Y . 1 7% 21 % (K8)
informace jsou ztetelné

32

37 | Odpovédi na diskusnich férech jsou véasné 1 7% 20 % (K12)

Klastr/subklastr: ORGANIZACE A STRUKTURA / Vytvareni prostoru pro uéastniky

Lektor podporuje aktivni a konstruktivni komunikaci

40 Co Ly . C 3 20% 17 % (K13)
mezi svym tymem a Gcastniky, v€etné zpétné vazby

53 Lektor p’odporUJe Ucastniky davat zpétnou vazbu k 5 13 % 6% (K2)
samotnému kurzu

Klastr/subklastr: HODNOCENI / Hodnoceni spoluti¢astniky

73 Kurz po*yttyggasnel navody a kritéria, jak ma spoluzak 1 7% 12% (K2)
hodnotit jiné ucastniky

Klastr/subklastr: PODPURNE NASTROJE / Uzivatelské rozhrani

84 Vzhlec.j,uzllvatelskehvo rozhranlla dostupnelprvky df)bre 1 7% 13% (K4)
funguji a jsou pro Ucastnika vyznamnou napomoci

85 UZ|vateIsk(?Iroihran| a dostuvpne prvk\v/.Jsoul prehledné 1 7% 6% (K2)
a nezahlcuji uZivatele nadmérnou sloZitosti

Klastr/subklastr: PODPURNE NASTROJE / Videa

102 | Lektorska videa jsou 5-10 min. dlouhd 2 13% | 38 % (K8)

Zdroj: autor

Tabulka kromé¢ indikatorti uvadi pocet kurzt, ve kterych 1 ¢i vice hodnotiteld uvedlo

vyrok tykajici se danych polozek, percentualni podil téchto kurzii na celkovém poctu

2 poet kurzi s negativy ziskim seltenim viech jednotlivych kurzii, které v dané poloZce jsou
ptidéleny do skupiny Negativa.

3 Procento kurzii s negativy ze viech kurzii ziskim vydélenim poétu kurzii s negativy (viz sloupec
nalevo) poctem vSech analyzovanych kurzt (tj. 15).

# Maximalni procento shody reakci v 1 kurzu spo&itdm jako procento nejvice zastoupenych
hodnoceni v 1 kurzu z celkového po¢tu hodnotitelt v daném kurzu.
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15 analyzovanych kurzti a rovnéz podil hodnotiteli kurzu, kde se dand polozka
uzivala nejcastéji. Diky témto vystupiim lze vidét vyznam daného kritéria v $ir§im
prostiedi nehledé¢ na specifika daného kurzu a pocet respondenti a rovnéz vidét

polozky, které nejvice ovliviiovaly jeho vnimani.

Vyse uvedena tabulka ukazuje, Ze nejvice piipominkovanych polozek se tykalo
struktury a pravidel kurzu. Cast G¢astnikti méla jina oéekavani o obsahu samotného
kurzu a az v pribéhu kurzu tito Gcastnici zjistovali, Ze zaméfeni kurzu je odlisné
(kritérium ¢. 6). Kromé nejasné stanovovanych zakladnich dovednosti a védomosti
pro uspésné setrvani v kurzu ucastnikim chybélo i jasngjsi strukturovani hodin
a aktivit (pfedevsim kritérium ¢. 3). Nejasnosti se tykaly rovnéz nekomunikovanych

pravidel a kritérii hodnoceni spoluucastniky (kritérium €. 7).

Dalsi dvé polozky (32 a 37) se zabyvaji roli lektora v kurzu. Vice nez jedna pétina
ucastnikti kurzu ¢. 8 napf. podavalo v komentafich jasnou zpétnou vazbu, ze
zna¢nym nedostatkem kurzu jsou od tématu odbihajici pfednasky lektora, po kterych
nasleduji piilis slozité ulohy. Utastnici by déle ocefiovali lepsi komunikaci ze strany

lektora a vytvofeni vétsiho prostoru pro podavani zpétné vazby v prubéhu kurzu.

Z technickych prvkll jsou pro ucastniky obligatorni soucasti kurzu piedevsim jasna
a kratka videa, 5-10 minut dlouhd. To jako negativum v kurzu ¢. 8 oznacilo 38 %
ucastnikli. Krom¢ videi je pro uzivatele dualezit¢ 1 dobfe vybavené a intuitivni

uzivatelské prostiedi.

2. Motivatory — indikdtory piidané hodnoty

Polozky spadajici mezi motivatory nejsou pro ucastnika MOOC nutnou soucasti.
Pokud kritérium neni naplnéno, nebude to ucastnikovi vadit. Na druhou stranu vsak
bude prezenci dané polozky v kurzu vnimat pozitivné€, bude ji motivovan. Je zde
proto vétsi pravdépodobnost, ze Gcastnik setrva v kurzu. Motivatory lze z dostupnych
indikatorti a pfitazenych vyroku (viz Ptiloha C) ziskat vybranim téch polozek, ke

kterym jsou pfitazena jen pozitiva. Z vysledku takto vychazi 12 indikatora:
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Tabulka 4 — Seznam motivatori

% kurzt Max. %
# kurzt s pozitivy shody

Indikator " " ,
s pozitivy  ze vSech reakci

kurzt v 1 kurzu

Klastr/subklastr: ORGANIZACE A STRUKTURA / Struktura a pravidla
5 Pfumerlnaltyc?lennl cesova naroc¢nost na studium a 1 7% 7% (K15)
vyukové cile jsou sdéleny
3 Ijevktor}afnejnformUJe jaka vysokd ocekavani od 1 7% 3% (K8)

ucastnik( ma

11 Ijektvovr cllava naj‘vav?, Ze kurz vyZaduje urcity ¢as k jeho 1 7% 3% (K8)
uspéSnému plnéni

Klastr/subklastr: ORGANIZACE A STRUKTURA / Vytvareni prostoru pro ucastniky

43 Ucastnl'u majl a vyu2|\{a!| prostor pro vzajemnou 4 27 % 20% (K12)
komunikaci a spolupraci

4 Lektor' nechava .na sa.m.otnem ucastnikovi, aby si 1 7% 7 % (K15)
organizoval svoje aktivity v kurzu

48 Ucastnici mu§| zadané ulohy resit komplexné a 6 40 % 20% (K12)
konstruktivné

Klastr/subklastr: DIVERZITA

58 Lektor uzna\v/a, zve kvaz.dy ucastnlk.fnav.sve vlastni cile v 1 7% 7% (K15)
kurzu a nepresvédcuje, co se maji ucit

Klastr/subklastr: HODNOCENI / Automatizovana hodnoceni

68 PFi sp?tr?em. vyp.l’nenl 'festu sve misto JthO 'opetovneho 1 7% 6% (K1)
vyplnéni objevuji nové polozky k vyplnéni

Klastr/subklastr: ZDROJE

82 kMua;;irlaly pro cely kurz jsou dostupné uz od zacatku 1 7% 6% (K2)

Klastr/subklastr: PODPURNE NASTROJE / Spoluprace tGéastnikii

99 Jsou k (?iISpC.)ZICI r?a\,svtrOJelpro video-konferenci pro 1 7% 13% (K3)
komunikaci mezi uéastniky a lektorem

Klastr/subklastr: PODPURNE NASTROJE / Videa

104 | Je dostupné textové shrnuti videa 1 7% 7 % (K15)

109 | Kvideim jsou pfifazena dalsi, souvisejici videa 1 7% 17 % (K13)

Zdroj: autor

Seznam motivatorl ilustruje zna¢ny zajem a otevienost ucastnikii k autonomii a vétsi
volnosti ve svém projevu. To potvrzuji predevsim kritéria ¢. 43 a 48, ktera byla casto
zminovana ucastniky napii¢ kurzy (27 a 40 % vSech 15 kurzd, resp.), stejné jako
uvnitt jednotlivych kurzi. Ugastnici tak ocefiuji moznost vést diskuze s ostatnimi
ucastniky, spolupracovat prostfednictvim diskusnich for i videokonferenci (43 a 99)
a fesit konstruktivni a komplexni &innosti (48). Uastnici preferuji vyzvy a uznavaji
vysokd oc¢ekavani (8, 11 a 48), kterd jsou na né kladena ze strany lektora. Naroc¢nost

kurzu, ale zaroven i autonomii ucastnika lektor uznava (44 a 58) a podporuje
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ucastniky ve svém rozvoji at’ uz zdostupnénim vsech materidlti (82), odkazem na
dalsi doporucované materidly (109) nebo téz kvizy a testy, které podporuji proces

uceni, vstépovani znalosti a pochopeni latky jako celku (68).

3. Klicova kritéria uspéchu
Polozky, u kterych jsou pfifazena jak pozitiva, tak i negativa, mohou zahrnovat bud’
klicova kritéria, nebo takova kritéria, ktera jsou riznymi ucastniky chapana odlisné
na zakladé svych styli uceni, hodnot a preferenci. Pro identifikaci klicovych kritérii
uspéchu je nutné vybrat ty polozky, u kterych jejich pozitiva neobsahuji vyroky
ucastnikl ze stejného kurzu, ktefi jiz maji ptifazen vyrok u negativa dané polozky
(napf. positivum polozky x nesmi obsahovat vyrok z kurzu 8, pokud jiz néjaky vyrok
zkurzu 8 je obsazen v negativu stejné polozky). Charakteristické pro kliCové
kritérium uspéchu je to, Ze se o ném mluvi jak v ptipadé jeho prezence, tak i absence,
a polozka je proto jak obligatornim zakladem kurzu, tak 1 jeho ptfidanou hodnotou.
Na takova kritéria je nutné klast vysoky duraz. Nasledujici tabulka shrnuje

29 kritérii, které tuto podminku spliuji:

Tabulka 5 — Seznam kli¢ovych kritérii ispéchu

Max. %

shody

reakci
v 1 kurzu

3 kurzt % kurzt

Indikator negativ a ze vSech
pozitiv kurzh

Klastr/subklastr: ORGANIZACE A STRUKTURA / Struktura a pravidla

Kurz je rozdélen do jasné vymezenych, stejnych a stéle 5 33%

4 se opakujicich modul 13% (k)
7 | Cile a o¢ekavani kurzu jsou jasné stanovena 4 27 % 17 % (K11)
9 Kurz klade nemalé ucebni naroky na ucastnika 5 33% 33 % (K11)
14 | Ugastnici mohou ziskat certifikat o Géasti v kurzu 4 27 % 40 % (K6)
15 | ZpUsob a podminky ziskani certifikatu jsou stanoveny 2 13% 20 % (K6)

19 | Ulohy a testy jsou jasné stanovené a formulované 3 20% 41 % (K2)

Klastr/subklastr: ORGANIZACE A STRUKTURA / Aktivni role lektora a asistent

Lektor sleduje dotazy a Zadosti Gcastnikll na diskusnich

25 forech a aktivné je resi 12 80% 207 (13)
26 ;ilgzi)rzfligxibilné pfizpusobuje kurz obecnym zajmim 3 20 % 20 % (K12)
27 | Lektor neni od Ucastnikd odtrZeny 8 53 % 17 % (K11)
)8 Lektor dava kurzu pfidanou hodnotu svym pfistupem i 12 80 % 67 % (K11)

propojovanim hlubsich myslenek
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29 !_ektorje ve svém pr.c,)J:evu cilevédomy, mluvi zfetelné a 9 60 % 41% (K1)
jeho prezentace maji jasnou strukturu
Lektor pribéziné pripravuje a rozesila newslettery

33 | (nové informace, shrnuti tydne, apod.) pisemné, nebo 2 13% 12 % (K2)
formou videa

34 Lektorlm'otivu!',e a za}po'jyje l]éastnl'kY do kurzu svymi 12 80 % 60 % (K15)
tvrzenimi a zajimavymi informacemi

36 !_ektor usmc,érﬁuje diskuze v pfipadé mylnych 3 20 % 17% (K7)
interpretaci

Klastr/subklastr: ORGANIZACE A STRUKTURA / Vytvareni prostoru pro ucastniky

39 | Lektor podporuje aktivni uéeni ucastnikd 4 27 % 17 % (K7)
Ulohy podnécuji vzajemnou komunikaci Géastnik

49 | mezi sebou jak interné, tak i externé (napf. na 2 13 % 20 % (K12)
socialnich sitich)

50 L(?!<t<3'r poslkytuie L’J(“:astnikﬁmvdostatelk prostoruva 5 5 13 % 15% (K8)
prileZitosti uvazovat nad naucenou latkou a vstrebat ji

Klastr/subklastr: DIVERZITA

61 Lekt,or zahrnuje redlné priklady a informace z riznych 5 13 % 33% (K7)
zemi a kultur

Klastr/subklastr: HODNOCENI / Automatizovana hodnoceni
Spatné odpovédi v testech jsou nasledovany zpétnou

70 | vazbou, vysvétlenim a/nebo spravnou odpovédi, nebo 3 20% 56 % (K5)
je k dispozici "naSeptdvac"

Klastr/subklastr: HODNOCENI / Hodnoceni spoluti¢astniky

74 Hovdnotl'ci spoluzaci poskvytl.u:i ko’nstruktilvnl', psanou ’ 5 13 % 6 % (KL5)
zpétnou vazbu, aby vysvétlili své bodové ohodnoceni

Klastr/subklastr: ZDROJE

77 | Pouziva se Siroké spektrum multimédii, véetné OER 7 47 % 40 % (K6)

78 PIac'em’é u'(:ebnice jsF)u.nahrazEny OER a jinymi 6 10 % 17% (K7)
kvalitnimi bezplatnymi materidly
Obsah materidlu je pro ucastniky aktualni, vyzyvajici a

80 | zéroven budi zajem, at uZ se jednd o zacatecniky, 8 53% 56 % (K15)
pokrocilé nebo zkuSené ucastniky
Lektorem vybrané studijni materidly podporuji aplikaci

81 | poznatk( na reélnych prikladech a pfipadovych 6 40 % 30 % (K9)
studiich (dobré a Spatné priklady, realna aplikace)

Klastr/subklastr: PODPURNE NASTROJE / UZivatelské rozhrani

93 | Ucastnik mize stahovat prezentace (snimky) 2 13% 6 % (K2)

Klastr/subklastr: PODPURNE NASTROJE / Videa
Videa jsou pribézné prerusovana ujasiujicimi

103 dotaz;/kvizF:/ (zda L'JéaZtnik latku chéjpe a f/nl'mé) 2 13% 13%(K10)

106 | Videa zahrnuiji titulky 1 7% 13 % (K10)

110 | Mluveni je dostatecné srozumitelné a pfirozené 1 7% 17 % (K7)

111 \,/ivdeo j,e cdostateéné detailni a ostré pro potreby 1 7% 17% (K7)
ucastnik

Zdroj: autor

Z vysledkl analyzy kli¢ovych kritérii uspéchll vychazi jedno dominantni téma, které

ucastnici casto hodnoti. Je jim lektor, jeho zptisob prezentace a aktivni tiCast v Kurzu.
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8 ze vSech 14 indikatort subklastru Aktivni role lektora a asistentli se nachdzi mezi
klicovymi kritérii uspéchu. Vyznam, ktery ucastnici kladou lektorovi v MOOCs
doklada i mnoZstvi reakci hodnotitelti nap#i¢ kurzy. Ugastnici z 80 % kurz (4.
12 z 15 kurz)) komentuji lektorovu roli z hlediska jeho znalosti a schopnosti
informace a myslenky déle rozvijet Vv §irSich kontextu a prohlubovat (indikatory 28
al), vnimaji jeho charisma a uméni vtdhnout ucastnika do déje a do kurzu
samotné¢ho (34) a posuzuji zpusob jeho pfednesu, strukturovanost projevu
a prezentace (indikator 29: 60 % kurzt; indikator 110). Hodnoceni tc¢astniki jsou
vyrovnana nejen napiic kurzy, ale v kurzech samotnych (41-67 % maximalni shody

reakci v rdmci jednoho kurzu).

Kromé lektorskych dovednosti Uc€astnici velmi pozorné vnimaji interakci lektora
s Gi¢astniky. Hodnoti, zda sleduje déni na diskusnich forech, aktivné do nich
vstupuje, usmérituje nebo fesi pozadavky ucastnikt, pokud to situace vyzaduje
(polozka 25: 80 % napfi¢ kurzy, 50% maximalni shoda uvnitt kurzu; polozka 36). To
dale vystihuji 1 indikatory 27 a 33 (80 % a 13 % napfi¢ kurzy, resp.), které hodnoti,
zda neni lektor od ucastnikli odtrzeny a zda reaguje na celkovy vyvoj v kurzu, napf.

sdilenim shrnuti tydne na videu a reakci na probehlé diskuze.

Druhym nejvyraznéjSim vystupem této Casti je znacny zajem ucastnikll o poznani
a zptistupnéni kvalitnich studijnich materidli, které jsou zaroven pro ucastnika
vyzvou a podnétem pro setrvani v kurzu (polozky 9 a 80). Obsah zdroju a studijnich
materialt je hodnocena ve vice nez poloviné kurzi (53 %) s nejvice (pozitivnimi)
komentati v Kurzu 15 (56 % respondenti). Zajem o kvalitni bezplatné materialy
véetné OER (78) je patrny ve 40 % hodnocenych kurzt, av$ak neni to nutnosti
maximalni podil komentaita v 1 kurzu je 17 % — Kurz 7). Vé&tsi vyznam maji pro
kvalitu kurzu naopak vyuziti Sirokého spektra multimédii (77) a vyuziti ptipadovych
studii a zdroju s redlnymi ptiklady, popt. podnécujici redlnou aplikaci naucené latky
(81).
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Z dalsich klicovych kritérii jsou pro ucastniky dualezité opét jasné cile, podminky
a instrukce (polozky 4, 7, 15, 19) a moznost ziskat certifikat (15). Ugastnici kurzt
dale vnimaji, zda dostavaji dostatecny prostor pro diskuzi s ostatnimi ucastniky
kurzu (49) a zda maji dostatek prostoru a prilezitosti nau¢enou latku vstiebat (50).
Ocekavaji prostor pro poskytovani psanych zpétnych vazeb mezi ucastniky pfi
vzajemné kontrole uloh a projektt (74), stejn¢ tak jako pii automatizovaném
hodnoceni kvizi a testii — jsou poskytnuty spravné odpovédi, vysvétleni, popt. rady
(polozka 70: 56% shoda v Kurzu 5). Udastnici také kladou diiraz na technické prvky
kurzl, jako naptf. moznost stahovat prezentace (93), dostupnost titulkii ve videich
(106) a interaktivni videa, béhem kterych si ucastnik mize kontrolovat pochopeni

latky (103).

4. Ambivalentni kritéria

Na rozdil od klicovych kritérii uspéchli se ambivalentni kritéria identifikuji tim, ze
positiva a negativa u stejné polozky musi kazda obsahovat minimaln¢ jeden vyrok od
hodnotiteld ze stejného kurzu. Timto se docili ambivalentnost daného kritéria —
stejny identifikator stejného kurzu je odliSnymi respondenty hodnocen zcela jinak.

Touto metodou jsem ziskal seznam s 9 nasledujicimi indikatory:

Tabulka 6 — Seznam ambivalentnich kritérii

3 kurza Max. %
negativ

% kurza

ze vSech ShOdy,
o reakci
kurza

pozitiv v 1 kurzu
Klastr/subklastr: ORGANIZACE A STRUKTURA / Struktura a pravidla

Indikator

Obsah uloh a testl je relevantni ucené

20 ,
latce

6 40 33 % (K7) 2 3:5

Ulohy jsou adekvatni vyzvou (tj. nejsou

63 % (K4 .
2L | ¥ lehké ani tézke) 10 67 (K4) 2 4:4

Klastr/subklastr: ORGANIZACE A STRUKTURA / Aktivni role lektora a asistentt

Lektor pouZivd a ukazuje dostatek

30 vhodnych priklad(/ukazek

9 60 30 % (K9) 1 1:2

% Pocet ambivalentnich kurzii ziskim se&tenim viech jednotlivych kurzi, které se vyskytuji u dané
polozky jak mezi pozitivy, tak mezi negativy.

% Maximalni pomér ambivalence ziskam sedtenim jednotlivych hodnoceni v ramci nejvice
zastoupeného kurzu s ambivalentnim hodnocenim a porovnam v poméru {pozitiva:negativa}.
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31 | Lektor propojuje latku s praxi 40 17 % (K7) 1 3:2

Asistenti lektorG podnécuji a zvysuji

6
sy e 9 60 50 % (K13) 2 2:1
aktivitu ucastnik(

35

Klastr/subklastr: ORGANIZACE A STRUKTURA / Vytvareni prostoru pro uéastniky

Lektor podporuje komunikaci a diskusni

42 , . Sy ,
atmosféru mezi samotnymi Ucastniky

6 40 20 % (K12) 1 1:2

Uéastnici musi vyuZit nové nabyté
47 | znalosti k reSeni problému nebo ulohy a 7 47 21 % (K8) 1 2:1
naslednému vstipeni

Klastr/subklastr: ZDROJE

Pouzivaji se odborné studie namisto

79 . . . . 6 40 20 % (K6) 1 1:1
volné dostupnych popularnich textud
MnoZstvi latky je vzhledem k délce kurzu

83 | realisticky uchopitelné a nezahlcuje 8 53 33 % (K5) 1 1:3

ucastniky

Zdroj: autor

Nejvétsi ambivalence je patrnd v subklastru Struktura a pravidla u polozek 20 a 21.
Zatimco jedné ¢asti hodnotiteld kurzu (konkrétn¢ Kurz 8) se obsah tuloh a testl jevi
jako odpovidajici uc¢ené latce (pomér 3:5) a ulohy jsou pro n¢ adekvatné slozité
(pomér 4:4), druh4 cast hodnotiteld kurzu si mysli opak. To plati i pro studijni
narocnost celého pfedmétu (83). Kromé nejednotného vnimdni naroc¢nosti tloh
a testd I v kontextu jejich feSeni (polozka 47) panuji neshody v hodnoceni lektorovy
dovednosti pouzivat vhodné mnozstvi a kvalitu piikladii a propojovat latku s praxi
(polozky 30 a 31). Ambivalence v indikatorech je dale zjevna u polozek 35 a 42 —
odlisné vniméni aktivniho pfistupu asistentd lektora a nutné Urovné podpory
diskusniho prosttedi. U polozky 79 jsou dva opacné ndzory tykajici se odbornosti
pouzivanych textli — dlivodem je fakt, Ze zatimco se béhem kurzu pouziva regulérni
ucebnice, jednou lektor odkéazal Ucastniky na dohleddni potfebnych informaci na

Wikipedii. Véc se tedy tyka dvou jinych rozhodujicich moment.

5. Nehodnotitelné/nerelevantni indikatory

Posledni mnozinou indikatord, ktera doposud nebyla analyzovana, jsou Vv této praci
nehodnotitelné, popt. nerelevantni polozky. Jedna se o polozky, které nebyly zddnym
z respondentil v praci osloveny, tj. dany indikdtor nema pfifazen zddnou hodnotu
positiva, ani negativa. S ohledem na velikost vzorku (160 hodnotitel) neni mozné

jasné urcit, jak vyznamné jsou dané polozky. Existuji celkem 3 ulohy, které tyto
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indikatory mohou plnit: 1) pokud indikator nikdo nezminuje, avsak v kurzu je
zjevny, jednd se o nemotivator — obligatorni zéklad. Pro ucastnika je prezence
polozky v kurzu natolik samoziejma, Ze nema ani smysl ji v hodnoceni kurzu
zminovat; 2) v ptipad¢, ze indikator nikdo nezminuje a v kurzu chybi, jedna se
0 motivator — piidanou hodnotu. Ugastnikovi totiz nevadi, Ze polozka v kurzu neni,
ale o to vic bude potéSen, pokud bude soucasti kurzu; 3) indikator je jako kritérium
pro hodnoceni MOOC:s nerelevantni. Seznam téchto indikator zde neuvadim, avSak

jsou lehce identifikovatelnd v kompletnim seznamu indikatori v Ptiloze C.

7  Zhodnoceni vysledkii

Vysledky, které ptfedchazejici analyza nabizi, ptfinaSeji velice detailni ndhled nejen
na potencialni kritéria, ktera se mohou uplatnit pfi hodnoceni efektivity MOOCs, ale
také na jejich intenzitu, se kterou se projevuji v o¢ich ucastnika kurzu. Jiz na zacatku
sbéru dat jsem vSak musel metodu analyzy dat upravit — cely vyzkum jsem ptvodné
stavél pouze na identifikaci motivatori, nemotivatori a nerelevantnich prvk.
Upravena metodologie analyzy dat (uvedena v této praci) vSak mnohem redlngji
vystihuje vyroky hodnotiteld, piesné€ji koresponduje s vybranymi indikatory
a nastinuje rozvojové oblasti, které by tvirce ¢i lektor mél brat v potaz pii pripraveé

a realizaci MOOC:s.

7.1 Hlavni zavéry

Ze 147 ptivodnich kritérii jsem zuzil vybér na 116 kritérii. Po propojeni dat s vyroky
Skupiny B a nasledné analyze byla kritéria zredukovana na 64 finalnich kritérii
arozdélena do téchto 4 skupin nasledovné: 1) Nemotivatory — obligatorni indikatory:
14 kritérii; 2) Motivatory — indikatory pfidané hodnoty: 12 indikatort; 3) Klicova
kritéria Uspéchu: 29 indikator; 4) Ambivalentni kritéria: 9 indikatorti. Hlavni

vysledky a vyznam této analyzy shrnuji do nasledujicich ¢tyf bodu:
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1. Uspésny lektor musi byt aktivni souldsti kurzu

Pfestoze se v mnoha odbornych studiich i popularizacnich c¢lancich kritizuji
xMOOCs kvili neinventivnimu pfenaSeni tradi¢nich pfednasek do on-line
virtudlniho prostfedi a nerespektovani konektivistickych zasad, vysledky ukazuji, ze

rec
1

I tento ,,tradi¢ni lektor musi kurz pfipravovat a vést jinym stylem, nez kterym vede
tradi¢ni hodinu. Kvalitni lektor je kli¢ovym kritériem pro tspéch MOOC. Stejné jako
tradicni lektor musi umét pracovat se svymi znalostmi a piedavat ucastniktim hlubsi
myslenky, a to zfeteln€, strukturované. Musi byt schopen ucastniky vtahnout do

tématu svym charismatem a dostatkem zajimavych, avSak relevantnich informaci.

Lektor MOOC nesmi byt odtrzen od aktivit ucastnikd kurzu, které probihaji na
diskusnich forech. Musi je prubézné sledovat, piipadné se sam angazovat
v diskuzich, pfi feSeni problému a usmérnovani diskuzi, a to i pfesto, ze tuto ¢innost
stihaji asistenti lektora. Lektor svou aktivni ucasti podnécuje ucastniky se taktéz
aktivné podilet na diskusnim foru, ktery je vramci MOOCs obvykle tou hlavni

pridanou hodnotou, pokud je tomu ale ti¢astnik navadén a v tom podporovan.

Nicméné se v této praci nepotvrdily nazory, Ze role lektora v MOOC by méla byt
predevSim facilitatni, a to 1 vxMOOC. Lektor je vniman jako ustfedni postava
kurzu, kterd ma umét facilitovat diskuze, avSak hlavnim zpisobem podporovani
aktivniho uceni tcastnikt je, podobné jako v tradiéni vyuce, staly kontakt lektora

s tiastniky, divéryhodné a autentické vedeni (Tuijnman, 1996, s. 532-533).

2. VSechna ocekavani, cile, pravidla, podminky a zaddni musi byt jasné
a ziretelné formulovina a komunikovana

Velmi Castym problémem, ktery ucastniky vede k nespokojenosti, frustraci
a predcasnému odchodu z kurzu jsou nejasné stanovena a komunikované cile,
pravidla, podminky a zadani ze strany lektora. To plati napt. pted zapisem do kurzu,
kdy by se potencidlni ucastnik mél dozvédet, jaké jsou zdkladni dovednosti

a védomosti nutné pro uspéSné naplnéni cilli kurzu, pii sdélovani pravidel kurzu,
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zpusobu hodnoceni, ziskani certifikatu, vyuziti diskusniho fora a jinych

komunikac¢nich prvku, zadavani aloh a projektt, apod.

3. Kurz je pro ucastnika vyzvou

Utastnici preferuji kurzy, které je obohati a intelektudlng stimuluji. Kurzy jsou pro
n¢ vyzvou, coz je podpofeno pouzitim kvalitnich a zajimavych texti odbornéjsiho
charakteru a jinych multimédii, zadavanim uloh, které ticastnik musi fesSit komplexné
a konstruktivné, a kvizy, u nichz hledani odpovédi nevede k pouhému memorovani,
ale v§tépovani informaci a dovednosti z celého kurzu. Na druhou stranu vSak musi
byt kurz vyvazeny, aby napt. testy nebyly pfili§ jednoduché, ale ani ptili§ slozité
amnozstvi latky bylo umérné stanovené cCasové zatézi kurzu. Piestoze néktefti
ucastnici mohou 1 takto kvalitni kurz ukoncit z nedostatku ¢asu, budou to délat ziidka

a kurz dale budou povazovat za kvalitni a usp&sny.

4. Zpétna vazba je klicovym faktorem uspésnosti kurzu

Opomijenou a pfitom kriticky dulezitou soucasti MOOC je poskytovani zpétné
vazby. Fakt, Ze zpétnou vazbu vzhledem k masovosti kurzu nemtiZze ucastnik dostat,
vi 1 sam Ucastnik. V ramci MOOC je proto nutné vyuZzivat: 1) automatizovanou
zpétnou vazbu — pii Spatnych odpovédich kvizové otazky poskytuji spravnou
odpoveéd, vysvétleni, nebo odpoveéd’ naseptavaji; 2) slovni hodnoceni spolutcastniky
— je nutné stanovit jasna kritéria a zplisoby hodnoceni, kterych se ucastnici podrzi;
3) ptipravou tydennich shrnuti, kde lektor popisuje vyvoj v ramci kurzu (pfedevsim
na diskusnich foru) a jind témata vzniknuvsi z podnéta a aktivit Gi€astniki; 4) aktivni
pomoc asistentd — V pribéhu celého kurzu musi mit lektor své asistenty, ktefi se

angazuji v diskuzich s ucastniky; 5 diskusni fora — aktivné se ucastnit v diskuzich.

7.2 Omezeni studie

Na zakladé nového piistupu k analyze dat z hodnoceni ucastnikd se podatilo vytvorit

neékolik seznamt indikatort, které dokazi objektivné hodnotit efektivitu MOOCs

Z pohledu tucastnika a nastinit postupy, které lektoti a tviirci kurzt mohou v rdmci
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projektovani vyuky uzpusobit pro podminky téchto kurzi. Piesto vSak chei upozornit

na n¢kolik omezeni, kterd ve své praci uzndvam a ktera je nutné brat na védomi.

Vyuziti komentaii na webu pro dalsi analyzu je novou metodou, kterd poskytuje
jednoduchy pfistup k velikému mnozstvi dat pifimo od cilové skupiny — ucastnikli
kurzt. Pro hlubsi analyzu a hodnoceni MOOC:s je tedy velmi piihodnd, protoze v této
oblasti neexistuje dostatek odbornych studii a interni prizkumy/hodnoceni kurzu

7 J v v
. Uznavam vSak, ze tato

nejsou pro vyzkumniky z jinych instituci dostupnai2
hodnoceni se mohou vzajemné ovliviiovat — Gi¢astnici maji moznost si Sami predem
procitat komentafe ostatnich hodnotiteld, coz ve svych komentafich i nékolik
ucastnikli potvrzuje (viz napt. hodnotitelé 1.05, 2.13, 4.07, 11.03). Déle je otazkou,
zda respondenti v databazi Coursetalk.com jsou skute¢né reprezentativnim vzorkem
kurzu. Hodnotitelé nekterych kurzii napt. pfiznavaji, ze kurz absolvovali jenom
proto, ze byl povinnou soucasti jejich univerzitni specializace (viz napt. Kurzy 1
a2). Negativni jevy poslednich dvou zminénych problému jsem se pokusil omezit

funkeci ,,% kurzl ze vSech kurzi* — ta kazdy indikator umoziuje zminit pouze jednou

v ramci jednoho kurzu.

Dalsi rozvojovou casti této studie je zplisob vytvareni seznamu indikatort.
S vyjimkou studie Ahmeda Yousefa, kterd obsahuje taxativni vycet indikatorQ
efektivity MOOCs, jsem musel jednotliva kritéria identifikovat z textu na zikladé
svého vlastniho odborného usudku. Tento zplsob klastrovani kritérii povazuji za
subjektivni, na druhou stranu ho vyvazuje vlastni dostatecna znalost tématu zaloZena

na zkuSenostech a studiu odborné literatury.

Reliabilitu této metodologie muze dale snizovat zpisob prifazovani jednotlivych
vyroki k adekvatnim indikatoram. V této praci jsem kazdy vyrok 160 respondentt
identifikoval a pfifazoval ruéné na zaklad¢ vlastniho odborného usudku. Piestoze ve

vétsing piipada bylo toto ,.kodovani veelku jasné, ne vzdy se podatilo vyrok prifadit

" Podobna omezeni uznavaji i jiné odbornici, viz napi. Chen, 2014, s. 100.

62



ke vhodnému indikatoru a ve dvou pfipadech jsem musel formulaci indikatoru

upravovat (konkrétné polozky 70, 80).

7.3 Naméty pro dalsi vyzkum

Na zéklad¢ vyse uvedenych omezeni a také z témat, ktera priabézné vyvstavaly na
povrch béhem zpracovani této prace, zde uvadim naméty pro dalsi vyzkum v oblasti

projektovani vyuky MOOC:s a tvorby kritérii pro hodnoceni jejich efektivity.

Nejlepsim zptisobem pro zachovani reprezentativniho vzorku hodnotitelll je pouzivat
interni dotazniky v rdmci kazdého kurzu. Tento zplisob vyzkumu jiz probiha, avSak
data z téchto prizkumu jsou dostupna pouze tvircim a lektorim daného kurzu, coz
velice limituje vyzkumy téch odborniki, kteti na své vlastni domovské vzdelavaci
instituci zadné MOOCs nepotadaji. Umoznéni volného pfistupu ke statistikdm
a slovnim komentaiim kurzl z jinych instituci je klicové také pro analyzu napfic¢
kurzy. O tu jsem se ve svém vyzkumu pokousel a jeji vysledky maji nedocenitelnou
hodnotu pii identifikaci dualezitych kritérii, které Ucastnici vnimaji nehledé¢ na

specifika jednoho kurzu.

Seznam indikéatort efektivity MOOC:s, které jsem v této praci vytvofil, je vhodnym
vstupem pro dal§i odborniky, ktefi je cht&ji dale zkoumat. Pro vyzkumy mohou
vyuzit bud’ kompletni seznam (longlist) se 116 polozkami, nebo pracovat s dil¢imi
seznamy. K dal§imu vyzkumu doporucuji vyuzit 52 doposud nezatazenych polozek.
Jasngj$i formulace stavajicich indikatori a jejich pteklastrovani specialisty na
projektovani vyuky také bude cennym posunem V této doposud malo probadané

problematice.

Velikou vyhodou mé metody zaloZzené na kodovani vyrokd na pozitiva a negativa je
vcelku jednoduchéd prace s daty poté, co jsou vyroky k relevantnim indikatoram
pfifazeny. Na rozdil od drtivé vétSiny existujicich studii (viz napt. Bali, 2014;

Beaven et al., 2014; Kopp, Lackner, 2014; Margaryan et al., 2014) je stavéna na
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kvalitativnim data-miningu a poté pifedevSim na statistické analyze dat, coz
umoznuje vytvaret objektivni vystupy a vytvaret jasnéji podlozené zavéry. V tomto
sméru vidim dv€ jasné moznosti pro navazny vyzkum: 1) pouziti sofistikovanéjSich
statistickych metod pro docileni dalSich zajimavych a objektivné hodnotnych
vystupli — napi. standardni odchylka, regresni a korelacni analyza; 2) rozsifeni

vzorku respondenti z internich dotazniki, nebo dal$ich kurzt na Coursetalk.com.

Hlavnim trendem a potencialné nejvétsi piilezitosti pro kvalitativni analyzu psanych
komentait je v souCasnosti textova analyza velkych dat (z angl. big data), kterou
umoznuje vyspélost a dalsi vyvoj informacnich technologii. Analytické programy
jako Gephi, Leximancer, NodeXL, Carnegie-Mellon’s AutoMap, NVivo, apod.?
bud’ automaticky hledaji vztahy a jiné statistiky mezi klicovymi slovy a terminy,
nebo umoziuji ¢asoveé narocnéjsi, ale o to validngjsi ru¢ni kédovani jednotlivych

terminu.

% Pro vice informaci a piikladii softwaru vhodnych pro kvalitativni analyzu texti viz odkaz:
http://www.content-analysis.de/software/qualitative-analysis
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8 Zaver

Masové oteviené on-line kurzy se od roku 2011 velmi rychle staly popularni
metodou uceni nejen ve Spojenych statech, ale v posledni dobé 1 v Evrop¢ a Asii.
Rychlost odbornikti a vyzkumnikli zabyvajicich se MOOCs vSak neni dostatecna
K pfizptisobeni se novym prvkim, které MOOCs do vyuky pifinaseji a které jejich
ucastnici vyzaduji. Chybi kritéria, na jejichz zakladé se daji hodnotit kurzy z hlediska
jejich efektivity a diky kterym by se posléze mohly pfipravovat a vést kurzy tak, ze
pro ucastniky budou piidanou hodnotou a budou je bavit. Horsi je, Ze chybi jakakoliv
ovéiend metodologie, diky které se daji potencidlni kritéria identifikovat. V soucasné
dobé proto tvirci a lektofi MOOCs ptevazné tdpou béhem projektovani vyuky
i samotné realizaci — vSechny kroky délaji bud’ instinktivné a na zakladé¢ svych
predeslych zkuSenosti z vyuky prezen¢nich kurzii a informaci dohledatelnych na
internetu, nebo v lepsim piipadé na zakladé best practices svych kolegli a osobnich

zkusenosti z MOOCSs z pozice ucastnika.

V této praci jsem tento problém vyiesil na zdklad¢é zcela nové metody identifikace
relevantnich kritérii efektivity a uspésnosti MOOCs. Klicovym prvkem této metody
je kvalitativni analyza slovnich hodnoceni kurz od samotnych Gcastniki a piitfazeni
jejich vyrokt k adekvatnim predvybranym kritériim. Metoda posléze na zakladé
statistickych propoctli umoziuje zjistit vyznamovost jednotlivych kritérii a také urcit,
jakou roli dané kritérium v kurzu sehrava. Konkrétné jsem tak vytvofil tfi uZitelné
kategorie indikatort, a to: a) nemotivatory — obligatorni indikatory; b) motivatory —

indikatory pfidané hodnoty; c) klicova kritéria uspéchu a d) ambivalentni indikatory.

Na zékladé¢ analyzy dat jsem timto zplsobem zjistil, jak je z pohledu ucastnika
dilezita role lektora a jaka jsou o¢ekavani, ktera ucastnik vici nému ma. Rozpoznal
jsem dale, jaké dalsi prvky kurzu jsou pro ucastnika dilezitd a jakym zptsobem
jejich ptipadnd absence (nebo naopak prezence) ovliviiuje ucastnikiiv zazitek

(learning experience) z kurzu.
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Vzhledem ke stanovenym ciliim prace a na zéklad¢ vysledkt analyzy je patrné, Ze
Vv soucasném pojeti projektovani vyuky v rdmci XMOOCs neni kladen dostatecny
diraz na aktivni roli lektora v kurzu, jeho vyznam jakoZto osobnost, jeho lektorské
dovednosti a také naro¢nost kurzu. Piestoze se u xMOOCs casto kritizuje prilisné
soustiedéni pozornosti na lektora a upozad’ovani jeho facilitacni role, pro ucastniky
kurzi je naopak klicové, Ze je vede a aktivizuje lektor-expert, ktery nejen zna dobte
vyucCovanou latku, ale umi ji i kvalitné prezentovat. Krom¢ toho vSak ucastnici také
vyzaduji, aby lektor nebyl od Gc¢astnikt odtrZen, ale misto toho s nimi byl v interakci,
a to nejlépe zacClenénim do diskuzi, popt. poskytovanim zpétné vazby napf.

tydennich souhrnem vyvoje kurzu a t€astnickych diskuzi.

Lektor by mé&l byt schopen dale podavat konkrétni, detailni a jasné informace jak
o struktue a pravidlech kurzu, tak i o ofekavanich, cilech, ulohach, projektech,
testech, hodnocenich, certifikatech, diskuzich, apod. Problémem soucasnych kurzi
a prekvapivym divodem pro nedokonceni kurzu jsou nejasna o¢ekavani predev§im
pfed zacatkem kurzu a v prvnich dvou tydnech, kdy Ucastnici zjiStuji, ze kurz
obsahuje néco zcela jiného, nez ptredpokladal. Problémem jsou dale i nejasné

definované a formulované ukoly a testy.

Ttetim divodem pro nespokojenost je nizko nastavend ndro¢nost kurzu. Tvirci
a lektoti kurzh Castokrat pfipravuji MOOC s cilem, ze budou jen odlehcenou, ,,lite*
variantou kurzu prezencni vyuky na dané univerzité. V ramci vyuky se pak probiraji
jen zakladni mysSlenky celého konceptu, tlohy nejsou pro Gcastniky vyzvou a nijak je
nevedou k hlubsimu pfemysleni a testy se daji vyplnit bez piipravy. Ucastnika vsak
takovy predmét a pfistup pfevazné neinspiruje a nevidi v ném ptidanou hodnotu
oproti pouhému dohledani si potiebnych informaci na internetu. I kdyz zvySena
naro¢nost kurzu pfirozené povede k vyS§imu poctu ucastnikii, kteti kurz nedodélaji
do konce (tj. nebudou plnit tlohy a testy z divodu ¢asové naro¢nosti na piipravu),
VvV kurzu 1 pfesto zlstanou jako tzv. pozorovatelé, zatimco druhou c¢ast Gcastnikl

naro¢nost a vétsi hloubka kurzu motivuje k vétsi aktivité v kurzu.
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Kromé téchto hlavnich vystupt se z vyslednych kritérii a jejich hodnot daji vycist
I jiné myslenky, které téma projektovani MOOCs obohati. Silnou strankou této
metody je vSak moznost jejiho jednoduchého rozsifeni o dalsi respondenty a také
aplikace jinych statistickych metod, diky kterym vystupy budou mit jesté lepsi

vypovidaci hodnotu.

Téma projektovani MOOCs je oblasti, které je v odbornych studiich popisovano
a vzdy na zakladé rozboru malého poctu kurzti. Chybi totiz zptsoby a kritéria, jak
informace ,,masové” analyzovat. V&fim, ze v piipadé masové otevienych on-line
kurzii toto bude béznou soucasti budoucich analyz a ze pravé tato prace tomu

napomuze.
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Priloha A: Typické rozhrani MOOC (priklad z platformy EdX)

eﬂ HamiltonX: RELST005.5x Spirituality and Sensuality: Sacred Objects in Religio. # marekslavicky

Course Info Discussion Progress Course Calendar Places of Interest Bibliography Image Credits

Cetba video: lektor  video: rozhovor

Week One: Understanding
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Test
Zajmoveé
materialy

Mé komentare

lektora

titulky k videu

| 2 0:00/6:04

Zdroj: EdX — kurz: Spirituality and Sensuality: Sacred Objects in Religious Life, autor
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Priloha B: Schéma sbéru a analyzy dat

KROK 1: Vytvoreni seznamu moZnych indikatori efektivity MOOCs
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pridand hodnota kritérium obligatorni zaklad

A 4

KROK 5: Zhodnoceni vysledki |

Zdroj: autor
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Priloha C: Sbér vyrokii ucastniki vybranych MOOCs

Zdroj Pozitiva Negativa
# Autor Str. Indikstor Hodnotitelé z 2 2 Hodnotitelé z 2 2
osob | kurzl osob | kurzl
Klastr/subklastr: ORGANIZACE A STRUKTURA / Struktura a pravidla
1 Hollands, 2014 96 Kurz zahrnuje informativni pfedtest, ktery
Ucastnikovi ukaze, zda se pro dany kurz hodi a
lektora povede k osloveni téch, pro které mulze
byt kurz narocny
2 Hollands, 2014 94 Pravidla kurzu jsou jasné stanovena 8.33 1 1
3 Yousef, 2014 Sylabus zahrnuje jasné nazvy témat a casovy 6.04,8.18,8.32, | 4 2
harmonogram 8.33
4 Kopp, 2014 7145 | Kurz je rozdélen do jasné vymezenych, stejnych | 4.04, 15.05 2 2 1.03,2.07,8.29 |3 3
a stdle se opakujicich moduld
5 Kopp, 2014 7145 | Primérna tydenni ¢asova narocnost na studium | 15.05 1 1
a vyukové cile jsou sdéleny
6 Beaven, 2014 42 Zakladni dovednosti a védomosti nutné pro 1.03, 1.05,8.16, | 5 2
vhodnou Uc¢ast na kurzu jsou jasné stanoveny 8.17,8.29
7 Beaven, 2014 42 Cile a ocekavani kurzu jsou jasné stanovena 8.01 1 1 1.07,1.08,3.03, | 4 3
11.02
8 Bali, 2014 49 Lektor jasné informuje jaka vysoka ocekavani 8.01 1 1
od ucastnikl ma
9 Skupina B Kurz klade nemalé ucebni naroky na ucastnika 3.01,3.04,8.01, | 4 3 11.02, 11.05, 3 2
15.03 12.04
10 Beaven, 2014 42 Lektor jasné definuje, co pro néj znamena v
kurzu Uspéch a jak moc to zavisi na aktivni roli
Gcastnika v ném
11 Bali, 2014 49 Lektor dava najevo, Ze kurz vyZaduje urdcity cas 8.01 1 1
k jeho Uspésnému plnéni
12 Skupina B Vyznam, ptinos a doporuceni vyuzivat diskusni 2.10,2.12,2.17, | 4 2

férum je jasné sdéleno na zacatku kurzu

12.05
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Zdroj Pozitiva Negativa
# Autor Str. Indikator Hodnotitelé z X . Hodnotitelé 2 z .
osob | kurzl osob | kurzl
13 Kopp, 2014 7145 | Pravidla diskusni etikety (netikety) jsou
stanoveny
14 Conole, 2013 13 Ucastnici mohou ziskat certifikat o Géasti v 9.04, 15.04 2 2 6.01, 6.04, 4 2
kurzu 12.04, 12.05
15 Kopp, 2014 7145 | ZpUsob a podminky ziskani certifikatu jsou 9.04 1 1 6.01 1 1
stanoveny
16 Conole, 2013 13 Uéastnici mohou ziskat virtualni odznaky za
Uspésné splnéni rlznych c¢asti kurzu
17 | Yousef, 2014 Vyukoveé cile jsou jasné stanoveny na zacatku 1.03 1 1
kazdé lekce
18 | Kopp, 2014 7145 | Prvni dil kurzu je uvitaci hodinou uréenou pro
seznameni lektora a Ucastnikd
19 Kopp, 2014 7145 | Ulohy a testy jsou jasné stanovené a 4.02 1 1 2.03,2.08,2.09, | 9 2
formulované 2.10,2.12,2.13,
2.14,8.21,8.34
20 Skupina B Obsah uloh a testl je relevantni uené latce 3.01,8.02,8.03, | 4 2 2.11,2.12,3.05, | 10 4
8.05 7.01, 7.02, 8.20,
8.25, 8.29, 8.32,
8.34
21 Skupina B Ulohy jsou adekvatni vyzvou (tj. nejsou pfilis 3.01, 8.02,8.03, | 10 5 3.06,3.07,4.01, | 11 5
lehké ani tézké) 8.05, 8.21, 9.03, 4.06, 4.07, 4.08,
13.05, 15.03, 4.09, 8.20, 8.24,
15.09, 15.11 8.25, 8.32,
11.02, 11.05,
12.04
22 Kopp, 2014 7145 | Zpasob hodnoceni Uloh a testd je jasny a
transparentni
23 Kopp, 2014 7145 | Lektor poskytuje dostatek ¢asu pro splnéni tloh 1.04 1 1

a testd
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Zdroj Pozitiva Negativa
# Autor Str. Indikator Hodnotitelé ) X . Hodnotitelé 2 X .
osob | kurzl osob | kurzl
Klastr/subklastr: ORGANIZACE A STRUKTURA / Aktivni role lektora a asistenti
24 Bali, 2014 48 Lektor vytvari bezpecnou pldu pro oteviené a
taktni diskuze, ale nutné se v nich neangazuje
25 Bali, 2014 48 Lektor sleduje dotazy a Zadosti ucastnikl na 3.01,4.06,4.08, | 5 4 1.16, 2.09, 2.10, | 17 8
diskusnich forech a aktivné je resi 5.03,9.01 2.11,2.12,2.13,
2.14, 2.15, 6.04,
7.05, 8.24,
12.04, 12.05,
13.02, 13.03,
13.05, 15.04
26 Bali, 2014 49 Lektor flexibilné pfizplsobuje kurz obecnym 9.02 1 1 8.20, 12.04 2 2
zajmUm ucastnikl
27 Skupina B Lektor neni od Ucastnikl odtrzeny 3.01,5.06,8.01 |3 3 1.06, 2.05, 2.15, | 8 5
2.16, 6.04, 7.05,
11.03
28 | Skupina B Lektor dava kurzu ptidanou hodnotu svym 3.01, 3.05, 4.02, 40 10 1.03,1.04,1.06, | 8 2
pristupem i propojovanim hlubgich myslenek 4.04,4.07,5.02, 1.07, 11.01,
506, 5.07, 802, 1103[ 1104[
8.03, 8.05, 8.08, 11.05
8.12, 8.15, 8.17,
8.19, 8.20, 8.24,
9.01, 9.04, 10.03,
10.04, 10.05,
10.06, 10.08,
12.02, 13.02,
14.01, 14.02,
15.01, 15.02,
15.03, 15.04,
15.05, 15.07,
15.08, 15.13,
15.15
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Zdroj Pozitiva Negativa
# Autor Str. Indikator Hodnotitelé ) X . Hodnotitelé ) 2 .
osob | kurzl osob | kurzl
29 Skupina B Lektor je ve svém projevu cilevédomy, mluvi 4.02,4.03,4.06, | 8 5 1.03,1.04, 1.05, | 23 4
zfetelné a jeho prezentace maji jasnou 5.02,9.05, 1.08,1.11, 1.13,
strukturu 14.02, 15.04, 1.16, 2.10, 2.12,
15.10 2.14,2.15, 8.09,
8.11, 8.13, 8.18,
8.19, 8.20, 8.21,
8.23, 8.26, 8.27,
8.28, 8.33, 8.34,
11.01
30 Skupina B Lektor pouZiva a ukazuje dostatek vhodnych 5.07,8.10,9.02, | 6 4 1.03,1.04,1.14, | 8 5
priklad(/ukazek 9.03, 9.05, 2.16, 3.08, 8.20,
10.06 8.23,13.06
31 Skupina B Lektor propojuje latku s praxi 7.03,8.07,8.09, | 5 3 1.10,3.08,8.29, | 4 3
8.10, 14.02 8.31
32 Skupina B Vyklad odpovida naroc¢nosti tématu a klicové 8.19, 8.20,8.22, | 7 1
informace jsou zfetelné 8.23, 8.25, 8.27,
8.29
33 Kopp, 2014 7145 | Lektor pribézné pripravuje a rozesila 9.01 1 1 2.02,2.04 2 1
newslettery (nové informace, shrnuti tydne,
apod.) pisemné, nebo formou videa
34 Hollands, 2014 96 Lektor motivuje a zapojuje Gcastniky do kurzu 3.01,5.05,8.01, | 16 6 1.03,1.11, 2.05, | 9 6
svymi tvrzenimi a zajimavymi informacemi 8.17, 8.24, 9.06, 2.09, 7.06,
10.06, 15.01, 11.01, 12.03,
15.03, 15.05, 12.05, 14.07
15.06, 15.07,
15.09, 15.11,
15.12,15.13
35 Kopp, 2014 7145 | Asistenti lektord podnécuji a zvySuji aktivitu 2.07,2.14,2.15, 7 4 1.05, 7.05, 7.06, 6 5

ucastnika

5.03,8.01, 13.02,
13.03

8.24,13.05, 15.04
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Zdroj Pozitiva Negativa
# Autor Str. Indikator Hodnotitelé z X . Hodnotitelé 2 z .
osob | kurzl osob | kurzl
36 Bali, 2014 49 Lektor usmérnuje diskuze v pfipadé mylnych 3.01 1 1 7.05, 8.29 2 2
interpretaci
37 Bali, 2014 49 Odpovédi na diskusnich férech jsou v€asné 12.04 1 1
38 | Yousef, 2014 Lektor poskytuje kou€ovani a urovnava
konflikty, které mohou nastat
Klastr/subklastr: ORGANIZACE A STRUKTURA / Vytvareni prostoru pro uéastniky
39 Bali, 2014 48 Lektor podporuje aktivni uceni ucastniku 15.01, 15.13 2 1 1.03, 1.06, 2.15, | 4 3
7.04
40 Bali, 2014 46, Lektor podporuje aktivni a konstruktivni 2.09,2.10,8.29, | 4 3
48 komunikaci mezi svym tymem a ucastniky, 13.05
véetné zpétné vazby
41 Hollands, 2014 94 Lektor vytvafri prostor, kde se mohou ucastnici
mezi sebou blize poznat
42 Bali, Downes 48 Lektor podporuje komunikaci a diskusni 8.01,9.05 2 2 2.10,8.24,8.29, | 5 4
atmosféru mezi samotnymi Ucastniky 12.05, 13.05
43 | Yousef, Ucastnici maji a vyuZivaji prostor pro 8.14, 12.05, 5 4
Margaryan vzajemnou komunikaci a spolupraci 13.01, 15.03,
15.07
44 Yousef, Bali Lektor nechava na samotném ucastnikovi, aby 15.04 1 1
si organizoval svoje aktivity v kurzu
45 Kopp, 2014 7145 | Lektor podporuje Ucastniky nacinat nové
diskuze dle svych vlastnich zajm0 a otevirat
nové komunikacni kanaly
46 Kopp, 2014 7145 | Lektor ukazuje Géastniklm Siroké moznosti
komunikace jak v kurzu, tak i mimo néj (napf.
diskusni férum, chat, wiki, twitter, facebook,
blogy,...)
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Zdroj Pozitiva Negativa
# Autor Str. Indikator Hodnotitelé z X . Hodnotitelé 2 z .
osob | kurzl osob | kurzl
47 Margaryan 78 Ucastnici musi vyuZit nové nabyté znalosti k 1.01, 2.04,3.01, | 13 6 15.15 1 1
feSeni problému nebo ulohy a naslednému 8.03, 8.08, 8.09,
vstipeni 8.11,8.12, 8.17,
8.20, 9.03,
15.03,15.11
48 Bali, 2014 50 Uéastnici musi zadané ulohy fesit komplexné a 1.02,7.03,8.03, | 8 6
konstruktivné 8.09, 8.11, 8.12,
9.03, 12.01,
15.11
49 Kopp, 2014 7145 | Ulohy podnécuji vzajemnou komunikaci 12.05 1 1 2.15 1 1
Gcastnikl mezi sebou jak interné, tak i externé
(napf. na socialnich sitich)
50 Margaryan 78 Lektor poskytuje ucastniklim dostatek prostoru | 8.03, 8.08, 8.09, | 5 1 1.02,1.04 2 1
a prileZitosti uvazovat nad naucenou latkou a 8.11,8.12
vstrebat ji
51 Conole, 2013 12 Ucastnici jsou vedeni ke sdileni svych pokrojt v
kurzu a svych Uspécht (napf. vedenim
osobniho blogu)
52 Margaryan 78 Lektor poskytuje ucastnikim dostatek
prilezitosti ukazat, Ze latce porozuméli, a
obhdjit si nové nabyté védomosti ¢i dovednosti
pred ostatnimi
53 Skupina B Lektor podporuje ucastniky davat zpétnou 2.10, 8.29 2 2
vazbu k samotnému kurzu
54 Downes, 06/2013 Ucastnici mohou odchazet a prichazet do kurzu
dle libosti
55 | Conole, 2013 13 Uéastnik si mGze vybrat ze 2 prabéhd kurzu:
jednoduchou a pro pokrocilé
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Zdroj Pozitiva Negativa
# Autor Str. Indikator Hodnotitelé z X . Hodnotitelé 2 z .
osob | kurzl osob | kurzl
Klastr/subklastr: DIVERZITA
56 Hollands, 2014 96 Lektor uznava, ze kazdy ucastnik zacina kurz s
jinymi védomostmi, pfipravenosti a je zvykly na
razné styly uceni
57 Bali, 2014 49 Lektor ve své komunikaci oslovuje Siroké
spektrum lidi
58 Downes, 06/2013 Lektor uznava, ze kazdy Ucastnik ma své vlastni | 15.04 1 1
cile v kurzu a nepresvédcuje, co se maji ucit
59 Margaryan 79 Lektor nabizi rGznym ucastnikim jiné zpUsoby
uceni podle jejich pottfeby
60 | Yousef, 2014 Lektor uvadi pouze pfriklady, které jsou dobfe
pochopitelné vsemi Gcastniky, nehledé na
prostfedi a kulturu, ze které pochazeji
61 Bali, 2014 49 Lektor zahrnuje realné pfiklady a informace z 13.01 1 1 7.03,7.04 2 1
raznych zemi a kultur
62 Kopp, 2014 7145 | VSechny uvadéné priklady jsou genderové
vyvazené/uzplsobené
63 Kopp, 2014 7145 | Konkrétni, pokrocila terminologie je jasné
vysvétlena ve vysvétlivkach
64 Kopp, 2014 7145 | Jsou vytvoreny a poskytnuty studijni materidly
pro zacatecniky, pokrocilé ucastniky i experty
65 | Yousef, 2014 Pti zajisténi synchronni komunikace nabidnout

Gcéastniklm alespon 2 terminy, s ohledem na
Casova pasma

Klastr/subklastr: HODNOCENI / Automatizovana hodnoceni

66

Scagnoli, Yousef

1

K hodnoceni se vyuZiva Siroké spektrum moznosti
(multiple choice, odpovédi pravda/lez, spojovani do
paru, pochopeni problémam/textim, vyplnéni
chybéjiciho textu, kratké odpovédi)
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Zdroj Pozitiva Negativa
# Autor Str. Indikator Hodnotitelé z X . Hodnotitelé 2 z .
osob | kurzl osob | kurzl
67 Bali, Yousef 48 Testové otazky se pti opakovani obménuji, aby
se nepodporovalo memorovani, ale poznani
latky jako celku
68 | Skupina B Pti Spatném vyplnéni testu se misto jeho 1.05 1 1
opétovného vyplnéni objevuji nové polozky k
vyplnéni
69 | Yousef, 2014 Maximalni pocet bodU za otdzku je zobrazen
70 Kopp, Yousef 7145 | Spatné odpovédi v testech jsou nasledovany 5.03,5.06,5.07, | 2 1 2.09,8.20,8.21, | 8 2
zpétnou vazbou, vysvétlenim a/nebo spravnou 5.08, 5.09 8.23, 8.24, 8.29,
odpovédi, nebo je k dispozici ,,naseptavac" 8.30, 8.33
71 Bali, 2014 48 Zpétna vazba je poskytnuta ihned/co nejdfive
po dokonceni testu
72 | Yousef, 2014 Jsou poskytovany prabézné zpravy s vysledky
testl
Klastr/subklastr: HODNOCENI / Hodnoceni spolutiéastniky
73 | Yousef, 2014 Kurz poskytuje jasné navody a kritéria, jak ma 2.07,2.16 2 1
spoluzak hodnotit jiné ucastniky
74 Bali, Yousef 48 Hodnotici spoluzaci poskytuji konstruktivni, 15.03 1 1 2.07 1 1
psanou zpétnou vazbu, aby vysvétlili své
bodové ohodnoceni
75 Bali, 2014 48 Uéastnik i hodnotitel mohou zpétné reagovat
na zpétnou vazbu a komentare od hodnotitele
Klastr/subklastr: ZDROJE
76 Kopp, 2014 7145 | VSechny materialy jsou dostupné elektronicky
77 PouZziva se Siroké spektrum multimédii, véetné 5.02, 15.04 2 2 1.06, 2.05, 2.09, 8 5
Conole, Scagnoli 13 OER 2.16, 6.01, 6.03,
7.03, 8.30
78 Placené ucebnice jsou nahrazeny OER a jinymi 5.02, 10.07, 3 3 2.08, 7.05, 3 3
Hollands, 2014 94 kvalitnimi bezplatnymi materialy 15.04 13.06
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Zdroj Pozitiva Negativa
# Autor Str. Indikator Hodnotitelé z X . Hodnotitelé 2 z .
osob | kurzl osob | kurzl
79 Bali, 2014 49 Pouzivaji se odborné studie namisto volné 1.01, 8.14, 3 3 1.08,6.02,7.05 |3 3
dostupnych populérnich textu 15.04
80 Scagnoli 1 Obsah materiall je pro Ucastniky aktualni, 4.06,4.07,8.02, | 11 4 2.11,2.12,6.02, | 6 4
vyzyvajici a zaroven budi zajem, at uz se jednd o | 8.03, 9.04, 9.06, 6.04,7.03,
zacatecniky, pokrocilé nebo zkusené ucastniky 15.04, 15.05, 11.06
15.08, 15.10,
15.11
81 Margaryan 78 Lektorem vybrané studijni materialy podporuji 1.01,1.02,7.03, | 9 5 6.02 2 1
aplikaci poznatk( na realnych prikladech a 9.02,9.03, 9.05,
ptipadovych studiich (dobré a Spatné pfiklady, 10.06, 10.07,
realna aplikace) 13.05
82 Skupina B Materialy pro cely kurz jsou dostupné uz od 2.07 1 1
zacatku kurzu
83 Skupina B MnoZstvi latky je vzhledem k délce kurzu 4.04,4.06,5.01, | 6 3 1.01, 1.04, 1.05, | 12 5
realisticky uchopitelné a nezahlcuje ucastniky 5.06, 5.07, 8.05 1.06, 1.09, 2.03,
2.09, 3.06, 7.03,
8.29, 8.30, 8.32
Klastr/subklastr: PODPURNE NASTROJE / Uzivatelské rozhrani
84 Beaven, 2014 35 Vzhled uzivatelského rozhrani a dostupné prvky 4.06 1 1
dobre funguji a jsou pro ucastnika vyznamnou
napomoci
85 Kopp, 2014 UzZivatelské rozhrani a dostupné prvky jsou 2.17 1 1
prehledné a nezahlcuji uzivatele nadmérnou
sloZitosti
86 Kopp, 2014 7145 | VSechny nastroje a materidly funguji na vSech
platformach (operacnich systémech)
87 Kopp, 2014 7145 | Nastroje a materialy jsou pfistupné kdekoliv a

kdykoliv
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Zdroj Pozitiva Negativa
# Autor Str. Indikator Hodnotitelé z X . Hodnotitelé 2 z .
osob | kurzl osob | kurzl
88 Bali, 2014 49 Technické parametry jsou uzplisobeny
regiondm s pomalym datovym pfipojenim a
castymi vypadky elektfiny
89 | Yousef, 2014 Je dostupna funkce hledani, pres kterou lze
rychle dohledat vSechny materialy
90 | Yousef, 2014 Je k dispozici nastroj emailovych upozornéni
91 | Yousef, 2014 Je k dispozici nastroj upozornéni na dullezité
novinky a blizici se Ihaty
92 | Yousef, 2014 Je k dispozici funkce registrace pro odbér
aktualit z nové publikovanych videi a novych
diskuzi
93 Yousef, 2014 Ucastnik mize stahovat prezentace (snimky) 2.07 1 1 8.23,8.28 2 1
Klastr/subklastr: PODPURNE NASTROJE / Sledovani vykonu
94 Yousef, 2014 V\]:/Ojv? p'okrok ucastnika je zachycovan v
pribéznych reportech
95 Ucastnik ma pfistup k analytickym ndstrojim
Yousef, 2014 pro lepsi sebehodnoceni a vlastni zpétnou
vazbu
96 Yousef, 2014 %sou pfistupné statistiky vyvoje a pokroku kurzu
jako celku
97 Doporuceni a zpétna vazba je poskytnuta
Yousef, 2014 Gcéastniklim na stejné Urovni za Ucelem
dosaZeni lepsich vysledk
Klastr/subklastr: PODPURNE NASTROJE / Spoluprace téastnikd
98 | Yousef, 2014 Jsou poskytnuty nastroje pro efektivni interakci
a spolupraci mezi ucastniky
99 Yousef, 2014 Jsou k dispozici nastroje pro video-konferenci 3.01 1 1

pro komunikaci mezi ucastniky a lektorem
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Zdroj Pozitiva Negativa
# Autor Str. Indikator Hodnotitelé z X . Hodnotitelé 2 X .
osob | kurzl osob | kurzl
100 | Yousef, 2014 Seznam Ucastnik(, ktefi jsou pravé on-line, je
viem dostupny pro efektivnéjsi synchronni
diskuzi
101 | Yousef, 2014 Nastroj, ktery obsahuje kratké a vystizné
shrnuti diskuze a obsahuje doporucovana videa
Ucastniky
Klastr/subklastr: PODPURNE NASTROJE / Videa
102 | Hollands, Kopp, 94 Lektorska videa jsou 5-10 min. dlouha 1.04, 8.09,8.11, | 14 2
Yousef 8.13, 8.17, 8.18,
8.21, 8.22, 8.23,
8.25, 8.26, 8.28,
8.30, 8.32
103 | Hollands, Kopp 94 Videa jsou pribézné prerusovana ujasnujicimi 10.07 1 1.04, 2.05 2 2
dotazy/kvizy (zda Gcastnik latku chape a vnima)
104 | Yousef, 2014 Je dostupné textové shrnuti videa 15.10 1 1
105 | Yousef, 2014 Ovladaci prvky videa zahrnuiji: pozastavit,
posunout, zrychlit, zpomalit, cely obrazovka
106 | Bali, Yousef 49 Videa zahrnuji titulky 10.07 1 8.30, 8.33 2 1
107 | Yousef, 2014 Titulky jsou ve vice jazycich
108 | Yousef, 2014 Video obsahuje odkazy na pribézné zminovana
fakta
109 | Yousef, 2014 K videim jsou pfifazena dalsi, souvisejici videa 13.06 1 1
110 | Yousef, 2014 Mluveni je dostatecné srozumitelné a pfirozené | 10.07 1 7.04 1 1
111 | Yousef, 2014 Video je dostatecné detailni a ostré pro potreby | 10.07 1 7.04 1 1
Ucastnik
112 | Yousef, 2014 Je k dispozici 2-obrazovy nahled: 1) na ucitele,
2) na tabuli/prezentaci
113 | Yousef, 2014 Videa obsahuiji klicova slova, aby se daly
jednoduse dohledat
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114 | Yousef, 2014 Ugastnik si mGze videoprednasky stahnout

115 | Yousef, 2014 Videa jsou dostupna v rliznych pfenosovych
rychlostech

116 | Yousef, 2014 Videa jsou komprimovana pro lepsi dostupnost

(max 10 MB)
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Priloha D: Hodnoceni MOOCs

Technicky zaméiené kurzy

Kurz 1: Statistical Inference

Téma Statistika Datum béhu 2014
Instituce Johns Hopkins University Poskytovatel Coursera
Celkové hodnoceni 1/5 Pocet hodnotiteld | 17
Rozlotenihodnoceni | 1| 10 [2] 5 [3] 1 [a] 1 [s5] o

Odkaz: http://www.coursetalk.com/providers/coursera/courses/statistical-inference

Hodnotitel 1.01
Hodnoceni: 4

| was expecting to get reacquainted with the subject matter and be able to utilize it in my field (and
other fields) of study/research. | did. | was actually able to have a better understanding on some
areas where | had doubts before. The course is being shaped to be able to reach those with little to
no knowledge on the subject matter or for those who have found the subject matter difficult in the
past. | believe the course is nicely getting shape. The lectures go through lengthy theoretical
explanations, which may seem difficult for some unfamiliar with the subject. However, these
explanations are followed by many case studies in which you can see and understand how the
statistics work conceptually and also how to obtain such statistics and apply them to the questions
being asked. | give specific attention to the fact that with this course, the student will understand
"when to apply what and for what purpose". As with all other materials and courses, finishing this
course will by no means make the student a specialist in Statistical Inference, but the student will
gain the necessary information to start working with Sl and Data Science projects. In my experience,
it is with continuous work in the related field that a person becomes specialized in that field. Taking
this course (stand alone and with the Data Science Specialization) will give you the information
necessary to keep learning and applying what is learned.

Hodnotitel 1.02
Hodnoceni: 3

The team that teaches this specialization is some of the best and the most brilliant researchers in
the field of bio-statistics. Their intention to offer this type of specialization, and in particular this
Statistical Inference course is highly commendable. However, the content is "densely" packed into a
brief 4-week course. This makes the learning experience a difficult one for people who are trying to
acquire depth in the subject matter. To add to this challenge, the style of presentation is very
verbose, and it is too difficult to follow the densely packed slides and the delivery without feeling
stressed. | found this course to be very valuable in advancing my understanding of the subject, and
working with R. There is a lot of ground covered, and | can't say much of it was "internalized." But,
there are core set of concepts that really sunk in, especially through the project exercises. If
someone is looking for a pedagogically charming course, the one offered by Duke is very good. | find
that they both get at the subject from different perspectives, and | learned different things from
both of them. Some of the negative comments of example topics (health related) are unfair. The
school focuses on biostatistics and the professors are experts in this field. You can't blame them for
picking examples from their field.
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Hodnotitel 1.03
Hodnoceni: 2

The course was very similar to reading an extremely boring mathematical statistics handbook. The
presence of the lecturer did not bear any additional value, as he was not making too much effort to
use educational methods to convey the material. He used very few (and generally uninteresting)
examples, and did not structure the lectures to capture attention. The explanations were purely
mathematical, thus difficult to comprehend, at least for me with a non- math background. The
lecturer clearly not designed this course to an "educated general audience" (i.e. | presume most
mooc takers). In order to understand the core concepts, | finally ended up on other moocs and sites
on the same topic. BTW some of these external sources used no complex formulas, but were able to
explain key concepts in very short time, using examples and graphical presentations. | hope this
course will improve in the future, there is certainly a lot of room for that. From the third week, the
course started to become better, even useful in the fourt week! So hang on!

Hodnotitel 1.04
Hodnoceni: 2

UPDATE 3: Improvement was minimal, but at least this time | finished. Hope the third installment
gets better. The course is not hard; what happens is that the presentation is really confused. Lots
and lots to improve there. UPDATE 2: Seems like they got the message and next edition will have
reformulated material. | sincerely hope the instructor works a lot on improving the videos. It's an
important class in the track, and he is also responsible for another very important mathematical
class. From this month on, I'm taking one course a month instead of three. UPDATE: | dropped out
of the course. The videos are too long and confusing for the limited time | have. Next month I'll try
again, but this time I'll take just this course, not another two in the specialization. I'd rather get a
better structured statistics course, but this one is part of the specialization track | decided to
complete. | seriously hope next installment will improve. Here goes what | wrote one week or so
ago: The good: Caffo knows what he's talking about. And this course even instigated me to go study
more calculus fundaments. The bad: the instructor is quite confused, going back and forth in the
screen. His presential class might be better to follow. Videos are long, sometimes with interesting
but ultimately arcane discussions on how no one knows why square brackets are used instead of
parenthesis in formal math notation. All this, plus the changes in the form of the quizzes midway
through the second week, makes the course more confusing for students who, like me, are subject-
matter specialists without stronger math foundations. On the forums, students with stronger math
foundations find the course superficial; students with really poor math foundations have been
describing it as "hardcore math". The truth lies in the middle of the way: the concepts are
intelligible enough, just the way they are presented gets easily confusing - especially in days when
my time is limited and | just want to advance a video or two before | rush to work. The ugly: | have
to admit that at a certain point | stopped trying to watch the videos and took them as an indication
of where to look for the concepts in the book "Openlintro Statistics", where they are more concisely
and directly explained. | miss some more deft use of R also in the classes. When Caffo uses it to
explain some point (very sparsely and surprisingly), it's usually in a confusing way also. He could
definitely use some presentation tips from his colleague Roger Peng

Hodnotitel 1.05
Hodnoceni: 2

September 2014. Frankly, this course on Statistical Inference is an embarrassment to Johns Hopkins
University. Not much to add to the relatively accurate reviews already posted. I've learned quite a
bit from the previous JH courses, and highly recommend those, particularly if you have had prior
software programming experience. (R is definitely not the first language to learn!) Not this course!
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The instructor is clueless as how to teach. | could care less if he won an AMTRA teaching award. One
of the course prerequisites is “mathematical aptitude”. For this course, that means the euphemistic
“you figure out how to apply this!” | will probably “pass” Statistical Inference, barely. So what? Only
because you can ace the quizzes by deduction and get away with % of the course project? In the
first lecture, the instructor clearly points out that this course is by far the most difficult in the series.
Why then is just 4 measly weeks allocated to it? | suppose you did the best you could to cram it
together. Maybe he had no choice with allocating a bigger block of time. 4 weeks each is not a
problem with any of the previous courses, despite the similar lack of instructor’s teaching ability.
One thing I've noticed for this course is that CTAs are missing in action. The previous courses were
successful in my opinion because of the outstanding participation by the CTAs, not the instructors. |
know | won’t be invited this time to be a CTA for this course. My advice for JH Statistical Inference:
either retire it, or completely overhaul it and double its length and have at least 2 CTAs to make it
successful. Or simply reference the Duke University course mentioned below. Here is an interesting
metric taken from the discussion forum: number of github forks for the previous courses. It’s a
participation metric. No it’s not the best metric, but you for sure won’t get that from Coursera! It
doesn’t say anything specific about Statistical Inference. What | “infer” from it is that most of the
students stay for getting R programming experience and then leave. Maybe they are clairvoyant
about statistics at JH? | am also taking the Duke University course by Dr. Mine Cetinkaya-Rundel. It's
first-rate. Check out the CourseTalk reviews on it. And no slam dunk. Very organized. As long as you
don’t ace a quiz, several new questions pop-up instead on the re-take. Labs are provided to help the
students without R experience.

Hodnotitel 1.06
Hodnoceni: 2

Statistical Inference is the 6th course in the John Hopkins data science specialization track, which is
basically an introduction to statistics in R. The course covers many different topics in the span of 4
weeks from basic probability and distributions to T tests, p values and statistical power. The lectures
take the form of slideshows with a lot of dense mathematical notation, small text and mediocre
voiceovers. The course tries to cover too much ground too fast and the material isn’t presented in a
way that is easy to understand or engaging. | don’t think the lecturer’s face was shown once in the
entire course. That’s not to say there isn’t good information in the lecture slides, but the
presentation and execution are poor. If you're looking for a good introduction to statistics that uses
R, try Duke’s Data Analysis and Statistical Inference. Udacity’s “Statistics” is another solid option
that is self-paced, moves a bit slower and does not require programming.

Hodnotitel 1.07
Hodnoceni: 2

| expected to actually learn statistical inference, but apparently, | will have very basic understanding
of the subject after the course is over.

Hodnotitel 1.08
Hodnoceni: 1

This is my review for the entire Johns Hopkins Data Science specialization on Coursera. These
comments apply specifically to this course and generally to all the courses. At this point I've only
seen six of them but | imagine the three yet-to-be released courses will be similar. First this was a
great idea. A grand introduction to data science basics and methods from some real experts.
However the execution was sorely lacking. Bottom line the courses are superficial and not worth
the time compared to other data science mooc offerings. The courses are at best very light
introductions. Are you going to learn statistical inference in a 4 week course? No. Machine
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Learning? No. R programming? No. Most people realize that but maybe not everyone does. | feel
sorry for the students who take these courses and afterwards believe they have any real knowledge
of these subjects. Besides the thin content, the instruction itself is bad. The instructors often seem
to just ramble as if they haven't prepared at all. And when an instructor says 'You can learn about
this on Wikipedia', | can't help but feel like 'What am | listening to you for then?' Dr Peng's lectures
were better than the other two but this was still my overall impression. I've taken and passed many
other Coursera and edX moocs. Usually the content and instruction is excellent. I'm sorry to have to
write a negative review but tbh these courses were simply a waste of time, especially when you
consider the many excellent alternatives, like Data Analysis and Statistical Inference from Duke,
Machine Learning and Statistical Learning from Stanford, and The Analytics Edge and Introduction
to Probability from MIT. Update July 2014: It's my understanding that these courses have been
revamped. | have not taken any of the new offerings. So the criticisms | made above may not apply
anymore.

Hodnotitel 1.09
Hodnoceni: 1

Way too much stuff for a 4-week course. | went away for a week and thus dropped it. But | was
invited to do CTA so | will be doing that instead for a couple of months, while | read the statistics
textbook! | aced the first quiz, mostly by research, of course. | had statistics in grad school back in
1990, but it was just as hard to remember this time. Maybe | will skip this course altogether and
take one of the others that people have recommended! | have otherwise been very happy with my
Data Science courses. (The lecturer makes the course, though; | stopped my initial course on
volcanoes because the lecturer was impossible to listen to.) Note that | am taking these courses for
fun; I am retired and not looking for a job.

Hodnotitel 1.10
Hodnoceni: 1

Sorry Brian, | know you describe your teaching style as different than Roger and Jeff, but my honest
opinion is that this is a nice way of saying they are helpful and you are not. I'm on my second course
with you and have several with each of them and other coursera instructors. | considered leaving
the verified capstone curriculum because of how bad your courses are. Please take this a
constructive, I'm sure you are competent in your field and a great person but teaching is an art and
you are missing the target. Instead of focusing on math proofs (I'm a mathematician and the walk
through of the proofs are not providing intuitions), focus on R and the relevant packages to get the
job done, Then provide a high level intuition, not a lot of examples of how unclear ideas can be
expressed equally as unclear ideas. In the end I'm sticking it out, but I'm not even going to bother
with your videos or lecture notes and | feel like my money was wasted on your two courses (again
not because you aren't competent in your field or a good person) because you are not focused on
the practical aspects of teaching. Please let Roger and Jeff peer review your courses and completely
redo them with you. | use peer review at work heavily and even though it can be an ego blow,
letting others direct and accepting it as a learning experience is crucial to serving your clients.

Hodnotitel 1.11
Hodnoceni: 1

This course has changed a lot it is now much better fully deserves half a star. In the new version of
this class the videos are much improved, now there's a guitar in the background that randomly
appears and disappears as the lecturer mumbles over formulas without really telling you what is
going on. There's also a "project" where you have to do a simulation and then some work that you
really never learned in the lectures. You need somebody gifted to explain statistic topics to a
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general audience and make them really understand the theory, apply it to the practice and make it
fun. This is not the case. The examples include diseases, tooth grow, height of children and more
diseases. You have to work hard to find examples less attractive than those for a class.

Hodnotitel 1.12
Hodnoceni: 1

This was obviously a weak course in data science specialization. | am not going to repeat prior posts
comments. However, the professors are going to improve the course. | hope it will reach an
acceptable level. | completed the first two weeks quizzes just with my knowledge and course slides
and not watching videos. For the third and fourth quizzes | used slides only .| am expecting to get 75
out of 100 but frankly saying | did not learn anything. Just passed it. | can spend my time on Duke's
Data Analysis and Statistical Inference which was highly recommended on coursera forums. If you
are going to complete data science specialization track , you will have another alternative from John
Hopkins University. Go and check it out.

Hodnotitel 1.13
Hodnoceni: 1

The instructor means well but | struggle with the manner in which he presents the material. | have
taken the 5 courses that lead up to this one but this has been the hardest. | found the lectures
provided by the course "Data Analysis & Statistical Inference" helpful in understanding this subject.

Hodnotitel 1.14
Hodnoceni: 1

Many of statistical inference topics are inherently bit abstract, but this course makes them even
more dry. Brian please put some effort by taking some good example - have a look at khanacademy
how sal makes it interesting. In fact look at your own HW help videos. Once you bring in that flavor
and add the context of data science and r environment you will have a great course but in current
shape it is not at all professional. Had to give half stars as I'm forced by this form.

Hodnotitel 1.15
Hodnoceni: 1

The first half of the class | learned almost nothing since I've taken statistics as a math major (albeit a
few decades ago). Somehow | passed this class, but | do not consider that a mark of learning. Don't
take this course. Take the one from University of Texas on EDX called Foundations of Data Analysis.
Or failing that, the one on EDX from Karolinska Institute (Exploring Statistics with R), or possibly the
Coursera one from Duke (though that is a much longer MOQC).

Hodnotitel 1.16
Hodnoceni: 1

Many other reviews have already outlined the piss-poor quality of teaching that Brian Caffo has
provided, so | won't re-hash their valid complaints much. He jumps all of the place and provides no
real scaffolding (interesting how much I've learned about teaching approaches in this track, due to
the ineptitude of all three professors). | completed the first 5 courses with "with Distinction", but
after seeing this class I'm moving on to courses on other platforms that are wildly better (Udacity
has a "nanodegree" in Data Science that will be available this fall that sounds much better and the
quality of their courses far surpasses Coursera). The lack of support from Coursera also leaves a lot
to be desired. They tell you to take your issues to the forums. The professors for this track do not
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participate in the forums at all.

Hodnotitel 1.17
Hodnoceni: 1

I don't know why | get on this course. | am really concerntrate about 'Data sciencetist
specialization.' But this course is definetly didn't help of knowledge about data scientist. This course
is just 4week per course, And need to 50 bucks for earn datascientist specializaiton.But most of this
course is awful. | know some of the statistical mathmatics but, lecturer isn't good teacher for me.
And more hard then things is, this course is just 4weeks and just few hours of lectures that is 15
weeks course in normal universities. So | hope You must not attract of name of this course "DATA
SCIENCE Specailization" and don't waste your time like | did. Find other great coursera course, or
other MOOCS. That's definetly better to wide on your Knowledge.

Kurz 2: Getting and Cleaning Data

Téma Statistika Datum béhu 2014
Instituce Johns Hopkins University Poskytovatel Coursera
Celkové hodnoceni 2/5 Pocet hodnotiteld | 17
RozloZeni hodnoceni | 1 | 7 | 2 | 3 | 3 | 3 | 4 | 4 | 5 | 0

Odkaz: http://www.coursetalk.com/providers/coursera/courses/getting-and-cleaning-data

Hodnotitel 2.01
Hodnoceni: 4

Having passed "computing for data analysis" and "data analysis" both by John Hopkins university,
the course was quite easy for me. It is recommended as the third course on data science
specialization. However, | think it is better to pass it before R Programming. The course content
seems simple but very important esp subsetting. Many of the actions on data preparation in R is
done by subsetting. So generally | recommend this course.

Hodnotitel 2.02
Hodnoceni: 4

| really like the course. Especially, some tips in order to prepare your data to do further analysis. It
would be nice to have better summaries.

Hodnotitel 2.03
Hodnoceni: 4

| dropped out of the first edition of this course to retake in the second, which I finished. It's not that
the course is particularly difficult in content, but there's a lot of useful content crammed into a
small amount of lessons. And then comes the programming assignment, which had confusing
instructions - and was worth 40% of the credits, which sounded like too much for me. Life
intervened and | didn't have enough time to complete it. Next month I'll dedicate more time to it,
but | do wish instructions were more accurate. It was the third time | postpones the conclusion of a
course by professor Leek. First two times were in his "Data Analysis" course. Again, excellent
content, really useful, but lots of useful things crammed into a tight schedule. Too much to chew on
with little time. When you get two months to absorb, though, it's really gratifying.

96



http://www.coursetalk.com/providers/coursera/courses/getting-and-cleaning-data

Hodnotitel 2.04
Hodnoceni: 4

| completed this course last June. | also volunteered as a TA for the July offering. Overall | think this
a decent course. The video lectures are very informative and you learn alot. The course projects are
very hands on and a good learning experience. Some have had complaints about ambiguity in the
instructions but this has more to do with leaving the projects open ended rather than being unclear.
R programming knowledge is a must for this course along with a computer that can handle cleaning
large data sets.

Hodnotitel 2.05
Hodnoceni: 3

Getting and cleaning data is the third course in the first wave of John Hopkins’s data science
specialization track on Coursera. It is recommended that you take this course after taking the data
scientist's toolkit and R programming courses. The title of the course pretty well sums up the
content: the entire class is about loading data into R and cleaning it up so that it can be used of data
analysis. You'll learn how to load various data formats into R, such as json, xml, csv, excel files and
get data from other sources like MySQL and web APIs. The course also discusses subsetting data,
adding variables, merging data, regular expressions and working with dates. This course is a good
summary of many of the things that are useful to know when trying to access and prepare data for
analysis. Similar to R programming, it suffers from overuse of static slides with voice-overs, a lack of
instructor face time and a lack of interactive content or in-lecture quizzes to help you learn and
retain as you go along. You'll be introduced to many R packages and syntax that you probably won't
remember after a week or two, but you'll be exposed to many common data formats so that you
can refer back to the course materials or other web resources to deal with them in the future.

Hodnotitel 2.06
Hodnoceni: 3

It is an important lecture, but maybe it needs some improvement. Although | understand that the
lecturer did not want to explain every data type, some concepts were not very well explained (e.g.
I'm still quite unsure about how to handle JSON format).

Hodnotitel 2.07
Hodnoceni: 3

February 2015 session. Suggested prerequisites: Some prior experience with R. Students should be
comfortable with basic troubleshooting, trial and error, and the use of the built-in help system.
Difficulty: Easy, if the above prerequisites are met. Students should also ready to make use of either
internet search or the course forums to fill any gaps -- TA support in the forums was very good, at
least for the session | joined. This course covers packages both for loading data into R from a variety
of formats and for organizing and formatting the loaded data, as well as the general principals of
"tidy data". It does not cover handling incomplete or otherwise imperfect data, except in the most
superficial and tangential of ways. The video lectures are quite dry and tedious, but since the slides
are available for download and cover the relevant topics well, a student pressed for time can skip
the videos without great loss. The peer assessment is not overly difficult, although it may be time-
consuming. It's also moderately open-ended and somewhat subjective in nature -- careful
organization and thorough commenting are likely necessary if one wants to ensure one's reviewers
understand the work well enough to mark it fairly. The project is due at the end of week three, but
both the week four material and the optional swirl exercises are potentially helpful. Fortunately, all
four weeks of material are available from the opening day of the course. Four multiple-choice
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quizzes (15% each), one peer-assessed project (40%), optional swirl tutorials for extra credit (3%).
Three attempts allowed on quizzes, late days available for the first three. Pass at 70%, distinction at
90%.

Hodnotitel 2.08
Hodnoceni: 2

Given that a quarter to half of the time spent in business intelligence/data science projects is spent
on ETL (cleaning data to make it useful to analyze) this course topic could have a wealth of
information. I've spent many man years doing such work, but wondered if this class would teach me
something new (particularly with regards to getting data from the Internet). Nope. However, there
is a caveat in my "easy" rating for the MOOC: As others hear have noted, the assignments/quizzes
are extremely poorly worded. Like with the other mini- MOOCs in the Data Science Series, if it
weren't for the students (and community TA) on these courses, nearly everyone would give up at a
much higher rate than is typical for MOOCs. Either you will spend a MUCH larger time than
advertised trying to figure things out on your own (which will give other benefits if you are new to
the topic or R, if you have the patience), or you go on to the discussion forums because invariably
others have the exact same confusion. | have pity for the people who've paid significant money for
these courses.

Hodnotitel 2.09
Hodnoceni: 2

Very frustrating course. Material is all over the place, and the lectures are moderately interesting at
best. No interactive content in lectures. Quizzes EXTREMELY confusedly worded, and you have to
guess your way though at least a few questions. No feedback whatsoever on quizzes. The final
project counts for 40% of the overall grade. This is a bit excessive to begin with, but even more so
considering that its instructions are, again, VERY poorly worded. Most of the class has been
spending weeks in the discussion forums trying to figure out what is going on. The course feels VERY
lazily assembled, especially compared to the other Coursera courses I've taken. It's a required part
of the Data Science specialization, but at this point | am seriously contemplating dropping it and not
finishing the specialization. It's not worth all the frustration, time and money required for
completion.

Hodnotitel 2.10
Hodnoceni: 2

The quizzes in this course were irritating, as | frequently got errors that the professor didn't address.
My issues in dealing with these errors would have been alleviated had the professor advocated use
of the discussion forums as a good place to discuss issues with the quizzes, errors, software, and
more. The instructor didn't even *mention* using the forums for purposes other than Coursera
problems. As | found in the Maps Coursera course | took, the discussion forums are a great place to
supplement your learning from the course. In a programming course such as this, they could be
used to learn tricks and tips and also get help on errors, but since so few students used them (or
were likely aware of them at all), they didn't live up to their full promise. The lectures, as stated
above, were poorly done and didn't even include working links. As far as the final project, it was as
equally as maddening as the quizzes, both for the same reasons that the quizzes were, but also in a
positive way. The final project pretty fairly replicated what happens in the real world when you are
given a disgustingly awful looking data set and are asked to do something with it. | found that even
though | hated it as | was working on it, in the end it proved to teach me a lot about how to make
my data into a useable set while also learning the importance of explaining the decisions | make
along the way, as these can be very arbitrary and will impact analysis on the data in the end. The
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course did require a lot of R knowledge, and | hadn't taken the earlier R programming course (since
no prerequisites were stated...), so | felt slightly overwhelmed, but | came out of the course knowing
far more R than when | started, but | didn't learn much of it from the course directly. Most of it was
trial and error on my own. This added to the number of hours per week | spent on the course. |
suppose this did save me the time of taking that R course, though... | have some additional
problems with this course: -At one point the instructor says to create your own mySQL database so
that the students don't accidentally take over all the other MySQL databases of the internet and
take up valuable space and potentially delete things. This is a sensible thing to say. But the
instructor proceeds to NOT include instructions or a link to a place that instructs one in how to do
this... How many students are going to make the effort to do it, especially with no guidance? -The
instructor didn't even ask for feedback at the end of the course, which | find irritating. Overall |
learned: -methods for good variable naming -lots about R programming -manipulating data and
reading various forms (csv, xml, sql, etc...) into R -merging data -keeping just the data you need,
deleting what you don't need -dealing with null values While the course had frequent frustrating
moments, | would say that | did learn a lot, but in order for the course to be more effective, the
lectures need to be drastically re-tooled and the discussion forums need to be used to their full
potential.

Hodnotitel 2.11
Hodnoceni: 1

One of the worst courses I've take on Coursera. There's no support from the instructors or course
staff on the forum at all. The material is outdated and disconnected with the homework. | really
want to like this course but I'm finding it very hard to.

Hodnotitel 2.12
Hodnoceni: 1

I had elegant prior experience in R programming but the course is too poorly structured. | was often
left wondering, what the question is trying to ask due to insufficient detail, rather than solving the
actual problem. The major problem with this course is, its awfully documented, you won't find any
relevance of what would be taught, and the assignments provided to you. To make the situation
even worse, THE TEACHERS SHOW ABSOLUTELY NO SUPPORT on the discussion forums.

Hodnotitel 2.13
Hodnoceni: 1

I have done other courses on coursera, but this one and few others in this specialization seems to
be worst on them. | agree with some of the students above that content is very poor, projects and
quizzes are poorly documented, one can't simply interpret what the examiner is trying to ask. the
forum is full of such posts.. pathetic course.

Hodnotitel 2.14
Hodnoceni: 1

Caveat Emptor! DO NOT PAY FOR THIS COURSE! This is the 3rd course in the "Data Science" track,
and it continues the tradition that we have come to expect of the Johns Hopkins' Stats/DataSci
courses, namely, that of being half assed and almost entirely useless. It provides great handouts,
but 50 bucks is a huge price to pay for a handout with some slides on it. You maybe able to guess
your way through Quizzes, but but good luck on the "project". The project is difficult not because it
is a hard problem, it is difficult because the teachers aren't very good at teaching. They do not even
bother provide any useful information (god knows why, maybe they're trying to mimic "real world
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conditions" but in real world you can interact with users... Here you are left at the mercy of google,
watching the lectures endlessly which DO NOT cover the topics, or cover them a week after the
project is due. | mean REALLY??? you couldn't even be bothered, in the second iteration of the
course, to at least mention that related information is in the FOURTH week's lectures? This shows
an attitude which is disrespectful towards the learners and which treats them as idiots who are
there for the amusement of these "gods of stats'... Well gods they maybe in the academy but
they're pretty mediocre teachers. And this course is about teaching not about stats theory.  am
going to give this course ONE STAR. Only because the TAs are so heroically awesome and helpful. |
hope coursera shares some money with them because they are the ones basically making people
understand. The teachers are NOWHERE to be found on the forums. Obviously they are too busy
doing important things.

Hodnotitel 2.15
Hodnoceni: 1

This course was as equally bad as the rest of the courses in the "Data Science" track through Johns
Hopkins University. While | understand this format of learning cannot be on par with a university
degree, | frankly am quite shocked that Coursera is taking payment for these courses from those
who sign up for a verified certificate. There is not even an attempt to engage the learner in the
lectures, which consist almost solely of the instructor (?) reading overheads with a whole lot of
"and so's" in between. The presentation material itself is very poorly organized, rife with mistakes
and very important steps in the processes he is trying to teach completely left out. 1 did learn, but
this was mostly through my own trial and error trying to make sense of the presentation material,
the quizzes and the assignments. The discussion boards are chock full of thoroughly confused
students trying to help each other out, and this is where the real learning occurred. With the
exception of a few TAs that single-handedly saved the course, there was no professor interaction on
the boards, nor was there any attempt to clarify, correct mistakes or otherwise show at least a
minimal interest. Shameful pretty much sums up this effort.

Hodnotitel 2.16
Hodnoceni: 1

This is a horrible course. The material is boring, presented in a confusing way and without any hint
of enthusiasm or motivation. The course project is a total letdown, uninteresting and badly worded
leading to a total chaos in peer reviewing. The course to me has been a total failure and the way it
was presented very unprofessional.

Hodnotitel 2.17
Hodnoceni: 1

Having completed R Programming in this course series, | was prepared for the incoherence of this
course. | have not been disappointed in the first week: the lectures are largely abstract, only
occasionally teaching the methods needed to complete the quiz problems. In general, it seems as
though the lecturer and the quiz author worked separately and rarely communicated. I'll complete
the course, but | know not to get frustrated that the lectures and notes aren't all that useful. It's
better to just dive into the quizzes and Google for the information you need. For example, the final
question Quiz 1 instructs the student to use a function that isn't supported under the version of R
Studio | am running. | just finished R Programming, so everything is fairly recent. It is extremely
frustrating that the course designers pay so little attention to helping the students get squared
away into an environment where learning can occur. Instead, you'll spend much of your time
scurrying around, trying to figure out why what you see on the lecture notes isn't working on your
computer. Here's another example, in week 2, you spend significant amounts of time just figuring
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out how to get and install R packages before you can answer the questions in the quiz. Why not
structure the quizzes so that the learner can immediately apply what was shown in the lectures?
Give the learner some sense of accomplishment rather than just this chore of continually
troubleshooting R until something works? Yes, we will likely download and install packages in R, but
let us actually see something that works before showing us that the world is a complicated place.
We already know!Frankly, it just doesn't seem worth it. | don't feel as though | am learning anything
that | will use. If I need to learn how to add packages to R, I'll learn how as | need to. There must be
a better course out there. I'm done with the John Hopkins series.

Kurz 3: Mathematical Biostatistics Boot Camp 1

Téma Statistika Datum béhu 2014
Instituce Johns Hopkins University Poskytovatel Coursera
Celkové hodnoceni 3/5 Pocet hodnotiteld | 8

RozloZeni hodnoceni | 1 | 2 | 2 | 1 | 3 | 1 | 4 | 2 | 5 | 2

Odkaz: http://www.coursetalk.com/providers/coursera/courses/mathematical-biostatistics-boot-
camp-1

Hodnotitel 3.01
Hodnoceni: 5

An extremely brilliant introduction to the field of statistics. | would drop the word "bio" because,
while Dr. Caffo does talk about various applications, the statistical explanations and intuitions given
are first rate. In most courses that I've taken (and promptly discontinued almost in the first week),
the professor is extremely engaging. The slides are nothing fancy - but the way professor goes
about explaining why each point is written is extremely brilliant (and thoughtful). I've read many
advanced texts. But many of them treated the subject entirely mathematically and never gave the
intuition. A case to validate is to see how Dr. Caffo motivates t-distribution. On how he starts with
normal distribution, goes onto chi-distribution and to t-distribution and how he ties them up all.
Someone seeing the slides alone will miss a large part of the motivation. And he also discusses
Bayesian philosophy. And also about common pitfalls (which in industry is SO common) /abuse that
statistics undergo (for eg: interpretation of p-value and what it is NOT). Unlike most other courses,
he tries to be active on the forums. Whenever he spots a conversation steering towards the wrong
direction, he steps in to steer it the right way. Kudos ! The Hangout sessions are good. What could
be missed in a live-class is compensated by the hangout sessions. And a word about the homework
and assignments. They make you think. In most of the courses I've taken, the assignments have
been extremely easy. And that's been my biggest de-motivation factor. One really wants to LEARN
the stuff. Not just view videos and get statement of accomplishment. Here, the assignments make
you think. Make no mistake - the assignments are short. But they cover most part of what is taught
in the course. Need to really think through to solve the problems. The options are chosen well (no
easy straight-forward elimination answer available). What the course misses: Programming
assignments. While it is true that "mathematical statistics" is intro to the math part, and also while
Dr. Caffo uses R pretty much in all the lectures, programming assignments (even if optional) would
greatly enhance the learning. Giving practical datasets and setting some problems and letting the
community come up with solutions is one thing | would urge Dr. Caffo to incorporate it in the
course (for eg: it could be entirely TA led)

Hodnotitel 3.02
Hodnoceni: 5

I thoroughly enjoyed the course. Even though | have a background in statistics, it was a great review
for some subjects. | also learned a lot of new things as well. | would definitely recommend this to
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anyone that's trying to learn some statistics. It's even suitable for someone with little statistics
background. However, the only downside is that there isn't much focus on the "bio-" of
biostatistics. The instructor does use many clinical examples, but that does not seem to be a focus
of the course.

Hodnotitel 3.03
Hodnoceni: 5

Since I've had advanced classes in statistics and econometrics, | took this course mainly for the "Bio-
" than for the "-statistics" part. | wanted to know more about the application of statistics to life
sciences. Due to this particular interest, | was a bit disappointed. The course is relatively short but
full of great entry-level information. If you never took a statistics course or if it's been a while and
you want to remember the fundamentals, then you should take this course. But if, like me, you are
looking for advanced statistical methods and their application in fields such as medicine or biology,
you will not find that here.

Hodnotitel 3.04
Hodnoceni: 4

Bootcamp 1 is a great course. The likelihood approach is probably the only one so far mentioned. |
also learnt how to use statistical power. This is a great course, albeit not very demanding.

Hodnotitel 3.05
Hodnoceni: 3

| took this course without prior knowledge of statistics. This course will introduce you to concepts in
statistics. The "bio" part of this course only appears in examples, so don't take this course in hope to
extend your knowledge in the biology part. The videos are quite good, the lecturer introduces the
concepts using formal definitions, and I find it not as boring as it may sound. The lecturer frequently
makes interesting asides and also warn the students on some subtle differences that may cause
confusion. Sometimes the lecturer kinda assume that you've already seen some of the concepts he
shows, so if you're new to this, sometimes you have to do some web search to really get what he
taught. The quizzes and exams are not too challenging. Overall, this course is a good one to take if
you want to get to know concepts in statistics in a mathematical way, but maybe it is better if
you've already familiar with statistics and want a refresher course.

Hodnotitel 3.06
Hodnoceni: 2

Hard to follow lessons. Quiz questions are hard to do based upon lecture notes alone. Caffo goes on
a lot on tangents. Course exceeds the estimated weekly hours. Unfortunately, | had to un-enroll
because it was taking up too much time! If the content was better explained | would have tried to
stay in the course. But | wasn't getting anything out of it. :(

Hodnotitel 3.07
Hodnoceni: 1

| have taken stat2.1x and concurrently took stat2.2x with this JH class. If you wanna learn Stats the
right way, | suggest you take the Edx offering and stay away from this one. The class was basically a
class on Greek letters | You would be surprised if you saw any numbers or any intuitive explanation
of the subject matter. The class did not asses properly; For one It was not very hard to get good

grades even if you have very little understanding (I can say this about another online course i took,
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but not from JH). When you take a course that you can do well in even though you do not get MOST
of the subject matter, then you know there is something wrong. | suggest Stat2.1x, .2x and the
upcoming .3x from BerkeleyX (edX).. Amazing course to say the least

Hodnotitel 3.08
Hodnoceni: 1

| found that the concepts were presented with little perspective and context, which made it difficult
to absorb.

Kurz 4: Quantum Mechanics for Scientists and Engineers 2

Téma Fyzika Datum béhu 2015
Instituce Stanford University Poskytovatel Stanford Online
Celkové hodnoceni 4/5 Pocet hodnotiteld | 8

RozloZeni hodnoceni | 1 | 0 | 2 | 1 | 3 | 1 | 4 | 2 | 5 | 4

Odkaz: http://www.coursetalk.com/providers/stanford-online/courses/quantum-mechanics-for-
scientists-and-engineers-2

Hodnotitel 4.01
Hodnoceni: 5

Just before the possibility to review this course was announced, | had written a blog post about it. It
can be seen as an extended review of this course and its predecessor:
http://carstenfuehrmann.org/stanford-online-quantum-mechanics/ Quick summary for the
impatient: Miller's two courses are a great introduction to the subject. A considerable range of
topics is covered, and the presentation is great. As others have remarked, the quizzes and tests are
rather easy, maybe too easy. If conceptual understand is the prime objective, this course does a
great job. If one wants to become a wizard of quantum calculation, one may have to look further.

Hodnotitel 4.02
Hodnoceni: 5

Clarity, sufficient depth of content, efficient use of time, well structured quizzes and tests were the
hallmarks of Prof.Miller's lectures. | highly recommend this class to anyone willing to broaden their
horizons.

Hodnotitel 4.03
Hodnoceni: 5

| think this is probably one of the best courses on the subject | have ever seen. Not only Prof. Miller
is an excellent teacher, but also he guides the student through truly delicate issues with his elegant
and easy to follow style. Not only | learned a lot, but also | enjoyed myself very much. If you can,
take this course!

Hodnotitel 4.04
Hodnoceni: 5

One of the greatest quantum courses ever. Good way of order ing the material. And deeper analysis
for engineering needs. Thanks for this course. Anyway it was some problem in understanding the
explanation of single particle operator in second quantization for my. But I'll try to figure it out later
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Hodnotitel 4.05
Hodnoceni: 4

This course completely destroyed my fear of quantum mechanics, raised my physics reading level
and broadened my horizons. Never again will | try to change the subject when someone mentions
the density of states. Instead of avoiding subjects like QFT and quantum optics, | feel not only
prepared, but eager to learn more about them. As other reviewers have noted, this course does not
provide much experience in problem solving. However, | do now know to move the daggers to the
left, and that [a,a+]=1, which is the "wax on, wax off" of quantum optics. | can now understand the
textbook by Louisell, which | think says a lot for this course. |, too, wish there had been more math
in the course homework. | hope Prof. Miller is considering more advanced courses in any of the
areas introduced in this course. Thank you, Prof. Miller, for such a broad, firm foundation for my
future studies.

Hodnotitel 4.06
Hodnoceni: 4

The contents of this course are excellent. The content in this course is excellent (with one
exception; see below), covering a broad range of material including solid state physics, quantization
of the electromagnetic field, the density matrix formulation, and the interpretation of quantum
mechanics. Dr. David Miller is an excellent professor who explains the material clearly and
concisely. I hope that Dr. Miller is able to devote some time in the future toward creating more
courses because his teaching is top notch. He also participated regularly in the forums, which
unusual for among MOOCs. There are a few reasons | only gave this course 4/5 stars for content.
The first is that quantum mechanical scattering was not covered in this course, nor was it covered in
QMSE-01. Although I'm very happy with the content that was included, the course was only 10
weeks long and thus felt somewhat short. | think an extra week could've easily been devoted to a
topic as important as scattering. The second reason is that the problems were not very challenging.
I think it would be better to have a good balance of problems such as a few easy ones to help
solidify the concepts and manipulation of the expressions and then a few more difficult ones that
require more depth. | only gave the content provider, StandfordX, 3 stars because the format of the
forums is pretty awful. This made it irritating to look through the forums for new and interesting
topics. A simple software upgrade could easily make this a 5/5 rating.

Hodnotitel 4.07
Hodnoceni: 3

I share the views of the first reviewer regarding the absence of challenging problem sets. The course
material itself is at an appropriate level since it tracks Professor Miller's textbook and has been
assembled very well in the lecture slides. Moreover, Professor Miller is an excellent lecturer.
However, the course would be much improved if it included challenging problem sets (at the level
of the problems contained in the textbook). | agree with the first reviewer that a subject such as
QM is best mastered by working through problem:s.

Hodnotitel 4.08
Hodnoceni: 2

Most of the students who took this course will give it very high reviews. | have a lesser opinion.
While the first course in the sequence was a good relatively easy introduction to QM and involved
some light problem solving, the second course had almost absolutely no calculations or problems.
The questions were trivial, and this is not a good way to learn physics. Most of the content in the
second course seemed to consist mostly of definitions. While these are important, to never really
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perform one calculation completely gave me the feeling that the course was designed to be easy
and thus get high ratings. The professor is very good and answered all questions in the forum. He is
very likable, and | wish he would try and model the course like the actual Stanford courses he
teaches, which | am sure involve much more work. If you want to be a physicist and take a real QM
course, there is an excellent one now running on edX/MITx - Mastering Quantum Mechanics which
involves a lot of work and learning. If you want an easy introduction to the subject, consider the
first course in the Stanford sequence. If you are familiar with QM, the coursera Exploring Quantum
Physics is worthwhile.

Kurz 5: Calculus Two: Sequences and Series

Téma Matematika Datum béhu 2014
Instituce The Ohio State University Poskytovatel Coursera
Celkové hodnoceni 5/5 Pocet hodnotiteld | 9

RozloZeni hodnoceni | 1 | 0 | 2 | 0 | 3 | 0 | 4 | 1 | 5 | 8

Odkaz: http://www.coursetalk.com/providers/coursera/courses/calculus-two-sequences-and-series

Hodnotitel 5.01
Hodnoceni: 5

This course is fun, engaging and just the right size. My only regret is that they didn't keep the
bouncy intro tune from the first course.

Hodnotitel 5.02
Hodnoceni: 5

Fantastic course. The instructor goes to great lengths to give you an intuitive understanding of the
material through various visualizations and analogies. And although the course is easy to follow,
everything is clearly defined and you never have the sense that important information is held back
from you to make things easier. The course also comes with a great, free textbook.

Hodnotitel 5.03
Hodnoceni: 5

I don't know which one was better this or the first one.Another amazing Course from Jim
Fowler.Personally the best Math Professor i have seen in my entire life(High School,College,lots of
Moocs).l have taken tons of Moocs.From my experience,some Prof. do them for the fame,some
cause the Uni force them,some to sell MBAs,some to try new things,some don't know why they do
them,Professor Jim Fowler do them because he loves teaching. Shorter version from the first
one(the first one was 13 weeks long),the quizzes have hints if you get stuck or you don't know how
to solve them,Prof and the team were very active in the forums. The best series of courses about
Calculus in the Web in my opinion.

Hodnotitel 5.04
Hodnoceni: 5

This is a brilliant course - short but you get a lot out of it. | hadn't done any serious maths for many
years and was taking Calculus 1 at the same time, so don't be put off by the 'Two' thinking you need
a calculus background - it was very self contained, and Jim Fowler really is a great maths teacher.

Hodnotitel 5.05
Hodnoceni: 5
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Is Jim Fowler one of the best math instructors? Thousands would say, definitely, and | agree. This is
a great course, very well presented and makes the difficult easy. He covers a lot of material in six
weeks, but there is a lot of encouragement along the way. He is one of those instructors who
believes everyone can do it, and he tends to get those results. Here's hoping he teaches many more
math courses.

Hodnotitel 5.06
Hodnoceni: 5

Again, another wonderful course from the instructor Jim. This course takes Calculus to another
level, and again brings you to a whole other level of thinking about math. This course is slightly
more difficult than Calculus One, but the lectures in this course are awesome, and really show you
how the nitty-gritty works step-by-step. This course is formatted a little differently than the Calculus
One course however. First of all, it's shorter, meaning that the deadlines are closer together.
However, the good thing is that the weekly quizzes are made to TEACH, not to access. The quizzes
are made to capture the essential concepts from the lectures and teach you more about them, in
hopes of giving you the independence to solve difficult problems by yourself.

Hodnotitel 5.07
Hodnoceni: 5

A really fun and engaging course. Jim Fowler is a great teacher whose enthusiasm for maths is
highly infective. In stark contrast to the sterile, professionally-produced videos that some courses
provide, Jim shows you how maths can be done by pushing around little pieces of paper. It is an
amazingly effective approach and contributes a lot to the charm of the course. To be honest, |
wasn't that interested in the material, but started it just to take a look. But | got hooked and ended
up thoroughly enjoying it.

Hodnotitel 5.08
Hodnoceni: 5

Another great course from Jim Fowler (see my review of his Calculus One class.
http://coursetalk.org/coursera/calculus-one). The course is easy if you only want to pass it because
you can repeat things so often and there are so many hints. If you want to actually learn (and
remember it) there is a large amount of material to look at.

Hodnotitel 5.09
Hodnoceni: 4

When | compare Jim Fowlers course "Calculus Two: Sequences and Series" to Prof Ghrist course
"Calculus: Single Variable" (the part that deals with series and sequences), | notice teach the
problem completely different even though the content is quite similar. While Ghrist is all about
explaining it once and doing homework for hours to have you master it, Jim Fowler will actually take
you by the hand and show you the ropes step by step. While Ghrist is all about memorizing and
allowing few or one attempt to score, Fowler will give you hints all up to the answer in this course
and allows you many as many attempts as you'd like. Since | find it quite a hard topic I'm glad
Fowler explained everything so clearly so | could pass Ghrist's course more easily.
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Humanitné zaméiené kurzy — profesni

Kurz 6: Information Security and Risk Management in Context

Téma Management Datum béhu 2014
Instituce University of Washington Poskytovatel Coursera
Celkové hodnoceni 1/5 Pocet hodnotiteld | 5

RozloZeni hodnoceni | 1 | 4 | 2 | 1 | 3 | 0 | 4 | 0 | 5 | 0

Odkaz: http://www.coursetalk.com/providers/coursera/courses/information-security-and-risk-
management-in-context

Hodnotitel 6.01
Hodnoceni: 2

| don't think this coursera offering is done in the spirit of the other online courses - the information
page mentions that if you want course credit you can 'buy now' and spend $5$ to get a university
credit. Personally | am very interested in information security, but the content was too light and
aimed at a CEO level - seems to be more focused on the risk management plans than anything else
(which not many people would really get to implement). The lectures consisted of seemingly
endless guest speakers, some interesting, but overall too many lectures for the amount of
information learned. | would not recommend this course, unless you were actually going to be
writing risk management plans - the information security content could easily be learned elsewhere
without listening to many hours of lectures. On top of all that - they changed the fact that you
would get any certificate at all. Originally they said you'd get a certificate of participation but this
was changed early on that you wouldn't unless you paid the money to get the full university credit.
It is currently being discussed on the course forums, and | would hope that they provide
*something* saying | did the course and achieved XX% on the quizzes, as it was quite a slog to get
through this course.

Hodnotitel 6.02
Hodnoceni: 1

What a pile of garbage. Material is painfully outdated, vague, and apparently mostly based on
anecdotal evidence. It's like a prolonged advertisement for some pay program in Washington that
doesn't serve much purpose. One more week and this will be my first withdrawal.

Hodnotitel 6.03
Hodnoceni: 1

Could be better. Touches on some of the basics, but organization of the material leaves much to be
desired. Some of the "war story" anecdotes are interesting, but most are rambling and post-
production editing is poor. The professor herself is clearly a knowledgeable and dedicated
professional, as are many of her guests, but overall course production comes across as a sloppy
rehash of archive videos.

Hodnotitel 6.04
Hodnoceni: 1

THis class is based on horribly outdated material, and you can tell the professor took no effort to
scale the class to a MOOC platform. The professor nor saff have any interaction with the students.
No final grade or certificate of completion is offered. The videos are poor quality and lacking in
substance. Throughout the course, the professor sent emails trying to get students to sign up for an
expensive course that provides a University of Washington certificate, so this course is simply used
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to advertise that for- profit course. However, the free course is so poorly put together that | can't
imagine anyone would wan to go forward with the for-pay course. Even the class schedule of when
items were due or lectures would be posted was incorrect. The professor didn't bother to be
involved at all. There are a ton of great resources out there for those interested in the InfoSec field,
but this one is not worth your time. After week two | knew this course was not for me, but | kept
hoping it would get better. It didn't, and | regret taking it when | could have taken something more
productive,

Kurz 7: Fundamentals of Personal Financial Planning

Téma Finance Datum béhu 2013
Instituce UC Irvine Poskytovatel Coursera
Celkové hodnoceni 2/5 Pocet hodnotiteld | 6
Rozlozenihodnoceni | 1 | 3 [ 2] o [3] 2 |a] 1 [s5] o

Odkaz: http://www.coursetalk.com/providers/coursera/courses/fundamentals-of-personal-
financial-planning

Hodnotitel 7.01
Hodnoceni: 4

| liked the content. It was frustrating that some of the content was not covered in the lectures that
was asked on the quizzes. They did seem to rebound and in the end it was a an okay class. | had no
expectations. | took this course because my daughter did and so | was supporting her. | would like
to see the information on the quizzes covered better in the lectures This course complimented my
other finance course very well as it covered what the other class didn't. This class was not as
organized as the rest of the classes | have taken, | do understand that this is a new concept and |
look forward to seeing how this class evolves .

Hodnotitel 7.02
Hodnoceni: 3

The first half of this course was a lot more engaging and interesting than the second half, but of
course that could have just been me steadily losing interest. It was relatively dry, but quite
informative. There was a bit of frustration surrounding some of the mathematics in the latter half of
the course as well, which wasn't really covered at all in the lectures or in any resources given by the
instructor (except for a short and somewhat unhelpful study guide given after a lot of the students
had expressed their dismay). Overall, it is what it is. A basic overview of the fundamentals of
personal finance. If you're interested in staying engaged with the material, it is a decent intro class.

Hodnotitel 7.03
Hodnoceni: 3

This course was a seven-week introduction to personal finance. It covered making financial goals,
taxes, retirement/college planning, insurance, investing, and estate planning. Overall, | felt that |
learned a few things in this course, but not as much as | had hoped. | felt that some of the easier
content was covered at a way too basic level, whereas the more advanced content was just glossed
over. The lectures were PowerPoint slides with a voice stream added. They were not very exciting,
and often there was a lot more information on the slides than in the voice stream, so it was difficult
to follow. It was easier to just download and read the slides, which included the audio script. Not all
of the content for the quizzes was covered in the lectures, but there were many suggested readings
each week. There was one peer-review assignment, which | thought was pretty good. The scenario
was that a friend asked for financial advice on a variety of topics and you had to make
recommendations. It was a nice exercise to start thinking about practical applications of the
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information. IMO, the most useful part of the class was the section on retirement and college
planning. The instructor went through a couple of detailed examples on how to use a simple
financial calculator to figure out how much money you should be putting away to reach your
financial goals. Otherwise, the coverage of most of the content was very cursory. As others have
said, the course is very U.S.-centric, and much of the information is probably not very generalizable.

Hodnotitel 7.04
Hodnoceni: 1

| expected this course not to be of much use to me as it was to be US-centric, but | didn't anticipate
that it will be as much US-centric as it was. People from outside of US - beware, you won't learn
anything useful beyond the first week. The videos were a mistake - presentations with the voice
recording added. The lectures were evidently recorded by reading them out from a prepared text -
as a result the lecturer was speaking far too fast and was making mistakes that can happen when
reading out loud, but not when you are talking to your students. The quality of the voice recordings
themselves wasn't too good as well. The course could be improved by shifting from presenting
strictly US-centric information to presenting general principles and directions of financial planning
in general. It was done pretty well with calculating net worth or investments, but not at all in other
topics. | would like to see more encouragement to critical thinking about finances and raising
awareness in general. Or, if all else fails and you don't want all of that - change the name of the
course to 'US-centric personal financial planning'. The videos are also a thing with loads of room for
improvement. The only thing that kept me going with this course was treating it as a cultural course
for a me as an ESL student. | didn't pay attention to much detail, | tried to grasp general ideas and
reasoning. It worked this way for me - but | doubt that it was the intention behind the course.

Hodnotitel 7.05
Hodnoceni: 1

This course was plagued by technical problems from the start. Some were fixed; some weren't. The
content was superficial and most references pointed to online sources such as SSA. There was no
meaningful faculty participation (though there was not supposed to be) and there were a number
of errors or omissions. The quizzes were not psychometrically sound and the discussions were
largely off the mark. This course calls into question the whole concept of the MOOC. Frankly, a
short essay (5-10 pages) with links would have been much more useful.

Hodnotitel 7.06
Hodnoceni: 1

Dropped it after a few weeks. So dry Boring and not engaged in any way. It was a series of slides No
explanation or discussion.

Kurz 8: Introduction to Finance

Téma Finance Datum béhu 2013
Instituce University of Michigan Poskytovatel Coursera
Celkové hodnoceni 3/5 Pocet hodnotitelt | 34
RozloZeni hodnoceni | 1 | 6 | 2 | 9 | 3 | 3 | 4 | 8 | 5 | 8

Odkaz: http://www.coursetalk.com/providers/coursera/courses/introduction-to-finance

Hodnotitel 8.01
Hodnoceni: 5
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This was a great class for the 4 weeks took it. The instructor is awesome. He is very personable, he
loves what he is doing and he very much cares and wants people to learn what he is teaching. He
gives you everything you need to know when it comes to working out the problems on the quizzes
and he does give you fair warning that he is going to not go easy on you and that you as the student
are expected to work and that it's going to be a lot of work. | expected this to be very serious and
dry class; However, the instructor has a great sense of humor and is very engaging. He states in the
intro that he does not want you to have to take a lot of notes and that he does his best to make
sure of that and he tries to make it obvious what he wants you to take notes on. On the forums
there are problems sets given that help with the weekly quizzes and the staff is great about helping
with questions related to the material. Over all a great class and a great staff. | dropped the class
because | could not give it the time it deserves and therefore that would be disrespectful to the
instructor and the time and love he put into this (as he really seems to love this topic).

Hodnotitel 8.02
Hodnoceni: 5

Prof. Gautam Kaul covers all the basics using clear, simple explanations with much personal wit and
charm. Lectures and other material are very well produced. This course does require time and
effort, but is suitable for those with no prior background. Most of the computations are just
arithmetic, but you still have to work through them carefully. Also, the weekly quizzes will have
questions that are a bit more detailed than the lecture examples. One last caveat -- some of those
test questions can be tricky. :) Highly recommended!

Hodnotitel 8.03
Hodnoceni: 5

I am a financial planner and took this course in part to refresh my understanding of basic principles.
| got a lot more than that out of the course and have already been able to apply my increased
knowledge in my work with clients. This course is not for those who want to be spoon fed or tested
on exactly the same material presented in the lectures. The lectures introduce the key concepts and
expose you to the larger context in which these concepts fit. The weekly assignments build and
extend on the lectures and really force students to apply and extend their knowledge. In this sense,
the assignments are not just a rehash of the lectures but an extension of the learning process
designed to help you truly understand and internalize the material. Students looking for a more
"transactional" experience ("Just tell me what | need to know!) will be frustrated, as evidenced by
many of the comments here. Those looking to really learn and be challenged will be well rewarded.
The professor is charming and expresses his love of the material throughout. | felt he did a great job
explaining the key concepts and their greater significance within the process of valuation and
decision making. He does not just focus on the mechanics, most of which can be executed using
Excel or a financial calculator. Beginning the course, | knew | was fairly adept at the mechanics but
wanted to better understand their value and applicability. | can say with all honesty that | achieved
my goal. The online discussions are a mixed bag but if you screen out the noise are able to usually
find what you need. The final was incredibly fair and a true reflection of the material presented. If
you kept up with the lectures and diligently worked through the weekly problem sets, you did not
have to study very much to pass. | doubt | spent more than an hour reviewing my notes before
sitting for the final and | passed on the first attempt with plenty of time to spare. You are allowed
two attempts to pass and the exam is timed. | am incredibly grateful to have had the opportunity to
take this class for free and to attend from the convenience of my home PC. This course is world
class and will reward those who approach it with an open mind and the goal of enriching
themselves. You are wasting your time if all you care about is passing a class via rote learning so
that you can add it to your resume.
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Hodnotitel 8.04
Hodnoceni: 5

Hodnotitel 8.05
Hodnoceni: 5

\- Great communicator \- Easy to understand, clearly explains finance jargon to familiarize strangers
to finance with the terms \- Reasonable workload expectations \- Assignments and final are a good
level of difficulty for a beginner (imo)...not straight out of the lectures but some application is
required Don't have a reference to compare him to anyone else but personally | feel more
knowledgeable about the topics covered in the course and had a pleasant experience going through
it.

Hodnotitel 8.06
Hodnoceni: 5

I love this course and professor Kaul. He made Finance Very Awesome.If you are new to this
subject. | will recommend Very much to you. You will enjoy the course. It has made me think
differently and also look at everything on why we do Things the way we do. This is an amazing
Course. The Professor will make you like finance. | also enjoy all the taking he does in the course.
That Is what it make it very special..

Hodnotitel 8.07
Hodnoceni: 5

This course should be compulsory for all. One learns how to make money in this course. You could
argue that anyone could have made money in the stock market recently but this course allows you
to have more fun accomplishing this. One learns how to evaluate financial data, learn how to
evaluate all sorts of strange problems that are of relevance to every day living, such as retirement,
educational planning, investments. There are many questions to answer and if these are
accomplished without cheating | am convinced that one would learn as much as you would paying
money to take a similar course at the University of Michigan. This is because most learning is
accomplished individually. It takes time to listen to the lectures and to do the many problems. The
style and manner of instruction by Gautum Kaul was outstanding. Hey | just saved $1000 in home
and auto insurance.

Hodnotitel 8.08
Hodnoceni: 5

-Great lectures -Slow but builds very good intuition -Touches upon lots of topic in finance -Good
practice problems

Hodnotitel 8.09
Hodnoceni: 4

| took this course a year ago and | actually retained a lot of the knowledge because the course really
gets to the essence. This is also what makes the course difficult as in the tests you really have to
apply the basic theory to questions far beyond what you got in class. If you don't like this teaching
style | can imagine the class is frustrating. | liked this set up as | knew | could only get into the tests if
I was really certain | had deeply understood the concept. So all energy goes in thinking about one
issue and how everything is connected. | have to admit however that | had a good math background
and some prior exposure to the topics of the first half of the class. Without that | can imagine the
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class would have been more difficult and maybe even frustrating. What | disliked was that like many
of the other reviews said the teacher really wastes a lot of your time off topic. His teaching style is
to give you the bare minimum to survive and let you think of how to apply it yourself. The time that
is freed by that all goes to his life philosophy. In conclusion, this course cannot really be rated. | can
imagine for some people this is a 5 star course for others a 1 star.

Hodnotitel 8.10
Hodnoceni: 4

I had no prior experience in this subject other that high school maths. | took this course to
understand practical financial calculations which | can apply in my financial planning myself. And
Prof. Gautam Kaul has exceptionally taught this course well. He has taught every concept with a
supporting example which helped in better grasping of course material. Assignments are also good
for practice for a novice in this field. Overall | liked this course very much both because of its
content and the teacher presentation of concepts.

Hodnotitel 8.11
Hodnoceni: 4

| have seen 4 weeks of lectures and | can say that course is pretty good, Professor very passionate
and knowledgeable, but is pretty verbose which may not go well with some people. Assignments
are intriguing. overall a good course.

Hodnotitel 8.12
Hodnoceni: 4

Not a course to be taken by a person who wants to be spoon feed the information or one that does
not want to be challenge. If you the type of person who is happy to go looking for additional
information and work things out for themselves then this course can be a good introduction to
finance. The professor is engaging and someone that beams happiness and enthusiasm about
finance, he makes a dry subject a lot more bearable. The assignments are quite hard and may take
up a lot of your time but structure is so that once you done the assignments you have a much better
understanding of finance.

Hodnotitel 8.13
Hodnoceni: 4

I am on the week 8 already and | can say that it is a very good course for beginners. Lectures are
clear and assignments are just right. The only demerit is the lecturer does not value my time - he
talks a lot, really a lot, and mostly not about finance. Also he talks really slowly, so | had to watch
the videos at 2x speed.

Hodnotitel 8.14
Hodnoceni: 4

Nice Course which makes me excited about Finance that it never happened before for me as a
undergraduate in mathematics school. And the suggested textbook is really appreciable for me and
| feel like swallowing them without seconds. Maybe the first four weeks are not very tough and of
course, I'll keep up with the pace of this course. By the way , the forum is fantastic and enjoyble for
me which make me sovle some problems about crucial concepts and some other assignment. In
short, taking the course is nice option, | suppose, at least for me which have been in this course for
4 weeks.
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Hodnotitel 8.15
Hodnoceni: 4

very intresting course and teacher.l learned many basic principles of finance.The experience of
leaning the course encourage me to study more.

Hodnotitel 8.16
Hodnoceni: 4

| really liked the professor of this course - he made the matterials less dry than a finance course
might otherwise be. | wasn't able to complete this course past about three weeks because my own
math skills weren't up to par to keep up with it.

Hodnotitel 8.17
Hodnoceni: 3

This is good as an intuitive, introductory course (hence the name), but if you're someone like me
who has a background in Economics and you just want to know more about Finance, you'll be kind
of disappointed. The Professor is highly enthusiastic and friendly - you really feel engaged by his
style. However, this year's class was very light and informal - while the tests and exams were much
more profound in terms of playing with concepts and math. The videos are very long because
there's some circling around the topic and particularities of each topic are never objectively stated.
In sum, if you like qualitative classes on the topic that kind of give you a sense of the issues, and you
like to learn through analogy and narrative, this course is for you. If, like me, you think learning
using narratives is tremendously dangerous, and you find no replacement for formalism, math, and
rigorous concepts (as much as Finance allows), look for other options.

Hodnotitel 8.18
Hodnoceni: 3

This class suffers from two major problems: 1\. Lectures are too long and not concise. 2\. Syllabus is
not well designed to my opinion, All in all, | feel that in spite of the hard work I did in the course, not
much practical knowledge is left.

Hodnotitel 8.19
Hodnoceni: 3

I have somewhat mixed feeling about this course. From the start, | knew next to nothing about what
finance is all about, and Prof Kaul did a really good job of explaining it. But somewhere from the
middle of the course when the basic things were all explained and understood, the details started
to matter. Yet the style of videos remained the same, full of make-yourselves-comfortable chat. |
remember, while trying to do the quiz after one week, | caught myself being unable to remember if
the professor casually mentioned something related to the question in the middle of another ten
minute talk of how we could pause the video and take a break at any time and how important love
is. Instead of re-watching the videos | tried looking for an answer in one of the suggested books.
How much more helpful the book was! How specific and precise and easy to skip back and forth. |
no longer wanted to watch the boring videos, and dropped the course. IMHO lectures by people like
Professor Kaul could benefit greatly from an editor who is not afraid of some huge cutting.

Hodnotitel 8.20
Hodnoceni: 2
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Prior experience in the field: None Just as an introduction (and possibly a disclaimer), | never liked
finance. | hoped this course would change my mind (or just give me another perspective) and | think
it didn't really succeed. Like: Got to learn about the basic topics of finance well enough that | can
probably read a few pages of the business paper now. Got to learn how to use functions in Excel to
simplify financial calculations. Dislike: The questions in the assignment were too tough - way
tougher than the examples shown in the lectures. It felt like someone had thrown you out of a boat
into the cold water and asked you to swim at full speed. A lot of time in the lectures was spent
talking about "non-finance" stuff (love/random topics). This would be great (and it was engaging
initially), but it took up so much of the lecture time that you could forward through the lectures and
not miss much. There was hardly any explanation given on the assignment questions - even if you
had finished them. The reason being given was that it would take them too much time to create a
new set of questions for the next offering of the course and that people would easily copy the
answers, but the answers were being handed out by the bunch on the discussion forums! Instead
comments like "think again" or "try harder" or "draw it out" only served to make one feel like they
were being mocked. Suggested improvements: Make the lectures less about the "love/feel" aspect
and more about the finance aspect. Give solutions to assignments. Make lectures deal with more
complex concepts, they dealt with obvious concepts. Overall: Left feeling very disappointed with
the course. It promised so much, yet delivered so little. Definitely not a great course as an
"introduction".

Hodnotitel 8.21
Hodnoceni: 2

| came into this course with a strong computational mathematical background but little specific
finance background. The workload represents my personal experience with my background (and is
closer to 7 hours than 5), but may be higher if you don't have as much mathematical or
computational experience. The same could probably be said about the difficulty. There are a couple
high points here: Professor Kaul is rather endearing and he explains the material well (if extremely
verbosely). The exercises are challenging and interesting. Many students complain that exactly
similar examples are not given in lectures, but | don't think that's fair: part of the learning process is
trying to reason about situations that aren't directly analagous to what you are given in lecture.
Sadly, the cons outweigh the pros. The biggest, perhaps, is that explanations are not given for
wrong answers. The stated reason for this is that the professor claims that this would prevent reuse
of questions, but I'm skeptical: Other course manage to give explanations, either by changing
questions or just accepting that people might copy solutions. But this is Coursera: If you cheat, you
really are just cheating yourself. The reason this is the biggest flaw is that the most learning
happens when you learn from what you did wrong; not what you did right. By denying explanations,
he's actively impeding actual learning, and that's a shame. Along the same lines, not only are
explanations not given, but often the commentary comes off as arrogant/condescending (if you get
something wrong you'll just get something like "Think again." How useless!). Also a major flaw:
questions are too vague. This may be forgivable in a classroom setting, where a student can state
assumptions in the case of ambiguity and be graded accordingly; automatic grading leaves no such
margin for error. Combined with the lack of explanations which might give some hint as to what
assumption you got wrong, this really leads me to the conclusion that | cannot recommend the
course. It's a shame, because | really do like Prof. Kaul, but he needs to "think again" about the
tradeoffs he's making in designing this course.

Hodnotitel 8.22
Hodnoceni: 2

The professor talks too much, explains very very well the concept, but to be able to resolve really
any financial problem you need to do a lot of extra work. Just watching classes is not enough. A lot
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of things you must learn by yourself (reading, trying...) because the lectures are just for the basic
concept.

Hodnotitel 8.23
Hodnoceni: 2

This is an important subject, and the professor obviously knows and likes it, so | regret having to
give it only two stars. The reason is poor pedagogical design and execution. First a venial sin:
Professor Kaul is needlessly verbose, and tends to wander rather than adddress the subject. More
seriously, where are the slides of his presentations? Trying to find something he said or did means
listening to much of the whole wordy lecture again. The mortal sin is the problem sets. There are no
practice problems, and the problems sets make use of language and concepts not addressed in the
lectures. Worst of all, there are no answers, so you can only guess where you might have gone
wrong. Kaul's excuse is that he is too lazy to make up more problems. This is nonsense - all he would
need to do is change a few names and numbers. Even if he want to preserves his quiz problemes,
how about some practice problems with answers. That fact is probably the reason this course has
achieved some notoriety on the web as the poster child for what's wrong with the MOOC concept.

Hodnotitel 8.24
Hodnoceni: 2

Like: The instructor is awesome and he knows how to explain the concepts clearly. His sense of
humour and passion about life is really engaging. Dislike: 1\. The assignments and exams are far
more difficult than the easy and intuitive examples used in the lectures. No answer or solution is
given so the students are on their own to figure out whether they misunderstand concept or they
just do not type the answer in correct format. 2\. The instructor and TAs never look at discussion
forum and they forbid any detailed solution to assignment to be posted even after the deadline.
Only two community TAs and some helpful students provide helps and practice questions. 3\. The
requirement to get a certificate is the strictest and least flexible among all courses | take.

Hodnotitel 8.25
Hodnoceni: 2

Prett poorly taught Finance course. To echo and summarize others' opinions: -course is poorly
taught without covering some of the intuition presented in normal Finance courses. Too much time
is taken covering more simple, algebra- related topics without covering the intuition behind higher
level concepts -lectures that don't hold my attention bc of the excessive love/peace/hugs -
homework is way harder and out of proportion with the lecture videos.

Hodnotitel 8.26
Hodnoceni: 2

Let me be clear from the start: | did not get past the first few lectures. Simply put, the lecturer talks
too much. A 10-minute lecture might contain 1 or 2 minutes of actual content. The rest of the time
is spent saying things that have no relevance to the material. This would be acceptable if this only
happened now and again, but this recurred throughout the lectures | managed to finish. Not my cup
of tea.

Hodnotitel 8.27
Hodnoceni: 2

No prior experience with Finance. Haven't taken other finance classes. First couple of weeks were
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good, after that it's a disaster, you feel like you are grasping the material, until you hit the
assignments. Lectures are long and hard to stay focused on. I'll attempt to take other finance
classes when/if they appear.

Hodnotitel 8.28
Hodnoceni: 2

Do you have no or little knowledge of finance.Are you interested to know the subject.Well,Do
yourself a favour and DON'T join the course. Why- 1.lectures are unnecessarily long and contain
some irrelevant anecdotes,philosophy, overly patronising advice which are repeated throughout
the course.Two or three minutes worth of topic is covered in 20+ minutes lecture. 2\. No slide of
lecture is provided.

Hodnotitel 8.29
Hodnoceni: 1

This was a frustrating class. The first few weeks were awesome, but then things started to
deteriorate. There were four main problems: 1) Principles were explained in a very simple way, but
never presented in their complicated real-life settings during class. Instead, a lot of the practical
applications were presented in increasingly difficult and complicated quiz questions. 2) The correct
answers were NEVER provided for these quizzes, which were the main teaching tool. You could only
take them twice and the questions changed. So if you got a question wrong you couldn't tell if you
misplaced a decimal point, misunderstood the question, or completely got the principle wrong. If
you didn't get it right the first or second time on your own, tough luck, no learning for you. I'm a
smart guy and | usually do very well on exams, so | was okay there except for the thing which
bothered me the most: 3) The quizzes, and the course itself, lacked rigor. When we learned a
concept the professor shared his thoughts (and feelings) on it, but these were generally not tried
and true refined principles. Rather they were short phrases in incomplete sentences that didn't
make sense until they were explained, and they weren't explained very logically at times. | paid
close attention and replayed different parts of the videos, and my notes still didn't end up making
any sense. In the quizzes, the questions didn't always clearly explain all of the details, or explained
them in a misleading way. English is a very demanding language, a misplaced or poorly chosen word
completely changes the meaning of a sentence. A missing word leads to more confusion. | know the
word is missing, | know it appears to him to be so obvious he doesn't think he needs to say it, but |
can think of two different meanings for this statement by inserting a different missing adjective or
noun in a different place. | found myself trying to put myself in his head and guess what he was
trying to say. More than a few times | got questions right by thinking "the question says this thing,
but | know he means that other thing". This might be a cultural thing, it seemed to me from the
forums that the Indian students could understand him better than the American students, and you
can also see that from the reviews here. 4) Finally, there was material that had to be learned in the
middle of the class that was not actually taught in the class. He literally said, go learn statistics and
come back. And then you had to know statistics (terms and mathematical equations) to answer the
questions. What ended up happening was people got frustrated. Unwilling to waste their chance of
passing the class by messing up the quizzes, many people turned to cheating using methods | will
not discuss for the integrity of future courses. In summary, there was very simplistic teaching that
left a lot to be desired, poorly designed quiz questions, and zero helpful feedback to help anyone
who was struggling. Every professor has their quirks, but the fact that the quizzes were used so
heavily as teaching tools but the correct answers were not only not provided, but were clearly
banned from discussion between students in order to protect the integrity of future classes, all
while cheating was so rampant and obvious just killed this course for me. | don't care what the
intentions were, what actually happened was that immoral people who cheated received a better
experience, learned more, and got a certificate, while honest people learned less and flunked the
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course. When we attempt to do good things we need to use our brains to do it right. The answers to
the quizzes should be provided so people could learn from their mistakes, and some values can be
changed for the quiz questions for the next class so that the answers aren't the same. If professor
Gautam put as much passion into educating us as he did in convincing us he is a super nice guy the
course would have been awesome.

Hodnotitel 8.30
Hodnoceni: 1

There is not enough documentation for this course, you can find a lot of PDFs for other courses but
this one simply gives like 5 documents, and three of them is related to course schedule. And the
instructor just can't distinguish 'p' and 'b’, and sometime you get really confused by this. Due to this,
subtitles are oftentimes incorrect as well. Well, accents are fine as long as enough documents are
provided, | think. And the instructor is like too verbose and talk like stock trader or stock
commentator but you know these information are not helpful. And they refuse to provide answers
to those quizzes, which is absurd. You gonna have to find help else where or you don't know why
you are wrong. This is definitely a mistake. You know the answers to the question are easy to find
on the Web and people are talking about those answers in clear text. They should simply provide
explanations to those quizzes. One thing | like about the instructor is that he is somewhat
humorous, and he keeps smiling all the time.

Hodnotitel 8.31
Hodnoceni: 1

Out of 10 Coursera courses | have completed, without question the worst lecturer. The lecturer is a
self aggrandizing person who obviously has never worked in the real world nor has he consulted for
corporations. He likes to imply that finance is esoteric; cannot be further from the truth. This course
is not difficult, complex and awesome as he constantly states. Take differential calculus, abstract
algebra, if he wants complexity and difficulty. | am taking a real financial course from Wharton
Business School from a qualified professor who does know what he is teaching.

Hodnotitel 8.32
Hodnoceni: 1

I'm not sure why the reviews seem to be so polar in that some people love the class, and others
hated it. This course is by far the worst of any that | have bothered to stick to the very end. The
class structure could best be described as one part finance and three parts Jedi philosophy. The
professor routinely gets off on tangents and then makes unhelpful remarks like, "I'm teaching you
the fundamentals," without bothering to give any motivation or derivation for where any of the
formulas come from. There is a dearth of examples on how to apply the principles learned in class,
which then makes the assignments all the more difficult. Homework does not mirror what is
happening in the lectures, which consequently forces students to surf the web looking for other
resources. The professor talks so incredibly slow that | had to watch the videos on triple speed just
to keep interested. | recommend looking elsewhere for another finance course.

Hodnotitel 8.33
Hodnoceni: 1

Early days to judge. | will stay on for now but find this course increasingly frustrating with little
information to grab onto within videos ( mostly general peripheral chatter), and no available
English captioning on all videos. | don't mind working to develop an understanding of course
material to suit my needs but but | do expect to get access to course information and for that info
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to be delivered in a meaningful and concise manner Update: have withdrawn from this course.
When a course won't allow students to learn from their mistakes it's time to walk away from this
course ( E.g. Incorrect quiz answers : students are not given the correct answer or any explanation
of the process students should have followed to arrive at the correct answer). Plenty of other
choices for Finance out there that suit my personal needs better. Thanks anyway.

Hodnotitel 8.34
Hodnoceni: 1

The faculty wastes majority of time on non-finance related examples and topics, does not go into
the detail of why and wherefores of actual finance. He is fond of showcasing simple mathematical
formula oriented examples and then asking difficult and confusing questions in the assignment.
Sometimes the assignment also has errors.

Kurz 9: Foundations of Business Strategy

Téma Podnikani Datum béhu 2014
Instituce University of Virginia Poskytovatel Coursera
Celkové hodnoceni 4/5 Pocet hodnotiteld | 10
RozloZeni hodnoceni | 1 | 0 | 2 | 0 | 3 | 3 | 4 | 2 | 5 | 5

Odkaz: http://www.coursetalk.com/providers/coursera/courses/foundations-of-business-strategy

Hodnotitel 9.01
Hodnoceni: 5

| did this course in parallel with my live 'International Management' and 'Management and Strategy'
courses at KU Leuven. You won't believe, but Coursera format seems to be much more effective in
learning theoretical concepts, whereas case discussions are more productive live. For me personally
course contents were quite easy, nevertheless engaging. Highly recommend for anyone planning a
career in business.

Hodnotitel 9.02
Hodnoceni: 5

| had no experience with strategic management but a lot with other forms of management and
management theory. This course was comprehensive in covering the topic. The instructor took time
to explain the major questions each week as brought up in the forums which was very helpful.
Compared to other courses covering this type of topic it was about the same as others. The
exception was the exceptional feedback and the use of case studies. The final case study was very
helpful in actually applying the theory taught to a real world case. We got to choose an company
and then did an analysis based on the things we learned. It was worth the effort and anyone who is
not familiar with doing a in depth analysis of a business should take this course. The explanation of
the tools you would use do accomplish a great business analysis was especially helpful. | would
highly recommend this course to anyone who needs to do an analysis of a business that does not
understand the steps needed to accomplish that particular task. | feel the analysis part of the course
was much better than any managerial case study normally done in a management course. The is
nothing abstract about the work you need to do to complete the final project.

Hodnotitel 9.03
Hodnoceni: 5

This was my first course and | learnt a lot. Prof Lenox makes the topic very interesting, gives great
real world stories. Quizzes are quite easy. Case study is definitely time consuming, but it makes us
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think and apply all strategies we learnt. Fantastic.

Hodnotitel 9.04
Hodnoceni: 5

This was my first MOOC and | had no previous knowledge in business which is why | found this
course challenging at times. Also, | did not spend much time researching outside course material
and video lectures provided otherwise one could easily spend more than 15 hours a week. | hardly
spent any time on discussion forums (other than posting my analysis of case studies) which would
take additional time and so | may have lost my chances to learn from peers. Said that, | did find
reading material and video lectures pretty interesting and captivating. Prof. Lenox explained the
concepts pretty well and now | am inclined to buy the complete book from which the chapters and
lectures were derived. | did learn quite a bit but | consider these courses as starting points and not
complete courses which is why | am inclined to further my knowledge reading the entire book by
Prof. Lenox. All in all this is a great course and | enjoyed doing the final project as well. Looking
forward to my Certificate of Accomplishment!

Hodnotitel 9.05
Hodnoceni: 5

Very well presented lectures, uses same case studies as on campus and good use of discussion
forum to simulate a case-study MBA course. Practical final project that has you perform a
fundamental analysis of an existing firm's strategy.

Hodnotitel 9.06
Hodnoceni: 4

I am an occasional practitioner of business strategy at my company. The course gives a very nice
overview of the field of business strategy, with good quality study materials and engaging lectures.

Hodnotitel 9.07
Hodnoceni: 4

Good, low entry-point into Business strategy. | have been working in IT supporting large businesses
for years now. | have a good understanding of the Financial services industry, from a business
process point-of-view. This foundations course, introduces me to techniques to perform a business
strategy analysis for industries and firms.

Hodnotitel 9.08
Hodnoceni: 3

Hodnotitel 9.09
Hodnoceni: 3

My thoughts ....[ word word word word My thoughts ....]J(www.yahoo.com)[ word word word word
My thoughts ....](www.yahoo.com)[ word word word word My thoughts ....](www.yahoo.com)[
word word word word My thoughts ....]J(www.yahoo.com)[ word word word
word](www.yahoo.com)

Hodnotitel 9.10
Hodnoceni: 3
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Kurz 10: Critical Perspectives on Management

Téma Management Datum béhu 2014
Instituce IE Business School Poskytovatel Coursera
Celkové hodnoceni 5/5 Pocet hodnotiteld | 8
Rozlozenihodnoceni | 1| o [2] o [3] o |a] o [5] 8

Odkaz: http://www.coursetalk.com/providers/coursera/courses/critical-perspectives-on-
management

Hodnotitel 10.01
Hodnoceni: 5

This is course is very useful for anyone in management profession. The traditional concepts which
are usually taught in the MBA Classrooms are looked upon in this course through a prism of
criticality and an attempt is made to find out how rational a decision can be evaluated in
practicality. Topics such as share holder value, rise and fall of nokia, efficiencies in the roman
markets even though there was no advanced technology to facilitate flow of information and
dissection of housing bubble have been thought provoking and really a good learning experience.

Hodnotitel 10.02
Hodnoceni: 5

| would go that far and say that this course is a must for everyone, not just for people interested in
management. It's rather more about critical thinking, than management itself.

Hodnotitel 10.03
Hodnoceni: 5

Hey .. If you will take my word once, just jump right in and discover what a marvel this course is all
about. Prof. Rolf discusses various management issues with a critical mind and the result is pretty
enlightening. My best Coursera course so far.

Hodnotitel 10.04
Hodnoceni: 5

This is a very good course and | really enjoyed it. | had no prior experience with online courses in
general or with management. The set up with the video lectures is really nice.

Hodnotitel 10.05
Hodnoceni: 5

This is a course for anyone who wants an idea as to why MBA's are so over- rated. Sounds bad?
Actually it's not. It's excellent. Professor Rolf (yes, you actually remember his name at the end of the
course) takes history, management, theory, mashes it all together and makes a new masterpiece of
interpretation, and you will be engaged, interested, and stimulated. Doesn't matter what work you
do, from janitor to manager, you will enjoy it.

Hodnotitel 10.06
Hodnoceni: 5

One of the best courses I've taken. Few points to note: \- The course uses cases to learn from. It's a
good advantage since it teaches to make parallels to other scenarios. \- Charismatic professor. It's
really a pleasure listening to him speaking, he's got very profound vocabulary, and he jokes quite
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often which keeps you engaged and motivated. \- Videos contain dialogues with students in the
classroom where it was recorded. It really creates the feeling of you being present in the university
classroom. \- The course requires a bit of management school background. However, there are
some extra materials to help you fill in the gap.

Hodnotitel 10.07
Hodnoceni: 5

As a CS student, | have no experience on this subject. That was one of the reasons why did | enroll,
being the other just convenience: it's a short course with a small workload. Nonetheless, I'm
SERIOUSLY amazed by the quality of this course, it is way above my expectations (from my previous
MOOC experience, every time | tried to start a course on Management/Finance/Economics | gave
up in the first week due to poor material). Even my the standards of the best MOQOCs I've attended,
this one is above all of them. The video production is JUST GREAT (seriously, sign up and watch the
first two videos, you'll understand what | mean - perfect audio, engaging teacher which you don't
have to 2x to avoid falling asleep, frequent quizzes, notes which appear on the side, interesting
SUBTITLED participation from the students in the live class). Now, on the subject, | believe this is
both great for people with previous formation (formal or not) on the subject, as it will make you
reflect upon the foundations of business. Personally, | find it really interesting (even if it was not
quite what you may expect, given the title). However, it may not be fit for everyone (as it is not very
technical nor complex), so please read the syllabus before you jump in (which I strongly advise you
to do!). Up to this point, | have nothing to highlight which could be improved.

Hodnotitel 10.08
Hodnoceni: 5

When | enrolled for the course, | wasn't sure what to expect. | enrolled out of curiosity by the topic
"The Lessons from Rome". Professor Rolf Strom-Olsen, whose lectures are really thought-provoking
and fun and insightful, is one of the few on my list of most favourite professors. | wish Professor
Strom-Olsen would write books to capture his profound knowledge and broad perspectives.
"Critical Perspectives on Management" is one of the best courses | have taken at Coursera and
elsewhere.

Humanitné zamérené kurzy — zajmové

Kurz 11: Technology and Ethics

Téma Etika Datum béhu 2014
Instituce The Ohio State University Poskytovatel Coursera
Celkové hodnoceni 1/5 Pocet hodnotiteld | 6

RozloZeni hodnoceni | 1 | 4 | 2 | 2 | 3 | 0 | 4 | 0 | 5 | 0

Odkaz: http://www.coursetalk.com/providers/coursera/courses/technology-and-ethics

Hodnotitel 11.01
Hodnoceni: 2

This course didn't work for me. The presentation are not well prepared, professor Bailey is really
not engaging and delivers the videos in a monotone and unclear voice. The material is also very
basic and not very interesting. Hope others will be able to get something out of it.
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Hodnotitel 11.02
Hodnoceni: 2

I had no prior experience with this subject. | thought that we would be talking about social media,
genetics, etc. but instead we talked about the professor's work. | completed this course with 100%
without watching the last 4 weeks of videos. On a good note Professor Bailey has promised to
revamp the course if it is offered again. | would tentatively recommend the course if that is the
case.

Hodnotitel 11.03
Hodnoceni: 1

| can only endorse what Ricardo Teixeira said 100%. | can only add that | had to fight to keep awake.
The way the Professor presents his ideas is not engaging, and what he says is just run-of-the-mill.

Hodnotitel 11.04
Hodnoceni: 1

| hesitated before writing this. | feel really bad for having to say what I'm about to say, because the
lecturer seems like a genuinely nice person, and | always feel obliged to be thankful for someone
who puts in the time to offer a course for free, and does it respectfully and with honesty and good
intentions - as is the case. That being said, | must say it was definitely not the right course for me. It
is pretty much an introductory course, which is fine, but since I've taken so many similar ones
before to me it was repetitive. Further, it upset me that it displays an underlying relativism. We are
constantly reminded that "there are no right answers" and that all that matters is our "own
personal ethic". The first quiz was almost voyeuristic, in that it asked personal questions about our
views. Sure, ethics may be a subjective field with many grey areas, but there are clear rights and
wrongs. It is possible to teach those rights and wrongs - as other courses show. That's what | signed
on to learn - not to be told that whatever my intuition is, it's as correct as anything else. As a
consequence, | think some topics are handled simplistically. For example: | was appalled to hear
that "Darwinism" is an "ethical theory" that consists of the strongest taking everything. Natural
selection is a biological theory for how species vary across time and how their genetic features
morph, it is not an ethical theory. The closest possible match would be social Darwinism, which is by
now a discarded sociological theory - still not an ethical theory. | always think if you're interested in
the topic of the course it's worth checking it out. But | am sorry | cannot recommend it at all. It's a
shame - | was really looking forward to it. If future offers of the course are more rigorous,
structured and objective, | may sign on again.

Hodnotitel 11.05
Hodnoceni: 1

| do NOT recommend this class if you have any interest in technology and ethics. It could have been
a fascinating class if had addressed the ethics of modern technology such as genetic engineering,
synthetic life, 3-D printing, nanotechnology, singularity theory, robotics, creating mini-black holes,
.... But there are NO SUCH DISCUSSIONS in the lectures. The quizzes are just opinion polls that are
automatically given full credit as there are no wrong answers. The second writing assignment
grading rubric is guaranteed to give good grades to even the most awful of answers because it only
asks if issues were addressed, not if they were addressed well. At this point in time, | have taken
well over 30 MOOCs and this is by far the biggest waste of time of any of them.
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Hodnotitel 11.06
Hodnoceni: 1

This course is incredibly poor, to the extent that major questions should be asked as to the quality
control at coursera and Ohio State University. It seems that no preparation has gone into the
course, or the videos themselves, and there is no supplementary reading at all. | kept it up for five
weeks simply because it took up almost none of my time it was so undemanding, but finally, | felt
even that little time was being wasted.

Kurz 12: Soul Beliefs: Causes and Consequences

Téma Spiritualita Datum béhu 2014
Instituce Rutgers University Poskytovatel Coursera
Celkové hodnoceni 3/5 Pocet hodnotiteld | 5

RozloZeni hodnoceni | 1 | 0 | 2 | 2 | 3 | 2 | 4 | 0 | 5 | 1

Odkaz: http://www.coursetalk.com/providers/coursera/courses/soul-beliefs-causes-and-
consequences

Hodnotitel 12.01
Hodnoceni: 5

Extremely engaging course about topics which are generally overlooked, and that are presented
here with sheer quality. It is true that it is not one of those courses that give you additional skills to
add a line in your CV, if that’s what you’re looking for, but this is one of the few MOOCs that
establishes a dialog with your deepest self, your beliefs and the overall influence in society.

Hodnotitel 12.02
Hodnoceni: 3

Though the course offered some insight into psychology, evolution and biology, there was some
obvious animosity for theists by Professor Ogilvie. | understand some of the anger, but it does strike
me as somewhat silly given that much of what is being argued is stuff out of our control due to
biology and neuroscience. However, this anger really took away from the material being taught.
Professor Hamilton was rather personable, and dealt with the material on neuroscience and some
of the stuff on biology in a thoughtful way.

Hodnotitel 12.03
Hodnoceni: 3

This is a subject | have done a fair amount of reading about and | was really looking forward to this
course. | was pretty disappointed though. It wasn't really what | was expecting. | didn't find the
lectures very engaging.

Hodnotitel 12.04
Hodnoceni: 2

This is about the first time the course was offered. Hopefully down the line this review will become
obsolete. | quit this course for two reasons. First, and less important, there were no evaluations or
certificates. That defeats the purpose of a MOOC. Without any extra element, | don't even get why
call it a course - the professors in charge could have just put the videos on Youtube and call it a day.
True, there was at the end a "peer-assessment": but it consisted of an essay you would write and
other people would give you feedback - not a grade. | honestly don't see the purpose and | pleaded
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with the staff to re-think: but up until | dropped the course | saw no reply. | don't even know if the
course staff was monitoring the discussion forum (judging by the number of trolls around there, |
doubt it). Second, and more important, | quit due to the contents (note: | may be unfair in my
assessment because | did not see all the videos). This course seems to be aimed at people, mostly
religious, who have never given serious thought to the issue of the after-life beyond what they were
taught. It tries to broaden views that people by introducing ideas from philosophy, psychology and
neuroscience, among others. But for someone to find this new or insightful, one would need to be
really entrenched behind deep denial. | did not feel like | was getting enough from the course to
carry on. Still, if you were given a traditional upbringing with conventional theological ideas about
'souls', you should definitely check it out. It's elegant and non-confrontational, and the professors
are extremely nice. If you're already out of that epistemic hole, I'm not sure you'll find it sufficiently

engaging.

Hodnotitel 12.05
Hodnoceni:2

I didn't care for the course. The best part of the course was the discussion forums. The lectures
were dull and some were a bit unprofessional. | never saw the professors post anything in forums
nor were the monitored. There was no certificate.

Kurz 13: Listening to World Music

Téma Hudba Datum béhu 2013
Instituce University of Pennsylvania Poskytovatel Coursera
Celkové hodnoceni 4/5 Pocet hodnotiteld | 6

RozloZeni hodnoceni | 1 | 0 | 2 | 0 | 3 | 1 | 4 | 4 | 5 | 1

Odkaz: http://www.coursetalk.com/providers/coursera/courses/listening-to-world-music

Hodnotitel 13.01
Hodnoceni: 5

My first MOOC and a nice entry, fun topic, not difficult content. Loved having access to people all
over the world with quite different perspectives than you get in a class of N Americans. Class helped
me become a better listener. Recommend to anyone who like music, culture or language.

Hodnotitel 13.02
Hodnoceni: 4

It was a very interesting course: | like the structure and contents. Besides, | enjoyed the challenge of
writing in English (my second language). About the teaching staff: the professor in charge didn't
seem very engaged with the course. TAs, on the other hand, put a lot of effort and enthusiasm into
it. If you like music, the different contexts in which it takes place, and like writing, this course is for
you.

Hodnotitel 13.03
Hodnoceni: 4

This was a fascinating course. | loved the video lectures and felt | learned a lot. | enjoyed the
assignments as quizs. You didn't need a music background to complete the course although if you
had, | suppose it would have been a richer experience. There was good interaction with one very
dedicated TA in the forums, but little interaction with the prof. In fairness, this took place over the
summer during holiday season. | highly recommend this course.
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Hodnotitel 13.04
Hodnoceni: 4

OK, this is going to sound weird but | didn't have much interest in the subject matter going into the
course, but | took it anyway because some people | knew were going to take it. Having said that, |
did enjoy the class. As previously mentioned, you don't need much of a music background (but if
you do have one, don't worry, you will be able to apply it to make your essays even more rich).
However, a lot of the class focuses on the cultural aspects surrounding world music. Questions that
come up are who should have rights to music (i.e. the native cultures that created the music, or the
Westerners who shop up and appropriate it)? So there's issues of law, ethics, society, etc. While the
issues themselves are interesting, the delivery of the course could be better. | found the lectures
fine, but less engaging than other courses. Each week ended with a discussion between graduate
students about the musical aspects of the course, which | found completely unapproachable. | hate
to say it, but a lot of what | enjoyed the most is taking that week's content then watching
documentaries about it completely not required by the class so | was getting more about the
subject but it was technically not a component of the class. | don't want to discourage you. I'm
saying the class is OK, even good, however some courses on Coursera use the technology so well
that this course can pale in comparison. If the subject matter interests you, though, don't be
discouraged. You will enjoy it and there are no super egregious flaws.

Hodnotitel 13.05
Hodnoceni: 4

The matterials were very interesting - | loved the videos we had to watch, and links to them were
embedded right in the class vidoes which was nice. There was very minimal interaction between the
professor and TAs and students - that area can be greatly improved. The portion of the class where
grad students modeled how to talk about the music didn't really work for me. They often used
musical terms that went above the head of the average student. The essay topics we had to write
on were interesting, and engaging. Overall a course that's worth taking.

Hodnotitel 13.06
Hodnoceni: 3

I have mixed feelings about this course. It was one of the first courses | signed up for. | wasn't
entirely sure what to expect from it, but overall | would say | enjoyed it. | had hoped to be exposed
to more examples of world music, as each week focused only on 1 or 2 songs. The most interesting
parts of the course to me where some of the videos linked to on youtube, as opposed to any of the
video lectures. | was very annoyed at the actual powerpoint slides that the professor used. They
looked like they had been slapped together at the last minute, as they were full of typos, and could
really have benefited from some simple editing.

Kurz 14: Body 101x: The Body Matters

Téma Zdravi Datum béhu 2015
Instituce McGillX Poskytovatel edX
Celkové hodnoceni 4/5 Pocet hodnotiteld | 7

RozloZeni hodnoceni | 1 | 2 | 2 | 0 | 3 | 1 | 4 | 1 | 5 | 3

Odkaz: http://www.coursetalk.com/providers/edx/courses/body101x-the-body-matters-1

Hodnotitel 14.01
Hodnoceni: 5
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The content is information that is super beneficial for my quality of life, and it is delivered by a cast
of specialists in their respective fields. Truly grateful for this collaborative course.

Hodnotitel 14.02
Hodnoceni: 5

I am totally impressed by the selection of instructors who are top in their field, as well as the quality
of the content. As a cyclist and skier and am very concerned about sports injuries and this course
answered many questions about how to reduce risk of injury and what to do if injured. It covered a
broad spectrum of issues providing some of the most reliable information sports medicine has come
up with to date (whether to stretch or not stretch and when for instance). | certainly feel it has been
worth it and the staff have been great about addressing issues through the course with midstream
changes. You couldn't ask for anything more. Of the over 60 MOOC's | have taken this has been one
of the most beneficial. Thank you Dr. Shrier for your excellent course.

Hodnotitel 14.03
Hodnoceni: 5

Good job
Hodnotitel 14.04
Hodnoceni: 4

Great tutorials | am grateful for this course

Hodnotitel 14.05
Hodnoceni: 3

It is an active way of living

Hodnotitel 14.06
Hodnoceni: 1

i enrolled this course but i have not yet received the learn process please help me to follow the
course thank

Hodnotitel 14.07
Hodnoceni: 1

This course is appalling. It's as if they took the clueless people who designed the USDA food pyramid
and asked them to perform an "analysis" of excise and its relationship to health. The course is a
time machine back to the smug and self-righteous days of the early 80s when Covert Bailey was the
current darling of PBS. Why should a fitness lecturer carrying a dangerous percentage of visceral fat
be taken any more seriously than a smoker lecturing on the dangers of lung cancer? | am extremely
disappointed in all aspects of this course.
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Kurz 15: The Modern and the Postmodern

Téma Filozofie Datum béhu 2014
Instituce Wesleyan University Poskytovatel Coursera
Celkové hodnoceni 5/5 Pocet hodnotiteld | 15
RozloZeni hodnoceni | 1 | 0 | 2 | 0 | 3 | 1 | 4 | 0 | 5 | 14

Odkaz: http://www.coursetalk.com/providers/coursera/courses/the-modern-and-the-postmodern

Hodnotitel 15.01
Hodnoceni: 5

One of the best philosophy courses | had through Coursera so far. It introduced me to several new
names in the "modern and postmodern" domain, for which | am quite grateful. The lecturer was
enormously engaging. If you want a proof that philosophy is an inspiring subject and/or want to
understand which way the "thinking about thinking" went during the last couple of centuries,
consider spending some time on this course. If there will be more courses with the same lecturer, |
am in! Regarding the prerequisites: good command of English is a must, previous exposure to
philosophy would also help, because it provides a base from where to start, but taking into account
that the modern period, in a way, "began from scratch", you might want to give this course a try
even if you haven't studied philosophy before.

Hodnotitel 15.02
Hodnoceni: 5

I have taken over 200 courses over 4+ university degrees and this was the best of all of those.
Michael makes a dozen or so great thinkers interesting - AND brings their ideas to bear on today's
problems. His delivery is passionate, funny, and informative.

Hodnotitel 15.03
Hodnoceni: 5

| had studied philosophy to degree level and literature and literary theory beyond that. | hadn't
really read what this course was going to be about before | started it and it wasn't what | had
expected. | had thought it would be about twentieth century literature. It didn't matter to me that it
was a more philosophical course than | had envisaged. | found the ideas covered challenging and
interesting. Also this was really the first Coursera course | had taken, so | didn't know what to
expect. Personally, having video lectures suits my learning style so | really enjoyed them. | liked the
way the concepts were put into a historical context in order to give a good understanding of their
chronological development. Prof. Roth is a convincing and enthusiastic teacher. | was very anxious
about writing the peer reviewed essays especially at first. For me, they took a great deal of time and
effort, but that is precisely what made them such a valuable experience. | found the feedback |
received from other students invaluable and encouraging, and was fascinated by reading their
essays and discussion posts. | can recommend this course to anyone who is generally interested in
Western philosophical concepts, or for someone studying nineteenth, twentieth or contemporary
literature, history or politics. I'd have learned a great deal by simply watching the videos. Reading or
re-reading the set texts (and more) adds to the experience, and writing the essays is a great way of
thinking about the ideas of the writers we studied.

Hodnotitel 15.04
Hodnoceni: 5

This engaging lecture series conducted by the President of Wesleyan University is a great survey of
western intellectual history of the last 150 years or so, and does an admirable job of hitting the high
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points in the transition from "modernist" to "post-modernist" thought. | took this course
immediately after Al Filreis's "Modern and Contemporary Poetry" (ModPo) and the style of
presentation was quite different, following a more traditional lecture format. It was, however,
nicely broken up with imagery and film clips from the actual classroom, as well as videos of some of
the more contemporary thinkers. It was interesting to watch Professor Roth adapt from the
academic environment, where he could pace the front of the classroom, to a more confined
environment in front of the camera. The readings were interesting and for the most part available
online, though | did buy several of the recommended books to dig deeper into some of the thinkers.
The readings were a mix of philosophy and literature, including fiction and poetry, and the course
connected the dots quite nicely. Faculty/staff participation in the forums was a good deal less active
than in ModPo, and as a result | found myself participating less in discussions. The reading load was
a good deal heavier than ModPo as well, which took up much of my discretionary time. |
deliberately opted not to attempt to earn a certificate, as writing the papers was both more time-
consuming and less interesting to me than absorbing the flow of ideas that came out of the
lectures. Highly recommended.

Hodnotitel 15.05
Hodnoceni: 5

Fantastic course - found it to be better than most of those | took at university. Mr Roth is a great
lecturer - engaging, passionate and interesting. | very much enjoyed the structure of the course and
think the selected readings were very well chosen. Really couldn't recommend this highly enough.

Hodnotitel 15.06
Hodnoceni: 5

| learned a great deal and enjoyed doing so. This class gives a wonderful overview of the subject. Dr
Roth is a charismatic and engaging teacher.

Hodnotitel 15.07
Hodnoceni: 5

Absolutely loved this course. My first MOOC and first course in Philosophy, | didn't know what to
expect, but | soon found Dr. Roth's lectures engaging and thought provoking (so much so that I've
blindly signed up for his next one; "How to Change the World"!) "The Modern and the Postmodern"
introduces one to a variety of thinkers, from Immanuel Kant to Judith Butler, focusing on the
various issues raised by them and what makes them either "modern" or "postmodern".
Assignments are six out of eight/ nine 800- word essays. Interacting with peers in the discussion
forums has proved to be interesting and informative

Hodnotitel 15.08
Hodnoceni: 5

Gives great insight into intellectual history spanning across centuries and its manifestations in
various forms of literature, art, philosophy, politics, economics and society in general.

Hodnotitel 15.09
Hodnoceni: 5

Great course. Assignments are 800-word essays, so not for the faint-hearted, but | have learnt such
a lot!
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Hodnotitel 15.10
Hodnoceni: 5

My favourite part of this course is Professor Roth's video lectures (Although most of the time | just
download them in txt.format so it's faster to go through them and | can easily highlight some
interesting parts) Professor Roth's lecture is so easy to understand and makes me really like the
topics. When | don't have time to read the recommended readings, | just actually rely on Prof.
Roth's lectures and | definitely learn a lot. The recommended readings though are pretty brilliant as
well.

Hodnotitel 15.11
Hodnoceni: 5

What can | say about this course? It has been an amazing experience! Every week Professor Roth
comes up with a better lecture. The reading materials are extremely engaging as is Roth's teaching
style. The assignments are challenging but very rewarding.

Hodnotitel 15.12
Hodnoceni: 5

Prof. Michael S. Roth brings a dynamic and exciting way to navigate the course. The modules are
engaging, the subjects are presented with an enthusiastic approach. Highly recommended.

Hodnotitel 15.13
Hodnoceni: 5

Very interesting and engaging lectures tracing the course of philosophical thinking over the last few
centuries. Very much food for thought and a great gateway to further exploration of the various
different philosophers and thier thinkings.

Hodnotitel 15.14
Hodnoceni: 5

Hodnotitel 15.15
Hodnoceni: 3

Despite its title, the course does not seem to establish any clear through- line regarding modernity,
per se. It instead feels like a loosely connected survey of ideas, suitable for a first-year university
course. Students are asked to read a host of famous writings, and the instructor then gives an hour
long synopsis of some important points. The writing assignments then ask you to draw some basic
links between the points of view of different authors. Nothing too unusual. The lectures are
certainly worthwhile, and cast a lot of light on the readings, which are often quite opaque. The in-
class quizzes are not used very effectively, and the peer-graded writing assignments don't ask for
any interesting analysis. For the most part, the class merely asks students to prove that they didn't
fall asleep (admittedly a non-trivial challenge with some of these writings). As a lecture series,
though, this class is worth seeking out.
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