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ABSTRACT:  

The aim of this work is to describe the development of English as a lingua franca (ELF), especially 

the pronunciation programme Lingua Franca Core and to investigate how this relatively new 

paradigm within English language teaching (ELT) is reflected in general English textbooks. In the 

theoretical part the phonological research conducted within ELF will be scrutinized. In the practical 

part the analysis of fifteen general English textbooks and their listening exercises will be 

characterized in order to find out whether any of them follow the ELF approach. This thesis may 

help English non-native teachers better understand the issues behind an ELF approach to 

pronunciation if they decide to address them in their classrooms. 
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ABSTRAKT:  

Cílem práce je popsat vývoj angličtiny jako lingua franca (ELF) s důrazem zejména na oblast 

výslovnosti (Lingua Franca Core), a v jaké míře se tento relativně nový pohled promítá do učebnic 

angličtiny.  Práce se zaměří na výskyt přízvuků nerodilých mluvčích angličtiny v poslechových 

cvičeních. V teoretické části budou zkoumány fonologické výzkumy prováděné v rámci ELF. V 

praktické části se práce zaměří na výzkum patnácti učebnic angličtiny, převážně na jejich 

poslechová cvičení. Cílem je zjistit zda tyto učebnice přijímají názory ELF. Pokud se nerodilí 

učitelé angličtiny rozhodnou použít ELF přístup k výuce výslovnosti, tato práce by jim mohla 

pomoci lépe se v problematice ELF orientovat. 

  

KLÍČOVÁ SLOVA:  

angličtina jako lingua franca, výslovnostní program Lingua Franca Core, výslovnost, mezinárodní 

srozumitelnost, výuka angličtiny
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1 Introduction 

 The reason why I opted for this topic is that, as a student of English at the tertiary 

level, I do aim for near native like accent. However, I witnessed many young students who 

could not care less about English or the right pronunciation. Their only aim was to pass the 

school and be able to order a drink when they are abroad.  

 Nowadays we live in a world where English acts as an international means of 

communication thanks to its enormous spread. This means that English is not only used in the 

communication with native speakers but also, and more frequently, in the communication 

between non-native speakers from all around the world. For example when we are on 

holidays in Spain and we want to order an ice-cream or to ask somebody for directions 

only a few of us would use Spanish. For most people English is the easiest choice. In this 

situation English acts as a lingua franca. For that reason, there have been certain tendencies 

to establish international English which would be more intelligible and easier to 

comprehend for speakers from all around the world. Until now it was relatively usual for 

teachers to follow either British or American English models for pronunciation. The goal 

for students was to gain near native like accent which is for many students excruciating if 

not an impossible task and can be very frustrating. The phenomenon English as a lingua 

franca (ELF), tries to provide learners with English that would on the one hand respect 

their national identities and on the other it would be intelligible for people from different 

language backgrounds. At the beginning the linguists studied interchanges between non-

native speakers (NNSs) in order to find pronunciation features that can cause 

misunderstanding. Recently the research shifted its focus from product to process, thus the 

development of accommodation skills is prioritized (Jenkins et al. 288). Furthermore, the 

emphasis has been put on raising awareness of other non-native accents. All of this should 

be reflected in English language teaching (ELT). 

 The theoretical part firstly describes the development of English, its use and role in 

today’s world. In other words it explains how English has evolved into the current lingua 

franca. Consequently, the research conducted within ELF is described. Secondly, the 

individual features of J. Jenkins’ pronunciation programme Lingua Franca Core (LFC) 

securing international intelligibility are characterized. Then the focus shifts towards the 

ELF implementation into English classes. The last topic of the theoretical part of the thesis 
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is dedicated to the research about awareness and attitudes towards ELF which was 

conducted in the Czech Republic. 

 The practical part of the thesis presents the analysis on selected general English 

textbooks currently available on the market. The scrutinized coursebooks are of 

intermediate level and all publish after 2005. The purpose of this part of the thesis is to find 

out whether these materials reflect the ELF approach or not. The centre of attention was 

presence or absence of NNSs in listening activities. The books that incorporated NNSs 

voices are further described. The aim of this thesis is to help the NNS teachers of English 

to get better oriented in this new approach if they decide to teach ELF in their classrooms.  
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2 Theoretical part 

 The excessive increase in the number of English non-native speakers (NNSs) 

rapidly changed the perspective through which English is perceived. English no longer 

serves exclusively in communication with English native speakers (NSs) but also in 

international contexts. This change of English inspired many linguists and opened a new 

area of research. The aim of this part of the thesis is not only to describe how English has 

become the current lingua franca and to characterize its new position but also to illustrate 

the shift in the research conducted within ELF. Furthermore this is followed by description 

of phonological features that are responsible for international intelligibility. Then the 

description of reflection of ELF in ELT is presented. Finally, this part of the thesis also 

summarizes the research on ELF awareness and attitudes toward ELF in the Czech 

Republic. 

2.1 Development of English into English as a Lingua Franca 

 The enormous growth of the English language is obvious. English spread from its 

homeland the United Kingdom to the United States of America, Australia, Canada, New 

Zealand, Caribbean and South Africa. In these countries English acts as a native language. 

At the beginning of the 20
th

 century about 116 – 123 million of people, mostly the natives, 

were speaking English. Nowadays the number is multiple times bigger. As a consequence 

of the rapid spread of the English language, the NNSs outnumber NSs immensely. The 

amount of people who currently speak English is fascinating. According to D. Crystal 

about 1000 – 1500 million people now speaks English, however the majority of them are 

NNSs and only 400 million are the ones for whom English is a native language (Walker 1). 

 English speakers can be divided into three groups dependent on the role of the 

English language in their homelands, meaning that English may act as first, second or 

foreign language. As a result of British colonisation, English spread rapidly across the 

territories where English acts as a mother tongue. Those colonized countries often with 

various local languages started using English as an intranational language. Additionally it 

helped to settle the dispute over which language should be establish as official which 

means that English function as a second language there. What is crucial for this thesis, 

though, is the fact that English expanded even further and it is used across the globe as a 

foreign language. B. Kachru reflects this situation in his model of sociolinguistic profile of 

English. Basically there are three groups of speakers of English. The smallest group comes 
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from the Inner Circle where English is used as a native language. The countries which 

belong to this circle are for example the United Kingdom, the United States of America 

and Canada. The second circle is called the Outer Circle with English as a second 

language. This group contains for example Bangladesh, India and Philippines. English 

there functions as official language and because of that it is used in national media, politics 

or in education. Thirdly it is the Expanding Circle where English acts as a foreign 

language. Countries associated with this group are for example France, the Czech Republic 

and Japan (White). All these countries have their own official languages and English is 

taught as an additional language which is intended mainly for communication with English 

native speakers. Nevertheless, this situation is slightly changing, English is not primarily 

used for local and intranational communication anymore but it is continuously more and 

more used as an international mean of communication. The rapidly growing number of 

non-native users of English brought about the discussion leading to ELF research.  

2.2 English as a Lingua Franca 

 Throughout the history many other languages acted as a lingua franca. Probably the 

best known example is Latin, which served as a lingua franca for centuries (Britney). 

Unlike English Latin was not universally spoken by common people it was rather used by 

scholars (Briney). In the Middle Ages Latin experienced its golden era and became the 

language of church and education. Even today the Latin terminology is used in science and 

medicine. Furthermore many grammar schools, including the one I attended, still offer 

Latin courses as an equal option to many other languages.  Nevertheless, returning to 

lingua franca, it seems that it is in human nature to seek the possibility to speak and 

understand each other across the nations. ELF brings together speakers from the 

Expanding and Outer Circles. The speakers from the Inner Circle were firstly eliminated 

from the ELF communication. For Example A. Firth characterizes ELF as “a contact 

language between persons who share neither common native tongue nor common 

(national) culture and for whom English is the chosen foreign language of communication” 

(Jenkins et al. 283). However, presently the situation has shifted. On the Vienna-Oxford 

International Corpus of English (VOICE) website ELF is defined as “an additionally 

acquired language system which serves as a common means of communication for 

speakers of different first languages”. Because English as a native language differs from 
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ELF, it must be additionally acquired also by NSs, thus they are not excluded from the 

concept (Jenkins et al. 283).  

 For that reason the main aim of ELF is international intelligibility. According to R. 

Walker understanding the concept of intelligibility can be further divided into: 

intelligibility which means a basic recognition of words and utterances in the speech flow, 

comprehensibility which is the meaning of these words in their context, and interpretability 

which stands for understanding of speaker’s intentions (17). In the international exchanges 

the main focus is on the content and not on the form. Therefore there is a certain space for 

variation. According to A. Kirkpatrick, who examined the varieties of English used in 

South East Asia, the key that enables successful international communication is “mutual 

understanding, cooperation and tolerance of variation” (Sowden ELF). More importantly 

communication is an activity which requires cooperation and participation of both sides. 

Not only must the speaker make an effort to produce intelligible speech, but also the 

listener has to strive to understand. Often it is up to a listener whether the communication 

will be successful or not. If we are involved in the subject and we try, our ability to 

negotiate the meaning rises, whereas when we are not interested in the matter, our 

willingness to understand decreases (Walker 56). It is also very important to state that 

despite possible assumptions ELF is a natural language and not a set of rules established by 

linguist. Basically it is created by all its users who are shaping it and influencing it by their 

sociocultural values and backgrounds (Cogo).  

 ELF approach is reflected in research areas of lexis, lexicogrammar, pragmatics and 

pronunciation (Jenkins et al. 286). The main source for the ELF research is represented by 

three main ELF corpuses, which are compilations of transcribed ELF conversations that 

are freely provided to linguistic researchers who are interested in the matter. The first one 

is VOICE which has been created at the University of Vienna. This computer corpus 

consists of large amount of transcribed, naturally occurring, non-scripted interactions in 

ELF which are classified into speech event types, such as interviews, press conferences, 

panels, meetings etc. After two years the second corpus followed. ELFA or the corpus of 

English as a Lingua Franca in Academic Settings contains one million of transcribed words 

of spoken academic ELF. This corpus is settled under the University of Helsinki. And the 

most recent, the Asian Corpus of English (ACE) was launched in Hong Kong by a team 

lead by A. Kirkpatrick (Jenkins et al. 282).  
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 Before we turn our attention to ELF phonology, the current findings of ELF 

researchers within pragmatics and lexicogrammar will be briefly discussed. A. Firth and J. 

House clearly described some significant features of ELF communication which are 

mutual cooperation and focus on intelligibility rather than accuracy. Recent pragmatic 

studies are oriented towards negotiation of the meaning and dealing with non-

understanding. Unexpectedly, the latter occurs less frequently than in NSs 

communications. Linguist researchers are mainly concerned with the strategies that ELF 

speakers use while coping with non-understanding, for example repetition or paraphrasing 

(Jenkins et al. 293). 

 VOICE and ELFA provide corpus data on the scale of lexicogrammatical research. 

This was started by Seidlhofer’s publication of the paper with list of lexicogrammatical 

features characterizing ELF interactions, which were further scrutinized in various 

researches. These features include for example dropping the third person present tense –s, 

overdoing explicitness (e.g. black colour rather than just black) or confusing the relative 

pronouns who and which (Jenkins et al. 289-290). 

 Early pronunciation research carried out by J. Jenkins on the other hand focused on 

intelligibility difficulties and the use of phonological accommodation. It was examined into 

what degree the non-understanding between NNSs was caused by pronunciation. 

Furthermore it was investigated, how exactly speakers adjust and what particular features 

they modify in order to accommodate to their NNS interlocutors (Jenkins et al. 287). 

 However, recently the linguists’ focus has shifted from language features that 

characterize ELF interactions towards processes and practices by which these features 

develop (Jenkins et al. 292). According to A. Cogo, this means that aim of ELF research is 

to highlight the pragmatic strategies which are employed by speakers (Sewell). Primarily, 

the research has begun to show that ELF speakers accommodate their speech and their 

interactions not only to secure intelligibility, but also and more importantly to express 

cultural identity, promote solidarity and to share a humour (Jenkins et al. 2011: 296). 

2.3 Lingua Franca Core 

 This chapter briefly describes the phonetic aspects of ELF, which are crucial for 

intelligibility between interlocutors from various L1 backgrounds. This phonetic 

programme, called Lingua Franca Core, was established by J. Jenkins according to the 

results of her research of successful spoken interactions between non-native speakers of 
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English. Its focus is on specific features which are not only responsible for intelligibility 

but also are teachable in the classroom. “The LFC departs from current pronunciation 

methodology by emphasizing segmentals (consonants and vowels) and downplaying the 

importance of suprasegmentals (rhythm, word stress, and intonation)” (Dauer 545).  J. 

Jenkins also claims that there is a huge discrepancy in processing the information from 

discourse between NSs/high proficiency speakers and NNSs/lower proficiency speakers. 

The first group uses top down processing, which means that speakers are able to use 

context information in their favour and reinterpret what they heard. The latter group on the 

other hand uses bottom up processing, which means that interlocutors are heavily 

dependent on the acoustic signal (Walker 27).  Therefore clear pronunciation of core 

features is necessary for successful communication. However J. Jenkins also claims that 

this programme is not supposed to replace the traditional NS norms with new yet still 

inflexible rules. On the contrary the local native languages will imprint and create a variety 

of local versions of English (Sowden ELF). We will now look at individual features more 

closely. The distribution and description of the core features follow J. Jenkins’ work 

(Phonology 134-156). 

2.3.1 Segmentals 

 As mentioned above, NNSs tend to use bottom up processing which determines 

their ability to decode sounds. In this situation it is essential that the individual sounds are 

pronounced clearly, therefore in the international communication the crucial elements 

responsible for intelligibility are the segmentals. Nevertheless within the communicative 

approach which nowadays dominates the ELT the suprasegmentals are prioritized.  

2.3.1.1 Consonant sounds 

 Probably the most problematic consonant sounds for all speakers of different L1 

are the dental fricatives /θ/ and /ð/. Their presence in other languages is not common, so 

their production is very difficult if not impossible for non-native learners. However 

according to J. Jenkins these consonant sounds are not essential for EIL (English as an 

International Language) intelligibility. More importantly, her research revealed that for 

most speakers is easier to assimilate the dental fricatives with other sounds. Consequently, 

J. Jenkins observed that /v/, /f/ or /t/, /d/ sounds are appropriate for assimilation due to the 

fact that they did not cause any intelligibility problems in the spoken interaction between 

NNSs she investigated (Phonology 137-138). 
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 Some consonant sounds differ in RP and GA.  For LFC J. Jenkins opted for the 

variation which is closer to orthography. Therefore in the production of /r/ she suggests the 

rhotic GA model, which means that the sound /r/ is pronounced in every position, whereas 

while using RP /r/ is pronounced only when vowel sound follows. For that reason GA 

model is simpler for both production (there is only one possible variation) and for 

perception (it is easier to decode the produced word). While considering pronunciation of 

/t/ J. Jenkins decided to follow RP rules. This means that the voiceless alveolar plosive is 

pronounced in all environments as opposed to GA, where in intervocalic situations it is 

pronounced as a voiced flap /ɾ/, which can cause unintelligibility in communication as for 

example ‘matter’ can be easily misheard as ‘madder’(Phonology 138-139). 

 The following two phonetic features are included into LFC on behalf of their 

learnability in the classroom. The first one is the aspiration of fortis plosives /p/, /t/, /k/. In 

the initial position in a stressed syllable speaker produce a little puff of air while 

pronouncing a fortis plosive. The aspiration is crucial for intelligibility to avoid confusing 

these sounds with voiced plosives /b/, /d/, /g/. The second feature is pre-fortis shortening. 

Shortening the vowel sound before fortis consonant helps distinguishing it from lenis 

consonant, which can on the other hand cause unintelligibility in EIL (Phonology 140-

141). Therefore J. Jenkins claims that it is very important to “shorten any vowel before a 

final fortis consonant and maintain the length before a final lenis consonant” (Jenkins, 

Phonology 141). 

 The simplification of consonant clusters is another problematic matter in 

pronunciation. Most NNSs find the pronunciation of consonant clusters very difficult and 

for that reason they usually opt for one of two possibilities – addition or deletion of a 

sound. The addition involves inserting of a sound, usually schwa, in order to pronounce the 

consonant cluster. The process of deletion means omitting of a sound from a complex 

consonant cluster. According to the J. Jenkins’ research deletion appears to be more 

responsible for unintelligibility than addition. For that reason addition is preferable to 

deletion in the EIL communication (Phonology 141-144). 

2.3.1.2 Vowel sounds 

 The vowel sounds differ in their quality and quantity. The vowel quality, which is 

determined by position of tongue and lips and by different shape of the oral cavity, differs 

across various English native accents. However, the vowel quantity, meaning length, does 
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not. Because of that the vowel quantity is essential feature for the EIL intelligibility. This 

is salient even for the production of diphthongs, which similarly to monophthongs differ in 

their quality across NS varieties but not in length. The only exception to vowel quality is 

the sound /ɛ:/ which when substituted with a sound /ɑ:/ can cause unintelligibility. 

Therefore J. Jenkins decided to include the vowel /ɛ:/ into the LFC (Phonology 144-146). 

2.3.2 Suprasegmentals 

 The suprasegmental features are very problematic in terms of distinguishing clear 

rules of their production. As J. Jenkins pointed out, the rules related to suprasegmentals are 

more complex, intuitive, and operating on the subconscious level. Consequently, the 

degree of their teachability serves as the main criterion when deciding whether a certain 

aspect should be included in the LFC. The following outline, however, shows that LFC 

contains only one suprasegmental feature. In this sense, the view provided below is rather 

an argumentation against them to be involved in LFC (Phonology 146). 

2.3.2.1 Weak forms 

 Small structural items, as J. Jenkins labels auxiliary verbs, pronouns, prepositions 

etc., can be pronounced in two different forms – strong and weak. Strong forms retain their 

quality and quantity whereas weak forms do not. In order to emphasize or in final position 

these structural items are pronounced strongly otherwise the vowel quality is typically 

reduced to schwa. With exception of a few words, such as he, she, we and you, where 

vowel sound is usually reduced to weak /i/ and /u/ (Roach 104). The use of reduction may 

cause unintelligibility to NNSs because of their inability to decode the full vowel quality 

hidden behind the weak forms. Additionally J. Jenkins argues that although explaining the 

rules for weak forms may seem uncomplicated, adopting them on the other hand is 

extremely problematic. In this sense J. Jenkins considers them as unteachable, therefore 

she excludes them from LFC. However, until NSs accommodate their pronunciation to 

EIL, weak forms need to be taught for receptive function (Phonology 146-148).  

2.3.2.2 Features of connected speech 

 Similarly to weak forms, the features of connected speech such as assimilation, 

elision, linking and intrusion, are only to be taught receptively. Firstly, NNSs do not 

usually manage to speak with the same speed as NSs, consequently these features would 

appear “over-articulated” (Jenkins, Phonology 148). And secondly, for NNSs deciphering 

the connected speech would be very difficult. 
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2.3.2.3 Word stress 

 Word stress is what J. Jenkins called grey area. Although it is quite difficult to be 

taught at school and its misuse does not cause unintelligibility, word stress is important for 

aspiration and placement of the nuclear stress. Because of that it is suggested that students 

would be introduced to several general guidelines (Phonology 150-151).  

2.3.2.4  Intonation 

 According to J. Jenkins’s data the key area of intonation for the international 

intelligibility is nuclear stress. There are two types of nuclear stress: unmarked that is 

situated on the last content word in the sentence and contrastive which is placed elsewhere. 

Both of them can be taught at schools without any considerable difficulties. Nuclear stress 

helps a listener to distinguish what the most important in the sentence is. Wrongly placed 

and in combination with mispronunciation of a sound can nuclear stress leads to 

unintelligibility (Phonology 151-156).  

2.3.3  Critical points of view on LFC 

 As was already mentioned, LFC was carefully established due to the empirical 

research conducted by J. Jenkins. All her decisions are supported by examples of concrete 

situations from her research (for further readings see Jenkins, Phonology). Nevertheless, C. 

Sowden for example believes that LFC is unsatisfactory and incomplete. He says that 

“while some elements of a lingua franca core have been thus isolated, a complete and 

definitive description remains elusive” (Sowden ELF). Furthermore, R. M. Dauer in her 

The Lingua Franca Core: A New Model for Pronunciation Instruction? argues about 

several features that J. Jenkins included into LFC. She for instance believes that vowel 

length is not to be taught easily and according to her own data she claims that even a very 

fluent speaker of English have difficulties in mastering this aspect of language. She even 

adds that teaching vowel length requires good phonetic training, which many teachers lack. 

On the contrary she claims that word stress is essential for intelligibility and she disagrees 

with J. Jenkins on the teachability matter. She believes that word stress is not only 

teachable but also crucial for understanding of aspiration, vowel length or nuclear stress. 

And last but not least, she comments on weak forms. R. M. Dauer claims that it would be 

almost impossible for anyone to speak fluently without using weak forms. Pronouncing all 

the sounds in their full quality the speech of natural speed would be unfeasible. Ergo the 

simplification is necessary (Dauer 547-548). 
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 We could argue whether such intervention into the English language is eligible. 

Many linguists claim that English is no longer in possession of the natives, because we live 

in the world where most English speakers are not native and use it as a means of 

international communication. On the other hand Kubota’s opinion is that English should be 

controlled only by its legitimate users meaning NSs (Jenkins, Current 612). If we try to 

look at this problem from their perspective, one can believe that we would not agree with 

all these simplifications and changes into a language. Similarly, as the result from T. 

Sherman and D. Sieglová research conducted with Czech students shows. Students were 

asked to imagine a situation where Czech would be the World Language and someone else, 

from other countries, was changing it and simplifying it. On the question, how they would 

feel about that, they all answered that they would not like it. One of the students even said: 

“Non-native speakers of English, they themselves should not be the ones to decide about 

its language standards. Rather this should be decided by native speakers of English who, as 

was claimed, do in fact own the standard language, just as Czechs own the Czech language 

with its important historical and cultural roots and are responsible for protecting it” 

(Sherman 243). 

 However other students from the same research understood the ELF model as a 

tolerance towards non-native speaker’s varieties. In the EFL teaching there is no space for 

varieties; the aim is near native like accent. According to B. Kachru the situation in these 

settings is that “deviation at any level from the native norm is error” (Jenkins, Which 119). 

As already mentioned in the international communication the focus is on intelligibility and 

hence the form may not be so essential. Thereupon expressing speaker’s identity through 

his L1 transfer into L2 should not be understood as a mistake or a proof of lower 

proficiency. On the contrary, it is rather logical that for example a Greek tour guide wants 

to keep his/her national identity in his/her accent and does not desire to sound as American 

NS while showing tourist Greece (Walker 12). Consequently in the international 

communication the need to gain near native like accent is not necessary and hence not 

required. Thus the space for non-native varieties is more than welcome. 

 

2.4 Use of ELF in teaching English 

 This chapter introduces the topic of ELF approach in teaching English. It 

characterizes the current possibilities that teachers have in relation to choosing a teaching 
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model and what the third option (ELF) would bring. The difficulties of enforcing this 

approach alongside the reasons why to opt for it is mentioned subsequently.  

 The fact that the NNSs outnumbered NSs leads to a certain changes in 

understanding of the English language and its role in today’s world. It is not so long ago 

when English was understood as a language used predominantly for communication with 

the inhabitants of countries from the Inner circle. Thus the concept of English teaching was 

built on the perspective where English plays a role as a foreign language. It was assumed 

that learners of English wanted to achieve the native accent. However, situation has 

changed rapidly and English is nowadays used more often as an international language, for 

communication with NSs along with NNSs. 

 While studying English R. Walker suggests two aspects on which the focus should 

be on. Firstly, students should aspire for international intelligibility (regardless of their L1). 

Secondly if speaker desire to retain his/her identity, it should be expressed through the 

accent. Additionally he considers teachability as a crucial aspect as well. For that reason he 

offers us three different approaches. The first approach is to use a standard native speaker 

accent. The question arises, which of the native accents should be used. Regardless of that, 

this approach is at the expense of identity, therefore it is only acceptable for learners who 

wish to achieve a near native like accent. Moreover according to R. Walker some parts of 

the language are not teachable such as intonation, word stress, rhythm and dental fricatives. 

Although, as was described earlier, R. M. Dauer strongly disagrees on the word stress 

teachability matter. The second approach proposed by R. Walker is a use of single world 

standard for pronunciation. Here he argues about D. Crystal’s programme of World 

Standard Spoken English. Unfortunately D. Crystal’s programme does not have described 

criteria, therefore R. Walker eventually recommends the ELF approach based on the LFC 

(20). The LFC was established as a result of empirical study by J. Jenkins. This approach 

fulfils all requirements of intelligibility, identity and teachability. 

 C. Sowden also encourages the use of ELF approach, which he justifies by saying 

that it closely approximates the actual version of spoken English by various groups of 

NNSs. The communications between NNSs basically constitute the majority of global 

interchanges. They outnumber NSs not only in their quantity but also in the actual use of 

the English language. Therefore it might be judged as appropriate variation that is also 

quite achievable for the majority of learners (Sowden ELF).   
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 R. M. Dauer (544) says that until now there were usually two possibilities of what 

accent students would like to learn and what accent teachers would want to teach their 

students. The two options were RP (Received Pronunciation) and GA (General American 

English). J. Jenkins offered a third choice. The LFC is ideal for the ones that do not want 

or need or are incapable to learn RP and GA (Dauer 544). Accepting LFC implies also 

adopting the ELF approach, this particularly means to teach a tolerance towards NNSs 

accents. It is crucial that students are not only exposed to a variety of NNSs along with 

NSs accents, but also that they are not penalized for pronunciation mistakes. Unfortunately 

it is not that easy to start teaching ELF. As R. Walker (138-139) pointed out teachers have 

a long way ahead of themselves if they decide to opt for ELF. Firstly they have to convince 

their colleagues about the benefits of ELF. Then with the colleagues’ support, teachers 

must gain permission from directors of schools, which can be very problematic. Most 

directors of schools and many teachers are very conservative about teaching approaches. 

They tend to persist with methods tested by years of experience. Also, parents might not 

approve of this approach and strongly oppose it. The other problem is that private schools 

usually prefer and promote NS. Even most of the international exams value proximity to 

NS. Until this significantly changes, teachers will be obliged to teach the NSs accents. 

Nonetheless it is essential to raise teachers’ awareness of LFC and ELF. 

 The other advantage of following the ELF programme is that it would lower the 

embarrassment that many students may feel during English lessons because of their L1 

accent. Especially, while teaching adolescent learners one could notice the insecurity and 

shyness within the students and the feeling of humiliation because of incapability to 

achieve and produce the NS accent (Jenkins, Norms 126). On the other hand, as J. Jenkins 

also mentions, it is hard to persuade the teachers and students about L1 transfer into L2 

acceptability for ELF, while the classes take place in monolingual settings. The lack of 

international context during the classes leads toward EFL rather than ELF, although the 

students will probably use the language for the international communication in the future. 

 The disadvantage of using a NS model is a fact, probably experienced by many (me 

included) that usually the NS teachers are preferred at schools regardless of their 

pedagogical quality. This means that being a native speaker is the most valuable attribute 

of a teacher. From my experience, this escalates into a situation when teachers are hired 

even though they evidently lack any teaching skills or even proper education. Moreover 
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NS teachers, compared to NNS teachers, may also lack the ability to explain a grammatical 

features only because they did not study the rules but they naturally absorbed them or we 

can say they “just know them”. So even if teaching the NS accent the use of NNS teachers 

may be in several occasions more efficient thanks to their university education. Therefore 

if the schools accepted the ELF programme there would be no unnecessary need for NS 

teachers and NNSs would become preferable. C. Sowden also says that “non-native 

speaker teachers, who should be seen as successful multilingual practitioners rather than 

second-rate users of English, bring to the classroom vital knowledge of local languages and 

cultures, which often renders them more effective than those from monolingual 

backgrounds” (ELF). Of course, this does not imply, that NSs should not teach at all. The 

aim is to emphasize that having a NS teacher is not always the best choice. Directors of 

schools should consider aspects other than their accents when hiring a teacher. 

 Argument against ELF might be that ELF problematic is better accepted in speech 

rather than in writing. It is common practice, that academic publications, such as journal 

articles and doctoral theses, are obliged to be checked by NS. Only a few papers did not 

undergo such control and these were the writings dealing with ELF learnings (Jenkins et al. 

302). C. Sowden, however, claims that ELF has little to offer in works. Because there is no 

possible interpersonal contact, that implies no negotiation of the meaning, it is more 

essential to follow recognized rules of grammar and syntax. In addition, appropriate lexis 

and register is also needed as long as the writing takes place in more professional and 

specific hierarchical context. Thus whoever posses only ELF knowledge is highly 

disadvantaged (ELF). 

 Consequently, it needs to be highlighted that ELF is about awareness and choice. It 

is crucial that teachers provide students with many varieties of English, they inform them 

about constant changes in the language and different ways of speaking English. Likewise 

teachers should offer choice to their students, whether they want to speak like NS or to 

follow ELF (Cogo). To this C. Sowden reacts negatively. He claims that in order to be able 

to provide such choice it is necessary to have concrete alternatives. He expresses the need 

for clear authorized syllabus that must be teachable and established by all interested parties 

involved (Reply). Notwithstanding, communication skills, such as pragmatic competence, 

supportive listening, communication strategies along with cultural awareness, must be 

included into the lesson plan (Cogo). 



21 
 

2.5 Research on ELF awareness and attitudes towards ELF in the Czech 

Republic 

 This chapter summarizes and discuses the research conducted by V. Q. Novotná in 

her dissertation thesis. During the years 2009 and 2010 she interviewed university students 

from the English departments at the Faculty of Art and Faculty of Education at Charles 

University and also tertiary level teachers.  

 In the first research V. Q. Novotná interviewed university students of the two 

departments mentioned above. It shows overall desire of most students to gain native-like 

pronunciation (53.8%), fewer students wish to achieve near native-like pronunciation 

(34.6%), and the smallest group (15%) consists of students regarding international 

intelligibility as the most important. This manifests that students interested in English 

generally prefer native like pronunciation, therefore ELF would not satisfy their needs. 

Considering the teachers at university, most students (42%) would regard a NS of British 

English as an ideal teacher. Other 27% of students opted for a team of NS and NNS as an 

ideal. Surprisingly NS of American English was picked only by 20% respondents, this 

demonstrates great preference of British NSs in the European context. What needs to be 

pointed out is that 8.5% of students opted for bilingual/multilingual NNS as an ideal 

teacher. 

 The other survey was conducted with 169 English teachers in the Czech Republic 

who were both NSs and NNSs. In the question of pronunciation goal for students most 

respondents (72%) chose international intelligibility. However, when teachers had to 

answer whether ELF should become a new standard/model for English teaching most 

participants (37.8%) were not sure. Above all, most teachers (63%) have never heard of 

LFC, 16% was not sure and only 15% of them heard of the concept before. Concerning the 

teachers at secondary/high school level most respondents agreed on importance of teaching 

skills rather than accent variety itself. This survey proves that despite the low awareness of 

ELF teachers tends to follow certain aspects of this approach, although unintentionally. 

 The third research was carried throughout various teacher training seminars and 

conferences in the Czech Republic. This research involved 56 teachers. The questionnaire 

was focused on their attitudes towards mistakes. Most of the teachers regarded the 

mispronunciation of dental fricatives /θ/ and /ð/ a small mistake. Almost one third of all 

respondents (30.3%) consider mispronunciation of /θ/ and /ð/ as a minor problem. As a 
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serious problem it is seen by 12.5% of teachers. Similarly, the mispronunciation of the /v/ 

and /w/ sounds is perceived as a small mistake by 53.7% of participants. 16% consider it as 

a serious issue and the rest of respondents (14%) see it as a minor problem. The attitudes 

towards misplacing the wordstress are that 57% of teachers believe that when it can change 

the meaning it is a serious problem whereas 7% of participants consider it as a major 

mistake even when it does not change the meaning. The rest of teachers (37.5%) see it as a 

minor issue. Next, the research was interested in problematic of not following the native 

intonation and rhythm. The majority of teachers (44.6%) consider it as a small mistake and 

30.3% of respondents see it as a minor issue which does not interfere with intelligibility. 

On the other hand 23.2% of participants perceive it as a serious mistake. 

 The research clearly shows that “In spite of the deeply-rooted NS ideology and 

strong publishers’ influence in the Czech Republic, 56 Czech teachers that participated in 

the survey seem to be fairly open to language variation; 69.3 % of all their answers went to 

small and minor ‘mistakes’ that are typical of ELF interactions and are considered not to 

cause communication problems.” (Novotná 183).  The teachers’ tolerance towards 

mistakes might seem surprising, nevertheless it indicates a certain shift in understanding of 

English. This may mean that teachers are very probably aware of the changing role of the 

English language, therefore they consider intelligibility more important than accuracy. 

 The following research was carried out over the course of one year when fifty 

teachers of English in the Czech Republic were interviewed. In this research it was 

discovered that generally teachers consider their pronunciation as adequate. Moreover, 

only one teacher admitted unsuccessful attempt of getting rid of a strong accent. 

Additionally this survey shows that teachers do not seem to take negatively the fact that 

they are NNSs. 

 Overall V. Q. Novotná’s research illustrates that although ELF is still mostly an 

unknown phenomenon in the Czech Republic and many students would still prefer native-

like accent, there are various indicators of slight change in the situation. What seems 

positive is that teachers are more open to English varieties and emphasize the importance 

of intelligibility over accuracy, hence do not penalize the students for minor mistakes. 
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3  Practical part 

 The practical part of the thesis presents the analysis of selected general English 

coursebooks with regard to the ELF paradigm. Specifically it aims to explore to what 

extend and in what forms the ELF approach is incorporated into these learning materials 

with particular focus on NNSs voices. It was expected that due to the fact that the ELF 

phenomenon is relatively new and with areas that needs further research, there would not 

be many textbooks that actually incorporated the approach. All selected coursebooks with 

at least one activity involving NNSs were scrutinized. This is followed by an in-depth 

description of two course books that intentionally and systematically implement the ELF 

elements and thus may help students to raise their awareness about various non-native 

accents. 

3.1 Data collection 

 In the analysis fifteen general English coursebooks currently available in the Czech 

bookstores were examined in order to find out whether they follow the ELF approach. 

Particular attention was paid to the presence or absence of NNSs in listening activities. 

Because the ELF approach is relatively new all studied coursebooks were published after 

2005. Four different publishing houses are represented in this analysis, namely Oxford 

University Press (OUP), Cambridge University Press (CUP), Macmillan and Longman 

Pearson. The selected language level was intermediate. The availability of the general 

English coursebooks influenced the representation of the publishing houses in the research. 

Consequently there were five coursebooks from the Longman publishers, four from OUP, 

four from Macmillan and two from CUP. 

3.2 General English coursebooks 

 In this chapter all the coursebooks used in the analysis are introduced. The 

materials that include listening exercises with both native with non-native voices are 

further analysed. 

 Seven textbooks had to be excluded from the initial analysis as they did not contain 

any exercises that would explicitly state the involvement of NNSs. These include Maturita 

Solutions (2
nd

 ed.) published by OUP in 2012, New Headway (3
rd

 ed.) published in 2007 

also by OUP, Real Life published by Longman in 2010, New Success by Longman from 

2012, Speakout published in 2011 by Longman, Move published in 2006 by Macmillan 
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and Gate Away published by the same company in 2011. The good news is that the 

remaining eight coursebooks include at least one listening activity that somehow 

incorporates the ELF approach. However, six of them contain only one ELF-oriented 

listening activity which may be interpreted as a random choice rather than a planned and 

informed decision.  

 The eight coursebooks which contain at least one ELF-oriented listening exercise 

are described further. The two of them were published by OUP. The first one is English 

File published in 2013, which includes one exercise with six advanced students of English 

that speak about their tips on how to learn English. Even though it was not explicitly stated 

where they came from, it is obvious that the English learners are not NSs. Therefore this 

exercise provides students with one to six different NNSs accents. The second one is New 

English File published in 2007. Throughout the whole book there are recordings of people 

working in one particular office in Paris. In this case there is no nationality mentioned, 

therefore it is only the author’s assumption that it might be an international office with 

some NNS involved. More importantly this book also contains a different listening 

exercise where the nationality is provided. There are four people who come from Hungary, 

Argentina, Turkey and Germany, but now they all live in England. The NNSs in this 

recording are to answer the questions about British people. Even though this exercise 

provides various accents it is traditionally focused on British culture. The NNSs are not 

involved because of ELF, but because they are necessary for this topic, where the different 

perspective on British people is needed. 

 The following two titles were published by CUP. The English Unlimited, which 

was published in 2010, emphasizes the international aspect therefore the aim is on 

improving students’ skills of communication with people from various backgrounds. For 

that reason there are several listening exercises with NNSs. This textbook follows the ELF 

perspective on English and therefore it was selected for further scrutiny in the following 

chapter. The second coursebook is Face 2 Face (2
nd

 ed.) published in 2013 and it contains 

one listening activity with a speaker from Holland who now lives in the UK. She talks 

about shopping. 

 The Macmillan publishers are also represented twice, the first book is called Global 

and it was issued in 2011. This textbook, as its name may suggest, is focused on the 

international communication. Not only does it provide a large amount of listening activities 
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displaying various accents but also it includes essays written about the English language in 

today’s globalized world. Therefore, similarly to English Unlimited, this book is described 

in detail in the next chapter. The second book was published in 2006 and it is called 

Straight Forward. There are six recording of tourists, who are interviewed at the Heathrow 

airport. Because these speakers are tourists, it is very likely that they would not all come 

from the same country. In this sense, this exercise presumably supplies students with 

various accents, but because their nationality was not mentioned, it is only the author’s 

assumption. 

 Last but not least, the fourth publishing house Longman Pearson is presented by 

two different books as well. New Cutting Edge published in 2005 contains one exercise 

with speakers of eight different nationalities who discus the social customs in their 

countries. The speakers come from Canada, Russia, Peru, England, Korea, Singapore, 

Spain and Bahrain. And finally the English Leader coursebook released in 2008 offers 

students one listening activity with a Swedish student who talks about her travelling 

experiences. 

 It is not surprising that NNSs voices were included in eight out of fifteen textbooks 

and furthermore that majority of them incorporated the NNSs accents mainly for the 

purposes of the unit’s topics rather than for the accent itself. More importantly only two of 

the coursebooks reflected the ELF paradigm intentionally. This result was anticipated for 

the reason that the ELF approach is relatively new. 

3.3 Reflection of the ELF paradigm in two selected English coursebooks 

 As was already mentioned, in the selected English coursebooks there are two that 

somehow included the phenomena of ELF into their structure. These books are Global and 

English Unlimited. This chapter looks closer how the ELF idea were implemented into 

practise in these publications. 

3.3.1 Global 

 The first scrutinized book is Global Intermediate coursebook. Each unit consists of 

either reading or listening activity focused on international communication, called Global 

Voices and Global English. Primarily we will look at the teacher’s book (TB) first. The 

book starts with several essays, each written by experts in the field of English and English 

teaching. This book assumes that teachers want to be informed about the newest 
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developments in their field, therefore it provides essays with up-to-date information. The 

introduction of TB also emphasizes that for professional progress it is important to learn as 

much as possible about what we do. The opening essay written by its author L. Clandfield 

basically explains why the book is called Global. From its beginning the book accepts and 

follows the new role of English. This means that it emphasizes the need for quick reading 

and unplanned writing, accompanied by critical thinking. All these skills are important in 

this internet era. But what is essential for this thesis is the awareness of how important it is 

to expose students to a variety of different NSs and NNSs accents. In his essay L. 

Clandfield even says: “A learner is just as likely, if not more likely, to use his or her 

English with another NNS as with NS”.   

 In Pronunciation: the right kind and the right time J. Marks suggests that teachers 

should not insist on the clear pronunciation of all sounds. Consequently he describes 

several features of LFC. Firstly he points out that the sounds /θ/ and /ð/ are not necessary 

for the intelligibility. Secondly he mentions the importance of the wordstress, here he 

agrees with R. M. Dauer. However, what is significant and what makes this coursebook to 

stand out from others is once again the emphasis on the relevance of the receptive ability to 

understand accents other than NSs. As a result students need to be exposed to a large 

amount of NNSs accents in order to survive in this globalized world. For that reason, the 

listening exercises called Global Voices can be found in this book. In these exercises the 

learner has the opportunity to hear various NNSs and to get used to their diverse accents. 

 Now we will look closely on the Global Voices section and describe the 

instructions given in the student’s and teacher’s books. Before we start it is important to 

mention that students can hear NNSs accents even in other listening exercises. For example 

the listenings 1.07 is interview with Romanian speaker. Neither the instruction in the 

student’s book nor in the teacher’s book, though, comments on his accent. There are other 

four recordings with NNSs voices, some of them are acknowledged in the book and some 

are not. The main aim of Global Voices is the exposure of students to authentic NNSs 

along with NSs. What needs to be highlighted is that the teachers are advised to assure 

their students that it is completely alright if they do not understand every word. Moreover 

students should be informed that this is happening because the recordings are not scripted, 

thus they demonstrate the reality outside the classroom. These listening activities are 

followed by speaking exercises, where teachers encourage the students to give a feedback 
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on the Global Voices lessons. Furthermore it is suggested that the teachers ask students 

whether they find these activities useful and more importantly whether they use English as 

a lingua franca. Finally students may share their tips on how to understand or to be 

understood in international communication. Most importantly teachers are advised not to 

overcorrect and be tolerant towards certain mispronunciations which better reflects the 

outside world rich in native and non-native accents. Throughout these exercises students 

are given normal instructions without any information about the accents. The topic is more 

important than the accents themselves. The NNSs recordings are addressed as NSs. 

 Global voices contain recordings of four to six NNS and NS participants talking 

about a given topic related to a particular unit. These recordings were not scripted and their 

lengths vary significantly. The shortest recording lasts nineteen seconds and the longest 

one fifty-six seconds. Altogether there were twenty-three non-scripted recordings of people 

talking for example about their friends, good news they heard or about the beginning of 

their favourite film. Those twenty-three speakers come from fifteen different countries. 

The largest group are the speakers from Switzerland, there were four of them. Secondly 

there are speakers from the Czech Republic, Saudi Arabia, Italy, the USA and England. In 

the exercises, each of these nationalities can be heard twice. The smallest group are the 

people from Russia, Argentina, Bulgaria, Ireland, Brazil, Germany, Scotland, Spain and 

France, which appear only once. 

  The Global English section on the other hand presents columns written by David 

Crystal. The purpose of these columns is to inform students about interesting topics or 

useful aspects of English or Global English. Similarly as with the Global Voices, teachers 

are advised to ask for student’s opinions on relevant topic. These articles for example aim 

to raise students’ awareness of the reality that English differs not only in pronunciation but 

also in lexis. It points out that each speaker accommodates English towards his/her needs, 

although the new vocabulary they create may not be understandable to speakers from 

different cultural backgrounds. The lexis is influenced by the environment, therefore 

students need to be prepared for surprises that the new (different) vocabulary might bring. 

It is emphasized that even the most familiar word can take on a new meaning and thus 

cause misunderstanding. It is important for the learners to realize that they possess cultural 

habits and expectations that other people do not share, which can again lead to non-
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understanding. So everyone who wants to travel and use English in the international 

context should be aware of global English issues. 

 This book not only provides the students with plenty of different accents, which 

helps students to tune in and indirectly develop their accommodation skills for 

international communication, but also it widens his/her knowledge about English in 

today’s world. The essays highlight all the possible aspects of international communication 

that need to be bear in mind. 

3.3.2 English Unlimited 

 The book emphasizes the importance of the international awareness in today’s 

globalized world and understands it as a key sociolinguistic competence in agreement with 

The Common European Framework of Reference for Languages. Learners are once again 

exposed to a great variety of NNSs and NSs accents and the book itself claims that it 

includes features that help students to become more sufficient communicators in 

international context. The huge advantage of this book is that it does contain a large 

amount of non-scripted audio and video materials. The emphasis on the use of unprepared 

spontaneous recordings, that include hesitation and vague language, is supported by the 

argument that it provides students with the possibility to experience the communication 

and understanding of what awaits in the real world. Additionally it is assumed that 

authentic conversations are in general more likely to engage and motivate the learner, 

moreover they serve to promote their confidence. Even though the other listening exercises 

have been prewritten, they are based on real conversations. The speakers are NS and NNS 

non-actors.  

 However, on the first look it might seem that the authentic NNSs and NSs 

recordings occur in this book almost without any particular system. There are plenty of 

exercises with NNSs talking on various topics (related to the main topic of relevant unit) 

that appear in the book relatively randomly. Nevertheless there is one section which is 

somehow dedicated to the internationalism. It is called Across cultures. These pages are 

present in every odd-numbered unit and are to raise students’ awareness about other 

cultures and their customs and different values and believes. Thus it facilitates the ability 

to reflect on aspects of students’ cultures and others’ objectively. Furthermore the main 

aim of Across cultures is to increase learners’ awareness about diverse assumptions that 

the people from different backgrounds might have and to familiarize students with both 
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NSs and NNSs accents. This knowledge is supposed to contribute to students’ 

communication skills in the international context. What needs to be underlined is that all 

these recordings were assured to be of appropriate level. In the book is also stressed that all 

of them are error-free.  

 Across cultures consist of seven exercises and at least one NNS participates in six 

of them. In the remaining one, which can be found in the Unit 5, there are two speakers, 

according to their names (Mark and Victor) and absence of description of nationality, it is 

highly probable that they are NSs. Altogether there are thirteen recordings of speakers 

talking about topics which are connected to the particular unit, such as different roles in 

life. In these exercises eight nationalities can be heard. Majority of the countries, namely 

Argentina, Netherlands, the USA, Greece and Vietnam, appears only once, whereas three 

of them, Britain, Turkey and Italy, occur twice with exclusion of the two unspecified 

speakers form Unit 5. 

 Nevertheless the book contains many other listening exercises, which are not part 

of the Across cultures section, however they offer variety of NNSs along with NSs accents. 

There are two main exercises each with four speakers involved. The fist one is at the very 

beginning of the book and it is composed of four individual monologues. These speakers 

come from Japan, Argentina, Saudi Arabia and Spain and talk about their favourite TV and 

radio programmes. The same four speakers are heard again in other lesson activity 

expressing their opinions on particular books and TV, which are pictured in the exercise. 

The second listening is located in the Unit 2 and in the contrast with the previous one, it 

does not consist of four monologues, but of two dialogs. The first discussion is held 

between speaker form Argentina and Canada, whereas the other conversation involves 

speakers from Ireland and Turkey. The topic of these discussions is good communication, 

speakers express their opinions and experiences with social networks, emails etc. In the 

Unit 7 there is another single monologue of a speaker, where the nationality (Ghanaian) is 

given. Throughout the book there are several other recordings of people, whose names 

might probably indicate their NNS accents, however the information is not provided, 

therefore it is only an assumption. 

 Throughout the pronunciation exercises teachers are warned that the main purpose 

of these activities is not to achieve native-like accent but intelligibility. This again 
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demonstrates a shift towards different understanding of English along with its changing 

role in the world. 

 Altogether there are fourteen different accents in this book. Some speakers talk 

individually others in pairs. The latter is a huge advantage on Global, where all the 

recordings are monologues. This gives students another perspective and prepares them 

even more for international communication, because in the real world there is usually more 

than one speaker at a time. This book helps students to be tolerant towards other accents 

and additionally it helps them to get better oriented in today’s complex and fast 

international communication. 
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4  Conclusion 

 This thesis described the development of the English language and its new role in 

today’s world. This is followed by illustration of how English has become a lingua franca. 

The basic information about the ELF phenomenon was introduced with the focus on the 

current ELF research and the description of LFC which seems to be crucial for 

international intelligibility. However many linguist have objections towards LFC, thus 

their conflicting views were summarized in a separate chapter. Thereafter the thesis 

focused on ELF reflection in English language teaching. The most essential aspects of ELF 

in teaching, the students’ exposure to various accents and the development of 

accommodation skills are pointed out. Then the advantages and disadvantages along with 

shortages of ELF in teaching are presented. The last chapter of the theoretical part 

summarizes the research about attitudes about ELF in the Czech Republic. This research 

clearly shows that the awareness about this phenomenon is alarmingly low. This thesis 

may help teachers to get better oriented in this problematic. 

 The practical part concentrated on identifying the ELF aspects in available general 

English textbooks published after 2005. However, what I discovered was that seven out of 

fifteen textbooks do not follow the ELF approach at all. With approximately one listening 

exercise with variety of accents was found in six books. Fortunately, the remaining two did 

reflect the change of English role in today’s world. They included several listening 

activities with NSs along with NNSs. One of them actually incorporated readings with 

topics with problematic of global communication. This practical part clearly shows the 

lack of textbooks that would adopt the ELF approach into their programme on the market. 

Therefore as an additional teaching material I would recommend R. Walkers Teaching the 

Pronunciation of English as a Lingua Franca, this book not only provides information 

about ELF in general but more importantly the second part of this publication is dedicated 

to methodology and didactic practises in order to incorporate ELF into ELT with plenty of 

NNSs recordings included. 

 For future studies, it might be interesting to conduct a research focused on Czech 

students and their opinions and attitudes towards ELF being reflected in their English 

lessons. 
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