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Abstract 

This master thesis deals with interconnection of language teaching and drama. It presents a 
set of supplementary drama activities to the textbook Maturita Solutions-Intermediate. The 
concern is the use of drama activities in second language teaching at secondary school; for 
this purpose the set of drama activities and role-plays was carried out in several classes at 
two secondary schools in Prague. The theoretical part presents the methods, which 
emphasize the importance of communicative abilities, and provides a background to the 
idea that drama is one of the ways of teaching a second language. The practical part 
introduces the created activities and their pilotage at schools and the work is concluded with 
a feedback from the students and the teachers who participated. The author of the thesis 
encloses all the supplementary activities, which can be found in the appendix.  
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Shrnutí 

Tato diplomová práce se zabývá propojením učení jazyků a dramatické výchovy. Předkládá 
soubor aktivit, který doplňuje učebnici Maturita-Solutions Intermediate. Hlavním cílem práce  
je použití aktivit dramatické výchovy v učení cizího jazyka na střední škole. Za tímto účelem 
byly vytvořeny aktivity a rolové hry, které byly následně vyzkoušeny ve třídách na dvou 
středních školách v Praze. Teoretická část představuje metody, které zdůrazňují význam 
komunikačních dovedností a dokládá, že k učení cizího jazyka je možné využít také metody 
dramatické výchovy. Praktická část popisuje vytvořené aktivity a jejich pilotáž ve školách. V 
závěru práce autor předkládá zpětnou vazbu od studentů a učitelů, kteří se pilotáže 
zúčastnili. Všechny doplňkové aktivity je možné najít v příloze.  

 

Klíčová slova: komunikace, dramatická výchova, techniky, učebnice, rolová hra 

 

 

 

 

 

 

 



4 
 

TABLE OF CONTENTS: 

1. INTRODUCTION...............................................................................................................6 

2. THEORETICAL PART.........................................................................................................8 

 2.1. Communication in the classroom and in real life.....................................8 
- 2.1.1. the nature of  communication......................................................................9  
- 2.1.2. The difference between real-authentic conversation and the inauthentic 

one in the classroom? ...........................................................................................10 
- 2.1.3. Drama as a possible solution.......................................................................11 

 2.2. The theoretical background – communicative methods........................12 

- 2.2.1. The Natural Approach..................................................................................12 
- 2.2.2. Communicative language teaching..............................................................13  
- 2.2.3. General principles of communicative methodology....................................16 
- 2.2.4. The role of the teacher and the role of the student....................................18 
- 2.2.5. Drama in education .....................................................................................19 
- 2.2.6.  The history of drama in education..............................................................19 

 

 2.3. Drama techniques in ELT.............................................................................20 

- 2.3.1. Is there a place for drama in the classroom?..............................................20 
- 2.3.2 Advantages of using drama – what can drama achieve ..............................22 

- 2.3.3. Psycholinguistic view of the factors: motivation, empathy, self-esteem,       
spontaneity.............................................................................................23 

- 2.3.4. The right conditions for drama in the classroom........................................25 
- 2.3.5. Planning and timing.....................................................................................25 
- 2.3.6. The role of the teacher and the role of the student...................................26 
- 2.3.7. Using the mother tongue, what to do about mistakes, how to evaluate a.... 

lesson incorporating drama techniques......................................................27 
- 2.3.8. Material for cueing and using the coursebook ...........................................28 

 2.4. Individual drama techniques ............................................................29 
- 2.4.1. Drama games...........................................................................................29 
- 2.4.2.Role-play...................................................................................................30 
- 2.4.3. Improvisation...........................................................................................31  

3. PRACTICAL PART...........................................................................................................32 

 3.1. Methodology.....................................................................................32 

 3.2. Analysis of Maturita Solutions – Intermediate..................................32 
- 3.2.1. Teaching the four skills communicative activities.....................................33 
- 3.2.2. The topics connected to the real life........................................................33 
- 3.2.3. Drama activities and stage directions in the book....................................34 

 3.3. Supplementary drama activities to Maturita Solutions- 
Intermediate...............................................................................35 

- 3.3.1. List of exercises used in order of the units in the textbook.................36 
 -      3.3.1.1. Introductory warming – up exercises..............................................36 

-       3.3.1.2. Word plays – for vocabulary and grammar....................................37 



5 
 

 -      3.3.1.3. Role plays........................................................................................37 

 3.4. Pilotage..............................................................................................38  

- 3.4.1. Description of the lessons and individual activities in classes at Gymnázium 
Přípotoční and Karla Sladkovského................................................................40 

 
o 3.4.1.1. Unit 1 part one........................................................................40 

 
o 3.4.1.2. Unit 1 part two........................................................................47 

 
o 3.4.1.3.Unit 3 part one.........................................................................49 

 
o 3.4.1.4.Unit 3 part two.........................................................................53 

 
o 3.4.1.5.Unit 5 part one.........................................................................56 

 
o 3.4.1.6.Unit 5 part two.........................................................................61 

 
o 3.4.1.7.Unit 6 part one.........................................................................65 

 
o 3.4.1.8.Unit 7 part two.........................................................................68 

 
- 3.4.2. Questionnaire – students............................................................................71 
- 3.4.3. Questionnaire – teachers............................................................................75 
- 3.4.4. Self- evaluation............................................................................................77 

 
4. CONCLUSION................................................................................................................78 

 
BIBLIOGRAPHY.................................................................................................................80 

 
APPENDIX................................................................................................................82



 
 

6 
 

1. INTRODUCTION 

Communicative competence is a crucial target of all the learners of English as a second 

language. It is necessary for students at secondary schools to learn English and for the 

teachers to prepare such learning material and environment to motivate them, inspire them 

and to enable them to learn it as efficiently as possible. One of the possible ways of an 

efficient teaching technique is drama. My personal experience as a student has convinced 

me that it is possible to learn a second language through drama and I became enthusiastic 

about this method also as teacher. I would like to share my experience and explore the 

possibilities of drama techniques in second language teaching. These methods are obviously 

already commonly known and there is a wide range of possibilities of how to improve 

students´ English language use through drama. For the purpose of this thesis I wanted to find 

out to what extent drama activities are used at secondary schools in the Czech Republic. 

Therefore I chose a current textbook, Maturia Solutions – Intermediate, aimed at secondary 

schools students, which prepares them for the new final Maturita leaving exam. I created 

some supplementary activities and role-plays and piloted several lessons based on drama 

techniques at two secondary schools. 

The main concern of this thesis is to present and describe the use of drama 

techniques in language teaching, to see all the advantages and difficulties which English 

teachers at a secondary school can encounter. It attempts to show that it is possible to use 

the presented drama techniques in everyday lessons and that it is possible to use a common 

course book and its exercises as the source of inspiration. It aims to demonstrate that these 

drama techniques and role-plays do not require prior drama experience or ability on the part 

of the teachers or students and that it helps to improve all the teaching skills as well as boost 

the confidence and motivation for further learning. The aim is to create a useful set of drama 

activities which could possibly serve as a source and inspiration for teachers who work with 

the textbook Maturita Solutions. 

In order to introduce the structure which I have followed while working on this paper I 

would like to briefly present individual parts. 

After this introduction I will provide theoretical background information about my topic to 

lay the basis for the subsequent practical part. This part contains a short presentation of 
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problems concerning language acquisition and teaching and the necessity to stress the 

importance of the communicative approach and its further development. It presents drama 

in education and its historical context and then provides a description of methods and 

approaches which have laid out the basis for the importance of the communicative 

competence, namely the natural approach and communicative language teaching. To 

provide more profound examination of some of the ideas given by the communicative 

teaching, I will continue by presenting the use of drama in the classroom, pointing out its 

advantages and contribution to students’ successful learning, focusing on an analysis of and 

role play and improvisation as the most common drama techniques. 

In the practical part I will present and comment on the realisation of the research and its 

outcome. I will analyse the textbook, Maturita Solutions Intermediate, present the 

supplementary activities, and finally I will evaluate the whole experience by introducing the 

outcome of the questionnaires distributed to my students. 

“We learn to walk unconsciously, but a child will make the first step only if she sees open 

arms of his or her mother or father to receive her. There is a motivating interest to take the 

first steps and it is the same throughout the rest o our lives, interest is crucial in helping us to 

move forward.” A. Hogennová 
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2. THE THEORETICAL PART:  

The theoretical part seeks to present the aim of this thesis and to provide the theoretical 

background to the subsequent research. It contrasts the communication in the classroom 

and in the real world and also presents the methods, which explore communication and 

communicative competences in a foreign language. It introduces drama in education as a 

discipline which contributes to the communicative competence of learners of a second 

language. Finally it introduces several drama techniques which were subsequently used in 

the pilotage described in the practical part. 

2.1. Communication in the classroom and in real life 

The main concern of learners of foreign language is to be able to communicate and 

understand as much as possible the native speakers. The question is how to achieve it. There 

has been a great development of teaching methods throughout the last century. From the 

traditional grammar based methods, where the emphasis was put on the translation, 

memorisation and drilling of grammar structures, to those which put emphasis on the 

natural acquiring and communicative competences. Students who are learning a foreign 

language struggle against all kinds of barriers. Generally speaking these obstacles which 

influence the motivation to learn are: the lack of self-confidence that he or she is able to 

learn a foreign language, the impression that he or she is incapable to memorise all the 

grammar and the enormous amount of vocabulary, the fear of making mistakes, the lack of 

opportunities of meeting any native speakers, of getting to know the authentic language 

environment and of using the language at all. Several methods intended to explain the 

sources of some of these problems and looked for ways how to overcome them.  

Students in the Czech Republic are students who usually do not have any opportunity to use 

English immediately outside the classroom. The only time they can hear and practise the 

language is in the class; even though there are many foreigners in the country and we travel 

much more.  

Although learning is an individual achievement, it usually happens in the classroom where 

there are many students and a teacher. Typically the teacher was the authority who teaches 

and demonstrates and the students listen in more or less static positions. However, this kind 
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of class organisation is not used in language classes anymore, class may serve as a perfect 

place to learn a language, because students can interact with each other, but only under the 

condition that their role as well as the role of the teacher changes significantly. Although 

quite much of the burden still lies on the teacher; to motivate the students, to prepare such 

learning environment where they will not be afraid to speak; to provide them with sufficient 

learning material and opportunities to use what they have learnt; it is important as well that 

the students take a good deal of the initiative. Teachers usually stick to some plan, which is 

traditionally a textbook. There has been a great development in the coursebooks as well, 

they provide much more texts and audio recordings from authentic environment, 

meaningful and enjoyable activities, which put students into situations of communication 

simulating the reality to an extend that the students find natural way of communicating, 

because the language is learnt to communicate. It is up to the teacher to combine the 

material with his or her ideas and methods to make the students co-operate and interact. 

“Where there is no interaction, but only action and reaction, there can be no communication. 

Where there is conflict in the interaction, communication breaks down. Only where there is 

co-operation between both sides involved in the communication effectively take place, and 

learning occur.”(Malamah-Thomas, p.11) This applies for the communication in the 

classroom between the teacher and the students as well as for the communication in 

general. 

2.1.1. The nature of communication 

Communication can be defined as follows. Communication is 1. Activity or process of 

expressing ideas and feelings or of giving people information. 2. Communications are 

methods of sending information, especially telephones, radio, computers etc. or roads and 

railways. 3. Formal / a letter a message or telephone call. Communicative is willing to talk 

and give information to other people  

Communicate is to exchange thoughts or make known (information or feelings) by speech, 

writing, or other means. 2. to transmit. 3. to have a sympathetic mutual understanding.1 We 

communicate in many ways. We communicate within ourselves and with the outside world. 

Communication is an interaction between at least two people; we interact with others in 

immediate situations or communicate at distance, via other devices. This work is concerned 
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with the oral, immediate interactions where there are at least two people involved, the 

speaker and the listener.  

In the immediate interactions we use verbal as well as non-verbal means of communication 

and we adapt these means to our interlocutor and also to our goals. Each communication 

has some purpose, and we use different devises to achieve the purpose, in other words we 

manipulate the other. All of us learn this in our first language; we know perfectly well how to 

behave and what words to use in what situation, and we must learn the same in the second 

language. Therefore successful learning process should be as close to the real situations as 

possible. Learners of a foreign language should not only memorise separate sentences, this 

kind of exercises (Littlewood, p.85 ) are called pre-communication activities, but also link 

them together in order to be engaged in meaningful conversations which simulate the real 

ones in the outside world.  

2.1.2. The difference between real-authentic conversation and the inauthentic one in the 

classroom 

Real conversation in the real world is obviously quite different of that in the textbooks. If we 

read or listen to a dialogue of two English speaking people in a textbook, we do not always 

get all the features of genuine communication (Wessels, p.11) that usually occur when two 

people are speaking in the real life. People in the real life are influenced by their emotions; 

they get irritated and lose their temper and swear, hesitate and talk nonsense or forget what 

they wanted to say and do not always understand what the other is saying. Their feelings are 

projected into the speech and body language. The students know that all this takes part in 

the informal conversations, they know it from their native language already, but for many 

reasons do not allow themselves to do or think so in the foreign language lessons. Usually 

when they are trying to communicate in English and they get irritated or hesitate they 

suddenly quit speaking the second language and look for help in their mother tongue. 

Nevertheless “one of the purposes of foreign language teaching is to extend their feel for 

such matters in English.” (Holden, p.3). Classroom must become a world where all this is 

possible and the speakers can experience and express the emotions and impulses that a 

lively interaction between two people offers. It is believed that some dynamic oral practice 

should be included in English lessons right from the beginning.  
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According to William Littlewood and the communicative approach, educators consider the 

language in sequences of tasks or activities, which respect the individual elements of 

language and the language use. These elements are words and phrases, which when logically 

linked together, form texts or discourses, which then can be transmitted in many different 

ways. It is up to the teacher to provide the class with purposeful learning activities and 

situations that engage students in conversations, from which communication develops.  All 

the activities, which take in account the structural part of the language, are called pre-

communication activities. These include the practice of isolated language elements by 

mechanical drilling or question-answer practice and activities, which are called “quasi-

communicative” where students create links between the isolated elements. (Littlewood 

p.85) The communicative activities, on other hand, have to “activate and integrate his pre-

communicative knowledge and skills, in order to use them for communication of meaning “ 

(Littlewood,p.86). These activities subsequently separate into subgroups: the ´functional 

communication activities ‘ where the students try to complete a task with all they know and 

the criterion is just successful fulfilment of the task and ´the social interaction activities´, 

where the attention is paid to the socially appropriate speech, with respect to the situation 

and relationship of the interlocutors. However, it remains one of the most problematic tasks 

for teachers to get the learners to express themselves accurately and fluently. Many 

teachers do not successfully achieve the practice of the communicative activities, like 

dialogues, offered by some coursebooks. It will be explained further on how to make these 

artificial dialogues more authentic. 

2.1.3. Drama as a possible solution 

One of the ways how to make these communicative activities to happen and thus “rehearse” 

communicative situations before entering the real world is to apply drama games and other 

drama activities in the language classroom.  

This claim is grounded by the nature of drama itself, drama is “a way of transferring a certain 

story or event, where there is some kind of a conflict, tension, or a problem, which forces the 

participants to act, to behave in a certain way or to say something, to speak up.” (Valenta, 

p.41 as translated by P. Brandalíková) Teachers have used drama in the class for the teaching 
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purposes, because they wanted to explore and use students´ natural needs, talents and 

experience of observation, imitation, and the urge to play, to be imaginative and creative.  

All the simulations in class involve to some extent drama and acting. “All the activities 

through which the language is made more real can be grouped under the heading of drama.” 

(Holden, p.1) We have seen that the value of drama techniques for language learning has 

risen and drama is now accepted as proper learning technique. Although, as it will be 

demonstrated further on, this teaching technique clearly answers all the learner´s needs to 

learn the language in a communicative way, it is still not fully incorporated in common 

English teaching in the classroom at secondary schools, partly due to time restrictions and 

strict syllabuses at schools and teacher´s lack of experience with such techniques. 

2.2. The theoretical background – the communicative methods 

The author of the thesis will take a closer look at the methods, which emphases the 

communicative competence as the goal of language learning. These methods have led the 

teachers to change the syllabuses as well as their approach to teaching and forced them to 

think more about the students needs. These concepts are the natural approach and 

communicative approach. Subsequently it will examine contribution of drama into the area 

of teaching and will briefly introduce the history of drama in education. 

2.2.1 The Natural Approach 

The natural approach was developed by Tracy D. Terell and Stephen D. Krashen. It is based 

on observation and interpretation of how a person acquires his or her first language. It is not 

based on grammar and learning but on communication and acquiring. Krashen distinguishes 

two completely different ways of improving our language. It is learning and acquiring. 

“Acquiring a language is “picking it up”, i.e., developing ability in a language by using it in 

natural, communicative situations.”(Krashen, p.18) Acquiring is a subconscious process 

without the learner noticing that he or she is actually acquiring something because it goes 

under his or her level of awareness. Learning is different; it is conscious process by which the 

rules of grammar and accuracy are learned. “Learning is “knowing the rules”, having a 

conscious knowledge about grammar.”(Krashen p.18) What the student wants is the 

accuracy, correct grammar, and fluency, the fluent and meaningful ability to communicate. It 
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has been proved that the acquisition is much more important. When the student says 

something in a foreign language, it comes from what he or she has acquired not from what 

he or she has learnt. As we speak, we do not think about all the grammatical rules, our 

thoughts and speaking must be automatic, acquired subconsciously, and prepared for quick 

use. Krashen, who founds his theories on the research of human brain and children´s first 

language acquisition, states that there is a devise in a brain which helps us all to acquire 

language; this ability to acquire a language is the same as the acquisition of eating or 

walking; all the people share the ability to acquire it and they never lose it. This process is 

subconscious, it is automatic and inevitable.  

According to the natural approach, there are three principles in language acquisition. 

Comprehension precedes production. The learner must understand the message before he 

or she is able to produce anything; students do not say anything until they are ready to do 

so. The production happens in stages. First we respond by non-verbal communication then 

by a single word as yes, no, me, you, and so on. We slowly build up the vocabulary and 

produce short phrases until we are finally able to react in longer, complex sentences. The 

third principle is that the syllabus which is followed is not organised by the grammar but 

according to a topic which encourages the students to debate, to express, inspire them to 

study more. Krashen speaks about a comprehensive input. If the teacher offers a sufficient 

and interesting comprehensive input, the grammatically accurate and fluent speaking 

competence emerges on its own. It is also believed that the factors for the best language 

acquisition are motivation, self-esteem and absolutely no anxiety. If the learner thinks that 

the language class is where all his or her weaknesses will be revealed it creates a block in 

him or her, which is difficult to eliminate. Everyone should feel that he or she would succeed 

in language learning. The best way to do so is when the learner is completely absorbed in his 

or her work and forgets that he or she is using a foreign language. 

2.2.2. Communicative language teaching  

Communicative language teaching is philosophy based on the communicative language use 

and the belief that the communicative ability is the central goal of foreign language learning. 

the primary importance is put on meaning the ability to contextualise the structures of 
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language. This approach teaches the learners how to get rid of their inhibitions and actively 

take part in the process of communicating.  

The early communicative movement came as the reaction to the traditional grammar 

focused methods (up to the late 60s), which used mostly deductive activities; students were 

presented some aspect of grammar and then they practised it. This concept is opposed to 

more communicative inductive one where students are given some examples and they must 

find out the rules themselves. The grammar based approach is usually practised by oral 

drilling, question-answer practice, dialogue memorisation, controlled practice, the four skills 

are usually introduced in the sequence of speaking, listening, reading, writing and the 

attention is paid to grammar and pronunciation accuracy. The approaches based on these 

assumptions are the audio-lingual method and structural-situational method. However these 

methods were criticised when it became obvious that to master the target language only 

grammar and structure are not sufficient and that the communicative competence is 

needed, that we need to use the language appropriately to different communication 

purposes. This assumption remains still the centre of English teachers´ concern. 

“A communicative approach opens up a wider perspective on language. In particular, it 

makes us consider language not only in terms of its structures (grammar and vocabulary), 

but also in terms of the communicative functions that it performs. In other words, we begin 

to look not only as language forms, but also at what people do with these forms when they 

want to communicate with each other. ...this enables us to give a fuller account of what 

students have to learn in order to use language as a means of communication. It also 

suggests an alternative basis for selecting and organising the language items that we need to 

teach.”(Littlewood, p.10) 

The main problem with which also this work is concerned is the communicatively 

incompetent student and the lack of opportunities the syllabuses at schools offer to practice 

the communicative competence. The notion of communicative competence was developed 

within the discipline of sociolinguistics and appealed to many who argued that 

communicative competence should be the goal of language teaching. 

Students who are only structurally competent – that means students, who can perfectly 

produce grammatically correct sentences – but are unable to perform a simple 
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communicative task would fail to understand a normal conversation with the native speaker. 

These students need to learn the ability to be appropriate, to know the right thing to say at 

the right time, according to their roles and intentions, to be prepared for all kinds of 

situations that can occur in a conversation. These were the reasons why the supporters of 

the communicative approach fought for new syllabuses for schools, which should reflect this 

need. They should list not only the items of structures but also the items of meanings and 

uses. 

The supporters of this approach distinguished two categories of meaning and use. The first 

one is semantico-grammatical and the items to learn are called concepts or notions. 

Examples of these items of meaning are: frequency, duration, location and quantity. It is 

called semantico -grammatical because the concepts are directly related to grammatical 

categories and represent the equipment with which every speaker is loaded. Second 

category is the communicative function with items called functions or speaker´s intentions of 

what he or she is saying. The intentions could be to invite, to greet, to express some feeling; 

and these are connected to learner´s abilities and feel for a language and therefore are 

acquired rather subconsciously. In other words the concepts are the “what” and the 

functions are the “how” and as it is absolutely clear that a sentence expresses both notions 

and functions, and that is crucial for teachers when they are deciding what and how to teach 

in the class. 

What the communicative approach focuses on is the language use in everyday situations, or 

the functional aspects of language, and less on the formal structures. 

 

The key term of the functional aspect of language is the situation of communication. Keith 

Johnson underlines the fact that it is a complex set of circumstances and extra linguistic 

conditions and that it includes many factors. It is the setting, the role and the topic. 

(Johnston, Morrow, p. 6)  

The setting is the place, where the speakers are, for example, in an office, at the airport, at 

the hotel; the role sets the relationship between the speakers, it can be for example: 

traveller, salesperson, student; and what the speakers are talking about is the topic of their 

conversation - leisure, finance, or history, etc.  
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The feel for the situation is something we all learn throughout our lives; we learn to adapt 

our behaviour and language according to situation, it becomes more or less automatic, and 

still as it is determined by many other factors connected to our education, it is not as 

obvious for all people even in their first language, it is even more difficult in the second one.  

Significant for language teacher is the fact that the situation inspires the communication, in 

other words speaking is the result of the mentioned factors. It is true that if the teacher 

wants the students to start speaking the topic must be interesting enough to encourage the 

interlocutors to speak, but to make it clearer and easier for them it is good to set the setting 

and the roles. When the situation is clear and familiar, the students orient themselves 

better, they feel safer and they find what to say more naturally and quickly. Especially in 

English where we learn different varieties: American, British, Australian; as well as various 

levels of language styles, spoken, written. 

“Apart from being grammatical, the utterance must also be appropriate on very many levels 

at the same time; it must conform to the speaker´s aim, to the role relationships between the 

interactants, to the setting, topic, linguistic context, etc. The speaker must also produce his 

utterance within severe constraints; he does not know in advance what will be said to him 

yet, if the conversation is not to flag, he must respond extremely quickly. Once we begin to 

view communication in these terms (rather than simply as the production of structurally 

correct utterances), then we are posing ourselves exciting methodological problems which it 

will take new techniques to solve.”(Johnston, Morrow, p.11) 

2.2.3. General principles of communicative methodology 

The content of teaching has been determined; the course writers are more preoccupied by 

the ways of teaching. The methodology of how to make use of the facts effectively is still 

being explored. Before the general principles are presented, the term method will be 

specified.  

A method is according to Keith Morrow “some overall means of achieving the general 

objectives of a course, a method will be realised as the carrying out of procedures or 

activities, chosen by the teacher and realised as a set of procedures, which themselves 

involve the use of specific techniques.”(Johnston, Morrow, p.59) 
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If teacher adopts some method of teaching and his or her aim is to teach how to 

communicate, not what to communicate, he or she will need to respect some of the 

principles which Morrow writes about in his paper, concerning methods. 

Principle one: Know what you are doing  

First of all Morrow talks about the necessity of knowing what we are doing, or being 

conscious of steps we take and understanding them. He means the students as well as 

teachers. Students should always be aware of the reason why they are learning this or that. 

An active student should be always asking such questions.  

Principle two: the whole is more than the sum of the parts 

Communication is very dynamic phenomena and the particularly difficult obstacle is the 

time. There is a big difference between the time that students have in the class and the real 

time. The real time of communication is much quicker and the speaking process much more 

instantaneous. The time seems so quick because of the amount of language sequences 

speakers must select in his mind from all his knowledge. In real communication we deal with 

big stretches of language, longer than a sentence, we do not analyse word by word in a 

sentence we would like to say. This is why in the teaching process to work with the whole 

texts is better rather than with parts. Teachers combine two approaches, syntactic, when we 

analyse short sequences and try to combine them in larger texts, and analytic, when we 

introduce whole texts and the students focus then on the way they are constructed.  

Principle three: the processes are as important as the forms 

The communication is a kind of bridge between two interlocutors. Teaching itself is an 

example of communication. The teacher passes some new information to students. He or 

she is filling up their information gap and this is one of the motives of an interesting 

communication. One speaker tells the other something he or she does not know yet. It is 

obviously necessary to underline that we do not pass only factual information, but all kinds 

of information, also the one about our social relationships or about our emotional state. This 

concept of filling up the information gap has become essential for the communicative 

approach. Other types of communicative activities are for example jigsaw activities, opinion 

sharing, information-gathering activities, task-completion, or role- plays. 
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 In real life there is always some purpose of communication, we speak to another person 

with some intention in mind: to invite, to criticise, to complain, to praise. There are plenty of 

strategies and tactics how to communicate these intentions, which are absolutely 

fundamental for the communicative teaching and also for this thesis, because this is exactly 

what the students can learn through the drama activities.  

Principle four: to learn it, to do it 

Lat principle is connected to the Krashen´s zero anxiety hypotheses. When you want to 

learn, just do it, be active, spontaneous and creative. Nobody will ever attain the level of 

perfect fluency and accuracy, we commit mistakes even in our own language, and to want 

from the learners to be accurate in the second language would be pointless. This principle 

had obviously great impact on the change of class organisation and teacher´ role. 

2.2.4. The role of the teacher and the role of the student 

“The classroom is a community where learners learn through collaboration and sharing” 

(Richards) 

The pedagogical role of the teacher has changed significantly. Teacher does not play the 

most dominant part in the learning process any more. Language learning depends on the 

learner and on his or her own natural processes, each has some kind of inner syllabus 

(Littlewood p.92) If the learner has enough stimuli and experience, as provides for example a 

native speaking country, the acquisition can occur without teacher at all. However, the class 

at schools is not such a natural environment, so the teacher is necessary. Teacher 

coordinates the activities in a coherent progression; he manages the class and activities and 

intervenes to advice or help or sometimes even participate in the activities as co-

communicator. His or her role now is rather a facilitator of learning than the tutor who 

directs and knows everything. (Littlewood, p.92) Teacher is also partly responsible for the 

atmosphere and relationships in the classroom. Students at schools are often under a great 

pressure as they are constantly examined and being prepared for the final leaving exam, 

which will be crucial for their future. Students tend to have inhibitions and fear to express 

and it also depends on the teacher to help them to overcome it, to develop a positive 

attitude towards the learning environment and their classmates. 
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“The development of communicative skills can only take place if learners have motivation 

and opportunity to express their own identity and to relate with the people around them. It 

therefore requires a learning atmosphere, which gives them a sense of security and value as 

individuals. In turn, this atmosphere depends to a large extent on the existence of 

interpersonal relationships which do not create inhibitions, but are supportive and 

accepting.”( Littlewood, p.93-94) 

2.2.5. Drama in education  

Drama in education or process drama is a pedagogical discipline, which uses some means 

and techniques of drama. 

 “It is a system of guided, active, artistic, social and anthropologic education of children or 

adults which uses basic principles and procedures of drama and theatre with regard to the 

creative and pedagogical requirements on one hand and on the other hand bio-psycho-social 

conditions of the participants.”(Valenta p.40 as translated by P. Brandalíková) 

The roots of drama in education lay deeply in the nature of life itself. This educative process 

makes use of our natural curiosity for dramatic situations and of our spontaneous ability to 

play in the sense of ´let´s pretend´, and through the means of drama it gives to this ability a 

form. Furthermore it explores interpersonal relationships and their transformations in a play 

or the “let´s pretend” world. Drama gives us the opportunity to learn through our own direct 

experience of reacting and behaving in a new situation. And it is not only by means of the 

intellectual abilities that we react to some problems, but also by the physical and emotional 

state. Drama in education is directly connected to the language use and cooperative or social 

competence, which are the same goals of language teaching. 

2.2.6. The history of drama in education 

The history of using drama for pedagogical purposes as well as in the second language 

teaching is very long. Until today drama has been used in many fields for many purposes, 

because its benefits are undeniable. Valenta gives a brief summary of the history of drama in 

education, where he mentions teachers of medieval times, who used to employ drama while 

teaching Latin. Comedies of Terenti, in English known as Terence, were a standard part of 

Latin curriculum. (M. Valenta, p. )  They were read aloud and illustrated by pantomime or by 
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a performance of a play. Drama was employed even in the Jesuit schools where the oral 

skills and gestures and public oral presentations were practised. One of the most famous 

scholars was also Czech scholar J.A. Comenius who promoted role playing as the didactic 

method. He wrote on how to use drama in education and he was the first scholar to 

distinguish two aims of drama, to entertain and to educate. Finally it was also found that 

drama can be used for therapeutic purposes and has developed into drama therapy and 

theatre therapy, social drama and psychodrama. All this has proved that drama can be 

perceived as a very deep experience, which has an impact on our personality, social 

relationships, and learning, thinking and communicative competences. 

All of these competences are also the concern of teachers of English as a second language 

and therefore they have tried to incorporate drama in this area as well. 

As it has been already mentioned, the development of teaching methods is very long and 

complex. Many educators have searched for improvements of language acquisition and have 

tried to persuade everybody that anyone is capable of learning a second language. The 

necessary shift of the roles in the class happened when the teacher lost the central position 

and the attention was given to students and their needs. Research has been led to 

investigate the nature of first language acquisition and its impact on the second language 

learning and the primarily importance was put to communication ability. Teachers then 

looked for the best learning conditions and the most efficient strategies to help learners to 

achieve, successfully and as easily as possible, their goal. However, no successful learning 

comes without an effort on the part of the learner. 

2.3. Drama techniques in ELT 

After the methods have been described, the work will now move on to analyse more in 

detail communicative teaching techniques, such as drama activities, where the goals of the 

mentioned methods meet and are successfully achieved. 

2.3.1. Is there a place for drama in the classroom? 

First of all let us determine the term drama and see why it works from the psycholinguistic 

perspective and how it can be integrated into the English language class. 
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Drama offers many techniques, which can be used in language teaching. By the term 

technique we understand “a means of application of the method”, (J.Valenta, p.49, as 

translated by P.Brandalíková), in this case drama in education or process drama into the 

language teaching. Drama techniques have been currently accepted as teaching techniques, 

which can develop certain language skills. By these techniques teachers try to approximate 

the authentic life into the class and make their students to behave and communicate as in 

reality. There are many dramatic activities, which can be used in the class, and it is up to the 

teacher to study them and combine them in order to serve the best for their classes.  

It is important to determine the term drama as it is used in different ways and sometimes it 

is even confused with the term theatre.  

Dictionary explains that drama is the art of writing, producing, or acting in a play. From 

Greek – something performed. Susan Holden states that drama stays for all the activities 

where the concept “let´s pretend” is involved. She contrasts it to theatre by saying that 

drama focuses on the doing rather than on the presentation. (Holden, p.8) This means that 

in drama people take an active part in the process whereas the presentation is rather 

secondary.  

The theatre is concerned with the presentation of a piece of art or improvised performance 

in front of an audience and for the audience. The theatre aims to move the audience 

whereas drama causes a change in the participant or actor. Nevertheless both, drama and 

the theatre, can have an impact on learning a foreign language. 

Learners can learn English by working on a whole piece in English which they perform in 

front the audience; there are also some theatre groups which perform in English in order to 

educate, to teach English. Another possibility is to attend the English classes where the 

drama activities are integrated as a teaching technique. Simple drama activities involve all 

the students, do not require any special effort on the part of the students, any special 

talents or skills, they only create joyful and relaxed atmosphere in the learning process. On 

the contrary, preparing and performing a longer piece might be suitable only for some 

volunteers, as not all students perceive it as useful.  It is also much more demanding 

organisation work for the teachers.  
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“Drama is applied to any activity which asks the student to portray a) himself in an imaginary 

situation or b) another person in an imaginary situation. In other words, drama is concerned 

with the world of” let´s pretend”, it asks the learner to project himself imaginatively into 

another situation, outside the classroom, or into the skin and persona of another person.”( 

Holden, p.1) 

Drama can be used in all the areas of language teaching. According to Wessels there are at 

least four general areas where drama can be used. Apart from the communicative 

competences and the drama project which were already mentioned, he stresses that all four 

learning skills: reading, writing, speaking and listening, can be taught through drama 

activities, and also that the work with a coursebook can be rendered much livelier and more 

enjoyable. 

2.3.2 Advantages of using drama – what can drama achieve  

What are the main advantages of using drama in the classroom?  

The learners play the central part of the activities, they actively participate and interact with 

each other and thus learn how to communicate meaningfully and fluently, they are fully 

involved and concentrate much more than during the traditional classes. They build the 

vocabulary and grammar at the same time, and improve the pronunciation and other 

prosodic features in context. Students learn about their own personalities and characters, 

they try to react spontaneously in front of the audience, which involves the ability to relax 

and get rid of the stress of being heard so they can freely express their emotions. In addition 

the interactions within a group develop tolerance and empathy towards the others and 

enhance the facility to interact in various situations, to be flexible, to get to know different 

social roles and thus to build up the interpersonal intelligence. Students interact 

spontaneously and develop their imagination, creativity as well as self confidence and self 

esteem; learning becomes enjoyable activity and therefore students do not have the 

impression that they are at the school environment which relaxes them and they can 

memorise much more. When students are interested in the topic and they are not afraid to 

speak, they have fun and enjoy what they do; they are consequently motivated to continue 

studying and improving. 
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2.3.3. Psycholinguistic view of the factors: motivation, empathy, self-esteem, spontaneity  

Some of these factors will be now analysed from the point of view of psycholinguistics. Let 

us have a look on the outcomes from the psycholinguistic research. 

The fact that the dramatic activities help second language learners improve their 

communicative competence has been explained as well by psycholinguists. They have 

explored the application of drama in education and investigated the psychological basis of 

drama as a means of achieving a personal goal in three areas; drama in education, with the 

emphasis on the language classes, psychodrama in the field of health and professional 

trainings and role play in the speech therapy. Each field has different objectives. In ESL 

classes, drama encourages the language acquisition in child development and his or her 

growth of creative capacity and verbal skills. Psychodrama helps to restore patient´s mental 

health or helps to train them in getting used to new social roles and speech therapy employs 

drama to help patients achieve or regain normal speech behaviour. (Stern, p.208) 

In general “it facilitates communication by bringing certain psychological factors into play 

which elicits the desired behaviour in the individual.”(Stern, p.208) These factors are 

motivation, empathy, and sensitivity to rejection, self-esteem, and spontaneity.  

Psycholinguists have proved that drama activities inspire students to want to learn another 

language; that they seem to lose frustration and lack of interest, which is quite usual in 

second language classes. Students are motivated as well because drama provides them with 

the cultural context; they get the words and expressions typical for the culture and some 

specific settings and the conversations in the target language are therefore meaningful and 

reasonable.  

Free communication also depends on the self-confidence and self-esteem. These two terms 

are different but they affect each other. Confident person is not afraid to speak up; his 

confidence is heard in his voice and body position. Drama activities also work with the voice 

and breathing and body, strong and clear voice gives the learner confidence and this goes 

hand in hand with the self-esteem. “Self-esteem is the evaluation we make of ourselves and 

our abilities in terms of worthiness”, (Stern p. 209) the more students build up their 

confidence and self-esteem the happier they are and the more they acquire.  
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Some students and especially adults are afraid of what others would think of them making 

errors, of them not being perfect. These people are very sensitive to rejection. They need to 

learn through situations which are not threatening. Such situation is for example playing in a 

role, because the students feel as it was only make-believe. It is known from drama therapy 

that the role similarly to a mask, or talking about oneself in third person, creates a certain 

distance between the actor and the character. (M. Valenta, p.46) Consequently in the 

language class, drama techniques, such as role-play, storytelling, playing with an imagined 

object, will protect the learners against critical judgement, they will try more, because 

suddenly it is not them who makes the errors, but the created characters. They are liberated 

by role play as they no longer feel that their own personality is implicated (Ladousse, p.7).  

The ability to play is somehow innate. Children lose all their inhibitions when they are 

engaged in a play and it is only a question of rediscovering this playful eagerness and 

enthusiasm for adults and as we believe that children have natural capacity to learn 

languages, it is possible that this capacity will revive in adult students as well.  

Another significant aspect that is enforced through the drama activities is empathy towards 

the others. “Empathy is a process of comprehending in which a temporary fusion of self-

object boundaries permits an immediate emotional apprehension of the affective experience 

of the other.” (Stern, p. 211)  

According to Susan Stern in order to separate us from the others we have something called 

ego boundaries which make us different and also protect us to some extend and empathy 

helps us cross these boundaries and to understand the other, in consequence make us more 

flexible or even allows us to take on new identities. The impact on the second language 

acquisition is obvious. Owing to this ability, which Stern calls permeability of ego boundaries, 

learners approximate the correct pronunciation of the second language as well as some 

features of behaviour of the natives. While learning the foreign language we try to acquire 

also some features of behaviour of the natives. In the same way actors, according to 

Stanislavski´s method, when they take on the roles and new character, they must give up 

their own lives and through empathy change their identities. Empathy enables them to feel 

the differences and to approach or finally become someone else.  
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“ if drama is one of those natural factors that induce flexibility and lower inhibitions then one 

more explanation as to why drama is an effective technique in L2 learning will have been 

found.” (Stern p. 211) 

2.3.4. The right conditions for drama in the classroom 

In order to succeed in a class using the drama techniques it is advisable to think of the 

following elements. First of all there is the getting to know the group and all its members. 

Teacher should know the class and have good and trustful relationship with them. He or she 

should also be aware of the relationships between the students and if it is a new group, help 

them to get to know each other quickly. They should create an atmosphere of respect and 

trust and the teacher is obviously the example.  

Another significant element is the space where the class works. There should be enough 

space for the whole group to be able to get up and walk freely around the room, change 

places quickly, each person should see the leader clearly and hear without problems so the 

circle or horseshoe arrangement of desks are preferable.  

2.3.5. Planning and timing 

A success of a drama activity is its careful planning and timing. Planning depends on how 

much or how often the teacher decides to use the drama techniques and activities. 

Individual activities could be incorporated into the normal lesson only partially at the 

beginning or at the end or the whole lesson could be conceived as a succession of drama 

activities leading to one more complex role play. In any case the lessons should be planned 

cautiously. It is indispensable that each student knows and understands what to do. The 

usual order of activities goes from the simplest ones to the more complex and the students 

start working individually, then in pairs, and groups.   

Each lesson starts with a warm up activity, such as introductory game where the students 

prepare mentally and physically and the contact in the whole group is established. This 

means that the class should start with some physical exercise or relaxation and voice 

preparation which creates “readiness for learning”. (Wessels p.25) Sometimes the exercises 

involve miming which demands the body movement and changing facial expressions, the 

purpose of these exercises is to let the students be aware of the paralinguistic features of 
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communication and thus enrich it. Then a situation is given so the students can imagine and 

feel it deeply and start connecting it with their own experience. The teacher should give 

them sufficient background or ask the students to invent it themselves. Such background can 

be given by a picture or a written description or some music or a recording. Such setting can 

be a shop assistant and a client in a shop, a family at home, parents at school, or tourists at 

the airport. As the students get familiar with the situation, they start working on the 

individual characters and speak about their feelings, sympathy and empathy towards their 

new characters or roles. This phase is very important because each person must get to know 

the character very well in order to feel it and know what to say. They can talk about the age 

of the person, his or her job, mood at that moment. Only after these introductory steps the 

students might prepare or improvise the interactions and present it in front of the class in 

the end. After each role playing there should follow a discussion of solutions or correction of 

errors in groups or with the whole class. The feedback should not only come from the 

teacher but also from the classmates; they should share the experience and feelings. There 

could be just brief discussions or some longer ones where the students also practise their 

ability to express their opinion on something they have done. The teacher can prepare some 

questions in advance and the students try to respond in their own language, it is important 

because they feel the responsibility and importance of the work they have done as well as 

revise and correct some errors. It is advisable to go through what went well before 

discussing what went wrong and to point out the strong points of the participants and praise 

them and encourage them to continue. 

2.3.6. The role of the teacher and the role of the student 

It has been already mentioned that the teacher´s role has changed. Teacher becomes a part 

of the learning process, willing to participate in the activities as co-communicator. 

In the class where the drama activities are practiced this applies even more. The teacher still 

keeps the managing role and organizes the activities, but he or she must be prepared even 

more to participate actively in the process. The class becomes a lively and changing world 

and he or she might learn from what is happening there as well. The barrier that used to lie 

between the teacher and the student is disappearing. The students are much more 
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independent and as they are building their language, their personalities and characters, they 

become increasingly responsible for what they do and look for.  

“In the language teaching situation, whenever the technique of drama is used, learners will 

constantly be confronted with the demands to take responsibility, to use their imaginations, 

to offer alternatives, to come up with solutions, and even to do some research ( consulting 

dictionaries, interviewing other, and so on). And teachers should be ready to face and permit 

these “challenges” to their authority.”(Wessels, p.15) 

The teaching practice is a process and teachers should never stop seeking for the 

improvements, it demands enthusiasm and also the courage to say that they do not know 

something. Seemingly difficult task is to make one cooperating group out of the individuals 

who the students are. They are usually working on their own and compete with each other 

but in the language class it should be different and teacher should show the example. Drama 

activities seem usually quite disorganised and noisy, but the teacher knows his or her 

students, uses activities which are appropriate to the student´s level, abilities and which 

practise the new language so the students always know that they are progressing. The 

teacher´s instructions should be clear and understandable for everyone.  

2.3.7. Using the mother tongue, what to do about mistakes, how to evaluate a lesson 

incorporating drama techniques. 

To use the mother tongue is sometimes inevitable especially with the elementary levels.  In 

order to enjoy the activities and reach the goals students must be absolutely clear about 

what they should do. Teachers might provide some back group work and make the students 

to get used to such work and use their mother tongue. Once the students are used to these 

activities they will not need much more explanation. While working with more advanced 

levels the instructions and discussions should be in English, however it is sometimes quicker 

to use the first language and it should not harm the purpose of the activity. 

The main concern of the drama activities is not the accurate use of language structures, they 

improve more the student´s ability to speak, to communicate and react spontaneously and 

express and therefore they should not be put down by correcting the mistakes straight 

away. Each teacher should establish his or her own system of correcting. The stress of 
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correct forms of language should be at the preparatory level, when the students build up the 

vocabulary or revise the new forms of grammar, but they should not be strictly corrected 

when they try to express, interact or discuss something. They have their own level and they 

try everything to pass the message even with the mistakes. Teacher can correct the main 

errors at the end of the session individually or with the whole group or write down the 

mistakes on cards and give them to students.  

Teacher should not forget to evaluate the activities either. Each activity has its own objective 

and teacher should see if these objectives have been achieved. Here are some criteria for 

evaluating: (Wessels, p.27) 

Objective1: Overcoming the resistance to the 
target language 
a. Is the experience enjoyable? 
b. Are the targets realistic? 
c. Is there a creative “slowing down” of 
experience?-factors like working out a 
suitable context for the situation, creating 
empathy with the characters involved, and 
acting out the story or a dialogue. 
d. Can the lesson be linked to the students´ 
own experience? 
e. Are the students in a state of readiness to 
learn? - preparation 
 

Objective2: Creating a need for speaking 
a. Are there situations/problems that 
demand solution? 
b. Is responsibility placed on the learner? 
c. Would the lesson involve all the students, 
including the shyer or weaker ones? 

 

2.3.8. Material for cueing and using the coursebook  

Many teachers argue that they have to follow some syllabus and that they do not have 

access to any supplementary material and ideas for role plays or cuecards. It has been 

already mentioned that the role-plays are partially guided by the cuecards which the teacher 

provides. These cuecards can by written or sound cuecards and mostly preferred are 

pictures. Teachers at the grammar and secondary schools usually have some textbooks to 

follow and no time to practice any additional activities. Here are some ideas how to make 

use of the textbook, how to extend the activities it offers and hence approximate them to 

the real world and make it more enjoyable.  
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The advantages of using the texts and dialogues of the textbooks are that the students have 

it fresh in their minds and can follow the structure of the book. They have the vocabulary 

and grammar there so they are less confused. Teacher can cut out the texts, dialogues or 

single exercises and work with them. Some techniques are already used such as warm up 

games, songs and dramatized reading, where the students are ask to read some dialogue 

with some emotional load. The additional drama techniques which can be used while 

working with a textbook are for example miming, which many teachers use anyway to 

explain the vocabulary or some grammar, for example the adverbs and students usually 

enjoy to play these miming drama games as well. Another technique is improvisation used 

for extending dialogues or some texts, their lengthening or shortening, speculations on 

feeling and thoughts of some characters of texts or pictures used in the book, adding stage 

directions to the dialogues, changing status, finding possible and impossible endings and so 

on. More ideas will be presented further on in the practical part. 

2.4. Individual drama techniques  

The term drama activities or techniques is quite complex and there are many drama 

activities or techniques, which can be used in second language teaching. They can be divided 

according to the level of student´s freedom of expression, which is determined by their level 

of English. On one hand there are games, which can be very simple, with strict rules, or 

guided role plays and on the other hand free role plays and improvisations on any given 

topic, leaving space for student´s creativity and invention. 

2.4.1. Drama games 

The majority of drama activities, games, role plays and simulations have rules which must be 

strictly stated and understood by the learners. There is a difference between a simple 

grammar game, which is widely used and popular with learners, and is based on winning, 

and drama activity, which involves some dramatic aspect, such as portraying a character in 

an imaginary situation. However even those structure games can be used for drama 

purposes. They can be used as the pre-communicative and quasi communicative activities, 

which serve to build up the vocabulary and grammar. Students can drill some specific 

structure of language and add some particular drama element as expression of voice or body 
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at the same time. It is interesting to give students the opportunity to play with words and to 

say and hear one word or a sentence in many different ways. 

Such drama games can be used in any part of the lesson, mostly at the beginning of the 

lesson as icebreaker games, warming up the body and voice as well as pre-teaching warm up 

activities before some more difficult role playing. They can also revise the vocabulary or 

introduce or reinforce some grammatical structures of a particular lesson. Such activities are 

for example: association games, sending a simple word or a sentence in a circle with 

different emotional load or a purpose of suggesting and declining or accepting some future 

plan, different guessing games, miming, chorus reading, giving advice or complaining in 

chorus, etc. These games have introductory character and they are different from the actual 

acting or taking on a certain character, which is typical for role play. 

2.4.2. Role play 

Role play or rather playing in a role suggests taking on some character in an imagined 

situation and play with it, develop it in a play. The role represents for students a task that 

forces them “to behave and speak in a way to create an image of a fictive person or some 

phenomenon.” (J.Valenta, p.53 as translated by P.Brandalíková) Students generally interact 

in pairs or groups in more or less controlled situation and due to the play like environment 

they feel safe and relaxed. Each student plays him or herself or assumes the role of some 

other person, a creature or an object which is far remote from his or her experience. Three 

types of role plays can be distinguished.  

“It ( role-play) involves the students  taking the part of different characters, for example a 
student, a taxi-driver, or a London shop-assistant – roles which might be similar or very far 
removed from his own personal experience. There is a wide variety of approaches to role-
play: the student can play his part in a highly controlled language situation, perhaps working 
from a script, or the language can be semi-scripted for him, or again he can be free to 
improvise his part from a given scenario.“ (Holden, p.10) 

Another type is the extended role-playing or improvisation. Students might work in groups 

on their own scenarios in order to extend their new character. They think more about the 

setting and the attitude of their characters towards each other in the setting and they create 

some more complex dramatic situation. 
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The role playing where the students keep their own personalities and act for themselves is 

called simulation or role-simulation. These are rather problem-solving activities which lead 

to some discussions or finding a solution for some problem provided by the teacher. 

Students are asked to bring their own experience and give their own opinions. It is “playing 

themselves in an imaginary situation.”(Holden, p.11) Students are usually not afraid to give 

their own opinions or share an experience while it happens throughout a play or game, the 

atmosphere is usually very relaxed and usually brings along quite much of fun. Even quite 

anxious students are surprised that they can participate.  

“A group of students carrying out a successful role play in a classroom has much in common 

with a group of children playing school, doctors and nurses, or Star Wars. Both are 

unselfconsciously creating their own reality and, by doing so, are experimenting with their 

knowledge of the real world.” (Ladousse, p.5) 

2.4.3. Improvisation 

In contrast to a role play, which is usually guided by the role cards and some more or less 

fixed schema of interaction, the improvisation is completely free and depends only on the 

abilities, mood, feel and decisions of the participants. It is acting without a script. The English 

dictionary says that it is 1) to make or do something using whatever is available, usually 

because you do not have what you really need 2) to invent music, the words in a play , a 

statement, etc. while you are playing or speaking, instead of planning it in advance. 

Improvising on stage tends to be usually comical but this is not a rule. In the language class 

we look for the appropriateness of the reactions and the improvisation should encourage 

the spontaneity of the students.  

Although improvisation takes part in everyday life, it can be perceived as a very difficult 

activity and many students do not want to improvise. They often argue that they have 

nothing to show or say. The only obstacle for them to overcome is the fear; fear to be 

spontaneous, open, the fear to appear stupid, to commit a mistake. The teacher should 

therefore always remind the students that they are there to play and have fun with the 

activity and the language and that the participants should cooperate and help each other to 

enjoy the moment rather than trying to be clever, show off or put somebody down. The 

teachers should choose such activities that would meet their students needs and prepare 
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them carefully. This goes without saying that he or she must be willing to participate in the 

teaching process and help the students at any time.  

It is very important to learn to improvise; it prepares students for many different situations, 

presentations and even speaking exams.  

 

3. THE PRACTICAL PART:  

The aim of the practical part is to present supplementary drama activities to the textbook 

Maturita Solutions – Intermediate and to describe their pilot implementation carried out at 

two secondary schools.  

3.1. Methodology  

First of all, the coursebook Maturita Solutions – Intermediate will be analysed in terms of 

communicative activities and the supplementary activities presented. Subsequently the 

piloting of several activities will be introduced. I will describe and evaluate each activity, its 

progress in individual classes as well as the modifications which had been made in order to 

adjust the activities to learner´s needs. I will evaluate only the aims, which did not meet my 

expectations; otherwise we can understand that all the aims were fulfilled. Finally, I will 

provide an outcome of a qualitative research which had been done by means of 

questionnaires given to the students and the teachers, participating in the pilotage.  

3.2. Analysis of Maturita solutions – intermediate  

The book Maturita Solutions Intermediate is the third part of five-level course from Oxford 

University Press publishing house, written by Tim Fall and Paul A. Davies. It was published in 

2008 in Oxford and accepted by the Ministry of education, youth and sports of the Czech 

Republic in 2009 as a part of the series of textbooks for English language at the secondary 

school for time duration six years. It comes together with a MutiROM, workbook, Audio CDs, 

Teacher´s book and Test Bank MultiROM. It was designed for secondary-school students 

who need everyday English as well as the preparation for the new school leaving exam, 

Maturita.  
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The book contains ten units which include seven parts with various exercises, texts aimed at 

all the basic communicative skills, reading, listening, speaking and writing. It covers the 

grammar and vocabulary suitable for the intermediate level (B1 up to B2) and also provides 

some cultural background of English speaking countries which is a perfect preparation for 

the Maturita topics and task types. It respects the following organisation:  Section A - 

vocabulary, B – grammar I , C - culture , D – grammar II, E – reading, F everyday English, G - 

writing. There are also five sections dedicated to exam preparation and every second unit is 

revised by a language review. The choice of topics is well suited for young learners; they are 

up to date and reflect current issues of today´s society of English speaking countries. It uses 

many pictures and offers many speaking and writing tips and some additional material which 

can be used for further work.  

3.2.1.Teaching the four skills communicative activities 

Maturita Solutions textbook is definitely aimed to develop the communicative competence, 

because it includes many interactive exercises as well as tips for situational role-plays. Each 

section contains the speaking tips for interaction with the possibility to develop it into a 

drama based activity. This is to prove that all the learning skills can be practised through 

interacting with somebody else. Many of the listening and reading exercises are followed by 

an exercise which activates the students´ imagination and creativity, and invites to work in 

pairs or groups. As regards the grammatical parts, they are also followed by grammar games 

which invite the learners to play and use the language forms in an enjoyable way. The most 

space is left to the speaking skills; particularly all the sections F – everyday English provide 

dialogues and audio recordings, which use some informal or commonly used vocabulary and 

expressions from everyday language. Furthermore there is some additional material in 

disposition in the Teacher´s book, containing some tips for conversations, discussions, 

vocabulary and grammar games, quizzes, and in one case cuecards for role-playing some 

invented characters.  

3.2.2. The topics connected to the real life – communicative activities 

How does the book connect with the real life? The topics in the textbook cover many issues 

which successfully connect the past with the present and inspire interesting ideas and 

debates. They invite the students to discuss issues which are interesting for them or that will 
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be important for their future life. It is the fashion, jobs, gender issues, health, computers and 

environmental problems, love and relationship, travel, finance or poetry and modern art.  

The goal for the students is to be able to describe clothes and people in pictures, talk about 

different feelings, they practise storytelling and writing a narrative, going through a job 

interview and writing a job application, as a doctor describing the symptoms of an illness and 

giving advice, suggesting, accepting, or declining a suggestion, they learn how to decide 

something, negotiate and compromise, introducing oneself and talking about plans, and 

arguing one´s case, how to use formal and more polite language while exchanging 

information, how to evaluate an experience and write a discursive essay. 

3.2.3. Drama activities and stage directions in the book 

Most of the speaking tips in the textbook and the teacher´s book are prepared for 

discussions, giving an opinion, comparing and contrasting, but also exercises for creating and 

retelling a story and drama activities, as acting out a dialogue, can be found. In the teacher´s 

book are given even short stage directions or recommendations to encourage the teachers 

to work with the students on the presentation and acting skills. The book reminds the 

teacher to tell their students to pay attention to their voice, to speak loudly and clearly, to 

maintain the eye contact with the partner in the case of pair work or with the whole class, 

and to avoid reading their notes; the instructions also encourage the students to behave in a 

certain way as to sound interested or show interest for what the others are saying. However, 

in my opinion and according to my own teaching experience, only to tell someone to speak 

loudly and clearly does not suffice. Some students are not able to speak loudly, because 

their voice is caught in their tensed posture, they are too shy, too nervous or tired and what 

is more, the students must be used to it. The newly created activities work on these issues in 

a more profound way, they present examples of how to work with the voice and body in 

order to relax muscles and also give opportunity to students to be more in contact with 

themselves, and with their classmates. In most of the role plays special attention is paid to 

the preparation work where the students are asked to observe the setting as well as their 

emotional state in relation towards the situation and the interlocutor; they have enough 

time to get used to it, build confidence, and consequently to find more natural way of 

speaking.  
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3.3. Supplementary drama activities to Maturita Solutions intermediate  

Maturita Solutions-intermediate offers very nice range of communicative activities, which 

can be used for drama, role playing and improvising. Students at intermediate level have 

already acquired all the basic grammatical structures and dispose of sufficient vocabulary to 

be able to play with words, texts, and to improvise. The aim of this work is to prepare such 

sequence of activities which would respect the contents and structure of the textbook, but 

also bring it as near as possible to the real life by the use of drama. Subsequently it would 

lead the students to greater independence, confidence and consequently better 

communicative ability.  

The additional activities respect the units of the book and their structure, they offer some 

additional role plays and role cards, but in some cases the drama activities make use of the 

texts and dialogues offered by the book. They can be incorporated into the usual lesson and 

used in any time, as a warm up, an icebreaker or vocabulary or grammar practice, however, 

teachers are encouraged to prepare the whole lesson based on these exercises. Some 

examples of such lesson plan will be shown further on. 

Along with some short drama activities and games, two additional main role-plays were 

prepared for each unit. One role-play relates to the section Culture and another to the 

section Everyday English.  

The section Culture was chosen because it reflects the issues of nowadays English society; it 

provides interesting texts with rich vocabulary and it might be appealing for the young 

learners and in consequence interesting discussions may arise. The topics of the individual 

sections are: 

 Stereotypes of different 
nationalities 

 Remembering the past and 
important days  

 Working abroad 
 Fast food – obesity 

 A greener future – politics and the 
state 

 Myth or reality 
 W B Yeats 
 Tourism and travel 
 Advertising in schools 
 Is it art? – Britart 
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The Everyday English sections are those where the speaking and informal language is 

practised the most. They always present a dialogue, listening exercise and several speaking 

tips and schemas for role-playing. They concentrate on typical English expressions and 

phrases as well as the difference between formal and informal English. The topics of the 

sections are:  

 Talking about photos 
 Narrating event 
 A job interview 
 At the doctor´s  
 Talking about plans 
 Deciding what to do 

 Making conversation 
 At the airport: exchanging 

information 
 Arguing your case 
 Evaluating an experience 

 

3.3.1. List of exercises used in order of the units in the textbook 

This section will present a list of the supplementary activities together with the teaching 

purposes. It starts with the warming up exercises, non-verbal and verbal, it follows with 

longer word exercises employed in individual units and finally it lists the main role-plays. The 

complete set of the activities can be found in the Appendix. 

3.3.2. Introductory warming – up exercises:  

Non-verbal exercises: all non-verbal 

exercises are aimed at body and voice 

relaxation, cooperation and group 

formation 

BREATHING –RELAXING – all units 

ALL THE PEOPLE WHO...- unit 1- clothes 

WALKING – all units 

FREEZE – all units 

MOVE FASTER – unit 7- comparing 

GUIDING THE BLIND – all units 

HIGH STATUS  x  LOW STATUS – unit 8 but 
suitable for all units 

 

 

 

 

 

 

Verbal exercises : theses exercises are 

aimed at body relaxation, grammar and 

vocabulary revision, cooperation. 
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WHAT ARE YOU DOING – all units – 
present continues - miming 

YOU ARE ALWAYS CLEANING – unit 1 
describing annoying behaviour- miming 

WHAT WERE YOU DOING WHEN – all units 
- past tense contrast- miming 

DIFFERENT TOWNS – unit 1- adjectives- 
expression emotions 

HELLO / MEET YOUR NEIGHBOUR– all 
units, improvisation, spontaneity, 
expressing emotions, small talk 

ADVICE ALLEY – all units – giving advice 

SHALL WE/WHY DON´T WE – unit 5 – 
suggesting plans 

EXCHANGE IN A CIRLE – all units – any 
grammar, vocabulary – expressing 
emotions 

PASSING A SENTENCE – all units, voice, 
vocabulary, grammar 
 
GIVING AN IMAGINARY OBJECT – all units, 
vocabulary,

3.3.3. Word plays  

– more complex activities aimed to practice vocabulary and grammar

ASSOCIATIONS/ ANTIASSOCIATIONS IN 
CIRLE – all units, any vocabulary 

COMPLETE THE FRAME- I am- I take – all 
units, vocabulary, setting formation 

BRINGING PICTURE TO LIFE- unit1- 
describing a picture, giving directions, 
prepositions 

OFF THE CUFF – all units – body relaxation, 
describing the setting and characters, 
relative clauses 

BECAUSE – all units, vocabulary, story- 
telling, past simple, giving a reason 

WHAT DID HE SAY? – POST PIGEONS/ 
EAVESDROPPERS – unit 5, indirect speech, 
passing a message. 

HMMM...- unit 5 making plans, expressing 
likes and dislikes 

A COURTYARD BALCONY – GOSSIP- unit 6, 
past tense, creating a story, listening 

NONBELIEVERS 

EAVESDROPPERS 

LISTEN TO ME 

ALTER EGO – expressing opinion 

GUIDED BLIND- unit 8 giving directions 

AT THE MARKET-unit 9- selling, 
negotiating 

WHAT WOULD YOU SAY IF 

OBJECTS – all units, describing 

JOB CENTER- unit 3, describing, presenting, 
questioning 

I DON´T LIKE MY LIFE / JOB/ MY GOODS – 
all units, used to, presenting

 

3.3.4. Role plays:

A BUS FULL OF ENGLISH – unit 1: Stereotypes – building a character, describing, 
improvisation, adjectives- opposites 
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BRINGING PICTURE TO LIFE- unit 1: Talking about a picture - describing, giving directions, 
building a character, improvisation 

OPTIMISTS / PESSIMISTS – unit 2: Remembering the past – discussion, giving opinion in a role 

RETELLING A STORY – unit 2: Narrating events – describe and retell a story 

LOOKING FOR A JOB – COMPANY/ CONFESSION – unit 3: Working abroad – building 
characters, presentation, hot seat 

JOB INTERVIEW- unit 3 – questioning, answering in a role 

EXPERT- unit 4 – Unhealthy lifestyle - giving advice, hot seat 

QUESTIONNING – unit 4 – At the doctors´- interview, advising, complaining 

POLITICAL CAMPAGNE – PRESS CONFERENCE- unit 5: A greener future – mock election,  
presentation, questioning, giving a opinion 

AGREE ON A PLAN – unit 5 – Talking about plans – planning in role 

TV REPORT-TESTYMONY – unit 6 – Myths-reporting, talking about past event 

DECIDING WHAT TO DO – unit 6 – decision making, planning 

POEMS – unit 7 WB Yeats – working with literature, imagination, improvisation 

MAKING CONVERSATION – unit 7 – getting to know someone 

TRAVEL AGENT – unit 8 – Travel 

AT THE AIRPORT – unit 8 – Exchanging information – formal and informal language  

ARGUING YOUR CASE – unit 9 – making plans, argue, decision making 

TELESHOPPING – unit 9 – Spend, spend, spend - presentation, making publicity  

AT AN ART GALLERY- unit 10 – Is it art? – evaluating, describing, presenting 

ALTER EGO – unit 10 – Evaluating an experience - describing an event, giving an opinion, 
evaluation 

3.4. Pilotage  

The pilotage was carried out at two secondary schools, in six different classes over several 

lessons. Certain facts were taken into account beforehand. The intermediate level of 

Maturita Solutions is used at secondary schools from the first up to the last, fourth grade, 

but the level of each class varies. There are classes which are very strong, the students are 

able to speak fluently and understand all the instructions in English, they are used to work 

individually, in pairs or groups and they can engage in discussions on interesting topics. 
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These students need to build up their vocabulary and work on fluency and the activities may 

be modified to be more challenging for them. On the other hand there are classes with 

weaker students where some instructions must be given in their mother tongue and the 

communication in English is slower. These students must first of all relax and feel that 

anybody can speak a foreign language.  

Together with teachers we have agreed on piloting the units 1, 3, 5, and partly 6 and 7 in six 

different classes. The units were chosen for several reasons. There are different drama 

techniques; students will be asked to act in different situations and give their own opinion as 

well as think about and build different characters and act in the role; both pair work and 

group work are included and they will have to use different grammatical structures. I 

prepared the whole lesson plans and guided the lessons, subsequently I noted the weak 

points or activities which failed and tried to improve them. I observed the work in terms of 

success of the activities with the students, clarity of instructions, students´ ability to 

cooperate all together and concentrate, and students´ participation in speaking exercises. 

Each lesson was prepared as a sequence of short activities leading to the main role play. I 

respected the process of a drama and improvisation training where it is important to firstly 

warm up the body and voice in order to relax and also establish an atmosphere of eagerness 

to play and learn. Several of the speaking exercises and the grammar games offered by the 

book were used for this purpose. There should be a direct relationship between the warm 

up exercises and the main role-play or improvisation.  

Some verbal exercises followed and the most of the time was dedicated to the preparatory 

work of the main role playing. This means talking about the characters in pairs or in groups, 

discussing the setting. I had the opportunity to try some of the units more than once and 

with more classes and I could observe to what extend the activities worked with different 

groups. Consequently I made some modifications and improvements. What I found most 

challenging was giving the instructions. As it was really important to explain the steps clearly 

I finally pre-wrote some of the instructions and distributed them to the students before an 

activity, so they could follow concrete steps while deciding about a setting. Here are two 

examples. 
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Ex.1: Talking about the setting in pairs – preparation for role-playing - appendix UNIT 5 – 

Everyday English – talking about plans in roles 

A boy in love – a difficult girl 
Answer these first: 

- what are your names? 
- how old are you? 
- what do you do in live? 
- what do you have in common? 
- where are you at the moment?  
- what are you doing 
- what is the typical behaviour of a boy in 

love and a difficult girl 
 

Married couple after 30 years living together. 
Answer these first: 

- what are your names 
- how old are you 
- what do you do in live 
- how has your relationship changed 
- where are you at the moment? 
- what are you doing? 
- what is the typical behaviour of a married 

couple after so many years living together 
 

 

Ex. 2: Preparing a presentation in group: Steps for each group: 

 
Step 1:  Decide about the environmental problem you want to concentrate on. 
Step 2: Brainstorm some of the (three or four) consequences this problem has for people, place you 
live in or the planet in general. 
Step 3: Brainstorm the possible solutions to this problem. Concrete steps to take to solve the problem. 
Step 4: Make a leaflet and prepare a presentation (for your electoral campaign), tell your electors to 
come to the elections and present the problem you have chosen, say why it is important to find a 
solution as soon as possible and persuade them about steps you are going to make in order to change 
it. 

 

 

3.4.1. Description of the lessons and individual activities at Gymnázium 

Přípotoční and Gymnázium Karla Sladkovského 

This part presents a detailed description of each activity carried out in the classes. They are 

organised in lesson plans prepared for each class. I comment on each activity and give my 

impressions, and I also explain the adjustments that I made to improve the activities.  

3.4.1.1.                                                                                               Unit 1: part one 

Unit 1 part one consists of Culture section, topic Stereotypes. Students revise the vocabulary 

of clothes and learn some adjectives, and describe someone´s typical behaviour in present 

tense. The additional activities were carried out in two classes. In the first 1.B and the 

second 2.D grade. The aims of the activities of this part are:   

- warm up the body, relax and make contact – group work – pair work 
- vocabulary : clothes, adjectives,  
- grammar: present continuous, adjectives  
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1. Warm up: ALL THE PEOPLE WHO...  
Aim: drama: to make contact in the group – cooperation, relax, warm up the body 
Language: listening 
Time: 4min 
Procedure:  
All the students follow the T´s instructions. 

 To get to know the space of the class, the whole group stands up and fills the space 
in the class. Everybody stand so each person has enough space around and they can 
move and mingle more or less freely. T decides and shows what the front, the back 
and the centre of the space/class is. T gives the orders and the students must react 
as quickly as they can. 

 Possible orders: 
 All the people who are wearing black jeans move to the front and make a row. 
All the people who are wearing white socks move to the back of the room. 
All the people who are wearing skirts move to the middle of the class and jump. 
Make a row so the colours of your tops are arranged from the darkest to the lightest. 
All the people who wore pyjamas yesterday say HELLO. 
All the people with long sleeves go to left corner and shake hands 
Etc.  
 

 

1.B 

There were fifteen people in the group. We arranged the class in a way to have enough 

space in the middle of the class to move and walk. We started with ALL THE PEOPLE WHO 

and it proceeded well. As the group was quite big I had to make up more sentences in order 

to involve everybody in the activity. They all understood and reacted well. The students of 

the first grade occasionally asked for some vocabulary; words as jumper or sleeves. 

Sometimes they quickly asked their classmates in Czech. So I encouraged the students to tell 

me each time they would not know the meaning of a word in English and I decided to write 

the unknown words on the board next time.  

2.D. 

There were twelve people in the second grade. I found the smaller group better. The 

students of the smaller group had enough space to walk and to move and they concentrated 

better as they were not so disrupted by the others. There was not so much noise either so I 

did not have to shout or whistle as in the larger group. There were no vocabulary problems 

in this group. 
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2. Warm up – WHAT ARE YOU DOING?   
Aim: drama - miming- cooperation in pairs.  
Language: present tenses contrast, present continuous  
Time: 8min 
Procedure: 

 Students are standing in a circle. One student goes to the middle and starts doing 
some movement, for ex. As if he was cleaning the floor.  

 Another person comes, starts imitating the same movements and asks: Are you 
cleaning the floor?  

 And the first replies with some completely illogical answer: No, I am flying. But 
he/she must continue doing the first movement which was cleaning the floor.  

 The second person then takes the second movement (flying) and starts doing it, 
third person comes. Etc 

 

 
I used the WHAT ARE YOU DOING activity in all of the groups and the result was quite 

satisfying. I always demonstrated the first example myself to explain what to do. I mimed 

some activity until some student stopped me and continued. The problem in all the classes 

was that sometimes it took them some time to think of a new movement so they did not 

want to go and stop the person miming in the middle. They sometimes left some classmate 

in the circle for too long on purpose so I encouraged them to move on and safe the person. I 

encouraged them to not to think of anything in advance and be spontaneous. We repeated 

this activity several times in other classes too and I found some students increasingly more 

eager to go and mime something as they got used to this activity. 

All the variations of this exercise (YOU ARE ALWAYS CLEANING, WHAT WERE YOU DOING 

WHEN) were usually successful in all the groups, therefore it is possible to do these activities 

grammatically more and more challenging. 

 
 

3. ACTIVITY:  DIFFERENT TOWNS  
Aim:  drama – show more emotions and attention to other, spontaneity, improvisation 
Language: present simple, adjectives. 
Time: 
 Preparation: Make up some names of fictive towns (students can make their own names) 
which will clearly suggest the character of its inhabitants. Write them on the board and ask 
the student which adjectives they can see and ask them to explain or show a modest 
person, a mean person, etc. 

Modestfield- modest 
Meantown – mean 

Lazy York – Lazy 
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Happyngham – Happy 
Serioushire – serious 

Quieton – quiet 
LoudPort – loud 

Welcomeshire – welcoming 
Reservecton  - reserved 

Rudeland - rude 
Angryncton -angry 

Fearport-faerful 
 
STEP 1: WALKING: 2min  

 Instructions: walking in the space, concentrate on the walking, body straight, relax, 
look straight forward, neutral behaviour, respect the rhythm of the others.  

STEP 2: FREEZE: 3min 

 On a clap or a whistle from the teacher, all the class must FREEZE, there is no 
movement and absolute silence. The class becomes one big statue.  

 On a second clap they start walking again, but they start all together. It is important 
to feel the whole group and move as one. This is the basic exercise which must be 
clear for everyone. 

STEP 3: MEET YOUR NEIGHBOUR:  4min 

 Students keep walking, on a signal - the teacher shouts a name of the town they are 
in – “We are in Rudeland.”  the whole class starts behaving and interacting as the 
inhabitants, neighbours, people who know each other very well (shaking hands, 
small talk, exchange two or three sentences and continue.)  

 First try  neutral: people from Prague for ex.– and then the made up towns. In 
Modestfield the people are going to be very modest. In Lazy York they are all very 
lazy. Each town lasts for cca 30s then walk neutrally again.  

 
Variation in groups of three: one student tells the other two a name of one town and they 
improvise a short interaction between the inhabitants of the town.  
 
STEP 4: MAY BE IT´S BECAUSE ..: 5min 

 Work in groups of three. 

 Two decide about a town they come from and start acting, showing some distinctive 
feature. ( for ex: Angryncton – they are angry at each other)  

 The third one tries to guess what is the typical feature they are showing and when 

he/she is sure says: Why are you so:.. angry?  

 The other two reply together: May be it´s because we are from Angryncton. If 

they do not guess correctly, the two must say BUT WE ARE NOT ANGRY .. 
 
STEP 5:  ASSOCIATONS- ANGRY AS.. 5min  

 In the same groups - The third person must think of some situations typically 
connected to the adjective  

 “You are angry as ...”– as when you lose an important match. You are angry as if you 
broke your favourite pen. 
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Note: you can make it whole group activity – one turns back to the class, the class decides 
on the adjective and when the one turns all the people behave that way and he or she must 
guess the adjective. 
 
Note: in a big group that is not used to work this way, students get very excited and they 
lose concentration. It is better to work in smaller groups first.  
 

1.B  

The main activity was DIFFERENT TOWNS. We started with the WALKING activity, in order to 

create atmosphere of cooperation so. I asked the whole group to walk around the class and 

behave as inhabitants of the created towns. The WALKING activity was the biggest issue I 

dealt with because there were too many people in quite small space. Some of the students 

laughed at first and they started pushing each other while walking. I encouraged them to pay 

attention to their bodies and listen carefully, but they were just too distracted. I wrote the 

names of the towns with the adjectives on the board and we discussed how the people from 

each town behave, in other words what the adjectives mean. So I skipped the concentration 

part and ask the students to express different emotions which they did in very enthusiastic 

manner. We did the MEET YOUR NEIGHBOUR activity and MAYBE IT´S BECAUSE I´M 

..exercise with the whole group, but the energy level was too high and they even started to 

talk in Czech.  

Improvement: I decided to keep the order by giving more purposeful exercises, where the 

studnets would focus on something concrete, explain more and let them work in smaller 

groups.  

 

2.D 

 

I tried to explain the purpose of the WALKING activity better than in the first group. I told 

the students that they must concentrate on themselves and on each step; feel the body, 

back straight and look forward. I explained better what to imagine when they walked and I 

found them much more concentrated. We rehearsed the FREEZE several times and the class 

managed well in stopping and starting to move again all together. For the activity DIFFERENT 

TOWNS I wrote the names of towns on the board and asked the class to explain the 
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meanings of the adjectives, I monitored two examples with the whole group but then I let 

them work in groups of three and carry on with MAY BE IT´S BECAUSE I´M activity. In these 

small groups students had more opportunity to speak and consequently they only spoke in 

English. I also encouraged them to exaggerate the emotions and to create more complex 

associations. Some associations were shared with the whole class. 

2. ACTIVITY: A BUS FULL OF ENGLISH 
Aim: describe typical behaviour 
Language: adjectives, informal 
Time: 25min 
Before the activity give the students time to prepare it.  
STEP 1: pre-teaching for the next exercise – DISCUSSION - how it is with real countries. 
Teacher can prepare some typical features and let the students guess to which country they 
belong 

 French: the baguette, the croissant, the songs – Edit Piaf, romance in Paris, patriotic-
revolutionaries, coco Chanel,  

 English: reserve, politeness, black humour-Monty Piton, the queen- the monarchy, 
style and fashion, music, tea,  

 Italian: loud, smiling, showing emotions, angry, hugging, kissing each other when 
they meet, art, old history, coffee, pizza 

 American: open minded, smiley, loud, they know their rights, freedom, hamburgers, 
Coca-Cola, Hollywood,  

 Czech: ... 
 

A BUS FULL OF ENGLISH  - first version 
Procedure: there is a bus and one student is a bus driver. The class is divided into 4 groups – 
English, French, Italians and Americans. Students get on the bus in their small groups, each 
group represents a country. As they get on the bus they say to the driver – Hello, to London 
please. The driver reacts and replies as an Englishman and they get on and travel for a while 
until another group of passengers wants to get in. Hello to Rome please. The driver replies 
as an Italian bus driver and all the travellers as well become Italians, they change their 
characters and act in that way until another group of passengers stops the bus and gets in. 
Hello to Washington DC, please. They become Americans, and so on. 
Order: England, Italy, America and France...possibly Czech Rep.  
When all the class is on the bus they get off again group by group and as some country gets 
off, the rest changes the nationality respecting the order of countries that followed. France, 
America, Italy, England. Students must pay attention and change their characters until the 
last English get off.  
They speak English all the time but they should show some typical features of the 
inhabitants of these countries. 
 

 

1.B. 
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Some differences between the real countries were discussed with the whole class. The 

students appeared to be very pessimistic and cynical, suggesting that Italians are lazy and 

Americans stupid.  I suggested some positive facts and characterisations and carried on by 

explaining the next activity a BUS FULL OF ENLGLISH activity. They understood the procedure 

quite well, but as I let them improvise the nationalities they did it in a very chaotic way and 

the concentration disappeared again.  

Improvements: I decided to give the students some time to prepare the acting, and to give 

them some instructions beforehand. I also thought of ways how to make the rest of the 

group more attentive and decided to change the STEP2 into a guessing game. 

STEP 2: 10- 15min 
 Work in groups of three and discuss the typical behaviour and features of countries they 
come from – first they are going to show it and describe it. Two mime / act and the third is 
talking- describing. The class must guess, where they come from, make sure they reveal 
their guesses only at the end.  

Instructions:  

1. Decide the country you are from 

2. Brainstorm any things about culture, history, geography, or food and typical behaviour 

of the natives. 

3. two are the inhabitants of the country and one is the expert on stereotypes. Decide 

what are you going to do to show as many of the features of your country. You can show 

several different situations. The expert is describing the action, but DON´T SAY the name 

of the country. Only say, for ex: as you can see we like sleeping in the afternoon.  

Decide: Who are you, where are you, what are you doing at the moment, what you like, 

what you don´t like, and so on. 

 

 

 

2.D.  

In this group I changed the final activity. After we discussed the differences of some real 

countries, I asked the students to work in groups and I gave them concrete instructions. I 

monitored the class in much stricter manner. I helped them to prepare the descriptions 
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more carefully and while one group was presenting the others were attentive listening and 

making their guesses.  

3.4.1.2.                                                                             Unit 1 part two 

This part consists of Everyday English, topic Talking about photos and it was carried out in 

the first and second grade as well. The additional activities make the students cooperate in 

groups, be attentive to instructions and to talk about what is happening in a photo. 

Subsequently some people must improvise a sketch following instructions of their classmate. 

The aims of this part are:  

- warm up the body, relax, group formation – group work, cooperation, improvisation  
- language: describing the setting, giving orders, directions 
- grammar: present continuous, prepositions 
- vocabulary: describing a picture –prepositions, relationships, adjectives 

 

Warm up:   WALKING and PHOTOS: 
Aim:  drama – warm up, rhythm, concentration, contact as a group  
Language: listening, speaking, present simple, orders 
Time: 10min 
Procedure: 
STEP 1 : WALKING Teacher: “BODY: walk in all directions, filling up the empty spaces, walk 
naturally, back straight, look forward, concentrate on the rhythm of the others.”  
 
STEP 2: GIVING THE SETTING: “I am going to describe some setting in detail, I will say where 
you are, what you are doing, what is happening at the moment. You listen and behave 
according to the description. I will count to three. On ONE you start creating the best 
position for the photo and on THREE you FREEZE and look in one direction as if you were in a 
photo. “Give the setting 1 and after three take the photo. 
 
STEP 3: SECOND PHOTO Ask one student to step out of the picture to take a second photo, 
but now arranged according to him or her. He or she makes some changes and takes the 
photo. 
After that the students continue walking and another setting is prepared. 
1The directions for the possible settings: 
1. “We are at a party. You are friends, you know each other well and you are holding glasses 
or some plates with something to eat. It´s Lucka´s (a girl from the class) birthday and 
somebody is giving her a huge cake with lots of candles. So Lucka is going to be in the 
middle of the picture. I will take a photo NOW!” 
2. “We are at a wedding Roman and Viky are getting married. All the family is there, they 
are about to say YES, the people around are watching. And I take the photo NOW” 
3.” We are in front of the school, it´s the afternoon and people are deciding what to do next. 
Petr has got an idea to go to the nearby pub. There are people who want to go and people 
who don´t have time. And I am taking the photo now”  
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1.B. 

I realised that the students are not used to this kind of work, moving and talking while 

walking and due to the seemingly disordered class the students lose concentration. They are 

not used to take the responsibility for the work and expect the teacher to lead everything. 

Consequently I explained everything in more detail, I told them the reason why we do each 

activity and gave clearer instructions, sometimes even repeated in Czech. I gave clearer 

instruction about the space. I compared the class to a theatre stage and pointed out the 

middle, the back and the front. We started the WALKING and FREEZE exercise and I realised 

that the students listen much more carefully; while describing the setting I chose randomly 

the students who should be in the centre of the photo and then also the ones who should 

take the second photo. The students of the first grade did not use correct propositions 

however they managed to pass the message and their classmates reacted to what they said. 

If they made a mistake they realised it immediately and corrected themselves, which I found 

satisfactory. I sometimes repeated the prepositions in a correct way and wrote it on the 

board. 

Improvements: I decided to do more relaxing and breathing exercises to calm the group 

ACTIVITY: BRING PICTURE TO LIFE  
Preparation: Teacher provides the students with several pictures of different situations. 
Aim: drama – talking about the characters and the setting, role play dialogue 
Language – present simple, prepositions, speaking, listening 
Time: 30min 
Procedure: 
STEP 1: PICTURE:  

 Divide the class into small groups. Distribute the pictures to each group.  

 They will talk about the pictures in details. One or all of them are closely related to 
the people in the picture. They decide on the setting, relationships of the people in 
the picture and about the situation – what is happening.  

 They talk about each person in the picture, about the age of the person, his/her 
profession, is he/she married or divorced, what the relationships between them 
are, what the situation is, what is going on in the picture, what is the possible 
conversation between them.  

 Prepare a dialogue about the picture – one is asking questions and the other 
responding or all of them are remembering the situation. 

Note: make sure the student prepare all the details well and tell them that in the end they 
are going to act out a dialogue – talking about the picture. 
STEP 2:  

 One student is going to describe their picture.  

 He or she is standing back to the class, not looking. He or she chooses the number of 
people he/she needs and says what they are doing, in what position they stand, 
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what their expressions are, etc. In the end he/she can turn, make some last changes.  

 The students who describe use the prepositions: at the back, at the front, on the left, 
next to, opposite. Structure: there is / there are..present continuous 
 

STEP 3:  

 The whole group which talked about the picture now becomes DIRECTORS.  

 They give detailed directions of the situation to the people standing frozen in the 
positions of the picture: you are smiling because...or arguing about...., drinking a 
morning coffee while it is raining outside or wine during a party. The expressions of 
the people involved should be much more emotional, it is not only about the 
positioning in the frame.  
 

STEP 4:   

 Students role play the dialogue they have prepared – talking about the photo.  
STEP 5:  

 Students, in the picture, are asked to bring the picture to life. Students IMPROVISE 
an interaction of the people in the picture.  

 When the director of the picture claps his/her hands they start speaking and moving 
naturally for about 30s (or as they wish) so the rest can see what followed after the 
situation of the picture.  

Ex: If it was a birthday party they can end up blowing the candles on a cake and clap their 
hands. If they were arguing about something they can end up by reconciliation. The 
directors can tell them what to do, how they wish them to act. 
 
 

 

Students were especially inventive while talking about the characters and the setting, it was 

harder for them to actually direct someone else, but in some cases it went really well.  

3.4.1.3                                                                         Unit 3:  part one 

The unit 3 part one consists of section Culture, topic Working abroad and it was piloted in 

the third year and next in the second year. Students are asked to create a company and offer 

a real working position. Some of them must act as their former employees, get to know and 

behave as this new character. The aims of this part are:   

- warm up the body, relax and make contact – group work – pair work 
- vocabulary:  jobs and places of work 
- language: job interview, formal and informal language 
 

1. Warm up: WALKING 
Aim: to warm up the body, pay attention to body parts and the movements you can do with 
it, simple miming, get to know how to express simple actions 
Language: only listening 
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Time: 6min 
Procedure: 
STEP1:  

 Explanation of the work with the space. Explain what the space for the acting is. 
What is the back, what is the front, what is the centre – as in a theatre.  

 Tell the students to go into the back of the “stage” then to the front, stay in the 
middle.  

 And finally stand so the whole class is spread more or less in the whole class- stage-
space.  

 Tell them that when they do the walking exercise they must keep the same 
distances, always filling up all the space, not leaving any empty spaces.  

STEP2: 

 All the students walk freely and naturally, feeling the body, and each step, back 
straight, looking straight ahead. They walk individually; they mingle, going in all 
directions, trying to fill up the empty spaces.  

 Give them the setting – situation and student will walk with respect to those 
instructions.  

Instructions:  
1. Walk naturally as on the street.  
2. Now walk as if in the morning when you don´t want to wake up – go slowly;  
3. Now you are in love with your classmate - go quickly and lightly-looking at distance as if 
wishing to see him/her 
 4. Now you are busy and stressed because of some exam so walk quickly,  
5. Now you are after the working day so you are tired and your legs are very heavy, so walk 
slowly and show tiredness;  
6. And naturally again. 
 
Warm up: MIMING DIFFERENT JOBS 
Aim: to get familiar with some jobs and the routines, attention is still on the body 
movements and miming, associations 
Language: present simple,  
Time: 5min 
Procedure: 

 Continue working with the whole class spread in the class. The students are going to 
walk or act out a simple pantomime, of jobs that the teacher will tell them. They do 
it individually but at the same time, all together.  

Instructions:  
STEP 1:  

 Walk as a .........giving to it a feature: a policeman walking in the street, writing down 
a car number of a wrongly parked car, etc. 

 Possible jobs: policeman, nurse, doctor, manager, artist, student, teacher, builder, 
cleaner, secretary, IT, hairdresser, cook,  

STEP 2:  

 When the students get familiar with what they are doing; ask them to walk naturally 
again, and then ask them to think of a job and start miming it, on your signal they 
freeze and one by one they will say WHO THEY ARE and what they are doing. 

 For ex: I am a doctor in a hospital, giving an operation.  
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3.D. 

This unit was firstly piloted in the third grade with a group of 8 girls and it was really 

successful. They had enough space to move and they concentrated really well. Even though 

this kind of work was new to all of them, they understood quickly what to do and tried their 

best. The biggest issue here was the miming. Students were usually a bit shy to mime and 

did it very quickly and did not know how to continue, which discouraged them and they 

were losing concentration. Nevertheless the students had no problem describing the jobs or 

the movements and when they were asked to do the WHO OR WHAT ARE YOU they enjoyed 

the moving around and describing fictive characters. 

Improvement: Teachers are encouraged again to help by showing a simple example. 

Students can do a simple movement, but they should do it properly, so it is clear to 

everyone. It is better to set the setting first so the students can imagine all kinds of jobs 

there and start describing. 

2.D 

This class was already familiar with the walking in the space, but due to the number of 

people in the class, twelve, we proceeded quickly to the jobs. This time to keep the class in 

order I divided them into two groups, gave them different settings and asked them to 

associate some jobs.  

Warm up: COMPLET THE FRAME – I am – I take / JOBS 
Aim: imagination, improvisation, cooperation 
Time: 5min 
Procedure 

 The class stands in a circle and one person goes into the middle – he or she stands in 
some position and says who he/she is (some job) – then two people come and add 
something or someone to complete the situation, the picture. 

 Example of a situation  
A: I am a cleaner - B: I am her broom. - C: I am the dust around 
A: I am a doctor, B: I am his white coat, C: I am his experience.  

 

 

 

3.D and 2.D 
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The associative activity I AM I TAKE was usually very well carried in all groups. The students 

understood clearly what to do and enjoyed completing the ideas of somebody else.  

ACTIVITY: LOOKING FOR A JOB? 
Aim: presenting the advantages and disadvantages of some working place. Giving 
presentation, improvising. Deciding on a better place to work.  
Language: all tenses, formal, informal 
Time: 15-20min 
Procedure:  

 Divide the class into 4 groups. 2 groups are going to perform and 2 groups are going 
to watch. Each group performs its advertising or testimony. The rest of the class is 
watching and then they decide which company is better, which company they would 
choose. Afterwards the other groups perform.  

 Each of the two groups must decide on a working place and working opportunities-
advertisements.  

 They write down a name of a company, the main occupation or the product and 
working conditions of the employees they are looking for.  

 Each group selects one member and sends it to the opposite team – he or she will be 
the unhappy employee. 

 Each member of a group is given a role card - a director, an advertising agent and 
the employees. The director of the company is the main representative and presents 
his company. There is an agent for advertising who persuades the class about the 
advantages of working in that company. The rest are the employees who talk about 
their positive or negative experience in that place. One is a former employee who 
remembers the happy times in that company. One is an unhappy employee who was 
not satisfied at all for several reasons. 

ROLE CARDS: to be found in Appendices, p.   

 
  

3.D. 

We proceeded with the main activity LOOKING FOR A JOB? There were two groups of four 

people and they prepared the presentations very well. I had to help with some vocabulary 

and expressions. For ex: HR agent, conditions of work, to satisfy, experiment.  

We used the HOT SEAT technique to ask questions about the happy and unhappy 

employees´ experience and the students reacted spontaneously, they even started an 

improvised argument in English between them.  

With regard to the small number of participants we did not vote for the best company, I took 

the role of a job seeker and asked questions about the working conditions and at the end we 
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discussed some possible changes or improvements, which could be done in their 

presentations. 

2.D 

The most of the time we spend with the class of the second year and as they have the 

English lessons every day I could detect some tiredness and loss of interest in some of the 

students. When they were supposed to prepare the presentations or observe the other 

groups as job seekers, some of them did not cooperate in the group and improvised only. I 

could see that they are bored because they thought the activities were not challenging 

enough for them. We also applied the technique of the HOT SEAT. I realized that the young 

students have only very general idea about the working conditions or the salary, but I asked 

them many questions in order to connect it more with the real life and they willingly 

answered and stayed in their role.  

Improvements: In order to avoid the lack of interest I asked more additional questions and 

always thought of reasons for them to listen. I understood that they like to compete with 

others or they like to be challenged on their general knowledge, they like quizzes and 

guessing. However this not applied for all of the class and I found it frustrating dealing with 

these differences. Nevertheless it is almost impossible to satisfy all and these moments leave 

the opportunity for students to learn to be tolerant, patient and respectful.  

3.4.1.4.                                                                                                 Unit 3: part two 

This part focuses on Everyday English, topic - A job interview. I prepared a role playing of a job 

interview with several job seekers. Students are asked to act as a different character in a 

situation of job interview. It was carried out in the third and second year again. The aims of 

this the activities are:  

- Vocabulary: jobs 
- Grammar: present simple, relative clauses 
- Language: associations, interview 

 

1. Warm up : ASSOCIATIONS  
Aim: to practice or revise any vocabulary 
Time: 3min 
Procedure 

 work in pairs: One says a job the others starts saying words connected to that type 
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of job: a doctor : white coat, hospital, blood, danger, responsibility... 

 when he/she runs out of words the other continues until they both cannot think of 
anything.  

 The second starts with another job then. 
 

3. B.  
There were eight students in the class and I could see again how well the activities can work 
in smaller classes. We started to do the associations in a big circle and then I let the students 
work in pairs. 
 

2.D.  
We did the associations exercise all together in a big circle and also I introduced the 
ANTIASSOCIATION game where the students must say words there have absolutely nothing 
in common, there is absolutely no association between them, this game amused them, but I 
proceeded straight to the next exercise as I did not want to lose their concentration. 

 
 
2.Warm up: WHO OR WHAT ARE YOU?  
Aim: body relaxation, group formation.  
Language: grammar defining relative clause, vocabulary jobs  
Time: 6min 
Procedure: 

 All the students walk and move chaotically with their bodies and arms, doing all 
kinds of positions on a signal the FREEZE in any position and they can think of a job 
which could be connected to that position – each of them say the job and what is he 
doing at the moment – in the form of DEFINING RELATIVE CLASE  

 For ex: I am a doctor who has just cut the leg of his patient. I am the policeman who 
has just given a fine. Do it more times.. 

 

 

3.D.  

To warm up the body and practise the relative clauses, the students were asked to move in 

all possible ways, again I participated in this exercise to show them exactly what to do and 

encouraged them to relax and be spontaneous. They participated without problem and froze 

on a signal and they were describing the different characters very well. The only problem 

was that sometimes two people thought of the same job and suddenly did not know what to 

say. I encouraged that to think of more interesting jobs and different people in different 

positions. We tried to think of some more vocabulary all together and then repeated it with 

the movements again and the students seemed to be more confident. 

2.D.  
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Given the size of the class and the number of people, I decided to keep the students in a 

circle and carry out the descriptions in a way of COMPLET THE FRAME - I AM – I TAKE 

exercise, with the relative clauses added. The students already knew the activity and were 

more confident, they seemed to enjoy it. I sometimes had to help with vocabulary or inspire 

a setting for a different job.  

 

3. WARM UP: JOB CENTRE 
Aim: group work, guessing game 
Vocabulary:  jobs, presenting abilities 
Time: 6min 
Procedure: 
6min 

 A student – job seeker - thinks of a job and says at least 4 of his or her qualities 
typical for the job.  

 The rest of the class is the job centre – they must find the best job for the person. By 
guessing what he or she has in mind. 

 For ex: Job seeker: I can write with all 10 fingers on a typing machine, I can make 
coffee and serve it very quickly, I am reliable and social. ..Job centre: would you like 
to work as a secretary? – Job seeker:  yes I would like to become a secretary  

 

 

3.D.  

The students of both classes were already familiar with this kind of exercise from their usual 

lessons so I only had to explain the rules. In the smaller group we did it all together whereas 

in the larger one I divided them into two smaller groups.  

2.D. 

I explained that we are going to role-play a job interview where they will have to present 

their abilities and that this is when they can try it out. I asked them to exaggerate when 

talking about their skills.  

4. JOB INTERVIEW role play: 
Aim: character building, role playing, questioning, answering 
Language: formal 
Time: 30min   
Time: 30min   
Procedure: you are going to distribute the role cards to your students. After the preparation 
they will role play the interviews. After that the employers will discuss whom they are going 
to employ. 
Preparation: A) Employers: Get together and brainstorm questions to ask for the interview. 
Try to think of the character of such employer. 
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B) Job Seekers: Go over their character and find their strengths and weaknesses for the job.  
It's a good idea to remind the students that although they cannot lie, they can emphasize 
their strengths and that they also don't have to say their weaknesses if they are not asked. 
 
Role cards: in Appendices  

 
 

3.D. 

The biggest issue here was to get familiar with the characters. The role cards of JOB 

INTERVIEW are quite complex and it was important to go through each cuecard carefully and 

make sure the students understood the vocabulary. There were two employers and the rest 

took the job seekers cuecards. I let the experts work together and prepare the questions for 

the interview. I encourage the job seekers to adopt the roles of the new characters well and 

to feel free to improvise being somebody else. Some of the students felt confident enough 

to improvise and speak in their words whereas the weaker ones had their notes in the hand 

and mostly read it. We did not have time to vote who would get the job. When I asked them 

in the end how they felt in their roles, they said that they enjoyed playing someone else and 

that they felt the speaking came easier. Some told me as well that the cuecards were quite 

complicated and therefore they could not remember everything so they were forced to read 

the information. However I praised them all for their work because these skills could be 

trained and even the weaker students would slowly find their own way to orient themselves 

quicker, if they were used to do similar activities.  

2.D 

As I already knew from the previous experience that the role cards might be too complicated 

for the students I decided to let them work in pairs on each character. I chose four 

employers and only three job seekers, two boys and one girl. I gave the instructions in Czech 

and helped with the vocabulary. I told the employers to think of a person they would like to 

employ in details. I was surprised at the competitive attitude the students adopted. It was 

maybe because there were boys as well whereas in the previous group there were only girls.  

We did not have time to vote for the best job seeker properly, however I was satisfied with 

the effort the students put into the preparation and the role playing. 
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3.4.1.5                                                                                              Unit 5 part one 

This part completes the Culture section, which presents an article about politics and 

environment. I focused the role playing and presenting a political party. The aims are: 

- to discuss the environmental problems  

- grammar: future tense 

- language: giving presentation, formal language 

- vocabulary: environment, global problems 

Unit 5 part one was carried out in two first grade classes at Gymnázium Karla Sladkovského . 

1. Activity:  DIFFERENT ISSUES – DIFFERENT INTERESTS 
Aim: warm up, giving opinion, students learn about the environment 
Time: 10min 

 Distribute some slogans on slips of paper. 

 Students stand up and read aloud (rather shout in persuasive way – insist on the 
stress in the sentence) the slogans. 

 the rest reacts as one crowd in an excited way to the slogans that talk about money 
or TV (saying : OHH, YEEES, GREAT, EXCELLENT,....thumbs up)  

 and in a very bored and careless way to those concerning the politics or 
environment (saying: BORING, RUBBISH, OH NOT AGAIN,...thumbs down).  

 You can try it first with just one word – teacher: “MONEY” – students: “YEEEES” 
“EXCELLENT”. Teacher: “PROTECT NATURE” – students: “BORING..” 
 

1. If you send a message for Martin Morgan he will win the Pop Idol (HLAS, ČESKOSLOVENSKO HLEDÁ 
TALENT) and a million pounds. 
2. You must buy the tickets for the pop star Rihanna who is coming to the town. 
3. We must watch The TV series Cassandra that will continue next year as well. 
4. The new speed car called Rocky is on sale you must buy it now. 
5. If you don´t have 10pairs of our bright new shoes at least you are not in. 
 
1. We must protect the animals. 
2. We must recycle our rubbish. 
3. We should pay attention to the politics and vote for better future. 
4. We should use cars less walk more. 
5. We should help developing countries. 
6. Stop the whale hunting.   

 
Follow up: Discuss your feeling afterward – how it is and how it should be. Why it is 
important to be interested in environment and politics. Do you think that ecology and 
people´s health is connected? What are the main ecological problems on the planet? – use 
the information from the book 
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Kvinta.C 

This was the first time I was going to work with this class so before the first activity, I needed 

to warm the students up and make them connect with the whole group. I participated in 

these icebreakers as well. We started with the icebreaker HELLO/ SHAKE HANDS exercise 

where they would meet everyone and shake hands saying hello and engage in a small talk 

conversations. After that I told them that they are members of the parliament, going at an 

important meeting and that they will do the same, but they must use much more formal 

language and also behaviour. There were 12 people in the class and the room was very small 

with desks arranged into the horseshoe shape, so we did not have so much space to move. 

Nevertheless this class was very well behaved and seemed to enjoy English, they engaged in 

the small talk conversations really eagerly.  

I noticed that boys stick together and girls as well and that there are constantly two groups, 

not one. Therefore I decided to change the instructions of the first activity straight away and 

I divided the class into two groups, one the environmental activists and the consumers. I 

distributed the slogans and explained that while reading the slogans aloud, they should 

stress all the important words and speak slowly and loudly, and keep an eye contact with the 

people. The rest of the class then must react according to their beliefs; environmentalists 

positively to the global problems and negatively to the slogans of the consumers and vice 

versa. 

Improvements: I realised that the sentences were too long to read or remember so I rewrote 

them for the next class. 

Kvinta.F. 

The teacher of this class told me beforehand that this group is slightly weaker and she 

advised me to speak slowly or repeat the instructions in Czech. There were also twelve 

people, but the class was much bigger than the previous one, we had enough space to move 

at the back of the class. I changed the slogans. 

1. Vote for Martin and he will win the Pop Idol and a million pounds. 

2. The pop star Rihanna is coming to town, you must be there. 
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3. Watch the TV series Cassandra that will continue next year as well. 

4. The new speed car, Rocky,  is on sale buy it now. 

5. Without the golden new shoes you are not in. 

2. Activity: ELECTIONS AHEAD - Environmental problems 
Aim: group cooperation, presentation skills 
Language: formal 
Time: 25min 
Warm up:  

 you have five pieces of paper with five environmental problems – give it to five 
students ( or on five chairs ) tell the rest of the students to decide what is the most 
alarming problem and what is the least important.  

 Place the students or chairs in this scale. 

 Distribute the solutions to the problems on a slip of paper.   

 The students must find a solution to each of the problems. When they find a solution 
they go and find the particular student or the chair with the problem. In the end 
they read out the solutions. 

1.Problem :  
Transport causes too much air and noise pollution in the cities, 
solution : use less cars and planes, walk more, use public transport, cycle. 
2.Problem:  
The waste of energy we use – electricity, gas, water  
Solution: look for renewable sources or energy, wind farms, wave and solar power, don´t 
waste electricity, use less water. 
3. Problem:  
Farming – forests are disappearing, use of chemicals in farming  
Solution:  Use organic and ecological products that save nature. Eat and buy local products 
only. Farmers should use the land reasonably.  
4. Problem:  
Bad conditions of animal farms, exaggerated consummation, hunger in some countries 
Solution: better conditions for animals, protect endangered species, don´t buy more than 
you can consume 
5. Problem: The rubbish- household waste, water shortage and pollution of water – 
plastic in the ocean 
Solution: Recycle the rubbish, the household waste and electrical products, don´t pollute 
water with oils. 

 
Material needed: You will need a piece of paper and some crayons or markers 
Procedure:  

 Students work in groups of 5 or 4. They decide which of those environmental 
problems above they want work on. They must try to find a solution for it.  

 Their task is to establish a political party, make a leaflet and prepare a presentation.  

 They will choose one candidate for the election who must persuade their audience – 
the electors - to come to the elections and to vote for them because they have 
found the solution for that particular problem. 

Note: If there are only 3groups and more environmental problems, they can put some 
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problems together. Ex: problem 3 and 4, 2 and 5 and 1. In bigger groups there can be more 
candidates chosen. While one group is presenting, the others are the electors and they can 
show their agreement or disagreement and also ask questions.  
 
Steps for each group: 

 
Step 1:  Decide about the environmental problem you want to concentrate on. 
Step 2: Brainstorm some of the (three or four) consequences this problem has for 
people, place you live in or the planet in general. 
Step 3: Brainstorm the possible solutions to this problem. Concrete steps to take 
to solve the problem. 
Step 4:  

 Make a leaflet and prepare a presentation (for your electoral campaign). 

 Chose one candidate for the election 
Candidate: will tell your electors to come to the elections and present the problem you 
have chosen, say why it is important to find a solution as soon as possible and persuade 
them about steps you are going to make in order to change it. 
 

 

 

 

Kvinta.C 

There were very active students in this group willing to discuss and argue about any problem 

immediately. I gave the PROBLEMS to some students, so they could read them aloud, and 

the others found the SOLUTIONS without hesitating. They wanted to discuss some solutions, 

but we did not have time.  

The class was divided into three groups for the mock elections. They worked very well. They 

prepared the leaflets and the presentations and even showed good acting skills, acting as 

politicians at a meeting. The only issue was that as the presentations were so fun, nobody 

had questions to ask. So I had to ask the additional questions concerning the global 

problems myself. 

Improvements: 

I decided to let the political parties work on the same issue, so they could prepare different 

leaflets and discuss solutions to the same problem and hopefully some questions would 

arise. 

Kvinta.F. 
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The second group was much slower and less people were willing to talk, however they also 

managed to find the SOLUTIONS to the PROBLEMS. There were also three groups for the 

mock election and I let them work on one topic which was recycling and pollution in the 

cities. I helped with some vocabulary and sentences for the presentation and at the end we 

practised giving presentation, from the non-verbal point of view. Body position and body 

language, eye contact, and stress in the sentences. When the students saw that they are not 

going to be judged according to their knowledge, they visibly relaxed and cooperated well. 

 

3.4.1.6                                                                             Unit 5:  part two 

This part consists of Everyday English, topic Talking about plans. It was piloted in two first 

grade classes at Gymnázium Karla Sladkovského and one first grade class at Přípotoční. I 

decided to include some breathing and voice preparation exercise at the beginning of the 

session. The aim of this activity was not only to relax the body and voice, but also to calm 

down the class in general and make the students concentrate on breathing and 

consequently on their inner rhythm.  

The aims of this part are:  

-   Vocabulary: students discuss plans for the weekend or a future event.  
-   Grammar: will, going to, present continuous 
- Language: students learn how to negotiate and compromise, reported speech, agreeing, 
objecting, persuading, suggesting. 
 
 

1. Warm up: BREATHING and VOICE PREPARATION (explanation to be found in the 
Appendix)  
- relaxation and posture 
- breathing 
- tone – to use the whole resonator 
- pitch 
- articulation 
2. Warm up: PASSING A SENTECE  with different emotions 
Aim: concentration, expression emotions  
Language: suggesting 
Time: 6min 

 Divide the class into two groups. 

 Groups stand opposite each other 

 Give the sentences on a piece of paper to group A  - they will read it as one voice 

 Give the sentences to group B – each person replies – according to his/her paper – 
tell them HOW- give emotion – sadly, happily, in love, angry, proud, bored, afraid, 



 
 

62 
 

excited,  

 After that - give them papers with gaps – now the group A must decide what to say 
all together  

 Each student in group B replies freely  

 Then exchange  
 
Cut out the suggestions:  
We are playing tennis this weekend, do you fancy going with us? 
We are ......................................., maybe you could ...............................with us? 
 
Cut out the answers:  
Great idea.   That´s a good idea.    Sure.   
I´m afraid I can´t I don´t really fancy ...........................   
Thanks but I´ve already got plan for........................   
It´s kind of you to ask, but I´m going away .............................  
That´s a great idea 

 
3: Warm up: SUGGESTING A PLAN –  
Aim: suggesting, accepting, declining 
Time: 5min 

 write it on the board Why don´t we..., shall we..., maybe we could..., 
Let´s ....., Do you fancy.... 

 people stand in a circle one suggests,  

 second accepts and pass the suggestion 

 third objects - giving reason why not and suggests something else and so on in a 
circle 

  

 

Kvinta.C, Kvinta.F and 1.B 

I included the breathing exercise in all three classes. This was evidently the first time 

students had worked this way evidently for the first time, they showed interest in the 

activity and all cooperated well. Even though they laughed, I encourage them to do so 

because even laughing is a good breathing exercise and they really enjoyed it. 

In all three groups the biggest problem was showing different emotions while replying to the 

suggestions. I could feel that students expect something difficult and when the sentences – 

the suggestions and answers - were simple, students were relieved and only read it quickly. 

But I encouraged them to play with their body posture and voice, tone and intonation.  I 

always had to be prepared to show an example myself and encourage the students to 
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exaggerate the acting. The sequence of the short exercises was aimed at pronunciation and 

intonation practice and cooperation as a group. When I stressed that the exercise is not 

about grammar, but about the voice exercise, students entered into the activity more fully. 

 

4: Warm up: WHAT DID HE SAY? - POST PIGEON 
Aim:  speaking, listening, cooperation 
Grammar: indirect speech 

Time: 7min 

- Divide the class into groups of 3 people. Two of them (A and C) are going to plan 
something but they cannot speak to each other. The third (B) is passing the 
messages, using reported speech.  

- A stands on one side of the class and C on the other, B is passing in between  
- A and B ask “WHAT DID SHE / HE SAY? “ 

(You can also do it as GROUP A and GROUP C and one person B) 

Directions for group A:  
1. suggest something for this Saturday 
afternoon 
2. accept Sunday, but only from 16h 
3. suggest where you are going to meet 
4. accept. 

Directions for group B:  
1. You don´t have time on Saturday. You 
have time only on Sunday. Suggest Sunday 
2. accept and ask where you are going to 
meet 
3. decline and suggest some other place 

 

 
 

Kvinta.C and Kvinta F 

This exercise was carried out in two groups only, due to lack of time. In the weaker group I 

let the students work in two groups so not everybody spoke, but they all participated in 

making the suggestions. In the other class I divided them into groups of three so everybody 

could speak and it worked very well. The students were required to produce grammatically 

correct structures and I wrote an example on the board. 
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3: Warm up: HMMM.. 
Aim: deciding on a plan, non-verbal communication 
Time: 5min  

 Divide the class to groups of three people; 

 Each group is going to plan something for the weekend.  

 They must agree on something.  

 One person talks - he or she is asking the questions and making suggestion and 
decisions, using these expressions:  

 write it on the board 

Why don´t we..., shall we..., maybe we could...,  
 Second person only says “HMM..” – in two possible ways – positive or negative.  

 The third person says only “O.K.”- in all possible ways.. 

 

 

Kvinta F  

The Hmmm exercise worked very well here. The students seemed to be relaxed, because 

they only had to say hmm and o.k. and they made plans quickly. I helped with the forms of 

questions. 

1.B 

This exercise was quite easy for this class and I noticed that some students started to be 

distracted again. While I was listening to one group, for example, I noticed that other 

students were not talking about the plans, but when I came to them they completed the 

activity well. However, we quickly moved on to subsequent activity. 

5: ACTIVITY: Guided role play –AGREE ON A PLAN  
Time: 4min preparation + 10min presentation 
Procedure:  

 Students are divided into pairs. They receive cuecards. Students decide who is A and 
who is B , think about the roles and the setting according to the instructions 

 They improvise a conversation, respecting the situation-relationship given on the 
cuecard.  

 Act out the dialogue to the class – the class must GUESS which couple they represent 
Cuecards : in the Appendix 

 
 

Kvinta.C 
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I started this activity in the strong group. This time however I dealt with lack of 

concentration and disruption. I let the students prepare the dialogue sitting at their desks 

and I did not ask them to come up in front of the class in the hope that they would pay 

attention anyway. Although the students made an effort preparing the interactions when 

they were actually acting it out, not everybody was paying attention, there was an 

atmosphere of distraction. 

Improvement: 

It has been mentioned before that the classes of the first grade are the most active and lively 

but also easily disturbed and it is important to always provide motivation for them to listen.  

Therefore I made this activity a guessing game and while one couple was performing the 

others had to pay attention to fulfil the task.  

Kvinta.F and 1.B 

I made sure in these groups that all of the students paid attention and that they performed 

their dialogues staying in front of the class. Some of them were still quite shy when 

performing and exaggerating their expressions as this activity required some acting; 

nevertheless they all prepared the dialogues well. Those students, who felt confident 

enough, did not need to refer to the role-playing scheme and started to improvise. It was 

very useful to do this role play as a guessing game, because all the students paid attention 

and guessed who the couples are.  

In the class 1.B there were some boys who evidently got tired of the activities and did not 

want to participate. I asked three of them to sit in front of the class and participate as the 

audience. It was really interesting how their attention changed. Suddenly they become fully 

aware of the activity and were eagerly guessing the couples. It was clear that observing of 

the classmates is also a very important, useful and enjoyable way for students to engage in 

the activity. 

3.4.1.7.                                                                              Unit 6 part one 

This part completes the culture section of unit 6 and aims at talking about some incredible 

stories and myths. Students therefore tell and retell stories in the past tense and then make 
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a report based on their stories. Some presenting and witness confessing is included. These 

activities were tried in one second year class.  

Warm up: WHAT WERE YOU DOING WHEN  
Aim: group work, miming 
Language: contrast of the past tenses 
Time: 4min 
Procedure: 
One starts doing a movement: brushing his/ her teeth, What do you think I was doing? 
Variation: another person claps his hands, stops the action and says when you were 
brushing your teeth I came and I took your brush away. Then he/she starts another action 
until a third person stops him buy clapping his hands. 

- What were you doing when I came in/stopped you? 
- When you stopped me I was brushing my teeth 

 
Warm up BECAUSE... past tense... 
Aim: pair work, story telling 
Language: past tenses 
Time: 5min 
 

 One student starts telling a simple story for ex. Last time he/she went shopping or 

went home from school.  

 His/her partner can stop him/her at any time saying BECAUSE and the speaker must 

explain.  

 Ex: A: I went out. B: because? A: because I needed to buy a bread and when I got in 

front of the shop I realised that I didn´t have money. B: Because? A: I must have 

forgotten it at home, so...  

 
Warm up: A COURTYARD BALCONY – gossip 
AIM: students can talk about myths, using reported speech,  
Language: all tenses 
Time: 8min 
Procedure: 
Students stand in a circle. Tell the students that they are the inhabitants of one block of 
flats and there is some gossip going around. One student starts the gossip, passes it to his 
/her neighbour on his right, the second says the same to his neighbour but adds something 
more – changes the information, and so on the others are trying to make the gossip sound 
more and more incredible, exaggerating and changing the original information. 
Example: Starting with: 1. My neighbour told me that he saw someone coming into the 
house with a basket. 2. I´ve just heard that my neighbour saw some big man coming into the 
house with a big basket full of snakes. 3. I have just met my neighbour and he told me that 
there is some giant in the courtyard who is selling snakes and other dangerous animals. 4. 
There are some people feeding some enormous animals with snakes all around the house. 
And so on...the gossip can change completely and illogically.  
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2.D 

This lesson took place late in the afternoon, when the students were quite tired. This 

prompted me to start the lesson with some physical exercise and stretching, when they only 

had to listen and follow the instructions. The aim of this exercise was to allow the students 

to shake off the pressure of the day and to get them focused on the activities. One girl said 

she wished they could start each lesson like that. The warm ups were quite dynamic. They 

were already used to miming in the middle of the circle and so they did it without any 

problem. The new exercise was the BECAUSE and the GOSSIP activity. Again I let the 

students work in pairs and not everybody did it voluntarily on their own, so it was necessary 

for me to stand by them and listen, for them to do it correctly. Nevertheless they were quite 

inventive and confident in the language.  

They found the GOSSIP activity more motivating, and they created quite interesting stories.  

I divided the class into two groups and all of them persisted in speaking English and 

participated well. They had to retell their story, when they had finished, to the other group.  

ROLE PLAY: Report on TV: 
Aim: group work, telling a story  
Language: formal, informal, all tenses  
Time: 25min 
Procedure: 
 Divide the class into groups of at least 4 people. Each student receives a role card so there 
is a reporter, an eye witness, an expert and an official in each group. Tell them they are 
going to make a report for the local TV about this story behind the gossip. Use the same 
incredible information but make it sound serious and true. Students prepare the report and 
then they act it out in front of the others. They discuss afterwards which story was the most 
credible and why – use of voice, intonation, stress, non-verbal language. 
STEP 1: Introduction to the item by studio based newsreader (possibly the teacher)  
“Hello and welcome to our show. Today we are coming with a hot news from one little town 
called Juncton about some snakes attacking local people. Our reporter is there to tell us 
more.” 
STEP 2: Report from an ‘on the spot’ reporter;  
“Yes, thank you Larry. Hello ladies and gentlemen we are here in Juncton where some 
snakes attacked one house this afternoon..., we have Mr.Peret to tell us more... 
questions....” 
STEP 3: Interview with eye witness(es); “Oh, it was horrible experience, I´ve never seen a 
snake like that in my entire life.. “ 
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STEP 4: Interview with an ‘expert’ in the field; “ People in Juncton do not have to worry. This 
kind of snakes is not dangerous. However it is very interesting to find this kind in this 
particular area, it is very probable that ....” 
STEP 5: Statement made by an official. “I would like to inform the inhabitants that 

everything is under control and that the local police as well as the experts for snakes are at 

the spot and that this situation....” 

Role play cards: in the Appendix 
 
 

 

I asked both groups to prepare a report about the gossip they had just made up. 

Unfortunately we had only time for one group to perform what they prepared, but the result 

was excellent. They understood the instructions very quickly and were quite eager to 

prepare their parts. Not only did all of them speak, but also they developed and entered into 

the spirit of their characters and even made jokes. It was a very dynamic lesson with a good 

result. In the end we discussed improvements to the activities and their impressions of the 

lesson, where they provided positive feedback. 

3.4.1.8                                                                          UNIT 7 part two 

Unit 7 is aimed at everyday English: MAKING CONVERSATION and the textbook is used here. 

Students work with dialogue on p.70. They should concentrate especially on intonation, 

which changes according to a character. It was carried out in one third year class.  

The aims of these activities are introducing each other and finding out more about each 

other. Students role play a dialogue from a textbook, but they are given a different settings 

and characters. 

Warm up: MEET SOMEONE AND ...question tags:   
- Students walk and mingle around the room without talking, looking straight ahead.  
- Teacher shouts out instructions which the students follow.  
- Shake hands with the first person you meet and say GOOD MORNING. You grab 

someone else´s hand. You only let go of his hand as soon as you have grabbed 
another person’s hand. You must meet and say GOOD MORNING to everyone.  

- It is very quick.  
- When everybody has met everybody let the students walk freely and mingle again.  
- Then you ask them to do the activity again. But now when they meet they must add 

a little chat, saying then they have already met and where then think it was, using a 
question tag in the end. When they ask one question they continue – they will be 
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holding someone else´s hand all the time and the exchanges must be short and 
quick.  

- First say good morning and ask the other a question like: You were in the shopping 
centre yesterday, weren´t you? -  I saw you somewhere, didn´t I?  - You play piano, 
don´t you?  

 

 
We started with the icebreaker GOOD MORNING, after which a SHAKE HANDS activity 

followed with a specific grammatical requirement to use question tags. Students knew the 

grammar rules well, so they had no problem making the sentences. I participated in this 

activity as well to encourage the students.  

However the activity was very noisy and to make sure that the students were using the 

grammar structure correctly and that everybody was participating, I asked them to stands in 

two rows opposite each other and one by one to go and meet in the middle, showing an 

example. Some of the students were excellent and I helped those who were not sure about 

the grammar by repeating what they said in a correct way.  

 

Warm up: WHAT DO YOU THINK I WAS DOING :  

Aim: group work and grammar past tenses 

One person starts doing a movement: brushing his/ her teeth, What do you think I was 

doing? 

Variation: WHAT WERE YOU DOING WHEN: another person claps his hands, stops the 

action and says when he was brushing his teeth I came and I took his brush away. Then 

he/she starts another action until a third person stops him buy clapping his hands. 

o What were you doing when I came in/stopped you? 

o When you stopped me I was brushing my teeth 

 

 
As these students were already familiar with these warm up activities; I asked them to work 

in two smaller groups so they could change more quickly and more people could speak. 

There was no problem. 

Warm up: EXCHANGE IN CIRCLE : with I wish...I´d rather 

 The whole class stands in a circle, heads down.  

 On a simple signal from the teacher ( clapping of hands or saying heads up) the 
students put the heads up, make an eye contact with someone opposite and  

 As soon as someone meet someone else´s eyes he/she goes in his/her direction, 
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initiates a sentence starting with I WISH or IF ONLY .... 

 The partner opposite replies REALLY?  I´D RATHER....when this pair has finished the 
whole class puts the heads down again and repeat it, another pair goes and 
exchanges some I wish..I´d rather sentences. 

 
You might demonstrate with one example: making sure they know the grammatical 
structure. 

o I wish I had a job in the summer. 
o Really? I´d rather go on holiday. 
o I wish I didn´t have to study. 
o Really? I ´d rather study than work. 
o I wish I lived by the sea. 
o Really? I ´d rather live in the mountains. 

 
 

 
I asked the whole class to work all together again in one big circle to do the exchange in 

circle activity. I participated in the activity as well and monitored the turns. I explained the 

grammar first and asked one student to write an example on the board, but the students 

had no difficulty understanding the grammar rules.  

As they were supposed to meet make eye contact made them laugh quite a lot much so I 

had to ask them to concentrate and speak up, but eventually they all managed at least one 

exchange. 

In order to calm the excitement I introduced the breathing exercise before starting the main 

activity. The purpose was to prepare the voice and speaking muscles to articulate well and 

also to enable the students to concentrate. 

 

ACTIVITY: MAKING CONVERSATION: using the course book 
Procedure: Use the dialogue from p.70 cut up the sentences  
Divide the class into two groups and distribute the dialogues.  
Step 1: In pairs think about the characters. Answer these questions: where they are, how 
old they are, what do they do, how do they feel at the moment. After that read the dialogue 
in pairs, paying attention to the appropriate intonation and rhythm.  
Step 2: Change the partner. Make up some new characters and topics/hobbies to talk 
about. Think about the characters and their personalities again and read the dialogue again, 
adopting the right attitude. 
Step 3: change the partner again and improvise a dialogue following the flowchart  
Students can produce much more complex sentences, use other words or phrases.  
 
ROLE PLAY with CUECARDS: speaking ex.8, p. 70  
Possible situations:  



 
 

71 
 

A guide and a turist 

Two new flatmates – the first evening 

The first day at the university – two classmates 

Two lovers are splitting up 

A new au-pair in a new family – au-pair and mother 

A policeman and a boy who has just been caught doing graffity. 

 

 
 
In the third year I did not have to use the guessing game strategy. The students were quite well 

focused and prepared the dialogues well. Some of the students were not able to show much 

distinction in intonation, but character differentiation was made clear by their specific choice of 

vocabulary. We discussed the possible changes in posture and the tone of the voice at the end. They 

were not used to this type of presentation, or acting, so the activity was quite demanding for them 

and I had to ask many additional questions to help them to see the difference in their characters. 

However, their final dialogues were well prepared and developed.  

3.4.2. Questionnaires – students 

The aim of this part is to present the outcome of a questionnaire which was distributedto 

students at two secondary schools after I piloted of the supplementary activities. The overall 

number of students was seventy six and their age varied from fifteen to nineteen.  

The questions were written in Czech language and students replied also in Czech. 

The types of questions I used were very open and aimed to elicit information from the 

students about how they perceived the activities and also to evaluate their own participation 

in them. I received an overall opinion of all the activities and the students’ experience 

The answers varied from very positive to quite negative. Although the positive feedback was 

predominant some of the critical points are interesting and point to further possibilities of 

research and questioning. I will present the outcome of each question. 

There were nine questions to answer.  
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The first two concerned the years the students have been learning English and their 

motivation to learn a foreign language; the rest of the questions aimed to elicit feedback on 

the activities and teaching method students had experienced. There were leading questions 

concerning the activities as such. The respondents had to describe the activities giving five 

adjectives. Scale questions asked to what degree students were familiar with this type of 

activity and working. In open format questions I asked if the students thought this kind of 

activity should form part of their usual learning process or it should rather be taught in a 

separate drama class. I also asked their opinion on whether they thought they would learn 

English language this way.  

 (1. In general: I learn English because...Appendix p.81) 

Most of the students see English as the main means of communication in the world so their 

motivation is to be able to communicate and understand the language. They also think that 

English is a necessary prerequisite for work and studies.  

(2. These activities were.....write 5 adjectives – Appendix p.81)  

While describing the activities as such, students gave many interesting opinions. They varied 

from very positive to quite negative opinions. However, the positive predominated. Some 

adjectives are repeated so I divided them into groups of adjectives of similar meaning. In 

consequence there are five groups of words which occurred most frequently. I then counted 

the number of people who used at least one of the words from each particular group and I 

present the result in percentage. The rest of the words occurred only a few times, and I 

mention some of the most interesting further on. 

Regarding all the respondents: 

65% interesting, original, unusual and new 

50% entertaining, funny and joyful 

40% educating, instructive, inspiring, and enriching 

36% relaxing, pleasant, not demanding 

25% communicative, creative, active, involving everyone 
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Some rather negative descriptions regarding different age groups: 

Age 15 – 10 respondents: 

In one case: long, boring, embarrassing 

Age 16 – 30 respondents:  

25% - sometimes boring 

10% - embarrassing 

Each of these words occurred once: annoying, uninteresting, useless, and insufficient 

Age 17 – 15 respondents 

Each of these words occurred once: boring, annoying, difficult 

Age 18+19 – 22 respondents 

Only in two cases: boring and strange 

(During these activities I more than usual .....use 3-5 verbs – Appendix p.81) 

In reply to a question about what the students did during the lesson MORE THAN USUAL, 

these words occurred most frequently: 

57% laughed and had fun  

47% spoke and used English in communication with others and cooperated with others  

43% was involved, was concentrated, paid attention, was forced to think  

(During these activities I less than usual .....use 3-5 verbs – Appendix p.81) 

LESS THAN USUAL these words: 

40% was less bored and slept 

30% was less stressed and forced to think 

26% was less sitting and writing 
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Some interesting comments: some students also wrote that they were less focused on 

grammar, were less shy and also less disrupted by the class or frowned. 

The majority (72%) would like to include such activities more into the usual learning process 

and 62% think that it is possible to learn language this way. However, many of them stressed 

the importance of grammar and traditional style of teaching. 

I present some reactions to the question do you think you would learn English this way? Yes 

– why? / No – why?, to demonstrate students’ perception of drama activities in terms of 

usefulness. These reactions obviously met several goals of language learning, which are 

listed below. The students wrote in Czech, I translated the answers into English.  

Communicative competence 

o “Definitely yes, because you improve speaking, expressing and communication.” 

 Effectiveness and preparation for the real life 

o “Yes, because it is important to practise the language in real situations. It´s more 

effective than drill from the book. The book is for the grammar.”  

o Because I would practise situations which can occur in real life 

Fun and interest 

o  “Yes, it´s more fun and more interesting” 

o  “We don´t notice that we are learning so it´s easier and more fun” 

o “Learning through playing” 

Expressing ideas in more complex sentences 

o “I know the basics, but I don´t know how to create a more complex sentence. It would 

be a good way, once a week.” 

The natural urge to say something  

o “I speak more, I don´t concentrate that much on grammar structures but rather I 

want to speak.” 
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o Developing the feel for the language 

o “May be I would feel the language more.” 

Overcoming the inhibitions 

o “The most important is to be able to speak and not to be afraid to speak.” 

Some reasons why not: 

“I am used to the classic methods.” 

“I don´t like English.” 

“I don´t like speaking.” 

“I wouldn´t pass the final exam from grammar.” 

“No, because it´s not demanding enough. “ 

The conclusion of this outcome is that some students are more focused on the grammar – 

structural part of the language and they need to keep the structure in the learning as well. 

Some students have different interests and prefer other subjects and for some the ultimate 

motivation for efficient learning to help them pass the exams.  

The questionnaires also show certain difference of reactions of different age groups. People 

of the age 15 and 16 who were mostly in the classes of the first year were more critical and 

more easily bored or embarrassed. The older students were more concentrated and 

interested and nobody wrote that he or she felt uncomfortable doing the activities.  

3.4.3. Questionnaires – teachers 

There were two teachers, who allowed me to work with their students, with whom I 

consulted before and during the project, and who observed the classes and gave me 

feedback. Marie Šidlichovská and Barbora Vítková. Marie has 9 years experience teaching 

English and Barbora 3 years. 
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First of all they answered a general questionnaire about the experience with the drama 

activities and at the end they responded to my questions regarding the activities and work in 

the class. The questionnaire is to be found in the Appendix. 

They both replied that they must sometimes think of some extra activities and role plays and 

prepare these themselves. Barbora uses the speaking tips offered by the textbook 

occasionally, but she often skips them and almost never uses them as a main activity of the 

lesson. Marie, on the other hand, uses the activities as warm ups and icebreakers in every 

class and also sometimes as a main activity. They said they do not have much experience 

with teaching English through drama, but when I asked them about the individual drama 

activities, they said that they are actually using many of them. The most frequent are 

discussions and presentations, role playing a dialogue and occasionally miming or singing. 

Regarding role-play Marie emphasises the problem of time limitations because she finds it 

very time consuming. Barbora points out that her students welcome the role plays and that 

she would like to use this technique much more.  

Both teachers also commented on the supplementary activities:  

They both agreed that the experience was very useful for them as well as for their students. 

What was also interesting and inspiring for them was the chance to observe their students 

and see them in a new light.  

Bara answered that the activities were interesting, engaging, funny, and useful and Marie 

said that they were new, refreshing, interesting, and activating, however she also pointed 

out that she usually teaches twice as many facts in one lesson.  She repeated that she must 

respect the syllabus and that she hardly has time to do the usual activities from the book 

and that the work with such supplementary activities would take much more time than she 

has in the whole year.  

The teachers said that the students were speaking more and that they were more 

concentrated and also spoke less in Czech and were less disruptive than usual. They both 

were surprised at the fact that some of the students behaved differently. Some of the strong 

students were more hesitatnt and seemed confused, they did not know what to expect and 

therefore were less active. On the other hand they pointed out that some of the usually 
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weak or less engaged students were more willing to participate and talk. Marie remarked 

that for some of the students it could have been rather stressful to act or show some miming 

and that is why they were not as engaged as she would expect.  

Both Barbora and Marie think these activities could be part of every lesson. However, Marie 

thinks that due to the time restriction of the syllabus and type of work, she would 

recommend opening an extra drama class in English and let the students choose whether 

they want to join. Marie is persuaded that it requires special drama experience to coach 

such activities well whereas Barbora thinks that she could use these activities in her classes 

without problem.  

 If we compare the responses of the students and their teachers they concur in many ways. 

Teachers as well as students think that such activities are interesting, joyful and especially 

communicative. The remarkable result is that the teachers regarded their students as less 

active and under some pressure than they actually were. Even though some of them pointed 

out that the experience was sometimes stressful, the overall impression was rather positive. 

My impression was that the students participated actively and the dynamic of the groups 

functioned quite well. The confident students were willing to help the others by 

demonstrating miming, or by organising some group work or translating some vocabulary 

and the weaker students took up the challenge and participated well. Only 11 students out 

of 76 said that these activities are more suitable as an extra drama class only or for younger 

learners whereas the remaining students would definitely welcome these activities in their 

usual lessons. 

3.4.4. Self evaluation 

I learned many important facts about the activities, the students and the teaching methods. 

First of all instruction is very demanding, every detail has to be very well prepared, while at 

the same time any situation can develop unexpectedly and the teacher must improvise 

immediately. Drama activities in a language class need the teacher’s full attention. I had to 

set a good example to inspire the students with my own attitude, be clear in my instructions 

and at the same time be attentive to the learner’s hesitations and needs. All this is very 

demanding, but on the other hand it is a very challenging and enriching experience. I have 

found out that the supplementary activities can be used at secondary school and probably 
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be adapted to more levels (from pre – intermediate to upper-intermediate). For me as a 

teacher I learnt that I prefer to share my knowledge and experience, be a partner or 

colleague for the students rather than operating in the traditional didactical model,  and that 

teaching through drama is one of the ways how to establish a less formal, hierarchical 

relationship with students. 

4. Conclusion 

The aim of this thesis was to create some additional drama activities for the textbook 

Maturita Solutions Intermediate, in order to enable the learners and teachers who use it to 

experience language learning in innovative, dynamic and communicative way. The activities 

were tested with six classes at two secondary schools and improvements, based on 

reflection and informal feedback, were made during the process while more formal and 

comprehensive feedback was collected at the end.  

In the theoretical part I emphasized that process drama and second language teaching share 

a similar goal, this goal is communicative competence. I presented methods which underline 

the importance of the communicative skills in ELT and apply drama in the teaching process. I 

stated the advantages of using drama in second language classroom teaching and provided 

information about how it can be employed.  

The practical part describes the additional activities and their pilot testing. I demonstrated 

how to use the supplementary activities and lead a whole lesson based on drama. My 

instructions or participation in the activities did not differ from normal requirements on 

teachers in a class. This should confirm the assumption that any teacher should be capable 

including these activities into his or her teaching. The supplementary activities were carried 

out in classes of different age groups and various language abilities. Even though the 

activities had to be modified and I had to react flexibly to the needs of each group, it has 

been found out that these activities can be used with all of the students.  

I worked with a concrete group of students and therefore the findings cannot be 

generalized. The participants of the pilot programme have positive feedback in terms of the 

usefulness of these activities and most of them would welcome learning through these 

techniques more often. However, they also stress the necessity of combining such 
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techniques with classical teaching methods. Concerning the teachers, they also welcome this 

method and they clearly see its contribution to students´ learning, but they argue that due 

to the strict syllabuses, they often lack the time to do extra activities. 

The strongest motivation of the English learners who participated in the pilot programme is 

the necessity to be able to communicate on an everyday basis as well as in their professional 

life. These students regard knowledge of English as a necessary part of their education and 

they are prepared to dedicate themselves to learning it well. My impression from the 

research is that the students I worked with at the secondary schools are often under 

pressure of testing and thorough preparation for the Maturita school-leaving exam, which 

might reduce the element of enjoyment that language learning can have. Language learning 

and teaching should be aimed especially at communicative competence but pressure is a 

barrier to improvement in communication. This specific competence should be practised in 

as enjoyable an environment as possible, through interesting and engaging activities. 

Students will only learn to communicate when they are interested and confident enough to 

speak. Additionally, it would be easier for them to use the language outside the classroom if 

the teachers gave them the opportunity to practise life-like situations during the lessons. 

Drama activities and games provide favourable conditions for learners of a second language; 

they practise all the communicative skills in an enjoyable way, and thus encourage a positive 

attitude towards language learning.  

My target was to attempt to teach a textbook for secondary school learners through drama 

activities. I managed to create and lead these activities with several groups of learners. It has 

been a great opportunity for me to work with the students and the exploratory nature of 

creating and carrying out the lessons was a very enriching experience.  
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APPENDIX 

QUESTIONNAIRE - TEACHERS 

Dotazník můžete vyplnit v češtině. 

EVALUATING textbook Maturita Solutions – intermediate / pre-intermediate  - please note which book you use.  

1. The textbook is full of communicative activities – grammar games a role playing – is there enough activities 

for your teaching?:  

 Yes I like them very much and I make use of it all the time. 

 Sometimes I must think of some extra activity or role playing. 

 I do not really use them – it´s too demanding for my students 

2. How often do you use them? –  

In every lesson – as a warm up and as a main activity as well 

Every second lesson – as a warm up and every now and then as a main activity 

Time to time – I skip them often and almost never use it as a main activity 

Almost never 

OTHER COMMENT to the activities in the book:  

 

MY EXPERIENCE:  

1. Do you have some experience with drama activities as a teaching technique? 

2. Do you use drama activities in your class?  

 Breathing ad relaxation exercises 

 Non-verbal exercises 

 Moving 

 Miming the words 

 Miming a story 

 Listen and do/listen and draw - descriptions 

 Discussions 

 Situational role playing – dialogues 

 Role playing dialogues – acting in front of the class 

 Being someone else – role playing a different character 

 Improvisation 

 Giving presentations in front of the class 

 Choral reading 

 Chant 

 Singing 



 
 

83 
 

 

ROLE PLAY: Role play is a commonly used technique; do you use it in your class, how often? 

Not at all   --    yes but it´s rather time consuming   –-    yes, time to time, I would like to use them more    –-     

yes I use it often and I like it very much 

If you do not use it – WHY? :  

 

YOUR STUDENTS: 

1.  in your opinion, you students ENJOY or NOT any drama activities, role playing, improvisation ? 

Yes, they are willing to do it and they welcome such activities 

Rather Yes, but it is difficult to make them start doing anything 

Rather not – they do not like to speak or show anything in front of the others 

Not at all – they get bored of it quickly, they think it is useless.  

 

EXPECTATIONS:  

1. What do you expect from some extra drama activities, role playing and improvising incorporated in your 

class – teaching MATURITA SOLUTION? 

( Concerning the atmosphere in the class, the relationships, the communicative skills...etc.) 

 

 

OTHER COMMENTS: 

Dotazník pro studenty:  

Věk:....... 

Anglicky se učím ........let 

Obecně : Anglicky ( nebo jiný cizí jazy ) se učím proto abych .............................................................. 

1. Tyto aktivity pro mě byly? Napiště 5 přídavných jmen 

1................................2..............................3...................................4..................................5................ 

2. Znáte tento způsob aktivit? Zaškrtněte -  

- ano – často takto pracujeme 

- ano -  ale pracujeme takto málo 

- ne, tímto způsobem jsem pracoval/la  poprvé  
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3. chtěl/chtěla bych tyto aktivity více zařadit do výuky – chybí mi ve výuce? 

............................................................................................................................ 

Patří tyto aktivity POUZE do dramatického kroužku? ……………..  

4. Při těchto aktivitách jsem  / jsem se  více než obvykle– 3 – 5 sloves 

1......................................2.......................................3....................................... 

5. Při těchto aktivitách jsem / jsem se méně než obvykle– 3- 5 sloves 

1.......................................2...........................................3........................................... 

6. tento zážitek byl pro mě : 1 -3 slova .................................. 

7. myslím, že bych se takto naučil anglicky:   

ano - proč ………………………………………………- ne - proč…………………………..………………. 

 

Dotazník 2 pro učitele:  

Věk:....... 

Anglicky učím ........let 

1. Tyto aktivity pro mě byly? Napiště 5 přídavných jmen 

1................................2..............................3...................................4..................................5................ 

2. Znáte tento způsob aktivit? Zaškrtněte -  

- ano – často takto pracujeme 

- ano -  ale pracujeme takto málo 

- ne, tímto způsobem jsem pracoval/la  poprvé  

3. chtěl/chtěla bych tyto aktivity více zařadit do své výuky – chybí mi ve výuce? 

............................................................................................................................ 

Patří tyto aktivity POUZE do dramatického kroužku? ……………..  

4. Při těchto aktivitách mí žáci více než obvykle– 3 – 5 sloves 

1......................................2.......................................3....................................... 

5. Při těchto aktivitách mí žáci méně než obvykle– 3- 5 sloves 

1.......................................2...........................................3........................................... 

6. tento zážitek byl pro mě : 1 -3 slova .................................. 

7. myslím, že bych se mí žáci takto naučili anglicky:  ano - proč ………………………………………………- ne - 

proč…………………………..……………….
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UNIT 1 ON CAMERA  

FOCUS: CULTURE – STEREOTYPES  
AIM: Grammar: students practise the use of present simple and present continuous 
tenses; Vocabulary of clothes and fashion and adjectives describing people. 
 
1. Warm up: ALL THE PEOPLE WHO...  
Aim: drama: to make contact in the group – cooperation, relax, warm up the body 
Language: listening 
Time: 4min 
Procedure:  
All the students follow the T´s instructions. 

 STEP: to get to know the space of the class, the whole group stands up and fills the space in the class. 
Everybody stand so each person has enough space around and they can move and mingle more or less 
freely. T decides and shows what the front, the back and the centre of the space/class is. T gives the 
orders and the students must react as quickly as they can. 

 Possible orders: 
 
All the people who are wearing black jeans move to the front and make a row. 
All the people who are wearing white socks move to the back of the room. 
All the people who are wearing skirts move to the middle of the class and jump. 
Make a row so the colours of your tops are arranged from the darkest to the lightest. 
All the people who wore pyjamas yesterday say HELLO. 
All the people with long sleeves go to left corner and shake hands 
Etc. 
 

2. Warm up – WHAT ARE YOU DOING?   
Aim: drama - miming- cooperation in pairs.  
Language: present tenses contrast, present continuous  
Time: 8min 
Procedure:  

 Students are standing in a circle. One student goes to the middle and starts doing some movement, for 
ex. As if he was cleaning the floor.  

 Another person comes, starts imitating the same movements and asks: Are you cleaning the floor?  

 And the first replies with some completely illogical answer: No, I am flying. But he/she must continue 
doing the first movement which was cleaning the floor.  

 The second person then takes the second movement (flying) and starts doing it, third person comes. 
Etc 

 

3. ACTIVITY:  DIFFERENT TOWNS  
Aim:  drama – show more emotions and attention to other, spontaneity, improvisation 
Language: present simple, adjectives. 
Time: 
 Preparation: Make up some names of fictive towns (students can make their own names) which will clearly 
suggest the character of its inhabitants. Write them on the board and ask the student which adjectives they can 
see and ask them to explain or show a modest person, a mean person, etc. 
Modestfield- modest 
Meantown – mean 
Lazy York – Lazy 
Happyngham – Happy 
Serioushire – serious 
Quieton – quiet 
LoudPort – loud 
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Welcomeshire – welcoming 
Reservecton  - reserved 
Rudeland - rude 
Angryncton -angry 
Fearport-faerful 
 
1.STEP: WALKING: 2min  

 Instructions: walking in the space, concentrate on the walking, body straight, relax, look straight 
forward, neutral behaviour, respect the rhythm of the others.  

2.STEP: FREEZE: 3min 

 On a clap or a whistle from the teacher, all the class must FREEZE, there is no movement and absolute 
silence. The class becomes one big statue.  

 On a second clap they start walking again, but they start all together. It is important to feel the whole 
group and move as one. This is the basic exercise which must be clear for everyone. 

3.STEP: MEET YOUR NEIGHBOUR:  4min 

 Students keep walking, on a signal - the teacher shouts a name of the town they are in – “We are in 
Rudeland.”  the whole class starts behaving and interacting as the inhabitants, neighbours, people 
who know each other very well (shaking hands, small talk, exchange two or three sentences and 
continue.)  

 First try  neutral: people from Prague for ex.– and then the made up towns. In Modestfield the people 
are going to be very modest. In Lazy York they are all very lazy. Each town lasts for cca 30s then walk 
neutrally again.  

 
Variation in groups of three: one student tells the other two a name of one town and they improvise a short 
interaction between the inhabitants of the town.  
 
4. STEP: MAY BE IT´S BECAUSE ..: 5min 

 Work in groups of three. 

 Two decide about a town they come from and start acting, showing some distinctive feature. ( for ex: 
Angryncton – they are angry at each other)  

 The third one tries to guess what is the typical feature they are showing and when he/she is sure says: 
Why are you so:.. angry?  

 The other two reply together: May be it´s because we are from Angryncton. If they do not guess 
correctly, the two must say BUT WE ARE NOT ANGRY .. 

 
5. STEP:  ASSOCIATONS- ANGRY AS.. 5min  

 In the same groups - The third person must think of some situations typically connected to the 
adjective  

 “You are angry as ...”– as when you lose an important match. You are angry as if you broke your 
favourite pen. 

 
Note: you can make it whole group activity – one turns back to the class, the class decides on the adjective and 
when the one turns all the people behave that way and he or she must guess the adjective. 
 
Note: in a big group that is not used to work this way, students get very excited and they lose concentration. It 
is better to work in smaller groups first.  
 

2. ACTIVITY: A BUS FULL OF ENGLISH 
Aim: to discuss the stereotypical behaviour of some countries, describing and improvisation 
Language: formal and informal 
Time: 30min 
Before the activity give the students time to prepare it.  
 
1. STEP: pre-teach for the next exercise – DISCUSSION - how it is with real countries. Teacher can prepare some 
typical features and let the students guess to which country they belong 
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 French: the baguette, the croissant, the songs – Edit Piaf, romance in Paris, patriotic-revolutionaries, 
coco Chanel,  

 English: reserve, politeness, black humour-Monty Piton, the queen- the monarchy, style and fashion, 
music, tea,  

 Italian: loud, smiling, showing emotions, angry, hugging, kissing each other when they meet, art, old 
history, coffee, pizza 

 American: open minded, smiley, loud, they know their rights, freedom, hamburgers, Coca-Cola, 
Hollywood,  

 Czech: ... 
2. STEP: 10- 15min 

  Work in groups of three and discuss the typical behaviour and features of countries they come from – 
first they are going to show it and describe it. Two mime / act and the third is talking- describing. The 
class must guess, where they come from, make sure they reveal their guesses only at the end.  

  

Instructions:  

1. Decide the country you are from 

2. Brainstorm any things about culture, history, geography, or food and typical behaviour of the natives. 

3. two are the inhabitants of the country and one is the expert on stereotypes. Decide what are you going to 

do to show as many of the features of your country. You can show several different situations. The expert is 

describing the action, but DON´T SAY the name of the country. Only say, for ex: as you can see we like sleeping 

in the afternoon.  

Decide: Who are you, where are you, what are you doing at the moment, what you like, what you don´t like, 

and so on. 

 

 
Procedure:  
Setting: there is a bus and one student is a bus driver.  
The class is divided into 4 groups – English, French, Italians and Americans.  
Students get on the bus in their small groups, each group represents a country.  
As they get on the bus they say to the driver – Hello, to London please. The driver reacts and replies as an 
Englishman and they get on and travel for a while until another group of passengers wants to get in. Hello to 
Rome please. The driver replies as an Italian bus driver and all the travellers as well become Italians, they 
change their characters and act in that way until another group of passengers stops the bus and gets in. Hello 
to Washington DC, please. They become Americans, and so on. 
 
Order: England, Italy, America and France...possibly Czech Rep.  
 
When all the class is on the bus they get off again group by group and as some country gets off, the rest 
changes the nationality respecting the order of countries that followed. France, America, Italy, England.  

 

Students must pay attention and change their characters until the last English get off.  
They speak English all the time but they should show some typical features of the inhabitants of these 
countries. 
 

 

 



 
 

88 
 

UNIT 1 ON A CAMERA 

FOCUS: EVERYDAY ENGLISH – I can describe the people in a photo to someone p.10 
AIM: students learn how to describe a photo and how to talk about an event in a photo 
 

Warm up:   WALKING and PHOTOS: 
Aim:  drama – warm up, rhythm, concentration, contact as a group  
Language: listening, speaking, present simple, orders 
Time: 10min 
 
1. STEP : WALKING Teacher: “BODY: walk in all directions, filling up the empty spaces, walk naturally, back 
straight, look forward, concentrate on the rhythm of the others.”  
 
2. STEP: GIVING THE SETTING: “I am going to describe some setting in detail, I will say where you are, what you 
are doing, what is happening at the moment. You listen and behave according to the description. I will count to 
three. On ONE you start creating the best position for the photo and on THREE you FREEZE and look in one 
direction as if you were in a photo. “Give the setting 

1 
and after three take the photo. 

 
3. STEP: SECOND PHOTO Ask one student to step out of the picture to take a second photo, but now arranged 
according to him or her. He or she makes some changes and takes the photo. 
After that the students continue walking and another setting is prepared. 
1
The directions for the possible settings: 

1. “We are at a party. You are friends, you know each other well and you are holding glasses or some plates 
with something to eat. It´s Lucka´s (a girl from the class) birthday and somebody is giving her a huge cake with 
lots of candles. So Lucka is going to be in the middle of the picture. I will take a photo NOW!” 
2. “We are at a wedding Roman and Viky are getting married. All the family is there, they are about to say YES, 
the people around are watching. And I take the photo NOW” 
3.” We are in front of the school, it´s the afternoon and people are deciding what to do next. Petr has got an 
idea to go to the nearby pub. There are people who want to go and people who don´t have time. And I am 
taking the photo now”  
 

ACTIVITY: BRING PICTURE TO LIFE  
Preparation: Teacher provides the students with several pictures of different situations. 
Aim: drama – talking about the characters and the setting, role play dialogue 
Language – present simple, prepositions, speaking, listening 
Time: 30min 
 
STEP 1: PICTURE:  

 Divide the class into small groups. Distribute the pictures to each group.  

 They will talk about the pictures in details. One or all of them are closely related to the people in the 
picture. They decide on the setting, relationships of the people in the picture and about the situation – 
what is happening.  

 They talk about each person in the picture, about the age of the person, his/her profession, is he/she 
married or divorced, what the relationships between them are, what the situation is, what is going on 
in the picture, what is the possible conversation between them.  

 Prepare a dialogue about the picture – one is asking questions and the other responding or all of them 
are remembering the situation. 

Note: make sure the student prepare all the details well and tell them that in the end they are going to act out 
a dialogue – talking about the picture. 
 
STEP 2:  

 One student is going to describe their picture.  
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 He or she is standing back to the class, not looking. He or she chooses the number of people he/she 
needs and says what they are doing, in what position they stand, what their expressions are, etc. In 
the end he/she can turn, make some last changes.  

 The students who describe use the prepositions: at the back, at the front, on the left, next to, opposite. 
Structure: there is / there are..present continuous 
 

STEP 3:  

 The whole group which talked about the picture now becomes DIRECTORS.  

 They give detailed directions of the situation to the people standing frozen in the positions of the 
picture: you are smiling because...or arguing about...., drinking a morning coffee while it is raining 
outside or wine during a party. The expressions of the people involved should be much more 
emotional, it is not only about the positioning in the frame.  
 

STEP 4:   

 Students role play the dialogue they have prepared – talking about the photo.  
 

STEP 5:  

 Students, in the picture, are asked to bring the picture to life. Students IMPROVISE an interaction of 
the people in the picture.  

 When the director of the picture claps his/her hands they start speaking and moving naturally for 
about 30s (or as they wish) so the rest can see what followed after the situation of the picture.  

Ex: If it was a birthday party they can end up blowing the candles on a cake and clap their hands. If they were 
arguing about something they can end up by reconciliation. The directors can tell them what to do, how they 
wish them to act. 
 
 

Pictures: 
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UNIT 2 MEMORIES 

FOCUS: CULTURE: REMEMBERING THE PAST - I can discuss the significance of important 
days. 
AIM: students practise the opposite adjectives and the past tenses, feelings, -ed/-ing 
adjectives, past tense contrast, used to, describing memories, discussing important days 
 

1. Warm up: OPPOSITES 
Aims: pair work 
Grammar: adjectives prefixes: un-, dis-, in-, im- , il-  and ir- 
Time: 2min 

Students work in pairs. One student is always positive and the other is always negative. They prepare the 

opposite sentences.  

My mom is very patient. Is yours?  - no, my mom is very impatient.   
My bedroom is very tidy. Is yours? – no, my room is usually very untidy. 
Legible – illegible, organised – unorganised, regular- irregular, sensitive- insensitive.  
 
2. Warm up: WHAT DO YOU THINK I WAS DOING  
Aims: improvisation, miming, past tenses 
Time: 4min 
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Students stay in a circle, one goes to the middle and one starts doing some movement: brushing his/ her teeth, 

after some moment he or she asks:  What do you think I was doing? 

Variations: another person claps his hands, stops the action and says when you were brushing your teeth I came 

and I took your brush away. Then he/she starts another action until a third person stops him buy clapping his 

hands. 

What were you doing when I came in/stopped you? 

When you stopped me I was brushing my teeth 

3. Warm up: YES NO 
Aims: work in pairs 
Grammar: past tense 
Time: 2min  
In pairs: one asks questions about what did the other do yesterday, trying to ask only questions on which the 
other will say YES. When the other says NO, they exchange. 
 
Activity: I DON’T LIKE MY LIFE!  
Aims: group work, character-building activity, negotiating, role playing 

Grammar : USED TO BE.. 

10min 

Procedure:  

 Students are given a card with the picture of a character (a monk, a rich lady, a housewife, a tramp, 
etc.) or with the name of a famous person (politician, actor, singer, etc.)  

 They have to imagine their life being that person and all the advantages that come with it, but they 
cannot keep their character and they have to swap lives with somebody else in the group. To do so, 
they have to convince the other person to take the new life that is being offered to them by talking 
about the good qualities that they have found in their character. Students mill around looking for a 
new life… (role-playing).  

 Once everybody has found a new life they will tell the rest of the group who they used to be, and what 
they are now, their future plans, etc.  

 

Activity: OPTIMISTS PESTIMISTS 

Aims: role playing, discussing,  

Time: 15min 

Warm up: Discuss the questions of ex.6/p.16. Say if you agree or disagree with the sentences of exercise 4. 

Other possible topics to discuss: 

Mother´s day, father´s day, the Velvet Revolution, the end of war, the Valentine´s day, etc... 

Procedure:  

 the class is divided into two groups. Students adopt conflicting attitudes to a topic. There are two 
groups of students. One group agrees with the importance of some celebrated days and the other 
strongly disagrees.  

 Group A are always optimistic and group B are always very pessimistic. (They might think of and train 
some optimistic and pessimistic attitudes before. ) 

 Teacher gives the role cards with the attitude and the beginning of the sentences to each of the 
students on a slip of paper and the students must ALWAYS start the speech with the same 
words...(they might pass the papers around, so they exchange the sentences) 

 One student from the optimists says aloud his/ her opinion on the topic from exercise 6,p.16 – I think 
it is important to remember soldiers who died fighting for our country, because...And the others react. 
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You are an optimist, you always approve of what the 

others say and always start with:  oh yes, I think, it´s 

very important to remember, ... 

You are an optimist, you always approve of what the 

others say and always start with:  oh yes, we should 

...,  

 

You are a pessimist, you disapprove of what the 

others say and always start with:  

oh no, I don´t agree with him because ....,  

 

You are a pessimist, you disapprove of what the 

others say and always start with:  

oh no, I cannot agree with.... ,  

 

 

 

 

 

 

 

 

UNIT 2 MEMORIES 

FOCUS: EVERYDAY ENGLISH: NARRATING EVENTS - I can describe and react to a story  
AIM : student practice the story telling and the –ed/-ing adjectives. 
 

Warm up: BECAUSE 
Aim: Pair work, telling a story  
Grammar: past tense 
Time: 4min 

 One student starts telling a simple story for ex. Last time he/she went shopping or went home from 

school.  

 His/her partner can stop him/her at any time saying BECAUSE and the speaker must explain.  

 Ex: A: I went out. B: because? A: because I needed to buy a bread and when I got in front of the shop I 

realised that I didn´t have money. B: Because? A: I must have forgotten it at home, so...  

 

Variation: Exclamatory sentences: Students change the partners and retell their story again. Now their partner 

must interrupt the story by many exclamatory sentences. Use sentences from p.111.  

Activity: RETELLING A STORY 

Aim: telling a story 

Grammar: word order, all tenses 
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Time: 10min 
 
Procedure: each student is given an expression on a slip of paper,  

At first first after that  a few minutes later 

then, next later on after a few minutes 

Finally in the end   

 

 The whole class then tells a story ( each student one sentence) but each student must say only one 

sentence starting with his/her expression. Students stand in a row or according to their expressions. - 

Begining (at first ) – middle( after that, a few minutes ago, then, next, later on..) – end ( finally, in the 

end)  

 You can divide the class into smaller groups as well. 

 Explain that in each narrating there must be some setting of characters and place, some interesting 

conflict or situation or a problem and final outcome, ending. Students can make longer, complex 

sentences. 

Follow up: STORY A-B-C 

Make four groups of at least 3 people. Each group will tell a story about a given topic:  a birthday, a journey, a 

holiday, and your first day at school. They respect these instructions: 

A tells a story of his/her birthday to B then B retells the same story to C then C retells the same story to A and 

see if it is still the same story. Then they change groups and topics and the order B becomes A, C is B and A is C.  

Follow up: Each group tells their story to the rest of the class. One of the students  - A- tries to retell the story 

but the others keep interrupting with many details (how embarrassing the situation was, or how the story teller 

felt like or looked like) even not really significant, as to show that they know the story better,  deliberately 

taking the word to continue, but A must stick to the original story.  

Ex:  

A: I dropped all my books as I was going into the class.  

B: it was really embarrassing.  

A: yes and then I became picking them up  

B: no, first you looked at all the people. 

 

 

UNIT 3 NINE TO FIVE  

FOCUS: CULTURE: WORKING ABROAD - : I can discuss the advantages and disadvantages of 

working abroad  
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AIM: Vocabulary : jobs, places of work. Grammar - defining relative clauses, non- defining 

relative clauses. Language: discussing working abroad, job interview 

 
1. Warm up: WALKING 
Aim: to warm up the body, pay attention to body parts and the movements you can do with it, simple miming, 
get to know how to express simple actions 
Language: only listening 
Time: 6min 
 
STEP1:  

 Explanation of the work with the space. Explain what the space for the acting is. What is the back, 
what is the front, what is the centre – as in a theatre.  

 Tell the students to go into the back of the “stage” then to the front, stay in the middle.  

 And finally stand so the whole class is spread more or less in the whole class- stage-space.  

 Tell them that when they do the walking exercise they must keep the same distances, always filling up 
all the space, not leaving any empty spaces.  

STEP2: 

 All the students walk freely and naturally, feeling the body, and each step, back straight, looking 
straight ahead. They walk individually, they mingle, going in all directions, trying to fill up the empty 
spaces.  

 Give them the setting – situation and student will walk with respect to those instructions.  
Instructions:  
1. Walk naturally as on the street.  
2. Now walk as if in the morning when you don´t want to wake up – go slowly;  
3. Now you are in love with your classmate - go quickly and lightly-looking at distance as if wishing to see 
him/her 
 4. Now you are busy and stressed because of some exam so walk quickly,  
5. Now you are after the working day so you are tired and your legs are very heavy, so walk slowly and show 
tiredness;  
6. And naturally again. 
 
2. Warm up: MIMING DIFFERENT JOBS 
Aim: to get familiar with some jobs and the routines, attention is still on the body movements and miming, 
associations 
Language: present simple,  
Time: 5min 

 Continue working with the whole class spread in the class. The students are going to walk or act out a 
simple pantomime, of jobs that the teacher will tell them. They do it individually but at the same time, 
all together.  

Instructions:  
STEP 1:  

 Walk as a .........giving to it a feature: a policeman walking in the street, writing down a car number of a 
wrongly parked car, etc. 

 Possible jobs: policeman, nurse, doctor, manager, artist, student, teacher, builder, cleaner, secretary, 
IT, hairdresser, cook,  

STEP 2:  

 When the students get familiar with what they are doing; ask them to walk naturally again, and then 
ask them to think of a job and start miming it, on your signal they freeze and one by one they will say 
WHO THEY ARE and what they are doing. 

 For ex: I am a doctor in a hospital, giving an operation.  
 
3. Warm up: COMPLET THE FRAME – I am – I take / JOBS 
Aim: imagination, improvisation, cooperation 
Time: 5min 
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 The class stands in a circle and one person goes into the middle – he or she stands in some position 
and says who he/she is (some job) – then two people come and add something or someone to 
complete the situation, the picture. 

 Example of a situation  
A: I am a cleaner - B: I am her broom. - C: I am the dust around 
A: I am a doctor, B: I am his white coat, C: I am his experience.  

 

ACTIVITY: LOOKING FOR A JOB? 
Aim: presenting the advantages and disadvantages of some working place. Giving presentation, improvising. 
Deciding on a better place to work.  
Language: all tenses 
Time: 15-20min 
Procedure:  

 Divide the class into 4 groups. 2 groups are going to perform and 2 groups are going to watch. Each 
group performs its advertising or testimony. The rest of the class is watching and then they decide 
which company is better, which company they would choose. Afterwards the other groups perform.  

 Each of the two groups must decide on a working place and working opportunities-advertisements.  

 They write down a name of a company, the main occupation or the product and working conditions of 
the employees they are looking for.  

 Each group selects one member and sends it to the opposite team – he or she will be the unhappy 
employee. 

 Each member of a group is given a role card - a director, an advertising agent and the employees. The 
director of the company is the main representative and presents his company. There is an agent for 
advertising who persuades the class about the advantages of working in that company. The rest are 
the employees who talk about their positive or negative experience in that place. One is a former 
employee who remembers the happy times in that company. One is an unhappy employee who was 
not satisfied at all for several reasons. 

 

ROLE CARDS:  

DIRECTOR : 

You are the director of the company. You present 

your company, the place of work, the main product 

and working conditions. 

 

HR agent : 

You are the advertising agent of HR department of 

your company. Your task is to attract attention of 

potential new employees, to explain who you are 

looking for and give all the advantages of the working 

place. 

 

CURRENT EMPLOYEE : 

You are a current employee of the company. You 

have nothing to complain about. You talk about your 

usual daily duties, may be say if this position met your 

expectations and what do you want to do next, but 

you don´t want much from life, you are satisfied. 

 

HAPPY EMPLOYEE  

You are a former employee who remembers the 

happy times in your company. You spent many years 

there and you really enjoyed it. You met some good 

friends there and your bosses were always great. You 

earned enough money in the end so you can live on a 

fine rent in a family house now.  

 

UNHAPPY EMPLOYEE: 

You are an unhappy employee who lost the job after 
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losing nerves and having an argument with your boss 

about the quality of the product and the conditions of 

work. Say why you weren´t satisfied, what was the 

argument about and what do you want to do next.  

 

  

 

Each group performs its advertising or testimony. The rest of the class is watching and then they decide which 

company is better, which company they would choose. Afterwards the other groups perform.  

 

UNIT 3 NINE TO FIVE  

FOCUS: EVERYDAY ENGLISH - A job interview 
AIM: I can ask and answer at a job interview 
 
1. Warm up : ASSOCIATIONS  
Aim: vocabulary revision 
Time: 3min 

 work in pairs: One says a job the others starts saying words connected to that type of job: a doctor : 
white coat, hospital, blood, danger, responsibility... 

 when he/she runs out of words the other continues until they both cannot think of anything.  

 The second starts with another job then. 
2.Warm up: WHO OR WHAT ARE YOU?  
Aim: body relaxation, group formation.  
Language: grammar defining relative clause, vocabulary jobs  
Time: 6min 

 All the students walk and move chaotically with their bodies and arms, doing all kinds of positions on a 
signal the FREEZE in any position and they can think of a job which could be connected to that position 
– each of them say the job and what is he doing at the moment – in the form of DEFINING RELATIVE 
CLAUSE  

 For ex: I am a doctor who has just cut the leg of his patient. I am the policeman who has just given a 
fine. Do it more times.. 

3. WARM UP: JOB CENTRE 
Aim: group work, guessing game 
Vocabulary:  jobs, presenting abilities 
Time: 6min 

 A student – job seeker - thinks of a job and says at least 4 of his or her qualities typical for the job.  

 The rest of the class is the job centre – they must find the best job for the person. By guessing what he 
or she has in mind. 

 For ex: Job seeker: I can write with all 10 fingers on a typing machine, I can make coffee and serve it 
very quickly, I am reliable and social. ..Job centre: would you like to work as a secretary? – Job seeker:  
yes I would like to become a secretary  

 
4. JOB INTERVIEW role play: 
Aim: character building, role playing, questioning, answering 
Language: formal 
Time: 30min   
Procedure: 
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 you are going to distribute the role cards to your students. After the preparation they will role play the 
interviews. After that the employers will discuss whom they are going to employ. 

 Preparation: A) Employers: Get together and brainstorm questions to ask for the interview. Try to 
think of the character of such employer. 

 B) Job Seekers: Go over their character and find their strengths and weaknesses for the job.  

 It's a good idea to remind the students that although they cannot lie, they can emphasize their 
strengths and that they also don't have to say their weaknesses if they are not asked. 

 
Role cards:  

ADVERTISEMENT  

Waiter/waitress manager Wanted  
Are you an experienced WAITER - manager?  

Are you a hard-working, ambitious person, ready to be a Head waiter- manager in a famous Indian 
restaurant?  

If you answered yes to these questions, then you are in luck. Veerasvamy is seeking an experienced waiter-
manager to fill their position of Head waiter.  
All applicants must speak fluent English and Hindi and must have the right to work in Britain  
20pounds / hour plus tips 

 
The job interview: Role cards  

Employer Card  
You are the owner of an Indian Restaurant in London. 
You need to employ an experienced Indian Head 
waiter to work in your restaurant. The prerequisites 
for this position are:  
1) Must have at least 2 years’ experience as a 
manager because the person will be in charge of the 
whole restaurant.  
2) Must speak fluent English and Hindi.  
3) Must have some training in preparing and serving 
Indian food from a reputable hotel academy.  
4) Must be looking for a long-term position.  
5) Must be able to work in Britain.  
Desirable qualities (preferred but not essential) are:  
1) Should possess leadership qualities in character, 
experience in a leadership role desirable.  
2) Should have experience working in a Indian 
restaurant.  
3) Should be organised, efficient, punctual and hard-
working.  
4) Should be able to build good relationships with co-
workers 

Jobseeker 1 (Male)  
Your name is Sudheen Patel and you are an 
experienced Indian waiter. You are 55 years old. You 
have been living in London since you were ten and 
learnt to cook Indian food from your mother and then 
went to a prestigious hotel school in London. You 
used to own your own Indian restaurant in London's 
south side but you sold it, because you are getting 
older. You are hoping to retire in ten years. You speak 
English better than Hindi but still speak Hindi well. 
You are a British citizen.  
 

 

Jobseeker 2 (Female)  
Your name is Misha Rasya and you are 30. You are 
Indian and are in Britain on a 2 year work visa. You 
are from Bombay and worked in an Indian restaurant 
in Bombay for ten years before you came over to 
Britain. You studied Indian Cuisine and hotel 
management at the Dili Centre of tourism 
management. In the Indian restaurant, your job was 
junior waitress and you left the job because you want 
to be a Head Waitress. You are hoping to get a job in 
Britain so you can extend your visa and move to 
London permanently.  

Jobseeker 3 (Male)  
Your name is Peter McDonald and you are 35. You are 
a Canadian who has been fascinated with Indian food 
since teaching maths in India. You learnt to cook 
some Indian food formally in Toronto while studying 
the management of tourism and have worked in an 
Indian restaurant in Toronto for 5 years. For 2 of the 
5 years you were the Head Waiter there. You left the 
job however, because you had an argument with the 
restaurant owner over the menu. You decided to 
move to Britain because it is warmer and you want to 
work here for at least a year. You’re not sure if you 
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 are going to move permanently yet. You speak 
English as a first language and studied Hindi in India 
for two years.  
 

 

Jobseeker 4 (Female)  
Your name is Tina Kimash and you are a college 
graduate from hotel management specialised for 
tourism in Asia. You are 24. You are ambitious and 
want to work as a Head Waitress in an Indian 
restaurant but don't have experience. You worked at 
the Manchester Casino whilst at College as a kitchen 
hand for two years. You are an British citizen but you 
were born in India. You have moved to London from 
Manchester with your boyfriend for his job. You 
speak fluent Hindi and English. Your boss at the 
Casino praised your hard-work and dedication 

Jobseeker 5 (Male)  
Your name is Richa Patel and you are Indian. You are 
37 years old and have married an English woman. You 
have moved to Britain permanently. In India, you 
worked at a restaurant called 'The Outback' which is 
how you met your wife. You worked as a head waiter 
there for ten years and had good relationships with 
all of your co-workers. You speak fluent Hindi but 
your English is still not very good. You are taking 
English as a Second Language classes at London 
University and your wife helps you to study English. 
You studied management and Indian food at Dili 
tourism College and worked for two years in an 
Indian restaurant before getting the job as the Head 
Waiter at 'The Outback'  
 

 

Jobseeker 6 (Female)  
Your name is Anna King. You are an English from 
Liverpool. You are 31 years old. You’ve loved Indian 
food ever since you tried it at age ten and studied at 
the Bombay Academy for Chefs when you were 22. 
You hope to open your own Indian restaurant one 
day but are still saving up the money. You studied 
management of tourism as well. You worked as a 
Second Waiter in an Indian restaurant for 5 years and 
then as a Head waiter/manager in the same 
restaurant for 4 years. You left your job though when 
your husband and you decided to move to London to 
buy a house together. You are now looking for a job 
to save money to buy your own Korean restaurant. 
You speak English well but Hindi not so well. Still, you 
know all of the Indian food words perfectly and 
picked up a fair bit of Hindi whilst studying in 
Bombay. You are willing to study Hindi as a Second 
Language at London University.  
 

 

 

UNIT4 BODY AND MIND 

FOCUS: CULTURE: OBESITY AND DIET 
AIM: students discuss healthy and unhealthy life, practise the vocabulary of body parts 
and illnesses, talking about diet and lifestyle Grammar: past simple, present perfect.  
 
1. Warm up: ILLNESS 
Aim: discussion, vocabulary revision 
Time: 7min 
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 Discuss with the whole class. Ask the students to think of some problems that are connected to parts 

of the body – give them some examples from the list bellow, then tell them that in pairs they are going 

to write down a list of physical and psychological problems or illnesses.  

Examples: Physical: Head – headache, feeling dizzy, eyes - short-sightedness, ears- deaf, middle ear 

inflammation, nose – blocked nose, backache, broken arm, stomack ache, chest infection, constipation, stroke, 

concussion, overweight, ... 

Psychological: depression, bad concentration, and allergy, feeling without energy, sleepy,...  

 Ask them what the terms healthy lifestyle and unhealthy lifestyle mean.  

 What do they do to live healthier? 

Unhealthy lifestyle: eating junk food, too much fat, too much sugar, no time for eating, stress, not enough 

exercise, sitting in front of the TV, computer....  

 What do you do to make your lifestyle healthier and happier? : for example: sleep 8h a day, wake up 

and do some exercise, have a big breakfast, walk more, don´t drink too much coke or coffee, don´t 

smoke, do some sport a few times a week...  

2. Warm up: ADVICE VALLEY 

Aim: giving advice, group work 

Time: 7min 

 The class stand in two rows opposite each other. They create a corridor. 

 One student goes through the corridor and says that he/she has some problem. For ex: I´ve got a 

headache. As he/she goes through the “valley” the students give advice. “You should drink some 

water, go home and get some sleep.”...etc. 

 Then another person goes in the middle with another problem and so on until all the people have 

spoken. 

Activity - UNHEALTHY LIFESTYLE – role play 

Aim: giving advice, talking about health problems 

Time: 25min 

Procedure: divide the class into 4 groups, each group receives the ROLE CARDS, so one is the EXPERT and the 

others are different people with different lifestyles and problems. Let the students read their cards and give 

them time to familiarise with their roles.  

Students come to see the expert into his OPEN CONFERENCE OF HEALTHY LIFESTYLE. They sit together and one 

by one tells what their problem is. The expert monitors a discussion which should come up with an advice to 

each of the clients. Each client should then have the information how to change his or her lifestyle. Afterwards 

the class shares the ideas. 

ROLE CARDS:   

You are a young businessman who has very stressed work. You often eat in fast food restaurants, you suffer 

from headaches (maybe because of the computer) and back aches quite often, but you take painkillers. You 

used to play volleyball but now you have no time, you don´t have even time for friends and feel quite down 

sometimes. Therefore you go out sometimes but would like to go more. Your favourite food is : .... 

You are a mother overweighed, who looks after kids and goes to work 3days a week. You work in a bakery. 

Don´t like sport much, but would like to start some meditation, just you seem to have no time for it. You live in 

a house and must clean it all the time. You would like to relax in the garden sometimes but you seem to spend 

much more time in front of the TV because you are too tired to think of something else. You order take away 
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quite often. Your favourite food is:... 

You are student. You must study a lot. You have lots of stress, and you drink coffee a lot and you smoke. In the 

evening you like to meet up with friends in a bar to chat and relax but you often stay late. You don´t sleep 

enough then and you are more stressed. You go to play floor ball time to time and you feel a back ache and 

can´t breathe.  Your favourite food is:.... 

You want to become a masseur, ask the expert about the health risks. You don´t do any sport and you don´t 

seem to have really good immunity system as you are quite often ill and catch any illness very easily. 

You are the expert for HEALTHY LIFE STYLE. You organise an open group for people with different health or 

lifestyle problems. You lead the discussion, ask the others their opinions.  

Prepare question as: 

What do you eat? 

Where do you eat? 

How many times a day do you eat? 

Do you drink? 

How many hours a day do you sleep? 

Do you sleep well? 

Do you have some free time and what do you do in your free time? 

Do you exercise? How? How often?  

 

 

 

 

 

 

 

UNIT 4 BODY AND MIND 

FOCUS: Everyday English: AT THE DOCTOR´S 

AIM: students talk about the illnesses and practice describing the symptoms and 
treatments – speaking, group co-operation, vocabulary, giving advice 
 
Note: you might have some pictures ready to give to your students in order to suggest the examples of 

illnesses. Show the pictures to the class and tell them to choose some problem  
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Warm up: RELAXATION 

Aim: relax the body and mind, breathing, listening  

Time: 3min  

Short relaxation – with concentration on the body parts. Simple exercise of the whole body, rotations and 

stretching. Three rounds with the head, arms, wrists, hips, knees, and ankles. Breathing. Etc. 

Activity: CONTAMINATION 

Aim: group work, miming, improvisation, advice 

Language: informal 

Time:  

 

Warm up: teacher shows some trouble or pain, and says what is going on HEAD ACHE, STOMACHACHE, ... the 

students get contaminated and show suddenly the same symptoms  

Procedure: Each student thinks of some trouble or an illness and symptoms it has. If there is enough space 

students start walking around the class in all directions, mingle and meet, showing the symptoms of the 

problem.  If you don´t have enough space – the students stay in a circle and only two students go and meet. 

They leave with the troubles of the partner they´ve just met and continue with the new trouble to meet 

another student. 

Step - 1. NON-VERBAL VERSION: As they meet someone, they exchange a short NON-VERBAL dialogue, use 

pantomime, facial expression; as they touch they get the illness or the symptoms of the person they have just 

met. 3min 

Step - 2. VERBAL VERSION: ask a pair to do the same and ask another pair to do the DOUBBING for them.  4min 

Step - 3. People who act, speak as well 4min 

Example of a dialogue: 

A: shows and describes the problem:  I´ve broken my ankle, it hurts so much.  

B: is surprised and always gives the same advice: Oh, you should see a doctor. ( slowly starting catching the 

symptoms of A´s problem, but still keeps the original problem) 

A: oh, it´s going to be all right. What about you?  

B: oh. My shoulder hurts a bit.  

A: oh, I see, It´s going to be all right soon, bye. (Starting to catch the symptoms of B) 

B: Yes, sure, take care, bye. 

 

Activity: I CAN´T STOP SNEEZING 

Aim: group work, echo questions, giving advice 

Time: 7min 

Procedure: In groups of three: practise the symptoms, showing surprise – echo question, doctor gives advice:  

A: presents the PROBLEM:  “I can´t stop sneezing. “ 

B: shows SURPRISE – identification of the ILLNESS: echo question:  

“ sneezing? You have got flu, see a doctor.” 

C- the DOCTOR is giving an ADVICE: “You should stay in bed for 3 days and drink some tea.” 

After 2-3 illnesses they take turns being the doctor. 
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Activity: AT THE DOCTOR´S 

Aim: Improvisation, role playing 

Time: 6min 

Procedure: Work in pairs or groups of three –  

Work in pairs. A is a doctor and B is a patient. Give time to patients to think about a problem/illness and its 

symptoms, how it happened, how exactly does it feel. The patient comes to see the doctor but cannot speak, 

he/ she just shows some symptoms, the doctor must find out what exactly happened by asking: Is it the head? 

Does your head ache? You have fallen and hurt your head? The patient replies only yes or no. When the doctor 

finds out, exchange the roles, after that change the partners as well. 

PATIENT :  

Think about a problem/illness and its symptoms –  

How did it happen exactly? 

How exactly does it feel? 

 

You come to see a doctor – but you DON´T SPEAK  

you only reply YES or NO with the head 

DOCTOR:  

A patient comes to see you, but he or she cannot 

speak, only says YES or NO- with the head 

YOU MUST FIND OUT WHAT THE PROBLEM IS AND 

WHAT HAPPENED? 

 

Is it the head? Or your stomach hurts? You ate 

something bad??? 

 

 

Follow up: 

Time: 7min 

 Work in groups of three. This time 

respect the flowchart given. A is a doctor and B is mother. C - patient is there, showing the symptoms, 

but he/she never speaks. 

 The situation is as follows. Mother 

comes with her son or daughter to the doctor. The doctor asks the patient but mother doesn´t let the 

child speak, she speaks for him.  

 Act the dialogue in front of the class. 

Note: You might go through the dialogues and write useful phrases on the board. 

 What´s the problem? / What is 

bothering you? 

 What should we do, doctor? / Could you 

tell us what to do?  

 

A - Doctor:  

1.Greet each other 

B - Mother: 

1. Greet each other  
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2. ask what the problem is. 

3. say what you think the illness is  

4. give your advice 

5. tell the patient to come for a check up 

6.says goodbye 

2. explain your daughter´s /son´s symptoms 

3. ask for the doctor´s advice  

4. thank the doctor and say that you are going to do 

what he´s told you 

5. say goodbye 

 

 

 

UNIT 5 OUR FUTURE  
 

FOCUS: CULTURE: A GREENER NATURE 

AIM: students discuss the environmental problems and use future tense 

 
 
1. Activity:  DIFFERENT ISSUES – DIFFERENT INTERESTS. 
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Aim: discussing issues, reacting to a news 
Time: 5min 

 Distribute some slogans on slips of paper. 

 Students stand up and read aloud (rather shout in persuasive way – insist on the stress in the 
sentence) the slogans. 

 the rest reacts as one crowd in an excited way to the slogans that talk about money or TV (saying : 
OHH, YEEES, GREAT, EXCELLENT,....thumbs up)  

 and in a very bored and careless way to those concerning the politics or environment (saying: BORING, 
RUBBISH, OH NOT AGAIN,...thumbs down).  

 You can try it first with just one word – teacher: “MONEY” – students: “YEEEES” “EXCELLENT”. 
Teacher: “PROTECT NATURE” – students: “BORING..” 
 

1. Vote for Martin and he will win the Pop Idol and a million pounds. 

2. The pop star Rihanna is coming to town, you must be there. 

3. Watch the TV series Cassandra that will continue next year as well. 

4. The new speed car, Rocky,  is on sale buy it now. 

5. Without the golden new shoes you are not in. 

1. We must protect the animals. 

2. We must recycle our rubbish. 

3. We should pay attention to the politics and vote for better future. 

4. We should use cars less walk more. 

5. We should help developing countries. 

6. Stop the whale hunting.   

 
Follow up: Discuss your feeling afterward – how it is and how it should be. Why it is important to be interested 
in environment and politics. Do you think that ecology and people´s health is connected? What are the main 
ecological problems on the planet? – use the information from the book 
 

2. Activity: ELECTIONS AHEAD - Environmental problems 
Aim: mock elections, presentation, group cooperation 
Time: 25min 
Warm up:  

 you have five pieces of paper with five environmental problems – give it to five students ( or on five 
chairs ) tell the rest of the students to decide what is the most alarming problem and what is the least 
important.  

 Place the students or chairs in this scale. 

 Distribute the solutions to the problems on a slip of paper.   

 The students must find a solution to each of the problems. When they find a solution they go and find 
the particular student or the chair with the problem. In the end they read out the solutions. 

 
1.Problem :  
TRANSPORT causes too much air and noise pollution in the cities, 
solution : use less cars and planes, walk more, use public transport, cycle. 
2.Problem:  
The WASTE of energy we use – electricity, gas, water  
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Solution: look for renewable sources or energy, wind farms, wave and solar power, don´t waste electricity, use 
less water. 
3. Problem:  
FARMING – forests are disappearing, use of chemicals in farming  
Solution:  Use organic and ecological products that save nature. Eat and buy local products only. Farmers 
should use the land reasonably.  
4. Problem:  
Bad conditions of ANIMAL farms, exaggerated consummation, HUNGER in some countries 
Solution: better conditions for animals, protect endangered species, don´t buy more than you can consume 
5. Problem: The RUBBISH- household waste, water shortage and POLLUTION of water – plastic in the ocean 
Solution: Recycle the rubbish, the household waste and electrical products, don´t pollute water with oils. 
 
Material needed: You will need a piece of paper and some crayons or markers 
Procedure:  

 Students work in groups of 5 or 4. They decide which of those environmental problems above they 
want work on. They must try to find a solution for it.  

 Their task is to establish a political party, make a leaflet and prepare a presentation.  

 They will choose one candidate for the election who must persuade their audience – the electors - to 
come to the elections and to vote for them because they have found the solution for that particular 
problem. 

Note: If there are only 3groups and more environmental problems, they can put some problems together. Ex: 
problem 3 and 4, 2 and 5 and 1. In bigger groups there can be more candidates chosen. While one group is 
presenting, the others are the electors and they can show their agreement or disagreement and also ask 
questions.  
 
Steps for each group: 

 
Step 1:  Decide about the environmental problem you want to concentrate on. 
Step 2: Brainstorm some of the (three or four) consequences this problem has for people, place you 
live in or the planet in general. 
Step 3: Brainstorm the possible solutions to this problem. Concrete steps to take to solve the 
problem. 
Step 4:  

 Make a leaflet and prepare a presentation (for your electoral campaign). 

 Chose one candidate for the election 
Candidate: will tell your electors to come to the elections and present the problem you have chosen, say why 
it is important to find a solution as soon as possible and persuade them about steps you are going to make in 
order to change it. 
 

 
 
UNIT 5 ON FUTURE  
Focus: Talking about plans 

AIM: students discuss plans for the weekend or future event 

reported speech will, going to, present continuous, 

compromising, agreeing, objecting, persuading, suggesting. 

 
1. Warm up: BREATHING and VOICE PREPARATION  
Possible breathing exercise:   

 relaxation and posture – stand up straight, legs apart, shoulders relaxed, and head upright 

 breathing – place your fingers on your ribs or stomach, breath silently and feel the stomach moving, 
concentrate on your breathing, inhale by the nose and exhale by the mouth, then with each exhale 
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make a hissing sound – several times, then make a sound “ haaaaaaa”, ohhhhhhhhhhhhh, 
eeeeeeeeeee, mmmmm, 

 the pich – rising, falling, try to feel the vibrations created by the sound – the vibration can be easily felt 
on the nose. Try the volume by going as loud as you can and as quiet as you can – whisper 

 articulation- massage the mouth and make round movements with the mouth, 

 Apply some tongue twisters here 

 Now choose a short sentence (what´s the time, or hello Mr. Lawrence) and try several time in different 
tone, pitch, emotions, question, order, etc.. 

 
2. Warm up: PASSING A SENTECE  with different emotions 
Aim: rhythm, voice preparation, concentration, cooperation  
Time: 6min 

 Divide the class into two groups. 

 Groups stand opposite each other 

 Give the sentences on a piece of paper to group A  - they will read it as one voice 

 Give the sentences to group B – each person replies – according to his/her paper – T tells them HOW- 
gives emotion – sadly, happily, in love, angry, proud, bored, afraid, excited,  

 After that - give them papers with gaps – now the group A must decide what to say all together  

 Each student in group B replies freely  

 Then exchange  
 
Cut out the suggestions:  
We are playing tennis this weekend, do you fancy going with us? 
We are ......................................., maybe you could ...............................with us? 
Cut out the answers:  
Great idea.   That´s a good idea.    Sure.   
I´m afraid I can´t I don´t really fancy ...........................   
Thanks but I´ve already got plan for........................   
It´s kind of you to ask, but I´m going away .............................  
That´s a great idea 
 

3: Warm up: SUGGESTING A PLAN –  
Aim: suggesting, accepting, declining 
Time: 5min 

 write it on the board Why don´t we..., shall we..., maybe we could..., Let´s ....., Do you fancy.... 

 people stand in a circle one suggests,  

 second accepts and pass the suggestion 

 third objects - giving reason why not and suggests something else and so on in a circle 
 

4: Warm up: WHAT DID HE SAY? - POST PIGEON 

Aim:  speaking, listening, cooperation 
Grammar: indirect speech 
Time: 7min 

- divide the class into groups of 3 people. Two of them (A and C) are going to plan something but they 
cannot speak to each other. The third (B) is passing the messages, using reported speech.  

- A stands on one side of the class and C on the other, B is passing in between  
- A and B ask “WHAT DID SHE / HE SAY? “ 

(You can also do it as GROUP A and GROUP C and one person B) 

Directions for group A:  
1. suggest something for this Saturday afternoon 
2. accept Sunday, but only from 16h 
3. suggest where you are going to meet 

Directions for group B:  
1. You don´t have time on Saturday. You have time 
only on Sunday. Suggest Sunday 
2. accept and ask where you are going to meet 
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4. accept. 3. decline and suggest some other place 

 

3: Warm up: HMMM.. 

Aim: deciding on a plan, non-verbal communication 

Time: 5min  

 Divide the class to groups of three people; 

 Each group is going to plan something for the weekend.  

 They must agree on something.  

 One person talks - he or she is asking the questions and making suggestion and decisions, using these 
expressions:  

 write it on the board 
Why don´t we..., shall we..., maybe we could...,  

 Second person only says “HMM..” – in two possible ways – positive or negative.  

 The third person says only “O.K.”- in all possible ways.. 
 

5: ACTIVITY: Guided role play –AGREE ON A PLAN  

Aim: pair work, creating a character 

Language: informal 

Time: 4min preparation + 10min presentation 

Procedure:  

 Students are divided into pairs. They receive cuecards. Students decide who is A and who is B , think 
about the roles and the setting according to the instructions 

 They improvise a conversation, respecting the situation-relationship given on the cuecard.  

 Act out the dialogue to the class – the class must GUESS which couple they represent 
Cuecards :  

 

Brother and sister 

Answer these first: 

- what are your names 

- how old are you 

- what do you do in live 

- where do you live 

 

People who don´t like each other 

Answer these first: 

- what are your names 

- how old are you 

- what do you do in live 

- what do you have in 

common 

 

Mother/Father-child 

Answer these first: 

- what are your names 

- how old are you 

- what do you do in live 

 

Lovers at their first date. 

Answer these first: 

- what are your names 

A boy in love – a difficult girl 

Answer these first: 

- what are your names? 

Married couple after 30 years 

living together. 

Answer these first: 
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- how old are you 

- what do you do in live 

- what do you have in 

common 

 

- how old are you? 

- what do you do in live? 

- what do you have in 

common? 

- where are you at the 

moment?  

- What are you doing 

- What is the typical 

behaviour of a boy in love 

and a difficult girl 

 

- what are your names 

- how old are you 

- what do you do in live 

- how has your relationship 

changed 

- where are you at the 

moment? 

- What are you doing? 

- What is the typical 

behaviour of a married 

couple after so many 

years living together 

 

Two old ladies/gentlemen who 

have know each other for 40 

years 

Answer these first: 

- what are your names 

- how old are you 

- what do you do in live 

- how has your relationship 

changed 

 

  

 

UNIT 6 TELLING TALES 

FOCUS: Culture: Myth or reality  

Aim: I can talk about myths and make a report on TV 

 Warm up: WHAT WERE YOU DOING WHEN - past tense: one starts doing a movement: brushing his/ her 
teeth, What do you think I was doing? 
Variation: another person claps his hands, stops the action and says when you were brushing your teeth I came 
and I took your brush away. Then he/she starts another action until a third person stops him buy clapping his 
hands. 

- What were you doing when I came in/stopped you? 
- When you stopped me I was brushing my teeth 

Warm up BECAUSE... past tense... 
Aim: pair work, story telling 
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Language: past tenses 
Time: 5min 
Procedure: see unit 2 

 
Warm up: A COURTYARD BALCONY – gossip 
AIM: students can talk about myths, using reported speech,  
Language: all tenses 
Time: 8min 
Procedure: 
Students stand in a circle. Tell the students that they are the inhabitants of one block of flats and there is some 
gossip going around. One student starts the gossip, passes it to his /her neighbour on his right, the second says 
the same to his neighbour but adds something more – changes the information, and so on the others are trying 
to make the gossip sound more and more incredible, exaggerating and changing the original information. 
Example: Starting with: 1. My neighbour told me that he saw someone coming into the house with a basket. 2. 
I´ve just heard that my neighbour saw some big man coming into the house with a big basket full of snakes. 3. I 
have just met my neighbour and he told me that there is some giant in the courtyard who is selling snakes and 
other dangerous animals. 4. There are some people feeding some enormous animals with snakes all around the 
house. And so on...the gossip can change completely and illogically.  
 

ROLE PLAY: Report on TV: Divide the class into groups of at least 4 people. Each student receives a role card so 
there is a reporter, an eye witness, an expert and an official in each group. Tell them they are going to make a 
report for the local TV about this story behind the gossip. Use the same incredible information but make it 
sound serious and true. Students prepare the report and then they act it out in front of the others. They discuss 
afterwards which story was the most credible and why – use of voice, intonation, stress, non-verbal language. 
Steps: 1. Introduction to the item by studio based newsreader (possibly the teacher)  
“Hello and welcome to our show. Today we are coming with a hot news from one little town called Juncton 
about some snakes attacking local people. Our reporter is there to tell us more.” 
2. Report from an ‘on the spot’ reporter;  
“Yes, thank you Larry. Hello ladies and gentlemen we are here in Juncton where some snakes attacked one 
house this afternoon..., we have Mr.Peret to tell us more... questions....” 
3. Interview with eye witness(es); “Oh, it was horrible experience, I´ve never seen a snake like that in my entire 
life.. “ 
4. Interview with an ‘expert’ in the field; “ People in Juncton do not have to worry. This kind of snakes is not 
dangerous. However it is very interesting to find this kind in this particular area, it is very probable that ....” 
5. Statement made by an official. “I would like to inform the inhabitants that everything is under control and 

that the local police as well as the experts for snakes are at the spot and that this situation....” 

Role play cards:  

REPORTER 
Your function is to explain the situation in greater 
depth from the site of the locals. 
Show a little emotion e.g. excitement or concern. You 
report LIFE on TV so talk a little faster and more 
spontaneously. You address the studio newsreader 
who is on national TV. 
Prepare questions to ask the eye witness and the 
expert  

EYE WITNESS 
Your function is to give personal account and add a 
‘human’ element: make the item relevant. 
Your language is more informal and you express more 
emotion. You can use some regional accent. You 
address the interviewer/reporter. 
 

 

EXPERT 
Your function is to provide detailed information on 
the importance of the event for all people, the 
country maybe. 
You use specialist language. You want to increase 
concern of the viewing audience.  

OFFICIAL 
Your function is to calm people down. Suggest that 
everything is under control. You use gestures and 
tone designed to calm. You address viewing audience. 
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UNIT6 TELLING TALES  

DECIDING WHAT TO DO EVERYDAY ENGLISH  

AIM: students learn how to negotiate and compromise, reported speech, compromising, 

agreeing, objecting, persuading, suggesting. 

Warm up: Work in pairs – A is making suggestions or proposals to B. B is always declining the suggestion, giving 

all possible and impossible reasons why he/she cannot participate or do what A is asking. 

Warm up: Negotiation 

Aim: Group work 

Language: reported speech 

Time: 7min 

Procedure: divide the class into groups of 3 people. Two of them (A and C) are going to plan something but 

they cannot speak to each other. The third (B) is passing the messages, using reported speech.  

Variation: EAVESDROPPERS 

Aim: deciding what to do in small groups, passing the message, using indirect speech 

one SCOUT who tries to eavesdrop and pass the message to the other group or a person 

 

Activity: LISTEN TO ME  

Aim: persuading, suggesting, deciding what to do 

Language: all tenses 

Time: 10min 

Six students are chosen. One of them is asked to stand aside. Each of the others is given a slip of paper with a 

sentence or two reflecting his or her preoccupation. For ex: “ I am looing for the post office.” “Can you change 

a five pound note for me.” “ My car is broken can you help me to push it”. 

First one student goes to the person aside and starts up a conversation based on his or her preoccupation. As 

soon as the dialogue is going, another student comes and tries to get the other two to take notice of his or her 

sentence. As the conversation is going another student comes and asks about his or her needs. And so on.  

ACTIVITY: DECIDING WHAT TO DO: planning a school trip for 3days 

Aim: group work, planning, deciding, cooperation 

Language: all tenses 

Time: 20min 

Procedure: 

 

Divide the class into three groups. Each group is going to plan a school trip for 3 or 4days. Decide about: 

- the place to go,  

- discuss the advantages, disadvantages of the distance,  

- activities you would like to do there, sport, visiting historical monuments, nature.  

- Decide on the program for the whole group.  
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In the end each groups will try to persuade the other groups of the qualities of their plan. Make sure that your 

students speak English while planning the trip and that they try to use sentences typical for suggesting, 

declining, objecting, etc. 

 

UNIT7 TRUE LOVE? 

FOCUS: CULTURE WB YEATS 

AIMS: relationships, time expressions, phrasal verbs, comparative, superlative adjectives 

and adverbs, second conditional 

Warm up: Short physical warm up to relax the body. You need some space where the students could walk and 

move freely. They walk and mingle, keeping one rhythm. They don´t look into each other´s eyes they look 

straight and just walk. Students follow your orders. 

Give orders:  

Move faster, slower, take as much of the space as you can ( in the whole class), take as less space as possible ( 

get together), make a row according to your height - from the shortest to the biggest, make a row according the 

colour of your hair- from lightest to darkest, according to your age – from the youngest to the oldest. 

Follow up: find a partner and in your pairs – try to find out as many differences as possible – make true 

sentences. 

Warm up: Minimum words dialogues 

Aim:  vocabulary builder, giving directions 

Time: 10min 

Procedure: in groups of 3: two (A and B) are the actors representing a couple and the third is the director 

telling them what to do. A and B can use restricted amount of words:  

The director must create four pictures; use as few words as possible:  

Ex: 

 You fancy him, but he doesn´t fancy you.  

 Ask him out 

 Go out and get on well 

 There is a problem and you split up  

ACTIVITY: POEMS : Idea : compare two poems about love  

Warm up: pre-teaching 

 Give the two poems to your students. Ask them which one they think is from the 19
th

 century and 

which one is contemporary and why. 

 Tell them then that “He wishes for a cloth of heaven” is a poem W B YEATS born in 1865 and “Love´s 

Young Dream” is a poem from a Scottish poet RODDY LUMSDEN, born in 1966. These two poems are 
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obviously very different. Read it to your students and go through the vocabulary, make sure they 

understand the meaning. Note: you can also work with the poem on p.66 When you are old, Just He 

wishes for the cloth of heaven seems a bit easier to understand. 

 Divide the class into 2 groups or 4 small groups. One half of students will work on the first poem and 

the other half on the second. Tell them to go through the poems again and answer these questions. 

- Who is speaking? 

- To whom is the poem written? 

- What is the tone of the poem? 

- Where is the poet when he thinks about his love? 

- Where is the setting of the poem? 

- What atmosphere does the poem evoke in you?  

- Find some similarities and differences between these two poems. 

- In what tone-intonation-voice, with what emotion should the poems be read? 

 Chose one poem and find some simple images to some lines – imagine that you draw a simple 

storyboard for the poem or a video which will be accompanied by the voice. Prepare it and show it to 

the rest of the class. 

HE WISHES FOR THE CLOTH OF HEAVEN  

Had I the heavens' embroidered cloths,  

Enwrought with golden and silver light,  

The blue and the dim and the dark cloths  

Of night and light and the half-light,  

I would spread the cloths under your feet:  

But I, being poor, have only my dreams;  

I have spread my dreams under your feet;  

Tread softly because you tread on my dreams..  

Vocabulary: 

embroidered cloths – vyšívané látky 

Enwrought – opracovaný, zdobený 

Dim – tlumený, tmavý 

Spread – rozložit 

Tread – šlapat, našlapovat 

Love's Young Dream 
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A snowball's chance in hell was what the guys 
At work said. Right enough, she had the pick 
of any man in town. But what the heck, 
I thought: faint heart, fair maid and all that jazz. 
You've got to try. You never know your luck. 
But when I call her up, she wasn't in. 
I left a message on her answer-phone: 
Black Bo's, I said, tonight at nine o'clock. 
I splashed on Gio, creased my 615s 
And gelled my hair up in an Elvis lick. 
I strolled along the Cowgate and arrived 
Bang on, and at the window table, there 
She was! And with her giving me the wink, 
The Jewish pope, the constipated bear. 

Snowball chance – šance sněhové vločky 

Guy – chlap 

She had a pick – vybírala si 

What a heck – ale co , vzal to čert 

Fair maid – čestná služebná 

Have got to – muset  

Splash on Gio – cáknout vodu po holení 

Stroll along – procházet se kolem 

Give a wink – mrknout na někoho 

Constipated bear – medvěd trpící zácpou 

 

UNIT 7 TRUE LOVE?  

Focus: MAKING CONVERSATION: EVERYDAY ENGLISH 

Aim: Students practice introducing each other and finding out more about themselves. 

Warm up: MEET SOMEONE AND ...question tags:  
Aim: group work, cooperation 
Language: small talk, question tags 
Time: 6min  

- students walk and mingle around the room without talking, looking straight ahead.  
- Teacher shouts out instructions which the students follow.  
- Shake hands with the first person you meet and say GOOD MORNING. You grab someone else´s hand. 

You only let go of his hand as soon as you have grabbed another person’s hand. You must meet and 
say GOOD MORNING to everyone.  

- It is very quick.  
- When everybody has met everybody let the students walk freely and mingle again.  
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- Then you ask them to do the activity again. But now when they meet they must add a little chat, 
saying then they have already met and where then think it was, using a question tag in the end. When 
they ask one question they continue – they will be holding someone else´s hand all the time and the 
exchanges must be short and quick.  

- First say good morning and ask the other a question like: You were in the shopping centre yesterday, 
weren´t you? -  I saw you somewhere, didn´t I?  - You play piano, don´t you?  

 

Warm up: WHAT DO YOU THINK I WAS DOING : one starts doing a movement: brushing his/ her teeth, What 

do you think I was doing? 

Variation: WHAT WERE YOU DOING WHEN : another person claps his hands, stops the action and says when 

he was brushing his teeth I came and I took his brush away. Then he/she starts another action until a third 

person stops him buy clapping his hands. 

o What were you doing when I came in/stopped you? 

o When you stopped me I was brushing my teeth 

o  
 
Follow up: EXCHANGE IN CIRCLE : with I wish...I´d rather 

 The whole class stands in a circle, heads down.  

 On a simple signal from the teacher ( clapping of hands or saying heads up) the students put the heads 
up, make an eye contact with someone opposite and  

 as soon as someone met someone else´s eyes he/she goes in his/her direction, initiates a sentence 
starting with I WISH or IF ONLY .... 

 The partner opposite replies REALLY?  I´D RATHER....when this pair has finished the whole class puts 
the heads down again and repeat it, another pair goes and exchanges some I wish..I´d rather 
sentences. 

 
You might demonstrate with one example: making sure they know the grammatical structure. 

o I wish I had a job in the summer. 
o Really? I´d rather go on holiday. 
o I wish I didn´t have to study. 
o Really? I ´d rather study than work. 
o I wish I lived by the sea. 
o Really? I ´d rather live in the mountains. 

 
 
ACTIVITY: MAKING CONVERSATION:  
Aim: using the course book, pronunciation, intonation, creating a character 
Time: 15min 
Procedure: Use the dialogue from p.70 cut up the sentences  
Divide the class into two groups and distribute the dialogues.  
Step 1: In pairs think about the characters. Answer these questions: where they are, how old they are, what do 
they do, how do they feel at the moment. After that read the dialogue in pairs, paying attention to the 
appropriate intonation and rhythm.  
 

A: Excuse me. You´re Ben´s sister, aren´t you?  
A: Please to meet you, Tanya. I ´m Connor. 
A: We sometimes play volleyball together. 
A: Yes, I am. What about you? Have you got any 
hobbies?  
A: What kind of films do you like? 
A: I like films too. There are some good films on at the 
cinema now, aren´t there? 
A: Maybe we could go to the cinema some time. 

B: Yes, my name´s Tanya. 
B: Hi Connor. How do you know Ben? 
B: Oh, right. Are you really into sport? 
B: Not really. I like watching TV- and DVD´s. 
B: Anything, really. Comedies, thrillers, horror films.  
B: Yes, I think so. 
B: yes, good idea. 
B: And you. See you around. 
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A: Anyway, I´d better get back to my friends. Nice 
talking to you. 
 

 
Step 2: Change the partner. Make up some new characters and topics/hobbies to talk about. Think about the 
characters and their personalities again and read the dialogue again, adopting the right attitude. 
 

A: Excuse me. You´re ............´s sister, aren´t you?  
A: Please to meet you, ................. I ´m .................... 
A: We sometimes ......................... together. 
A: Yes, I am. What about you? Have you got any 
hobbies?  
A: What kind of .................... do you like? 
A: I like .............too. There are some good 
........................................... now, aren´t there? 
A: Maybe we could .................................some time. 
A: Anyway, I´d better get back to my friends. Nice 
talking to you. 
 

B: Yes, my name´s .................. 
B: Hi ................... How do you know ..........? 
B: Oh, right. Are you really into ............? 
B: Not really. I like .................................. 
B: Anything, really. ................................  
B: Yes, I think so. 
B: Yes, good idea. 
B: And you. See you around. 
 

 
Step 3: change the partner again and improvise a dialogue following the flowchart  
Students can produce much more complex sentences, use other words or phrases.  
 
ROLE PLAY with CUECARDS: speaking ex.8, p. 70  
 

A: Initiate the conversation - 
A: Introduce yourself –  
A: Reply. Ask about B´s hobbies. ( or what he/she 
wants to do next -  
A: Reply –  
A: Accept or decline. – 

B: Reply. Introduce yourself. 
B: Ask about A´s hobbies ( or what he/ she wants to 
do next) . 
B: Reply. Sustain the conversation. 
B: Make a suggestion or invitation. 
B: End the conversation. 
 
 

 

Possible situations:  

A guide and a turist 

Two new flatmates – the first evening 

The first day at the university – two classmates 

Two lovers are splitting up 

A new au-pair in a new family – au-pair and mother 

A policeman and a boy who has just been caught doing graffity. 

 

UNIT 8 TRAVEL 

Focus: Tourism and travel CULTURE 
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AIM: students practise the vocabulary concerning travel, tourism, transport and the 

passives I can understand a magazine article about changing holiday habits. 

 

Warm up: Guiding the blind 

Aim: cooperation and trust 

Languge: non- verbal 

Time: 5min 

Procedure 

Students work in pairs. They touch by top of one finger and they guide each other. They decide who is the 

leader, the guided follows. After a while they exchange. 

 

Variation: Verbal version. The leader explains where the blind should go.  

 
Warm up: GUIDE 

Aim: cooperation, explaining, giving advice 

Time: 5min 

Procedure 

Work in pairs. A is a guide and B is a new classmate. He/ she asked you to show him/her around. Go through 

the class and try to show him everything and explain everything about the school and class and people who 

work there, the program you have, etc. Then change your partner and the role, so everybody becomes the 

guide. 

Variation: THE ALIEN 

Students work in pairs again. This time one is an alien and is asking about every detail he /she talks about.  

Guide: We are now in our class. Alien: What is a class? Guide: A class is a room where we learn things. Alien: 

What does it mean learn? Guide: Learn is an activity which you do when you want to get to know something..  

ACTIVITY:  TRAVEL AGENT  
Aim: to plan, to discuss, organise, group work 
Language: all tenses 
Time: 20min 
 
 Ask the students if they have ever experienced traveling without any assistant of their parents and if they’re 
familiar with the term “BACKPACKING”.  
Ask the students to brainstorm or go through this vocabulary and ask them how do they travel and where do 

they prefer to stay : 

- places to stay on your vacation: backpackers hostels, surf-couching, bungalow, hotel, camp, cottage – 

chalet, hotel – all inclusive, bed and breakfast,  

- Means of transport – by plane, by car, auto car, by bus, by train, on bicycle, on foot, on a ship, boat, 

hitchhike, motorbike. 

Ask the students to make pairs and give each pair one role card. Some will receive TRAVEL AGENT and some 

the travellers.  

Explain to the students that the groups which get “Travel Agent” cards should play a role as the travel agents 
which have to offer their Holiday Package to the tourists as interesting as possible. 
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The groups which get situation cards should play role as the tourists and have to act according to the situation 
given on the cards.  
The tourists should consult all the travel agents before they choose the best travel agent, which can offer them 

the most interesting package.  

TRAVEL AGENT TRAVEL AGENT TRAVEL AGENT 

TRAVEL AGENT TRAVEL AGENT TRAVEL AGENT 

TRAVEL AGENT 

You are outgoing people. You like 

adventure and wild life. Your friend 

loves animals but prefers having a 

‘normal’ trip. You want to have a 

vacation where both of you can 

have a good time.   

 

Time for vacation:2 days 

You are the spoiled children of a 

famous billionaire. You are pretty 

much party-goers who love fancy 

stuff. But, you also want to have a 

peaceful vacation, where you can 

be away from paparazzi.  

 

Time for vacation: 3 days   

You are college students who want 

to try to escape from reality. You 

love to hang out with people, but 

not animals. Places with good food 

are preferable. You like exotic 

cuisine, like trying new food. 

 

Time for vacation: 2 days 

 

You and your friend are so into 

photography. You want to visit 

scenic places so you can take 

pictures. You are also interested in 

history and culture. Would like to 

see some interesting architecture 

and historical monuments. You like 

guided tours. 

time for vacation: 2 days  

You have just retired from your 30 

years of dedication in a well-known 

company in Jakarta. You take your 

child to accompany you doing crazy 

things you haven’t done before in 

your life.  

 

Time for vacation: 10 days 

You are broken hearted. You want 

to forget your ex-fiancée, so you 

take your best friend on a trip. 

You’d love to try new things but 

You and your partner are nature 

lovers. You don’t want to spend 

your coming vacation in concrete 

jungle. You want to breathe fresh 

You and your friend are not much 

of a traveller. But you have read a 

book about backpacking and love 

to try visiting other towns. You’ve 
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you have phobia to height, animals, 

small place. You love music and you 

are a shopaholic.  

 

Time for vacation: 3 days 

 

air and have a life-changing 

experience during your vacation. 

You hate staying at a hotel. You 

love adventurous sports. 

 

Time for vacation: 5 days 

 

 

never had a chance to travel 

before. So, now you want to make 

your trip as efficient as possible. 

You like cycling.  

Time for vacation: a week. 

 

 

 

 

 

 

 

 

 

 

 

UNIT 8 AT THE AIRPORT  

FOCUS: Exchanging information: I can ask for information politely 

Aim: students learn how to ask and answer in formal and informal language, practise high 

and low status 

 
HIGH STATUS x LOW STATUS 

Aim: Act as high status and ask indirect questions  

Time: 10min 

Warm up: Explain what high status is. And then try different interactions of high and low status behaviours.  
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Step 1: The class is divided into two groups standing in two rows in front of each other. Tell one group that they 

are the high status and explain the typical behaviour. The others are low status and should adopt the typical 

posture and gesturing of the low status. Tell them they are going to walk towards the partner on the other side 

and when they meet they say hello and go to the other side. Then they change the statuses and go again, 

saying hello in the middle.  

Step 2: Low status is going to introduce to high status. Say his/her name, age, where is he from. The high status 

only says Yes to everything – in a high status way.  

Step3: then the other way round. The high status is going to do the introduction, but in high status way and the 

low status says Yes to everything, giggling, shy etc. 

What is status? 

(The notion of high status and low status in improvisation was first mentioned by Keith Johnston. ( More 
information to be found in SALINSKY, Tom, FRANCIS-WHITE, Deborah, The improve handbook the ultimate 
guide to improvising in comedy, theatre, and beyond, The continuum International Publishing Group Inc,NY, 
2008 ) 

In different circumstances or different times you will feel more or less powerful, more or less confident, more 

or less in control. But ultimately how you feel is private knowledge. Only you can know for certain how 

powerful or confident you´re feeling. Status has nothing to do with class, upbringing, accent, job, salary, or 

dress and is not about the dialogue it is more about the body talk and facial expression. It is question of 

dominance, power over the other in communication and interaction. People in real life very often display how 

dominant or submissive they feel in their behaviour. Here are some typical features of low status behaviour. 

To be more low status:  

Touch your face nervously  

Make the middle of your body smaller  

Try to keep a distance from other people 

Want to look at others but hate to make eye contact 

Giggle nervously 

Shift from foot to foot or make other purposeless repetitive movements with your hands 

Answer quickly and say “eer” before you speak 

Put your feet very close together, perhaps with one foot crossed over the other. 

How to be more high status: 

Don´t make necessary gestures, only with a purpose. Actually you don´t have to move at all 

Make the middle of your body bigger and taller 

Enter someone else´s personal space 

Speak in very short sentences 

Pause and sustain the silence 
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Hold eye contact 

Place your feet a little wider apart than normal and then don´t move them  

Think about touching the other person´s head (but don´t do it )  

Warm up: INDIRECT QUESTIONS 

Aim: to practise the indirect questions,  p. 123  

Time: 5min 

Procedure: 

- You can copy the phrases and give them on slips of paper to your students.  

- Students work in pairs, each pair is given a slip of paper with the sentences.  

- One adopts the attitude of the high status and the other the low status. High status asks direct and 

short questions and the low status transforms them to indirect.  

- When they have gone through all the sentences they change the statuses. Low status reads the direct 

sentences – may be being indifferent or even rude and the high status gives the indirect forms as to be 

more polite and use better language. 

High status: what type of car was it?  

Low status: Have you any idea what type of car it was?/would you be that kind and tell me what type of car it 

was?... 

ACTIVITY: AT THE AIRPORT  

Aim: dialogue in pairs 

Language: formal 

Time: 10min 

Procedure: 

When the students are familiar with the difference of status they might proceed to work with the dialogue on 

p.80 between an officer and a traveller. At the airport: exchanging information.   

Students work in pairs. One reads the HIGH STATUS immigration officer and the other LOW STATUS Jack. After 

that they read the dialogue being both high status or low status. Follow up:  ROLE CARDS:  

A: You are a passenger at the information deck asking for some information 

1. The best way to get into town ( different places in the city) from where you are 

2. How far it is 

3. how much the tickets cost and where to buy them 

B: You are the employee at the information desk, answer the questions of the passengers. 

UNIT 9 SPEND SPEND SPEND CULTURE 

Focus:  culture: ADVERTISING AT SCHOOLS 

Aims: money and payment, prepositions, have something done, reflexive pronouns, 

arguing your case. 

Warm up: BLACK MARKET 

Aim: cooperation, negotiation 

Language: very silent 

Time: 5min 
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Procedure: Students become the traffickers of illegal goods. They walk around the class, they meet and 

exchange short discussions.  

Each student thinks of something he/she is selling, it can by anything. A golden pen, diamonds, very cheap 

coca-cola,.... All of them are illegal traffickers trying to sell their goods to others, secretly. They walk and as 

them pass along someone; they show their imaginary goods and offer it – discussing the qualities and price 

with the other trafficker.  When they are finished they continue to another. 

Warm up: AT THE MARKET 

Aim: short dialogues, selling, buying, questioning, describing 

Language: present simple 

Time: 5min 

Procedure:  

 The class is divided into two halves.  

 Students are at the market. One group is selling and the other buying.  

 The sellers sit or stand on one place, shouting out the names of their products and the prices.  

 The buyers walk from one shop to another and try to buy something;  

 They exchange a short dialogue with each selling person and buy some things.  

 In the end they say what they bought. 

 
Activity: I DON’T LIKE MY LIFE!  
Aim: group work, persuading 

Language: present simple, used to 

Time: 8min 

Procedure:  

 Students are given a card with the picture of a character (a monk, a rich lady, a housewife, a tramp, 
etc.) or with the name of a famous person (politician, actor, singer, etc.) They have to imagine their life 
being that person and all the advantages that come with it (character-building activity), but they 
cannot keep their character and they have to swap lives with somebody else in the group.  

 To do so, they have to convince the other person to take the new life that is being offered to them by 
talking about the good qualities that they have found in their character.  

 Students mill around looking for a new life… (role-playing).  

 Once everybody has found a new life they will tell the rest of the group who they used to be, and what 
they are now, their future plans, etc.  

 

Activity: TELESHOPPING  

Aim: group work 

Language: formal 

Time: 10min 

In pairs prepare a short sketch about one product. Tell the students that: we are on TV and we do the 

teleshopping. We show and try to sell a product. We want to show all its extraordinary qualities and 

advantages, it is incredibly cheap and if the spectators call immediately they can get one for free.  

This is obviously a satire so the students can exaggerate and have fun. They should point out all the 

extraordinary qualities of the product; say the price and what the spectators get if they call immediately.  

Follow up : Discussion: whether you agree or disagree 
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UNIT 9 SPEND SPEND SPEND  

 FOCUS : everyday English: Arguing your case 

Aim: I can argue a point 

Warm up: ALTER EGO  

Aim: cooperation, giving suggestions, doubting, refusing 

Time: 6min 

Procedure: 

( two people are making voices for an inner dialogue but aloud ) 

Suggest a situation, setting 

“Let´s go to the cinema” 

 One makes a suggestion – plays the role of the positive and confident one; the second doubts it – play the role 

of the negative – not at all confident, giving an alternative suggestion, the other doubting it, refusing to 

concede. They never concede.  

Follow up: BOTH SIDES OF THE QUESTION 

Aim: assuming someone, justifying, writing 

Language: informal 

Time: 8min 

Procedure:  

Chose a confidential situation – a teenager is coming late, his parents are waiting for him, a student being told 

of by a head teacher... 

students form a circle. They must write down the initial accusatory and probably irate remark, for ex.:  Where 

have you been? 

When all the students have written some accusation, they pass the paper and read silently and react on the 

accusation they received by writing a remark.  

Pass the papers back so you have your original remark – continue with your first remark 

After a sufficient time – read the dialogues aloud. 

Follow up : act it out 

Warm up: WHAT DO YOU SAY IF 

Aim: improvisation, suggesting 

Time: 7min 

On the blackboard/whiteboard write: "What would you say if...." 

On pieces of paper/ cards write some funny, crazy, odd situations such as:...you went to the washroom and saw 
two teachers kissing, your father came home with blue hair, you just won 1 million pounds, you arrived at 
school only wearing your underwear, pyjamas, you have just spilt a coffee all over your classmate, your 
classmate has just spilt a coffee all over you, you have just got to know that you are immortal, you can travel in 
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time, you owe 10 000 crowns to the public transport service, someone has stolen all your money and phone, 
etc.... 

Place the situations in a bag/hat then, start by pulling out one situation and calling on a student asking, "What 
would you say/do if...(then state the situation you pulled out of the bag/hat)" The student answers then pulls 
out a situation and asks another student the question: "What would you say/do if..." 

ROLE PLAY: ARGUING YOUR CASE 
Aim: pair work, arguing your case, persuading 
Time: 20min 

Procedure: students work in pairs and role play a dialogue adopting the roles according the role cards that the 
teacher distributes. 

SITUATION 1:A+B You are on 
holiday, it´s the evening and you 
arrive with your friend to a 
camping, but the guardian tells 
you it´s already full, you are tired 
and don´t have much money left. 
Just enough for the camping and 
the bus ticket home. Decide what 
to do, where to spend the night 
and what to do next.  

 

SITUATION 2 A: You want to spend 
the weekend with your friend at 
the cottage. You are tired from the 
whole week and you don´t fancy 
doing any sport. You want to 
spend the weekend playing table 
games and cooking and may be 
watching some good movies.  

SITUATION 2 B: You are at your 
friend´s cottage and you want to 
spend weekend together. You are 
looking forward to be in the forest, 
in the nature, and you love 
walking. You think that you will go 
for a day trip on a nearby hill and 
do exercise and relax actively. You 
don´t want to watch TV.  

 

SITUATION 3 A: you and your 
partner are going to make a party 
for your former classmates. You 
want some quiet place where 
everybody can sit and talk to each 
other peacefully. You suggest 
some short walking trip in the 
afternoon followed by dinner. 

SITUATION 3 B: you and your 
partner are going to make a party 
for your former classmates. You 
want to enjoy yourself as much as 
you can, dance, drink, and sing. 
You do not fancy talking to 
anybody so much as you are afraid 
there won´t be anything to talk 
about anyway.  
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UNIT 10 INSPIRATION 

FOCUS: CULTURE: IS IT ART?  

Aim: discussion on visual and performing arts, participle clauses, determiners, evaluation 

an experience 

 

Warm up:  OFF THE CUFF 

Aim: warm up the body, improvisation, describing 

Language: participial clauses 

Time: 5min 

Students move freely around the class, mingling and moving in all directions and changing body positions 

quickly in a chaotic way. Teacher claps his/her hands and the students freeze. The teacher sets the setting – it 

can be a gallery, a museum, a school, photo shop, a street, a factory, opening of an exposition, etc. Each of 

the students must say what or who they represent in the setting. It can be any person or any detail that they 

imagine in the particular place. The sentences should contain a participial clause. You can illustrate the example 

on one sentence. 

Note: if the moving is too complicated you can just set the setting, tell the students to imagine the setting and 

ask them who or what they are. 

Teacher: We are in a national museum who or what you are?  

I am the doorkeeper, sleeping on his chair. 

I am a guide, talking about a famous sculpture of 15
th

 century. 

I am a visitor, secretly making photos. 

I am a child, crying that he´s hungry. 

I am a figure on a panting that needs restoration. 

...etc. When everybody has said something, students continue walking and moving  and another setting is set.  

ACTIVITY:  AT AN ART GALLERY  

Aim: group work, presentation, creating a character 

Time: 20min 

warm up: Find a partner and answer the questions from ex.7/p.96 first. 

- Do you like the works of art in the photos? Why? Why not? 

- In general, do you like modern art, or do you prefer traditional painting and sculpture? 

- Do you remember any modern work of art that you loved or hated? What was it? Describe it. 

- Can anything be a work of art if it´s in an art gallery? 

Procedure: Divide the class into groups five. In groups students decide who is going to be A B C D and E. All the 

students A are the artists and all Bs are the reporters, all Cs are the curators and all Ds and Es are visitors. The 

artists install some small objects on chairs (one chair per group) (it can be a book or a pen or a sock) the object 

becomes a piece of art which they are going talk about and present. Together they create a name for the 
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installation and role play dialogues in the group. They can present the pieces and dialogues to the class in the 

end and vote for the best artist. 

When you finish, you can go and meet another group. Swop the roles, places. When the group meets around a 

piece of art on a chair, they decide on a new name for the piece and role play the interactions again. 

ROLE CARDS 

ARTIST: greet everyone and answer the reporter´s questions. Explain the meaning of the piece, your 

motivations, who or what inspired you, what materials did you use, how long have you been working on it. 

 

REPORTER: Greet the artist and say who you are and for which newspaper you work. Ask the artist if you could 

ask him some questions. Prepare and ask questions like: Can you tell us something about the work? What 

were motivations, who or what inspired you? What materials did you use? How long have you been working 

on it?  

 

CURATOR: welcome everyone to your gallery and explain what exhibition you are going to open. Introduce the 

artist and his work. Say how pleased you are to have such an artist in your gallery. Say why you think that the 

work is important for everybody and the future, what it reflects and how pleased you are that the visitors are 

interested.   

 

VISITORS: you visit a gallery and you make photos you talk about what you want to see and then what you like 

and dislike. You like the artist who is there and especially the piece of art a lot. Talk about the artistic qualities 

with your friend. You can ask the artist and the curator questions. 

 

 

VISITORS: you visit a gallery and you make photos you talk about what you want to see and then what you like 

and dislike. You have heard of the artist, but don´t like the piece of art at all. You discuss it with your friend. 

You can ask the artist and the curator questions  
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UNIT 10: INSPIRATION 
 
FOCUS: EVERYDAY ENGLISH EVALUATING AN EXPERIENCE 
Aims: I can describe and give my opinion of an event  
 

Warm up: GIVING AN IMAGINARY OBJECT  

Aim: cooperation, miming. 

Time: 5min 

Procedure: 

Students meet each other and they give each other imaginary objects.  

They are dispersed in the class, they walk, mingle, each time two people meet, they exchange imaginary 

objects. One students SHOWS the object by miming, showing how big and heavy it is, possible some what can 

we do with it, but the other must SAY what it actually is and express gratitude. They can engage in a short 

conversation. After they exchanged the presents they move on to another person. 

EX: one student gives to another something small in the hand and the other says oh what a beautiful couple of 

birds, I have always wanted such birds.  

 

Warm up: OBJECTS 

Aim: group work 

Language: describing, present simple 

Time: 10min 

Procedure:  

 Class is divided into 4groups.  

 Each group is supplied with an object and told to list as many imaginative uses for it as they can think 

of. It can be conceived as a competition, each group trying to outdo the others in the number, variety 

and originality of its suggestions. Possible small objects that can be easily brought to class – 

toothbrush, hat, umbrella, knife, pencil, cup, match, bottle, tweezers, scarf, coin, toilet roll, ruler. 

 

Follow up: STORY WITH AN OBJECT  

Aim: storytelling 

Language: such+adjective, be+ so+adjective, so+adverb 

Time: 5min 

1. Students can stay in the same groups or make 4 different groups.  

2. They are going to tell a story where their object plays the central part. They must make it as exciting as 

possible.  

3. Each person says only one sentence trying to use the words SUCH + adjective, BE + SO + adjective, SO 

+ adverb.  

4. While he/she speaks the others make exclamations such as wonderful, amazing, extraordinary, 

atrocious, awful, dreadful, to accompany the story.  

 

ACTIVITY: ALTER EGO 

Aim: describing an event 

Language: informal, past tense 

Time: 15min 

 Students are given a picture and the description of a performance they saw yesterday.  

 They make groups of 3.  
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 One is asking questions and the others are sharing their impressions from yesterday´s experience. 

They don´t show their pictures, but they describe what they saw. They act as thou they saw the same 

show but they have obviously completely different impressions and opinions.  

 One liked it a lot and the other did not like it at all.  

 

ROLE CARDS: 

Ask your friends what they did yesterday, what was the performance like. Ask about music, the costumes, the 

story, the scenery, the dancing, the male lead and the female lead. 

Ask your friends what they did yesterday, what was the performance like. Ask about music, the costumes, the 

story, the scenery, the dancing, the male lead and the female lead. 

 

Ask your friends what they did yesterday, what was the performance like. Ask about music, the costumes, the 

story, the scenery, the dancing, the male lead and the female lead. 

 

Ask your friends what they did yesterday, what was the performance like. Ask about music, the costumes, the 

story, the scenery, the dancing, the male lead and the female lead. 

 

 

 

 

A: You went to see a performance yesterday 

but you did not like it at all. You expected 

some great show but it turned out to be 

absolutely tasteless. The performers didn´t 

seem professional dancers. The music was 

horrible and the story too simple. The worst 

of all was the female lead who was not even 

beautiful. 
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B: You went to a modern ballet show yesterday and it 

was just amazing. The dancers were young and very 

professional, they danced with such elegance and 

you can tell it was really hard work. The story was 

really clever and they used quite simple nice scene. 

You liked the female lead who was dancing really 

well.  You also liked the modern minimalist music. 

 

 

B: You went to a classical ballet yesterday 

and you liked it a lot. The music was your 

favourite and the scene very decorative. The 

dancers were great and had beautiful 

costumes. You liked both principle dancers 

the male and the female. Great experience. 

 

 

A: You went to see a famous show, the 

favourite of your friend, but you did not like 

it at all. The music was boring and the scene 

was over decorated almost messy. The 

dancers were alright but nothing special, 

nobody who would excel. You can´t forget 

the costumes they were absolutely 

inappropriate. You don´t understand why 

your friend loves it so much. 
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A: Your friend took you yesterday to his 

favourite show and you are absolutely 

shocked how awful it was. The music was 

rubbish, but that was probably caused by 

the bad sound. The costumes were boring 

and the actors performed as if they were 

bored but that doesn´t surprise you because 

they must perform 4 times a week. The story 

was a remake of a famous movie, which you 

know, but they left apart the most 

important part. You don´t understand why 

the tickets are so expensive and you think 

your friend really exaggerates. 

 

 

B: You went to see your favourite acrobatic 

show. You have seen it 4times already and 

you still find it extraordinary. The scene 

and the music is fabulous – you have got 

the soundtrack and the dancers and 

acrobats are just amazing, what they can 

do with their bodies is just unbelievable. 
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