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Abstract 

This bachelor thesis focuses on the differences between realisations of English and 

Czech /r/ sounds and the possible negative transfer from the mother tongue on the 

Czech speaker´s pronunciation of /r/ in English. To evaluate the aforementioned 

phenomenon, a method using a pronunciation test and a questionnaire were used. The 

test consisted of a reading part and a picture description, where the second part provided 

semi-spontaneous talk. The questionnaire was designed so that the questions about the 

individual pronunciation-affecting factors were answered. The final analysis 

investigated whether the level of English and the age at which the speakers started to 

learn English directly affects the degree of native-like pronunciation of /r/ in English. 

 

Key Words 

post-alveolar approximant, alveolar vibrant, phonetic realisation, pronunciation 

teaching, negative transfer  

 

 

Abstrakt 

Cílem této bakalářské práce je porovnat rozdíly mezi anglickou a českou realizací 

hlásky /r/ a posoudit možný negativní přesah z mateřského jazyka na výslovnost /r/       

v angličtině u českých mluvčích. Pro vyhodnocení výše zmíněného jevu byla použita 

metoda výslovnostního testu a dotazníku. Tento test se skládal z čtené části a popisu 

obrázku, přičemž druhá z částí poskytla polospontánní projev. Dotazník byl navržen      

s ohledem na zodpovězení otázek týkajících se jednotlivých faktorů ovlivňujících 

výslovnost. Závěrečná analýza posoudila, zda dosažená úroveň angličtiny a věk, kdy se 

mluvčí začali jazyk učit, přímo ovlivňuje míru autenticky znějící výslovnosti hlásky /r/ 

v angličtině. 

 

Klíčová slova 

post-alveolární aproximanta, alveolární vibranta, fonetická realizace, výuka výslovnosti, 

negativní transfer  
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Introduction  

Having taught Czech adult speakers of English for several years, an interesting 

discovery was made by the author of this thesis: it is not the grammar or vocabulary 

learning which makes the lives of Czech adult students of English so hard; it is 

primarily the pronunciation. Not only was it noticed that adult students are particularly 

difficult to teach the near native-like pronunciation but also their production of 

individual sounds is often accompanied by many problems and requires extreme effort 

on their part. The pronunciation of the English post-alveolar approximant was 

recognised as one of the most prominent of these problems since it was typically 

strongly affected by the negative transfer from the Czech language in which the target 

sound is realised differently.  

This thesis draws on the observation described above and aims at exploring the 

notion of negative transfer in relation to the realisation of /r/ sound in a more systematic 

way. The objective of the thesis is therefore to investigate whether the presence of the 

vibrant /r/ in Czech speakers´ English increases with a lower level of English, older age 

and with the students who have started learning English late.   

In the theoretical part the English and Czech realisations of /r/ are examined in 

detail from phonetic and phonological points of view. Furthermore, the principal factors 

influencing the process of pronunciation learning such as age, motivation or exposure to 

English are briefly characterised. The practical part informs the reader about the 

methods which were used for the purpose of the analysis, which intends to assess the 

negative transfer from Czech on the pronunciation of /r/ in English. The description of 

the procedure concerns the way the materials were prepared, provides the information 

about the respondents and describes the means of the research itself. The results of the 

investigation are analysed from several aspects and subsequently presented to the 

reader.  

It is assumed that not all the respondents´ oral performance will contain improper 

elements or that the majority would reach a fully English-like pronunciation of /r/. It is 

the task of the thesis to reveal in which way the negative transfer becomes evident 

within the pronunciation of /r/ in Czech speakers of English.  
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Theoretical part 

1. English voiced post-alveolar approximant /r/ 

English /r/, traditionally classified as one of the twenty four consonants present in 

English, carries many interesting features which do not allow the description to be 

purely consonantal. Although this sound is typically considered to be a consonant, some 

of the typical features of vowels, such as the obstruction-free manner of articulation, 

oral character or its being frictionless and continuant (Cruttenden 30) can also be found 

when describing the English /r/. The vocalic characteristic plays, however, only a partial 

role in this sound. Cruttenden classifies English /j/, /w/ and /r/ as sounds which are 

consonants phonologically but vowels phonetically (27). 

From the consonantal point of view, which most basically divides sounds into 

obstruents and sonorants, /r/ is a sonorant and therefore a consonant where there is no 

noise element, which is, on the other hand, typical for obstruents (Cruttenden 30). The 

most traditional variant of this sonorant in British pronunciation is a voiced post-

alveolar approximant, which is often recommended to the non-native learners of 

English as the best realisation (Roach 59). Although the real symbol used by IPA for 

this realisation of /r/ is /ɹ/, a simplified transcription /r/ is normally applied and will be 

also used in this thesis. However, if the purpose is to compare individual allophonic 

variants within one language or even across languages, more specific symbols should be 

used (Volín 20). Considering grapheme-to-phoneme correspondence, English /r/ can be 

represented by the graphemes <r> (rat, very, art, car), <rr> (carrot), <wr> (write) or 

<rh> (rhythm). 

1.1. Phonetic description 

From the phonetic point of view /r/ is a voiced sound. In other words, the vocal 

folds vibrate while producing this sound. Nevertheless, it may become devoiced under 

certain circumstances – /r/ either fully loses its voiced character when it follows /p/, /t/ 

or /k/, such as in words like press, tress or cross (Roach 60) or the devoicing is only 

partial, as in the case of following an unaccented voiceless plosive standing initially in a 

syllable, i.e. in words like upright or apron (Cruttenden 206). Concerning place and 
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manner of articulation, which are in the case of /r/ tightly connected, the English /r/ is a 

post-alveolar approximant.  

1.1.1. Manner of articulation 

As all for English consonants the source of energy for producing /r/ is egressive 

and pulmonic airstream. The soft palate is raised and therefore forces the airstream into 

the oral cavity. Such a position classifies the sound as oral. 

The manner of articulation can be described as “the nature of the physical 

restriction to the airflow” (Underhill 30). A typical feature of consonants is the 

requirement of an obstruction which stops the airflow for a while so that a sound can be 

produced. The obstruction of /r/ is, however, slightly different from other English 

consonants. The traditional way to characterize the English /r/ according to the manner 

of articulation is as an approximant. This manner of articulation can be described as a 

type of a consonant where the obstruction to the airflow is not made completely but 

only through the approaching of the articulators which never truly touch each other and 

therefore do not create a complete obstruction, as for a plosive or fricative (Roach 59). 

Another possible description for the manner of articulation of this sound is based 

on the presence or absence of a friction during its production. An alternative 

classification of /r/ is a frictionless continuant. Underhill states that “/r/ is frictionless 

because the air stream escapes freely, without friction, over the central part of the 

tongue” (45).  

Even with these features the approximant /r/ is not classified as a vowel. When 

concerning the obstruction to the airflow, the other English approximants, /w/ and /j/, 

will more prominently tend to share the features of vowels, whereas the /r/ sound will 

still maintain the consonantal character despite the fact that the articulators never really 

provide the obstruction to the airflow and the consonant is frictionless and continuant. 

 

1.1.2. Place of articulation  

The most traditional description of the place of articulation of /r/ is post-alveolar. 

The active articulator – the tongue – approaches its tip to the area of the alveolar ridge, 

which is a passive articulator. “The tip of the tongue is raised a little further back in the 

mouth, behind the alveolar ridge” (Underhill 45). The roof of the mouth is, however, 
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never truly in contact with the tongue. The tip of the tongue in fact approaches the same 

place as it does in case of /t/ or /d/, but never actually makes any contact with the 

alveolar ridge (Roach 60). The active articulator is typically curved backwards during 

the articulation and is therefore formed into the retroflex position, which is crucial for 

the correct pronunciation of /r/ in English. The central part of the tongue is lowered 

(Underhill 45). “The ‘curling back’ process usually carries the tip of the tongue to a 

position slightly further back in the mouth than that for alveolar consonants such as /t/ 

and /d/, which is why this approximant is called post-alveolar” (Roach 60). The mouth 

is normally rounded, although this position can be affected by the sounds which follow. 

Thus, /r/ can become labialised or velarised (Ogden 91).  

The place of articulation is, however, still slightly problematic when describing 

this sound. Although the post-alveolar place of articulation is the most common, 

varieties also occur. A different place of articulation is then connected with a different 

realisation of the sound within the speech. The articulation of /r/ can be seen in the 

picture which follows. 

 

Picture 1. Place and manner of 

articulation of /r/ in English 

(O´Connor 60).  

 

 

 

 

 

 

 

1.1.3. Realisation of /r/ across English accents  

There are many variants of pronunciation across the English speaking world and 

thus many different realisations of /r/ may be found. In fact, as Cruttenden mentions, 

“there are more phonetic variants of the /r/ phoneme than of any other English 

consonant” (207). Regarding the place of articulation the realisation is either alveolar or 

retroflex. The manner of articulation can be, apart from the traditional approximant, a 

trill, tap or a flap. The strongly r-coloured sounds are less typical in English, but they 
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are still present (Cruttenden 207). One important detail should be mentioned, and it is 

the fact that the allophonic realisations are not bound to the distribution. In other words, 

a tap, for instance, can be realised both in rhotic and non-rhotic accents.  

The alveolar approximant allophone /ɹ/ is the one most typical for Britain, Ireland, 

North America and most parts of the Southern Hemisphere (Ogden 91), although certain 

exceptions might occur. “The approximant variety may be replaced by an alveolar tap 

/ɾ/ in intervocalic positions, e.g. very, sorry, marry”, which is such a manner of 

articulation in which “a single tap is made by the tip of the tongue on the alveolar ridge” 

(Cruttenden 207). The trilled manner of articulation /r/ is “a rapid succession of taps by 

the tip of the tongue on the alveolar ridge” and is typically encountered in Scottish 

English (Cruttenden 207). This realisation most prominently resembles to the Czech 

vibrant /r/. 

The retroflex place of articulation (tap or flap /ɽ/ or approximant /ɻ/), also known 

as curled-r (Ogden 91), can be typically heard in American English. Uvular 

pronunciation of /r/ (a trill /ʀ/ or a fricative /ʁ/) is, as Cruttenden comments, not quite 

natural, although not absent in English, since it may be heard in the north-east of 

England and also among some lowland Scottish speakers (207). The phonological 

transcription of /r/ requires a broadened range of symbols which provide information 

about the real nature of the particular sound. These symbols, referring to the individual 

realisations of /r/, are established by IPA as follows: 

 

 place of articulation 

manner of articulation alveolar retroflex uvular 

trill r  ʀ 

tap or flap ɾ ɽ  

fricative   ʁ 

approximant ɹ ɻ  

Table 1. Allophonic realisations of /r/ and their phonological transcription according to 

IPA. The table considers the place and manner of articulation in order to identify the 

individual realisations more in detail.  
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1.1.4. Acoustics 

There are many articulatory and acoustic features shared by English vowels and 

approximants. Like vowels, approximants are highly resonant, produced with a 

relatively open vocal tract, can be characterised by their clearly measurable formants 

and they are oral and continuant sounds since there is no occlusion or momentary 

stoppage of the airstream (Cox). 

While for vowels the crucial formants are F1 and F2, the approximants also require 

F3 to be specified. In Picture 3, we can observe the typically low F3 of /r/ in English.  

 

Picture 2. The approximant formants of /r/ in 

the word rabbit (Russel).  

 

 

 

 

 

 

 

The very low F3 is one of the most significant features of /r/ regarding the acoustic point 

of view. “Whenever there is an /r/ in a word the third formant will be below 2,000 Hz, 

sometimes falling to as low as 1,500 Hz” (Ladefoged 55). The average values of F1, F2 

and F3 are stated in Table 1. 

 

 

 

 

 

 

 

Table 2. Values for the first two formants (Cruttenden 207) and the third formant 

(Ladefoged 54) of /r/. 

 r 

F1 120 – 600 Hz  

F2 700 – 1200 Hz 

F3 1500 – 2000 Hz 
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1.2. Phonological description 

Although the English /r/ might face certain difficulties within the phonetic 

description where it is not completely clear whether it is a consonant or a vowel, there is 

no doubt about its consonantal nature when being described from the phonological 

viewpoint. Since English /r/, both singly or in clusters, forms the boundaries of syllables 

and does not appear in the middle of syllables, it is not considered to be a vowel but 

always as a consonant (Underhill 29). English /r/ can, however, in a limited number of 

situations, become syllabic. In rhotic accents, for example in General American, /r/ can 

form the peak of an unstressed syllable, such as in word perhaps /pɾˈæps/.  

There are two distributional variants of the pronunciation of the English /r/ – 

rhotic and non-rhotic accents.  

1.2.1. Distribution of /r/ in English 

There are several generally acknowledged standards of English pronunciation: 

Received Pronunciation (RP), Standard Scottish English, London English and Northern 

English for England and General American and General Australian for America and 

Australia.  According to the distribution of /r/ only, these can be distinguished as rhotic 

and non-rhotic accents. Rhoticity considers whether /r/ is or is not pronounced in certain 

positions in English words.  

In rhotic accents, such as for example General American, /r/ is pronounced in all 

positions, e.g. initially, pre-vocalically, pre-consonantally and finally. In non-rhotic 

accents, typically represented by RP, /r/ occurs only in the initial and pre-vocalic 

position. The difference is illustrated in Table 3. 

 

 

 

 

 

 

 

Table 3. Rhotic vs. non-rhotic distribution of /r/ in different positions within a word. 

 

 rhotic non-rhotic 

initial position / ɾæt/ rat /ɾæt/ rat 

pre-vocalic position /kæɾәt/ carrot /kæɾәt/ carrot 

pre-consonantal position / stɑːɾt/ start /stɑːt/ start 

final position / kɑːɾ/ car /kɑː/ car 
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The most prominent non-rhotic accent is RP, historically regarded as a high-

prestige accent of English. This prestigious aspect was, however, not always 

acknowledged. As Trawick-Smith states, “at a certain point in the 18
th

 century, non-

rhoticity was viewed as something of a working-class or regional feature, and hence 

avoided in ‘polite’ speech.”  

There are, of course, other non-rhotic accents in English apart from RP. “Beyond 

the UK, non-rhotic accents can be found in many parts of the world, including 

Australia, New Zealand, South Africa, the southern United States, New York City and 

the Caribbean” (Hughes et al. 63). The reason why certain parts of the United States can 

be distinguished from the major part of the country by their non-rhoticity is caused by 

historical, political and economical motives. After the revolution in the 19
th

 century, the 

colonists adopted RP to demonstrate their social status and the non-rhotic accent spread 

through the Eastern coast of the United States (Soniak). 

Traditionally, rhotic accents can be found in Scotland, Ireland, most parts of the 

United States, Canada and India. There are also some neighbouring islands in the 

Caribbean where the rhoticity and non-rhoticity alternate dramatically. While the accent 

of Barbados speech is distinguished by its fully rhotic nature, the accents of Trinidad or 

the Bahamas are non-rhotic (Wells, 570). The diversity of rhotic and non-rhotic 

countries is demonstrated in the attached map. 

 

Picture 3. Rhoticity and non-

rhoticity in English speaking 

countries; the symbol -r labels 

non-rhoticity, the symbol +r 

labels rhotic areas (Knúttson). 
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1.3. Summary 

The English /r/ is a sonorant, in other words a consonant in which the tone 

component dominates. From the phonetic point of view /r/ is a voiced post-alveolar 

approximant, also called a frictionless continuant. There are several possible realisations 

of this phoneme across English accents. The acoustics of /r/ vary between vowels and 

consonants since it carries many vocalic as well as consonantal features. It has clearly 

measurable formants, the typically low third formant is crucial for its acoustic 

recognition. Phonologically, /r/ is a consonant since it occurs at the edges of syllables. It 

is distributed in either a rhotic or non-rhotic way, depending on whether it is or is not 

pronounced in all positions in a word.  

 

 

2. Czech voiced alveolar vibrant /r/ 

Czech /r/ is one of the thirty one consonants in Czech. Phonetically, the sound is 

generally described as a vibrant. The production of Czech /r/ is typically strongly r-

coloured and the sound is perceived as a very strong and prominent consonant. The 

vibrating nature of Czech /r/ is clearly audible. Czech vibrants are sometimes called 

“whirring” sounds (Pačesová 27)
1
 since there is a strong whirring element present in 

their production. The sound of Czech /r/ is often used in many interjections of rattling, 

whirring, drilling or even shooting. Czech /r/ is, as well as phonetically, a consonant 

also from the phonological point of view. 

2.1. Phonetic description 

Czech /r/ is a voiced sound which seldom becomes devoiced. It belongs to 

sonorants; the noise component is therefore not prominent. Czech /r/ does not have any 

voiceless opposite.  

                                                           
1
All translations from Czech to English were made by the author of this thesis.  



15 

 

2.1.1. Manner of articulation 

As well as all English and all Czech consonants Czech /r/ is egressive and 

pulmonic. The raised position of the soft palate, which accompanies the articulation of 

/r/, classifies the sound as oral.  

There is an obstruction to the airflow when producing Czech /r/. This obstruction 

is made by the rims of the tongue and by its tip. Czech /r/ is articulated by the tongue 

and its contact with the alveolar ridge. The rims of the tongue are pressed against the 

hard palate; the tip of the tongue is free and vibrates (Palková 232). The closure the 

tongue creates within the mouth while producing /r/ creates a narrow gap. This type of 

closure classifies /r/ as a constrictive or a sonorant fricative. Regarding the behaviour of 

the articulators, Czech /r/ is a vibrant. Although there is contact between the tip of the 

tongue and the alveolar ridge, the tip of the tongue does not in fact touch the mouth 

continuously; it vibrates against the alveolar area. Thus the vibrating sounds, i.e. /r/ and 

/ř/ are produced (Pačesová 27).  

There are three vibrants within the Czech consonantal system – /r/, /ř/ and the 

allophonic variation of /ř/, the devoiced /ř /.  

2.1.2. Place of articulation 

In contrast to its English counterpart Czech /r/ is not post-alveolar but alveolar. 

There are plenty of alveolar sounds in the Czech consonantal system, which are further 

divided according to the exact position of the tongue in the oral cavity. The alveolar 

sounds are further classified as pre-alveolar or (front-alveolar) and post-alveolar. Czech 

/r/ is a pre-alveolar sound (Palková 209). 

All the Czech pre-alveolar consonants are made by the tip of the tongue touching 

the front area of the alveolar ridge in some way. In contrast with the English /r/ the 

correct pronunciation of Czech /r/ does not require the curling-back process of the 

tongue – the tip of the tongue points forwards, not backwards. The lips are in a neutral 

position during the articulation of this sound. The articulation of Czech /r/ is 

demonstrated in the following picture. 
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Picture 4. Place and 

manner of articulation of 

Czech /r/ (Pačesová 55).   

 

 

 

 

 

 

 

2.1.3. Acoustics 

There are three vibrants in the Czech consonantal system: the sonorant /r/ and 

obstruent /ř/ along with its devoiced allophone /ř /. The waveform of /r/ is periodic. “The 

tone sounds are those which arise as a result of a periodic wave motion, i.e. the shape of 

the waveforms is repeated in a periodic time interval. The shape of a waveform of 

noises is irregular.” (Palková 82). By being voiced sonorant, Czech /r/ is rather vowel-

like in its acoustics. It has clearly measurable formants, is produced with the vocal tract 

more open and the accompanying feature of its production is higher resonation. As well 

as English /r/, Czech /r/ is a complex tone. The vibrant nature of /r/ can be clearly 

visible in the spectrogram when the vibrating tip of the tongue causes the interruption. 

Picture 5. A spectrogram of Czech /r/ within a word kráter demonstrating the vibration 

of the tongue during its production (Skarnitzl). 

 

Considering the length of both Czech vibrants, /ř/ lasts much longer than /r/. 

Measured in milliseconds, the duration of /r/ is 50 ms, while the one of /ř/ is 120 ms 

(Pačesová 29). Czech /r/ is one of the shortest consonants in Czech.  
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2.2. Phonological description  

The phonological description of Czech /r/ is much easier than the English one. 

The distribution of /r/ in Czech is unequivocal; Czech /r/ is pronounced in all positions 

(Palková 247). The grapheme-to-phoneme correspondence is also much simpler than in 

English – /r/ is pronounced only where <r> is written. The difference between Czech 

and English distribution of /r/ and its spelling is shown in Table 4. 

Table 4. Distribution and spelling of the /r/ sounds in Czech and in English. The table 

demonstrates the realisation of /r/ within different positions in words and takes an 

account on spelling of /r/ in both languages.  

 

Czech /r/ occurs at the edges of syllables. Furthermore, unlike in most cases in 

English where /r/ does not carry the syllabic function except for in non-stressed 

syllables in rhotic accents, it can become syllabic in any position within a word (mrkat, 

rozdrtit, svetr). “A syllabic /r/ is that one which stands between consonants (e.g. 

/pr vňi:/, /tr hat/) or after a consonant at the end of the word (/bratr /)” (Palková 232).  

 

2.3. Summary  

Concerning the phonetic description of Czech /r/ it is a voiced pre-alveolar vibrant 

and a sonorant. From the acoustic point of view it is a highly resonant sound with 

clearly measurable formants. The duration of /r/ in Czech is very short. The human ear 

perceives Czech /r/ as a strong consonant with a whirring element. Phonologically, 

 Czech English 

  rhotic non-rhotic 

<r> initially /ruka/ ruka /ɾiːd/ read /ɾiːd/ read  

<r> pre-vocalically /strom/ strom  /tɾi / tree /tɾi / tree 

<r> pre-consonantally /parta/ parta  /pɑːɾtɪ/ party /pɑːtɪ/ party 

<r> finally /vor/ vor  /mɔːɾ/ more  /mɔː/ more 

<rr> x /lɒɾɪ/ lorry /lɒɾɪ/ lorry 

<wr> x /ɾaɪt/ write /ɾaɪt/ write 

<rh> x /ɾɪðәm/ rhythm /ɾɪðәm/ rhythm 
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Czech /r/ functions as a consonant since it occurs at the edges of syllables. It can appear 

in all positions and can become syllabic in both stressed and unstressed positions.  

 

 

3. Summary 

Czech and English /r/ differ considerably in many aspects. From the phonetic 

point of view the major difference lies in the fact that they are rather unalike in their 

articulation; both sounds are articulated at distinct places and in different ways. If we 

consider the shared features, both English and Czech /r/ are voiced sonorants, highly 

resonant and oral sounds and have clearly measurable formants. As it may be grounded 

in articulatory dissimilarity, one of the main problems for the Czech speakers of English 

will be to differentiate the /r/ sound in English as a non-vibrant.  

Phonologically, both sounds can be described as consonants since they occur at 

the edges of syllables. Furthermore, Czech /r/ also carries the syllabic function in both 

stressed and non-stressed syllables. A well-marked dissimilarity may be found within 

the distribution of both sounds. In contrast to English /r/, Czech /r/ is distributed in all 

positions. English /r/, on the other hand, is distinguished by two possible distributions 

within the English accents – rhotic and non-rhotic. It may be assumed that Czech 

learners of a non-rhotic variant of English, such as the most traditionally taught RP, will 

meet considerable difficulties in the distribution of /r/ since they will most likely tend to 

pronounce this sound in all positions. Both phonetic and phonological contrasts are 

summarised in Table 5 and 6. 
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 phonetic description 

 English /r/ Czech /r/ 

place of articulation post-alveolar/ 

retroflex 

pre-alveolar 

 

manner of articulation approximant vibrant 

voicing yes; may become devoiced  yes 

acoustics clearly measurable formants; 

low F3 

clearly measurable 

formants 

Table 5. Phonetic differences between the English and Czech /r/ sounds. 

 

 phonological description 

 English /r/ Czech /r/  

distribution  rhotic vs. non-rhotic accents in all positions obligatorily  

position within a word at the edges of syllables at the edges of syllables 

syllabic function no (apart from unstressed 

syllables in rhotic accents) 

yes 

Table 6. Phonological differences between the English and Czech /r/ sounds. 

 

 

4. Learning pronunciation 

Apart from grammar and vocabulary, pronunciation is a crucial part of the process 

of learning a foreign language. However, pronunciation teaching is often neglected or 

ignored and hence a student may find it extremely difficult to acquire the correct and 

authentic pronunciation.  

 

4.1.  Factors influencing learning pronunciation of a foreign language 

There are many factors affecting pronunciation learning and acquisition. The most 

prominent ones are typically regarded as age, impact of the mother tongue, exposure to 

the target language, phonetic ability, attitude and motivation. 
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The influence of the native language can be very notable in affecting the learner´s 

pronunciation. Not only individual sounds but also stress or intonation are often affected 

by features contained in the mother tongue. The possible negative transfer often 

depends on the amount of differences between language one and language two. “To put 

it very crudely, the more differences there are, the more difficulties the learner will have 

pronouncing English” (Kenworthy 4). Nevertheless, Kenworthy mentions that also 

“people from many different language backgrounds can and do acquire a near-native 

pronunciation in English” (4).   

Exposure to the target language plays a key role in correct pronunciation 

acquisition. Without being practically exposed to the language we intend to learn, the 

near native-like pronunciation can be never reached. The exposure is typically provided 

by a teacher, there are, however, other ways to be in contact with the target language. It 

is the teacher who should try to maximise the student´s exposure to the target language 

and to encourage them to improve their linguistic skills, not only pronunciation but also 

vocabulary, grammar and discourse (Celce-Murcia 18). 

Phonetic ability deals with how a certain type of learner will or will not be able to 

hear and learn particular sounds. Hence, every learner possesses a basic phonetic ability 

to learn sounds since without such ability neither would the correct pronunciation of the 

first language be acquired. Nevertheless, different learners have distinct abilities to 

perceive and produce the sounds correctly and therefore different methods help them to 

learn the appropriate pronunciation. This appears, however, to be a factor which the 

teacher cannot fully control. Every teacher operates with the assumption that the 

students have the basic skill necessary for performing certain tasks so that some of the 

methods will suit them according to their personal needs (Kenwothy 7). 

Attitude and motivation are, in simple terms, aspects of the learner´s feelings 

towards the language. They are sometimes considered to be minority influences but 

some impact of these factors can also be found as well. “In many studies of attitude and 

motivation in language learning, it has been shown that those learners who show 

positive feelings toward the speakers of the new language tend to develop more 

accurate, native-like accents” (Kenworthy 8).  

The age factor is probably seems to be only one of the most important factors. The 

time when a learner starts to learn a foreign language can become the key aspect of the 
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future acquisition of the new language, not only in the case of pronunciation but also in 

terms of grammar or vocabulary. 

4.1.1. Critical Period Hypothesis 

The most typical reason why adult learners almost never acquire a near native-like 

pronunciation is that they started with the new language learning in adulthood. 

Pennington points out that “despite the fact that adults have well-developed cognitive 

capabilities and have superior abilities for many complex learning and problem solving 

tasks, if the task is to learn the sound system of a language, adults are generally 

outperformed by children” (109). The exact age limit is not easily determinable, there 

is, however, an approximate and generally acknowledged age after which the abilities 

are not so prominent and which is usually said to be between 10 and 13 years 

(Kenworthy 6).  

 

4.2. Summary  

The age factor, usually supported by the Critical Period Hypothesis, is without 

doubt one of the most prominent factors influencing the learner´s ability to acquire the 

correct pronunciation of a foreign language. Thus, it may be assumed that in case of 

Czech speakers of English who have started learning the second language later than at 

the age about 12, there will occur the pronunciation of /r/ as a vibrant. There are, 

however, other important aspects – it is especially the impact of the mother tongue and 

its possible negative transfer on the new language along with the amount of exposure to 

the foreign language and the age factor. The phonetic ability, learner´s attitude and 

motivation and, of course, intelligence, are minor yet not insignificant factors.  
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Practical Part  

The aim of the practical part was to find out which realisation in the 

pronunciation of /r/ prevails within the speech of Czech speakers of English. The 

research investigated whether there was a direct relationship between the language level 

of English and the speakers´ pronunciation of English /r/. Furthermore, factors 

influencing pronunciation learning and acquisition, such as age, exposure to the target 

language and negative transfer from the mother tongue were explored. Particular 

attention was paid to the Critical Period Hypothesis (CPH) and its effect on Czech 

speakers´ pronunciation of /r/ in English. For the purpose of this thesis two original 

hypotheses were formulated and stated as follows: 

 the negative transfer from L1, causing the strongly r-coloured and vibrant nature 

of English /r/, will be more prominent in speakers who have started learning 

English later than at the age of twelve 

 the pronunciation of English /r/ in students with a lower level of English will be 

more influenced by the negative transfer from L1 

5. Method  

To evaluate the aforementioned hypotheses, a pronunciation test and a 

questionnaire were designed. The test consisted of two parts: reading aloud and picture 

description. The words with /r/ sound were incorporated in both parts of the test. Each 

respondent was asked to read a short text and to describe a picture, which resulted in a 

semi-spontaneous production. Both reading and describing were recorded. The 

respondents were not told which the analysed element was until the recording was 

finished in order not to influence their performance in any way. In the questionnaire the 

respondents were asked several questions for the purpose of obtaining relevant 

information about their age, sex and level of English as well as about their exposure to 

English, experience with native teachers of English and the age when they started 

learning this foreign language. All data acquired from the questionnaire was 

anonymous. The questionnaire is attached in the Appendices (see Appendix 3). The 

final analysis was carried out in the form of careful listening and categorization of the 

amassed data. 
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5.1. Preparation of the testing materials 

The pronunciation test was created with a special focus on the voiced post-

alveolar approximant /r/. Thus, words containing this phoneme were included in the 

test. A pronunciation exercise from Ship or Sheep? (Baker 162) focusing on this 

phoneme was modified for the purpose of the bachelor thesis. The original conversation 

was rewritten into a letter form. Apart from that, some words were deleted or added. 

The text contained the words with /r/ in all positions; a particular space was, however, 

given to the words with /r/ in initial (and thus always pre-vocalic) and non-initial pre-

vocalic positions. Although the words with /r/ in other but pre-vocalic positions were 

present in about six cases only, they should not be omitted in the enumeration. The 

individual words which were used in the text are introduced in Table 7. The whole text 

is attached in the Appendices (see Appendix 1). 

initial pre-vocalic/inter-vocalic pre-consonantal 

Rita  

railway 

Rosemary* 

restaurant* 

Roland 2x 

really 2x 

Russia 

write  

Ruth 

dearest  

Barbara*  

children 2x  

grown  

Laura  

cleverest  

very 2x  

interesting  

librarian  

 library 

secretary  

Rosemary*  

pretty  

waitress  

restaurant*  

Paris  

married  

electrician  

Jerry 2x  

great  

 drives 2x 

lorry  

countries  

France 

Austria  

Greece  

Europe  

Australia  

America  

proud  

parent 

Barbara*  

your husband 

final 

are  

your 

linking /r/ 

are all  

everywhere in Europe 

Table 7. Positions of /r/ within the text for reading. Words with the asterisk occur in 

more than one category. 

 

The picture designed for the semi-spontaneous talk was prepared so that mostly 

the words with /r/ were included. There were about twelve words which had to be 

pronounced. These words were chosen to suit all levels and therefore mostly elementary 

vocabulary was used to eliminate the risk of unfamiliarity with the words. Nevertheless, 

additional words could be found and thus the description of one speaker often slightly 
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differed from another. All positions of /r/, except for the inter-vocalic position, were 

present within these words. The list of the words is stated in Table 8. The picture is 

attached in the Appendices (see Appendix 2). 

initial roses, road, red 

pre-vocalic brown, children, grass, gray, green, trees, 

grandfather*/grandpa 

pre-consonantal girl, garden 

final grandfather* 

additional words to be said flowers, street, dress, T-shirt, hair, shorts 

Table 8. Positions of /r/ within the words for the picture description. Words with the 

asterisk occur in more than one category. 

5.2. Respondents  

All respondents were Czech speakers of English and their native language was 

Czech. The speakers were students of a Prague language school and of private 

individual courses taught by the author. There were three levels of English which were 

taken into consideration – the speakers belonged either to pre-intermediate, intermediate 

or to the upper-intermediate language category. Seven speakers were examined in each 

category; the total number of the respondents was twenty one. Twelve women and nine 

men participated in the research. All respondents were adult speakers ranging from 20 

to 50 years. Chart 1 demonstrates the representation of men and women within the 

research focusing individually on the three levels. Chart 2 shows the age of the 

respondents within the research, concerning men and women separately.  

  

 

 

 

 

 

 

 

 

Chart 1. The representation of men and women within the language levels. 

1 pre-intermediate  

2 intermediate  

3 upper-intermediate 
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Chart 2. The age of the 

respondents: men (1) and 

women (2). 

 

 

 

 

 

 

 

 

 

5.3. Recording  

All speakers were recorded individually and anonymously. Each speaker was 

coded by a number, where the number of each record was in concord with the code of 

its compatible questionnaire. The recording itself consisted of three parts. Firstly, a code 

of the speaker was recorded; after that, the reading of the text was performed. The 

speakers were given the text approximately one minute before the recording started in 

order to become acquainted with it. The author did not intervene during this preparatory 

phase. The semi-spontaneous talk was carried out in the form of a picture description. 

The respondents were shown a picture and were asked to describe it. A certain 

interaction between the speaker and the author was possible during this part of the test. 

The speakers were asked additional questions and were guided to focus on the words 

required for the research. Finally, the respondent was thanked for the cooperation. 

The recording was held in indoor spaces – the classrooms of the language school, 

meeting rooms or residential space. All recordings were taken on an MP3 recorder 

Edirol R-09HR by Roland, which provided the final type of the record in the wav. 

format. The records were coded as R09_0001, R09_0002, where each record was 

introduced as “Student one.”, “Student two.” and so on. The approximate length of the 

records was about 3 minutes.  
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6. Results  

Two major criteria were evaluated for the purpose of the final assessment: the 

recorded oral performance of the respondents and the data gained from the 

questionnaires. The recordings were examined twice by the author with the time 

distance of one week. The data extracted from the perceptual evaluation of the records 

and questionnaires was sorted into three tables corresponding to the language levels. 

Each table was arranged into six categories. Table 9 demonstrates the categories used 

for the evaluation.   

 

 

Code 

 

 

Age 

 

Age 

when 

started 

learning 

English 

 

Exposure to 

English 

(active/passive) 

Long-term stays in 

English speaking 

countries;  

Native teachers 

Tendency  

in /r/ 

pronunciation in 

English 

Table 9. The categories of the tables evaluating the records and questionnaires.  

 

The categories Exposure to English, Native teachers and Stays in English speaking 

countries were marked as Yes or No according to the questionnaires. The column of 

Tendency in /r/ pronunciation in English included a short description of each speaker´s 

pronunciation as assessed by the author from the records. The sex of the students was 

demonstrated by colours. For the complete tables see Appendix 4.  

On the basis of these findings several aspects were taken into consideration in 

order to support or disprove the aforementioned hypotheses. Firstly, the negative 

transfer from the native language (L1) on the pronunciation of /r/ in English was 

considered generally. The findings from the evaluation of the records were sorted into 

three categories as demonstrated in Table 10.  

  

 

 

 

Table 10. Grading of the realisation of /r/ within the performances of the respondents 

according to the negative transfer from the native language. 

 

1 strong negative transfer in pronunciation of /r/ 

2 partial negative transfer in pronunciation of /r/ 

3 no negative transfer in pronunciation of /r/ 
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A high degree of the vibrant realisation of /r/ in the oral performance of the respondents 

was considered as pronunciation with strong negative transfer from the mother tongue. 

The approximant realisation of /r/ was, on the other hand, judged as pronunciation 

without negative transfer from Czech. Partial negative transfer was assessed where both 

vibrant and approximant realisation appeared.  

The negative transfer from the L1 caused the vibrant production of /r/ instead of 

the correct, and for English most typical approximant realisation. Based on the 

evaluation of the records, it was found that almost half of all speakers reached 

pronunciation of /r/ with no negative transfer from Czech. Chart 3 demonstrates the 

degree of the negative transfer within the speech of the respondents, considering all 

groups together. 

Chart 3. The negative transfer from L1 

in the speech of all respondents, where 1 

stands for strong negative transfer in 

pronunciation of /r/, 2 points to partial 

negative transfer and 3 refers to no 

negative transfer in pronunciation of /r/. 

 

 

 

 

Nevertheless, slightly more than one half of the respondents maintained either partly or 

fully vibrating pronunciation of /r/ in their English. Speakers whose pronunciation of /r/ 

was partly influenced by the negative transfer from Czech accounted for about one fifth 

of all respondents. There was a prevailing tendency to pronounce a vibrant /r/ in initial 

positions and in names, which also included /r/ mostly initially. Thus, words like Rita, 

Rosemary, Roland, restaurant or really were more frequently affected by the way /r/ is 

pronounced in Czech. These words also occurred in the first half of the text. By the end 

of the reading a considerable improvement was generally noticed. Most speakers, in 

whose pronunciation partially negative transfer was identified, naturally improved their 

oral performance during the reading and the vibration usually almost disappeared during 

the description of the picture. This phenomenon might have been caused by the 

respondents growing used to the foreign language pronunciation, more narrowly the 
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pronunciation of /r/. It may appear that once a speaker is exposed to a foreign language, 

it is natural for the pronunciation to adapt to the environment of the second language 

and thus become less affected by the negative transfer from the native language and 

approach to the near native-like pronunciation. It may also be assumed that this 

development will be more prominent in speakers with better phonetic aptitude. The 

tendency of the speakers with the heterogeneous pronunciation of /r/ in English can be 

seen in Chart 4. 

 

 

 

 

 

 

 

 

Chart 4. Tendency of the speakers in whose pronunciation of /r/ partial negative 

transfer was identified.  

Secondly, the age factor was examined. In order to support or reject the CPH, 

the question was asked whether the respondents who had started learning English up to 

the age of twelve will reach more native-like pronunciation of /r/ in English.  For this 

purpose a scale of grades was developed to evaluate the /r/ pronunciation of each 

student. The grades were determined as follows: 

1 clearly approximant pronunciation (or other realisation of /r/ in English) 

2  vibration occurs only sometimes and not very prominently 

3 vibration and approximant pronunciation alternate equally 

4  prevailing vibration; strong negative transfer from the mother tongue 

5  strong vibration in all positions 

Table 11. Criteria for the evaluation of /r/ pronunciation. 
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The grade awarded to every speaker was subsequently compared with the age when the 

speaker started learning English. A table consisting of the code number, age of the 

student, age when the student had started learning English and of this grade was then 

created. The agreement or rejection of the CPH was assessed on the basis of the data 

extracted from this table. The whole table is attached in the Appendices (see Appendix 

5). The results of the analysis are demonstrated in Chart 5.  

 

Chart 5. The agreement with the 

CPH in the total number of 

twenty one respondents within 

the research. 

 

 

 

 

 

 

 

 

 

 

Based on these results, it may be stated that more than one half of the samples proved to 

be in concord with the Hypothesis. Out of these thirteen affirmative samples nine 

respondents started learning English at an age younger than twelve and their 

pronunciation of /r/ was not influenced by the negative transfer from Czech in any way. 

Four of these thirteen speakers, on the other hand, started learning English mostly at an 

adult age and their pronunciation of /r/ was significantly influenced by the negative 

transfer from Czech. The rejection of the CPH was also proved. Eight speakers either 

started learning English at the early age but their pronunciation was strongly affected by 

the negative transfer from the mother tongue, or, on the contrary, they started learning 

English late but acquired very good pronunciation. These inconclusive results might 

have been influenced by other factors, such as the exposure to English, experience with 

native speakers as their teachers, long-term stays in English speaking countries and so 

on. It was, however, proved that within this group of respondents there exists no direct 
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relationship between these factors and their realisation of /r/ in English. On the other 

hand, phonetic ability, attitude to the language and other minor factors might have 

played a role. Nevertheless, these factors were not ascertainable from the 

questionnaires.  

Finally, the language level-to-pronunciation correspondence was evaluated. The 

same data as for the examination of the CPH agreement was used. The grade given to 

each speaker was compared with the speaker´s level of English and afterwards the 

comparison was taken within the whole level category. The final outcome may be 

demonstrated this way: 

 

 

 

 

 

 

 

 

 

 

 

 

Chart 6. The grades awarded to the individual speakers within the pre-intermediate 

group, where the horizontal line refers to the individual respondents, while the vertical 

line points to the given grade. 
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Chart 7. The grades awarded to the individual speakers within the intermediate group, 

where the horizontal line refers to the individual respondents, while the vertical line 

points to the given grade. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Chart 8. The grades awarded to the individual speakers within the upper-intermediate 

group, where the horizontal line refers to the individual respondents, while the vertical 

line points to the given grade. 
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The charts concerning each language level group individually demonstrate the 

observations that the higher the level of English the better the pronunciation of /r/. 

Within the pre-intermediate level the respondents were reaching the average grade 3 and 

did not radically attain any extreme grades. The situation within the intermediate level 

was the same concerning the average grade of the speakers; there were, however, 

noticeable deviations from the average grade as well as a rather dominant percentage of 

the vibrant realisations of /r/ was still present. As may be seen, the respondents were 

gaining grades from 1,5 to 5. On the contrary, the negative transfer dramatically 

dropped within the highest level group, where no production of /r/ with strongly 

negative transfer from Czech was noticed. All speakers from the upper-intermediate 

level group performed balanced speech with no strong transfer from the native language 

and were awarded the average grade 1. Having analysed all the level groups together, it 

may be clearly shown that the highest level reached the best result in the pronunciation 

of /r/ in English.  

 

 

 

 

 

 

 

 

 

 

 

Chart 9. The average grades, displayed in the vertical line, awarded to the individual 

level groups. 
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7. Discussion  

At the beginning of the practical part of this thesis, two hypotheses were put 

forward: the first hypothesis stated whether there existed a direct relationship between 

the age of the respondents when they started learning English and their pronunciation of 

English /r/. Referring to the Critical Period Hypothesis, it was presumed that the later 

the respondents were exposed to the first contact with the second language the more 

prominent the negative transfer from their mother tongue on the pronunciation of /r/ in 

English would be. In thirteen of twenty one analysed cases this assumption was 

confirmed. However, in eight cases the CPH was rejected (see Chart 5). This denial was 

caused either by the fact the respondents had started learning English early but their 

pronunciation of /r/ in English was strongly influenced by Czech vibrant realisation of 

this sound, or, on the other hand, the speakers started learning L2 late but their 

production of /r/ was reaching near native-like character. This reality might have been 

caused by other pronunciation influencing factors. Thus, it may be concluded that 

despite the crucial importance of CPH as a factor influencing pronunciation learning 

and acquisition, it does not hold a hundred percent validity and therefore the first 

hypothesis can be confirmed only partially.  

The second hypothesis suggested that there was a direct correspondence between 

the respondents´ increasing language level and decreasing production of /r/ as a vibrant 

within their speech. It was discovered that within the group with the highest level of 

English the negative transfer from the native language was either strongly suppressed or 

not present at all (see Chart 8). Within the pre-intermediate group the tendency to 

pronunciation with strong negative transfer from Czech generally prevailed (see Chart 

6). Both the lowest and the highest level group proved to display a balanced 

performance. However, the degree of the vibrant realisation of /r/ within the 

intermediate group was highly oscillating (see Chart 7). This result may signify that the 

speakers of the intermediate level may often handle the grammar and vocabulary which 

is appropriate for this level but do not acquire the relevant pronunciation. It would be, 

however, only another hypothesis. Nevertheless, the research showed that there was a 

clear tendency in the pronunciation of /r/ to become improved with a rising level of 

English and to eliminate the negative transfer from L1 within the highest level group.  
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This thesis brought the evidence that within the explored group the degree of 

vibrant production of /r/ in English was in direct correspondence with the level of 

English of the respondents and in partial agreement with the age at which the 

respondents started learning English. 

  

 

Conclusion  

 This bachelor thesis focused on the pronunciation of /r/ in English by Czech 

speakers with the primary intention of analysing the negative transfer from the native 

language which influenced the pronunciation of this sound. This aim was achieved by 

evaluating the oral performance of several Czech speakers of three distinct levels of 

English.  

 Both original hypotheses formulated for this thesis proved to be valid. The level-

to-pronunciation correspondence revealed a directly proportional relationship between a 

lower degree of the vibrant pronunciation of /r/ caused by the negative transfer from 

Czech and higher level of English. This finding confirmed that Czech adult speakers of 

a lower level of English less frequently acquire a near native-like pronunciation of /r/ in 

English and vice versa. The research also showed that although the factor of the starting 

age does not play an insignificant role, there are other important influences, such as the 

exposure to English or phonetic ability.  

 Apart from the evaluation of the hypotheses stated above, it should be mentioned 

that no relation between gender of the Czech speakers and the degree of the vibrant 

pronunciation of /r/ in their English was discovered. On the other hand, it may seem that 

there was a prevailing tendency towards a vibrant-free pronunciation of /r/ within the 

youngest group of respondents (age 20 – 30). It is, however, essential to emphasise that 

this factor should not be considered as a relevant viewpoint either since the majority of 

the respondents formed this very group (12 out of 21).  

As far as tendencies in pronunciation of any phenomenon within a language are 

concerned, there are always many factors which influence the research and which 

should be taken into consideration. Having analysed English /r/, it should be pointed out 

that only one variable was considered in the observation. Thus, regardless of the results 

from the practical part of this thesis, it should be stressed that the pronunciation of other 
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phonemes by the same speakers may not be affected in any way. Furthermore, it should 

also be acknowledged that a limited number of respondents participated in the research 

and thus the results should be considered as a framework only.  

Pronunciation teaching is not yet a much embedded discipline in Czech schools 

and even minimal research might help to change this situation. This research should 

have helped to determine the reasons of erring in the pronunciation of /r/ in Czech 

English and, as the author believes, contribute to English pronunciation teaching. 

 

 

Further Research Suggestions 

English language in the Czech Republic is still almost exclusively taught by 

Czech teachers who, especially at primary schools, do not have appropriate education 

within the field, and thus students may not be exposed to authentic pronunciation very 

frequently. It is not the pronunciation of English /r/ on its own; pronunciation is 

generally not taught at all due to the lack of time or even ignorance of the teachers. It is, 

primarily, the question whether Czech teachers purposefully teach pronunciation and if 

yes, by which means. The importance of pronunciation teaching needs to be 

highlighted; a research on the topic of the level and means of pronunciation teaching at 

Czech schools could determine this level and subsequently help the Czech students to 

approach near native-like pronunciation in English.  
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Appendices 

 

Appendix 1 

Text for reading 

 

Dearest Barbara! 

 

How are you? And what about your husband and children? 

My children are all grown up now. Laura is the cleverest one. She has a very interesting 

job – she´s a librarian in the public library. Rita is a secretary at the railway station. 

Rosemary – she was always very pretty – is now a waitress in a restaurant in Paris. 

She´s married to an electrician. Jerry and Roland have really great jobs too. Jerry drives 

a lorry. He drives to many countries – France and Austria and Greece and Russia... and 

everywhere in Europe. Roland is a pilot. He flies to Australia and America.  

I´m really a proud parent! 

 

Write me about your life as well! 

Love 

Ruth 

 

 

 

 

 

 

 

 

Baker, Ann. Ship or Sheep? CUP, 1981. (2
nd

 ed.) 

(The original text was modified for the purpose of the practical part of the bachelor 

thesis) 
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Appendix 2 

Picture for the description 
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Appendix 3 

Questionnaire 

 

EXPOSURE TO ENGLISH – QUESTIONARRIE 

 

 

CODE   

 

GENERAL INFORMATION 

Sex  Male  Female    Age: ___________________

  

Level of English Pre-Intermediate         Intermediate       Upper-Intermediate

   

LEARNING ENGLISH 

When did you start learning English?  Age: _________________________

  

How long have you been learning English?(last continual period of learning 

English) _______________________________________________________________ 

Do you have any experience with a native speaker as your English teacher? 

Yes When: ___________________  For how long: _____________________ 

Nationality: _________________________________________________ 

 No 

Did you live/study in any English speaking country? 

Yes When: ____________________  For how long: ____________________ 

Country: ___________________________________________________ 

No 

 

EXPOSURE TO ENGLISH 

Do you use English regularly (at school, at work, in your free time...)? 

Yes Where: ___________________________  How often: _______________ 

No 
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Are you (or have you been) in contact with any native speaker of English? 

Yes, at the moment How often: ______________  Nationality: ____________ 

Yes, in past  How often: ______________  Nationality: ____________ 

No 

Do you watch TV, films or listen to the radio in English? 

Yes What: ___________________________    How often: ______________   

No 
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Appendix 4 

The evaluation of the records and questionnaires 

 

Level: pre-intermediate 

 

C 

O 

D 

E 

 

A 

G 

E 

 

Age  

when 

started 

learning 

English 

 

Exposure to 

English 

(active/passive) 

* 

Long-term 

stays 

in English 

speaking 

countries; 

Native 

teachers 

 

 

 

Tendency in /r/ pronunciation in English 

 

0002 

 

34 

 

11 

 

No/No 

 

No 

Initially tendency to vibrating pronunciation 

(especially in names); spontaneous talk approaches 

to the approximant pronunciation. 

 

0004 

 

38 

 

36 

 

No/No 

 

No 

Vibration slightly occurs initially and in names; 

spontaneous talk approaches to the approximant 

pronunciation, where the vibration almost 

disappears. 

 

0007 

 

48 

 

44 

 

No/Yes 

 

No 

Slight vibration in all positions, in names more 

prominent; within the spontaneous talk the 

pronunciation of /r/ approaches the approximant. 

 

0010 

 

23 

 

11 

 

Yes/Yes 

 

No 

No strong vibration occurs; the pronunciation of /r/ 

is rather approximant-like in all positions. 

 

0013 

 

27 

 

10 

 

Yes/No 

 

Yes 

Prevailing vibration, only sometimes the 

approximant-like pronunciation occurs; the 

spontaneous talk slightly more approaches to the 

approximant-like pronunciation. 

 

0015 

 

25 

 

5 

 

Yes/Yes 

 

Yes 

Pronunciation is rather r-coloured but not so much 

vibrating; better in the spontaneous talk, where it is 

less vibrating, although initially the vibration 

remains. 

 

 

 

0021 

 

 

 

23 

 

 

 

16 

 

 

 

No/Yes 

 

 

 

No 

Strongly prevailing vibration in both reading and 

the spontaneous talk; the pronunciation slightly 

approaches to the approximant-like way by the end 

of the reading; spontaneous talk is more 

approximant-like although the vibration remains in 

most positions (especially initially and also in 

intervocalic positions). 
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Level: intermediate 

 

C 

O 

D 

E 

 

A 

G 

E 

 

Age  

when 

started 

learning 

English 

 

Exposure to 

English 

(active/passive) 

* 

Long-term 

stays 

in English 

speaking 

countries; 

Native 

teachers 

 

 

 

Tendency in /r/ pronunciation in English 

 

0003 

 

22 

 

4 

 

Yes/Yes 

 

Yes 

Almost no vibration occurs; pronunciation is same 

and rather approximant-like in all positions. 

 

0005 

 

35 

 

21 

 

No/No 

 

Yes 

Strong vibration occurs in all positions, both in 

reading and the spontaneous talk; no approximant-like 

pronunciation appears.  

 

0008 

 

46 

 

25 

 

No/No 

 

Yes 

Vibration occurs in names and in some words 

(typically in initial positions) and prevails within the 

whole performance; approximant pronunciation is 

audible in linking (there is). 

 

0009 

 

24 

 

9 

 

No/Yes 

 

No 

Slight vibration occurs in all positions but approaches 

to the approximant-like pronunciation by the end of 

the reading; the spontaneous talk is less vibrating. 

 

0012 

 

25 

 

4 

 

Yes/Yes 

 

No 

No strong vibration occurs, mostly approximant-like 

pronunciation, although it is not native-like. 

 

0014 

 

48 

 

12 

 

Yes/Yes 

 

Yes 

Prevailing tendency to a strong vibration both in 

reading and in the spontaneous talk. 

 

0018 

 

47 

 

16 

 

Yes/Yes 

 

No 

Almost no vibration appears within the whole 

performance; approximant pronunciation is reached in 

all positions. 
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Level: upper-intermediate 

 

C 

O 

D 

E 

 

A 

G 

E 

 

Age  

when 

started 

learning 

English 

 

Exposure to 

English 

(active/passive) 

* 

Long-term 

stays 

in English 

speaking 

countries; 

Native 

teachers 

 

 

 

Tendency in /r/ pronunciation in English 

 

0001 

 

22 

 

8 

 

No/Yes 

 

No 

No vibration occurs; approximant-like pronunciation 

in all positions. 

 

 

0006 

 

 

32 

 

 

21 

 

 

Yes/Yes 

 

 

Yes 

Slight vibration occurs finally and sometimes 

initially, almost does not appear in the middle of the 

words; within the spontaneous talk there is almost no 

vibration and the pronunciation is approximant. 

 

0011 

 

25 

 

8 

 

Yes/Yes 

 

Yes 

No vibration occurs; the pronunciation is of /r/ is r-

coloured but not vibrating – it more resembles a trill 

realisation. 

 

0016 

 

23 

 

9 

 

Yes/Yes 

 

Yes 

Slightly vibrating pronunciation occurs initially but it 

is not very prominent; spontaneous talk approaches to 

the approximant pronunciation. 

 

0017 

 

21 

 

5 

 

No/Yes 

 

No 

Vibration occurs only very little; the spontaneous talk 

is better than reading, the pronunciation of /r/ is more 

approximant-like. 

 

0019 

 

40 

 

19 

 

Yes/Yes 

 

Yes 

No vibration appears within the whole performance; 

approximant pronunciation is reached in all positions. 

 

0020 

 

29 

 

11 

 

Yes/Yes 

 

No 

No vibration appears within the whole performance; 

approximant pronunciation is reached in all positions. 

 

The sex is distinguished by colours, where green stands for men and orange stands for 

women. 

*The exposure to English (active/passive) category deals with the active and passive 

usage of English by the respondents, i.e. regular use of English, contact with native 

speakers, watching films or TV, listening to the radio and so on. 
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Appendix 5 

Tables analysing the CPH agreement and the correspondence between the level of 

English and the pronunciation of /r/ in English  

Code Age Age when started 

learning English 

Tendency in /r/ pronunciation in English 

0002 34 11 2 – 3 

0004 38 36 2 

0007 48 44 3 

0010 23 11 1 – 2 

0013 27 10 3 – 4 

0015 25 5 3 

0021 23 16 4 

The average grade within the group 3 (2,8) 

0003 22 4 1 – 2  

0005 35 21 5 

0008 46 25 3 – 4  

0009 24 9 2 

0012 25 4 2 

0014 48 12 4 

0018 47 16 1 – 2  

The average grade within the group 3 (2,8) 

0001 22 8 1 

0006 32 21 1 – 2  

0011 25 8 1 

0016 23 9 2 

0017 21 5 1 – 2  

0019 40 19 1 

0020 29 11 1 

The average grade within the group 1 (1,3) 

The levels are distinguished by colours: blue stands for pre-intermediate, red stands for 

intermediate and green stands for upper-intermediate. 
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Appendix 6 

A CD with the recordings is attached to the thesis.  
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Univerzita Karlova v Praze, Pedagogická fakulta 

M.D. Rettigové 4, 116 39 Praha 1 

Prohlášení žadatele o nahlédnutí do listinné podoby závěrečné práce 

Evidenční list 

Jsem si vědom/a, že závěrečná práce je autorským dílem a že informace získané nahlédnutím do 

zveřejněné závěrečné práce nemohou být použity k výdělečným účelům, ani nemohou být 

vydávány za studijní, vědeckou nebo jinou tvůrčí činnost jiné osoby než autora. 

Byl/a jsem seznámen/a se skutečností, že si mohu pořizovat výpisy, opisy nebo rozmnoženiny 

závěrečné práce, jsem však povinen/povinna s nimi nakládat jako s autorským dílem a 

zachovávat pravidla uvedená v předchozím odstavci tohoto prohlášení. 

Poř.č. Datum Jméno a Příjmení Adresa trvalého bydliště Podpis 

1.         

2.         

3.         

4.         

5.         

6.         

7.         

8.         

9.         

10.         

 

 


