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ABSTRAKT 
 

Táto práca sa zaoberá skúmaním dvoch ditranzitívnych slovies: bring a teach. Práca sa 

zameriava na realizáciu predmetov a ich poradie vo vetných vzorcoch. Teoretická časť 

prináša zhrnutie názorov na ditranzitívne slovesá a konštrukcie, ktoré sú popísané v hlavných 

gramatikách a špecializovaných textoch. Pozornosť je venovaná publikácii od Quirka a spol. 

(1985), ktorý využíva terminológiu uznávanú aj inými jazykovedcami. V miestach, kde táto 

publikácia zaostáva sa obraciame k iným gramatikám, a to hlavne tým od Huddlestona a 

Pulluma (2002), Bibera a spol. (1999) a Duškovej (2004). Praktickú časť je predchádza 

zhrnutie postupu nášho výskumu a materiálov, ktoré sme využívali. K obom slovesám sme z 

Britského národného korpusu vyňali 60 príkladov.  

 

Samotná praktická časť prináša výsledky, ktoré z veľkej časti zodpovedajú teóriám a 

predošlému výskumu v tejto oblasti. Frekvencia oboch slovies v ditranzitívnom užití je nízka. 

Sloveso bring má podobnú frekvenciu oboch hlavných vetných vzorcov (SVOiOd, 

SVOdOprep) a v malom percente sa vyskytuje aj vo vzorci SVOprepOd. Sloveso teach má 

najčastejšie vzorec SVOiOd, v menšom percente sa vyskytuje vo vzorci SVOdOprep, a 

zriedka aj v SVOiOprep. Dve najčastejšie realizácie priameho a nepriameho predmetu sú: 

kombinácia dvoch substantívnych fráz a zámeno nasledované substantívnou frázou. Obe 

slovesá majú odchýlku vo význame, ktorá sa môže prejaviť na vetnom vzorci. Bring má dva 

významy: priniesť, ktorý sa spája s životným príjemcom a poskytnúť, ktorý môže mať aj 

neživotného príjemcu. Teach má zase význam naučiť (SVOiOd) či učiť (SVOdOprep). 

Príkladom, ktoré nezodpovedali očakávaným výsledkom a prinášali výnimky bola venovaná 

detailnejšia analýza.  
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ABSTRACT 
 

This thesis provides an analysis of two ditransitive verbs: bring and teach. The main 

focus is on formal realization of objects and their order in clause patterns. The theoretical part 

summarizes the views on ditransitive verbs and constructions described in major grammars 

and specialized works. Special attention is paid to the work of Quirk et al. (1985), whose 

terminology is similar to that of other linguists. Where Quirk et al.’s grammar is not sufficient 

we look at other grammars, mainly those of Huddleston and Pullum (2002), Biber et al. 

(1999) and Dušková (2004). The analytical part is introduced by a brief description of our 

methodology and materials used during our research. 60 examples for each verb were 

excerpted from the BNC.  

 

The analytical part brings results which support most theories and previous research in 

this area. The frequency of ditransitive use of both verbs is low. Bring has a similar frequency 

of the two basic clause patterns (SVOiOd, SVOdOprep) and there is a small number of 

examples with SVOprepOd pattern. Teach is most commonly used with the SVOiOd pattern, 

fewer examples have the SVOdOprep pattern, and there are few examples of the SVOiOprep 

pattern. The two most frequent realizations of objects are: a combination of two noun phrases 

and a pronoun followed by a NP. Both verbs have a difference in meaning, which can 

influence the choice of clause pattern. Bring has two meanings: the first is literal (bring 

something to someone) and is used with an animate recipient; the second is provide, and it 

can be connected with an inanimate recipient. Teach can refer to successful transfer, a telic 

action (SVOiOd) or to an action with unknown results, atelic action (SVOdOprep). The 

examples which differed from the expected results were analysed in more detail. 
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1 Introduction 
 

The present thesis focuses on ditransitive complementation of two selected verbs, 

specifically bring and teach. The theoretical part introduces the viewpoints of major 

grammars on verb complementation in general, with references to studies devoted 

particularly to ditransitive verbs. Then the thesis provides a more detailed description of 

ditransitive constructions, focusing on its meaning, the possible clause patterns, formal 

characteristics of the participants and their related semantic roles. Attention is paid to the 

factors which influence the actual order of the objects. Furthermore, a brief description of 

possible passive counterparts of active ditransitive constructions is provided, since this 

often relates to the clause pattern of ditransitive constructions.  

 

In the empirical part, two verbs bring and teach are studied in relation to ditransitive 

complementation based on examples extracted from the British National Corpus. The data 

is empirically analyzed and sentences are assorted on the basis of their clause pattern and 

the formal realization of the objects by a noun phrase or a pronoun. We exclude objects 

realized by clauses. The results are discussed providing a frequency of the most common 

uses of both verbs. The results are further compared with the classification of teach and 

bring proposed in major grammars and more specifically oriented linguistic studies.  
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2 Theoretical Background 

2.1 The English verb: valency, transitivity and complementation 

A specific feature of the English verb is that it has a potential for occurring in various 

clause structures and for combining with other clause elements. This feature is called 

valency (Allerton, 1982, p. 2). Regarding the valency of the English verb, Allerton (1982, 

pp. 5, 36) states that subject is the principal NP accompanying the verb. All clauses, except 

impersonal constructions, which contain an empty subject, are divided into the subject and 

the predicate part. The subject, though important for the clause, is autonomous and stands 

aside from the verb-object valency, which is what concerns us in the present study. The 

verb can be followed by a variety of elements, specifically a noun phrase, an adjectival 

phrase and a prepositional phrase, which Allerton refers to as specifiers.
1
 Allerton (1982, p. 

33) disagrees with the label “complement” for these specifiers of the verb, since this term 

has one sense in the works of Halliday (1967, p. 39f) and Matthews (1981, Chapter 6), and 

different senses in the works of Quirk et al. (1972) and Rosenbaum (1967).
2
 Allerton 

prefers the term “elaborator” for the specifiers following the verb.  

 

Quirk et al. (1985, p. 1169) distinguish between valency and complementation. 

While the former includes the relationship of the verb with the subject, the latter excludes 

the subject, leaving the focus on the elements following the verb.
 3

 We can say that a verb 

is never without valency, but it may lack complementation. According to Quirk et al. 

(1985, p. 1169), when the verb is not accompanied by any other obligatory element than 

the subject, i.e. it is without complementation, we speak of intransitive use of the verb. 

                                                 
1 The term “specifier” as used in Allerton (1982) is not to be confused with the meaning of this term in other 

types of grammar, especially in generative grammar, where this term refers to the daughter node of the main 

inflectional phrase and can be regarded as the subject of a phrase.  
2 According to Allerton (1982, pp. 32-33) in Halliday (1967) and Matthews (1981) the term “complement” 

refers to post-verbal elements, e.g a NP, an AdjP, a PP, or an adverbial. In traditionl grammar and in Quirk et 

al. (1985) this term refers to elements accompanying copular verbs, and in transformational grammar 

(Rosenbaum, 1967) the term denominates certain types of embedded sentences. 
3 The difference between Allerton’s (1982, p. 33) elaborators and Quirk et al.’s complements is that the 

former may, in a broader sense, include the subject. 
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Verbs can be called “pure” intransitive if they are never or only seldom used in 

constructions with an object. Such verbs are for instance die, come, happen, etc. (Quirk et 

al., 1985, p. 1169):
4
 

The guests have arrived. 

Jim died. 

 

There are also examples of verbs, such as drink, pass, write, etc., which can be used 

transitively, without a change in the meaning.
5
 These verbs can be said to have an “implied 

object”, Quirk et al. refer to it as an “understood object” (1985, p. 1169): 

I won (the race).  

I am writing (a letter). 

 

Verbs such as move, open, work, etc., when used with an object imply a change in the 

semantic role of the subject from an affected to an agentive participant: 

The door opened slowly. (affected) 

 x  

Mary opened the door. (agentive) (Quirk et al., 1985, p. 1169) 

 

Similarly, in Quirk et al. (1985, pp. 745-746) and in Mluvnice současné angličtiny 

(Dušková, 2004, p. 208) there is a mention of the principle of causativity, where the 

intransitive construction has a subject with an agentive semantic function, but in the 

transitive construction the agentive role passes to the object and the subject acquires the 

role of the initiator.  

I hurried.  

x 

Don’t you hurry me.   (Dušková, 2004, p. 208) 

 

 

When a verb is followed by complements, it belongs to one of the four groups 

suggested by Quirk et al. (1985, p. 1170): 

                                                 
4 This category includes verbs such as lie or rise, which have transitive counterparts differentiated formally: 

lie x lay, rise x raise (Quirk et al., 1985, p. 1170). 
5 In some instances the intransitive use of these verbs implies a more specific meaning: John drinks heavily = 

drinks alcohol. 
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Table 1: Quirk et al.’s classification of clause patterns with verbs followed by complements 

[A] Copular: SVC, SVA 

[B] Monotransitive: SVO 

[C] Complex transitive: SVOC, SVOA 

[D] Ditransitive: SVOO 

 

The fourth group will be discussed in the section 2.2.1. 

 

Huddleston and Pullum, in their Cambridge Grammar of the English Language 

(2002) state the difference between valency and transitivity (Huddleston and Pullum, 2002, 

p. 218f) which is in principle similar to that between valency and complementation in 

Quirk et al. Here, valency is the total number of complements accompanying a verb 

(Huddleston and Pullum, 2002, p. 216). The subject is considered a “core” complement, 

meaning it is directly related to the verb and realized by a NP.
6
 However, it is referred to as 

an “external” complement to the VP and is syntactically distinguished from the “internal” 

elements, which are constituents of the predicate. The basic type of an internal core 

complement is the object. Based on its presence or absence in the clause structure, we 

speak of transitive or intransitive use of verbs. The transitive type is further divided into 

monotransitive and ditransitive (Huddleston and Pullum, 2002, p. 217). What Quirk et al. 

refer to as copular (SVC) and complex transitive (SVOC) type, Huddleston and Pullum 

(2002, p. 217f) denote as complex-intransitive and complex-transitive subtype 

respectively.
7
 The complement here is “predicative complement” (PC) and it is an internal 

core complement.  

 

Biber et al.’s Longman Grammar of Written and Spoken Language (1999, p. 380) 

refers to the use of verbs with other elements as “valency patterns”. Generally, valency 

                                                 
6 As opposed to “non-core” or “oblique” complements, which are related to the verb via preposition, 

therefore realized by a PP (Huddleston and Pullum, 2002, p. 216). 
7 In complex-intransitive constructions the PC is subject oriented (S-P-PCs) and in complex-transitive it is 

object-oriented (S-P-O-PCo) (Huddleston and Pullum, 2002, p. 217). 
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patterns are characterized by the presence of a subject and a possible complementation by 

optional adverbials. The distinction between patterns is made on the basis of the core 

complements following the verb (Biber et al., 1999, p. 380ff). They are divided into: 

Table 2: Biber et al.’s classification of clause patterns 

A Intransitive: SV 

B Monotransitive: SVOd 

C Ditransitive: SVOiOd 

D Complex transitive: SVOdPo/SVOdA 

E Copular: SVPs/SVA 

 

All of the approaches mentioned above concur that many individual verbs can belong 

to more than one class. Quirk et al. (1985, pp. 720, 1168) call it “multiple class 

membership of verbs” and suggest that it is more proper to speak about in/transitive use or 

complementation of verbs, rather than to classify verbs themselves as in/transitive. 

Huddleston and Pullum (2002, p. 217) refer to it as “dual transitivity” when a verb has 

more than one use. Biber et al. (1999, p. 381) also state that “many verbs can take more 

that one valency pattern”. Levin (1993, p. 2), who focuses on classifying verbs and on the 

alternation of constructions in which they occur, speaks about various “transitivity 

alternations” of English verbs, of which a native speaker is aware. 

 

In this thesis particular attention is paid to the terminology and classification 

introduced by Quirk et al. (1985). CGEL does not exclude certain structures from having 

the syntactic function of an object based merely on their formal features (i.e. PP as indirect 

object). The other approaches will be described for the purposes of comparison, which may 

provide a different point of view during the analysis. 
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2.2 Ditransitive complementation of verbs 

2.2.1 Basic definitions and clause patterns 

Ditransitive complementation is the one in which a verb is followed by two objects. 

Quirk et al. (1985, pp. 1208-1216) describe altogether six types of ditransitive 

complementation ([D1]-[D6]): 

Table 3:  Types of ditransitive complementation 

[D1] SVOiOd 

He gave the girl a doll. 

[D2] SVOdOprep / SVOiOprep 

Mary told the secret only to John. / Mary told only John about the secret. 

[D3] SVOi + that-clause 

John convinced me (that) he was right. 

[D4] SVOi + finite wh-clause 

John asked me what time the meeting would end. 

[D5] SVOi + wh-infinite clause 

The instructor taught us how to land safely. 

[D6] SVOi + to-infinitive clause 

I told Mark to see a doctor 

(Quirk et al., 1985, pp. 1208-1216) 

 

Four of these types ([D3]-[D6]) are variants of ditransitive complementation and they 

are not integral for the purpose of this thesis, as they contain an object realized by a clause, 

either finite or infinite. The principal types are [D1], in which both direct and indirect 

objects are realized by a NP
8
, with the clause pattern SVOiOd, and [D2], in which one of 

the objects is either direct or indirect and the second one is a prepositional object, with the 

pattern SVOOprep. The second group is subdivided into [D2a] type (Od+Oprep) and 

[D2b] type (Oi+Oprep) (Quirk et al., 1985, p. 1208). The verbs in this group belong to the 

                                                 
8 NP in this case includes phrases with a pronoun as the head of the phrase. 
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Type II prepositional verbs (Quirk et al., 1985, p. 1208).
9
 Typical prepositions used with 

these verbs are to and for, occasionally also other prepositions such as of or about (Quirk et 

al., 1985, p. 1211). Some verbs allow only one of the [D2] type constructions, while other 

verbs allow multiple, with no or minimal difference in meaning (Quirk et al., 1985, p. 

1209). Quirk et al.’s division of [D2] types presents six possible groups of verbs used in 

ditransitive complementation (1985, p. 1209ff): [D1+2a+2b] (tell, serve), [D1+2a] (offer, 

bring, teach), [D1+2b] (envy, forgive), [D1] (wish, allow), [D2a+2b] (blame, supply), 

[D2a] (say, address), and [D2b] (warn, punish). The classification of the [D2] type verbs is 

linked with the possibility of transformation into passive voice (see 2.2.5). 

 

Huddleston and Pullum (2002, p. 248), as opposed to Quirk et al., recognize as 

ditransitive only the construction S-P-O
i-
O

d
, which they refer to as the double-object 

construction. They view formal, syntactic and semantic properties separately. Therefore, 

they consider the prepositional phrase following a direct object an oblique complement (C) 

forming a part of a monotransitive construction S-P-O
d
-C. They further specify four types 

of verbs used ditransitively, depending on their relation to the monotransitive use 

(Huddleston and Pullum, 2002, p. 297):
 
 

Table 4: Verb patterns in Huddleston and Pullum depending on types of complements 

1. In the first group the contrast is between the direct object being followed by a NP or a 

PP (a core complement or a non-core complement): 

a. I gave her the key. (S-P-O
i-
O

d
) x I gave the key to her. (S-P-O

d
-C) 

b. I envied him his freedom. (S-P-O
i-
O

d
) x I envied him for his freedom. (S-P-O

d
-C) 

2. The second group contrasts the clauses in which the direct object is the only 

complement with those containing also an indirect object: 

a. They offered us $100. (S-P-O
i-
O

d
) x They offered $100. (S-P-O

d
) 

b. They fined us $100. (S-P-O
i-
O

d
) x They fined us. (S-P-O

d
) 

                                                 
9 Quirk et al. (1985, p. 1158) further divide the Type II prepositional verbs into three subtypes, based on 

which complement can become the subject of the passive counterpart. 
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Subtype a. in each group has the direct object of the monotransitive construction 

functioning as the direct object also in the ditransitive construction, while in the subtype b. 

the monotransitive direct object becomes the indirect object in the ditransitive construction. 

 

Biber et al. (1999) is considered by Mukherjee (2005, p. 42f) to be a corpus based 

“add-on” to Quirk et al.’s Comprehensive Grammar (1985). It is therefore understandable 

that the ditransitive complementation is described in a way similar to the one in Quirk et al. 

(1985). Three possible ditransitive constructions are described in Biber et al. (1999, pp. 

150-1). The principal one is an indirect object followed by a direct object (SVOiOd). It is 

essentially the SVOd pattern expanded with a recipient/benefactive role (see 2.2.3.2). The 

second one contains a three-place prepositional verb (SVOdOprep). In this case Biber et al. 

designate the first object as direct, even if it has the form and function which would in 

Quirk et al. be regarded as an indirect object. It is then followed by a prepositional object. 

The third construction identifies the prepositional phrase following a direct object as an 

alternative realization of the indirect object (Biber et al., 1999, p. 388)
10

. The structure here 

is designated as SVOdOi (PP) pattern, but in later chapters they return to work with the 

SVOdOprep label (Biber et al., 1999, p. 927).  

Table 5: Ditransitive clause patterns in LGSWE 

SVOiOd 

Jacobus’ wife brought him a mug of tea. 

SVOdOprep 

Don’t you tell me about war. 

He only told his name to an Italian painter named Carlino. 

SVOdOi (Oprep) 

Can I show this to Ian? 

(Biber et al., 1999, pp. 150-1, 391)) 

 

                                                 
10 Not to be confused with a PP functioning as an adverbial in a monotransitive construction (Biber et al., 

1999, p. 388). 
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Dušková (2004, pp. 363-5) discusses two basic types of ditransitive structures. The 

S-V-Oi-Od incorporates two participants, one of which is affected directly and the second 

one indirectly by the action. There are two types of this clause structure depending on the 

prepositional paraphrase by to- or for-phrase in the S-V-O-Oprep pattern. With this second 

pattern we need to distinguish the prepositional phrase from the adverbial (Dušková, 2004, 

p. 365): 

He smeared the poster with paint. (S-V-Od-Oprep) 

x 

He smeared paint on the poster. (S-V-O-A) 

 

Special subtype of the second pattern is when the Od forms one semantic unit with the verb 

and is followed by an object of what Dušková (2004, p. 365) refers to as the “genitive 

type“: 

He made fun of us. 

 

We follow Quirk et al.’s (1985) view of ditransitive complementation. The 

overextension of possible realizations of objects and inclusion of various types of 

prepositional verbs in the ditransitive complementation is criticised by Mukherjee (2005, 

pp. 13-15). He suggests that the prepositional verbs in [D2] type which cannot be 

transformed into a [D1] structure should be excluded from the ditransitive group. However, 

this raises a question regarding verbs such as address to ([D2a] type only), which are 

semantically similar to verbs such as give ([D1+2a] type). See for instance: 

She gave a doll to her. x She addressed her remarks to the children. 

but 

She gave her a doll. x *She addressed the children her remarks.  

(Mukherjee, 2005, p. 12f) 

 

Despite the semantic relationship of the two verbs, only give can take the SVOiOd form, 

while address (to) does not exist in the actual language in this pattern. The term Mukherjee 

(2005, p. 15) uses for this phenomenon is “syntactic gap”. A formally possible structure, 

but incorrect semantically. This gap would exclude a rather large group of verbs of the 
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ditransitive family. These verbs would be otherwise perfectly acceptable as ditransitive in 

the SVOdOprep pattern; therefore we adhere to Quirk et al.’s classification. 

 

2.2.2 Formal realizations of objects 

There are various possibilities how to formally represent the syntactic function of an 

object. We will discuss set possibilities in relation to the specific types of object (Od, Oi, 

Oprep) in the following passages. For more information on formal arrangement of these 

representations see 2.2.4. 

 

2.2.2.1 Direct and indirect objects 

Direct and indirect objects are most frequently realized by noun phrases. If a pronoun 

(personal or relative) is used instead, Quirk et al. (1985, p. 726) speaks of the objective 

case of pronouns. Dušková (2004, p. 430) uses this term as well, and states the respective 

forms of pronouns I, he, she, we, they, who in the objective case are me, him, her, us, them, 

whom. Huddleston and Pullum (2002, pp. 126, 128) prefer the term accusative case. The 

direct object can be realized by a reflexive pronoun, but only when it is co-referential with 

the subject of a clause. Dušková (2004, p. 430) furthermore specifies two more realizations 

of the object: the pronominal object and the pronoun “it”. In the first one, particles such as 

so or not function as the Od: I hope so/not. Pronoun it can function as a nominal proform, a 

substitute for a whole sentence, or it may have an empty meaning in sentences such as Beat 

it!. 

 

Realization of the objects by clauses will not be discussed in this thesis, since the 

topic would require a considerably more space and attention than the scope of this thesis 

can provide.  
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2.2.2.2 Prepositional phrases and prepositional object 

As we have seen in the previous passages, the indirect object alternates with the 

prepositional object. A Oprep is normally introduced by a to-phrase, denoting an actual 

recipient of the action (Quirk et al., 1985, p. 697). For-phrases are used to refer to an 

intended recipient of the action (Quirk et al., 1985, p. 696). Verbs in ditransitive clauses 

(Quirk et al., 1985, p. 1210ff) commonly used with to are, for instance, bring, give, offer, 

lend, send, teach, etc., while for is associated, among others, with do, find, make, save, etc. 

Less frequently we find phrases introduced by other prepositions, such as of (ask of), about 

(tell about, teach about), with (provide with), on (blame on), or from (take from).
11

  

 

There are, however, different views of prepositional phrases functioning syntactically 

as complements throughout the CGEL. At first we see them classified as adverbials, when 

Quirk et al. (1985, p. 59) discuss the conversion of the SVOO pattern into the SVOA 

pattern: 

 She sent him a card. (SVOO) 

 She sent a card to Jim. (SVOA) 

 

Later, in the discussion of Type II prepositional verbs Quirk et al. (1985, p. 1158) state that 

they are followed by two objects, direct and prepositional. The pronoun you in the 

following sentence is therefore understood as the Od and the prepositional phrase of our 

agreement as the Oi: 

May I remind you of our agreement? 

However, in a latter chapter (Quirk et al., 1985, pp. 1208-9), where the types of ditransitive 

uses of verbs are commented, the type [D2b] is described as an indirect object followed by 

a prepositional object and the following sentence is listed as an example: 

We reminded him of the agreement. 

                                                 
11 Dušková (2004, p. 435) refers to the prepositional phrase with from as a participant who is not the recipient 

of an action, but its opposite, somebody from whom an object is taken away. 



12 

 

A sentence with parallel structure to the previous example, but two different interpretations 

of the objects are provided. We probably cannot look at this as an inconsistency, rather 

than a progress from the simplest SVOO interpretation to the more complex definition of 

ditransitive clauses. We also have to consider the similarity, formal and semantic, between 

the prepositional phrases functioning either as objects or adverbials, and the difficulty in 

classifying them, which arises from this similarity.  

 

2.2.3 Semantic roles of objects in ditransitive construction 

Mukherjee (2005, p. 9) claims, that Quirk et al. (1985) pays little attention to the 

semantics of ditransitive clauses and their patterns in general. The semantic roles of 

elements are described, but their functions are not related to the individual clause patterns. 

We will now list the various semantic functions an object can have in a ditransitive clause 

according to Quirk et al.’s (1985, pp. 741,749-754) classification. 

 

2.2.3.1 Direct object 

i. The most typical role of the direct object is affected, also called patient or 

objective. It may be an animate or an inanimate participant, directly involved in the action 

described by the verb (Quirk et al., 1985, p. 741).  

I bought her a gift. 

 

ii. Another role is the resultant or effected object.  This type of object represents an 

entity created or recreated during the course of the action (Quirk et al., 1985, pp. 749-50).  

She knitted me a sweater. 

 

iii. The eventive object forms a construction with a verb of general meaning (do, have, 

make, take, etc.). Biber et al. (1999, p. 128) labels them “light verbs”. The object can be 
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deverbal or not and it carries most of the semantic meaning (Biber et al., 1999, p. 128). It 

usually forms a part of a SVOd construction and can frequently be substituted by a SV 

pattern. Compare: 

Table 6: Substitution of SVOd pattern with eventive object by SV pattern  

 SVOd ~ SV x SVOd ~ *SV 

He did some work. ~ He worked. x He did some homework. ~ *He homeworked. 

When the eventive object belongs to the ditransitive SVOiOd pattern, it is connected with 

an affected recipient (see 2.2.3.2 iii) (Quirk et al., 1985, pp. 750-2). 

She gave me a push. 

 

2.2.3.2 Indirect object 

i. The indirect object, according to Quirk et al (1985, p. 749) is the animate object 

usually associated with the role of recipient, also called dative. An inanimate participant 

may not be considered an object; instead it is classified as an adverbial.  

She gave me a present. 

 

ii. If the indirect object can be paraphrased by a for-phrase, its role is called 

benefactive or an intended recipient. Both recipient and benefactive roles can occur in a 

single clause when the latter is paraphrased by a for-phrase (Quirk et al., 1985, p. 749): 

She gave me a scarf for her son. 

 

iii. With verbs that combine with the eventive direct object involve the indirect object 

performs the role of an affected. This kind of Oi is not usually paraphrasable by a 

prepositional phrase (see 2.2.4) (Quirk et al., 1985, p. 753). 

She gave me a push. 
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2.2.4 Factors influencing the order of the objects in ditransitive constructions 

Generally speaking, the purpose of written and spoken discourse is conveying a 

message. The message, in order to be understood, has to be complete and arranged in a 

way so that the recipient of set message can identify its main part. According to Quirk et 

al. (1985, p. 1361), messages are considered to contain a “given” and some “new” 

information.  The former is referred to as the “theme” and is traditionally placed at the 

beginning of a structure, whereas new information is labelled as focus and is usually 

placed later in a structure. Two principles affect the ordering of the elements in a structure. 

The basic principle is a one of linearity, i.e., proceeding from the least important to the 

most important information. This is the “end-focus” principle (Quirk et al., 1985, p. 

1356f). When the important information is formally expressed by a longer structure, 

another principle, called “end-weight”, operates within the structure (Quirk et al., 1985, p. 

1361f). So the information placed in the final position in a structure can be either the most 

important (end-focus) or the formally longest (end-weight), and these two factors often 

cooperate.  

 

In double object constructions (SVOiOd pattern) the indirect object is followed by 

the direct object. Regardless of its realization (a NP or a pronoun), the indirect object is 

said to be less prominent in the sense of providing new information.
12

 When the direct 

object is the one which is less prominent, then the prepositional object is used as an 

alternative to the indirect object (SVOdOprep) (Quirk et al., 1985, p. 1396). In either case 

the less prominent participants are often expressed by pronouns. 

She gave her brother a signet ring. 

x  

She gave a signet ring to her brother.  

                                                 
12 Quirk et al. (1985, p. 1356) use the term “communicative dynamism” for the variation in the 

communicative value. Focus tends to carry more communicative dynamism than the theme. 
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A third option with the prepositional phrase being followed by the direct object is only 

possible if the direct object is realized by a noun phrase and not a pronoun (Quirk et al., 

1985, p. 1396): 

She gave to her brother a signet ring.  

x  

*She gave to her brother it. 

 

The SVOprepOd option raises the communicative dynamism of the Oprep without 

weakening the rhematic force of the Od. For such purposes we use the SVOdOprep 

pattern.  

  

When both objects are realized by a pronoun, the common practice is to replace the 

Oi by a prepositional phrase. The SVOiOd pattern is only acceptable when the emphasis 

lays on the verb. The SVOdOi pattern is only acceptable in British English, and even then 

only when the emphasis is on the verb or second object (Quirk et al., 1985, p. 1396): 

Table 7: Clause patterns with both objects as pronouns depending on emphasis 

She GAVE it to him.  x  She gave it to HIM. 

She GAVE him it.   x  *She gave HIM it. 

She GAVE it him. (BrE) 

 x  *She gave IT him. 

She gave it HIM. (BrE) 

  

In the construction with eventive objects the focus is on the activity, therefore the Od 

is placed at the end. If we want to place the human participant in such constructions to the 

end-focus position, it is preferable to use a transitive construction without an eventive 

object (Quirk et al., 1985, p. 1396): 

He gave Helen a nudge. 

 x 

 ?He gave a nudge to Helen. 

   x  

He nudged Helen. 

 



16 

 

The corpus analysis of Biber et al. (1999, pp. 927-30) provides more detailed results 

than Quirk et al., but it comes to similar conclusions. In the SVOiOd pattern the direct 

object tends to be more informative, which agrees with the end-focus principle. The 

indirect object is often shorter than the direct object, since it is often realized by a pronoun; 

hence, the end-weight principle is important, too. The issue of length, and therefore the 

end-weight principle, is a principal factor in the SVOdOp pattern as well. To-phrase 

following a direct object often contains more than two words. What is more, the analysis of 

this pattern shows a tendency of the direct object to be realized by a pronoun. The to-

phrase also marks more clearly the syntactic relationships between the participants, which 

is often the reason for choosing this particular construction. The ability to express syntactic 

relationships also motivates the usage of the to-phrase in a position preceding the direct 

object in an end-focus position.
13

 What is missing in this analysis is inclusion of the for-

phrase. But this could be explained by the choice of compared verbs, give, sell and offer, 

which combine primarily with the to-phrase.  

  

 When both objects following the verb are realized by pronouns, Biber et al. (1999, 

p. 930) disregard both the end-focus and the end-weight principle, since personal pronouns 

do not differ in length or information value. The results are in favour of the Od followed by 

the Oprep, assumingly because of the clearer expression of the syntactic relationships. The 

conventional SVOiOd pattern is less frequent that the one with a prepositional phrase, but 

more common that SVOdOi pattern, which does not mark syntactic relationships well and 

is almost exclusively found with the pronoun it as direct object. 

 

We can arrive at the conclusion that objects realized by noun phrases are ordered in 

accordance with the end-focus combined with the end-weight principle.  The marking of 

                                                 
13 This is comparable with Quirk et al.’s (1985, p. 1396) theory of communicative dynamism and its 

influence in the SVOprepOd construction. 
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syntactic relationships also plays a significant role in the choice of a pattern. Two pronouns 

functioning as objects are placed in a pattern based on the emphatic prominence of 

individual participants, origin of the speaker, and, similarly to the first case, on the ability 

to express syntactic relationships. The end-weight and end-focus principles are not 

considered relevant when both objects are pronouns.  

 

2.2.5 Passive counterparts of ditransitive constructions 

The possibility of transformation of a ditransitive construction in active voice to a 

passive counterpart depends partially on the primary clause pattern.  If the pattern is 

SVOiOd ([D1]), then there are two options, first and second passive.
14

 These terms are 

based on the order of the objects in the active construction (Huddleston and Pullum, 2002, 

p. 1432). The first passive is therefore the case in which the Oi becomes the subject, or is 

“externalized“, a term used by Huddleston and Pullum (2002, p. 1432). The Od becomes 

the subject in the second passive. The grammars agree that the first passive is more 

common (Huddleston and Pullum, 2002, pp. 249, 1432), (Quirk et al., 1985, p. 1208). 

When the Od becomes the subject, a PP is used instead of the usual second passive (Quirk 

et al., 1985, p. 1208):  

Table 8: Passive counterparts of double object construction 

SVOiOd He gave the girl a doll. 

1
st
 passive: The girl was given a doll. 

2
nd

 passive: A doll was given the girl. 

Prepositional paraphrase: A doll was given to the girl. 

  

The [D2] category normally admits only one form of passive counterpart
15

 (Quirk et 

al., 1985, p. 1209), since the prepositional object can rarely be transformed into subject. An 

exception is the cases in which the verb and the direct object form an idiomatic unit (Quirk 

                                                 
14 Terms used both by Quirk et al. (1985, p. 1208) and by Huddleston and Pullum (2002, pp. 249, 1432). 
15 Type IIa of prepositional verbs according to Quirk et al. (1985, p. 1158). 
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et al., 1985, p. 1158f). This includes Type IIb of prepositional verbs, whose passive 

counterpart allows transformation of the Oprep into subject, even though this is still less 

acceptable than the regular passive with Od becoming the subject (Quirk et al., 1985, p. 

1158): 

They have made a (terrible) mess of the house. 

→ A (terrible) mess has been made of the house.  

→ ?The house has been made a (terrible) mess of. 

 

 The Type IIc of prepositional verbs only allows the irregular passive, with the 

prepositional object of the active clause functioning as the subject of the passive 

counterpart (Quirk et al., 1985, p. 1159): 

Suddenly we caught sight of the lifeboat. 

→ The life boat was suddenly caught sight of. 

 

Essentially, the more idiomatic the relationship is  between the verb and the following 

object, the more acceptable is the transformation of the prepositional object into subject, 

and the less possible is the separation of the verb and the following object in the regular 

passive. Dušková (2004, pp. 252-3) agrees that ditransitive verbs have two possible passive 

counterparts and that the indirect object in the second passive is usually transformed into 

a prepositional phrase. Even an inanimate indirect object can function as the subject in the 

passive counterpart: 

The proposal will be given consideration. (Dušková, 2004, p. 253) 

The choice between the first and the second passive according to Dušková
16

 depends on 

the functional sentence perspective: the less prominent participant becomes the subject of 

the passive construction. There are some instances of verbs which allow only the first 

passive: 

I was charged an exorbitant price. (Dušková, 2004, p. 253) 

 

                                                 
16 Dušková (2004, pp. 252-3) does not state these terms explicitly, they are used here based on the 

terminology of Quirk et al. 
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 Biber et al. (1999, p. 935f) work primarily with the terms short and long passive, 

depending on whether the passive construction contains the agent (the subject in the active 

construction) expressed by a by-phrase, or not. 

 

2.3 Ditransitive construction: classification and meaning 
 

After having described and discussed the ditransitive complementation and the 

participants involved in it, we are now going to further look at the verbs involved in such 

complementation and the constructions which result from it. 

 

Gropen et al. (1989, pp. 243-4) divided verbs occurring in ditransitive constructions 

into nine subclasses. This classification has been adopted and developed by other 

syntacticians, including Goldberg (1995) and Levin (1993, 2008):  

Table 9: Classification of ditransitive verbs by Gropen et al. 

i Verbs that inherently signify acts of giving 

e.g. give, pass, hand, sell, pay, trade, lend, loan, serve, feed 

ii Verbs of instantaneous causation of ballistic motion 

e.g. throw, toss, flip, slap, kick, poke, fling, shoot, blast 

iii Verbs of sending 

e.g. send, mail, ship 

iv 
Verbs of continuous causation of accompanied motion in a deictically specified 

direction 

bring, take 

v Verbs of future having 

e.g. offer, promise, bequeath, leave, refer, forward, allocate, guarantee, allot, 

assign, allow, advance, award, reserve, grant 

vi 
Verbs of type of communicated message (differentiated by something like 

“illocutionary force”) 

e.g. tell, show, ask, teach, pose, write, spin, read, quote, cite 

vii Verbs of instrument of communication 

e.g. radio, E-mail, telegraph, wire, telephone, netmail, fax 

viii Verbs of creation 

e.g. bake, make, build, cook, sew, knit, toss, fix, pour 

ix Verbs of obtaining 

e.g. get, buy, find, steal, order, win, earn, grab 
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Goldberg (1995) states, that although the basic sense of these ditransitive verbs is 

that “X causes Y to receive Z”, where X is the agent, Y is the goal, and Z is the patient, the 

transfer in the construction does not necessarily have to be successful (as it is with e.g. 

give, throw, bring, etc.). There might be an intention of transfer on the side of the agent 

(make, build, get, win, etc.), some conditions of satisfaction may apply (promise, owe, 

etc.). Agent might only act to cause transfer of patient at some point of time in the future 

(assign, bequeath, leave, etc.), or agent might enable (allow, etc.) or negate transfer of 

patient (refuse, deny, etc.). Goldberg (1995, p. 33) refers to this as a type of “constructional 

polysemy” of ditransitive verbs. They form identical constructions with different, but 

similar meanings. Successful transfer is the central sense of ditransitive constructions, 

around which we can centre the rest of the meanings.  

 

Levin (1993, p. 1) assumes that the meaning of a verb determines its behaviour. 

Since we have classified ditransitive verbs into subclasses with similar meaning, we expect 

them to also have similar behaviour. And in fact they do. Ditransitive verbs, as we have 

seen in section 2.2.1, occur in two basic constructions: the double object variant (SVOiOd) 

and the “to variant” (SVOdOprep). Alternation between these two constructions is referred 

to as the “dative alternation”. There are two approaches to analysis of this alternation: the 

“single meaning approach” and the “multiple meaning approach” (Levin, 2008, pp. 129-

134). The first one assumes both variants to have the same meaning. In this case, the 

reason for choosing either variant would depend on the factors influencing the ordering of 

objects we discussed in the section 2.2.4. The multiple meaning approach assigns two 

different, but similar meanings to each variant. As outlined in Levin (2008), there is not a 

definite consensus as to what those meanings are. The double object variant is generally 

considered to have a “caused possession” meaning. 
17

 The views, however, differ on what 

                                                 
17 An agent (S) causes a recipient (Oi) to posses an entity (Od) (Levin, 2008, p. 130). 
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is expressed by the “to variant”. According to the uniform multiple meaning approach, “to 

variant” always expresses a “caused motion” meaning.
18

 Levin subscribes to a verb-

sensitive approach, where the “to variant” can be used to describe either only “caused 

possession” (so called give-type verbs) or both “caused possession” and “caused motion” 

(throw-type verbs), depending on the verb. Following this distinction, Levin elaborates on 

the classification set by Pinker (1989) and divides the subclasses into two groups:
19

 

Table 10: Classification of ditransitive verbs by Pinker 

1) Dative verbs having only a caused possession meaning:  

a. verbs that inherently signify acts of giving 

give, pass, sell, etc. 

b. verbs of future having 

allocate, allow, offer, etc. 

c. verbs of communication 

tell, show, teach, etc. 

2) Dative verbs having both caused motion and caused possession meaning:  

a. verbs of sending 

forward, mail, send, etc. 

b. verbs of instantaneous causation of ballistic motion 

kick, shoot, throw, etc. 

c. verbs of causation of accompanied motion in a deictically specified 

direction 

bring, take 

d. verbs of instrument of communication 

email, fax, radio, etc. 

 

 

 

  

                                                 
18 An agent (S) causes a theme (Od) to move along path to a goal (Oprep); the movement and the path are 

interpreted in the possesional field  (Levin, 1993, p. 130). 
19 Pinker’s classification is similar to the classification set by Gropen et. al (1989). It includes the groups i-vii 

of that classification. 
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3 Methodology 

3.1 Material 
 

This thesis provides a corpus-based analysis of two English ditransitive verbs. The 

data were extracted from the British National Corpus. BNC comprises over a 100 million 

words from a wide range of sources. It contains samples of both written (90%) and spoken 

language (10%) of different styles and varieties. It is a monolingual corpus, specifically it 

covers examples of British English of the late 20
th

 century. We will work with 60 examples 

for each of the chosen verbs, bring and teach. Examples were carefully selected and 

analysed in order of their appearance in the corpus. Only examples in active voice were 

included. More specific conditions we applied for the selection of examples are described 

in the analysis part in the sections dedicated to each verb. 

 

In the previous part of this thesis we provided a classification of ditransitive verbs 

which included the selected verbs. Bring has been classified as a verb of continuous 

causation of accompanied motion in a deictically specified direction. Analysis of this verb 

proved to be interesting and challenging, due to the fact that its complement of Oprep can 

often be confused with an adverbial. Teach has been classified as a verb of type of 

communicated message (differentiated by something like “illocutionary force”). Its 

analysis interested us because of the differing views of the meaning of the two alternating 

constructions connected with this ditransitive verb. One construction has the meaning of a 

successful transfer, the other one does not specify whether the transfer was successful or 

not. 

 

The 120 examples of the verbs were designated with a denotation for reference, 

which included the initial letter B or T and a number from 1 to 60. The examples were 

divided primarily according to their clause pattern. Later division depended on the 
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realization of objects by either a NP or a pronoun. We provide tables based on this division 

in the appendix. In the analysis part we also included tables which regard the number of 

specific types of patterns, realizations and examples, and their relative frequencies. The 

examples used in this thesis which were not included in the analysed set of 120 examples 

are referred to by their BNC reference code.
20

 

 

3.2 Method 

This thesis draws upon the research previously carried out by Brůhová (2010) in her 

doctoral dissertation. The analysis started with the extraction of examples from the BNC. 

The examples were all considered individually and 60 examples which fit the needs of the 

current analysis were selected for each verb. The examples were divided based on the form 

of ditransitive construction and realization of objects. We calculated the frequency 

corresponding to each number of examples. Each verb is provided with an introduction 

where the conditions for inclusion of examples are described. With both verbs the analysis 

proceeded from a general summary to a more detailed description of the examples. Using 

the theoretical background set in the first part of this thesis, the examples were analysed 

and our findings were summarised. Where the data and results agreed with the theories we 

provided a number of key examples. There were some examples which required more 

attention and these were analysed with more detail. We commented on our findings when 

the results deviated from general theories. The conclusion summarizes the purpose of this 

thesis and our findings. 

  

                                                 
20 This reference code includes textname code and S-unit number. 
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4 Analysis 

The two chosen verbs are not among the verbs used mostly in the ditransitive pattern, 

which had been previously suggested by Mukherjee (2005, pp. 82-84) who considers both 

verbs as “peripheral” ditransitive verbs “which are used only sporadically in general and/or 

which are used only rarely in an explicit ditransitive syntax”. If we compare the frequency 

of bring and teach in Table 11 with the results of Brůhová (2010, p. 57), this statement is 

supported by the results.
21

  

 
Table 11: Frequency of bring and teach as ditransitive verbs 

 
Bring Teach 

Number of clauses needed for extraction of data 841 462 

Number of ditransitive constructions 60 60 

Frequency 7,1% 13% 

 

The low frequency relates only to the complementation of the verbs by two objects, 

none of which is a finite or non-finite clause. We also excluded passive constructions and 

examples with monotransitive complementation. Analysis of such sentences would be 

beyond the scope of this work. As we can see, the frequency of teach followed by a 

nominal or pronominal complement is more than twice as high as the frequency of bring. 

 

4.1 Bring 
 

Together with the verb take, bring is a “verb of continuous causation of accompanied 

motion in a deictically specified direction” as we have described in Table 9 in section 2.3. 

Goldberg (1995) considers it to be one of the verbs which have the central sense of the 

ditransitive construction: a successful transfer of an entity to a recipient. As we have seen 

in Table 11, the verb bring is not among the most commonly occurring ditransitive verbs.  

                                                 
21 The frequency of five ditransitive verbs analysed by Brůhová (2010) is as follows: give (51%), lend (52%), 

send (21%), offer (54%) and show (6%). Only the last verb has lower frequency of occurrence in ditransitive 

constructions than the verbs which are the focus of this analysis.  
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During our analysis we excluded the following examples as unfit for the purposes of this 

thesis: 

i. monotransitive use of the verbs and examples where one of the objects was omitted: 

(1) A01 437: As this is over the inheritance tax threshold, it would bring a tax bill of Ł4,800. 

(2) A0F 1445: Victoria, however, brought disappointment. 

 

ii. passive constructions, since in these one of the elements which functioned as an 

object in the active construction becomes the subject of the passive counterpart and 

their semantic roles of the object and subject change, e.g.: 

(3) A0W 602: The reason for this is very simple; the anterior deltoid is brought into play with nearly 

all chest exercises and is therefore always being trained more than the other heads. 

 

iii. phrasal verbs, such as bring up, bring about, bring in, bring down, bring forward, 

bring against, bring together, etc., e.g.: 

(4) A1Y 419: How do you bring up a child like that? 

(5) A23 79: If agreement can not be reached, the banks, which include National Westminster and 

Midland, have the power to close the project or bring in fresh management. 

 

iv. idiomatic expressions and collocations: bring ‹something› to an end/ bring an end to 

‹something› , bring ‹something› to attention, bring ‹something› to mind, etc., e.g.: 

(6) A03 755: Amnesty's major Sri Lanka September-December 1990) succeeded, against considerable 

obstacles, in bringing the tragedy of Sri Lanka to the attention of the world, and helped 

generate some fresh signs of change. 

(7) AL6 646: Some hoped that Mr Najibullah's demise would  bring an end to the country's 13-year 

civil war and prevent the fighting from reaching the capital, but one radical Muslim rebel group 

threatened to attack Kabul anyway. 

 

v. examples where the PP was introduced by from or with, since these are rather 

adverbials of origin and accompanying circumstances, and cannot be paraphrased 

with a corresponding double object construction, e.g.: 

(8) AD9 2641: Please, would you come over to Club Eleusis and  bring  Malamute with you so I can 

speak to him? 

 

vi. examples with SVOA (SVAO) pattern, e.g.: 

(9) A73 1617: Charlie usually brought home a bit over twenty pounds a week. 

(10) A0G 51: Little wonders Early miniature bulbs bring a breath of spring to the garden; Anne 

Swithinbank shows that good things come in small packages. 
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The PP following the Od is often an adverbial which can be confused with an 

inanimate recipient. Quirk et al. (1985) do not consider inanimate participants to be 

indirect/prepositional objects, but as we can see in our analysis, this can be refuted.  

It is suggested in Goldberg (1995, p. 2) that one way to recognize a SVOdOprep 

pattern from a SVOA pattern is to transform a sentence into the SVOiOd pattern. 

This conversion is successful if the recipient is animate, but if the recipient is 

inanimate, the resulting sentence is ungrammatical: 

Animate:  

(11) Sam brought a new book to/for John.  

x 

(12) Sam brought John a new book. 

 

Inanimate:  

(13) Sam brought a new book to the house.  

x  

(14) *Sam brought the house a new book. 

 

 

This type of sentences could be connected with the notion of bring as alternating 

between the “caused motion” meaning (SVOA/SVOdOprep) and the “caused 

possession” meaning (SVOdOprep). Another reason why an inanimate object could 

be considered a recipient is the meaning of the verb bring itself. There are various 

definitions of the verb (Oxford Advanced Learner's Dictionary, 2013): 

a. to come to a place with somebody/something 

This definition includes, among other, these two meanings: 

1) bring something for somebody (SVOdOprep), e.g. Bring a present for Helen. 

2) bring somebody something (SVOiOd), e.g. Bring Helen a present. 

This includes sentences from our analysis such as: 

(15) B4: Will you bring Miss Danziger her packed luncheon, please ? 

b. to provide somebody/something with something 

This definition includes: 
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1) bring somebody/something something, e.g.: His writing brings him $10000 

a year. 

2) bring something to somebody/something, e.g.: The team's new manager 

brings ten years' experience to the job. 

In our analysis we had to be careful to distinguish between the cases when the 

meaning of the sentence suggested that something was brought to a certain location 

which was then regarded as an adverbial, and when something was provided to an 

inanimate recipient which we then considered a prepositional object. Therefore we 

accepted examples such as (16) and (17). 

(16) B44: Troops from five West African nations have managed to bring peace to the capital at least. 
(17) B45: We will safeguard the abatement negotiated by Mrs Thatcher which has so far brought some 

Ł12,000 million in budget rebates to Britain. 

 

Here the recipient is an inanimate entity provided with something. We can also argue 

that the recipient is a metonymical representation of a group of animate recipients 

(people living in the capital, people of Britain). We excluded examples such as the 

following, in which “Britain” seems to be a location rather than a recipient: 

(18) AM8 1681: We actively support Manchester's bid to bring the Olympic Games to Britain. 

 

4.1.1 Patterns, realization of objects and frequency 

Table 12: Bring: frequency of patterns and realization of objects 

Number of examples 

(frequency in %) 
NP+NP Pro+Pro NP+Pro Pro+NP Total 

SVOiOd 6 (10%) 
  

21 (35%) 27 (45%) 

SVOdOprep 23 (38,33%) 1 (1,66%) 6 (10%) 1 (1,66%) 31 (51,66%) 

SVOprepOd 
   

2 (3,33%) 2 (3,33%) 

Total 29 (48,33%) 1 (1,66%) 6 (10%) 24 (40%) 60 (100%) 

 

Bring occurred in three ditransitive patterns. 31 of the 60 examples (51,66%) had the 

SVOdOprep pattern, 27 (45%) were in a double object construction. Two examples 

(3,33%) had the uncommon SVOprepOd pattern, where the Oprep precedes the Od. 
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The most frequent formal realization of objects was a combination of two noun 

phrases with 29 examples representing 48,33% of the whole set of 60 sentences. It was 

closely followed by realization of objects by a pronoun followed by a noun phrase. This 

combination occurred in 24 sentences, representing 40% of examples. Although these 

combinations are similar in frequency, each of them is usually connected with a specific 

clause pattern. When both objects were realized by a NP, only 6 examples belonged to the 

SVOiOd category. 23 examples had the SVOdOprep pattern. On the other hand, where the 

first object was realized by a pronoun and the following object by a noun phrase, the 

pattern was predominantly SVOiOd, with 21 out of the 24 examples. The SVOdOprep and 

SVOprepOd pattern had one and two examples respectively with such formal realization of 

objects. The second lowest frequency belonged to the combination of a NP followed by a 

pronoun, with 6 examples (10%), all with the SVOdOprep clause pattern. Two pronouns as 

objects with merely one example (1,66%) also had SVOdOprep pattern.  These data 

support the theories suggested in the theoretical part.  

 

 

4.1.2 SVOiOd 

4.1.2.1 Oi realized by a pronoun, Od realized by a noun phrase 

Firstly, we should take a look at the double object construction: the SVOiOd pattern, 

which places focus on the direct object. It agrees with the theory of end-focus principle. It 

also supports the theory that nonfocus elements, in this case Oi, are usually represented by 

pronouns and focus elements, Od, are often represented by an indefinite NP (Goldberg, 

1995, p. 92).  And in deed, 21 out of 27 examples of this pattern agree with this theory, 

because in 21 cases there is a personal pronoun functioning as Oi. The Od is in most cases 

an indefinite NP. This confirms the theory about end-weight principle.  

(19) B7: Look, I've brought you some things so you can have a cuppa on me. 
(20) B16: You brought me a blue card the other week. 
(21) B25:Yet this one modest sum brings you some remarkable advantages. 
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4.1.2.2 Both objects realized by a noun phrase 

Only 6 out of 27 examples, in which bring was used in SVOiOd construction had 

both objects realized by noun phrase. In most of these cases the Oi was still much shorter 

than the Od, which suggests that the ordering of objects is in accordance with the end-

weight prinicple: 

(22) B1: The blessed night, even alone, brought Jay an awareness of her body, as if she were 

phosphorescent with stars and meteorites. 
(23) B3: Vast benefactions brought these men knighthoods or baronetcies or honorary degrees 

from universities they had endowed but not had the chance to attend. 

 

In 4 out of 6 examples the Oi was a proper noun, in two examples we had a noun phrase. In 

(22) we have a proper noun followed by the Od - a noun phrase consisting of a determiner, 

head noun and prepositional phrase functioning as a postmodifier. In the other examples 

with a proper noun functioning as the Oi the Od had a similar structure In (23) there is a 

noun phrase of two words, a determiner and a head noun, followed by a significantly 

longer NP in the role of the direct object.  

(24) B4: Will you bring Miss Danziger her packed luncheon, please ? 

In (24) the length of the NPs is not that different, two and three words respectively, 

however the second noun phrase has an anaphoric reference (possessive pronoun) to the 

recipient in the first NP. Changing the order of objects would make it more difficult to 

identify the referent of the possessive pronoun “her” in “her packed luncheon”: Will you 

bring her packed luncheon to Miss Danzinger? 

 

 The preference of the double object pattern over the prepositional variant in these 6 

instances might be explained by more than just the end-focus principle placed on the direct 

object. As we have seen in the theoretical part, there might be a difference in meaning 

between the two patterns. The SVOiOd pattern has only one implied meaning, that of 

caused possession, whereas SVOdOprep pattern may also have a caused motion meaning.  

 



30 

 

4.1.3 SVOdOprep 

When the focus is not on the direct object, rather on the indirect object, we transform 

the Oi into a prepositional object and move it to the end-focus position. This construction 

is usually referred to as the “to variant”. This is due to the fact that this preposition is the 

most common with this construction. However, as we have set in 2.2.2.2 and as proved by 

the examples in present analysis, some verbs may be associated with other prepositions as 

well. Bring, in our analysis, combines with to, for and upon. The important thing is to 

distinguish prepositional object from an adverbial. 

Table 13: Bring: types of prepositions in the SVOdOprep pattern 

Number of examples 

(frequency in %) 
NP+NP Pro+Pro NP+Pro Pro+NP Total 

SVOdOprep- to 20 (33,33%) 
 

5 (8,33%) 1 (1,66%) 26 (43,33%) 

SVOdOprep- for 3 (5%) 1 (1,66%) 
  

4 (6,66%) 

SVOdOprep- upon 
  

1 (1,66%) 
 

1 (1,66%) 

Total 23 (38,33%) 1 (1,66%) 6 (10%) 1 (1,66%) 31 (51,66%) 

 

 

4.1.3.1 Types of prepositions 

Out of the total 60 examples for bring, 31 belong to the SVOdOprep variant. To is in 

fact the preposition with the highest frequency with 28 examples (43,33%). This 

construction is connected with the semantic role of the Oprep being an actual recipient.  

(25) B33: I remember going to a fruit and flower market in Leeds very early one morning during a tour 

and one of the staff was going to bring a cup of tea and a bacon buttie to Mrs Thatcher. 

 

 

The preposition for is used when the role of the Oprep is an intended recipient, a 

benefactive role. It is usually connected with verb as do, make or save. Four examples 

(6,66%) were present in the excerpted sample of sentences. 

(26) B50: Please bring tea for myself and our guest. 
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One rare example of prepositional object appears in the research. The reason we 

classify it as a ditransitive construction is that there is an entity transferred to a recipient. In 

this particular case we have a nonvolitional subject which causes that the recipient is 

affected. The transfer is metaphorical. This phenomenon is described in Goldberg (1995, 

pp. 144-145). The subject in this case is inanimate and nonvolitional, the Od is an effect.
22

 

Other verbs used with this type of transfer are buy, get, or give. 

(27) B58: […] confinement and want of usual exercise has brought many maladies upon me, but I 

am in hope of proper remedies to prolong life a little longer. 

 

4.1.3.2 Both objects realised by a noun phrase 

The most frequent realization of the objects in the SVOdOprep construction. The 

focus lies on the prepositional object. Also, the end-weight principle is at work, in the 

instances where the Oprep is heavier (longer) than the Od. There are 23 examples of this 

realization, 20 of those use the preposition to and three use for. As we discussed in the 

SVOiOd pattern, the selection of this pattern may depend on the possible caused 

possession or caused motion meaning. The frequency of the realization of both objects by a 

NP in this pattern goes against the prediction of Biber (1999, p. 927) that the Od is in most 

cases realized by a pronoun.  

(28) B28: As Buckley points out, it is also the rough who penetrate the virgin city - the British fleet, 

breaking the boom across the river to bring food supplies to the stricken protestants within and 

ensuring the city's survival and the faithful people's triumph. 

(29) B44: Troops from five West African nations have managed to bring peace to the capital at least. 

 

 

4.1.3.3 Both objects realised by a pronoun 

This is the only example when the ditransitive construction with bring had both 

objects realized by pronouns.  This type of realization of objects generally requires the 

                                                 
22 It could be argued whether this “effect” is merely transferred to the recipient, or whether it is created in the 

course of the action, which would mean that the semantic role of the Od would be effected/ resultant object. 



32 

 

SVOdOprep construction to represent well the syntactic relationship between the 

complements. It implies the emphasis is either on the verb or the Oprep. 

(30) B58: I brought it for you and it's your duty to see it put away in a decent fashion. 

 

 

4.1.3.4 Od realised by a noun phrase, Oprep realised by a pronoun 

The less prominent object is commonly realized by a pronoun, and the heavier object 

is placed at the end. Six examples of this pattern contradict this theory.  

(31) B51: She remembered one time when a nurse had beckoned Dot into a side room, pulled over a 

metal chair for Dot, and brought the bundle to her wrapped in a bulky scratchy blanket. 

(32) B52: And they brought young children to him, that he should touch them: and his disciples 

rebuked those that brought them. 

(33) B55: Alicia uses it only when the family has come to the end of its own resources and then it 

brings happiness and prosperity to them all. 

(34) B57: He maintained he had never received replies to letters or acknowledgement of seeds but the 

dispatch of the eighth edition of the Dictionary (April 1768) awaited direction and then, with an 

unusually personal note, he excuses himself, having had the misfortune to dislocate the ankelbone 

of my leg above a year and a half since gone confinement and want of usual exercise has brought 

many maladies upon me, but I am in hope of proper remedies to prolong life a little longer. 

 

These four examples have a personal pronoun with an anaphoric reference. Using it in this 

construction in the final position may have, therefore, stylistic reasons, in addition to the 

end-focus principle. In the example (31) Oprep is followed by a postmodifier of the Od, 

which may result in further confusion, since such construction may have an effect of so 

called “garden-path sentences”.
23

 

(35) B53: May we never misuse this gift by torments, sarcasm and cruel jokes but use laughter to 

entertain and bring happiness to others. 

(36) B54: No consideration is given to the fact that actually society is everything - that one person's 

effort may bring reward to someone else ; that one person's mistake can bring disaster to 

another. 

 

Examples (35) and (36) do have pronouns as the Oprep, but it is not a personal pronoun. 

This might make the position of the pronoun at the end of the construction more 

acceptable. 

                                                 
23 These sentences are grammatical, but there is a difficulty with processing them arising from structural 

ambiguity (Pritchett, 1988). In (31) some readers might expect the pronoun her to be a possesive pronoun 

wich predetermines a following noun. But in this sentence it is a personal pronoun functioning as the Oi, and 

the following structure is a postmodifier of the Od (“the bundle”). 
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4.1.3.5 Od realised by a pronoun, Oprep realised by a noun phrase 

The pronoun being less prominent and the Oprep being heavier impede the objects to 

be ordered in the SVOiOd pattern. Therefore the pattern SVOdOprep with the realization 

of objects by Pro+NP should be the most common pattern of this construction. There is 

only one example where the Od is a personal pronoun followed by a NP, and it has the 

expected pattern. 

(37) B56: Charles had recently met a number of community cities, made such perfect sense and was so 

inspirational that he felt compelled to bring it to a wider audience. 

 

 

 

4.1.4 SVOprepOd 

4.1.4.1 Od realized by a noun phrase, Oprep realized by a pronoun 

There were only two examples among the 60 extracted from the BNC. This is not 

surprising since this form is uncommon and only used for specific purpose: to emphasize 

the Oi without undermining the importance of the Od. Another possible reason is stated by 

Biber et al. (1999, pp. 928-929), who claim that the to-phrase is used to “clarify syntactic 

relationships”. They also note that this expression is used more often in formal writing. 

Brůhová (2010, p. 44) also refers to Biber et al. and states that the end-focus principle also 

works in this type of constructions since the NP functioning as the Od is usually an 

indefinite phrase and provides new information. 

(38) B59: To frame this more familiar fare, she presented songs by Enesco and Marx, bringing to 

them the skill of a dramatic singer without ever overstepping the bounds of intimate communion 

required by the genre. 

(39) B60: There are probably many situations where you as a manager have become so used to a task or 

a situation that it is no longer easy to bring to it a vigorous or fresh approach. 

 

These examples confirm the theory about ordering of objects described in 2.2.4. The 

communicative dynamism of the Oi is raised and the Od itself does not lose its rhematic 

force, since it is placed it in the end-focus position. The realization of Oprep is a pronoun 

them, and the Od is a noun phrase, which fulfils another condition for the possibility of this 
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pattern: the Od must be a NP. In both examples the Oprep is a NP. The recipient in (38) is 

animate and in (39) inanimate. 

 

4.2 Teach 

The frequency of teach as a ditransitive verb is higher than bring, but still not as high 

as the typical ditransitive verbs. It is a verb of type of communicated message. The transfer 

of an entity to a recipient is more abstract, metaphorical than the concrete transfer of bring. 

According to Goldberg (1995, p. 33) the meaning of this metaphorical transfer may depend 

on the clause pattern. The double object construction implies a successful transfer; the Oi 

has actually learnt something. The variant with a prepositional object is not connected with 

such implication and the construction seems to present the action of teaching rather than its 

outcome. Compare: 

(40) The teacher taught students multiplication. 

x 

(41) The teacher taught multiplication to students. 

 

The first example implies that the students learnt multiplication. The second sentence 

suggests an act of teaching multiplication without confirmed results.
24

  

 

Teach is connected with several types of verbal complements. For the purposes of 

our analysis we excluded the examples with the following types of complements: 

i. intransitive and monotransitive constructions, including those where the verb was 

followed by an adverbial, e.g.: 

(42) A1A 189: Christine Brooke-Rose, for instance, is a bilingual English critic and novelist, who 

taught in a Paris university for many years. (SV(A)) 

(43) A0R 2529: There's this game I wanted to teach everyone. (SVOi) 

(44) A68 1725: No one except Ramsey could teach the New Testament. (SVOd) 

 

                                                 
24 We could argue that the difference here is between the verb being used as telic or atelic. Telic actions have 

an end point, while atelic do not. In Slovak language the SVOiOd pattern could be translated with the verb 

“naučiť” (which entails completion) and the SVOdOprep pattern with the verb “učiť” (which does not entail 

completion). 
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ii. constructions in passive voice, since one of the elements which functioned as an 

object in the active construction becomes the subject of the passive construction and 

semantic roles of the elements change, e.g.: 

(45) A0H 1438: They have become less common since the fully held-off landings have been taught. 

iii. sentences with a clause as one of the objects (D3-D6 categories in Quirk et al.). They 

are usually introduced by to, how, that or a wh-word: 

(46) A1B 702: But experience has taught me that this is the rule of thumb that can be most 

profitably proposed and acted upon. 

(47) A6J 1131: So Fenna taught her how to fly. 

(48) A1X 7: She has been through a marriage, a divorce, and a serious love affair; learnt Russian, 

written regularly for a local paper and taught a young child disabled by a stroke to read again. 

(49) ACP 1072: But it's taught a lot of young people what enterprise comes down to today. 

 

iv. constructions where teach is a part of an idiomatic phrase or collocation: 

e.g. teach ‹someone› a lesson 

Unless we are talking about an actual lesson, e.g. in school, the phrase has more 

idiomatic meaning, in which case the phrase only occurs in the double object 

construction. One reason for this pattern may be that the idiomatic construction 

implies that the recipient has actually learnt something. If the lesson is real (and 

possibly further modified), we can use the construction with prepositional object, 

since the outcome of a lesson does not have to be a successful transfer of knowledge. 

Compare: 

(50) T53: He observed St-Germain-des Pres from a little distance, was distressed by its tendency 

towards abstraction, took his new mistress Francoise Gilot from its fringes, and so thought to 

teach a lesson in painting to both her and her contemporaries.  

vs. 

(51) ABU 1401: My experience with the pensions inquiry had already taught me one invaluable 

lesson.  

 

In example (50) we are talking about a real lesson, whereas in (51) the lesson is 

metaphorical. 

 

Objects were considered to be realized by a pronoun only in those cases where we 

had a single word pronoun or a pronoun with an indefinite article in the case of a lot/ a 
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little. This was to ensure that the length and information value would not exceed the one 

typical for pronouns. 

 

4.2.1 Patterns, realization of objects and frequency 

Table 14: Frequency of clause patterns and object realizations of teach 

Number of examples 

(frequency in %) 
NP+NP Pro+Pro NP+Pro Pro+NP Total 

SVOiOd 12 (20%) 5 (8,33%) 1 (1,66%) 27 (45%) 45 (75%) 

SVOdOprep 10 (16,66%) 1 (1,66%)  
 

11 (18,33%) 

SVOiOprep 
 

1 (1,66%)  3 (5%) 4 (6,66%) 

Total 22 (36,66%) 7 (11,66%) 1 (1,66%) 30 (50%) 60 (100%) 

 

We found three different patterns in which teach can occur. Three was also the 

number of combinations of object realization. The most frequent pattern was SVOiOd with 

45 examples (75%). The SVOdOprep pattern occurred in 11 instances (18,33%). There 

were also 4 examples (6,66%) in which we found the other type of ditransitive construction 

with prepositional object, where this object follows the Oi and corresponds to the semantic 

roles usually connected with the direct object: the SVOiOprep pattern. The realization of 

objects was in 50 instances by a pronoun followed by a noun phrase. Most of these 

examples belonged to SVOiOd pattern. The realization of objects by two noun phrases was 

found in 22 instances (16,66%), split almost evenly between the SVOiOd and SVOdOprep 

pattern. 12 belonged to the former and 10 to the latter, but considering that SVOdOprep 

pattern only had 11 examples in total, it appears that in our analysis the SVOdOprep 

pattern favours realization of objects by two noun phrases. Two pronouns functioning as 

objects were found in 7 examples. 

 



37 

 

4.2.2 SVOiOd 

The most frequent pattern with 45 examples (75%). All four combinations of 

realization of objects by a pronoun or a noun phrase are present in our sample of sentences. 

Preference for this pattern over the construction with Oprep can have various reasons. 

Firstly, the meaning of successful outcome discussed in 4.2. Secondly, end-focus and end-

weight principles are present. Finally, the type of subject can also be a factor in choosing 

this pattern. The subject of clauses with ditransitive constructions is generally animate and 

volitional, with agentive semantic role. There are also examples of constructions where it 

is not so, as we have mentioned in 4.1.3.1. Teach as a verb of communicated message 

seemingly requires an animate, volitional subject – a person, who would perform the act of 

teaching and participate in the metaphorical transfer of an entity, regardless of the transfer 

being successful or not. However, in the SVOiOd pattern, and only in this pattern, we 16 

have examples where the subject is not animate (T3, 4, 5, 7, 14, 15, 19, 20, 21, 26, 30, 35, 

38, 41, 42, 45), e.g.:  

(52) T3: Enthusiasm and a willingness to learn are far more important, because working with a 

portastudio and a mixing desk in the rehearsal room will teach a novice engineer a lot about 

sound mixing. 

(53) T15: A century has not taught them manners. 

(54) T41: Retailing itself has taught me nothing. 

 

In these cases a paraphrase with SVOdOprep construction is highly unlikely, since an 

inanimate or abstract subject cannot perform the act of teaching. Despite this fact, these 

examples were included because they demonstrate a transfer of an entity and the Oi is a 

recipient. The recipient itself can be considered to be connected with the subject. In (52), 

the subject is a non-finite clause and it is the Oi (a novice engineer) who is “working with a 

portastudio and a mixing desk”. In (53) the Oi (“them”→they) has lived through or was 

influenced by “century” (a noun), and in (54) the Oi (“me”→I) was doing the “retailing” 

(gerund as subject). Similar connections are present in the rest of the examples as well. We 

could induce from this that the inanimate or abstract subject is merely a facilitator and the 

Oi learns something through self-experience. Unlike examples with the collocation teach 
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‹someone› a lesson, which also appear only in SVOiOd construction, these examples were 

included because they have a unique meaning and do not appear in collocations with such 

frequency as the aforementioned phrase.  

 

4.2.2.1 Both objects realized by a noun phrase 

In SVOiOd pattern, the Od is more important than the Oi, regardless of the 

realization of the latter. 12 examples out of 45 found in this pattern had both objects 

realized by noun phrases. In most cases not only the principle of end-focus, stressing the 

prominence of the Od is present, but also the end-weight principle. Od is never shorter that 

the Oi, and they have the same number of words only in 3 examples (T6, 8, 10). The Oi is 

realized by an indefinite noun phrase (T3, 5, 7, 8, 9, 10), a definite noun phrase (T2, 6, 11) 

or a proper noun (T1, 4, 12). The Od is a definite or indefinite noun phrase, sometimes 

accompanied by a partitive or a quantifier, which specifies the quantity of taught entity 

(T1, 3, 8, 9), e.g.: 

(55) T1: At one of them Irving Morton, an early folk-singer and left-wing agitator taught Leonard a 

number of songs, using The People's Song Book. 

(56) T8: In fact, training horses is all about habits : good training consists of teaching a horse a whole 

series of good habits; whereas a poor trainer teaches a horse some bad habits too. 

(57) T9: He's taught an awful lot of people, including myself, an awful lot of things. 

 

4.2.2.2 Od realized by a noun phrase, Oi realized by a pronoun 

The most common realization of objects with 27 out of 45 examples was when the Oi 

was realized by a pronoun and the Od by a NP. This confirms the proposed theory that the 

SVOiOd pattern places focus on the Od, and the less prominent complement is realized by 

a pronoun, which is shorter and has less information value. The principle of end-weight 

and end-focus both apply. Again we have examples with partitives (T19, 24, 25, 36, 38). 

The head noun in the NP functioning as the Od was found without modification only in 
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three examples (T 15, 16, 23). In the rest of the noun phrases there was either a premodifier 

(adjective) or a postmodifier (PP, clause). e.g.: 

(58) T15:A century has not taught them manners. (no modification) 
(59) T26:This created the problem that their English-style education taught them liberal principles, 

while the system then denied them that same liberal advancement to the higher echelons of power 

and social prestige. (premodification) 
(60) T28:He had been a very successful amateur boxer, and sometimes would try to relieve our tension 

by sparring with me, teaching me basic moves of a sport I knew nothing about and instinctively 

detested. (pre- and postmodification) 
(61) T39:"But I'll be able to come home in the evenings and you can teach me the things I need to 

know", said Endill. (postmodification) 

 

 

4.2.2.3 Both objects realized by a pronoun 

In the four examples with both objects as pronouns, the Od is never realized by a 

personal pronoun, rather by indefinite pronouns, which could explain why the pattern is 

SVOiOd, and not SVOdOprep which is a typical pattern for ditransitive constructions with 

pronominal realization of objects. 

(62) T41: Retailing itself has taught me nothing. 
(63) T42: It didn't teach me anything. 

(64) T43: Secondly, if a horse is aggressive towards us, it is better to try and get the horse to accept the 

fact that we are the boss horse, not by punishing it, but by teaching it something. 

(65) T44: The governess here, Miss Lambert, has kindly taught me a little.  

 

 

4.2.2.4 Od realized by a pronoun, Oi realized by a noun phrase 

There was only one example when the Oi was a NP and the Od was realized by a 

pronoun.  

(66) T40: I think dancers can teach actors a lot and vice versa. 

 

This option is not very common for this pattern since it goes against the principles of end-

focus and end-weight. One possible explanation for this could be that the pronoun is not 

personal, it designates a large number or amount of something (Oxford Dictionaries, 

2013). It is usually followed by a PP introduced by of. In this case there is no PP, so we 

can consider it to be an ellipsis. In some cases it may function as an adverbial, e.g.: 
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(67) My sister reads a lot. (Adv) 

x 

(68) My sister reads a lot of books. (Pronoun- part of the Od) 

 

 

4.2.3 SVOdOprep 

4.2.3.1 Both objects realized by a noun phrase 

Out of 11 examples with this pattern, 10 had both objects realized by a NP. 

According to Biber (1999, p. 927) it is common for the Od to be realized by pronoun when 

it is followed by a Oprep. Our results do not support this theory, the majority of examples 

have Od as a NP. But in most examples the NP functioning as the Od is shorter than the 

one functioning as the Oi (nine examples out of ten, only in T46 both NPs contain 3 

words); the Od mostly contains one or two word phrases: 

(69) T47: The chaplain of King's College, whose work was with undergraduates, came to teach divinity 

to the day-boys, among whom was the little Ramsey, before breakfast on two days in the week. 
(70) T55: Charles also patronised music and encouraged Italian masters to teach Gregorian chant to 

the wild choristers of the Frankish and Saxon realms. 

  

As we can see by the position of Oprep at the end and by its length, the principles of end-

weight and end-focus apply here. 

 

4.2.3.2 Both objects realized by a pronoun 

There was only one example of SVOdOprep pattern with pronominal realization of 

both objects.  

(71) T56: So I said I would teach it to him. 

 

This pattern expresses better the syntactic relations between the pronominal complements, 

and is therefore preferred over its SVOiOd counterpart. Even though the double object 

construction had 4 examples with this kind of realization of objects, none of the indirect 

objects were realized by a personal pronoun, as it is with the one example with Oprep. 
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4.2.4 SVOiOprep 

This pattern usually include the preposition of (accuse) or about and is connected 

with specific verbs. Teach is one of those verbs. Not much research is pointed at the 

realization of objects in this pattern, but due to its specific meaning other patterns would 

change the meaning of the phrase or would not be possible, and therefore the realization of 

objects seems to be irrelevant in SVOiOprep pattern, since this construction is the only 

option. 

 

4.2.4.1 Oi realized by a pronoun, Oprep realized by a noun phrase 

(72) T58: But my husband is going to teach me, she said and I am going to teach him about ballet. 
(73) T59: Now I teach him about indie music and he teaches me about dance. 
(74) T60: Now I teach him about indie music and he teaches me about dance 

 

The Oi is in all cases realized by a pronoun, which corresponds with the lower 

prominence of the Oi when it is followed by another object. Therefore, the end-focus 

principle applies. If we tried to use a construction without the preposition (SVOiOd) or we 

would transform the sentence into the SVOdOprep construction, the meaning would be 

different: 

SVOiOd: 

(75) But my husband is going to teach me, she said and I am going to teach him ballet. 

SVOdOprep: 

(76) But my husband is going to teach me, she said and I am going to teach ballet to him. 

 

The original sentence means that information about ballet is going to be transferred to the 

recipient. If we considered that SVOiOd and SVOdOprep constructions are in this case 

possible and grammatical, it would suggest that they refer to actual transfer of ballet skills. 

Any other construction seems impossible: 

SVOprepOi:  
(77) *But my husband is going to teach me, she said and I am going to teach about ballet him. 

 

The other sentences would lead us to the same conclusion. 
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4.2.4.2 Both objects realized by a pronoun 

(78) T57: She wants to catch up on everything they can teach her about themselves, because then she 

can learn about herself. 

 

In the case where both objects were pronouns, the transformation of the sentence into 

another clause pattern would seem possible only in one case, and even then it would 

change the meaning of the phrase: 

SVOiOd: 

(79) She wants to catch up on everything they can teach her themselves, because then she can learn 

about herself.  

 

The meaning changes from teaching “about” someone to the act of teaching being 

performed “by” this someone. The other constructions seem ungrammatical. 

SVOdOprep: 

(80) *She wants to catch up on everything they can teach themselves to her 

SVOprepOi:  

(81) *She wants to catch up on everything they can teach about themselves her 

 

 

In our analysis we encountered certain expressions which were repeated in the place 

of the Od only in the SVOiOd construction and not the SVOdOprep construction. These 

expressions were either phrases or indefinite pronouns and are not strictly connected with 

verb teach. The most typical examples were with the pronouns anything, nothing, a lot, 

and phrases a thing or two, a great deal. 

(82) T2: The Parnham Trophy is open to both amateurs and professionals: as John Makepeace has said 

himself, the amateur can so often teach the professionals a thing or two! 

(83) T35: The many hours we have spent playing, seeing, hearing whilst making these films have 

taught us a great deal. 
(84) T40: I think dancers can teach actors a lot and vice versa. 
(85) T41: Retailing itself has taught me nothing. 
(86) T42: It didn't teach me anything. 

 

If we were to consider only the 60 examples used in our analysis, the results would lead us 

to the conclusion that these expressions are only used in SVOiOd construction. However, 

they are a few examples in the BNC, which were not included in our selected set of 

examples, because they were not among first 462 examples which were sufficient for 

finding the necessary 60 examples. These were only singular instances of the occurrence of 
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the expressions in the SVOdOprep pattern. This means we can say it is possible for these 

expressions to occur in the construction with a Oprep, but we cannot formulate a statement 

that they are common with this clause pattern:  

(87) ECU 3396: It would be nice to imagine the reader, having ingested the reader, having ingested the 

above, musing, [Oh, I never thought of that] - which is, after all, the response elicited by all 

cultural commentators - but I have no illusions that I'm teaching anything to the individual or 

individuals responsible for the original design. 

(88) KIM 995: If only they could teach a thing or two to Gloucestershire - they go into Sunday's 

match with Derbyshire looking for their first win over a county side this season. 

(89) AR5 1465: Old-timers can teach a lot to young pups. 
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5 Conclusion 

This thesis focused on the analysis of ditransitive verbs, specifically the order and 

formal realization of direct and indirect objects. The two selected verbs, bring and teach, 

are not among the verbs which occur in ditransitive constructions most frequently. The 

frequency of bring was only 7,1% and of teach only 13%. This low numbers were 

influenced by the fact that number of constructions had to be omitted from our analysis. 

 

The verb bring was classified as a “verb of continuous causation of accompanied 

motion in a deictically specified direction” and it is considered to have the central sense of 

ditransitive construction: a successful transfer. Expressions which had to be excluded from 

our analysis include monotransitive use of the verb and omission of one of the subjects, 

passive constructions, phrasal verbs and idiomatic expressions, examples where the PP was 

introduced by from or with, and last but not least, examples with SVOA/ SVAO pattern 

and examples where the PP was considered and adverbial. The last type of examples was 

perhaps the most difficult to classify. There were instances where the indirect object was 

an inanimate recipient, which resembles and adverbial of place. Also, the grammars 

disagree on whether an inanimate object can have the semantic role of a recipient. In our 

analysis we concluded that under certain circumstances it can. Another issue is the 

meaning of the verb, which can be either the literal meaning of bringing something to 

someone, or providing someone/something with something.  

 

Teach was classified as a “verb of type of communicated message” and the transfer 

of an entity is more metaphorical. The meaning of the transfer depends on the clause 

pattern. With SVOiOd the transfer is successful and we can say that the verb is used as 

telic. SVOdOprep pattern implies an atelic action, with unknown results. We excluded 

examples which were used intransitively or monotransitively, examples in passive voice, 
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examples with one of the objects realized by a clause, and idiomatic constructions and 

collocations.  

Regarding the frequency of patterns, the SVOiOd pattern was very frequent with 

both verbs. Bring had 45% of examples with this pattern and teach had 75%. The 

SVOdOprep pattern was the most common pattern of bring with 51.66%, while teach only 

had 18,33% of examples with this construction. Both verbs had one unique construction; 

bring had two examples with SVOprepOd pattern (3,33%), which is used when the speaker 

wants to emphasize the recipient without removing the focus from the transferred entity. 

Teach had four examples with the SVOiOprep pattern (6,66%), where the Oi was followed 

by a PP introduced by about. We can conclude that while bring had a similar number of 

examples with both basic patterns, teach is predominantly connected with the SVOiOd 

pattern, which may be connected with the specific meaning of this pattern.  

 

The realization of objects favoured the combination of two noun phrases with bring 

(48,33%), which was closely followed by a pronoun with a NP (40%). Both types of 

realizations were more typical for one of the basic patterns: NP+NP was mostly found with 

the SVOdOprep pattern (23 out of 29 examples), while Pro+NP had 21 out of 24 examples 

with the SVOiOd pattern. The frequency of the basic patterns was reversed with teach, 

which had 45% of examples with the combination Pro+NP, closely followed by NP+NP 

with 36,66%. Here, again, the Pro+NP combination was connected with the SVOiOd 

pattern, since all 27 examples had this construction. The NP+NP realization was divided 

between SVOiOd (12 examples) and SVOdOprep (10 examples) patterns. With regards to 

the unique patterns for the verbs, the SVOprepOd pattern with bring was realized by 

Pro+NP, and the SVOiOprep with teach had the Pro+Pro and Pro+NP combinations. In 

general, realization by two pronouns, or a NP followed by a pronoun had a minority of 

examples with both verbs.  
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Our analysis provided some interesting results. The theory that the less important 

participant is realized by a pronoun is confirmed in the examples with the SVOiOd pattern. 

The combination of Pro+NP is present in 21 out of 27 examples with the verb bring, and in 

27 out of 45 examples with the verb teach. However, with the SVOdOprep pattern this 

theory does not fully apply. The Od should most often be realized by a pronoun, but as we 

can see, 23 out of 31 examples with the verb bring with this pattern have the combination 

of NP+NP. With the verb teach it is 10 out of 11 examples. The Od in general is most 

commonly realized by a NP, regardless of the pattern: in 56 out of 60 examples with the 

verb bring and in 52 examples with the verb teach. These numbers may contradict the 

theory that the less important element is realized by a pronoun, but the principles of end-

focus and end-weight still apply in most cases, since the most important element is placed 

at the end, and in most cases it is also longer that the nonfocus element. Exceptions from 

this rule were the ones with the realization NP+Pro in SVOiOd pattern. They can be 

explained by the fact that the pronoun was either not personal, or if it was, it had an 

anaphoric reference to a previous element and the intention of the speaker was probably 

still to place focus on the recipient. Examples where both objects were pronouns had the 

pattern SVOdOprep when both pronouns were personal, which complies with the theory 

that a PP marks better syntactic relationships between elements of a clause. If the 

crealizazion Pro+Pro had the SVOiOd pattern, the second pronoun was not personal, 

therefore it had more information value and a PP was not needed to clarify the syntactic 

relationship between the elements.  

 

The preposition used most frequently with both verbs was to, the most typical 

preposition used in ditransitive constructions. It introduces the actual recipient. Bring then 

had two more prepositions: for, which is also common for this verb and it introduces an 
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intended recipient, and upon, which is rare and in this case it is connected with transfer of 

an effect from a nonvolitional subject. Teach had the preposition to in the SVOdOprep 

pattern introducing the actual recipient, and the preposition about in the SVOiOprep 

pattern, where it followed the recipient and introduced an affected object. 

 

In summary, the outcome of our analysis in many aspects confirmed the expected 

results and theories introduced in the first part of the thesis. Where the results differed from 

what was expected and suggested by previous research, we tried to identify the reason for 

such difference placing focus on the form and meaning of the individual examples and the 

individual verbs. We came to the conclusion that it is not only the realization of objects 

which influences the clause pattern, but also the meaning of the verb and the meaning of 

the construction which the speaker is trying to convey.  
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7 Résumé 
 

Táto práca sa zaoberá skúmaním pozície priameho a nepriameho predmetu u 

anglických ditranzitívnych slovies bring a teach. V teoretickej časti sú zhrnuté 

najvýznamnejšie gramatické publikácie, konkrétne časti o doplnkoch ditranzitívneho 

slovesa. Práca má krátku časť o metodológii a materiáli, ktoré sú využité pri analýze. 

V praktickej časti sa nachádza bližší popis dvoch zvolených slovies a analýza 60 viet ku 

každému slovesu, ktorá je založená na teórii uvedenej v prvej časti práce.  

 

V úvode teoretickej časti sa zaoberáme doplnkami slovesa, konkrétne predmetmi. 

Tie spolu s inými doplnkami slovesa spadajú do komplementácie slovesa a spolu 

s podmetom do valencie slovesa. Ak je sloveso bez komplementácie, hovoríme o tzv. 

neprechodnom (intranzitívnom) slovese. Sloveso, ktoré doplnky má delíme podľa ich 

druhu. Slovesá delíme na sponové (s doplnkom podmetu), prechodné – jednoduché 

(monotranzitívne, s jedným predmetom), prechodné zložené (komplexne tranzitívne – s 

predmetom a príslovkou alebo predmetom a doplnkom predmetu), a nakoniec na 

ditranzitívne (s dvoma predmetmi). Jedno sloveso môže spadať do viacerých z týchto 

kategórií a v závislosti na užití sa môže meniť aj význam slovesa.  

 

Ditranzitívne slovesá sa môžu vyskytovať vo viacerých vetných vzorcoch. Jedným 

z nich je vzorec SVOiOd, nazývaný konštrukcia s dvomi predmetmi. Druhý vzorec má 

jeden z predmetov realizovaný ako predložkové spojenie, ktoré buď nasleduje za 

predmetom priamym (SVOdOprep) alebo nepriamym (SVOiOprep). V prvom prípade, 

ktorý sa vyskytuje s väčšou frekvenciou, je predložkou prevažne to, menej často predložka 

for. V druhom prípade s nepriamym predmetom nasledovaným predložkovou frázou je 

predložka často of či about. Tieto vzorce sú považované za ditranzitívne u Quirk et al. 

(1958), Duškovej (2004), aj v LGSWE. Huddleston a Pullum (2002) považujú konštrukciu 
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s predložkovým spojením za monotranzitívnu konštrukciu s nepovinným doplnkom. 

U predložkového predmetu je dôležité vedieť rozoznať predmet od príslovkového určenia. 

 

Predmet je najčastejšie realizovaný podstatným menom alebo zámenom v akuzatíve. 

Vetná realizácia nie je predmetom tejto práce. Predložkový predmet uvádzaný predložkou 

to predstavuje skutočného príjemcu, predložka for sa naopak spája so zamýšľaným 

príjemcom. Sémantické role predmetu záležia od jeho druhu. Priamy predmet môže byť 

zasiahnutý (affected),  následkový (effected) a udalostný (eventive). Nepriamy predmet je 

príjemca, skutočný či zamýšľaný, v prípadoch s priamym predmetom udalostným je tiež 

zasiahnutý.  

 

Radenie predmetov závisí od viacerých faktorov. Hlavným z nich je princíp známej 

a novej informácie, inými slovami rozlíšenie témy a rémy. Postup býva od známej, menej 

dôležitej informácie k novej, dôležitejšej. Fungujú tu dva princípy, ktoré určujú radenie 

predmetu na koniec vety. Prvý je princíp, kde je dôležitá informácia umiestnená na záver 

vety. V druhom princípe je na záver umiestnená dlhšia informácia. Oba princípy často 

pôsobia zároveň. Vetný vzorec s dvoma predmetmi má všeobecne menej podstatný 

nepriamy predmet a témou je predmet priamy. Naopak, ak je nepriamy predmet výpovedne 

dôležitejší, prevažuje vzorec s predložkovým predmetom. V oboch prípadoch je menej 

významný predmet často realizovaný adjektívom. Zriedkavá je konštrukcia, kde je 

predložkový predmet umiestnený pred priamym, vtedy musí byť prvý predmet realizovaný 

len spojením s podstatným menom. Ak sú oba predmety zámená, uprednostňuje sa 

konštrukcia s predložkovým spojením, kde predložka uvádza nepriamy predmet. Faktory, 

ktoré môžu ovplyvniť radenie predmetov sú v niektorých prípadoch aj dôraz na jednotlivé 

členy vety, pôvod človeka, ktorý konštrukciu vytvára či lepšia možnosť vyjadrenia 

syntaktických vzťahov medzi členmi vety.  
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Predmet ditranzitívnych konštrukcií sa môže stať podmetom v pasívnych 

konštrukciách. Pri SVOiOd vzorci to môžu byť oba predmety. Ak je podmetom predmet 

nepriamy, ide o tzv. prvý pasív. Ak je ním priamy predmet ide o druhý pasív. Pri vzorci 

SVOdOprep je možný len jeden druh pasívu, keďže predložkový predmet sa podmetom 

stať nemôže. 

 

Základným významom ditranzitívnej konštrukcie je prenos objektu k príjemcovi. 

Tento prenos však nemusí byť vždy úspešný a môže byť niečím podmienený. Na základe 

tohto sú slovesá rozdelené do deviatich významových tried. Ditranzitívne slovesá sa nielen 

nachádzajú v konštrukciách s podobným významom, ale majú aj podobné správanie. 

Rôzny význam môžu mať aj ich vetné vzorce. 

 

V praktickej časti práce sme skúmali dve slovesá: bring a teach. Frekvencia daných 

slovies v ditranzitívnom užití je nižšia ako u typických ditranzitívnych slovesách, 7,1% 

u bring a 13% u teach. Pri každom slovese sme analyzovali 60 príkladov vybratých 

z Britského národného korpusu. Sloveso bring bolo klasifikované ako sloveso súvisle 

spôsobovaného sprevádzaného pohybu s deikticky určeným smerom a má význam typický 

pre ditranzitívne konštrukcie: úspešný prenos. Pri slovese bring sme vynechali príklady 

s jedným predmetom, pasívne konštrukcie, príklady s frázovými slovesami, idiomatické 

konštrukcie, príklady kde predložkové spojenie bolo uvedené predložkou from alebo with, 

a príklady kde člen nasledujúci po prvom predmete bol príslovkové určenie. Rozoznať 

príslovkové určenie od neživého príjemcu môže byť v niektorých prípadoch zložité a môže 

záležať aj na samotnom význame slovesa, ktorý môže byť priniesť či poskytnúť. Sloveso 

bring sa vyskytovalo v troch vetných vzorcoch. Najčastejším bol vzorec s predložkovým 

predmetom (51,66%), nasledoval vzorec s dvoma predmetmi SVOiOd (45%) a dva 
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príklady (3,33%) mali vzorec kde predložkový predmet predchádzal predmetu priamemu. 

Najčastejšia realizácia predmetov bola s dvoma spojeniami s podstatným menom 

(48,33%). Táto kombinácia bola spojená hlavne so vzorcom SVOdOprep. Ďalej sa často 

vyskytovala kombinácia zámena nasledovaného podstatným menom (40%), ktorá mala 

väčšinu príkladov so vzorcom SVOiOd. Jeden príklad mal kombináciu dvoch zámen a v 6 

prípadoch bolo podstatné meno nasledované zámenom. Vzorec SVOiOd vo všeobecnosti 

spĺňal princípy uvedené ako faktory radenia predmetov. Vo väčšine príkladov bol menej 

dôležitý člen – nepriamy predmet – realizovaný zámenom. Hoci vo vzorci SVOdOprep bol 

priamy predmet vo väčšine príkladov realizovaný spojením s podstatným menom, toto 

spojenie bolo často kratšie ako predložkový predmet, čo neodporovalo princípu radenie 

najdlhšieho predmetu ako posledného. Vzorec SVOprepOd je možný iba ak je priamy 

predmet realizovaný spojením s podstatným menom, čo je v oboch príkladoch pravda. 

Predložky spojené s týmto slovesom sú to, for, a upon. To sa vyskytuje až v 26 z 31 

príkladov s predložkovým predmetom a určuje priameho príjemcu. For sa vyskytuje v 4 

príkladoch a určuje zamýšľaného príjemcu. Upon je tu výnimkou, ktorá predstavuje presun 

efektu na príjemcu od neživého podmetu.  

 

Sloveso teach je klasifikované ako sloveso druhu komunikovanej správy. Prenos 

objektu je viacej metaforický ako u slovesa bring. Úspešnosť prenosu závisí od vetného 

vzorca. Pri SVOiOd sa vraví, že ide o prenos úspešný, v preklade môžeme použiť sloveso 

naučiť. Pri SVdOprep ide o dej nedokonavý, čiže nemusí byť úspešne dokončený a dá sa 

preložiť slovesom učiť. Príklady, ktoré sme nezaradili do našej analýzy obsahovali: 

neprechodné a monotranzitívne konštrukcie, pasívne konštrukcie, konštrukcie, kde mal 

predmet formu vety a konštrukcie kde je sloveso súčasťou hovorového spojenia. 

Najčastejší vzorec je zrejme aj kvôli jeho špecifickému významu vzorec SVOiOd s až 75% 

príkladov. V tomto vzorci je najčastejšia realizácia predmetov ako zámeno nasledované 
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substantívom s 27 zo 45 príkladov. 12 príkladov bola kombinácia dvoch spojení 

s podstatným menom, 5 príkladom malo dve zámená a jeden príklad mal substantívum 

nasledované zámenom. Vzorec SVOdOprep mal celkovo 18,33% príkladov. Z celkových 

11 príkladov malo 10 formu dvoch substantívnych spojení a jeden mal oba predmety 

zámená. Vzorec vlastný slovesám podobným teach je SVOiOprep mal 4 príklady ( 6,66%) 

a predložkové spojenie bolo uvedené slovom about. Tri príklady s týmto vzorcom mali 

zámeno nasledované substantívom a jeden mal oba predmety ako zámená. Vo väčšine 

prípadov boli opäť dodržané princípy radenia predmetov, kde sa ako posledný vyskytuje 

dôležitejší a/alebo dlhší člen. Vzorec typický v prípadoch, ak sú oba predmety zámena je 

SVOdOprep, ale v našom prieskume malo 5 zo 7 príkladov s touto realizáciou vzorec 

SVOiOd, čo môže byť vysvetlené tým, že druhý predmet nebol osobné, ale neurčité 

zámeno. Nachádzali sa tu aj spojenia, ktoré sa vyskytovali výlučne len s jedným vzorcom, 

tie sme však na rozdiel od spojenia teach someone a lesson nepovažovali za hovorové 

spojenia, pretože sa vyskytujú aj v spojení s inými slovesami a v korpuse sa našli aj 

príklady s iným vzorcom, aj keď tieto príklady už nespadali do 60 príkladov, ktoré sme 

vyňali pre našu analýzu. Vetnému vzorcu SVOiOprep nie je venovaná veľká pozornosť, 

a to zrejme pre jeho jedinečnosť a skutočnosti, že zmena poradia predmetov by mohla 

priniesť aj zmenu významu vety.  

 

V závere môžeme povedať, že časť výsledkov nášho skúmania zodpovedá teóriám 

uvedených v prvej časti práce a predošlému výskumu. Tie výsledky, ktoré sa od 

teoretických predpokladov odlišujú, sme podrobili detailnejšej analýze so špeciálnym 

zameraním na formu a význam jednotlivých konštrukcií a slovies. 
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8 Appendix 
Bring 
Bring: table 1 

 
SVOiOd: NP+NP   

B1 
The blessed night, even alone, brought Jay an awareness of her body, as if she were 

phosphorescent with stars and meteorites. 

A0L 

1664 

B2 
One time, Dionne brought Jay a huge bunch of plaited purple garlic from the Breton onion man 

who hung around in Islington from time to time. 

A0L 

1837 

B3 
Vast benefactions brought these men knighthoods or baronetcies or honorary degrees from 

universities they had endowed but not had the chance to attend. 

ACS 

402 

B4 Will you bring Miss Danziger her packed luncheon, please ? 
AEA 

434 

B5 Saracen ambassadors bring Charlemagne a white elephant complete with exotic trappings. 
ALT 

192 

B6 
For Peckham, like many researchers, there is the additional concern that it may bring people more 

anxiety than help. 

ANX 

1628 

Number of examples: 6 

 
Bring: table 2 

 
SVOiOd: Pro+NP   

B7 Look, I've brought you some things so you can have a cuppa on me. 
A0F 

1377 

B8 I've also brought you some of that queenie hooch you live on. 
A0L 

820 

B9 

She gave us parties and disapproved of me teaching: Jennifer darling, surely you can get a job in a 

nice private girls' school. But when I was 14 and had awful tonsillitis she brought me lemon and 

honey and sat on the edge of the pillow holding my damp hand. 

A0U 

718 

B10 
The rain brings him an end-of-time vision, solitary as his sense of humour, of flooding cellars and 

emerging rats. 

A18 

350 

B11 
The story recalled in Chapter 2 of a stranger named Chipimbi who came to live amongst the Lamba 

of Zambia, and brought them seeds of maize, sorghum and groundnuts, was one such hero. 

A6M 

416 

B12 May the Lord bring them His comfort and peace. 
A7K 

143 

B13 
Next year brought her a Titian and in 1898 Berenson persuaded her to buy Rembrandt's only 

known seascape. 

ABF 

601 

B14 
The death of his beloved grandfather had brought him misery but, at the same time, it had also 

given him strength. 

AC2 

2373 

B15 

On Forgive'N Forget's most recent outing he had run fourth behind Combs Ditch at Haydock Park, 

and that horse was also in the Gold Cup field, third favourite after a highly successful season which 

had brought him three good prizes and a neck defeat by Wayward Lad in the King George VI 

Chase at Kempton Park. 

AD7 

550 

B16 You brought me a blue card the other week. 
ADA 

2034 

B17 

Although she says that it was not necessarily an easy step to take, her community was behind her, 

and the reactions she has had from friends and teachers have convinced her that the step she took 

was an important one, challenging stereotypes in the West about what it means to be a Muslim girl, 

and bringing her a great sense of identity and of no longer being at odds with herself. 

ADG 

585 

B18 

Miss Harker was certainly very charming and many had hoped that her arrival might bring them 

some relief, but not one of them wanted to stand up in front of the boss's relative and complain 

about the mill. 

AEB 

1597 

B19 
And the angel said unto them, Fear not, for behold I bring you good tidings of great joy, which 

shall be to all people. 

ALH 

1881 

B20 
Apart from his large London abode, his nefarious activities brought him a cottage at Lightwater, 

another at Chobham, a house at Wokingham and one at Sonning. 

ANK 

17 

B21 Women have also brought him trouble. 
AP0 

69 

B22 
A word dropped in the right ear, Nelly told herself, might bring her the job if she decided to earn 

an honest penny at Thrush Green. 

ASE 

521 
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B23 
Fear not, honoured woman, said he ; you are but lately arrived, and they come to bring you a 

present, which shall help marry your daughters. 

ASW 

597 

B24 

Then he called for the caskets of gold in which was the balsam and the myrrh which the Soldan of 

Persia had sent him; and when these were put before him he bade them bring him the golden cup, 

of which he was wont to drink; and he took of that balsam and of that myrrh as much as a little 

spoon-full, and mingled it in the cup with rose-water and drank of it; and for the seven days which 

he lived he neither ate nor drank aught else than a little of that myrrh and balsam mingled with 

water. 

ASW 

654 

B25 Yet this one modest sum brings you some remarkable advantages. 
AYR 

247 

B26 
Five new quality channels will bring you the best in movie entertainment, many recently 

featured on the cinema circuits, and the best in sport, drama, music and comedy. 

AYX 

115 

B27 
On one occasion I persuaded Vaughan Grayson Mann to show me around her house so that I could 

write a review of the many oil paintings which had brought her national fame as an artist. 

B11 

199 

Number of examples: 21 

 
Bring: table 3 

 
SVOdOprep: Np+to+NP   

B28 

As Buckley points out, it is also the rough who penetrate the virgin city - the British fleet, breaking 

the boom across the river to bring food supplies to the stricken protestants within and ensuring 

the city's survival and the faithful people's triumph. 

A07 

547 

B29 
We could concentrate on trying to bring their product to as many people in the market place as 

possible. 

A6A 

1451 

B30 
Even Volkswagen was getting in on the act with its two concept Varios ( see separate story ), which 

could bring four-wheel-drive recreational motoring to a much wider audience. 

A6X 

127 

B31 and help to bring the world to Christ. 
A7K 

1685 

B32 But would even physical evaporation bring peace to warring souls and contradictory afterlives? 
AC6 

816 

B33 
I remember going to a fruit and flower market in Leeds very early one morning during a tour and 

one of the staff was going to bring a cup of tea and a bacon buttie to Mrs Thatcher. 

ADK 

1833 

B34 
The failure of the English to intervene at St Andrews, however, brought no general relief to the 

Scots. 

AE4 

736 

B35 
Give generously, for your donations will go to aid our missionaries in China who are bringing the 

word of God to the poor heathen children there. 

AEB 

1925 

B36 
A truth drug used on British prisoners by the Nazis is bringing new hope to sufferers from 

Alzheimers Disease, the conference was told. 

AJS 

21 

B37 
And the nomads are not overlooked - Jordanian army officers try to bring a smattering of 

schooling to the children who live in the goat-hair tents. 

ARB 

1154 

B38 Divorce can bring far more anguish to young children than parents ever realize. 
ARG 

420 

B39 
No consideration is given to the fact that actually society is everything - that one person's effort may 

bring reward to someone else ; that one person's mistake can bring disaster to another. 

AS6 

941 

B40 
It put me in mind of the vast River Niger further south, which brings fish and game to villagers all 

along its course. 

AT3 

1120 

B41 

Evidence from all over the world suggests that women have all the gifts needed to be effective and 

caring priests: to bring the love of Christ to those who do not know him and to be enablers of 

others. 

AT9 

156 

B42 Then they speak out of the silence bringing their insights to the person. 
B05 

511 

B43 

But that great American film producer, Walt Disney, apart from commercial considerations, has 

brought enjoyment and happiness to millions with his cartoon films and amusement parks at 

Disneyland, Disneyworld and now at Epcott. 

B11 

1159 

B44 Troops from five West African nations have managed to bring peace to the capital at least. 
ABH 

921 

B45 
We will safeguard the abatement negotiated by Mrs Thatcher which has so far brought some 

Ł12,000 million in budget rebates to Britain. 

AM8 

287 
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B46 

In the first decades of the century Lonsdale notes that there were a number of poets, such as Lady 

Mary Chudleigh, Octavia Walsh, Elizabeth Tollet , and Mehetabel Wright, who worked very much 

in isolation; these are not, however, entirely representative since the Restoration brought a new 

confidence and competence to women's verse. 

AN4 

838 

B47 
And then there were his own two shops that brought a little solace to the lives of both rich and 

poor. 

AT7 

150 

Number of examples: 20 

 
Bring: table 4 

 
SVOdOprep: NP+for+NP   

B48 
Wales's instant reaction, a try by Arthur Emyr, and subsequent steady improvement, bringing well-

crafted tries for Emyr and Robert Jones, promised more than was later fulfilled. 

A1N 

229 

B49 

The more so this month, which by tradition brings exceptional offers for buyers who would rather 

save money by relieving dealers of unsold H models than covert the snob value of driving the same 

model with a J plate. 

ACR 

1657 

B50 Please bring tea for myself and our guest. 
ASN 

724 

Number of examples: 3 

 
Bring: table 5 

 
SVOdOprep: NP+to+Pro   

B51 
She remembered one time when a nurse had beckoned Dot into a side room, pulled over a metal 

chair for Dot, and brought the bundle to her wrapped in a bulky scratchy blanket. 

AC5 

1426 

B52 
And they brought young children to him, that he should touch them: and his disciples rebuked 

those that brought them. 

ALH 

1142 

B53 
May we never misuse this gift by torments, sarcasm and cruel jokes but use laughter to entertain 

and bring happiness to others. 

ALH 

2894 

B54 
No consideration is given to the fact that actually society is everything - that one person's effort 

may bring reward to someone else ; that one person's mistake can bring disaster to another. 

AS6 

941 

B55 
Alicia uses it only when the family has come to the end of its own resources and then it brings 

happiness and prosperity to them all. 

B0Y 

1886 

Number of examples: 5 

 
Bring: table 6 

 
SVOdOprep: Pro+to+NP   

B56 
Charles had recently met a number of community cities, made such perfect sense and was so 

inspirational that he felt compelled to bring it to a wider audience. 

A7H 

718 

Number of examples: 1 

 

Bring: table 7 

 
SVOdOprep: NP+upon+Pro   

B57 

He maintained he had never received replies to letters or acknowledgement of seeds but the dispatch 

of the eighth edition of the Dictionary (April 1768) awaited direction and then, with an unusually 

personal note, he excuses himself, having had the misfortune to dislocate the ankelbone of my leg 

above a year and a half since gone confinement and want of usual exercise has brought many 

maladies upon me, but I am in hope of proper remedies to prolong life a little longer. 

ALU 

494 

Number of examples: 1 

 

Bring: table 8 

 
SVOdOprep: Pro+for+Pro   

B58 I brought it for you and it's your duty to see it put away in a decent fashion. 
ACE 

2485 

Number of examples: 1 
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Bring: table 9 

 
SVOprepOd: to Pro+NP   

B59 

To frame this more familiar fare, she presented songs by Enesco and Marx, bringing to them the 

skill of a dramatic singer without ever overstepping the bounds of intimate communion required 

by the genre. 

A3R 

166 

B60 
There are probably many situations where you as a manager have become so used to a task or a 

situation that it is no longer easy to bring to it a vigorous or fresh approach. 

AYJ 

1986  

Number of examples: 2 

 

TEACH 
Teach: table 1 

 
SVOiOd: NP+NP   

T1 
At one of them Irving Morton, an early folk-singer and left-wing agitator taught Leonard a 

number of songs, using The People's Song Book. 

A06 

2132 

T2 
The Parnham Trophy is open to both amateurs and professionals: as John Makepeace has said 

himself, the amateur can so often teach the professionals a thing or two! 

A0P 

573 

T3 
Enthusiasm and a willingness to learn are far more important, because working with a portastudio 

and a mixing desk in the rehearsal room will teach a novice engineer a lot about sound mixing. 

A0X 

68 

T4 
Having the other two women in the house taught Lisa something new about herself; she and 

Jonathan stopped sleeping together, which left them all short of space. 

A6A 

50 

T5 
It is not easy to kill a dragon, but it can be done, and there are many handy manuals to teach an 

aspiring hero the tricks of his trade. 

A6J 

107 

T6 

So, the businessman goes across the road to the people running the schools, and says, These are the 

jobs we want filled, if you can teach the children these skills we will give them priority if they 

come to us for a job when they leave.  

A6J 

902 

T7 
Annette's courses teach students sensitivity to body language and facial expression as well as 

practice in interpretative skills. 

A7H 

1777 

T8 He's taught an awful lot of people, including myself, an awful lot of things. 
A7N 

758 

T9 
In fact, training horses is all about habits : good training consists of teaching a horse a whole series 

of good habits; whereas a poor trainer teaches a horse some bad habits too. 

A5B 

356 

T10 

A good horse trainer teaches a horse good habits so that it does what he wants it to do 

automatically, without it learning any undesirable behaviour or bad habits in the process ; but a poor 

trainer often finds that his horses learn something unwanted at the same time. 

ADF 

1405 

T11 
She had stipulated - a stipulation which was upheld - that part of her fortune was to be spent 

teaching the people of Ireland self-control, elocution, oratory and deportment. 

ADF 

1515 

T12 Ross teaches Northampton a thing or two. 
AK4

 337 

Number of examples: 12 

 
Teach: table 2 

 
SVOiOd: Pro+NP   

T13 Claude taught me a golden rule: only 45% of a restaurant's success depends on cuisine. 
AKE 

1312 

T14 All this love had brought her, taught her the flip side of ecstasy. 
A0C 

1520 

T15 A century has not taught them manners. 
A0L 

3261 

T16 She taught me the basics: casting-on, how to knit and pearl, and I set to work. 
A1B 

210 

T17 

He taught her the words of the Angelus, the Hail Mary ; though he said that he could not quite 

use all the words himself literally, but he respected those who could, and he did not think there 

was anything in it which made Mary take the place of her Son. 

A3M 

147 

T18 

Though apparently divorced from Cultural Progress as related to the Basutu, which Eliot was also 

considering in 1936, his idea of poetic drama was part of the same concern with embodying and 

strengthening what he had always associated with ideas of culture and community and which his 

dealings with the lower races had helped to teach him the need for art linked to religious ritual 

as a central value summing up and sustaining the social values of a culture. 

A68 

1159 
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T19 
Fortunately for Conran, he had attended the sort of public school which had taught me a lot of 

practical skills. 

A6B 

1847 

T20 

When I was put in charge of the start-up at Fawley at the ripe old age of twenty-nine, most of my 

team were people who were twenty years older than I was and being on shift with a lot of 

operating people taught me the problems and the realisation that I could learn a hell of a lot 

from them -- the realisation that the chap on the shop floor usually knows far more about what's 

going on than management does. 

A6L 

333 

T21 It also taught him the importance of training. 
A6L 

1647 

T22 
The idea is that anglers should be far more aware of the resource they are using and it should be 

the job of the IFM to teach them more about the fish, said IFM official Robin Templeton. 

A6L 

1861 

T23 I thought you were teaching her calculus. 
A6R 

36 

T24 
He had been able to teach her some of the ploys that actors use to control their breathing when 

they are nervous, and project their voices so they can be heard. 

A7A 

249 

T25 
He already seemed to know a hell of a lot and taught me a lot about living, philosophy and 

music. 

A7H 

1648 

T26 

This created the problem that their English-style education taught them liberal principles, while 

the system then denied them that same liberal advancement to the higher echelons of power and 

social prestige. 

AB5 

410 

T27 He wanted somebody else to have done the persuasion and taught her a thing or two first. 
ABR 

1210 

T28 

He had been a very successful amateur boxer, and sometimes would try to relieve our tension by 

sparring with me, teaching me basic moves of a sport I knew nothing about and instinctively 

detested. 

AC3 

1209 

T29 She taught me little songs, always with a moral. 
AC6 

784 

T30 Could a jolly day out in Lille teach him anything he didn't already know? 
AC7 

1685 

T31 Whoever taught you language like that! 
ACP 

1081 

T32 

God opens the images of nature, like the leaves of a book, before the eyes of his creature, Man -- 

and teaches him all that is grand and beautiful in the foaming cataract, the glassy lake, and the 

floating mist. 

AD9 

2664 

T33 
Teaching the horse to respect us, by teaching it something new -- leading, lunging, and riding it -

- is the most effective way of dealing with aggression in the younger horse. 

ADF 

1231 

T34 

As we have so much control in forming a horse's habits it is up to us to teach it good ones; and not 

through our own lack of thought or knowledge, or want of kindness and sensitivity, impair the 

horse; or even worse, teach it such bad habits that its life will be a misery to itself or others. 

ADF 

1237 

T35 
The many hours we have spent playing, seeing, hearing whilst making these films have taught us 

a great deal. 

ADF 

1632 

T36 
He teaches us funny things like how to be frightened and stand in corners or how to walk around 

without your hands in your pockets. 

ADP 

2195 

T37 
The most irritating thing about Rytasha and there were many was that, though she does not speak 

their language, she presumes to teach them a spurious form of their own religion. 

AHK 

240 

T38 

During Worswick's time there, Harwell as part of the AEA made the transition to a trading fund 

(effectively a nationalised company rather than a government department), an experience that 

taught him a great deal about finance. 

AL0 

198 

T39 
"But I'll be able to come home in the evenings and you can teach me the things I need to know", 

said Endill. 

ALW 

204 

Number of examples: 27 

 
Teach: table 3 

 
SVOiOd: NP+Pro   

T40 I think dancers can teach actors a lot and vice versa. 
AMB 

101 

Number of examples: 1 
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Teach: table 4 

 
SVOiOd: Pro+Pro   

T41 Retailing itself has taught me nothing. 
A6L 

1648 

T42 It didn't teach me anything. 
ACE 

3390 

T43 
Secondly, if a horse is aggressive towards us, it is better to try and get the horse to accept the fact 

that we are the boss horse, not by punishing it, but by teaching it something. 

ADA 

2306 

T44 The governess here, Miss Lambert, has kindly taught me a little. 
ADP 

2196 

T45 That taught me a lot. 
AE0 

1234 

Number of examples: 5 

 
Teach: table 5 

 
SVOdOprep: NP+NP   

T46 My brief was to teach art and history of art to all age groups. 
A0F 

491 

T47 
The chaplain of King's College, whose work was with undergraduates, came to teach divinity to 

the day-boys, among whom was the little Ramsey, before breakfast on two days in the week. 

A68 

144 

T48 

He earned an honest penny by teaching the New Testament to a few undergraduates, who 

needed to be agile to follow his paradoxes and who found themselves hoeing the weeds when they 

expected to study St Paul's Epistle to the Galatians. 

A68 

543 

T49 An ancient actor, with an absurd way of talking, taught elocution to the future preachers. 
A68 

857 

T50 
The boys could see that in reception classes, as in the all-in village school of a few generations 

ago, only one teacher taught all subjects to children between twelve and sixteen. 

A6V 

2064 

T51 

He won't have to go to the two language schools being set up by Volvo and Renault in France and 

Sweden to teach English to engineers and designers; le Quement was educated at a public 

school in England. 

A6W 

217 

T52 

Since he was also responsible for teaching a weekly class of seven young women at Lady 

Margaret Hall (a women's college in North Oxford) and for teaching philosophy to the 

undergraduates of Magdalen, his first few years at the College were strenuous. 

A7C 

142 

T53 

He observed St-Germain-des Pres from a little distance, was distressed by its tendency towards 

abstraction, took his new mistress Francoise Gilot from its fringes, and so thought to teach a 

lesson in painting to both her and her contemporaries. 

A9T 

402 

T54 
They must begin teaching a syllabus this September to pupils who will sit their exams in 1994, 

but the exam fee will not be set until the end of next year. 

AK8 

17 

T55 
Charles also patronised music and encouraged Italian masters to teach Gregorian chant to the 

wild choristers of the Frankish and Saxon realms. 

ALT 

633 

Number of examples: 10 

 
Teach: table 6 

 
SVOdOprep: Pro+Pro   

T56 So I said I would teach it to him. 
ADP 

555 

Number of examples: 1 

 
Teach: table 7 

 
SVOiOprep (about): Pro+Pro   

T57 
She wants to catch up on everything they can teach her about themselves, because then she can 

learn about herself. 

A0U 

1698 

Number of examples: 1 
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Teach: table 8 

 
SVOiOprep (about):Pro + NP   

T58 But my husband is going to teach me, she said and I am going to teach him about ballet. 
A7H 

1605 

T59 Now I teach him about indie music and he teaches me about dance. 
ACP 

915 

T60 Now I teach him about indie music and he teaches me about dance. 
ACP 

916 

Number of examples: 3 

 


