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ABSTRACT
The main aim of this research was to exp

students withspecialeeds i n mainstream primary schoo
are crucial as it determines how students with special needs are perceived and where they
are placed to be educated. It also reveals the underlying reasons which could be used in

making vaid and effective decision fdhe future of inclusive education.

In addressing the research phenomena this study subsumed to qualitative approach for
data collection via senrstructured interviews. This study was conducted in four different
mainstream primry schools in Nausori District Fiji, which were practicing inclusion to
some extent. A total of eight teachet&o from eachschool were selected as the
participants for this study. The head teachers of respective schools assisted in identifying

potentid teachers as participants for this research study, maintaining low biasness.

This study found that teachers are knowledgeable and have deeper understanding of
inclusive education. All eight teachers were supporting inclusive education and were in
favour d inclusion of students with special needdowever, majority of them had
reservationgdue tolimited resources and specialists teacleenrs ot her . ther sonne
study found that teachers that were in favour elucidated the benefits of inclusive
education as; better educational outcomes of all students, social development, better peer
sharing and collaboration, allowed teachers to upgrade their qualificattbmereased

collaboration amongst them, and isisen asost effective.

In contrary, those teachers with reservations and ambivalent perceptions revealed; lack of
specialised teachersd6 and other reswurces
including to extra workload and students low academic achievements, schpols
inaccessible; 2yesult oriented and 3) protecting their imagdo be the best school

Finally, the findingalso revealedthat teachers encountstudents with diverse cultair
background hence, different cultural beliefsecomes barrier to inclusioifeachers are

vital players in the implementation and practices of inclusiveness therefore their
perceptions needs to be supportive. This brings the concerned authoritiesllggbecia
Ministry of Education and other government departments to provide all relevant
resources and training to ensuteat they have positive perceptions for sustainable

inclusive education.

Key Words: Inclusion, Inclusive Education, Students with Spiediseds Participants
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1 Chapter 1: Introduction

1.1 Dissertation Outline

This dissertation consists of five chaptérke first chapter provides a brief introduction

of this research, significance of the study, background education and my personal
interest. Chapter two illustrates on the literature of inclusive education, the significance of
inclusiveness, teachers pertiep of inclusive education, the benefits of including SSN

and challenges that are encountered of becoming inclusive. The third chapter provides on
the methodology used in order to gather data of the intended research. It highlights on the
research paradng, approach and the design adopted by the researcher. Adding on, it also
discuss on the data collection process, data analysis, authenticity, as well as the ethical
issues. Chapter four focuses on the analysis of the data collected from this research from
eight teachers from the four primary schools from Nausori District in Fiji. Secondly, with
reference to the literature in chapter two it will provide discussion of the research
findings. Conclusion, evaluation, limitations of the research will be presentdthpter

five. Finally, chapter five sum up by sharing recommendations and significance of future

research.

1.2 Introduction

This research study is of;eacher sd6 Perception of l ncl usi
Needs in Mainstream Primary Schools in .Fijhe research proposes to explore rural
primary schools teacherds percepi(SSM)m of i n
general classroom. As the Fijian government is shifting towards inclusive society,
especially starting from educati@epartmentit is important to understand the views of

teachers who are at the front line and key players in implementing this philosophy. The
research phenomenon will elaborate and reveal the insights information on how inclusion

is perceived by teachers of ruralirpary schools teachers. In order to answer these
phenomena, this study subsumed to qualitative methodology via-stewciured

interviews of primary school teachers to hear their views and knowledge oces#sch
phenomenaSSNin particular for this research are those with physical impairments,

visual and hearing impairments, intellectual impairments, chronic health conditions,

learning disabilities and emotional and behavioural disorder.



1.3 Significance of the study

The significance of this researchast e x pl or e teachersdé percept.i

mainstream primary rural schools in Nausori District, Fiji. The current situation and
placement of SSN in the country is being compromisethe new concept of inclusion
creating misconception betwedme educators of primary schools and other concerned
stakeholders. Hence, eduogt SSN in mainstream with nedisable peers is ambivalent
andbecamehighly debatable. Therefore, these children are either dropped out, referred to
special schools from mastream primary schools or are left behind at hoasefamily
prioritise education for othesiblings or due tather reasons. Conducting this research

will bring up the issues that can be considered to be the possible underlying reasons from
teachers pergetive, as their decision contributes on the placemgtitese students and
where they receive education. This study intend to discover teachers opinion and
knowledge of Inclusive Education (IE), create awareness amongst the communities on the
significan@ of being inclusive, allow Ministry of Education (MoE) to alter and make
necessary amendment within their instructions and policies, encourage parents and
provideguidance to send their children to nearby schools without hesitatioasdinelir

rights. Fnally, it anticipates conbuting towards the literaturat the national and

internationalevel especiallyn peer reviewed journals.

1.4 Background Information on Education of SSN in Fiji

The enactment of IE in Fiji is not a new idea or phenomenaintlegtion of IE could be
discovered around or in early 1960s, where SSN were educated together with their non
disable peers in the country by catholic schools (MoE, 2048)ably, students with
severe disabilities were leftut due to unexplained reasatisis resulted in erectioof

few special schools in the capital city of Fiji. This influenced in the development of other
special schoolsn late 1960s andby 1980s several other special schools wsenin
major towns and cities. These spea@ahools datacted and enrolled many SShom
nearby communities and villager The main reasons for their enrolment wetg
transportation provided to and from students homeacessibility to education, 3)
various type otherapy espaally for physically, visubly, intellectually disabilities, and

4) other additional services. The schools waeenly located inthe capital cityincluding
school for students with visually impaired (Fiji school for the Blind), hearing impaired
(Gospel school for the Deaf), inteditually impaired (Suva Special), physically impaired

(Hilton Special), a vocational centre for students over 18 and adults, Early Intervention

2



for children for under 8 yearsVhile other towns and city hamhe or two special schools
consisting students i all types of disabilities. Térefore, thishenefied SSNand their
families or caregivers andasked the concept of inclusion.

On the other hand, this disadvantaged those SSN who were very far away from urban
centres. Considering the geographic streetaf Fiji, it comprises of more than 300
islands making accessibility difficult and unbeatable for many SSN from outer islands,
rural, and remote rural areas. Some of the possible refsahese limitationgould be;

1) different cultural background; Poor economic status; 3) Distan¢evelling from

rural, remote rural and maritime becomes difficult due to high fare, long distance of
traveling and costs doubles as someone has to accompany the child; 4) in accessible
public transportation and thosein outer islands their situation becomes extreme worse

as they depend on small boats or punts as their means of travelling which are limited,

expensive, inaccessible and unsafe.

Then in 2010 major reforms was initiated by the new government and of their

priorities was the reintroduction of IEWith the financial support from international

donor agency IE was piloted in the country. According, to their requirements and
conditions, five primary schools were selected around the country tdipilat the same

time, MoE requested other primary schools to implement and practice IE accordingly.
While this was in progress MoEeviewed Special Education Policy (SEP) atater

includingin the new 2013 Fijian Constitution disability rights. The rsat of principles

in the SEP provides essential features and pivotal factors in grounding inclusive practices.
These principles are; 1) experience sense of belonging and should be accommodated in
mainstream class regardless of their severity of disabijlit® they can learn when
supported and provided with appropriate learning needs, environment, tools, motivation

and parental support; and 3) have the right to fully participate in every school activities to
maximise quality learning so that their potehéiad achievement be recognised in reach

(MoE, 2013). Moreover, the Fiji National Council for Disabled Persons (FNCDP), (2008)

is an umbrella body and an extended arm ofisfiip of Social Welfareesponsiblefor

providing support and services concerniri I'$ . According to FNCDPG&s
one of their obpueatiwvea Ser odEffe adabdorad®s Bdyr an
to strengthen, implement and review special and inclusive education (SIE) for all children

in schools, homes and communitiadine with the national constitution. Evidently, rapid

increase in the number of SSN in primary schools was recorded after the first few months

3



of the initiation of IE. This was the influence of IE and also many head teacher
anticipated that they would geive same type of assistance and support as it was for the
piloted schools. This ideology brought positive atmosphere and began to fulfil the
objectives of inclusion in line with 2004 IDEA objectives and instructions. IDEA (2004),
states that all schoolsave responsibilities and obligations to provide education to all

SSN in mainstream regular schools.

The map shown in figure 1 illustrates the special schools in major towns andarities
also theinclusive schoolswith an overview of the country geaghic structure for a
better understanding.

1.5 My Interest in Doing This Research

| started my teaching profession since 2000 and ever since | have been engaged in
teaching SSN in Fijiln 2002, | graduated with certificate in special education from
teachers college notably during this period special education was at its peak. | also
became one of the sport representatives in the Fiji Sports Association for Disables
(FSAD) which advocated of sports for SSN at district and national level. Then in 2006
Australian Sports Commission came in and introduced us with Inclusive Sports (IS). We
organised several workshops and events on IS to raise awareness together with various
sports activities including SSN in their communities and other mainstream schttots wi

each districts. We faced many challenges on answering questions on how and why, and
will this is possible. The introduction IE became a hot agenda and many special educators
thought that special school will close thus many critigues emerged.iifHate 2010,
University of the South Pacific (USP), (as one of the largest tertiary institute) offered
Bachel ordos degree in Special and Inclusive
and graduated in 2012 with this degree. | also became secrét&iji ®aralympic
Committee (FPC), a sporting body for people with physical disabilities. In 2012 London
ParaOlympic one of our Parathlete won and became first ever gold medallist
enlightened the nation, and became famous as well as an eye openarnyfoHeree, the
philosophy of inclusion could not be overstated during then. In 2013, | was promoted as
the Head teacher of a special school and during this period | encountered many

challenges and questions by other heads teachers, parents, communitynaemibe
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primaryschool teachers to share on inclusive education. Having limited knowledge and a
leader it was very challenging in this competitive field. Meanwhile, within 2 years of its
introduction the concept of inclusion started to deteriorate. Many SSN were rdfacied

to the special schools where | was the head teacher. Questioning respective schools heads
to explain the reasons for their referral:
Apparently, no valid answer was provided but majority stated lack ofhdeas they

response. Followed by other reasons such as; low academic achievements, students were
disruptive, behavioural issues, children require special education and lowed teachers
overall performance. This developed into a sensitive issue and argumeating

confusion amongst parents of where their children will be educate; special or mainstream
schools. Moreover, other limitations and problems began to emerge which obviously
made inclusion seems very difficult concept. This encouraged me to fupiperde my
gualification and find the possible solution of the underlying reasons. Therefore, |
decided to explore and i nvestigate pri mar

schoolsn the same district where | have been the head teacher.

1.6 Purpose of he Study and Description of the Authenticity and
Participants
The United Nations Education for Scientific and Cultural Organisation (UNESCO, 1994)
advises all governments to become inclusive with policies in place to govern the
inclusion of SSN regular cdarooms. Inclusion is becoming a global agenda highlighting
on its significances and according to UNESCO (1994), it is a crucial aspect to human
nobility, to the enjoyment and practice of their rights. Inclusion is generally perceived as
providing and eduating all students in regular classrooms regardless of their needs and
abilities (Bul-Holmberg & Jeyaprathaban, 2016). Adding on, the Salamanca Statement
call s for and encourages al|l countries to
schools in impoving their effectiveness, decreasing expenses for the whole education
department and notably, it is seen and identified globally as one of the possibly remedy to

marginalisation and exclusion of SSN

Hence this research was conducted in four mainstreamargy schools in Nausori
District in Fiji. These four schools were selected from this district based on my personal
experience where SSN were @ged to my special schools. These respective schools
have been practicing inclusion to some extent. Heachéesfrom these schoolsere



approached after MoEG6s approval and the p

respective head teachers the potential participanisr my interviews.

1.7 Statement of the Research Phenomena and Questions

This research prposes to examine teach&8Nsimbrurgger cept
mainstream primary schools in Nausori, Fiji. The ideology of inclusion is brillast,

well assersitive which require crystakffective directionon its implementation process.

Therefore, this study will anchor on the following with three guiding questions:

Wh a 't are the teachersodé perceptions on i ni

mainstream primary schools in Fiji?

1) What i s g e rkeowladge of irclastoh?e r s 6

2) Wh at are teachersdé perceptions on the
special needs?

3) What challenges do teachers encounter in facilitating students in mainstream

primary schools?



2 Chapter 2: Literature Review

2.1 Chapter Outline

This chapter provides discussion of the relevant literature of inclusion of SSN in
mainstreamprimary schools that has been researched earlier. It begins with a brief
introduction, which highlights on the historical perspective of IE asdinfluence
internationally. It is then divided into three main sections. The first part prothges
rationale of IE, defines inclusive education, then it demystifies on the importance based
upon the Human Rights and its impact on international lawsgislation/policies and

the objectives of IE. The second section shares on the benefits of including SSN in the
mainstream primary schools based on earlier studies and findings. The last section
elucidates on the limitations encountered in order to inchindldren with disabilities in

regular classrooms with their nalisable peers.

2.2 Introduction

The active application of inclusive educational initiatives and practices has been
reinforced by many governments polices around the globe. This has beind fretme

the concept of broader global discussion a
emerged from 1990 Jomtein Declaration. Apparently, Salamanca Statement and the
Framework for Action is arguably the most significant document that has eveyezhie

special education which demystifies the importance of human nobility, enjoyment and
practicing of their rights (UNESCO 1994). Education for All (EFA) states that, every
individual (whether child or adult) should receive basic quality educatior tissth on

human rights perspective and general- belie
being as well as in the development of every nation. However, with reference to the
EFAG0s annual report, they f ai |l efdchildrem consi
especially those having special educational needs (SEN) or disabilities (Miles & Singal,
2009). So then the focus was placed towards IE, as it demystify as one of the crucial
strategy for grounding and promoting right to education includingetimearginalised

groups (UNICEF, 2012). Secondly, EFA offers objectives for universal entittement where
inclusion are invaluable, ensures schools develop respect and value of diversity, focus to
promote democratic principles and set of values and belietiseofoundation of equality

and social justice (UNICEF, 2012). While engaging in this process it brings education
concept more closgwith a wider understanding about right to education. Adding on, the



Salamanca Statement and Framework for Action arguas sthoad with inclusive
orientations are seen as Omost effective

building and inclusive society and achieving education forcal (UNESEgO, 19914:

2.3 Rationale for Inclusive Education

Being inclusive allowsvery individual to meaningfully engage in the economic, social,
political and cultural life of communities (UNESCO, 2005). However, this is considered

as one of the greatest challenges thus such societies are neither efficient nor desirable
(UNESCO, 2005) Therefore, the significances is not only for SSRgople with
Disabilities (PWD) or other marginalised groups but to the societidsey | i ve i n,
helps to combat discriminations and to promatevde r si ty and paued i ci pa
the contribubn and potential of SSN, and equips them with essential life, language and
socialskills (UN, 2016).

2.4 Definition of Inclusive Education

According to, UNSECO (2005) IE as process of overcoming and answering to the
diverse needs of all children by prowndi least restrictive situations which increases
active involvement in learning, cultural activities and community functions thus, reducing
exclusion from education. It also requires adaptations made in the content, approaches,
structures and strategies wisimilar objectives that includes every child of appropriate
age range and a conviction which ensures that the state is responsible and will provide
education to all children (UNESCO, 2005).

Further, the Salamanca Statement calls upon all government urgadthem to be
6inclusived through; devel opment of highe
law or policy the principle IE, develop pilot projects with exchanges with nations already
experience IE, etc. (UNESCO, 1994). Adapting to this oebtis regarded as the most
economi cal way of wupgrading and increasing
entire education system and possible solution to marginalisation and exclusion of pupil

with SEN. Furthermore, Miles and Signal (2009) highiggthat Salamanca Statement has

been very influential in motivating and changing attitudes within special needs and
inclusion. This reformed many international legislations and laws and same to every
countryods | aws and pol i Statement alsh proclhirescttetnre i n c
doing so, it provides opportunity to every individual to exercise their right to education,

allows all education system to develop and design educational programme to address the
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wide range ofliversity, and it providesffective education to majority of students which
increass the competence and eventually the @t ctiveness of the whole education
system (UNSECO, 1994).

2.5 Inclusive Education as Human Rights
The Federal Individuals with Disabilities Act (IDEA) 2004 emdments provides precise
instructions that education providers have a responsibility and duty to educate SSN in the
mainstream classrooms. This includes that all children from 3 to 21 years of age become
entitled to free education, support services, aldvant public education regardless of
their different abilities or severity of disabilities (Mastropieri & Scruggs, 2010). The
Convention Rights for People with Disabilities (CRPD) which became effective in 2008
incorporated these instructions into imaional laws, enforcing clear obligations on
states and other stakeholders to introduce IE (UNICEF, 2005). Furthermore, CRPD
elucidateon the right not to be discriminated against according to Article 2 and Article
23. Children with disabilities have thei g h't to effectively O0Oac
education, training, health care services
a manner conducive to the childds achievi.
individual d e v e | developeerd (Articlé 23). SSimilarlyj theuUmited
Nation Universal Declaration of Human RightN) elucidates that,
Everyone has the right to education [...] Education shall be free, at least in the
elementary and fundamental stages. Elementary educstiadhbe compulsory.
Education shall be directed to the full development of human personality and to
the strengthening of respect for human rights and fundamental freedoms. It shall
promote understanding, tolerance and friendship among all nations, oacial
religious groups, and shall further the activities of the United Nations for the
maintenance gbeace
(UN, 1948: 6)
Therefore, inclusion has become major aspect of several international organisations
including United Nabtns (2006), UNESCO (1994), WHO (2011) and the European
Commissia (2010).

2.6 Objective of Inclusive Education

One of the core objectives of IE is to achieve great quality education for all novices,
together with those with special and diverse needs, antddadvancement of inclusive,
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peaceful and fair societies as stated by, UN human rights in authoritative of new
guidelines on the CRPD (UN, 201&.ccor di ng t o, t he CRPD chai
right to inclusive education means transforming culturecpand practice in all formal

and i nfor mal educational environments to e
Hence, the 166 countries that have ratified it the Convention under their obligation under
Article 24 are mandated to provide IE systatrall levels and lifelong learning (UN,

2016).

2.7 Opportunities of Inclusive Education

2.7.1 Teachers Perceptions

Inclusions mandates that SSN should not only being physically placed in the general
classrooms schools but changes to the values, attifpoleses and practices to be made

to ensure that SSN fully and actively participate in the class (Monsen et. al, 2014).

According to, Sucuojlu et al ., (2013) dema
teaching have significantly increased the resjmlitges of all educators such as; paper
bureaucracy; adapting various enriched teaching methods, active and positive interaction

with all students. Thus, teachers developed ambivalent perception towards IE whereby
some having very positive attitudes, sorhaving negative perspectives and views
(Monsen et al., 2014), and while a few are unsure, of teaching SSN in regular class
(Sucuojlu et al., 2013).

Therefore, those teachers who support IE have positive perceptions and tend to share
great achievement3eachers who embraced the personal responsibility and are receptive
of the concept of IE are most likely to accommodate and facilitate classroom learning
environment via various rigorous strategies including quality and effective instruction,
effective moiitoring procedures of pupils progress and valuing the notion collaboration
amongst key stakeholders inclusive of SSN (Ryan920@ed in Monsen et al., 2104:

115).

2.7.2 Educational Outcomes
The research suggests that IE have positive implication on thenasicaaiehievement of

SSN. Hence, teaching SSN with their raisable peers together in the mainstream
classrooms has producbdtter academic outcom@Ruijs & Peetsma 2009). Apparently,
research also shows that this positive effect occurs at differenigiedds, in different
subjects and within gender; whereby girls are have more impact than boys (Ruijs &
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Peetsma 2009) This occurs at two levels, when the support received by support staff
during lesson or class time and also by peers during class theollghorative work

(Buli- Holmberg & Jeyaprathaban, 201#&)d during leisure times. This enables children

to attain higher level of academic achievements and development through group and
cooperating learning thus, the more they are engaged increaséstioe of progressing

in the process of learning. Moreover, students who are effectively and actively involved

in the planning and evaluating of their own learning experiences have greater possibilities

to improve academic achievemeriailj- Holmberg & Jgaprathaban, 2016). Adding on,
Westwood (2013) states the importance of using various methods of assessment to
provide equal, fair and accessible to all students giving opportunities for better
achievement s. I n US and Au satyrfoaan of dest andt 6 s m
examination SSN be afforded all accommodations together within any specific
modi fication as stated in their | EP6s ( We

enables SSN to demonstrate their knowledge, skills and competence.

2.7.3 Socialdevelopment
According to, Ruijs and Peetsma (2009) children with disabilities have better

opportunities to social development and acceptance when being placed in the mainstream
classroom. The development occurs through high number of friends resultinglity g

and strong relationship amongst other peers, gooecagetfept, overcoming loneliness

and depression and social skills (Ruijs & Peetsma 2009). MoreBa&plade et al.,

(2009) highlighted one of the obvious benefits of inclusive education is SSabbe to

develop social skills in an environment that approximates to normal growth and
development. This enables them to develop language skills more effectively and
appropriately as they associate with their peers who speak normal and appropriately,
during their formative years. Schools are seen as a mini society where students learn to
live in together and IE supports SSN to stay in a more society based life at their school

age (BuliHolmberg & Jeyaprathaban, 2016). In the inclusive environment, fagus a
towards social inclusion in schools and classrooms rather than academic achievements,
and cultural inclusion allow them to receive more exposure when being excluded thus
creating opportunities that will mould them for the future life. Bidimberg &

Jy aprathaban (2016: 3) states that this en
|l ive together to |l earnd and employs Vygots

student and the environment. The importance is placed on the developmeht whic
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depends on the interaction within individual surrounding such as home and the learning
in school. He explains this as the distance between the actual learning and potential level
that an individual achieves under a support of an adult guidance orabamition with

more competent peers during the interaction is known as the Zone of Proximal
Development (Vygotsky, 1978). Additionallyhile being educated and placed with their
nondisabled peers in the same classroom provides better opportunitiesnfotothknow

why they have a particular disability; develop a sense of knowledge and understanding of
their disable friends and their needs; develop appropriate perception towards them from
early stages and gain diverse characteristics, talents and terep&ygfakolade et al.,
2009).

2.7.4 Resources Utilized by NorDisable Peers and Others
The opportunities gained from IE are also benefited by the children without disabilities.

Cole et al., (2004) states that with the extra support present in inclusive envitonme
including adaptive curriculum, resources both human and finance together with other
extend aids are accessed by-disable peers. Furthermore, the modification of physical
accessibility also enables other to benefit from it (Fakolade et al., 2009¢x&aple,
having a ramp will allow an individual with obesity to walk up and down with ease and

caring heavy stuff using trolleys.

2.7.5 Professional Development
Inclusive education drives teachers and teacher assistants in developing and upgrading

their comgtency and confidence enabling them to have deeper knowledge and
understanding of delivering quality education in a diverse classroom and becoming great
teachers (Kluth, 2005). In addition, Kafolade et al., (2009) says, while IE is focused on

child centredlearning it requires teachers to be makilled to facilitate students
academically, socially and culturally. Hence, this encourages educators to professionally
develop themselves in order to be able to facilitate teaching in a diverse classroom. The
multi-s kK i | | refers to teachers being competen
assessment, teaming teaching, mastery learning, assessing learning style, cooperative

|l earning strategies, facilitati ngeepaer tut
2009: 158)
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2.7.6 Collaboration; Teacher to Teacher

Collaboration amongst teachers is one of the pivotal strategy that have being successful in
many classrooms and is known to be ideal model in inclusive setting as it capitalizes best
on the talentsrad potentials of the teachers engaggdlic Holmberg & Jeyaprathaban,

2016). Adding on, inclusive environment is based on a multidimensional model which
warrants collaboration amongst stakeholders, resulting in shared work load, quality
teaching, easiepthandle activities, and enabling them to positively facilitate changes and
adaptations(Buli- Holmberg & Jeyaprathaban, 2016 aihcArthur et al., 2005).
Fakolade et al., (2009) suggest that when they plan activities and lesson instructions
collectivelyt has the greater chances of capitald@
and aptitudes. In addition, the success of inclusivity depends on collaboration between
general classroom and special education teachers, which enhances their understanding
resuting in well prepared services and support for SSN and better understanding

perceived of each other (Buell et al., 1999).

2.7.6.1 Collaboration; Teacher to Parents

Parents are also valued as key players in
Theirinnd vement i s seen as vital by intervent.i
(Brink, 2002; McCollum, 2002; Whitelegt al, 2005). The richness of information

shared by, parents to teachers and other specialised professional cannot be overstated.
According to Mengoni and Oates (2014), information gathered from parents helps to
validate the type of skills children demonstrate while away from school and in early years
provides unique perception in identification and assessment process. This gives
opporunity to obtain raw data from various sources and advice on assessment principles.
Clinicians strongly advocate on this approach as it provides comprehensive report on
identification and assessment of SSN (Bellman et al., 2013; Bolton, 2001, cited in
Mengai & Oates, 2014: 341). In support Mengoni and Oates (2014), highlights that
assessment should be viewed as a dynamic p
development rather than relying solely on a single point in time that may produce
unrelibl e i nformation on their abilities. Dy
view of learning, which highlights that one should not just measure what student can do
now but focus or predict their potential for chan@@unning, 201D This allows
exploring what an individual doesnodt know

the amount of instruction required to teach the element and in few instance, the ways
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these individual learns best (Gunning, 2010). Moreover, he states thanekthed
provides answers for all important question such asy idoes student learn? And what

must be done for the individual to learn?, which are linked to assessments.

2.7.7 Cost effedive
According to the latest World Bank Study and an increasing number of international

studies, IE is not only cosffficient but cost effective (UNESCO, 2005). Notably, this
study also identifies increase in the achievements and performance of allrdearne
motivating many nations to understand and realize the concept of multiple systems of
management, organisation structures, other services and the financially unrealistic option
of special education (UNESCO, 2005). Furthermore, with the joint programméHo,

UNICEF and World Bank on school health, reclaims to yield results as this increases the
attendance of most disadvantaged studgmls, the rural poorand SSNare having

access to education for the first time. Therefore the importance of implameffective

school health, hygiene, and nutrition programmes allowing improvement on the health of
these students resulting in better attendance and achievements (UNESCO, 2005). Several
costeffective approaches have been developed by countries witle seaources
including; 1) training of trainer models for professional developments; 2) linking
university in preservice to schools for internship or practical; 3) converting of special
schools into resources <centr eusters df gene@r ovi d¢
schools (UNESCO, 2005).

2.8 Limitation of Inclusive Education

However, inclusion comes with a lot more argumentative aspects due to its multiple
meaning, viewed differently by every nation and even stakeholders within a particular
countyy. This brings more barriers than opportunities.

2.8.1 Funding
One of the most pervasive themes that come up when the topic of inclusion is raised in

regards to meeting the basic resources. The inadequacy of funding leads to major
constraints in availability ofimited resources such as shortages of schools facilities,
teachers and/or lack of specialised personnel, limited learning teaching aids and other
support (Dakar Framework for Action, 2000). This crisis is far more argued in developing
countries but acceding to Lauchlan and Greig (2015) it is also a major challenge

experienced by developed nations and a very great example which is highlighted by

14



Italian teachers, a nation who are one of the pioneers of incledietion for more than

four decades. Funermore, the Dakar Framework for Action (2000) mentioned that in
order to be inclusive and achieving goal for education for all, an estimated of US$ eight
billion of additional financial assistances are required per year by the countries and other

donors.

2.8.2 Schools
The cacept of IE is very much depended the individual schools and their employees

and despite the laws and policies of inclusion; they both have reservation on whether or
not to accept the idea of IE (Hodkinson, 2010). Thus, the most conmmeasons
explained by these schools are; not ready to facilitate as a result of inadequate human
expertise, lack of knowledge on IE, will, vision and morality. Most responsibilities for
decisions making are handled at the highest level hence allow maragenexecution

on empl oyeesd shoulders at the same ti me i
the rules rather than assuring for quality educational and other service delivery
(UNESCO, 2005).

2.8.3 Specialized Personnel
There are concerns that frying to facilitate learning needs for SSN and meeting their

demands by general classroom teachers in mainstream class are very challenging for
them. This on other hand implies that lack of specialised training remains debateable.
According to Corbett (21) it is woefully inadequate. Buell et al. (1999), states that

t hese l' i mited r e s ® imrnot eonly ppeoviding rquaktyl idctusive e s u |l t
education and services to SSN but to their families thus, remains primary limitations

while considering serag them in least restrictive and more inclusive environment.

2.8.4 Attitudes
One of the greatest challenges which are argued by many towards inclusion is the

pessimistic understanding of educators and societies. Spedding (2005) says these
dismissive views sl teachers action and teaching towards SSN including their severity
of disabilities, resulting in either students are being neglected, ignored or exclude.
According to Tiwari et al., (2015) teachers says inclusion of SSN in bigger class size not
only creaes overcrowding but also produces basic or low academic results hence,
precipitate teachers protecting their images of being underperforming thus, limits them
teaching these students (Sobol, 2001). Moreover, many SSN encounter disapproving

comments or stements from their teachers. Mayor (2001) states that this occurs at the
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ratio of 15:1 and in support Acker and Talbott (198ighlighted those teachers are seven

times more likely to behave and interact negatively with those children identified with
disabilities. Secondly, sodiey 0 s negati ve bargersdeipctusiveness Cc a u ¢
which can form differences, as a consequence creating critical limitations to learning and

not particularly the medat impairments (UNESCO, 2005)hese negative opiniortan

develop in form of social discriminations, limited awareness and traditional prejudices
towards SSN. In support, Walker (2013) highlights that negative attitudes by society
towards SSNOs abilities and mioes ef mtgoiagl can

to schools.

2.8.5 Policies
According toLauchlan and Greig (2005) instructions which are embedded in legislation

and policy documents are not precise thus shapes the negative attitudes and practices
prevailing goals, values and understanding provideetos for a significant shift towards
inclusion. Another reasorould be the policy makes are not in favour of IE and can be
notedas barrierdowards implementation of these policies (UNESCO, 2016). Adding on,
Walker (2013) in his report for Global Camgaifor Education (GCE) statésat in many
countries there ismlways lack of national legislation, policy, objectives and plan for
PWD, and information on how to transform international standards of inclusion into
practice such as Article 24 of CRPD. ltatso significantly notable that some nations

with references to student with severe impairments may still have policies that are not in
favour and managed possibly by authoritie:
According to UNESCO (2016) somewdries still educate SSN especially with severe
disabilities that are facilitated by others than MoE and possibly could be one the of
reasons of exclusion of them from mainstream classroom hence, are deprived to equal
opportunities and right to educatiohccording to Liasidou (2014) social justice is seen

as a highly opposed and vague word, such that it could be hardly understood from a

meritocratic and generous perception hence certain group of individual are excluded.

2.8.6 Physical Limitation
In many circumgances SSN are to face with challenges attributed by the physical

environment which limits their mobility and become contributing factors that cause
hindrance for active participation and being included. These environmental limitations
includes: building sucture without appropriate doors, passage ways, ramps lifts, curbs,
reaction areas, and roads (UNESCO, 2016). Subsequently, the geographical location of
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the schools and other services are another variable which decreases the opportunities to
overcome ddy obstacles. This places extra burdens on parents of traveling for longer
distance and carrying their children to respective centres such as high transport cost, not
accessible public transports and making choice whether priorities education or
employment(Katz et al., 2007). The physical inaccessibility also contributes indirectly
towards lack of parental involvement both in child education and opportunities available

hence, restricting them become the right recipients suppdrservice (Katz et al., Q0)

2.8.7 Early Identification
Early identification of disabilities in Kenya is a big challenge. This is as a result of a few

personnel and technological challenges (Njoka, et al., 2012). Currently, there exists an
Education Assessment Resource Centre (EAR@ativie which was a good step towards
providing proper assessment and placement opportunities for children with disabilities
however, owing to lack of financial allocations EARC officers face work challenges
(Williams, 2014). This coupled with lack of adede skills among the EARC officers
makes early identification of disabilities difficulty (Williams, 2014). Although, there
exists a district assessment team composed of teachers, health and social workers in legal
drafts it is not yet legally formalisechd only exists in paper. This attributed to few
numbers of qualified staff in the field of disability and the differences that exist within the

professions (Njoka, et al., 2012).

2.8.8 Cultural Beliefs and Attitudes
The greatest obstacles to inclusive educati@ncaused by society in the form of cultural

prejudices leading to negative attitudes and discrimination thus affecting learning
(Mwangi & Orodho, 2014). Negative attitudes attribute to social discrimination,
traditional prejudices, lacking awareness. 8aegions still uphold traditional belief that
educating a disabled person is of no importance. This is caused by the individual physical
appearance rather than shortcomings in the education system (UNICEF, 2000).
Additionally, in many Kenyan communitieditdren born with disabilities are associated
with bad | uck, puni shment from gods and t
away from them for fear of being harmed. These beliefs even run deep down to some

teachers who have had no experience handhiigren with disabilities.
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2.9 Chapter Conclusion

This chapter provided the review of the literature on the background and developments of
inclusive education. It provided the rationale, definition and objectives of inclusive
education. The emerging developnts and its implication of international laws and

policies were also discussed.

The chapter also focused on the advantages and limitations of IE. Addressing on the
significance of IE, the literature providettal features on the benefits including better
educational outcome, social development, resources utilized by others, professional
developments, teacher to teacher collaboration, teacher parent collaboration and cost
effective. It also focused on the challenges faced to become inclusive.

The following chapter presents the methodology and process involved in order to collect
data of this research on teachersd percept

schools in Fiji.
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3 Chapter 3: Research Methodology
3.1 Chapter Outline

This sectionof the paper presents the methodology that was used by the researcher in
order to collect the data for this study. In conducting this study, the inquirer elaborates on
the research approach, paradigm, and design that were used for this research. It also
presents the process involved including; sampling, research instrument, data collection

and analysis, and ethical consideration as the framework the researcher has used.

The main focus of this study was to invest
in mainstream primary schools in Fiji. Hence, eight teachers from the four different
primary schools were interviewed to explore their knowledge and understanding of
inclusion of SSN in their schools and classrooms.

3.2 Research Problem

This research progopes t o examine teachersd percept.i
special needs (SSN) in mainstream primary schools in Fiji. The ideology of inclusion is
brilliant, but it is also very sensitive component which includes clear and effective
direction in itsimplementation process. Therefore, this study will anchor on the following

with three guiding questions:

Wh a t are the teachersdé perceptions on i ni

mainstream primary schools in Fiji?

1) What i s genewledbeotirelasofi?’er sdé kno

2) Wh at are teachersd perceptions on the
special needs?

3) What challenges do teachers encounter in facilitating students in mainstream
primary schools?

3.3 Research Paradigm

3.3.1 Interpretive Paradigm

This regarch was conducted within the frame of interpretive paradigm. Adapting to this
paradigm sees that the human behaviour needs to be defined and elucidated by individual
in the manner it is observed by them (Basit, 2010). According to, Burton, Brundrell and

Jones (2008) the inquirer purposes is to discover view and common meaning to grow
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enhanced understanding of the phenomena taking place in the social world through

collection of predominately qualitative data.

If one subsumed to this paradigm, the aimnstle smaller figures and comprehensive
analyses of human behaviour and opinions, recognizing variances as well as likenesses
and also understand the subjective world of human experience (Basit, 2010 and Cohen
et.al 2011). The interpretive paradigm intetp the social truthiness in the manner it is
perceived by the research informants, 6a [
as double hermeneutic indicating the inte
(Basit, 2010: 15). Further, it provides imaintain the truthfulness of the problem being
discovered whereby hard work are made to get inside the individual and to comprehend

from within (Cohen et. al, 2011)

The interpretive paradigms is opted to be the relevant and best for this reseatdesas it

to examine and explore teachers opinion, understanding and knowledge of inclusion of
SSN in mainstream primary schools. With this the researcher begins with the person and
set out to understand their interpretation of the world around them andntheg§
becomes more valuable when it is interpreted (Cohen et. al, 2011). Therefore, with
reference to the interpretive paradigm the enquirer subsumed to qualitative methodology

for collecting data for this study.

3.4 Research Approach
3.4.1 Qualitative Methodology

The proposed studynclusion of SSN in rural magtream schools: Teachers perception

will be examined by the researcher adopting qualitative methodology to answer the
research phenomena. Qualitative approach allows the researcher to actively participate
with the respondents in their natural environmengain better understanding-dgepth
knowledge, and the truth within each individual in regards to the study phenomena.
According to Creswell (1994), due to limited information available on the topic the study
phenomena and the variables are largely unknit needs to be explored and to allow

the enquirer to focus on the authenticity which may shape the understanding of the
research question. This will allow the inquirer to clearly understand and elaborate the
soci al worl d fr om pae dctivalyiepgaged irs the socialpmweess a s
(Burrell & Morgan 1979; Punch & Oancea 2014). Developing understanding the
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investigator tries to capture information on insight of huthaimgs through the course of

deep attentiveness, their inner minds, areliigs and how they visualize and express

their outward actions and achievements of about the topic under discussion (Punch &
Oancea 2014). Adapting this paradigm 06hum:é
il lTustrated i n mannetr2010: A4. tAs thissentdilsimvestigatibny t h e
in natural setting to collect data from respondents, Gall et.al (2007), suggests that
qualitative approach is considered to be relevant and appropriate. Therefore, four rural
mainstream schools from Nausori Distiin Fiji as (natural setting) and eight teachers (2

each) from these schools were used for this study. Qualitative method is most appropriate

as it permits the studying of meanings of
caused to their daily rome or activities. This increases the probability on social
interaction; hence, giving opportunities for respondents to speak freely in their natural
surroundings unlike the restricted f@stablished questionnaires of the enquirer in
guantitative method(Yin 2016). Qualitative studies explicitly embrace contextual
conditions in which the respondent lives amd | ows Ot he elnolistici r er t
overview of the context under study; its logic, its arrangement, its implicit and explicit

rul esoé6 ( Roegn20l4: 147). Ora(2016) says that this type of study mitigates
participants® nervousness, hel ps to admini
relevant information. Adding on, conducting qualitative interview in multiple setting can

be usefuin identifying the significance of context, how it influences behaviours and
thinking of the participants (Bryman, 2008). Yin (2016) also highlights on the
importance whereby adapting this approach give insight into current or emerging ideas
which posdily assist in sharing or understanding human social behaviours. Through the
analysis of data, the researcher will be able to explore and discuss the rationale behind the
rur al mai nstream teachersod6 perceptions. M
gahered are in form of words rather than figures or amount. Hence, as the data are
developed into text or narrated, it gives massive amount of rich information and meanings

to the audience related to the research which could not be overstated and comipared wi

numbers or amount (Burton, Brundell & Jones, 2008).
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3.5 Limitations of Adapting this Approach

However, the researcher used sainiictured interviews for gathering data thus limits the
richness and strength of data that would have been producadapying other method

such as observations. Secondly, another drawback was lack of time and fund availability
that reduced the number of participants for the data collection. The focus of this study
was on detailed exploration of a small number of infotsidor data collection and
elucidates specific aspect of social reality thus the findings produced cannot be
generalizable (Basit, 2010). It is also argued that interviews in social surveys that are
carefully planned shows inaccurate then the risk is mhigher in less controlled
interviews inaccuracy (Cohen et al., 2013). Moreover, adapting to this approach is more
approachabléo the informants but it ismore arduous, stressful and time consunforg

the enquirer (Basit, 2010).

3.6 Sample

Sampling requiresazeful planning and is seen as one of the important aspects that enable
the researcher to achieve the desired data and analyse it to answer the research
phenomena (Punch 2009). In order to achieve this, purposeful sampling was applied to
reach for the tamged participants and schools from Nausori District in Fiji. This
approach provides the researcher to gain access and confidence within the context,
allowing them to adapt well in their targeted research context (Punch & Oancea, 2014).
Purposeful samplingjives a wider option that involves certain features or criteria in
identifying or selecting targeted respondents (Johnson & Christensen, 2012). Hence, this
is a most common style of population sampling especially in interviews, and qualitative
studies in gneral, as it provides participants with rich and relevant information for the
study (Gall et al., 2007 and Gay et al., 2009).

Therefore, the enquirer used the following selection criteria: select four schools out of
116 schools from Nausori District inijiFwhich have SSN, practicing some form of
inclusion, teachers who have knowledge and experience in educating B&Belection

of these fourschools was easy for me because it was those schools that referred SSN to
special school where | was the headcteer in the same district. This provided me an
edge in selection of schools which could have been difficult otherwise. Head teachers of
t hese school s wer e approached wi t h al |l
approval, request letter for head teash@rformation sheet for informants and agreement

22



form to seek permission. Since, these head teachers were my former colleagues,
explaining the main purpose of the research was easy, hence their selected potential
informants who were teaching SSN for mtenview. Since, more participants were given

the head teachers in each school, | collective took introductory session with all the
participants from every school and provided them with information sheets (see appendix
1) and consent form for the resear&@election was of eight potential was hard but
considering every aspect, | picked those who were very positive towards this research and
were free with their school and other works for the next few weeks. As planned total of

eight teachers, two from eachhsol were selected for the interviewed.

According to, Gay et al., (2009) qualitative sampling involves limited or few participants
who have sufficient information which enables to answer the research phenomena.
Keeping in mind the time and other resourdelsave to be mindful and be firm on the
number of participants as | was provided with many. Decision on keeping to eight
participants and as Patton (2002) argues that time and resources determine the selection
of sample size for a particular researclistras stated initially only eightformants were

considered.

3.7 Research Instrument

3.7.1 Interviews

In this study to gather detailed information from the respondents, the researcher used
interviews to collect data. Interviews are best options which enhbleesearcher to
effectively explore and study individuals understanding, clarifying and elaborating their
own perspective of the world they live (Kvale & Brinkmann, 2009). As a result,
gualitative interviewing was used to support in examining rural teashé per cept i
inclusion of SSN in mainstream schools for data collection. Interviewing is also suitable
as it supports to stimulate data towards inclusion of SSN and some of their behaviours
that were displayed earlier and which are difficult to rdpoe (Merriam, 2009). This
allows the investigator to rectify and possible to make follow up answers, as informants
are present to response immediately of concerns and ambiguous statements (Ary et al.,
2010, Gall et al., 2007 and Gay at el., 2009). Funtloee, in designing interviews, it is
significant to make informed and reflective decision about the interview approach that is

applied at different stages of the study (Kvale & Brinkmann, 2009).
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Hence, keeping in mind the type of information to be caédrom the interviews
(Merriam, 2009), sermstructured interview was used to gather information. Semi
structures interview consist of both closed ended and probing open ended types of
guestions which ensures that detail information is obtained with sshinem research
participants (Gall et al., 2007). Thus, strategy such as questions to obtain small responses

|l i ke Ayeso or Ainoo and detail ed-strackuped anat i
interview creates openings to have superior chance of tsaphaviding of indepth
information by freely expressing themselves.

For the purpose of consistency or continui
was used to record the conversation to maintain the originality of data, finishing on time

the interview session, avoiding interruption and saving time (Cohen et al., 2007, Gall at

el., 2007 and Gay et al., 2009). In addition, an interview guide was also designed to keep
the discussion and interview on track. The interview consists of exploratoayk®, list

of main question of the research topic, sub questions, few prompts and closing remark
which supports prior, during and after the interviews (Punch & Oancea, 2014). The detail
sample of interview guide can be found in appendix 2 Furthermorguttie serves as a
checklist of the themes to be questioned with default wording of the question being
asked, however, depending on the flow of the interview these question are often modified

based on the response received from interviewee (Robson 2011).

3.8 Research Process

3.8.1 Letter from Charles University (See Appendix 3)

In order to conduct this research many process was involved. Firstly, a letter from Mrs.
Sarka Kanova, MA Programme Convenor Erasmus Mundus Special and Inclusive
Education Faculty of Educatiofrom Department of Speai Education Charles
University Prague was obtained. This letter was necessary because in order to get
approval from MoE Fiji, it was one prerequisite and must produce confirming my status

and ensuringhe validity of this reseahc

3.8.2 Approval from Ministry of Education Fiji (See Appendix 4)
T h e Methicaél section was approached informing them about the intended research. |

was asked to submit an application together with my proposal, letter from the university,
participantsé information sheet|, intervi ew
ethic form and filled research agreement form. This was delayed as the letter from

Charles University was given very late. Nevertheless, after two weeks | was given
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approval from the ethics department and was asked to fifty Fijian dollars to conduct the
reearch. The approval was very significant as even though the head teachers were my

colleagues they required this approval for formalifety and security purpose.

3.8.3 Letters to All Head Teachers (See Appendix 5)
The head teachers of the targeted scho@se also requested for approval to conduct

research in their schools which will involve their staff. Information about the research,
participantsdé information sheet and consen
All the head teachers acknowlgng on the proper procedure, very warmly and openly
selected potential participants for the research. Notably, all selected more than two
participants and ensured to use their office to conduct interviews.

3.9 Ethical Consideration

Ethical consideration isssential proportion of any research study, and definitely cannot
be overlooked (Bryman, 2004). This ensures and gives assurances to the participants of
their rights, build a sense of trust with them, and promote the integrity of the research
(Israel & Hay 2006). Ethical approval was obtained from the Ethics Section from MoE
Fiji to conduct the research in Nausori District in mainstream primary schools. Adding
on, formal letters were given explaining in details of the proposed study, their roles and
resposibilities for as participants in line with British Educational Research Association
(BERA, 2011) Ethical guidelines to seek their consent. In addition Creswell (2009) and
Kombo & Tromp (2006), assert that it is mandatory that research participants get
informed before they are approached for data collection. Furthermore, the ethical process
will be maintained throughout the study by keeping anonymity and using unique

identification numbers (examplparticipant 001 and so forth).

3.9.1 Confidentiality and Potential Risk of Participants
Confidentiality was maintained by keeping both the recorded and transcribed data safely

in a hard drive for backup, while one copy in the personal laptop for using during data
analysis. On the contrary, provisions on withdrawahédrmation and participants from

the research at any time will be allowed (Creswell; 2009, BERA, 2011 Kombo & Tromp,

2006). As Creswell (2009) and Kombo & Tromp (2006) assert on anonymity and

confidentiality, in this research the names of the schootk marticipants was kept

anonymous. Teacher sé names wer e represente
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T2, T3, so forth. This decreases the probability of the participamisschools being

recognized.

3.9.2 Consent from Participants
The potential teachersvere provided information sheet and consent form upon

highlighting on the significance of this reseh to the eight teachers framio each four
mainstream primary school respectively. As stated earlier that these seselreted on

the principle of theiwillingness and availability, they signed and returned the consent
form immediately after our discussion. As few of them were ready to give their interview
on the spot but | told them we need to prepare and plan a suitable day and time as it
requires fewmportant components and procedure.

All the participants were very clearly informed about the confidentiality, right to
withdraw, pseudonym, they reverse the right not to answer any question which may be
sensitive to them and even to completely withdrammf this research. All informants

were well addressed with the nature of the study and any further usage of the data apart
from thesis writing they will be informed and if necessary consent will be requested.

All the interviews were conducted accordingbythe time and date set by the participants
and in their head teachersdé offices to av.
hours meaning when teachers were free in thenaites after their school work.

3.10Research Tools

A Dictaphone was used toaad all the interviews. This essential because it helps the
researcher to focus on the interview process rather than writing notes thus avoiding
lengthy interview, repetition, and disruption and continuity (Basit, 2010). Recording of
interview was carriedo u t only on participantsd prior

throughout all interviews.

3.11Pilot Study

Using this method of data collection there are risks of biasness which possibly could be
high because the interviewer selects questions to probe wiaghnhibit comparability

of responses (Cohen et al., 2007). To minimise this limitation, pilot study was carried out
before the actual interviews. Pilot study is a small scale, preliminary study conducted to
test methods and other procedures for dataecain (Gall et al., 2007). A pilot study was
carried out a few three days before the actual interview. The sample of pilot study was

one of the representative of eight inforngaitentified for this study and Basit (2010)
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shares that this ought to beleeted in the actual study later on. The pilot study was
properly conducted considering all the ethical issues as well as recording of the
discussion. This enabled the researcher before other interviews to edit interview guide,
building confidence in conating interviews and having good control of the interviews
during the actual sessions. As enquirers are encouraged to carry out pilot study before the
actual interview to justify research instrument and design to rectify potential problems in
the procedureand make necessary amendments respectively beforehand (Teijlingen &
Hundley, 2001). Furthermore, there was very less changes made to the interview guide
afterwards including, removing of few questions and reorganising of rest of them to have
a smooth trasition from one question to the next. Notably, the pilot interview yielded so
much and very rich information hence | used it as one of the interviews for analysis
instead of repeating the interview with the same participant.

In addition, conducting pilottedy enhance the credibility and reliability which is prelude

to the main study prior to embarking on the actual study project (Basit, 2010). According
to Basit (2010), these are some of the benefits of pilot study; 1) show their capability to
conduct andmanage a research and gives credibility to their claims; 2) confirm the
reliability of the research in general; 3) experience the mechanics of study; 4) determine
the validity and reliability of the information by focusing on a few informants; and 5)
alterthe tools to eradicate any ambiguous, leading, insensitive and offensive questions or

statements.

3.12 Data Collection

In this study data was gathered from the eight participants viastemtured interviews.

The interviews were conducted using an inwiguide, assisting me to maintain the
richness of data, on track and consistency during the process. The guide had specific
guestion which were not applied in any order, but all question were asked based upon the
responses received with few new question.

All participants were introduced about the aim of this study with the whole programme
and myself before starting the interview. Explain on the confidentiality aspect of keeping
all the data secured and anonymous. All participants were requested to ttne fill
demographic information sheet stating personal details of each informant (see appendix
8). Everyone of them were acknowledged and sincerely appreciated for the precious time
and contribution towards this research after the interview. Later, | pesstoak all the

transcribed transcription to each of the participants elaborating that whatever was
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recorded has been texted. Also requesting them to verify and confirm to me that it was
true record of our discussion from the interview. A due date was givall informants

to provide feedback, amendments, withdrawal of any statement together with

confirmation of the transcribed data. All participants contacted me via mobile calls to

confirm that they were pleased with everything transcribed, no changpesnade and

acknowledgedor being part of this study.

3.13Data Analysis

Through the period of data gathering for this study, | immediately transcribed the raw
data soon after finishing every interview. While it is still fresh, allowing clear and deeper
undestanding information collected and as Bell (2005) highlights that describing and
interpreting these raw data will provide researcher to construct meaning and patterns. In
addition Johnson and Christensen (2012) say that transcription is the process of
transforming the recorded interviews into texts. This helped to further develop my
guestioning skill for the next interview. While transcribing | maintained every single
aspect including actual wordings, phrases, statements and sounds to allow the originality
and validity of the data. Once this is achieved, thematic analysis approach was used to
analyses the transcribed data. Thematic analysis is the process that identifies, analyse and
report the occurrence of themes in the data collected from the fieldn(Bra@larke,

2006). The transcribed data was stored in my laptop and a backup copy in my external
hard drive which was under password security. The data (softcopy) was then read several
times at the same it was coded. Coding is procedure that supportsssis she
researchers formulate themes and refine ideas to connect them to create a clear picture of
the research topic (Rubin & Rubin 1995). This allows the inquirer to group the responses
from the participants into the respective themes. The respoegber phrases or
sentences were then highlighted using the font colour from the word document together
with codesPT1, PT2, PT 3 é &8 dor each participardnd were pasted under themes
respectively. This consisted of particip@views on both aspeatsi t her &6f or or
a particular theme. Also the data can be recoded as many times as the researcher requires
(Rubin & Rubin, 1995) . For exampl e all t h
inclusive educationd werrestpdmdiendg umfdelr Ed h e
continued until it was left with those that did not fit under the existing themes thus |
placed them in under general and emerging issues and was later sorted into specific

themes during data discussion.
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3.14 Validity and Dependabhility

3.14.1 Validity

In qualitative research validity is confirmed or verified when the inquirer has addressed it
through presenting the honesty, depth, richness and the scope of data achieved are
accurately interpreted representing the social it has beerdt(Biasit, 2010; Cohen et.

al, 2011, Yin, 2011). Therefore, verbatim statements from the participants were presented

under respective themes to add truthfulness and honesty and increase the validity.

Moreover, to enhance the validity and dependabilityt@tudy was conduct and as Basit

(2010) emphasised on it significance.

3.14.2 Credibility
The term dependability or trustworthiness is widely accepted rather than reliability in

gualitative research (Bryman, 2004). In quantitative reliability refers todhsistency of

the findings if the research is replicated whereas in qualitative research, consist of the
uniqueness and idiosyncrasy of the situation, such that the research cannot be replicated
and considered as their strength rather than their weakBasg&, 2010; Cohen et. al,

2011) . Hence, dependability includes, Ot r
context, authenticity, comprehensiveness, detail and depth of response, and significance

of the research to t RO Thas this was iaduressead snéthis( Ba s
study by conducting the research in Nausori District in Fiji, having strong bonding and

trust with all informants, straightforward quotation from the data from participants and
sending the interview transcript to inteswee for checking. According to Basit (2010)

this asserts whether the transcription matches with their recollection of interview by the

interviewees thus ensure that the data is reliable.

3.15Chapter Summary

In summary, the chaptéras provided the informaitn on the following for the proposed
study: the research title; with three sgibestion guiding this study, a rationale explaining

the reasons and issues emerging relating to my context and the methodology that will be
used to do carryout this researchrtRarmore, due to unavailability of any literature from

my country to support the discussion on the advantages and limitations of inclusive
education, literature from international sources were mostly applied. The following

chapter provides findings of ghresearch together with the discussion.
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4 Chapter 4
4.1 Chapter Outline

This chapter will present the result of data collected from the research. It consists of two
sections whereby first section will present the findings of this study and, while the second
section will present discussion with reference to literature in ch&pt8ection 1 will

begin with discussion on the significance of demographic information. Then the results

are presented iline with the three sub questions that governed this study. Firstly, the

data are presented on the sub question one: what is géneralc her sd knowl e
inclusion together with respective themes. Second, it will present findings on the
advantages of inclusion foll owed by. The
encountered of being i ncl udssiorvnally,dghg gtohde r wi

section will present discussion with respective literature as well as the chapter summary.

This data was collected from eight teachef mainstream primary schoolsbnre ac her s 6
perceptions of inclusion of students with spkaiaeds in four mainstream primary
schools in Nausori District Fiji. These teachers were asked about their knowledge of IE
and how they perceived of including SSN in mainstream classroom. Adding on, they
were asked what are the benefits if SSN are inclugedwell as the challenges
encountered. Furthermore, the eight mainstream primary school teachers are referred as
Primary Tea((hlePT2 ,1,éRE8).d €8

4.2 Importance of Demographic Information

The demographic particulars provide a detailed stagistiche informants including; age
gender, teaching experiences, education level, any teaching background of SSN or
currently teaching, and have any relasiweith special needs (see fig. 2Addressing this
aspect allude any significant relationship ore tinformation collected from the
participants. The demographic information is relatively well represented including; 1) the
ageranged between early twenties to early fifties; 2) five participants are females and
three males; 3) three respondents hadipusvteaching experience of SSN while the rest

5 none; 4) all participants have SSN in their class with learning disabilities as the highest
followed by behavioural and speech disorder, and intellectual, visual and health
conditions respectively; 5) notgbthree participants had teaching certifest four

Bachel ords Dadgrheemasndkerdrse degree but none v
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Hence, this provided me with a wider and richer ground and opportunity in data

collection.

Figure 2 Demographic Information

Participant| Age Gender| Qualification| Years of| SSN in| Teaching
category teaching | class experience 0
SSN

PT1 31-40 Female| Certificate in| 6-10 Yes Yes
primary
teaching
(Fiji)

PT2 41-50 Female| Certificate in| 21-25 Yes No
primary
teaching
(Fiji)

PT3 41-50 Femalee Ma st er|16-20 Yes Yes
Education

(Fiji)

PT4 51-60 Femalel Bachelor in| Over 25| Yes Yes
Education | years

(Fiji)

PT5 31-40 Male Bachelor in| 16-20 Yes No
education

(Fiji)

PT6 31-40 Female| Bachelor in| 11-15 Yes No
Early (
Childhood
Education

(Fiji)

PT7 31-40 Male Bachelor in| 6-10 Yes No
Education

(Fiji)

PT8 31-40 Male | Certificate in| 6-10 Yes No
primary
teaching
(Fiji)

Figure 2 Demographic Information

31



4.3 Section 1 Results

4.3.1 Teachers Knowledge of Inclusion

According to, the finding in this research shows a wide range of explanation of inclusion

was shared by all participants. Four participants (PT2, PT4, PT5 and PT7) had very
similar views and defined inclusion as including the students with disabilitiespacdil

needs, including those with O6physical | ook

said;

(PT7). Including everyone those that are with disabilities they with physical looks
they have some disabilities as we have some gifted some so basitatlydmg

everyone in the education systems.

Two participants shared of recognizing of their needs and inclusion of all abilities in the

same class and said;
(PT1).Aa recognising the needs of the children all the children in our class
(PT6) . A agotdf all abilitieslehmall abilities to the in education

One of the participants shared that teaching according to their age appropriateness;

(PT8). Getting children according to their age group and teaching them and
giving them all the necessary education need they need

4.3.2 Teachers Understanding of Inclusive Education
The result from the study reveals that all participants have deeper undegstané& and

they provided various explanations with very close or similar meaning.

These two respondents perceived IE; where SSN should be provided with appropriate

curriculum:

(PTY). Inclusive education is that children who are facing disabilities they
are being taught i n mainstreamé has des

the child feels included.

(PTH). Having a curricular that caters al/l
physical environmental and teacher knowledge on that.

Two paricipants specifically raised views of students with physically challenged to be

included together with other disabilities:
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(PTO). To me i séaaa i s not about segregat
physically or they have some physical problems evental problems in schools
including them to be just like those children who are able ehh in the main stream
classroom.

(PT7). Providing education for this disable children those that are unfortunate

may be those with disabilities and learning and physicaé . providing
educational needsé in the mai nstream
children.

Two informants shared their understanding of IE by highlighting on equality and same

opportunity when compared to their peers. Their understanding of IE is:

(PT3. Where we adhere discriminative and include everybody where everyone
should be given a fampportunity to be on that standard of education level when
it comes in terms of education within within the classroom yeah.

(PT8). Aa aa... children who are who are having any any aa learning disability or

aa child is having any any other aa problems vehiirat child can be catered into

the mainstream education | ike they havi
probl ems, aaa behaviour management prob
the mainstream so that they are also given equal opportunity asaforirg.

The other two participants understanding of IE were based on the teaching strategies that

should be adjusted hence, elaborating their opinions these two mentioned:

(PT2. aaa hmm teaching all the lessons so that it can aa cater for the students
with different needs and teaching all the children with different needs in same
classroom.

(PT4). including the ahh the work that needed to be done to both those who have
a disability together with the main stream we have to integrate the lessons that
will be able to cater for both to teach together children with disabilities with

those without andvithout.
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4.3.3 Methods of Including During Teaching
The results divulgdrom this research that various strategies has been adopted by the

informants during teaching such as; peer tutoring and learning, teacher students
collaboration, group teaching and-aperative learning.

Four participants shared the significance of either peer teaching/ tutoring, group or

cooperative learning and said:

(PT1). Sometime | have to request other students to help her especially with
writing up all the notes and also indking after her especially during recess and
lunch time other students also help her sort of peer tutoring and peer assisting.

(PT3. we we we look at the potential level and based on their potential and
standing and then we decide to help them out oeenwgthod is that peer to peer
learning concept and a group work.

(PTH. we can include them with -@perative learning group learning peer
learning tutoring

PT?7. someti mes | use peer teaching s o0 mg
group leaders so thegre the once who delegate roles in their groups some can be
very vocal ¢é.peer teaching and make the

Thr ee of them mentioned about t he teacher
provide extra support individually;

(PTY). I actually shd make her sit very close to me if | am explaining | will go
individually |1 will explain to her sepa
go to her and explain the concept to her and if she needs help during the activity |
usually guide her.

(PT4). | always find out time given them special attention and ahhh what | am
doing.

(PTYH). the role of teachers has also changed the teacher has become needs to be
more of a facilitatoré give them indivi

One informant said thatirst he needs to have knowledge of what and how to plan work

for SSN and then;
(PTo). ok but for me i f I am going to tak
information about how can deal this children and try to revise a plan or
something like that.

Adding on, these two participants (T2 and T8) described as building upon the strengths of
SSN
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(PT2. aamm reset time aside for them can be in the morning or in the afternoon
t hat wi || depend éok aa probably we cai
where they are good at good at é ok capi

(PT4). | always look at their strength that they have instead of focusing on their

weak areas thatodés during the class capi
Likewise, respondent T8 views focusedatrld centred learning as he highlighted;

(PT9). e . lts better we start with the | e:
with the concept what the child knows from there than we can build up on our

| essonsceéntCthed dl earning é..Yes yese.

4.3.4 Reasondor Referring Back to Special Schools
The results divulges from this research that various strategies has been adopted by the

informants during teaching such as; peer tutoring and learning, teacher students

collaboration, group teaching and-gperative ¢arning.

Four participants shared the significance of either peer teaching/ tutoring, group or

cooperative learning and said:

(PT1). Sometime have to request other studertts help her especially with
writing up all the notes and also in looking after her especially during recess and
lunch time other students also help her sort of peer tutoring and peer assisting.

(PT3). we we we look at the potential level and based orr fiatiential and
standing and then we decide to help them out one one method is that peer to peer
learning concept and a group work.

(PTH. we can include them with -@perative learning group learning peer

learning tutoring

(PT?. sometimes use peer teaching someti mes €
group leaders so they are the once who delegate roles in their groups some can be
very vocal €. peer teaching and make t he

Three of them menti oned &dradantwhetelhydeacheesac her
provide extra support individually;

(PTY). I actually she | make her sit very close to me if | am explaining | will go
individually | wil!/l explain to her sepa
go to her and explain theoncept to her and if she needs help during the activity |

usually guide her.
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(PT4). | always find out time given them special attention and ahhh what | am

doing.

(PTH). the role of teachers has also changed the teacher has become needs to be
moreofafai | it atoré give them individual gui

One informant said that, first he needs to have knowledge of what and how to plan work

for SSN and then;
(PTH). ok but for me if I am going to tak
information about how can deal this children and try to revise a plan or
something like that.

Adding on, these two participants (T2 and T8) described as building upon the strengths of

SSN
(PT2. aamm reset time aside for them can be in the morning or in theadtern
that will depend €éok aa probably we cal
where they are good at good at ¢é ok cap

(PT4). | always look at their strength that they have instead of focusing on their

we ak ar e a sgthe blass capstalizihg onitha strength.
Likewise, respondent T8 views focused on child centred learning as he highlighted;

(PTY. e. l'ts better we start with the | e:
with the concept what the child knows from th#ran we can build up on our
|l essons é.Child centred |l earning €. .Yes

4.3.5 Right Time for Inclusion and Whether Teachers are in Favouror Not
The data gathered discloses that participants had similar views of when SSN should be

included and together witheir assuring statement. Six participants stated SSN should be
included as soon as possible and all of them are in favour of it. They also said that the
timing is right as we have just started IE and if we wait for the right time it will never

come;

On theother hand, three participants also were in favour however, they had reservation

and stated;
(PT2. . . aaa 3 years yeah three year pl
perceptioné yes in favour of that éhmm.

(PTo). If the ratio is balanced or if the ratio dhe moment is balanced than |
suggest you start as soon as the ratio of childdhe teacher to be informed.
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4.4 Advantages of Including SSN in Mainstream Schools

This part presents finding on the particip

SSN inthe mainstream primary classroom.

4.4.1 Educational Outcome
In this study it was found that the academic achievements of SSN improved when they

are taught with their nedisable peers. All participants suggested range of underlying
reasons which contribute their success including. Out of eight five participants had
common views suggesting that it is due the extra assistance and support provided either

by teachers, peers or through peer groups.
One participant said to use other methods of assessment;

(PTJ). Regarding exams like if we carry out a verbal assessment and other means
of assessment she is going to she will be able to do much better

Another participant said the it depends on the SSN and his/her will power;

(PT3.soi t al | depends on the childbés abil:
increase it will take time but it will.

In contrary, one of them shared that it is possible only;
(PTH. yes unless we have a major reformed within the education system or more
trained teachers and the curriculum to be revised as well

4.4.2 Peer Sharing and Collaboration
According to the research findings, inclusion of SSN in general classrooms tends to
provide more collaboration and sharing amongst their other peers. Five participants
shared they help each ot her, assist and sh
deeper views on the empowerment and equality;
(PT4). that they can learn from each other and it will build up kind of ahh
confidents and healthy sedteem on the dibility child.

PT5. empowers the child with special needs that makes the child feel equal yeah
equality comes in
The other participants expressed that through collaboration it expands our knowledge and
shared,;
(PTY. wewi | | come to know what talent they

€. we can br o gaaadfor buhdass akschoolsl e d
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4.4.3 Social Development
Apparently, all eight participants provided supportive and positive statements that

including in themainstream classroom will socially develop SSN and their peers. They
all shared opinions including; living together and peacefully, accepting each other, better
friendship and bonding; respecting each other, develop socializing skills and sharing.

Two of them expressed about seteem and said;

(PT2. yeah I think that will improve the social environment they will be showing
the positive side of uséhmmm more cour
peers, é.probably she i s-conidentl motivated

(PT7). so including them it brings great understanding between them between the
children too build confidence to me like this children with disabdlitieey are
car e f ronfalénsedolthfe other children.

Another participant highlighted ondhaspect of becoming a contributing member of the

community and expressed,;
(PT8). special need child will know that ooh | am not being neglected and | am
part and partial | am playing a very important role in for our society like that my
contribution is reognized by this people by this group of people in the
mainstream that this this particular children are giving a due respect to me they
think that | | am cable of of providing everything the society needs.. yes yes not

only a contributing member but aafitcontributing member aa can bee it aa.

On the other hand, one of the participants shared negative social development outside the

classroom by other either schools students of peers. He said;

(PT4). ahh ok like what | experience not in the classrooniikeiin the village

yes outside the classroomé soé they h;
someébad behaviour, and this good ones
them to stand up in front of everybody telling them to dance, or dancing or trying

to talk to crowd.
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4.4 4 Benefits to Teachers

4.4.4.1 Qualification (Knowledge and Skills)

Inclusion of SSN in mainstream classrooms has also provided opportunities to the
educators to rip its nectar. All participants acknowledged and said they have learnt new
andvarious teaching strategies and skills. Three participants mentioned that we have to

upgrade our qualification;

(PT?2). Yes upgrading himself and skills teachers skills
(PT5). Ahh probably the teacher would like to filwther studies on that further
studies upgrading yeah upgrade qualification
(PT8). Teachers to go out and upgrade themselves and to come and facilitate the
learning

Five of them mentioned that they gain lot of understanding and become better teachers of

which three specifically highlighteon experiences

(PTY). |l ncreases our knowledge é experienit
better teachers

(PT5). Umm those teachers who have already had an experience with special
need children they would be able to share their experience

(PT6). Experience aa the more you a with the child the more you experience it

Another participant expressed that teaching SSN allows me to become creative;
(PT7?). For me | i ke teachers itéll althoug
creative €so that | can meet his need a
and at the same time | am getting lot of creative ideas.
4.4.4.2 Collaboration amongstTeachers
The findingreveals that it increases the opportunities of collaboration amongst teachers.
All the participants shared common thoughts and mentioned; share and assist each other
with lot of ideas, strategies, information and knowledge with regards to teaching SSN.
Adding on, one participant shared that it allows sharing experiences and developing
deeper understanding;

(PTH. yes that wild/l increase as well é pi
each other with keeping the child in focus anexperience teachergould come

to the experience teachers for advi se
understanding
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Another participant mentioned its influence on relationship amongst teachers;
(PT7). so whatever experience | know | always share with my teachers o ta
for hindi | esson so 10611 go and inform
relationship with the other teachers ....collaboaattincreases between the staff
Onepatrticipanthighlighted that it professionally develops us through;

(PT8). Likelike we teachers aa aa teachers aa like in our PD session professional
development session ...sessions able to exchange our views and ideas and and it
wi || help the teachers a | oté teacher

mor eé Mor e easi ¢heexbhangiagwsrédeaswe wi |

4.4.5 Costeffective
According to the majority of participants IE is economical. They all highlighted various

ideas of how it is cheaper. Three participants expressed if mainstreams schools are
provided with resources will be cheapether on special schools. Adding on, two

participants shared this save a lot of money and said;

(PT7?). hmm ok because | think so itds the
and attend special schools in townébec:
thatwill save travelling cost of the pants and children.

(PT8. That i s true that iIs true from my poc

from a very rural or remote area to a urb a special school in urban centre will be
a very <cost !l y habahild with beecatared é hibar her arefa if t

there is a school available the cost will be very minimal
One of the participants mentioned it will not be totally cheap and said;

(PT3. aaa | would say in regardsttoeéhuts
it all depends on the circumstances ehh it also depends on the physical
environment of the school the locality and the ability some extend | would say yes

However, two participants said opposite:

(PTY). mm it no | d oeam becatisk if wekare iintludimgitiein b e
then we need to invest in training main
the mainstream schools with necessary resources to accommodate such
childrenéit comes with more cost

(PT2). yeah could be true to the piowd e r aaé o0 we stildl n €

especially to get the teaching matdsiauitable teaching materials
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4.5 Limitations of Being Inclusive

4.5.1 Lack of Qualification

Teachers without specialised qualification to teach SSN in mainstream schools were
found in this study. All eight participants mentioned common views such as insufficient
knowledge, norgualified teachers, teachers less competent and qualification is a
limitation. One of the participants shared about ongoing upgrading by sharing;

(PTJ). Yesl think that once we are not continuously upgrading our qualification
our perspective changes and it while and if we are still learning we girggtto
improve ourseltbetter.

Another participant said even we have the experience but still;

(PT4). yeahl think like some of us being teaching for more than ten years or
fifteen years it will be better if we have some refreshing course rather than
leaving itfortoolong i t 6 s a c¢ h adudlifecitgaehers or non

One of them expressed that with appratertraining handling become easy;

(PT?). yes itbdbs a really because we have t
gualified and then being with t.his chil

4.5.2 Teachers Perceptions

4.5.2.1 Where SSN Should be Educated Badeastheir Rights to Education

Finding from the research reveals that despite having so much of information and
knowledge of and about IE, majority of the participants had hesitancy of including SSN

in general classrooms. Six participants had their viewslyf laringing these students in

to mainstream if they have special teachers, resources and only those who are capable
otherwise special schools are better for them. Out of six, two specifically recommended
they should be placed in a special school as ialake resources and expertise such as

specialised teachers and if they have to be included then;

(PT2.aaa they need a special place to educated because if we include them with
normal students and the number that is not really healthy for the teaahethea
student as well so they will need a special teachers and also special place to
educate them.

(PTH). |l think itdéds better i f we allow the
early childhood they have a sphriog al cl
them to the primary |l evel é..with speci al
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Apprehensively, two respondents provided positive comments of including SSN;

(PT3). 1 think since we talking about inclusive education here time is right for
them to be includinghem in a main stream of education ehh in United Nations
Convention Geneva all child has every child have a right to education despite of
their ability and capability ehh everybody has a equal right to education

(PT8). Special need education like they slido not be deprived from the
mai nstream students because they €é sho
education and learning right and they have the right and it is our duty to involve

to include them into the mainstream

4.5.2.2 Extra Work Load
The researchalsbound ot her variables which had
perceptions towards IE. All the participants expressed various concerns that were
related to their views including, large class size, lot of paper work and large teaching

content. Highlightng their apprehensions, three participants said;

(PTY). normally in general classrooms teachers have lot of paper work and with

the class roll of about in forties so including the special child one teacher to
include the special child and then cape with all the requirements of the written
documents and other things documentatio
are ignored because we are busy with our other other students.

(PT6). ok aaa ok outline that we have to follow paper work yeah dioéng paper

work, files to do submit and due dates to be met ehh that is one barrier. secondly
aaa the number of children in the classroom with different abilities that they have

| think if we going to include now these children with those kind of prabtben

that will be another load for the teachers

(PT4). yes there is a great challenge ahh like for example now we have that
bigger roll in each classroom second thing ahh there are other things that also
include not only teaching there are like othiéelcompletion things like that yeah
workload is a |l ot, yeséof including th

One of the participants arguably blames the government and mentioned
(PT7). Interviewee (2): because for my view because when we came from college

we never had any experiences nce t he government i s pus

ministry provide training irservice training for us because they get the specialist
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to one school then teachers can learn the skills for et a challenge though

like the autism child autism childfr my c¢l ass it wasndét <chal

4.5.2.3 Schools

The school facilities was also identified and seen as one of the barriers to inclusive
education by all participants. This basically included the accessibility with reference to
the school environment su@s, building structure, ramps to enter and exist, and other

resources.

Four participants also mentioned that by including SSN it will lower the academic results

and affect the school 6s image. Two of them

(PT1). Of the school | think that academic performance of such children they are
not good academically then the schools do the results might drop

(PTH5. Someschools would only like to have cream students to have high
achievement with students with special nebdeetis a tendency that the pass rate

to come down or the achievement to come down so probably that is why schools
are reluctant.

Two participants also shared on the safety of otherdigaible peers and mentioned;

(PT6). safety wise ehh know rules now@i have to be very careful everywhere

with the children ehh | think that kind is barrier to the school if then we need to be

up to the standard still not up to that standard

( P T 7eyed our head know safety of the child so they will be will be looking at
the safety of other student you think
avoid those thing schools are yeah reluctant to get those children yeah that will be

a problem

4.5.2.4 Cultural Beliefs

All the eight participants interviewed provided similar opngdhat since we are living in

a multicultural society, definitely it will create difference when children with diverse
cultural background are in one classroom including SSN making IE more challenging.
Two participants extend their views that not onlyithelassrooms but the community as

well and mentioned;

(PTY). if if in their community is do not have people with disabilities and they
look down upon them then this becomes a barrier however,
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(PTH. may be because of the stigma in soci
that stigma ahh if if the children with special needs have to go to mainstream than
parents would prefer to keep them home because sending them to main stream

will expose the factat the child from that family is a special need child

One of the participants expressed the concerns of students attending schools of their own
ethnicity and said;
(PT6). well we live together for long now ehh but if we look into cultural wise they
can still be a barrier aaa know for beliefs ehh even nowadays we have seen you
have seen that aaa | am not pointing fingers at | have seen this ehh in indian

based schoolslatf Fi ji an students going there b

why | am saying it can fit better there the Indian students not many of them are
there in Fijians schools.

4.6 Section 1Summary

The first section presented the findings of this researghlee r i ng t eacher so
inclusion of SSN in mainstream primary schools. The findings revealed that teachers
have ambivalent perceptions, and highlighted that if SSN are included their will benefit as
well as teachers including better; academic eddment, social development, peer
sharing and collaboration and cost effective. While for teachers it will broaden their
gualification and knowledge and collaboration amongst them. However, teachers also
highlighted on the importance of challenges encaedtewhich revealed; lack of
gualification, extra work | oad, teacherso

focus on the discussion of the reswlith references to literature.
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4.7 Section 2Discussion

4.7.1 Discussion

This portion of theechapter discusses the results with reference to the research phenomena
and the three main questions that guided this study. Hence, these three main questions
which represent the main themes will be analysed with their respective sub themes that
emerged frm the data cdgcted.

4.7.2 Importance of Demographic Data
The demographic information (DI) is important because it shows whether there are any

relationshig between the participants and their perceptions. According to, the

participants DI it shows that it B@omecorrelationwhich influencedtheir opinions.

Wh e n l i nking gualification, t hose responoc
gualification as well as one with teache
including SSN in their classes or in maneam schools. Therefore, it could be said that
gualification has implication on how respondents perceived inclusion. Notably, all
respondents had experiendedching SSN in their classes whileee also had relatives

giving a fair idea about respondemits backgr ound knowl edge and
prior knowledge also to some extent shapes these respondents perception, willingness and
acceptance towards inclusion of SSN. Apparently, the engagement and involvement of
respondents with SSN also showedtthi@ey were much appreciating and accepting

inclusion of SSN

However,two participants withmore thartwenty five yearsand one just over 10 yeaoé

teaching experiengdiad indecisive perception, more likely showedjatere opinions.

While the resshowed very positive respongesluding three participants with less than

10 years of teaching experiencé$ence, this indicates that experience together with
gender has very weak correlation on partic

maingream classrooms.

4.7.3 Teachers Krmowledge and Understanding of IE
Teacher 6s knowl edge and wunderstanding of

research. The results showed that all eight teachers are very knowledgeable together with
deeper and wider understiing of IE. According to, literature revigwrticle 1 of the
CRPD (2007) provides clear instructions that PWD should be have full effective and

meaningful participation in every aspect of their life including equal opportunities, no
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discrimination, respeting their diverse abilities and accepting astpf humanity and
diversity. This is evident in results where all participants expresisen views on the

importance withreasons which are reflected in the literature.

Similarly, all the eight particip#s shared strong understanding of IE. IE basically refers

to inclusion of SSN in all areas of education system, free education up to age of 23 years
and support services and demands all school to accommodate them regardless of their
diversity (CRPD, 2007IDEA, 2004: Mastropieri & Scruggs, 2010NICEF, 2005). lts

evident from the study thail participants provided range of views in favour of what the
literature provided isterms of their knowledge and understanding of IE. Another reason

could be the galification of the participants leading to this wide scope of explanation.

Further, the study also examined the optimal time for inclusion of SSN and whether
participants are in favour or not. It is apparent from the study that majority of the
participants strongly suggested for inclusion by confirming that the time is right and the
sooner the better. Apprehensively, three participants supported inclusion on the condition
that teachestudent ratio should be balanced, more time should be given antctags

be fully equipped with all resources. Evidently, the literature shows that inclusion is
pivotal and SSN should effectively access and receive education, all other services
regardless of their diverse needs and the severity of the disabilitiehieveadullest

social integration and individual developments (CRPD, 2007; IDEA, ;20@&tropieri

& Scruggs, 2010UN, 2016 & UNICEF, 2005).

In addition, literature shows that the universal entitlement ensures that schools have to
create respect andalues for diversity, develop democratic principles and set of values
and beliefs on the foundation of equality and social justice (UNICEF, 2012). Other
research also reveals that inclusion is workable for individuals with very severe

disabilities if the shools adhere to the universal detitent (Loreman et al2005).

4.7.4 Methods of Including During Teaching
There are many various teaching methods teachers can apply to bring effecting learning,

as there is no generally accepted method of delivery or qeetityat can be suitable for
every individual (Westwood, 2013It is apparent in this study that all the participants
adapted various teaching strategies to provide quality teaching and learning. Majority of
the participants used peer tutoring and learning, teacher student collaboration, group

teaching or cepperativelearning. Adapting various strategies Westwood (2013) states
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that,i t 6s an I n tclass @eachimgvtleat ingreasds onima s c ho ol s p u|
declarative kowledge and automatic skills in basic numeracy, phonics, spelling and
reading. It also minimise most importantly the differences between pupils as they all are
actively and effectively engaged in activities, answering and pausing questions,
collaborating and assisting each other (Westwood, 2013). Further, the results of this study
revealed that for participants stated that they provddane to one teaching method and

one of them highligted that she made the SSN tocdatiserto her in the classroom for

easily reached during astnce. These approaches conwel with Vytgotsky (1979)

and BultHolmberg (2008) review of literature which shows it increases the interaction in
inclusive classroom to mastery learning as well as when educators interact with SSN and

support them to reveal their inner strength and weakness.

4.7.5 Potential Benefits of Inclusio
Teachersdéd perception on the advantages of

Therefore, the results from the study revealed that SSN will gain in a range of aspects
from IE. The following areas are evident from the study as the potential bgenefits
improved educational outcome, peer sharing and collaboration, social development,

benefits to teachers and cost effective.

4.7.5.1 Educational Outcomes

The study showed that in an inclusive classroom both the typical students and SSN has
better educational outawes. It is evident that all eight participants stated that SSN are
more likely to have more favourable academic results when taught together. Act¢ording
Ruijs and Peetsma (200®xucating SSN and their nalisable peers in same classroom

has producednuch better academic resuliBhis is becauséve participants highlighted

on the extra supported available duringcteag and learning processcluding teaching

styles peer tutoring, teach@rstudentsassistance and group activities. This corresponds
well with Buli- Holmberg and Jeyaprathaban (2016) review of the literature, as it occurs
at two levels, when assistance given by teachers (one to one) during the teaching and as
well as through peers dag peer tutoring and collaboration as well as during leisure
time. This enables them to have better opportunities to increase and attain higher level of

achievements through the process of learning.

One of the participants had very interesting perce@imhsaid(PT1) degarding exams

like if we carry out a verbal assessment and other means of assessment she is going to
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she will be abl.&histslowsdhat othanettiodsds assessenend are
requiredto increase the chance of better results. This corresponds with Westwood (2013)
review of literature that, adaptingeveral types of assessment gives equal, fair and
accessible to SSN to demonstrate their knowledge, skills and competence which leads to

beter academic achievement.

Adding on, it al so concurs with VybBAtskyo:
highlights that one should not just measure what student can do now but focus or predict
their potential for changéSunning 2010) In adapting this method, one just not find out

what the individual doesnodt known but you
amount of instruction required to teach the element and in few instance, the ways these
individual learns b&t (Gunning, 2010). Moreover, he states that this method provides
answers for allimportant question; how does student learn?, what must be done for the

individual to learn?, are linked to the assessment

4.7.5.2 Peer Sharing and Collaboration

The effect of inclgion on SSN was also examined in the current research. The findings
revealed that all eight participants provided very interesting and positive opinions of how
IE has influenced all students. Majority of the participants stated that there are more peer
shaing and collaboration. These included, helping each other, share and assist both inside
during lesson or activities like peer tutoring as well as in during leisure times and outdoor
activities including social interaction and communication. AccordinBui>-Holmberg

and JeyaprathabhdB@016)they claim that working together and helping each develops

communication abilities, setfonfidence and higher academic achievements.

This research also found that interaction of SSN with theirdigable peers isery
significant as it ensures and encourathesnto develop knowledge of the disabilities
SSN have, increases deeper understanding of each other as wedressessdf-
confidence of SSN. Moreovetwo participants mentioned that these interaction and
socialization develops deepknowledge of respecting ever SSid providing them

equal opportunities within the school environment and their communities.

Other research findinglso provides evidencehat any form of peer sharing and
collaboration has greater impact in development of better friendship, greater sense of
belongingness, mutual assistance, independencec seli f i denc e, opti mis
performance (Jolliffe, 2007 and Bauer & Shea, 1999)
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4.7.5.3 Social Development

The effects of IE not only transform social developn@BSN but also to their peers, as

the results showed that all students socially develop in various ways. All the eight
participantsexpressed of how it develops all students idicig; living together and
peacefully, accepting each other, better friendship and bonding; respecting each other,
develop socializing skills and sharing. The result from all the participants corresponds
with the review of literature in chapter two. Ruged Peetsma (2009) expresses that
through IE, there are high number of friends resulting in quality and strong relationship
amongst other peers, good satincept, overcoming loneliness and depression and social
skills. Literature also highlights that, provides opportunities to develop social skills in

the environment that encourages typical growth and development allowing SSN to have
better language development skills enabling them to have better communication abilities
with their peers during their fmative yearsKakolade et al., 2009 ambijs & Peetsma,
2009).

Holmberg & Jeyaprathaban (2016: 3) shares this type of interaction between SSN and
their peers all ows al/l studleinte togeét ear nt
This correspondswell with t h e Vygot skyos (1978) t heory
Devel opment 6; I's the distance between the
individual achieves under a support of an adult guidance or in collaboration with more

competent pers during the interaction is known as the Zone of Proximal Development.

The study also revealed that it allows SSN to be motivated leading to the development of
selfconfidence and selsteem as well as developing as sense of belongingness and
become aital contributing member of the community, society and to their nation. This is
very similar to what Fakolade et al., (2009) has expressed that, this providesiofies

to developwhy they have a particular disability sense of knowledge and undansling

of their disable friends and their needevelop appropriate perception towards them

from early stages and gain diverse characteristics, talents and temperaments.

The literature also highlights on the significance of belongingness which is fdsiehe
non-disable peers and teachers hence, allows SSN to feel at home, valued, and are part of
that mini society (BulHolmberg & Jeyaprathabhan, 2016; Peterson & Hittie, 2003;
Smith et al., 2015)
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4.7.6 Benefits to Teachers
Evidences from this researcteavery impressive which shows that IE has also benefited

teachers in many ways. All eight participants provided interesting opinions in two ways;
1) teachers qualification and 2) teacher to teacher collaboration.

All eight when interviewed were very optistic and shared that IE have challenged them

in their teaching styles, skills and knowledge. This has forced them to upgrade their
gualification as mentioned by three participants (PT1, PT5 and PT8) while the rest
focused on gaining different teachingaségies, skills and knowledge. One of them
expressed that It 6l ncreases our knowl edg
become better teachersoé (PT1).

Another participant expressed that teaching in an inclusive classroom not only challenges

usbutit provides opportuniteé For me | i ke teachers itoll a l
I get more creative €éso that I can meet h
needs and at the same time | am getting | o

Secondly,all participants expressed thatlusion of SSN in mainstream classroom has
developed and increased team work and collaboration amongst other staff of their school.
Sharing of experiences, knowledge, skills and new teaching strategies were expressed in
their opinions. As one of the participants
al ways share with my teachers who take for

she he i s so emmm . .. it i ncreases our r el

According to,Buli- Holmberg and Jeyaprathaban, (2016) sharing of knowledge, skills
and ideas is one of the best tool for inclusive classrooms and also known as ideal model
of IE. In line with the review of literature in chapter 2, collaborations is paved on a
multidimensional model which warrantsollaboration amongst stakeholders thus it
produces; shared work load, quality teaching, easier to handle activities, and enabling
them b positively facilitate changes and adaptati@@sli- Holmberg & Jeyaprathaban,

2016 andMacArthur et al., 2005).

The results from the findings coincides with Fakolade et al., (2009) with review of
literature collective planning and implementation suggesvities and lesson has greater
chances of capitalising on each individua

Buell et al., (1999) express that IE depends on collaboration between general classroom
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and special education teachers as it enrictiesr understanding knowledge and

collaboration resulting in well prepared services and support for SSN.

Guzman (1997) affirms that through continuous collaboration, educators will be able to
determine their own ideologies and perceptions of inclusion and concurrently be able to

restructure their belief towards embracing diversity.

Furthermore, one of theapicipants voiced her views on the involvement of parents,
which is regarded as one of the pivotal factor of IE. She said;

(PT7). to me personally ités a good i deaté
sharing with the parents like even the parents likel &ave first three weeks |
talked to them whether if they agree whether or not take the child to the special
school and from the parents view they said they have put the child from Kindee
(kindergarten) and they the has been learning a lot of habitshadats like
spitting doing some zzzzzz irritating others and then the parents feel putting him
that in the special education from kindee it will worsen his behaviour.

The significance of teacher parent collaboration cannot be overstated hence; they play

vital role in decision making and also seen crucial factor in the child education. Her

perception concurs with review of literature in chapter two; as the richness of information

shared by parents to teachers, supports to validate the nature of skiltercieidhibit

while away from school and in early years it provides unique perception in identification

and assessment process (Brink, 2002; McCollum, 2002; Whigtlal; 2005; Mengoni

& Oates, 2014).

Other research claims that successful inclusive peacgiquires collaboration between all
stakeholders including; classroom teachers, school communities: such as support and
other specialist staff as well as parents/carers (Broderick et al., 2005; Janney & Snell
2006; Vakil et al. 2009).

4.7.7 CostEffective
The notion of cost effectiveness was also shared by the all eight participants in this

research. According to the findings it is evident that majority of the informants mentioned
how IE will be or is cheaper. Five participants shared that the investmens ttaatied

out on special schools which are only in towns and cities and is used by fewer SSN,
should be diverted to other primary schools allowing sharing of resources by those SSN
in rural schools who are not able to reach to these urban special sétuubigy on, two

participants also said that this will save lot of money for many parents of SSN especially

51



traveling cost as well as to tiggvernment. One of them sai@®T8) That is true that is
true from my point of vi eawéryrsralordemotggarea par t
to a urb a speci al school i n urban centre
child will be catered in his or her area if there is a school available ts¢ will be very

mi ni mal 6.

The results coined well with theeview of literature in chapter two. According to the
latest World Bank Study, and an increasing number of international studies, IE is not only
costefficient but cost effective (UNESCO, 2005). The literature also shares that many
costeffective tactics ave been established by countries with limited resources including;
1) training of trainer models for professional developments; 2) linking university in pre
service to schools for internship or practical; 3) converting of spaciabols into
resources aet r t® ivide expertise and support to clusters of general schools
(UNESCO, 208).

However one of the participants said it can be partially true as there are other
contributing factors which might be otherw
this | iwoosdbtal $ gy cost effectiveébut it all
also depends on the physical environment of the school the locality and the ability some
extend | would say yesod6 (PT3). Aavailable d i n g

while becoming inclusive thus it means more funds are required.

Moreover two participants had opposing opinions as they mentioned that when we are
talking or thinking of inclusion that we require more resources, specialised teachers and
also inwesting in training mainstream teachers. Therefore, IE comes with lot of demands

with dollar value.

According, to UNESCO (2005) the tactics applied by developing countries especially
6training of trainer model s f orhe gsuodfessi o
investing in teacher training of general schools. Secondly, if the schools utilize their
funds properly then other resources can be provided as demanded by teachers. This is
evident from the research as omkow thar t i ci
utilization is done that iI's i mportant. He
problem only planning is to be done which
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4.8 Limitations

Having presented the analysis on the benefits of IEfollaving section will discuss on
the limitation encountered by teachers in the process of inclusion. The findings from this
research reveal the following barriers faced by educators including; 1) lack of

gualification; 2) teachers perception; 3) schoafgj 4) cultural beliefs.

4.8.1 Lack of Qualification
This research found that inadequate qualification in the field of special and inclusive

education. All the eight participants provided their opinions including teachers do not

have relevant teaching qualifiean to teach SSN therefore teaching in an inclusive
classroom becomes difficult. One of the participants also shdeadhers are to be
trained how to handle é how to go about t

that there are teacherswillbeabl® handl e students with speci

According to, Corbett (2001) the argument of lack of specialised training from teaching
SSN remains highly debateable and also it is woefully inadequate. Therefore, it reduces
not only providing quality incluse education and services to SSN but also to their

families.

Grieve (2009) and Goodman and Burton (2010) also emphases on the significance lack of
training and practical support to enable them to feel confident in implementing inclusive
practices

Furthemore, study also shows that lack of courses and programmes are offered by the
tertiary institutions including teacher training colleges in the country. Therefore, half of

the total participants shared their views on this aspect attributed their disapguaitdm
theteacher trainingnstitutions.

One of them said; 6ok in terms of qualific
universities | think level of training provided there on main stream school education ehh

to some extent not enough trainingpt enough program yes yeaho
participants bl ames the university; 6yeah

you think problem | yse not to the teachers
1. Reason for Referral toSpecialSchools

Linking the significances of inadequate specialised personnel and other resources this

study also found the underlying reasons for SSN being referred to special schools. All
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eight participants emphasised that teachers in primary schools do notspesial
gualification and training, and resources to teach special students hence are send to

special schools.

The study also divulges that inability to cope with other typical students in academic
achievements has been mentioned. One of the participahta r ed 6st udent n
progresseée difficult for teachers as they a
between what was found earlier in this study where all the participants have deeper

understanding and knowledge of IE.

4.8.2 Teachers Perceptios
Teacher perceptions plays significant role towards IE and are seen as the front line people

to implement inclusion. Evidently, the study found that majority of the participants had
opposing and ambival ent per ceptereptiontisowar ds
good enough to become obstacles in inclusion. This is also apparent in the research

findings thus results in SSN are being referred back to special schools.

On the other hand, indecisive perception is something of great concern as theesgfdenc
the study shows that participants are very knowledgeable and have deeper understanding

of inclusion yet they have reservations for inclusion.

This study also found that two participants specifically stated that these students are best
suited and ammmodated in special school®T2raa they need a special place to
educated because if we include them with normal students and the number that is not
really healthy for the teachers and the student as well so they will need a special teachers
and also spcial place to educate them.

The results of this study is in line with the review of literature in chapter 2 which
highlighted that these ambivalent and negative perception determines educators
behaviours as well as teaching of SSN thus students are biiy neglected or

excluded from mainstream (Spedding, 2005).

Furthermore, this undesirable opinion becomes sort of a social discrimination leading to
traditional prejudices towards SSN and reduces their opportunities for not attending
schools (Walker, @13).
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Another contributing aspect that was also found in this study which determined the
opposing views of the participants is extra work load. Majority of the participant
mentioned on the amount of teaching content together with the large class sizéhégnce
are not able to focus on the special child. Participants views on extra work load when
further questioned, it was lot of paper work and files to prepare with due dates to be met
or submitted to MoE. The demand is placed on teachers shoulders tor dmsttiemic

results thus SSN are disadvantaged.

Large class size not only develops eesswding but also produces basic or low
academic leading to teachers protecting their images of being underperforming and limits
their teaching to these students (Tiwat al., 2015; Sobol, 2001). Therefore, these
students even though are including in the general classrooms yet they are excluded from

teaching and learning.

4.8.3 Schools
The study reveals that schools also become one of the biggest obstacles when it comes to

implementation or practicing IE. Before, teachers are being pointed dsmihers;the

schools are also regards as one of the major barriers to inclusion by the participants.
Firstly, the physical structures of many typical mainstream schools are designed in such a
way that its appearance will speak louder rather than the spoken woads/findividual

with physical disabilities before they can be enrolled. The study found that majority of

the participants highlighted the schools are not user friendly and makes including difficult

for any SSN. Two participants from same school sharedtaheir computer lab, as one

of them said(PT7) f this child is coming to attend
the computers down because itbés has the st

be to go in fothe library or computer clas

The employment of inclusive practices mandates school leaders to be visionary as they
play a critical role in leading others together with administrative authority to be able to
challenge the norm of traditional approach to teaching, inspire and emptivee staff

and stakeholders towards sustainable inclusion (Ainscow & Sandill, 2010; Sergiovanni,
2009; Day & Leithwood, 2007). However, considering the evidence from the study, the

school |l eaders dondét have the sabarrieri ty t o a
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According to, Lindqvist & Nilholm (2011) they express and affirms on the significance of
school | eadersodé belief about i nclusion as

school in accommodating diverse needs otherwise inclusion wilenpossible.

The study also revealed that schools are trying to maintain their image from low
academic achievement hence they are not enrolling 688l of the participants said;

(PT5) some schools would only like to have cream students to have high
achievement with students with special needs there is a tendency that the pass rate
to come down or the achievement to come down so proballis thvy schools

are reluctant.

4.8.4 Cultural Beliefs
Fiji is referred as a multiracial country, consisting of many ettyngroups of people.

The study found that cultural beliefs affect inclusion. Teaching students with different
cultural background in an inclusive classroom makes even more challenging and if the
teachers are not awar e of wilkéemerdee nRiverse hi st
classroom means different perception of disabilities by different cultures, therefore if not
addressed properly can become offensive thus leading to discrimination. Therefore, the
study also reveals that many students are attendimapkscof their own ethnicity, as one

participant says;

(PTewell we live together for long now ehh but if we look into cultural wise they

can still be a barrier aaa know for beliefs ehh even nowadays we have seen you
have seen that aaa | am not pointinggers at | have seen this ehh in Indian
based schools I ot of Fijian students go
why | am saying it can fit better there the Indian students not many of tieem ar

there in Fijians schools.

Therefore, cultural biefs are another crucial aspect that becomes part of limitation
towards IE. The result of this study coincides well with Mwangi and Orodho, (2014)
review of literature as they express cultural prejudices from society are seen as one the

biggest obstaclessulting in negative attitudes and discrimination.

There are few regions that still upholding traditional belief that educating a disabled
person is of no I mportance as this may be

rather than shortcomings in the education system (UNICEF, 2000).
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4.9 Chapter Conclusion

This chapter provided the data analysis of the research with reference to the research
phenomenaTeacher sé6 Perception of |l ncl usi on of
Schools in Nausori District, FijiThis discussion was presented from the datkected of

eight participants interviewed from four mainstream primary schools respectively.
Addressing the phenomena, it was found that teachers are knowledgeable and had deeper
understanding of IE and all eight participants were supporting IE. Howslewing

their supports on IE was very promising but majority of the participants had indecisive

perceptions on it implementation and practices.

Therefore, the research findings revealed that those teachers who were in support and
favour, shared many paisie effects of IE including; 1) better academic achievement for

all students in inclusive classrooms; 2) increased peer sharing and collaboration; 3)

enhanced social development; 4) benefited teachers both in their qualification and

collaboration with othrs staffs/stakeholders; and 5) eeffective.

Conversely, the study also disclosed that teachers who had indecisive opinions and also
had reservations on IE highlighted on the barriers including; i) lack of qualified teacher
and other resources resultiSSN being sent back to special schools; ii) unfavourable
teachers perceptions; iii) schools as they are result oriented, and inaccessible due to
physical appearance: both buildings and environment; and iv) cultural beliefs.

Together with these results festher factors were reported which were also significant.

In terms of the positive effect teackmarent collaboration, while in contrary larger class

size, extra workload and not enough teachers training courses being provided by the
respective universits that also emerged. Adding on, the demographic information also

had significant effect on the results of this study. The demographic data had correlation

on teachersdé perceptions hence the qualifi
experienceof SSN shapes their opinions. Notably, the age, sex, and years of teaching

experiences had no effects on how teachers perceive inclusion.

The next chapter will be looking at the evaluation and conclusion of this dissertation. It
will also present the sucse of the research, implication of the findings and summjng

with future recommendation.
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5 Chapter5
5.1 Chapter Outline

The chapter presents evaluation and implication of this research together with the
suggestion that may be considered as vital in upgradiagsforming and improving
inclusive practices for SSN in Fiji. The chapter concludes with further recommendations

for future research in this particular area.

The main aim of this research was to expl o
toma nstream primary schools in Fijid. I n o
study subsumed to qualitative methodology to understand the insights of teachers
understanding and knowledge. Using this approach is been regarded as the most
appropriate métod to explore the social world of participants from their point of view

(Burrell & Morgan 1979; Punch & Oancea 2014). Therefore, to answer the research

phenomena this study was guide by threecpudstions;

1) What is general teachersé knowledge of

2) Wh at are teachersd perceptions on the
special needs?

3) What challenges do teachers encounter in facilitating students in mainstream

primary schools?

5.2 Limitations

This research was conducted within the qualitative pgmadherefore, the resulitself
cannot be used fageneralization (Basit, 2010dlue tothe small number of participants
Hence this study had only eight participants from the four mainstream primary schools in
Nausori District in Fiji. Another drawbacwas thatschools selected were practicing
some form of inclusiorthereforeitd glifficult to link the findings to other mainstnea
schools that are not inclusiv&hirdly, with limited ime and moneyor this studyl had

no options but to have lessimber of participants. Since the data was conducted in my
home country Fiji, other factors such as family and friends aleeseen aslistractors to

some extent.
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5.3 Strengths

In doing this research study it has given me broader and deeper understanding and
knowledge of using qualitative approach. All the eight participants were veryréuppo

and were approachable &mye. This contribued having ahealthy bonding and
trustworthiness between every participanfTranscribing of recorded interviews did
increasamy listening abilitiesas well agyping. Mostimportantly,| had the opportunity

to conduct this research in my home country which will contribute to the literature both
locally and hopefully internationallyNotably, the findings cannotbe generalized
however itcan contribute to some extent in sordecisionmaking within the Nausori
District where tis research was conducteldinally, the approvalgrantedby MoE and

head teacheit® conduct this research.

5.4 Implications

The research findings revealed several implications. The positive ones could be in
cooperatedand piloted by other schools while the negative implication should be the
attended with greatoncern. The results showed that lack spiecialised resources
per sonnel disof great conbetrtdence, theré should be more provisions made
in the ontent & teacher training programmes fgpecial and inclusive educatias well

as in preservice as mandatory. Thus, wiicreaseteachers qualification together with

knowledge and competence

Teachers I undecided perceptions aneservation on thenavailability of resources,
inaccessible of school facilities including building, teaching content (extra), surroundings
and large class size. Tieéore, MoE should work very closely with all schools to focus
on proper management of funds, reallocatiosoveces, and adjustment of teaching
content from exam orientedgether with trade skills

Schools shoulde aware ofchildrerd sight to educatiorthus, should not have any
restriction, criteria or any policy that limits their opportunity of being endolldneymust
adhereto, and followthe newlaws and policie®f the government of day together with
international principles of IE Allowing, all schools to become inclusive and

accommodave regardless aher diverseneeds anéthnicity.
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5.5 Suggestions foimprovement

Equal opportunities for SSN to be educated with their-disable peers in mainstream
primary schools remains controversial. According to, Walker (2013) refusal of the right
to education robs childn for the future benefits afducation andhie opportunity to
aceess their other rights whicimits; employment opportunds, participation in civic

affairs and full involvement in society.

Therefore, IE is considered as the fundamental aspeathieving better quality in
education and realisggnhuman rights not only for SSN but for all childrérhis can
create provisions to raise the quality bar across education system by adapting to
approaches that ensures and tailor for naturally diverse learning style for all pupils, whilst
accommodating soe specific learning needs of few pupils (Walker, 20TBg results of

the study concumvell with literature review in chapter twahich shows that many
nations are becoming inclusive iselps to combat discriminationpromote diversity

and patrticipation values the contribution and potential of SSN, equips them with
essential life, language and social skills (UN, 20R&searches have proven and shown
that IE improves educational outcomes, social development, resoutitiee by nomn

disable, professional development and increases collaboration.

The findings of this study also revealed challenges which can be brought down by the
current international polices and law with the support from family, local community,
national government and alsadhigh international communityhe following actios are

suggestions for the change and areas of improvements.

5.5.1 More Qualified Teachers
Teachers are most significant factors in determining the quality of education a student

receives hence effective inclusion entails appropaatirelevant qualified teachers who

are supporting inclusiveness and willing to work collaboratively with other specialist.

This study revealed that there are inadequate qualified teachers to meetémelsdin

the inclusive classroom The i mportance and recruitments
including sign language, braillespeech therapist, occupational therapist and physio
therapist are also crucialherefore, concern authorities includinlyloE, Government,

other stakeholders including FNCDP and MoH to work effectively and collaboratively to
include SIE programmes or course in all teacher training colleges/universities which are

owned by governmenwvhich must be mandatory to all individual who wants to
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become teacherglso if the governmentanliaise with international universities to have
exchange program to allow more teachers to be specialized in the field of special and

inclusive education.

5.5.2 Changing Teachers Perceptions
The findings 6 this showed that negative perceptions of teachers are due to lack of

teaching resources, extra wddad and less of knowledge dB.IThese factors contribute

and shape their perceptions towards inclusion of SSN in mainstream classrooms
Therefore, schools,Professional Development Unit (PDU) of MoE and other concerned
authorities need to providmntinuous PDsawareness workshops, short refresher courses
and community based programmes to ensure that all teachers together with the
community are higlighted new principles,legislation, laws and policies regarding IE

internationally and nationally.

Teaching resources and extra workload also needs to be reviewed. Inclusive classrooms
require many types to resources and material therefore the schootgjaested to invest
appropriately and wisely with funding provided by the MoE and also encourage teachers

to become creative and improvise the learning resource.

Another aspect which the MoE are informed with is the work load together with the large
class si ze. They should review the number
classroom and the amount of paper work and other requirements reduces the effectiveness
of quality teaching and learning. The other option would be to provide teacherdgssista

a Special Education Coordinator (SENCO) to become additional aid for the full time

classroom teachers.

5.5.3 Schools
The schools have significant roles and responsibilities that they must consider so that all

students are welcomed to receive quality edanafThe study found that many schools
structure and facilities are inaccessible as well as not user friendly. The school
management have to work closely with the school heads to make necessary adaptation
within their schod infrastructure and facilityat become user friendly and accessible to

all types oflearnersHowever, MoEhasto increase fursifor structural modificationwvith

the proper planning showing the details and specification of these developoyents

schools
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Together with these changes solsoshould be equipped with necessary and relevant
resources. TeachingSNr equi res | ot of -Tegelectrpncamitnégns bot |

electronic therefore schools shothlave provision tgrovide them as and when required.

5.6 Recommendations for Future Studkes

The study was conducted in Nausori District, one of the nine education district in Fiji
hence the findings cannot be generalised therefore the following are few

recommendations;

1. Similar researlc needs to be conduct in otheis@icts to reveal insightsof
teachersdé perceptions.

2. Also there is need to produce quantitative data on same or similar topics so that
generalization can be made and used effectively in improving the practices of

inclusive education.

5.7 Conclusion

This resear ch ercgptiomsrokinclusion &f SENhire fos tainptream

primary schools in Nausori District Fiji. The significant of this research was to
understand teachersd perceptions of I E anq
opinions. Teachers are regarded as atuand vital players in successful implanati

and practices of IBherefore it is also pivotal that their views are shaped towards
supporting inclusion. This will entail and ensure that SSN will have equal opportunity of

being educated with their natisable peers.

The literature also suggests many significarafdE together with international laws @n
policies. IE shares many benefits and thus these policies demands and calls upon all
nations and countries to become inclusive. Fiji has just piloted IE in five primary schools
and has a long way to go, hencecooperang the guiding principles of IE and adapting

and amending in to own context will not only raise the quality bar for education and
learning but provide equality to the individual with special needs and other marginalised

groups.

In this research findingseveral benefits of IE were found together with barriers to IE.
Both factors are essential and vital in decision making. Notably, the limitations need to be
addressed seriously as it will determine thtre of IE. IEis a process and cannot be

achieved inyears but it will take decades therefore the concern authorities including
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MoE, national Government, FNCDP, school management, MoH and Social Welfare have
pivotal roles and responsibilities to disseminate. Consideliiagdevelopments in
practices, and las and policiesnternationally,Fiji has a lot of guidelines and models to

replicate and makiclusion more successful.

Therefore, | hope that this research finding is just to inform the relevant concern
authorities to take note of what are the emerggsges and act upon the relevant areas to
provide equal opportunities to SSN and other marginalised children to education with

respect and dignity as their peers.
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7 Appendix

7.1 Appendix 1
PARTICIPANTSINFORMATION SHEET

INFORMATION SHEET FOR PARTICIPANTS

RESEARCHER DETAILS

Name: Salesh Sachin Deo

Status: Married

Occupation: Student at Charles University: Prague

Programme: Erasmus MundudMasters in Special and Inclusive Education
20152016 cohort: joint programme between Roehampton
University, London, University of Oslo, Norway and Charles
University, Prague.

Quialifications: Bachelor in Special and Inclusive Educatidfd (2012)
Certificae in Special and Inclusive Education Teaching (Primary)
i Fiji (2002)

Masters Thesis Supervisor: Dr. Marie Komorna

RESEARCH DETAILS

Title: Teachersdé6 Perception of I nclusion o
Mainstream Primary Schools in Fiji.

PURPOSEOF THE RESEARCH

The purpose of this research is to explor
with speci al needs (SSN) in mainstream pri
education system towards inclusion has raised severalisagititdebated on whether or

where these children should be educated. As Educators their perceptions are crucial as
they can provide insights and assist in development of the educational services and to the
economic.

IMPORTANCE AND BENEFITS OF THE RESEARCH
The significances of this research are to:

1 Understand how teachers perceive special education, and inclusive education.
1 Whether they have positive or negative opinions.

1 Where SSN should be educated

1 How these views can assist in the improvement for inclusive education in Fiji.
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PROCEDURE OF THE STUDY

Oneto-one interview will be conducted with participants, lasting between 45 to 60
minutes. The interview will be audi@corded to avoid distraction atite originality of

data, for the purpose of later transcribing and data analysis. After the completion of the
dissertation, these recordings will be eliminated. If necessary, | may contact you for

clarification of ideas after the interview.

BENEFITS TO THE PARTICIPANTS
As participants of this research it will:

1 Give opportunity develop a better understanding of special education and
inclusive education

The importance of inclusive education and in the lives of these students

Ways to create opportunities 86N

Contribute in the development and improvement education for all.

Inform MoE of the current philosophy of Inclusive Education

1 Challenges faced which needs to be addressed properly.

= =4 4 A

POTENTIAL HARM TO THE PARTICIPANTS

No potential harm is anticipated imi$ research. However there is a possibility of
participants being identified by their head teachers and other colleagues in the research.
As a precaution, interview questions will focus on issues and topic researched. Naming of
individuals will be discowaged.

CONFIDENTIALITY AND RIGHTS

In order to ensure the confidentiality and rights, the following aspects will be strictly and
highly adopted:

1 All the participants will be anonymous.

1 Data collected will be safely locked in my hard drive with a separatedrfwith
security code.

1 The information collected will only be used for this research writing and only be
read by my supervisors.

1 If any information is to be used outside the this dissertation, conformation and
permission will be reobtained from you.

TERMINATION OF PARTICIPATION

1. All the participants may wish to withdraw from this research study; however, it is
advisable that this will be allowed no later than two weeks, after you have
checked your transcribed data.

2. You can contact me by the followimgeans:
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l.  Phone: +447448417161
II.  Email: ssachindeo@yahoo.com
. Or: deos@roehampton.ac.uk
3. You will be also granted time to read the transcripts of your interview and to
make any amendments if required and also todsatlv at this point in time.

INFORMED CONSENT

If you agree to accept to participate willing and voluntarily than will be asked to sign a
separate consent form which will explain:

A. Cleary highlight on the nature of the research
B. Fully elaborate the requiremis and procedure
C. The commitment is through they own willingness and without any incentives.

COMPLAINTS OR CONCERNS

If there are any questions and issues relating to the research you can contact me using the
above contact details. However, if you wishuymay also contact my supervisor via
email or phone:

Phone:

Email: marie.komorna@gmail.com

Thank you very much for your assistangde!

Yours sincerely,

SALESH DEO
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7.2 Appendix 2
INTERVIEW GUIDE
The following questions are nguide to carry out the senstructured interviews in order
to collect irdepth responses from the participants.
Main Question 1
What i s general teachersd knowledge of inc
Main Question 2
Inclusion of SSN in to mainstream primary schools is seehatte many positive
impacts. What are your views on the advantages if we include them?
Main Question 3
On the other hand since inclusion is a new concept therefore teachers do encounter some
challenges in facilitating SSN in mainstream primary schools?
Sub Questions

1. Tell me how you understand about inclusion
2. Tell me your understanding of inclusive education.
3. Describe how you perceive about including SSN in the general classrooms.

4. We are having major shift towards inclusive education in thetgoaurrently, what is
your view of when is the best time to include SSN in general classroom.

5. Tell me more about some of the ways you include SSN in the classroom during

teaching and also in outdoor activities.

6. Since inclusive education has beetraduced in the country recently and many
students with special needs were enrolled in primary schools because of the persuasive
promises such as extra funding, additional resources and more teachers. However, in less
than two years many students were mef@ back to special schools and some either left
schooling or engaged in some sort of work.

6.1. Can you tell or explain what could be the possible reasons for referring students with

special needs back to special schools?
7. Tell me how this benefits tI®SN and their peers

8. Describe how this benefits the teachers?
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9. Can share your understanding on social development of SSN and their peers?
10. Can you share your experiences on the academic outcomes of SSN?

11. The inclusion of SSN in general classrooms is seen as economically cost effective.

What do you think about this statement?
12. Can you share and explain what challenges these challenges?

13. What is your view of where students with special n8&N( to be educated? Explain

your reasons based on their ORights to Edu

14. Can you express your views on funding, whether it is sufficient or not to become

inclusive Fiji?
15. Can you share your views about the competence of teachers and taithieqg?

16. Schools are also seen as barriers to inclusion, what you think are the underlying

reasons.

A. Environmental barriers in schools
B. Accessibility and user friendly.
17. Tell me your views on the cultural aspects:

l. Beliefs and values
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7.3 Appendix 3
LETTER FROM CHARLES UNIVERSITY

CHARLES

3§ UNIVERSITY

% IN PRAGUE
Faculty of Education

The Director Primary
Ministry of Education
Quality House

Suva,

Fiji

June 24th, 2016

RE: CONFIRMATION STUDENT AND CONDUCTING RESEARCH
Dear Madame, Sir,

This is to confirm that Salesh S. Deo is a student at Faculty of Education, Charles University in
Prague, Czech Republic currently undertaking joint Master’s degree in Special and Inclusive
Education from University of Roehampton, University of Oslo and Charles University.

Mr. Deo is placed in Charles University from July to December, 2016 for his dissertation. He has
submitted his proposal and of which the data collection will be conducted in Fiji.

The department of Special and Inclusive Education wishes him best of luck for data collection and his
research study.

If you require more information please contact the following personnel below:

Mrs. Sarka Kanova, MA

Programme Convenor

Erasmus Mundus Special and Inclusive Education
Faculty of Education

Charles University, Prague

Email: sarka.kanova@pedf.cuni.cz

Magdalény Rettigové 4, 116 39 Praha |, Czech Republic
tel.: +420 221 900 111

www.pedf.cuni.cz

1€ 00216208 DIC CZ00216208
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Mrs. Marie Komorna, MA

Thesis Supervisor, Department of Special Education
Faculty of Education

Charles University, Prague

Email: marie.komorna@gmail.com

Yours Faithfully, Q
// I's Kéoﬁ/b%_// ~ /

Doc. RNDr. Miroslava Cemochové)CSc.
Vice — Dean for International Relations
Faculty of Education

Charles University, Prague
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7.4 Appendix 4
APPROVAL FROM MINISTRY OF EDUCATION FlJI
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