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Abstract 
 

The aim of this thesis is to point out the beneficial effect music has on learning English 

pronunciation. The theoretical part describes how music can positively influence the 

process of learning and helps to create an effective educational environment. This work 

further focuses on the motivational effect of music and on its ability to increase student 

interest. The practical part provides the reader with concrete examples of the 

methodology used in singing classes at the basic art schools with focus on selected 

features of English pronunciation.  
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Anotace 

 
Záměrem této diplomové práce je poukázat na prospěšný účinek hudby při výuce 

anglické výslovnosti. Teoretická část popisuje, jak hudba pozitivně ovlivňuje proces 

učení a také pomáhá vytvářet efektivní prostředí pro vyučování.  Práce se dále zaměřuje 

na motivující vliv hudby a na její schopnost zvýšit zájem studentů při výuce. Praktická 

část seznamuje čtenáře s konkrétními příklady metod používaných v hodinách zpěvu na 

základní umělecké škole se zaměřením na vybrané rysy anglické výslovnosti.  

 

Klíčová slova: hudba, výslovnost, zpěv, píseň
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Introduction  
 

This work explores possible ways of using English in singing classes of the basic art 

schools with focus on selected features of English pronunciation. Language and music 

are closely related forms of expression and communication between human beings. 

Music is sometimes referred to as an international language and whether or not we 

understand the meaning of the words it uses, people still perceive its message. It is also 

the expressive power of the human voice that can reveal much about the mood that is 

being communicated. The human voice reflects our contemporary state of mind, our 

moods, frustrations, happiness and even more stable features of our personality.  
 

      The purpose of this diploma thesis is to show how music and singing can positively 

influence the quality of students’ voice (its color, flexibility, resonance) and 

subsequently help develop the pronunciation skills in the target language. It also shows 

how the creative and relaxed atmosphere which music helps to create, plus strong 

motivation on the side of a student triggers his/her will to cooperate and learn.  
 

      The idea to choose a didactic topic that focuses on incorporating music and English 

learning was not accidental. In fact, this concept arose when I gathered experience as a 

singing teacher at the Basic Art School at Kladno. Simultaneously, I was also studying 

English language and music at Charles University.  
 

      Another inspiration for this topic came when I attended a seminar called Content 

Language and Integrated Learning, led by PeadDr. Marie Hofmannová. She helped me 

learn how to incorporate the knowledge of the two subjects (English and music) that I 

study at the Faculty of Education. Combining the methodology of these two subjects 

and my work inspired me to supply my students with simple songs in English. As the 

students grow older they often become more interested in foreign music. Today, they 

are teenagers and their interest in English language songs has multiplied immensely. 
 

      One of the reasons the students have become so interested is that, as they have 

matured, they have begun to search for a new identity outside of the school, family, or 

even their country. Young people find their own heroes and idols, many of which are 

singers and superstars from English speaking countries. Students want to imitate the 



9 
 

way their idols look, the way they behave, the way they dress, and even the way they 

sing. This recognition made me realize that their age is perfect for acquiring and 

improving their English language pronunciation throughout the course of my classes. It 

is a great opportunity for a teacher to help students develop in a direction they want to 

follow.  

 

      This thesis also examines the specific character of teaching in music schools. The 

teacher has only one student in the lesson at one time and can fully focus on his/her 

needs. Also, after a while, the relationship between the teacher and student develops and 

students lose their coyness as they open up to the teacher and reveal their own 

personality. Moreover, this relaxed and spontaneous atmosphere is necessary for the 

student and the development of his/her voice. To establish this kind of close relationship 

in a typical English lesson is almost impossible. At the music lesson students get into a 

meditative state of mind and lose their worries and fears. This, in turn, sharpens their 

senses for better learning.  
 

      Teaching singing includes many factors, one of the most important is pronunciation. 

Correct articulation is a pre-condition for the development of good vocal technique. The 

technique helps to develop the voice’s flexibility, clarity, resonance, emotionality, 

loudness, and expressiveness. Through singing we learn how to pronounce sounds, 

words and sentences for two reasons. One of them is to learn the sounds of the target 

language. The second is to improve the singing. Since work on pronunciation is part of 

the singing technique, students do not notice that they spend so much time on practicing 

pronunciation; they are focused mostly on singing. We can say that through singing, the 

acquisition of pronunciation is more spontaneous and natural. 
 

      Currently the school system in the Czech Republic demands that each school creates 

its own curriculum. This means that teachers have to be more active in creating their 

own teaching programs. This allows for a great variety of teaching possibilities in to the 

classroom. The main goal of a teacher stays the same; it is how to motivate his/her 

students in a positive way. Music works with the emotions and leads to a relaxing 

learning environment. This relationship between music and learning has been 
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demonstrated and written about by teachers and authors of pedagogical studies 

throughout our history. 

 

      The ancient philosophers, such as Pythagoras, knew about the powerful effects of 

music on people. In fact, music was one of the main subjects in ancient educational 

systems. J. A Komenský, a master of pedagogy, used music and play to improve the 

progress of learning. 

 

      The main purpose of this work is to share its contents with other teachers who focus 

on incorporating music and English in the hope that it can variegate English language 

learning. It is my belief and experience that music directly improves English 

acquisition. In the following chapters I shall demonstrate and explore this topic in detail, 

and share my own teaching methods and experiences. 
 

      The first chapter of the theoretical part points out music’s positive influence on the 

development of the brain and the entire neurological system. It shows that music helps 

to involve both the left and right hemispheres which together support the functions of 

the cognitive processes. It also explains music’s positive effect on the creation of a 

stress-free educational environment. 
 

      The second chapter is dedicated to the role of motivation in the process of learning 

and the power of motivating the students through music. The third chapter shows the 

connection between music and the English language. Finally, the fourth chapter 

discusses the physiological processes involved in the creation of a strong intelligible 

voice. The practical part of this thesis is concerned with concrete ways of developing 

English pronunciation through the vocal training in basic art school. The first chapter 

acquaints the reader with the school, its system of teaching and it characterizes the 

students attending the singing lesson. The second chapter presents the classroom 

arrangement for singing and its equipment which is organized in order to achieve the 

most effective results in incorporating pronunciation and vocal technique training. The 

third chapter is dedicated to a course of a model singing lesson aimed at the 

improvement of English pronunciation. The fourth chapter offers practical examples 

that are categorized into subchapters according to the different aspects of the English 
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pronunciation. It looks at the isolated English sounds, word stress, rhythm, sentence 

stress, linkage of sounds, and intonation. The final chapter provides a summary of 

results gathered by the teacher’s observation of the students’ progress in learning proper 

English pronunciation. 
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I. Theoretical Part 
 

 

1. The positive influence of music on learning 
 

“Music is a moral law. It gives soul to the universe, wings to the mind, flight to 

the imagination, and charm and gaiety to life and to everything.” Plato 

 

      Music is a form of art that was always a significant part of the human culture. 

According to Kerstin Wartberg, professor of music at University of Frankfurt, “earlier 

civilizations already knew that the pre-occupation with art in any of its many forms was 

a logical way to develop inner harmony, a well-balanced character, enthusiasm, and a 

rich live experience.” 
 

      There are many definitions that attempt to characterize music. For example The 

Encyclopedia Britannica describes music in the following way: “Music is an art 

concerned with combining vocal or instrumental sounds for beauty of form or emotional 

expression, usually according to cultural standards of rhythm, melody, and, in most 

Western music, harmony. Music most often implies sounds with distinct pitches that are 

arranged into melodies and organized into patterns of rhythm and meter. Music is an art 

that, in one guise or another, permeates every human society. It is used for such varied 

social purposes as ritual, worship, coordination of movement, communication, and 

entertainment.”    
 

      Today, music plays an important role in our society and it reflects its current 

aesthetic values. We are in close touch with all kinds of musical genres thanks to the 

current development of technology. The popularity of music continues to grow. Many 

young people desire to play an instrument or to sing, they form bands, attend concerts 

and music is a part of their everyday life. It is clear that music is a powerful form of art 

that can enrich people’s perception of the world, it is refreshing, invigorating, and it has 

even a healing power. Music helps to express and ventilate our feelings. For example 

when we play forte, which in musical terminology means loud, we can express 

excitement, culmination of positive or negative emotions as anger, fear or passion. 
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When we play piano, soft and quiet, we express love, tenderness, sadness and so on. 

Music is very expressive and people who live through music and create it desire to gain 

mastery of their instrument or voice. They may dedicate many hours to practice while 

their desire gives them the drive to keep on going.  
 

      Music does not only affect the emotions but through playing an instrument or 

singing people develop all kinds of skills and sharpen their way of thinking. To support 

these ideas we can look for evidence in scientific research.  

 

1.1 Music and the Brain 
 

There are a number of studies that show a connection between music and the 

development of the brain. Dr. Frank Wilson, neurologist at the University of California 

School of Medicine in San Francisco, reports that his studies show that “music and 

instrumental practice enhance coordination, concentration and memory and also bring 

about the improvement of eyesight and hearing”. He further reports that “the process of 

learning to play an instrument refines the development of the brain and the entire 

neurological system”. Learning singing is identical to learning an instrument. Music is 

an art happening in time. Singing involves reading from notes. When more voices sing 

together, keeping the exact rhythm is necessary. While singing, the brain is involved in 

many processes. The individual has to be able to carry out his/her emotions and 

communicate them to the audience. 
 

      When we play music, we connect the cognitive processes with emotions. This 

means that music can be seen as a means of connecting the left and right hemispheres of 

the brain. According to Dr. Frank Wilson “music more fully involves brain functions 

(both left and right hemispheres) than any other activities studied.” Dr. Wilson feels that 

“these findings are so significant that it will lead to a universal understanding in the next 

century that music is an absolute necessity for the total development of the brain and the 

individual.” 
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1.2 The Affective Filter Hypothesis 
 

Music not only supports learning, but has an influence on creating a stress-free 

environment in the classroom. Many teachers experience that incorporating music into 

their lessons has a positive effect on their students. The ability of learning differs from 

person to person. Some people learn better than others. This can be due to many factors. 

People with good memory, high intelligence and a positive relationship to learning are 

expected to be good learners. However, some of them, even though they have pre-

conditions to do well in learning do not show such good results. Many psychologists 

assume it may be the anxiety or fear that block the students psychically. The teacher 

should create an atmosphere that is helpful for people who have difficulty with learning. 

The atmosphere should have a feeling of safety, peacefulness and help them open up to 

the outside world. Music can be a perfect tool.  
 

      The factors that affect a student’s ability to learn were studied by Professor Stephen 

D. Krashen. He developed a theory called Affective filter. He was interested in second 

language acquisition concepts. This theory states “how affective factors such as 

affective variables relate to the second language acquisition process” (Krashen 32). His 

research has shown that a variety of affective variables relate to success in second 

language acquisition. According to Krashen, most of those studied can be placed into 

one of these three categories:  

 

(1)  

Motivation. Performers with high motivation generally do better in second language 

acquisition.  

(2)  

Self-confidence. Performers with self-confidence and a good self-image tend to do better 

in second language acquisition.  

(3)  

Anxiety. Low anxiety appears to be conducive to second language acquisition, whether 

measured as personal or classroom anxiety.  
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      People whose attitudes are not suitable for second language acquisition will not only 

“tend to seek less input, but they will also have a high or strong Affective Filter” 

(Krashen 34). 

 

 

 
Figure 1: The affective Filter Hypothesis 

Krashen, Stephen. Principles and Practice in Second Language Acquisition. 

Oxford/New York: Pergamon, 1982. (p. 32) 

   

      We can paraphrase this by saying that people with low self-confidence, anxiety, and 

lack of motivation have tendencies to protect themselves and they filter the input. By 

input Krashen means the received information. Instead of receiving the whole message, 

they store only part of it.  
 

      Krashen believes that the weakening of the affective filter can be achieved by 

creating a good learning environment. Learning should happen in an environment of 

low anxiety and positive influence. Krashen writes: “The best methods are therefore 

those that supply comprehensible input in low anxiety situations, containing messages 

that students really want to hear. These methods do not force early production in the 

second language, but allow students to produce when they are ready, recognizing that 

improvement comes from supplying communicative and comprehensible input, and not 

from forcing and correcting production.”   
 

      According to Bob Lake, the reading teacher for Savannah Technical College, music 

has a power to create such environment. It positively effects the emotions and dissolves 

stress. When we create music, it has a therapeutic effect. It is a popular tool used by 

many psychologists and therapists. 
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2. The Role of Motivation in the Process of Learning 
 

According to scientists motivation is an orientation towards a goal. It is a driving force 

hidden behind all human actions. These motives of people are influenced by certain 

needs. Fulfilling human needs is essential for a happy and healthy life. This may include 

the most basic needs such as biological needs, psychological and social needs. There are 

many theories that deal with this topic. 
 

      In an educational environment we recognize two kinds of motivation: Intrinsic and 

extrinsic (Hasset 128). Intrinsic motivation can be explained as an internal desire within 

a human being, such as person’s own determination to engage in an activity. The 

reasons for this kind of behavior can be, for example, enjoyment of the particular 

activity, internal values that direct a person towards moral and ethic behavior, or 

internal goals that a person wants to accomplish. On the other hand, extrinsic motivation 

comes from external factors. For example, the influence from one's environment. 

Motives that come from the outside are called incentives. They can be defined as 

something that incites or has a tendency to incite to determination or action (Hasset 

129). 
 

      In fact, learning is a social activity when people adjust to their environment. Both 

kinds of motivation play a crucial role in the process of learning. Intrinsic motivation is 

considered to be the most important. It reveals that people have their own goals in life. 

However, because we are social beings, we first learn by interaction with the others.  
 

     .Music triggers the intrinsic motivation, because it is an amusing activity. It affects 

peoples’ emotions and activates students’ perception. The previous chapters clarified 

music’s positive influence on learning and its ability to lower any possible anxiety. 

These facts also contribute to the motivating power of music.  
 

      From the psychological point of view motivation and emotions are intertwined. 

Feelings are associated with our goal oriented behavior and we frequently explain our 

motives with emotion (Hasset 145). Music is very emotional and helps us to fulfill some 

of the basic needs such as self-expression, creativity, self-actualization, socialization, 

competition and many others. 
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      Many people have difficulty expressing themselves in everyday life. Often, this may 

lead to frustration or a negative state of being. Learning how to express the emotions 

through the use of the voice develops the entire personality and contributes to healthy 

being. When we feel strong emotions, like when we are sad, or happy, we feel the need 

to share them with someone. To ventilate the excitement, or tension is a natural process. 

The art of music is a great tool to express ourselves and this makes music an activity 

that people want to engage in.  
 

      The initial idea to write this thesis was to point out music’s positive influence on 

learning English pronunciation through singing songs in English. The four year 

observation of the students that attend the basic music school revealed that their interest 

in learning English increased immensely after the integration of music and the English 

language. The popularity of the English songs triggered interest within the students. 

They showed a strong emotional involvement during the singing activity and their 

motivation increased with the opportunity to learn songs of their idols. Thanks to this 

motivation they worked harder and the acquisition of English pronunciation seemed to 

be very natural due to the connection with the authentic and meaningful lyrics of the 

songs. It is interesting to note that the students’ English improvement was spontaneous. 

The language in this case served as a tool for their musical self-expression. Their main 

goal was to learn the song. English was the mediator of this goal. This is the main 

difference from learning pronunciation in a traditional classroom. Students are made to 

drill minimal pairs and the texts usually lack any meaning that could be motivating. 

Students in the traditional schools learn the language, however, they are not used to 

connecting it with deep emotional experiences. Pronunciation of English is mostly 

expressed by emotions. For example intonation is based on emotions.  
 

      The vocal lessons help the students to learn how to use their voice so it serves as an 

expressive means of their personality. No one is interested in hearing empty musical 

phrases that lack intonation, rhythm and stress. The same can be said about the speech. 

To capture the attention of others, speech has to be rhythmic, the intonation colorful and 

the meaning of the words stressed. To sound natural, one must really believe in what 

one is saying and be able to express how he feels. The vocal lessons try, with the help of 
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music, to teach students how to be themselves. This is the most motivating thing that 

music can offer.  
 

      Another motivating function of music and singing in particular, is the need to share 

the activity with other people. Usually singing brings greater pleasure when we sing 

with other people, or for other people. It is a social event. People gather together to play 

music, or to listen to music at concerts to socialize. 
 

      The evaluation of a person’s performance by other people is the next driving force. 

One of the most important social needs is to be accepted and respected by others. When 

a student gets positive feedback from his/her teacher, parents or friends, he/she feels 

satisfied and this satisfaction can be a strong motivating force. 

 

2.1 Motivating power of songs 
 

One of the greatest American lyricists, E.Y. Harburg, once said: “Words make you 

think a thought. Music makes you feel a feeling. A song makes you feel a thought.”  
 

      Many English teachers use songs in their classroom and have experienced that they 

are a powerful means that can activate students’ interest and concentration. According 

to the Encyclopedia Britannica, song is “a piece of music performed by a single voice, 

with or without instrumental accompaniment”. In songs music and language combines 

and “music heightens the effect of words, allowing them to be rendered with a 

projection and passion lacking in speech alone”. 
 

      Harmer states that songs are a good resource for English teaching. “First, they are 

funny. Second, they promote mimics, gestures, etc. associated to the meaning. Third, 

they are useful for introducing suprasegmental phonetics (stress, rhythm and 

intonation). Fourth, students play a partitative role. Fifth, they can be applied to 

comprehension stages (listening) or production (singing). Sixth, there are songs for all 

levels and ages. Seventh, students learn English very easily, through echoic memory” 

(Harmer 242). 
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      Language, in combination with music, is much more memorable than just the 

language alone. For example, advertising companies use this effect of music in catching 

the attention of the potential customers. In songs, the melody and rhythm are much 

more emphasized than that of spoken language. These features make songs a great tool 

for developing the students’ sense of pitch and rhythm. 
 

      Students are strongly motivated to learn songs they have some familiarity with. This 

is especially true if the songs are popular, or have an interesting tune. Students desire to 

imitate their musical idols. While learning to sing, they also desire to reach the best 

results. This is why they dedicate more time to studying the pronunciation. The beauty 

of learning pronunciation through songs is that one can listen to a favorite song many 

times without getting tired of it. Students almost become addicted to it. They play the 

song over and over again which exposes them to sounds and pronunciation of English 

many times over.  

 

2.2 The teacher’s role in motivating his/her students 
 

The teacher has the power to motivate his/her students to do their best. Students that 

attend the basic art school want to learn so the teacher does not have to force them. Still, 

studying singing requires discipline and systematic work. The teacher should never 

discourage his/her students by overly criticizing their performance. He/she has to be 

“very careful in leading the student’s voice, not to put too much strain on it, or 

overloading the student with exercises” (Matrienssen 16). The main goal of the teacher 

is to create an atmosphere that is relaxed and spontaneous in order to make their 

students’ performances natural. Positive feedback is very important. 
 

      The teacher should be enthusiastic and caring. The point is not to create professional 

singers, but to develop their students’ positive relationship with music, singing and their 

own voice. Some people are afraid to sing and think that they sound terrible, possibly 

because they had a bad experience in their past or had too much criticism. However, 

people do not have to be amazing singers to enjoy singing (Tichá 3). 
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      The teacher should try his/her best to help his/her students become who they wish to 

be. He/she should respect and understand his/her student’s personality and develop their 

self-confidence. If the students feel that the teacher believes not only in him/herself but 

also in them they will achieve better results and put more energy in learning.  
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3. The Music of English 
 

The English language is very popular among musicians. Many of them, even though 

their native language is different, use English as a medium for their music. The sound of 

the language supports their musical ideas and its acoustic properties resemble music 

itself. The similarity of music and the English language can be seen in their use of 

terminology which is, in many cases, identical. They share concepts such as stress, 

intonation, rhythm and pitch. The meanings of these words are more or less the same. 
 

      English is a stress-timed language and the syllables are stressed “at roughly regular 

intervals. This means that only certain, important words are accented. Sentence stress is 

what gives English its rhythm or beat” (Park). The words that are accented are called 

content words. These are the key words of a sentence which carry the meaning or sense 

of the sentence. This regularity makes English a very musical language. 
 

      Music works on the same principle. It is divided into regular rhythmical patterns 

that are organized into bars. Even though the rhythm can be very complicated, it has to 

fit in the periodical structure formed by the beats. A musical phrase is similar to an 

English sentence. It is filled with notes that can be short, long, accented or not accented, 

significant or less important. 
 

      Still, the notes have to be organized into bars and the stresses have to occur in 

regular periods of time. An English sentence also contains words that carry similar 

properties as the notes. The less important non-accented words (structural words) are 

pronounced faster than the accented words (content words) that carry the meaning. In 

this way all the words can fit in the regular rhythmical pattern of the sentence. 
 

      The rhythmical periodicity of English is one of the reasons that it is so often used in 

music. The lyrics support the flow of music and the words that would be accentuated in 

a spoken form, are also accentuated in the song. In other words, the stress of the 

sentence meets with the stress of the music. The content words carry the strongest 

emotional force and are usually even exaggerated to the maximum. However, they still 

fit within the regular rhythm of the song. 
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4. Physiological processes involved in the creation of voice 
 

It was already mentioned that singing and voice technique are very much concerned 

with pronunciation. The voice techniques create a united whole and one does not work 

without the other. For example, when we do not breathe correctly, it will negatively 

affect our pronunciation. Wrong body posture affects the breath. Breathing affects the 

relaxation of muscles. Relaxed muscles, especially the muscles of the speech organs 

affect the quality of pronunciation, and good pronunciation affects the resonance of the 

voice. The conclusion is that when we want to learn pronunciation, we have to learn 

how to stand with correct posture, how to breathe, how to use certain muscles, when 

other muscles have to be relaxed. We have to know how to coordinate the breath with 

the onset of the tone, and so on. We basically learn how to master our body. 
 

      The content of the following subchapters is based mostly on the personal experience 

and the knowledge gained from other vocal teachers, who have shared their views on 

vocal technique through their teaching. These views may differ from teacher to teacher 

and there are many different opinions on teaching vocal technique.  

4.1 The body posture 
 

Metaphorically, our body serves similar to the body of an instrument. The instrument’s 

body shapes are developed in order to support the creation of the sound. This means 

that, for example, a guitar’s body consists of the resonance case which has an opening 

for the amplified sound to come out. The sound that is created by the vibrating strings is 

greatly amplified and given tonal color within the resonance case.  
 

      With the human voice it is quite similar; except that the vibration happens inside of 

our body, concretely in our throat, when the vocal cord muscles close to create the 

phonation. In this way our body serves as a resonance box. The body of a guitar is made 

of the wood and its shape never changes. Our body is tissues and bones which are 

designed to move. However, to create a proper sound, our body has to be in a particular 

position. The position helps us to coordinate functions of our muscles.  
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      When we teach a child how to throw a ball as far as possible, we teach him to 

concentrate all the energy into his hand. For the energy to travel through our body we 

need a complex relaxation. To direct it outside of our body we need a sharp swing. With 

our voice it is similar. We need to direct the stream of our breath in a particular way to 

amplify our voice. As the child uses its feet to bounce off the ground, we use our 

diaphragm muscle to bounce the air in a certain direction. The diaphragm needs to be as 

elastic as a trampoline, so the air can bounce out of it and be directed outside of our 

body.  
 

      However, this does not work, when we have bad body posture. The most common 

mistake that people make is that they do not stand or sit straight. Nowadays, even 

children complain of having backache. This is very unfortunate considering that their 

body posture is crucial for their future development.  
 

      Some people do not posture themselves correctly. It is caused by many things, but 

usually they are all connected to the personality of the individual. People, who are self-

confident, non-apprehensive, energetic and optimistic, usually have correct body 

posture. On the other hand, people who lack self-confidence, suffer from anxiety, doubt 

themselves and are constrained tend to roll their shoulders and head inwards to protect 

themselves from the outside.  
 

      A person with bad body posture does not have to fulfill all the conditions. 

Sometimes, it is only self-indulgence that may cause posture problems. Or it could be 

caused by the bad lifestyle of the modern world, when most people have sitting jobs and 

lack of exercise.  
 

      Good posture can be developed. While older people may already suffer with 

deformations of the spine, the young can be taught how to stand correctly. A singing 

lesson is a perfect opportunity for them to learn good posture. When you make them 

realize what it means to have good body posture and how it is important, not only for 

speaking and singing, but for their whole life, they tend to listen.  
 

      A great tool to have at the lesson is a mirror so students can examine their posture. 

For example, when you say to the girls to stand like a queen, they will automatically 
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associate with the role. To sum up this paragraph correct body posture does not only 

affect your voice quality, it also affects your breathing, the way you feel about your 

body and finally the way you feel about yourself.  
 

      Now, let us look at why posture so important for the creation of the voice. Again, it 

all depends on the muscles and their flexibility, relaxation and elasticity. For example, 

when you hold your head down, the muscles in your neck will not be relaxed, because 

you put too much strain on the muscles that are in the back of the neck. At the same 

time, the muscles in the front of your neck will be loose. This can create a problem, 

because the vocal cord muscles are connected to the neck muscles. When some of the 

muscles show tension, then the vocal cords cannot vibrate properly and the sound is 

choked. The next mistake is when people stick out their abdomen and the spine 

unnaturally curves the same way as the stomach. This basically means that you cannot 

support your breath with the diaphragm or the surrounding muscles (Soukup 46). The 

correct direction of the breath does not work here, because the muscles around the spine 

are strained. Tension of these muscles travels through your body to the diaphragm 

which is fairly close by. Similarly, when the shoulders are rounded to the front, we 

block the sound. Finally, when we put the weight of our body on our heels and not our 

tiptoes which make us lean a bit backwards, we can be sure that the sound will be weak 

and kind of “stuck in us” (Tichá 78). We could compare this with the child who wants 

to throw the ball. He also has to use his tiptoes to throw the ball far. The same counts 

for the voice, if we want the sound to be carried forward we have to direct it with our 

whole body from the tips of our feet.  
 

      In the school, where all the kids sit behind the tables, it is a bit complicated to make 

everyone sit straight, especially when students tend to lean forward on the desk. 

Teaching English pronunciation in this position will make their voices weak and flat. 

This is especially important when teaching intonation; the students must sit correctly.  
 

      Correct sitting posture is also recognized in the music field. For example, when a 

music teacher conducts a chorus and the practice takes a long time, the members of the 

chorus do sit. Nevertheless, even when sitting they adhere to similar rules as while 

standing.   
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According to our university voice teacher Alena Tichá, these rules are as follows (78):  

Body posture while standing:  

1.      Feet are slightly apart, we stand steadily on the ground, the body weight is on the 

tiptoes, and our knees are slightly bent and elastic.  

2.      Hips are rotated forwards, our abdomen inwards (counter-motion).  

3.      Our Chest is slightly raised (counter-motion with the shoulders).  

4.      Our arms and shoulders are relaxed, we do not rise them up, conversely, we put 

them down and back (evoking feeling of heaviness = relaxation).  

5.      Head is straight, almost like it hangs on a rope (association of a puppet), our chin is 

naturally parallel with the floor, we never rise it up (it causes the larynx to rise too and 

causes tension).  
 

Body posture while sitting (78):  

1.      We sit at the rim of a chair, the whole feet are on the ground, slightly pushed 

forward, and the knees are apart, parallel with the shoulders.  

2.      Our chest is again raised; our spine is elastic, in upright position.  

3.      The position of the shoulders is the same as while standing, the arms lay in our lap, 

relaxed.  

4.      The head is raised again, we have a feeling that it smoothly balances with a feeling 

of a slight head support at the back of the neck.  
 

      To conclude, bad body posture can create an unnecessary tension in the body. This 

leads to weak, breathy voice with no significant characteristics and many other health 

problems such as spine deformations, headaches, weak muscles, and a lack of energy. 

On the contrary, having good posture brings many advantages such as more energy, 

relaxed muscles, a strong voice, and even an improvement of the personality.  

 

4.2 Respiration 
 

Breathing is essential for the creation of the voice. When we are born, our breathing 

functions correctly (Tichá 89). During our life we seem to lose this ability as we 

develop bad habits. Many people use their breath incorrectly which means they do not 
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use the full capacity of their lungs. They use only their upper chest muscles to inhale 

and thus their breath is shallow (Tichá 89). This may be a problem of the lifestyle that 

people lead today. Our contact with nature has been greatly reduced over time as people 

concentrate in big cities. The hasty lifestyle of the city and lack of physical movement 

have a bad influence on people’s health.  
 

      This life style creates a great deal of stress as people do not find time to concentrate 

on their body (Tichá 89). The stress issue was already mentioned in the discussion on 

posture. However, it should be mentioned again. The word stress is the antonym of 

relaxation, which we all seek.  
 

      Stress can cause illnesses and psychological disorders which we need to reduce as 

much as possible. Age does not play as large a role here. Some people are more resistant 

than others. When we suffer from stress it is important to fight it. We fight it with our 

breath.  
 

       Many people practice yoga or find other relaxation techniques such as stretching, 

meditation or use a sauna to lose their tension. All these activities require deep breath. 

When we lay down on a beautiful green meadow, while the sun is shining and the birds 

are singing then we breathe deeply. This natural deep breathing is exactly the kind of 

breathing which is useful for singing and a strong speaking voice. 
 

      Deep breathing techniques can be learned and it is considered to be more healthy 

than shallow breathing. Through this kind of breathing we will be calmer, the tension of 

the muscles will decrease, and our body will be better oxygenated. Our voice will get 

the proper support because the air flow will be controlled by the diaphragm and its 

surrounding muscles which include the rib muscles and our back muscles. This will 

help to coordinate our breath during pronunciation. As well, the proper direction of the 

air flow traveling through the resonance cavities will help to carry out the sound. The 

muscles that support the breath will become more active, flexible and their movement 

will be sharper. When we will use our diaphragm and abdomen with full activity, it will 

ensure that our chest, shoulders and neck will remain relaxed, which is needed for 

correct creation of the sound of the voice.  
 



27 
 

The procedure for breathing deeply and managing the breath support follows:  

1) Inhale: Taking a deep breath means that our stomach will move outwards, while our 

chest and shoulders do not move and stay relaxed. (Kubátová 29). We also expand the 

muscles that are in the front and at the back of the rib cage (Martienssen 48). Some 

singing teachers advise students to inhale through their nose, such as when you try to 

smell a flower or a perfume and suck the air in. The association will actually influence 

the correct muscles. When taking a deep breath the association should be that the air 

travels through your whole body to the tips of your toes. Some teachers exaggerate even 

more and say that, with taking the breath you dissolve yourself. No matter how colorful 

these association methods can be, they help and also invoke our ideas of fantasy.  

2) Exhale: When we exhale, we keep all the muscles in the position of inhaling – our rib 

cage stays extended and the air is fluently let out. We have to exhale all the breath so 

the diaphragm can relax for a bit.  
 

      The whole process is very fluent and energetic, the supporting muscle contractions 

have to be sharp whereas the muscles in the throat are relaxed and prepared for the 

vibration of the vocal cords. Correct breathing will reduce tension in the neck (Soukup 

84). The result will be that your voice will sound more natural, colorful, louder, and the 

sound will be carried farther. There are many ways to practice deep breathing. For 

example, before sleeping, our body automatically uses deep breathing. When we are 

busy in the day, it is good to find a moment and practice deep breathing. It will have a 

therapeutic effect on us.  
 

      The same methods are used for practicing public speaking. Our voice needs to 

capture the listeners. It should be natural, unaffected and pleasant. Breathing will be 

discussed later on in the practical part of this thesis.  
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4.3 Articulation 
 

“All the sounds that people create are the result of their muscles contracting” (Roach 8). 

The voice is carried out by the air stream that comes from our lungs. The muscles that 

surround the lungs, stomach and back muscles contract to push the air through our 

larynx and vocal tract that ends with our mouth. The vocal tract is a very complex and 

flexible system of muscles. When we speak or sing, we use these muscles to shape the 

air stream. Different shapes of the vocal tract enable us to form different sounds. 
 

      Our vocal tract consists of different parts which are called articulators. The use of 

the articulators is fairly spontaneous, however, people who want to improve their 

pronunciation should be aware of these particular parts. According to Peter Roach these 

parts include pharynx, velum or soft palate, hard palate, the alveolar ridge, the tongue, 

the teeth and the lips (9). 
 

      We should also include the nasal cavity, facial cavities including the forehead 

cavity, and the jaws (Roach10). Even though these parts are discussed less than the 

main seven parts listed above, they still play a crucial role in the creation of vocal 

resonance and, when used correctly, they support pronunciation. For example, the 

muscles around the joints of the jaws have to be very flexible, otherwise the created 

tension affects the root of the tongue. Then the whole tongue is stiff and the 

pronunciation becomes less intelligible. 
 

      Some people tend to use only the resonance that is created by the chest and that 

supports the lower pitches of our voice. Their voice becomes monotone and they have 

difficulty or even an unpleasant feeling when they are creating the higher pitches. 

Nonetheless, these higher pitches are essential for proper intonation and particularly the 

rising tone. The creation of higher pitches is possible only through the use of the facial 

cavities. The development of the head resonance will be mentioned later on in the 

practical part.  
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Figure 2: The Articulators 

Roach, Peter. English Phonetics and Phonology. London: Cambridge University Press, 
1983. (p. 8) 
 

      The last part that can be included into articulators is called the larynx. It is situated 

in the neck. Its main part is made of cartilage. It is hollow and attached to the trachea 

(Roach 27). Inside the larynx are two vocal folds, two muscles in the shape of a triangle 

that are attached to the cartilage by other tiny muscles that surround it. The air that 

travels from the lungs goes through the opening of the vocal folds. This process creates 

a vibration of the two muscles and the vocal folds make a raw sound that is further 

modulated by the other articulators. The creation of this raw sound is crucial for its next 

development. Basically, the whole process has to be done by relaxed muscles that 

surround the larynx, otherwise the sound will be narrowed and it will negatively affect 

the further correct modulation. The air stream will lose its correct direction and the 

breath will lose its chest and stomach support. 
 

      The most common mistake students make is when they want to create the higher 

pitches they move the larynx up (Soukup 48). This creates tension and it disables the 

use of the head resonance created, as already mentioned, by the facial cavities. The 

correct thing to do is to use the breath support and relax the jaws and the root of the 

tongue. Also the higher pitches need more space in the back of the mouth. It is good to 

really open the mouth when doing the rise-tones. It enables the air to travel through the 

larynx right to the facial cavities. 
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      The correct use of the articulators will make our voice more flexible and we will be 

able to use the whole range of the voice. This will help us with the intonation and our 

sentences will be pronounced with more direction, emotion and spontaneity. 

 

Vowels and consonants 
 

The sounds that we are able to create can be divided into vowels and consonants. 

Vowels are sounds in which “there is no obstruction to the flow of the air as it passes 

from the larynx to the lips” (Roach 10). In vocal technique, these sounds are used a lot 

in the vocal warm-ups, because air can travel through our speech organs more easily 

and we can concentrate on the direction of the air and on the relaxation of the muscles. 

On the other hand, consonants are sounds that are made by a certain obstruction to the 

air flow. The obstruction is created by the contraction of articulator muscles. 

Consonants are harder to work with and they are usually used after the warm ups. When 

they are pronounced correctly, they do not affect the direction of the air and the sound. 

If we put too much or too little pressure on the articulators, it will affect the resonance 

of the voice. The articulators, especially the tongue and lips, will lose their flexibility 

and the ability to direct the voice into the resonators. 
 

      The coordination of the air stream with the proper use of the articulators creates so 

called “frontal pronunciation”, which is a term commonly used in the singing technique 

theory (Martienssen 49). By this frontal pronunciation we mean pronunciation that does 

not block the air that further travels to the facial resonators. People who are not used to 

use the higher ranges of their voice, or they try to do it by pushing up their larynx, tend 

to stress their neck and the voice is weaker and tighter. This is especially the case when 

they put a lot of effort in pronunciation. The overall result is that their utterances are 

less intelligible. 
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II. Practical Part  
 

1. The alternative education at the Basic Art School 
 

1.1 Description of the school 
 

According to the Education System of the Czech Republic, basic art school represents 

the alternative structure of the Czech educational system. It provides basic education in 

the individual art forms. The school can educate its pupils in several fields of study 

which include music, dance, visual art forms, drama and literature. Education at this 

type of school is voluntary and is not aimed at the whole population. The applicants are 

admitted to the school on basis of passing a talent examination (107). The music field of 

study is focused either on teaching its pupils to play an instrument, or they can attend 

singing lessons. Each student has one 45 minute lesson per week. Occasionally students 

may work together in groups, however, most common is the individual schooling. The 

school organizes concerts and participates in several music competitions throughout the 

school year. During the vocal lesson, the student learns not only through memorizing 

the materials, developing his/her skills and techniques but mainly, he/she is supported to 

develop an artistic expression and sense of living through the art in his/her own esthetic 

way. The student learns how to wield his/her feelings and emotions through the 

expressive use of the voice. It requires a lot of training and discipline, but it also offers 

the freedom of expression and creation. This environment is perfect for acquiring 

language skills. Managing to bind the proper technique and pronunciation together with 

the ability to express the emotions of the student positively affects not only the singing, 

but also the speech. 
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1.2 Characteristics of the basic art school’s students 
 

Students attending the music classes are selected according to their musical abilities. 

This means that before they can be accepted, the teacher examines their talents. The 

students that pass the examination should have some musical and rhythmic intelligence 

(Gardner 99). This examination is mostly concerned with their abilities to recognize 

different pitches but also their ability to recognize and repeat rhythmical patterns. These 

abilities differ from student to student. Some are more talented than others. However, 

the students should have at least the basic abilities such as being able to repeat simple 

rhythms and pitches after the teacher. These abilities can be farther developed, so the 

teacher is not strict in this selection. Nevertheless, there is no point in working with 

students who do not show any musical aptitude. 
 

 

      Students can attend the music school from the age of five, yet they can start any 

time. This type of school also accepts adults. The singing teacher works with only one 

student at the lesson so he/she can fully focus on the needs of the student. Sometimes, 

students will work in groups that are specifically designed for this purpose, for example, 

when students form a duo, trio, or chorus. Grouping of the students of different ages 

provides a new learning situation for many students, because during elementary, or 

secondary schools, students are typically formed into groups of the same age. Here, the 

younger may become motivated by the older. For example, the younger can admire the 

older students’ progress in singing. On the other hand, the older students feel flattered. 

Also, when the teacher points out mistakes done by one student, the other students learn 

more about the singing technique through his/her mistakes. So both the individual and 

collective teaching can happen; each can bring different advantages. 
 

      The beginners start to develop their singing through simple vocal exercises and 

Czech folk songs. Once they have developed the basic singing technique including 

proper pronunciation in their native language, the teacher can give them more 

complicated songs and also songs in foreign languages – most commonly English. 
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      Students also learn the English language in elementary school or secondary school. 

The older students (age 12–17) have already established the knowledge of the English 

language well enough to sing in it. As was already mentioned in the text, student 

attendance is voluntary. This creates a pleasant environment for learning. The teacher 

does not have to put forth so much energy into forcing the students to learn and work as 

at the schools in which the attendance is obligatory. Students themselves want to perfect 

their skills and develop their abilities. 

 

1.3 The classroom arrangement and its equipment 
  

During the singing lesson articulation is the central focus of the activities. In order to 

achieve the best results in developing the speaking skills, the class needs to be arranged 

in the most useful way. Here is an example of one possible setting. The teacher sits next 

to a piano and accompanies the student who sings along with the melody that is played 

by the teacher. The piano helps the students to be in tune, plus serves as a support for 

the voice. The beginners feel much more secure when they sing along with the 

instrument and their pronunciation is more sharp thanks to the accompaniment. 
 

      Next, the classroom should have a large mirror. The best way for students to learn is 

by watching themselves as they sing. The mirror should capture not only their face (lip 

movements) but their whole body (the posture and circulation of the breath). The 

teacher needs to watch the student constantly in order to prevent the student from 

making mistakes and learning bad habits.  Many mistakes that students make can be 

detected visually. For example, incorrect body posture, breathing technique, or wrong 

lip movements are visible. During the warm-up exercises, the teacher has to play the 

piano with one hand and be able to touch the student with the other hand in order to 

detect any tension of the muscles. At the same time, he has to watch him/her. This 

cannot be done without a mirror. One of the possible ways to achieve this is to have the 

student stand on the teacher’s left side with his/her side hip turned to the teacher. The 

mirror is situated right in front of the student and at the same time the teacher can also 

see the student. 
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Figure 3: Ideal classroom arrangement for a singing class 

 
 

      A video camera is the next important aid which should be used during the lesson. It 

provides both the student and the teacher with useful information during review later 

on. When speaking or singing, one cannot really capture the way he/she sounds. The 

camera records details that might otherwise go unnoticed. The best place to situate the 

video camera is at the top of the mirror. 
 

      A computer and internet connection is also crucial equipment for the course of the 

lesson. Thanks to this media students can be exposed to native English speakers and 

singers. It is both an auditory and visual aid. Students can sing along with the singer and 

watch his/her body movements, as well as the way he/she breathes and articulates. The 

best way is to put the PC on the top of the piano so it is at the same level high as the 

face of the student. He/she can stand straight and does not have to bend over. 
 

1

2 
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1) Student 
2) Teacher 
3) Piano 
4) Computer 
5) Mirror 
6) Video camera 
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      Integrating the auditory, visual and kinesthetic methods increases the ability to 

learn. This classroom setting activates all the senses of students and helps them to retain 

their newly learned abilities. 
 

      Final note: not all the students like to be recorded or use the mirror. It usually takes 

some time before the teacher can use these means. However, once the student and 

teacher establish closer relationship, it is usually not a problem. 
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2. A model singing lesson aimed at the improvement of 
English pronunciation 

 

 

The purpose of this chapter is to acquaint the reader of the different stages of the singing 

lesson. The focus on the pronunciation and particularly on the English pronunciation 

can be detected in most stages of the lesson. The succession of the stages should not be 

switched over in order to achieve the proper practice of the voice. 

 

2.1 Opening part of the lesson 
 

In the first stage of the lesson teacher encourages the students’ mood by having a 

friendly and enthusiastic attitude. Short dialogue between the student and teacher is 

welcomed. The teacher should ask a couple of personal questions that show his/her 

concern for the student. He/she can tell a joke or amuse the student in some way to 

trigger his/her interest. Humor always helps. This is especially true during the parts of 

the lesson that are less exciting such as the vocal warm-ups. Also, the teacher informs 

the student about the course of the lesson, his/her intended goals and also leaves space 

for the student to display his/her interests. In this way, the student feels he/she takes part 

in the learning process. A positive environment triggers student’s will to cooperate. 

 

2.2 Preparatory physiognomical activities 
 

Once the personal contact between the teacher and the student is established, the teacher 

starts with the physical warm-up exercises. Before making the student use his/her voice, 

it is necessary to activate his/her body. Students may be either tired or lack the 

concentration. To make the body more flexible the teacher uses certain activities that 

include stretching and relaxing the body. The human body can be compared to a music 

instrument. The body of the instrument serves as the resonator. The creation of the 

sound is dependent on its shape and its material. The human body works in the same 

way. To create pleasant, vibrating and audible sound our body has to be shaped in a 

certain ways. 
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      According to Jaroslav Soukup, one of the best ways to learn how to control our 

body is through the “association method” (Soukup 81). Our imagination is a very strong 

tool. When we want to relax, we imagine a beautiful calm place, for example a meadow 

or the ocean. This visual picture can bring us pleasant feelings. The word “imagine” is 

one of the most frequent words used at the singing lesson. The teacher should use 

activities according to the current needs of the student. Many of the following activities 

concentrate on the proper body posture, stretching the muscles and respiratory activities 

and also they all work with the association method. Following is a selection of possible 

exercises. The rest of them can be found in the book written by Alena Tichá: Učíme děti 

zpívat. 
 

Body Posture:  

Activity 1 – Rag man: The Student lays on a mattress (a part of the classroom 

equipment) and pretends to be a rag doll. His/her arms and legs dissolve, his/her body 

weighs almost nothing. The teacher lifts the student’s arm or leg to make sure the whole 

body is relaxed.  

Activity 2 – Marionette and the string: This activity is similar to the first activity, 

only the student is standing up. The teacher lifts his/her arm and lets go of it. The arm 

should fall down. He/she tells the student to pretend to behave like a puppet. This 

association is a perfect exercise to form a correct body posture and position of the head, 

shoulders and the spine. The teacher changes the position of student’s body with an 

imaginary string and the student responds accordingly.  

Activity 3 – The tree in the wind: The student lifts his/her arms and imagines that 

he/she is a tree. The wind moves them from one side to another. They imagine that their 

legs are like roots keeping them steady on the ground. This encourages a relaxed but 

stable body posture.  
 

Respiration:  

Activity 1 – Yoga breath: The student inhales only with one nose hole. The other is 

closed by his/her finger. The narrowed way of the inhale provokes the sucking 

movement of the diaphragm and other muscles that support the correct breathing. 
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Activity 2 – Rubber man: The student bends over, he/she relaxes his/her arms and 

head (like a rubber man). Then he/she takes a deep breath using the back ribcage 

muscles and slowly exhales. Their head and lips feel heavy. Students do this until they 

are completely relaxed. The teacher can touch his/her back to inspect if he/she really 

stretches outwards the back of the ribcage. Then he/she slowly straights up his/her body 

while continuing the deep and calm breathing.  

Activity 3 – Stopping a horse: This exercise helps to activate the breath support 

through the diaphragm. The student stands up and holds an imaginary ribbons and 

makes a “prrrrrr” sound as if to stop a horse.  

Activity 4 – Snake: This is another exercise to activate the breath support. The student 

takes a deep slow breath and imagines how the air travels through his/her whole body – 

even to the tips of the toes. Then, he/she starts to exhale and at the same time they 

pronounce the voiceless consonant “s”. It is similar to a hissing sound made by a snake. 

He/she keeps the sound as long as possible. Each time the student repeats this exercise, 

he/she often will manage to do the snake sound longer.  

Activity 5 – Locomotive: Very similar to the previous exercise, this activity also uses 

“s” sound but it combines it with “š” sound. These two sounds are pronounced very 

quickly one after the other. This breath exercise prepares students for staccato: a voice 

technique that develops the musical articulation and breath support. Basically, it means 

to sing a note which is short and detached. In this exercise students do not sing yet, but 

the diaphragm is activated in similar ways. 

Activity 6 – Books: The student lays down on a mattress. Afterwards, he/she puts a few 

books on the lower part of his/her stomach and when he/she inhales, he/she tries to lift 

the books with his/her stomach muscles as high as possible. He/she should repeat this 

activity couple of times. Preferably, students should practice this exercise every day 

before they go to sleep. Before falling asleep, human breath automatically deepens and 

this way of breathing is close to the singing breath that the singers, actors or public 

speakers search for when they want to master the control of their voices (Kubátová 29). 
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2.3 Vocal warm-up exercises 
 

These exercises are essential for strengthening students’ voice in a safe way and in the 

same time they are reducing the formation of bad voice habits. First the teacher needs to 

warm-up student’s voice. It is important to point out that the vocal chords are two 

muscles that vibrate. As any other muscles, they need to be trained to work properly. 

These initial exercises help to stretch out vocal-chord muscles, as well as to warm them 

up to a certain level before the student starts to sing the text. The goal of every teacher 

is to place the voice into so called “mask” which is a technical term used by vocal 

instructors (Matrienssen 66). By mask the vocal instructors mean the facial and head 

cavities that amplify the sound of the voice. Many people, when they speak or sing, 

have their articulating and resonating mechanisms pretty much inactive. Then their 

utterances lack the intelligibility and the ringing quality of the voice. Placing the voice 

in the mask means to find a resonating spot using all possible spaces in one’s head in 

order to maximize vocal projection. 
 

      Most student beginners use their throat as the only resonator and the resulting 

tension that develops does not let the voice project into their head. In this case the 

teacher has to first waken their head tone. Strong resonation is also dependant on 

dropping the lower jaw which leads to the relaxation of the larynx and subsequently it 

gives freedom to the voice so it can reach the resonance cavities in the head. Lowering 

the jaw positively affects creation of sounds that are created in the back of the mouth 

cavity. Lowering the jaw is especially effective for the creation of English vowel sounds 

which use more space in the back of the mouth compared to the Czech vowels. The best 

way to develop the head tone is by using humming warm-ups. 
 

Humming warm-ups: Humming warm-ups are very useful exercises. They seem to be 

easy to do at first, however, doing them well takes some practice. Often beginners 

misplace the vocal positioning when they practice the humming and some of them may 

place the tone at a wrong spot and use the throat muscles which should not be used at 

all. Then, the sound seems to be choked and as was mentioned before in the theoretical 
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part the voice lacks the flexibility, color and voice range. The pressure created in the 

throat disables the voice from achieving higher pitches. One of the main areas that can 

be developed through humming is English intonation. In order to do so, students learn 

how to use all possible ranges of their voice through using the correct technique. To 

avoid the small range of the student’s voice the teacher has to control the proper 

posture, breath support, relaxation of the lower jaw and position of the head (some 

students rise their chin when singing higher notes, a bad habit that strains the throat 

muscles). The process should be very natural. Again, the best way is to use association. 

The following exercise is passed from a teacher to teacher and it is very well known. 
 

Activity 1 – Chocolate: The student is told to imagine that he/she is eating a piece of 

chocolate that is incredibly delicious. During this pleasant moment he/she makes the 

“m” sound just like when one eats something that is very good. When the student 

connects the humming sound to this association it is usually correct, especially in the 

higher position of the voice. When the sound is correct the student feels vibration in 

his/her forehead and nasal cavities (a place between his eyes) and also the lips are 

buzzing. 

Activity 2 – Yawning: The association of yawning is a great tool in improving singing 

technique. People usually yawn when they feel tired and sleepy which means all their 

muscles are becoming loose. The yawning is accompanied by spreading the back of our 

mouth cavity and also the larynx goes down. The space that forms in our mouth allows 

the voice to use higher notes using the resonance of the head. Also, when people yawn 

their larynx goes automatically down. 

 

      Students are told to yawn and make a tone that starts in the higher range of the voice 

and then slides down. This is the exact same sound that people make when they yawn. 

Students can do this either with closed or open mouth. Next they try to start at the lower 

range and slide their voices up. As the pitch goes higher, they may feel a buzzing in the 

nasal area, which means that the voice resonates by using the various spaces in their 

skull to amplify the pitches of the voice. 

 



41 
 

 
Figure 4: Humming voice glides 
 

      Sliding with the voice up and down helps to develop the intonation of English 

language. This up and down humming closely resembles the rise, fall, rise-fall and fall-

rise tones used as the basic tones in the English language intonation. While doing the 

humming we use only our lips. The other articulators are not used. This is a great way to 

warm up because students can concentrate only on the basic technique which includes 

the coordination of the proper breath support with the vocal chords and letting the 

airstream utilize all the resonators of the voice. Learning how to coordinate the breath 

with the voice so it resonates and travels freely throughout body is good not only for the 

singing, but also for speaking. The student’s voice will become stronger, it will be able 

to reach higher tones and the overall speech will be more colorful and interesting due to 

the contrasts in the intonation. Also, humming helps the students to realize more easily 

whether their voices go up or down. This is a common problem in all English classes. 

Some students are not able to recognize the up or down movements of the voice. 

Humming is a great method that can be used with developing the English intonation. 
 

      Moreover, the movements of the voice going up and down should be accompanied 

with a hand movement which follows the melody. This is a technique called 

“phonogesticulation” (Tichá 65). It helps to express the tonal relations with the special 

shape of the hand.  
 

Activating the lips: The lips in coordination with the tongue are the most important 

resonators that the voice goes through before leaving the body. Either they can help the 

sound wave to be carried into the space properly or they can block it. It is all about the 

flexibility of the lips and the muscles that surround them (cheek muscles). The lips 

should be loose, yet remain very elastic and bounce-able. To exercise the lips vocal 

instructors often use the following activities:  

Activity 1 – The Lip Trill: The Lip Trill is an extremely useful warm-up exercise for 

all singers or actors. It helps to build a strong and healthy voice. The students imagine 
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that they are swimming and that their head is under the water. Then, they blow an air 

out from their lips. The lips will make a “brbrbrbr” sound, and they will vibrate more 

easily. This activity does not involve the voice yet. This helps one to concentrate only 

on the breath support and the lip movement. One important note to make is that students 

should not blow the air from the mouth by pressing their lips. The lips should be relaxed 

and the air should be controlled with the diaphragm. This activity is also helpful for the 

spoken word. Many people do not use their lips with enough intensity. This can be 

associated with different types of personalities. Typically, extroverted people pronounce 

more clearly than introverts. Without the proper intensity and flexibility, the sound is 

not aimed outside the body and it almost seems that some of the speakers are speaking 

only for themselves.  
 

      To create a pleasant and natural sound one must always keep the lips rounded. The 

rounded shape helps to direct the air stream into the mask. This concerns not only the 

lips but also the inside of our mouth. As was mentioned previously, the soft palate is 

raised and the larynx lowered. The inside of the mouth resembles a ball. The following 

activities are useful for learning how to shape the lips.  

Activity 1 – The hot potato: To create the round shape of the mouth students imagine 

that they are eating a hot potato.  

Activity 2 – The Carp: To form a round shape of the lips the students should try to 

imitate a carp. This activity may bring a lot of fun which is actually very useful. 

Laughter is the number one activator of the diaphragm muscle. The best vowel for 

practicing the roundness is the vowel “o”. All the other vowels should be adjusted to the 

“o” vowel. This does not mean that students will sound unnatural. The tendency to have 

rounded lips while speaking or singing is almost unnoticeable. This roundness is also 

connected to the flexibility of the lower jaw. When we say the “o” vowel, our lower jaw 

goes down. This movement adds to the roundness of the lips. 
 

      In English, some of the consonants and vowels are created with a round shape of the 

mouth. For example, the semivowel “w” and the approximant “r”. Also, some English 

vowels are more opened and seem to be pronounced more in the front of the mouth than 

the Czech vowels. They are also more rounded compared to the Czech language, for 



43 
 

example “u” and “o”. This feature of English makes it an ideal language for singing. 

The round shape of the mouth makes the voice more focused and directed outwards. 

This is a contributing factor as to why the English language is so prominent in the world 

of music. In contrast, the Slavic languages can be labeled as “throat” languages. They 

use less of the facial resonators and project less (Soukup 80). 

Activity 3 – Relaxing the lower jaw and root of the tongue: Students imagine that 

their lower jaw and the root of their tongue are dissolving. They drop the jaw down and 

let the tongue slightly hang out from the mouth. The teacher tells them to make sounds 

that resemble speech but to keep their tongue out. The sounds that they make will 

resemble the English “schwa” sound /ə/. The teacher tells them to try to form other 

English vowel sounds and keep the mouth and tongue relaxed. 

Activity 4 – Chewing gum: The association of chewing gum also helps. This activity is 

practiced during the syllable exercises. After each sung syllable the student makes a 

chewing motion. This motion will make him open his mouth and relax the joints of the 

jaw.  

 

2.4 Warm-ups that use consonant – vowel syllable  
 

Exercises using the syllabic sounds are the most commonly used exercises. They also 

help to place the voice in the “mask”. The syllable usually consists of a consonant and a 

vowel sound. Most typically the vocal teachers use voiced consonants that are formed in 

the front of the mouth by the lips, tongue and teeth such as m, n, j, v, l. The frontal 

pronunciation of these consonants helps carry the sound forward. For example the m 

consonant is created by bouncing the upper and lower lip against each other. 

Consonants created in the back of the mouth should not be used. These consonants 

include k, g, h. 
 

      The more flexible the lips and tongue the better the sound that is created. Students 

are asked to repeat the syllable on each note of the exercise for example: 
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Figure 5: Notation example of vocal exercise practicing legato 

 

      The consonant “l” activates the tongue and the vowel “a” makes the student drop 

their jaw down. During the practice, the melodic pattern is being shifted up in half-

steps. Once the student has reached his/her highest possible tone the teacher starts to 

shift the melody down. 
 

      The repetitive melodic pattern used with the same syllable is a good starting 

exercise. Students can concentrate on binding all the notes together creating fluent 

sound without separating the notes. This technique is called legato. According to the 

Free Online Dictionary legato means: “In a smooth, even style without any noticeable 

break between the notes.” 
 

      Legato is a very important term in music and it could be compared to the linking 

technique in English pronunciation. To develop legato students are told to imagine that 

each tone they sing is overflowing in to the next and they all together form one musical 

wave, or a curve. This motion is indicated above the notes by a curve as can be seen in 

the note example above. 
 

      The teacher’s goal is to make all the vowels overflow into one another no matter the 

place of the creation of the vowel. When spoken, the vowels are created in different 

places within the mouth. In singing, the tendency is to make them all round and they all 

should share similar tonal quality. If they do not connect properly, the air-stream 

narrows and it negatively affects the fluency of the voice. This next note example 

demonstrates how to practice binding the vowels together. 

 

Figure 6: Notation example of a vocal exercise practicing the binding of vowels 
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      The syllables used in this exercise are jo, ja, je, ji, ju. The semivowel “j” helps to 

bind all the vowels together. It is created with almost no obstruction to the air stream 

and it helps push the air into the resonating cavities. The vowel “o” is done with a round 

shape of the lips. The other syllables should all adjust to the first one in order to be all 

directed into the resonation spot within the mask. 
 

      The shape of the lips should be round and a little fish-like. The tongue lies behind 

the lower teeth without obstructing the air flow. The tip of the tongue is slightly raised 

which also adds to the roundness of the mouth. When singing the syllables “je” and “ji” 

the corners of lips cannot be spread apart so they can retain the roundness. This is one 

of the common mistakes made by the students. When the “i”, “e” and “a” vowels lack 

the roundness while being sung and the mouth loses the round shape, these vowels 

sound flat and tight. Some people, while pronouncing the “i” and “e” vowels tend to 

spread their lips to much not leaving any space in the mouth for the sound to be carried 

out. It is good to imagine that, even though these vowels are pronounced with the lips 

spread, the corners of the lips are not too far apart from each other.  Also, when students 

spread their lips to much the larynx has a tendency to rise up which brings tension to the 

vocal chords. 
 

      When we sing, we have to open our mouth more than when we talk. This also 

explains why “i”, “e”, “a” need more space in the back of the mouth. The other vowels 

“o” and “u” are naturally round and we need not concentrate on them too much. The 

association of the round shape can be created when students imagine that they hold a 

loud-speaker in front of their mouth. 
 

      Thanks to developing the round shape of the mouth and lips while singing and 

relaxing the lower jaw, students are well prepared to sing in English. Because this 

technique develops placing the voice in the mask, it will also affect their spoken 

language. It will become focused and ringing; it will positively affect their vowel and 

diphthong production and they will learn how to link the sounds together. This 

technique will positively influence the credibility of speaking voice and improve 

communication skills. Once the students have managed to bind the tones together and 



46 
 

create a proper musical phrase, the teacher moves to another singing technique known 

as the staccato. According to the Free Online Dictionary staccato is “a kind of music 

articulation where a note or passage of notes are played in an abruptly disconnected 

manner, with each note sounding for a very short duration, and a short break lasting 

until the sounding of the next note”. A staccato technique helps to develop the proper 

onset of a tone that is coordinated with the breath support. While doing the staccato 

students have to create very sharp and quick movements of the muscles that cooperate 

on the breath support and put as much emphases on the note as possible without putting 

the pressure on the vocal chords. 

 

                        

 
 

Figure 7: Notation example of a vocal excercise practicing staccato 

 

      The development of the staccato technique helps to put the stress on the notes. 

While doing the exercise above the diaphragm contracts and on each emphasized note 

the stomach muscles move inwards. 
 

      This technique can help to develop the elasticity of the stomach muscles that help to 

create an English stress. While speaking, stress is created in a similar way. However, 

some students do not know how to use the diaphragm and the breath support. This 

makes their stresses weaker and less rhythmical than they should be. While practicing 

staccato, they will learn that the muscles have to contract inwards while putting the 

emphasis on a particular syllable of the word. This will help to carry their voices 

outward enabling them to say the stresses louder. The teacher can use plenty of similar 

exercises and make variations of the melodies, or the rhythmic patterns.  He/she can add 

exercises that use simple words that resemble some of the English words, for example: 
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Figure 8: Notation example of a vocal excercise practicing the pronunciation of the 

English consonant “w” 

2.5 Working with a song 
 

Once the voice is warmed up the teacher can move to the next stage of the singing 

lesson – working with the song. As the warm-up stage concentrates mostly on forming 

the elasticity of the articulators and on the coordination of the breath with proper 

pronunciation, working with a song and its text further develops the diction of the voice. 

Through the song students can develop the proper articulation but also the rhythm, 

stress, linking and intonation. The lyrics of the song are a powerful device because its 

text is usually written with an artistic purpose. It can contain rhymes, alliterations, 

repetitions and many other poetic expressions that can positively influents student’s 

perception. Moreover, it may contain a message. Songs contain stories that express our 

deepest emotions such as love, sadness or people’s desires. In connection with the 

music they are powerful means for motivation and teaching. Students are motivated to 

learn the song. Many times they already know it from the media and they may take the 

initiative to work on it. Every song has its particular melody and rhythm and the lyrics 

must fit the regular rhythm of the song’s music. Even English has its own regular 

rhythm and its melody. It is not only the melody but also the rhythm that are crucial for 

the vocal training. Without rhythm there is no music or song. The best way to most 

efficiently learn a song is to first focus on its text and rhythm independently from the 

melody. The rhythm of a song is also expressed in its text. Also, the consonants 

contained in it help one to connect with the rhythmical structure of the song. Selection 

of the song: teacher should be selective in choosing a song that will be used in English 

pronunciation teaching. He/she should choose an interesting song so that the students 

may enjoy working on it. The song should be learned only when the student understands 

the meaning of the language contained in it.  
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Stages of acquiring new song: 

1) Listening: Before the student starts to learn new music he/she should first hear the 

whole piece at once. It gives him/her an idea about the future work that is ahead of 

him/her. The teacher either sings the song or, if possible, he/she may play a live video 

recording that is sung by a native English speaking singer. The video should capture the 

singer’s face from close up, so the student can visualize his/her articulation, body 

movements and breathing. It is best to use recordings from the singer’s live 

performance instead of from a voice-over. After the first listening, the teacher replays 

only parts of the song and draws attention to any possible problems in the rhythm, 

melody or pronunciation. This analysis helps the student became more familiar with the 

song’s musical content.  
 

2) Introducing the subject-matter of the text: After listening comes a new phase in 

the process – text comprehension. Students should understand the meanings of all the 

words contained in the text. Discussing the message of the song in the Czech language 

can be very motivating. The teacher should also let the student express his opinions and 

feelings that the song evokes in him/her.  
 

3) Reading: Before the actual singing the student should read the text. It is necessary to 

avoid any pronunciation mistakes right at the beginning so the students do not any bad 

habits early on. The teacher makes the student read the text and, while doing so, the 

teacher underlines any problematic letters or words with a colored pencil. The proper 

pronunciation is written under each problematic word using the IPA phonetic symbols. 

The students all have a phonetic chart with the symbols which they keep in their 

notebooks. The student repeats the isolated words from the text after the teacher. Then, 

once the pronunciation is fixed, the teacher plays the video again. The student is asked 

to repeat the whole music phrase after the singer. The teacher pays careful attention to 

all possible problems. He/she helps the student with keeping the proper fluency and 

rhythm of the particular phrases. The phrases should be repeated in a very slow motion, 

concentrating on every smallest detail. While doing so, the student should look into the 

mirror and mimic the performance of the singer. This is the “imitation method” that is 

the crucial method used to learn English pronunciation. The students imitate not only 
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the sounds, but also the body movements, gestures and feelings. It is similar to acting. 

The students take on a different personalitiy and dramatize the text. This role-playing 

helps them to erase the boundaries of their own personality. They can shout, or act in a 

way that opens new possibilities for their voice. 
 

4) The song’s rhythm: Once the student has managed the proper diction, the teacher 

can move to the next stage: practicing the rhythm of the song. The best way to 

memorize the rhythm is to leave out the melody, especially when the rhythm is not easy. 

This can be done by singing the song’s text only on one tone and keeping the correct 

rhythm and the beat. To support the exact regular beats, the student can clap his/her 

hands. The teacher also plays the piano and expresses the rhythm with movements of 

his/her hand. The students may also snap their fingers, use the metronome, or stomp 

with their feet. They can create a simple choreography with their feet that fits the beat of 

the song and continue doing so while singing. Any physical activity is welcomed. 

Students should also gesticulate and try to act out the emotions contained within the 

words. Reciting prepares them for the heart-felt singing. In this stage of the lesson, it is 

best to exaggerate the rhythm and pronunciation. The consonants can be almost “spit 

out”. Thanks to the warming exercises students should be able to stress the words with 

greater intensity since their articulators are more elastic. This activity is very useful and 

enables the student to learn the rhythm much faster. 

 
 

Figure 9: Notation example of the song “Wonderful World”  practicing text and rhythm 

using one tone 

 

5) Adding the melody: Once the student becomes familiar with the text and rhythm the 

teacher can add the melody of the song. The melody will often further emphasize the 
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expression of particular words. This is especially so for the content words that carry the 

meaning. Usually, the climax of the song uses higher notes and also the emotional 

expression reaches its peak. To do this properly, the consonants have to be pronounced 

with a good deal of energy. This is why, in the previous stage, the teacher makes the 

student exaggerate the words. 

 

 
 

Figure 10: Notation example of the song “Wonderful World” practicing the text and 

rhythm in combination with the melody 

 

6) Adding the accompaniment: After the student has learned the song, he/she is asked 

to sing along with the accompaniment. First, the teacher plays the recording of the song 

again and tells the student to concentrate on the music. The singing does not appear all 

the time. There are pauses in between. To memorize them better, the student is told to 

sing along with the singer. Once he/she manages to do that properly, the teacher plays 

only the accompaniment (karaoke version, or piano accompaniment) and the student 

sings along.  
 

7) Mirror and video camera: Finally, while singing the student concentrates only on 

his/her body and its movements reflecting in the mirror. At the same time he is being 

recorded on the video camera. Afterwards, the teacher, together with the student, watch 

the recording. The teacher advises him/her on what could be improved in his/her 

performance, what he/she should work on at home, and when he/she will practice. The 

teacher makes a copy for the student to take home.  
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2.6 Final stage – Homework 

Practicing at home must be regular. Students should carry a notebook, in which the 

teacher writes his/her comments and assigned homework. The best way to improve is to 

practice almost every day. The time given to practice does not have to be long in 

duration, however, it should be regular. Students must make a concrete schedule with 

the teacher at the lesson. Students are told to practice at least 10 minutes every day. 

While doing so, they make notes about the course of the activities they worked on. 

During the next lesson, they will show this schedule to the teacher and he/she 

determines the next activities they should focus on for the next lesson. Keeping a 

notebook and practice diary is necessary. They are then given a new English text of a 

song which they will analyze themselves before the lesson. Their task is to underline 

unknown words and any words that might be problematic for pronunciation. Keeping 

the practice diary is a good way to make students practice. The teacher has to be 

rigorous and create a system for the student in order to achieve positive results. 

 

Mo Free 

Tue Practice – breathing, vocal exercises (18:30–18:40 or more) 

Wed Practice – text and rhythm on a particular tone (17:15–17:25 or more) 

Thu Practice – breathing, text and rhythm, melody (16:00–16:10 or more) 

Fri Singing lesson 

Sat Practice – song plus the accompaniment (14:00–14:20 or more) 

Sun Practice – song plus the accompaniment (16:00–16:20 or more) 

 

Table 1: Example of the schedule for homework practice 
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3. Practical examples of methods developing various 
aspects of English pronunciation through vocal training 

 

 

3.1 Segmental phonology 
 

In order to create proper English language sounds students need to understand the 

position of the tongue in the mouth. The teacher supplements the students with the 

phonetic chart in which each sound has a corresponding picture of the mouth cavity 

showing the proper shape and movements of the tongue that need to be done to 

pronounce the sounds correctly. For example the vowel sound /æ/ is represented by this 

picture.  

 
 

Figure 11: Drawing of the mouth cavity while pronouncing the vowel /æ/ 

Baker, Ann. Thee of Three? Great Britain: Cambridge University Press, 1993. (p. 39) 

 

      Once the student managed to pronounce the sound the teacher makes a sentence 

using the words that contain the sound. For example: 
 

The cat sat in a hat and it looked very sad. 
 

      Then he creates an easy melody that fits the sentence making the words that contain 

the sounds longer than the other words. By this students will have to sing the vowel /æ/ 

for a longer time, keeping the correct shape of the mouth. The length of the vowel will 

help them exaggerate the pronunciation. For example: 
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Figure 12: Notation example of vocal exercise practicing the pronunciation of English 

vowel /æ/ 

 

      Similar things can be done with the other sounds such as, for example, the sound /θ/. 

This sound is one of the hardest for Czech to do. 

 
Figure 13: Drawing of the mouth cavity while pronouncing the consonant /θ/ 

Baker, Ann. Thee of Three? Great Britain: Cambridge University Press, 1993. (p. 39) 

 

      A Great way to practice the  /θ/ sound is, for example, with tongue twisters: 
 
Example 1) Thirty-three thirsty, thundering thoroughbreds thumped Mr. Thurber on 

Thursday. 

Example 2)There those thousand thinkers were thinking where did those other three 

thieves go through. 

Example 3) I thought a thought. But the thought I thought wasn’t the thought I thought I 

thought. If the thought I thought I thought had been the thought I thought, I wouldn’t 

have thought so much. 

      The tongue twisters offer a lot of fun and are a great tool for activating the tongue. 

Students enjoy them and usually ask for more. The teacher should supply the tongue 

twister with a repetitive melody and rhythm. 
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      Once the students learn how to automatically pronounce the sound, they should be 

able to recognize it while listening to the song. This is a hard task and it’s done with the 

help of the teacher. As was already mentioned in the previous chapter, students learn 

how to transcribe the words in songs using the IPA symbols. The teacher mainly 

focuses on the problematic sounds that are contained in the lyrics. During the school 

year students learn to pronounce most of the sounds correctly. 
 

      Students should have plenty of opportunities to practice all the vowel sounds of 

English because only through practice can they make the sounds automatically. They 

will have plenty of these opportunities during the singing lesson, because the 

pronunciation is practiced throughout the whole lesson. Listening to the songs in their 

free time also reinforces their memory of the pronunciation. 
 

      Students need to be aware of the differences in forming English language vowels. 

This is essential and one of the most basic abilities they need to learn. The best way to 

practice the vowels is after the students voice is warmed up, the articulators flexible and 

his/her lower jaw is completely relaxed. This is achieved by the vocal exercises. The 

relaxation of the lower jaw and the root of the tongue is crucial for forming some of the 

English vowels such as /ə/, /æ/, /�/ which are more open compared to the Czech 

vowels. While practicing these vowel sounds students imagine that “their tongue and 

back of the mouth is dissolving” (Tichá 39). However, this association does not affect 

the movements of the tongue and lips. 
 

      The next thing the teacher can do is to play particular sounds for the student from a 

BBC English pronunciation-course video recording that is made by a native speaker. In 

this way the student can also look at the video and see the lip movements done by the 

person and then try to imitate the sound using the mirror. Once the teacher moves 

forward in the course of the lesson and the new lyrics have been introduced, the student, 

with help of the teacher, writes the phonetic symbols under the corresponding words. 

The consonants are practiced in a similar way. The only thing that is different is that 

before practicing the consonants, the teacher uses the staccato technique to activate the 

proper breath support and the coordination of the breath and the articulators that are 

now much more active because they participate in creating the obstruction of the air 



55 
 

steam. Students are told to imagine that they are almost “spiting” the consonants into 

the distance. This association helps to activate the proper direction of the air stream to 

the facial resonance cavities. In this way, consonants are pronounced more clearly. 

Special attention is put on the sounds that are new to the Czech speakers like the /θ/ 

sound. 
 

      A useful way to practice the round-shaped consonants and vowels of English is 

through the overtone singing. It is a special voice technique that uses the aliquots of the 

voice. According to the Online Answers dictionary, “aliquot is a mathematical term 

used in music to refer to overtones or harmonics”. Overtone singing is a way of singing 

in which the singer amplifies his/her voice by using the resonance cavities of the mouth. 

By this he/she creates formants which are defined as the special “peaks of the sound 

spectrum of the voice”. One kind of the overtone singing is done by rounding the 

tongue and placing it near the mouth’s hard palate while the lips have a round shape. 

The process very much resembles the formation of English /r/ consonant. The overtone 

singing activity helps develop the sense of the vibrations within the body. The technique 

is hard to master, but even just imitating it helps to focus the voice outward and amplify 

the sound. This technique can be combined with practicing the English sounds like w, r, 

u. Overtone singing is possible only when the whole vocal tract is completely loose. 

The overtone singing technique allows singers to amplify their voice without any 

unnecessary force which may negatively influence the health of the vocal chords. It is 

important to note that this technique also positively affects the spoken form of English 

through the ability to use the tongue and lips to create louder sounds. 

 

 

 

3.2 Suprasegmental phonology 
 

The traditional ways of teaching pronunciation in primary schools focus mainly on the 

segmental phonology. Most of the time is dedicated to learning the sounds of vowels 

and consonants and the suprasegmental phonology is very often overlooked. The 

students that attend the singing classes often have problems while reading the lyrics. 
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Usually, they are not able to connect the words in a proper way, then the rhythm is not 

regular and the intonation is flat. However, when they sing the song and learn the music 

these problems usually disappear even when they only read the text. This is probably 

due to the powerful impact of music on the suprasegmental phonology. Music is based 

on rhythmic phrasing which includes stress and melody. It is natural to combine the 

words when singing a musical phrase and emphasize the rhythm. 
 

      Music’s impact on learning English language was studied by many English teachers 

and linguists. For example Sylvia C. Barreiro at al. tried to prove that through music, 

with its rhythm and stress patterns, the learners will achieve a more natural production 

of their speech. They also think that mastering the prosodic features of the English 

language is much more important than dedicating time to focusing on the vowels and 

consonants. They believe that, “in a language with a stress-timed rhythm such as 

English where most of the vocalic and consonantal alternations such as weakening and 

reduction are triggered by rhythmic patterns, prosodic features play a crucial role in 

producing a natural, native-like speech”. 
 

      During the singing lesson students imitate the native singer’s voice. While doing so 

they practice all the suprasegmental features that are audible from the recording in the 

same time. It is an interconnected process and achieved by not only mimicking the 

singer’s voice, but also his/her body movements and feelings. The whole process of 

learning the suprasegmental phonetics then becomes very spontaneous and natural. 
 

      Even though the stress, rhythm and intonation are combined in the language and 

music, there are some activities that can be done during the singing lesson that focus 

only on a particular aspect of the suprasegmental phonology. 

 

3.2.1 Word stress 
 

Joanne Kenworthy writes in her book that word stress is: “When a person says an 

English word that has more than one syllable, one of these syllables is made to stand out 

more than the other. This is done by saying the syllable slightly louder, holding the 

vowel a little longer, and pronouncing the consonant very clearly. These features 
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combine to give that syllable prominence or stress” (Kenworthy 10). Similarly, the 

language of music is also composed of stressed and unstressed notes. In music the stress 

lies usually on the same place as the beat. While practicing the song students also learn 

how to emphasize certain words while others just float by. To do the emphases correctly 

the voice has to be supported with the breath. As was already mentioned the sharp 

movement of the stomach muscles inwards helps (staccato). 
 

      For example, the student is to practice the word “fantastic”. The stress in this word 

happens on the second syllable. Teacher creates a simple rhythmic-melodic pattern that 

resembles the phonetic structure of the word. While the student sings the word in this 

pattern, the teacher supports the stressed part of the word by the piano accompaniment 

and reminds the student to activate his stomach muscles. In the pauses, the teacher 

improvises in order to make the exercise enjoyable. 

 

 
Figure 14: Notation example of a vocal exercise practicing the word stress 

 

      It is good to make a list of words with the same phonetic structure and sing one after 

the other according to the rhythmic-melodic pattern. All the practiced words should be 

sung using the regular beat. The teacher could use words such as potato, disaster and so 

on. 

 

3.2.2 Sentence stress 
 

According to Joanne Kenworthy “speakers often decide that they want to give more or 

less prominence to a particular word. A word may be given less weight because it has 
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been said already, or it may be given more weight because the speaker wants to 

highlight it. This aspect of pronunciation is called sentence stress” (Kenworthy 11). For 

developing the sentence stress the teacher can, for example, pick up a phrase of a song 

that has variations of different stress placements. The phrase should also have some 

emotional message, for example: “I don’t need you anymore.” The students are told to 

sing a melody or improvise using the text of this phrase. With each repetition their task 

is to put the stress on a different word and also sing the word by using the highest pitch 

of the phrase.  

 

I don’t need you anymore. 

 
 

I don’t need you anymore. 

 
 

I don’t need you anymore. 

 
 

I don’t need you anymore.  
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Figure 15: Notation example of a vocal exercise practicing sentence stress 

 

3.2.3 Linkage of sounds 
 

Linkage of sounds is according to Joanne Kenworthy “when English people speak they 

generally do not pause between each word, but move smoothly from one word to the 

next. The words are stringed together into a phrase” (Kenworthy 9). Linking is 

comparable to the musical term legato. Legato was already described in the previous 

chapter. This technique is necessary for all the students. It is trained at the beginning of 

the lesson during the vocal exercises. First, the student learns how to connect only the 

syllables using the spread chords of a particular scale. For example using the syllable 

mo, no, jo and so on. In this way he/she learns how to connect notes that do not lie next 

to each other but are distant. In other words there is a jump in pitch from low to high 

note. While speaking we also change the pitches of our voice. In speech, the melodic 

jump can happen when the speaker expresses strong emotions, for example surprise. 

However, the transition between these big changes in melody must be smooth. A good 

way to practice the smooth transition between pitches is to use the voice glide. This is 

also useful for intonation, because the student uses his/her whole voice range. While 

practicing the fluent transitions the teacher can advise the student to make a slow 

motion with his/her hand. This motion imitates the direction of the voice and ensures 

that the transition is made by the whole body. It also makes the voice travel more 

smoothly. While speaking, people use gestures that help them express the words. In a 

way, this activity is very similar. 
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3.2.4 Rhythm 
 

Rhythm: English speech resembles music in that it has a beat. According to Joanne 

Kenworthy “there are groups of syllables, just like bars of music, and within each group 

there are strong or weak beats. The strong beats usually fall on nouns, verbs, adjectives, 

and adverbs. These words are called content words, because they carry the meaning. 

The week beats fall on the structure words. These include prepositions, articles and 

pronouns. These words have the grammatical function” (Kenworthy 10). Rhythm is one 

of the most important components in music. It is practiced throughout the whole lesson. 

However, during or right after the warm-up stage of the lesson is the best time to 

dedicate to the rhythmical exercises only. There are many possible ways to practice. 

The most interesting one happens as follows: The teacher uses a PC and plays a music 

loop that repeats over and over. At first the student is told to clap his/her hands on the 

main beats of the loop. After the student feels comfortable enough while doing so, the 

teacher chooses rhyming lyrics with strong rhythmical patterns. Then the student recites 

or sings the lyrics in a way that fits the rhythm of the loop. This activity is similar to 

rapping, which is a type of music that uses rhythmic talking. Usually, students have a 

lot of fun while doing this, especially when they do this activity together. 

Example of the text:  

 

Author: Eminem-Searchin 

 But there’s a couple of reasons that I’m suffering and grieving 

 For loving and leaving, you all I’m thinking of in the evening  

You got my knees buckling and weakening  

Thoughts of nothing but freaking that  

I’m struggling to keep in  

And interrupt when I’m speaking  
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      Students can create many versions of the rhythms and play with the language. They 

can improvise, make pauses, and change the melody or the mood. However, they have 

to fit into the regular rhythm of the beats. 

3.2.5 Intonation 
 

“Speech is also like music in that it uses changes in pitch. Speakers can change the pitch 

of their voice as they speak, making it higher or lower. They can even jump up in the 

pitch as singers do. Sentence stress and intonation usually work together to help 

speakers send the precise message they want to send” (Kenworthy, 10). 
 

      Intonation is an important component of music and it is also practiced throughout 

the whole singing lesson. A great way to learn how to feel the differences between 

pitches is by humming. The humming activities use the whole range of the voice which 

can go up and down very easily. One way to practice intonation is by connecting the 

humming with dramatization of a musical phrase. Intonation is closely connected with 

emotions. Through humming, the students play with their emotions. For example, the 

student can express a particular emotion and the teacher or the other students guess 

which emotion (anger, disagreement, surprise, happiness and so on) he/she is 

expressing. The students can lead dialogues between each other and then create stories 

that could possibly fit the dialogue. 
 

      Dramatization of the song’s lyrics is also one of the possibilities to develop a 

relaxed and flexible intonation. For example, students can sing duets and act out the 

plots. They can use costumes and other accessories that help to create the atmosphere. 

First, they can only recite the texts and then sing. It is important that the texts have a 

meaning for the students and that they are not only repeating empty phrases. 
 

      Another activity that is good for intonation is combining the voice with movement 

of the hands. This technique is called “phonogesticulation” and it is commonly used in 

teaching intonation (Tichá, 66). Students learn to shape their hand in order to express a 

particular pitch. The following picture illustrates the eight most common shapes that are 

associated with a major scale. 
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Figure 16: Phonogesticulation 

Tichá, Alena. Učíme děti zpívat. Praha: Portál, 2005. (p. 66) 

 

      The phonogesticulation helps the students to create the relations between the 

pitches. Students can use the hand shapes while reciting a sentence. Each word of the 

sentence will have its own pitch plus the shape of the hand. Students can be asked to 

organize the words and pitches so they form a scale. One sentence can go up, while the 

other will go down. Then, the teacher can ask the students to repeat one word from the 

sentence using the correct pitch. 
 

      There are many possible activities that can develop the suprasegmental phonology. 

The teacher can create games and make the teaching more enjoyable. However, the 
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most useful way to practice the suprasegmentals is through mimicing other singers and 

combining the stress, rhythm and intonation together while enjoying the pleasant 

moment of the singing. 
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4. The results of evaluation done by the teacher at the end 
of the school year 

 
 

At the beginning of the school year 2009 I selected a group of 5 students who are 

advanced enough to sing in English. They all study English as an obligatory language in 

their primary or secondary school. The reason for this selection was to observe the 

group’s progress in learning the English pronunciation. My goal was to teach the 

students pronunciation and phonetic transcriptions of the studied words that were 

contained in the lyrics of the songs and subsequently develop their ability to associate 

the learned sounds of the words with their spelling. At the beginning of the school year I 

supplemented the students with the phonetic symbols of all the English vowels and 

consonants, where each sound was also illustrated by a picture of the mouth cavity and 

the position of tongue (see chapter 2). The first month I concentrated part of the lesson 

on the revision of all the individual sounds that were contained in the chart and helped 

the students maintain the correct pronunciation of the phonetic symbols. Students 

learned how to shape their mouth and tongue with the help of the mirror and also 

through imitating the sounds from on-line pronunciation courses lead by English native 

teachers. After this revision we started working on the English language songs. Each 

time I introduced a new song I substituted some of the words with a gap. While 

listening to the song, students were asked to recognize the sounds of the missing words. 

Usually the amount of the words did not get over ten. Then, I helped them analyze the 

sounds and create transcriptions for these words and write them above the gap with a 

colored pencil. Subsequently, we discussed the meaning of the lyrics and I made sure 

that they understood the content before working with the rhythm and melody of the 

song. Their homework was to search for the lyrics on the internet and fill in the correct 

spelling into the gaps. 
 

      The following lesson I reviewed the student’s ability to recall the proper 

pronunciation, transcription and if they filled all the gaps. Next, we concentrated on the 

proper linking, fluent and rhythmical articulation. If needed, we also worked on other 

features of phonology such as contracted forms, elisions and assimilations. They were 

not only singing the songs, but also reciting them at the end of the lesson in order to 
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transfer the gained musicality into spoken English. By this I mean combining the 

rhythm, stress and intonation to create fluent phrases even when speaking. I made them 

to exaggerate the phrases and act out the meanings of the words which was also very 

helpful and only after they really tried, the results were audible. I could use this method 

thanks to the close relationship that I share with the students that are attending my 

classes for over five years. I am not sure, if this would be possible at a traditional 

English lesson, because most of the students usually do not like to act or show of in 

front of people they do not know very well. 
 

      The development of each student was slightly different. Nonetheless, all shared a 

strong motivation to learn due to the regular concerts that the school organizes. Also, 

they had to commit all the lyrics to memory which is not a common practice in other 

schools. Due to the music, the text has engraved into their memory. 
 

       At the end of the year I printed out all the songs I taught them with word gaps and it 

was their task to fill in the missing transcriptions, spelling and translations of the words 

into the gaps while listening to the recordings of the songs. They could replay the songs 

as many times they needed. The testing lasted thirty minutes.  

 

Table 2: Student test results of the transcriptions, spelling, and translations contained in 

the songs  

Student Number of 

learned 

English 

songs 

Amount of 

tested 

transcriptions 

from the 

songs 

Mistakes 

in the 

transcriptions 

Mistakes 

in the 

spelling 

Mistakes in 

the 

translations 

Subject 1 7 60 8 9 7 

Subject 2 6 56 12 7 11 

Subject 3 8 74 9 11 8 

Subject 4 4 31 10 12 15 

Subject 5 7 58 4 6 8 
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Figure 17: Sample of the tested song When You’re Good to Mama – Chicago 

 

      The results listed above show differences in the number of mistakes the students 

made. Nevertheless, four the students managed to memorize seventy percent of the 

required words and one of them scored above 50 percent. Because they constantly 

rehearse the songs and repeat them throughout the year while looking at the text with 

the transcription and spelling they could quite easily remember not only the 

transcription, the spelling and the translations. 
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      Recognition, transcriptions and associating the words with spelling worked out very 

well. Finally, the most important thing is that students showed great progress in 

pronouncing English words compared to times when they did not sing in English. Their 

utterances were more fluent and their speech more intelligible due to the proper 

combinations of rhythm and intonation and stress. In addition, they became very 

ambitious and brought their own songs which they wanted to work on. Unfortunately, 

we did not have time to bring all these songs into perfection so they could be performed 

on stage. 
 

      In order to find out what the students think about learning pronunciation through the 

English songs I have prepared a short questionnaire in Czech. Here are the questions 

and their answers translated into English. 

 

Questionnaire:  

1) Since you’ve been learning English pronunciation at singing lessons, do you dedicate 

more time in school to the English language?                                          Yes         No 

2) What do you prefer: Singing in English or in Czech?                          Czech    English 

3) Which is harder for you? Singing in English or Czech?                       Czech    English 

4) What language are your favorite songs in?                                           Czech    English 

5) Do you sing the English songs to your friends at school?                      Yes       No 

6) Do you often listen to songs sung in English?                                        Yes       No 

7) Do you feel more comfortable speaking English now?                          Yes       No 

8) Are you more confident with your English pronunciation?                    Yes       No 

9) Has your pronunciation of Czech language been improved?                  Yes       No 

10) Have these techniques become part of the way you speak every day? Yes       No 

11) Are you able to understand the lyrics of songs more easily?                Yes       No 

12) Did the singing lesson motivate you for learning in general?               Yes      No 

13) Did the use of the mirror make you more aware of your posture?         Yes     No 
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Answears of 

the students:       

Yes No English Czech 

Question n. 1 4 1   

Question n. 2   4 1 

Question n. 3   3 2 

Question n. 4   4 1 

Question n. 5 5 0   

Question n. 6 5 0   

Question n. 7 5 0   

Question n. 8 5 0   

Question n. 9 4 1   

Question n. 10 5 0   

Question n. 11 3 2   

Question n. 12 4 1   

Question n. 13 5 0   

 

Table 3: Students’ answears of  the questionnaire 

 

       

      The answers of the students reveal that they like to sing in the English language and 

that most of them prefer the English songs over the Czech songs. It also shows that 

singing in English has motivated them to dedicate more time into English language 

training including practice outside the music class. Due to their interest in foreign music 

and regular exposure to it, they became more familiar with the sounds of English.  They 

also feel more self-confident using English and  enjoy sharing their gained abitities with 

others. They sing for their friends and schoolmates or at the school’s regular concerts. 

Three of them took part in several competitions over the year where they sung in 

English. In fact, two of the students won first and second place in the regional singing 

competition Karlovarský skřivánek. They also feel that singing in English and the 

detailed work dedicated to  articulation improved their vocal technique.  
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Conclusion 
 

 

Using music as an effective means in teaching English pronunciation is certainly an area 

of pedagogy that shows great promise and deserves further exploration. Human society 

has always incorporated music with learning, motivation and even therapy. There are 

many examples of how music is being used, and has been used in teaching and 

communication. The text of children’s songs often has cautionary lyrics. People who 

have suffered brain damage can benefit greatly from music therapy when attempting to 

recover their speech ability. Soothing music is often used to relax people suffering from 

stress. Young and old alike gather at large social events to listen to their favorite music. 

Military and political events always use music to motivate their supporters. People who 

study singing nearly always have a strong ability and awareness of pronunciation. The 

list goes on. So clearly, music does have a link with communication skills. 
 

      In the theoretical part of this thesis, I established some of the history and roots of the 

communicative power of music and its influence on the brain. The powerful motivating 

aspect of music on people is overwhelmingly clear. Next, the direct link between 

motivation and learning was detailed with the conclusion that motivation has great 

benefits for learning. Thus, it follows that music can have a great benefit on learning in 

general. 
 

      I then narrowed the focus down to English pronunciation and showed how singing 

techniques can be used to improve pronunciation, intelligibility, diction and speaking 

ability in general. Proper posture, breath support, use of the diaphragm, and mouth 

formation all come together to deliver clear English pronunciation. 
 

      The exercises provided in the practical part of this thesis give a wide spectrum of 

activities that can be used to develop the pronunciation skills mentioned above. They 

range from technical to playful in character. Together with the suggested classroom 

teaching equipment and the methodology, a teacher should be well prepared to conduct 

productive singing and/or pronunciation lessons. 
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      Teachers who wish to use the information presented in this thesis may wish to take a 

simple approach and use only a few activities. Even the most rudimentary pronunciation 

lessons, meeting once per week for 45 minutes, can deliver quickly recognizable 

positive results. 
 

      The aim of this thesis is to show that music, along with its powerful motivating 

capacity, can directly enrich English pronunciation. It is my belief and hope that the 

techniques presented in this thesis can be used for teaching English pronunciation to 

other musically inclined students.  
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