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ABSTRACT: 

The work deals with the issue ofMulticulturalism and multicultural education in the Czech 

Republic, however, the world context is taken into consideration as well. The aim of the 

work is to present both the theoretical background of multicultural education and its 

practical realization in the Czech Republic with a focus on the possibilities of using 

English learning as a tool for its development. Based on the results of two pieces of 

research carried out in Czech primary and secondary schools, a sample handbook was put 

together to help English teachers to include multicultural education in their lessons. 

KLÍČOVÁ SLOVA: multikulturalismus, multikulturní výchova, interkultumí výchova, 

kultura, etnické skupiny, národ, národnost 

ABSTRAKT: 

Tato práce se zabývá problematikou Multikulturalisrnu a multikidturní výchovy v České 

republice, přičemž světový kontext je též brán v potaz. Cílem této práce je poukázat na 

multikulturní výchovu a vzdělávání v teorii i v praxi a to se zaměřením na možnosti využití 

anglického jazyka při jejím rozvoji. Na základě výsledků dvou nezávislých výzkumů 

v českých základních a středních školách byly vypracovány podklady pro učitele 

anglického jazyka, díky kteiým může být multikulturní výchova zahrnuta do konkrétních 

hodin. 
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INTRODUCTION 

This thesis deals with the issue of Multiculturalism and multicultural education in the 

Czech Republic, however, the world context is taken into consideration as well. Writing 

anything about multiculturalism and multicultural education is always going to be a 

challenging task as it reflects the situation of the 21st century world. The current reality is a 

culturally diverse world full of challenging situations which people have to deal with every 

day. It is a world of growing globalization, which brings changes in all spheres of human life: 

personally, socially and culturally; a world of people from different cultural backgrounds often 

living together in one society; but it is also a world where we insist on appreciating our 

differences and our identity. 

The aim of the work is to provide both a general outlook as well as a more detailed 

insight in the area of multicultural education in the Czech Republic with a focus on the 

possibilities of using English learning as a tool for its development. Like other European 

countries, the Czech Republic has become a destination country for immigrants from all 

around the world, and therefore it represents another multicultural society. As such, it has to 

guarantee that the values such as the respect for human rights, the respect for minority rights, 

solidarity, equality of opportunities, participation and democracy, will be supported. In order 

to find out what role education plays in this context, the following work has been elaborated. 

The thesis itself is divided into two parts. The theoretical part gives a brief overview of 

various terms that are linked to the issue. Among others, we will come across two essential 

terms closely related to multiculturalism. They are multicultural education and intercultural 

education. To define these two terms brings us to a certain crossroads. For some authors, these 

terms are identical; on the other hand, some others connect largely different meanings to these 

words. 

After a brief outline of multicultural Europe and intercultural education systems in 

selected European countries, we will get to the issue of multiculturalism in the Czech Republic 

outlining the structure of Czech schools in relation to minority students and presenting 

educational programs supporting multicultural education in our country. 



The aim of the practical part lies in finding out the real function and position of 

multicultural education in the Czech environment. My main interest, as a future teacher of 

English, was to discover into what extent teachers are aware of multicultural education and 

what their own ways of spreading the knowledge among students are. 

Two pieces of research on multicultural education were carried out, the results of 

which were further compared and analyzed. The first research was carried out by the Institute 

for Research and Development of Education in 2003, and was focused on teachers in primary 

schools. In 2004, the results of this research were further enlarged by Dana Moree, a member 

of the Faculty of Humanities. The second piece of research was carried out by the author of 

the thesis and focused on teachers of secondary schools. 

The results of both pieces of research were compared and they led the author to 

incorporate several ideas about how to eliminate 'cultural barriers' through English learning. 

A sample handbook with possible intercultural activities, which could be incorporated into 

English language lessons, was created. The intention of the handbook was to bring together 

varied experience and ideas in activities which could serve as supportive material for teachers 

of not only English and could help them to include multicultural education in their lessons. 
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L THEORETICAL BACKGROUND 



1. Multiculturalism in the world 

People differ in many ways and can be identified according to many criteria: 

gender, age, physical characteristics, sexual orientation, personality, hobbies, standard of 

living, beliefs etc. Nevertheless, in my thesis I would like to focus on cultural, social and 

ethnic differences. 

It is the reality of the 21st century that we are now living in multicultural societies, 

which represent, to a great extent, the consequence of political and economic processes. 

The notion of multiculturalism started to develop in Western Europe and North America in 

the late Sixties. During the Fifties and Sixties, two main types of migration occurred in 

Europe. Firstly, immigration from colonies and ex-colonies to the 'mother country', for 

instance Great Britain from India to France, from Algeria, and the Netherlands from 

Indonesia. Secondly, the more industrialized countries started to recruit people from the 

south of Europe (Spain, Portugal, Italy, Greece) and from other near countries. 

Multiculturalism also reflects the increasing position of various socio-cultural groups 

differing from the individual national mass cultures. 

By the word 'multiculturalism' we understand "a principle, an approach, or a set of 

rules of conduct that guides the interactions and influences the perceptions, beliefs, 

attitudes, and behaviours of people from diverse cultural backgrounds." (Fu, 1993)1 

The ideal of multicultural theories is a society based on conflictless and equal co-

existence of different cultural, ethnic, religious, or other groups. This implies a social 

configuration in which all forms of discrimination, racism and xenophobia are minimised. 

We can presuppose that the socio-cultural variety of the Czech Republic will also 

be increasing; a number of immigrants from regions in crises, people from developing 

countries arrive in our country in search of work, foreign students take advantage of the 

various offers of educational institutions, social and economical needs enforce a massive 

influx of experts and work labourers from Europe. 

The term 'multiculturalism1, as well as other terminology related to this topic, is further worked with and 
explained in the following chapter. 

10 



г 

2. Basic terms 

To be able to better penetrate into the issue of multiculturalism, it is essential to 

give at least a brief explanation of various terms that are linked to this issue. 

However, it is rather complicated to give the precise definitions of terms like 

'culture', 'race', 'ethnicity', 'multicultural education' as all of these terms come from 

different scientific disciplines and neither the international nor the Czech terminology has 

been fully set and codified. A great number of definitions exist, however, their 

interpretation is rather unified. In this thesis, I will be citing and referring to various 

scientists specialized in this sphere. 

2.1 Ethnicity, ethnic groups and ethnic identity 

The term 'ethnicity' comes from ancient Greek in which the word 'ethnos' stood 

for 'tribe, race and gender'. Nowadays, we mainly come across the terms 'ethnicity / ethnic 

groups' in studies of sociology and sociological literature, from which the following 

definitions are taken. 

Ethnicity is "mutually interconnected system of cultural, racial, language and 
territorial factors, shared history and sense of the origin, which form the ethnic 
consciousness of a person and his/her ethnic identity. " (Velký sociologický slovník, 

1996) 

Ethnicity "deals with cm individual's sense of identification and provides a sense oj 

belonging to a reference group. " (Velký sociologický slovník, 1996) 

Nevertheless, 'ethnicity', which may be understood as "a collection of attributes 

and characteristic features of an ethnic group" (Slovník cizích slov, 1983), represents the 

key word of multicultural education. If the goal of multicultural education is to respect, 

meet and tolerate other cultures, to respect, meet and tolerate other ethnic groups should be 
part of it. 
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Other terms connected with ethnicity are 'ethnic membership' and 'ethnic identity'. 

Ethnic identity is "the consciousness of the fellowship of an individual with an ethnic 

group based on objective components2 and his / her origin. As a form of social 

consciousness, it represents the summary of opinions on origin, territory, shared 

history, and the role of ethnicity in an individual's position in the society." (Velký 

sociologický slovník, 1996) 

Ethnic membership is "fellowship of an individual with an ethnic community / group 

based on objective and subjective components1 of his / her ethnicity." (Velký 

sociologický slovník, 1996) 

"Ethnic groups are not assumed to be monolithic in nature and some individuals 

may cling closely to their ethnic identity while others denounce their ethnicity and attempt 

to assume a raceless persona" (Fordham, 1996, quoted in Banks, 1997). Additionally, 

individuals may be at different stages of ethnic identity (Banks, 1997). "The stages are 

intended to be fluid rather than mutually exclusive and individuals may exhibit 

characteristics of more than one stage" (Powell, Zehm, Garcia, 1996 quoted in Boutte, 
1999). 

2.2 Nation, nationality, national minorities 

To define 'a nation' brings us to another problematic area. We all have some kind 

of knowledge and idea of what the 'Czech nation', 'German nation' and 'American nation' 

mean but to give the exact explanation of ' a nation" as such is rather difficult. The attempts 

to delimit this expression are summed up in Všeobecná encyklopedie (1999): 

"In reality, there are no unified criteria to define the term 'nation '. The main factor that 

gives the term less abstract form is the willingness of people to become a nation and the 

free decision of an individual to belong to a nation, which comes hand in hand with the 

will to respect and follow certain rules. " 

As objective components we understand territory, language etc. The subjective components are for example 
dtutude, habits etc. (Průcha, 2000) 
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Nation is "a distinctive and conscious cultural and political community the formation 

of which is based on history and territory. " (Velký sociologický slovník, 1996) 

This definition is extended by three types of criteria, according to which individual 

nations are identified (Průcha, 2000): 

> Criterion of culture: standard language or unified religion or unified history 

> Criterion of political existence: nations share their own state or autonomic 

position 

> Psychological criterion: individuals of one nation share the unified 

consciousness of their belonging to a particular community 

The term 'nation' is closely connected to two terms which we very often come 

across in terms of multicultural education. These are 'nationality'3 and 'national minority'. 

Nationality as "a fellowship with a particular nation is nowadays understood in 

connection with nation (the community of people who share the same language, history, 

traditions and habits) and in terms o/nation as individuals living in the same state, with 

the same citizenships. " (Velký sociologický slovník, 1996) 

The term 'national minority' is very often used in his synonymous relation to 

'ethnic minority' or 'language minority' (Průcha, 2000). The problematic of national 

minorities in the Czech Republic is studied by L. Šatava (quoted in Průcha, 2000), who in 

one of his studies claims: 

The term national minority is used to indicate all types of ethnic groups which do not 

possess their own state (e.g. the Basques in Spain) as well as bigger nation states that 

are established on the territory of another state (e.g. the Spanish in France). " 

The structure of the Czech Republic will be further dealt with in Chapter 4.1 
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2.3 Race and racism 

Race is a term used in biology. People can be distinguished according to their 

anatomic features, such as the colour of their skin, the shape of their body, their height, 

weight etc. These gave the basis for the distinction of individual races. The basic 

distinctive features of various races are the same. Every human being can be described by a 

great number of different features that cover physical, psychical and physiological part of 

an individual. 

Human beings can be divided into the three main groups - races: white (europoid), 

black (negroid) and yellow (mongoloid) (Velký sociologický slovník, 1996). 

Race is "a great number ofpeople with similar somatic features, which are hereditary; 

were formed under the influence of nature and in various geographical territories. 

These are: Europoid race in Europe and in the East, Negroid race in Africa and 

Mongoloid race in Asia. " (Průcha, 2000) 

The term racism defines such "a behaviour throughout which an individual or 

individuals do not show respect or in some why menace members of different race by 

discriminating or attacking them (either verbally or physically)" (Velký sociologický 

slovník, 1996). 

2.4 Culture, acculturalisation, assimilation 

'Culture', in its large sense, shows something that every one of us is a part of but 

for what we all have a slightly different explanation. 

Hundreds of definitions of culture exist. The first thing that comes to mind may be 
what we would find in the cultural pages of a newspaper: ballet, opera, music, books and 
other intellectual or artistic activities. 

But for this thesis, we need to view culture from a much wider perspective. 

Culture is " the values and systems of behaviour which allow groups of people to make 

sense of the worlds (Educational Pack, British Council, 2001) 
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Culture is "a homogenous system of meanings, values and norms which are followed by 

members of particular community and which are, thanks to the process of socialization, 

further transmitted to future generations. " (Průcha, 2000) 

The differences between individual cultures in a way show the effort of each 

society that must have been made to preserve its uniqueness. However, even within 

cultures there exist a number of sub-cultures, which do not fall into the usual norms and 

the members of which are often victims of discrimination, intolerance and lack of respect. 

This fact could be further linked to the two following terms 'acculturalisation' and 

'assimilation'. Acculturalisation is a social process in which two or more cultures interfere 

with one another, whereas 'assimilation' shows how a minor culture is influenced and 

further absorbed by a dominant one. Here I give two definitions suggested by PhDr. Jan 

Průcha in his works: 

Acculturalisation is "a social process in which two or more cultures interfere with one 

another. The results of this interference are cultural changes for example the fact that 

the typical features of one culture are adopted by the other one. " (Průcha, 2000) 

Assimilation is "a gradual incorporation of one ethic group and its culture to a 

different culture. The characteristic features of the initial culture disappear and are 

replaced by the dominant features of the stronger culture. " (Průcha, 2000) 

Both of these processes can be understood as positive or negative processes during 

which individual cultures disappear or are, on the other hand, enriched by new features of a 

different culture. It is obvious that the negative result of these two processes is 

considerable as a lot of minor ethnic groups together with their unique cultures have 

irretrievably vanished and can hardly be re-established again. 
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2.5 Multiculturalism 

Although we could find a multitude of definitions of multiculturalism (one of them 

has already been presented in Chapter 1), for the purposes of this thesis I will refer to the 

ones suggested in the project "Varianty" (2001), which was run by the British Council and 

other organizations specializing in multiculturalism in the Czech Republic in 2000 4 

In this project (Project Varianty, 2001, p.11-12), it is claimed that 'multiculturalism' 

is in fact a mixture of 4 basic components. Multiculturalism is then understood as: 

• The status of society in which various socio-cultural groups live together, share 

specific systems of institutions, traditions, attitudes and values. In this conception 

the term multiculturalism is used in its neutral meaning. (The co-existence of 

various groups does not automatically involve tolerance and respect among 

them.) 

• Process, in which we encounter the exchange of cultural heritage, mutual 

influence of cultural systems and, if need be, also the creation of completely new 

systems. 

• Scientific theory, which studies various aspects of socio-cultural diversity. 

Multiculturalism examines and compares different opinions, different 

conceptions of reality, diverse behavior and communication codes. It also studies 

the differences in intercommunication as a result of the specific adaptation of the 

socio-cultural groups to various conditions in a different environment. 

• Social aim, in this conception multiculturalism means conscious effort to create 

pluralist society, which would embody a great number of different socio-cultural 

groups. Their co-existence should be based on principles of equality, tolerance, 

respect, dialogue and co-operation. The important tool of this conception of 

multiculturalism is intercultural education. 

As it can be comprehended from the given explanations, multiculturalism is a 

complex conception in which every individual plays his / her essential role. Since self-

Th 
r w ľ or8anizations dealing with multiculturalism and multicultural education in the Czech Republic will be 
closely elaborated in Chapter 4.3 
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assessment is a key aspect of multicultural growth, several stages have been elaborated 

(Boutte, 1999) 

STAGE I STAGE II STAGE Ш 

LEVEL OF SELF 

AWARENESS 

EMOTIONAL 

RESPONSE TO 

DIFFERENCES 

MODE OF 

CULTURAL 

INTERACTION 

APPROCH TO 

TEACHING 

APPROCH TO 

MANAGEMENT 

Risk taking 

My perspective is 

right (only one) 

Fear/Rejection / 

Denial / We're all 

alike 

Isolation / Avoidance 

/ Hospitality 

Euro centric / 

Ethnocentric / 

Curriculum 

Monocultural / 

Autocratic / 

Directive 

My perspective is 

one of many 

Interest / Awareness / 

Openness 

Integration / 

Interaction / 

Acceptance 

My perspective is 

changing and being 

enhanced 

Appreciation / 

Respect / Joy / 

Enthusiasm / Active 

seeking 

Transforming / 

Internalizing / 

Rewarding 

Learning about other Learning/rom other 

cultures cultures 

Compliance / 

Tolerance 

О Personal Gain C > 

Collaborative / 

Valuing diversity / 

Maximizing potential 
= > 

Ongoing Process 

In her work Multicultural Education - Rising Consciousness Gloria Boutte explains 

individual aspects and how they are changed throughout the stages. As for ttielevelofseLf 

awareness, by giving particular examples from her life, she makes us see how easily a 

Person falls into ostracizing other cultures just because they are different from what he / 

she may be used to. It is through the process of education that we learn to understand, 

show respect and appreciate other people with their different habits and customs. 

Emotional response to differences is explained from the point of view of educators and 

how they may disregard the cultural differences of their pupils and therefore ignore the 

differences in their learning styles, development or behaviour. She stresses the necessity to 

run multicultural classes where the cultural variations are taken into consideration. Mode 

QfCuttural Interaction is explained in terms of the tendency of people to communicate 
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mainly with individuals from the same cultural group. She supports the idea of cross-

cultural interactions and the need to transmit the features of one culture to another. 

Approach to Teaching deals with the fact that we should not only learn about other 

cultures, but mainly learn from them which, according to Boutte, involves a total 

transformation of the way educators think and teach. And lastly, she points out that 

"multiculturalism is an ongoing process which involves risk-taking since we have to move 

out from our comfort zones. Multiculturalism also involves give-an-take process for all 

cultures, but has the potential of benefiting all." (Boutte, 1999) 

The question that arises is 'How do we move from one stage to anotherT The 

answer to this question is a process that, according to Průcha (2000), in the USA, in Great 

Britain, Canada or Australia is referred to as 'multicultural education' and in Europe a 

term 'intercultural education' is used, which will be the subject matter of the following 

sub-chapter. 

2.6 Multicultural education, intercultural education 

Till 1990, we could have very rarely come across the term 'multicultural education' 

in Czech academic literature, as the term was rather unknown back then. Due to the 

changing situation of today's world, influenced largely by migration, the term 'multicultural 

education' has been folly recognized worldwide. One of the reasons is that people are more 

aware of the fact that there is a great need to extend our knowledge of different cultures 

and to educate people in this sphere. 

Numbers of works dealing with multicultural education have been published all 

over the world covering the fields of pedagogy, sociology, sociolinguistics etc. The reason 

for the immense interest in this field is caused, as already mentioned, by the structure of 

the 21st century world. Even though the differences of ethnicity, religion, culture, 

languages had been known ever since ancient times, it is only during the past 40 years that 

the issue has been studied more closely and the world started to focus more deliberately on 

educating people in this field. 

18 



What do we understand under the term multicultural education5? The primary 

theorist in multicultural education, James Banks, conceives: 

Multicultural education is "an education for freedom.... that is essential in today's 

ethnicity polarized and troubled world" (Banks, 1997) 

Multicultural education process "helps students develop positive cultural, national, and 

global identification, nurtures studentsУ hearts, as well as their minds, in school." 

(Banks, 1997) 

Multicultural education is uthe process of education in which we seek differences and 

similarities among the cultures to understand them and us better. We respect the 

differences and utilize them as an advantage. " (Polechová, Willumsen) 

Apart from comprehending 'multicultural education' as a practical educational 

activity, it is essential to mention its wider sense. Jan Průcha divides 'multicultural 

education' in three other sub-groups. He claims that multicultural education also 

represents: 

• scientific theory of a transdisciplinary character (combining knowledge from 

different scientific disciplines such as anthropology, ethnography, intercultural 

psychology, sociology or sociolinguistics) 

• sphere of research (multicultural education is closely related and comes from 

empirical researches into such features as e.g. racial prejudices, cross-cultural 

communication, problems with educating immigrant children etc.) 

• information system (support of various scientific organizations, informational 

databases, professional magazines in order to provide the functioning of 

multicultural education) (Průcha, 2000) 

'interc ^t"1 ""^cultural education' is a by one group of experts understood as a synonymous expression for 
'intercIt r a l . e d u c a t i .o n ' ' w h e r e toe term 'multicultural education' seems to be preferred in the USA, whereas 
interor U e d u c a t i o n " s e e m s t 0 be used in Europe. However, some scientists claim these two differ in their 
interch ь F O r t h C p u r P° s e s o f tois thesis, I incline to believe that both of these terms are more or less 
' m „ b - Seable and that 'intercultural education' in its practical approach further enlarges the aims of 
multicultural education'. 
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Nevertheless, in Europe the term intercultural education is preferred and has been 

established in the scientific terminology. 

Intercultural education involves "education about and for different cultures, and 

education through the interaction of people of different cultures, valuing the enriching 

contribution of diversity. " (Polechová, Willumsen) 

In the already mentioned project "Varianty", intercultural education is perceived as 

one of the tools for creating a multicultural society that is as a way of developing a plural 

civil society based on the principle of equality of individuals as well as of groups" (Project 

Varianty, 2001). One of its points of departure is that many of the negative stereotypes are 

acquired by children and youth within the framework of the educational process. 

Thus, it is a general objective of intercultural education to teach pupils not only 

about their own cultural background, but also an understanding of other cultures; develop 

m them sense of justice, solidarity, and tolerance; lead them to a comprehension of and 

respect for the perpetually increasing socio-cultural diversity; and open for them a way 

towards understanding of different modes of life, thinking and perception of life. 

Intercultural education may be understood as "a means of preparation for life in 

multicultural reality - as preparation for social, political, and economic aspects oj 

interactions among people from different socio-cultural backgrounds." (Dictionary of 

Multicultural Understanding, 1996) 

2.6.1 Stages of the process of intercultural education 

"Intercultural education is a long-lasting process, during which the recipients 

undergo a deep personal transformation." (Project Varianty, 2001) C o n s i d e r i n g that 

ethnocentrism and xenophobia are, in a way, common in most of the cultural communities, 

it is not easy to transform these deep-rooted perceptions and attitudes. Thus, several stages 

of intercultural education are suggested in Project Varianty (Project Varianty, 2001, p.16-
17): 
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1. Students concentrate on different perceptions of reality 

(They are led to understand that our way of thinking, way of living, habits, and 

traditions are only one of the possible ways of reacting to the world.) 

2. Students learn to understand the world and the period of time we are living in 

(Students are led to understand that cultures are in need of each other. Each 

culture has something to offer, has interesting, inspiring and effective ways of 

coping with the world situation.) 

3. Students encounter different reality - different opinions of the world, various 

ways of thinking and acting 

(Students are led to realize that there is neither 'superior' nor 'inferior' culture 

and are led to recognize that in each culture there are positive aspects, which 

can enrich our own life, and also negative aspect which may be criticized. It 

depends on every one of us which ones we will decide on.) 

4. Students are taught to comprehend the variety of positive aspects 

(Students are led to understand that contacts and relations among different 

cultures are enriching not only for individuals, but also for the whole society. 

Encounter of different culture may be a source of entertainment and pleasure.) 

2.6.2 Methods of intercultural education 

In intercultural education the emphasis is put on interaction between the teacher and 

students as well as among students themselves. Students do not represent passive objects of 

teaching who are supposed to echo the teacher as precisely as possible. On the contrary, 

they should be the source of ideas and information, and be active participants who 

influence, modify, enrich and in certain cases even guide the classes themselves. 

The educational process should mainly focus on the values of tolerance, respect and 

solidarity. Intercultural education would not do without developing and following the 

strategies of politeness, effective communication, meaningful discussion, constructive co-

operation and critical thinking. 
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Here are some of .be most « used — of — a , eduea.cn 

mentioned in Project Varianty (Project Varianty, 2001, p. 18-20). 

I mussion v e i y o f t e n a s a m e a n 

Discussion penetrates rato all forms of intercom 

of refrection on previous activities, gives space for students' express,о 

summarize and evaluate al. that has been mentioned during prevtous s .ges f he - ^ 

t bp interesting clearly stated, and appropnate to tne The topic for discussion must be interesting, i,že у 

knowledge and abilities of students. 

II ВЫ morning k h e r i n g a n d recording of ideas, 
The method of brainstorming is based on quick gamer, g 

topics and information which may be father processed in a discussion. 

It is efficient to use this method at the beginning of lessons so that it could serve 

possible starting point for following activities. 

Ill Group learning . ,рягп 

This method is suitable for smaller groups than a la„er Cass as it requires J 

effort, co-operation, the mutua. help of students and the collective tackling of a 

problem which is then discussed from various points of view. 

The social climate in smaller groups gives a better possibility for each individual , 

participate. Barriers, n e w n e s s and shyness are m i n i m a l ^ . Small groups offer 

natural atmosphere, which is closer to life situations than the whole class. 

IV. Simulation games and drama . 

These methods stimuiate playfulness; devebp students thinking, creativity, aesthetics 

and morality in a more effective way. 

identification with these roles supports Drama enables students to play a certain role. Identitication w 
the approach towards multicultural understanding. 

Ü Critical thinking . 

Critical thinking does not represent a specific method of teaching. It is more 

understood as the aim of teachers to develop this ability in students. 
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Critical thinking involves the gathering of various information, differentiation and 

interpretation of various information, and stating which of the information is new, 

surprising, improbable or with what information they agree or even identify. 

VI. Projects 

Project-making represents a long-term process, during which a student or a group of 

students work on solving a certain problem. 

Nevertheless, in our country, this kind of method is still seen as an alternative or 

supplementary part of school work even though such projects could represent the most 

natural way of for example finding out information about various minorities in the Czech 

Republic. 

Obviously, intercultural education is mainly based on the interaction of individual 

participants in the process. In spite of all effort, contacts between members of individual 

cultures do not necessarily improve mutual understanding. Many people feel threatened or 

vulnerable in the presence of people who come from different cultural groups, show 

different cultural habits and react in a different way under the same circumstances. 

It should be the main goal of intercultural education to get rid of the prejudices 
'embedded' in our minds and help individuals to overcome the imaginary boundaries 
separating people.6 

The — 
CzechSRepubi^rt ° f ^ t h c S 'S w i l 1 b e f o c u s e d o n the practical realization of multicultural education in the 
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3. Multicultural education in selected European states 

The main aim of this chapter is to give a brief overview of the realization of 

multicultural education in Europe as the concept of multicultural education in our republic, 

which is the principal subject matter of the thesis, comes out of the results of research and 

is based on strategies established elsewhere in the world. 

Firstly, I will outline the structure of Europe from the point of view of its 

multiculturalism, referring to the statistical data of Eurydice7. Secondly, this chapter will 

illustrate the practical function and realization of multicultural education in selected states. 

3.1 Multicultural Europe 

"Europe has always been •multicultural'." (Professor Maurice Craft, 1986) The 

flows of migration, of trade and of conquest have run through the continent for centuries, 

which, naturally, enriched an already immense variety of cultures. 

Chapter 3.2. will elucidate the development of multiculturalism in Europe from the 

historical point of view, whereas in chapter 3.4 we will look at the structure of Europe in 

recent times. The following chapter 3.5 will, as foreshadowed, deal with the practical 

realization of intercultural education in selected states. 

3.2. Historical development of multicultural Europe 

In his contribution to a guidebook on intercultural education elaborated by the 

Council of Europe (1986), James Lynch presents the educational context in Europe 

throughout its historical development. The matter of this sub-chapter will be mainly based 
on LyncV s findings. 

strategfc°nle
1S

h
an ' 1 п Г о г т а й о п network on éducation in Europe. Eurydice has since 1980 been one of the 

improvim. , , ^ / m S m s established by the European Commission and Member States to boost cooperation, by 
Paving understanding of systems and policies. 
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Historically, we could speak about 3 major contextual influences that mark the 

shape of the current situation in Europe. These represent a settlement of Europe by various 

linguistic and ethnic groups, and lastly, the movement of individuals influenced by 

economic factors. 

Concerning the movement of diverse linguistic and ethnic groups, Lynch remarks 

that no nation state in Europe was monolingual; some were officially bilingual, trilingual 

and in case of Switzerland even quadrilingual. To support this idea, he gives several 

examples such as French-speakers in Germany, French-speakers in Belgium, Alsatian-

speaking minorities in the East of Europe, Breton-speaking minorities in the West etc. 

Economic factors are believed to be the major reason for migration. It was 

remarkable mainly after the World War П, when large numbers of workers, first from 

colonies and former colonies, started to move for work to the United Kingdom, France, 

Germany, Belgium or the Netherlands. In the case of the United Kingdom, numbers of 

hish citizens found their home there as well. In some cases, the migrants came from poorer 

parts of Europe, later they came form further regions such as the Near East, Africa, the 

West Indies etc. 

To back up these theories, it is convenient to mention some figures. According to 

the findings of the Council of Europe (1986), by 1970's, France had 7%, Belgium 8%, 

Luxembourg 26% and the UK less then 5% of immigrants. Some 73 distinctive ethnic 

groups could be identified in a Europe bordered by the sea and, to the east, by the Urals. 

Each has its own territory, language or consciousness ('sense of people hood'), but only 

one-third constitutes a distinctive political state. 

This immense movement of migrants brought about a need to deal with the newly 

raised situation in the sphere of education. In some cases, e.g. the Irish, the new settlers 

easily assimilated into the existing system, whereas in other cases, parallel education 

systems had to be established. Attempts had been made at three major levels: international, 

e g. through the Council of Europe, national, including various measures and agreements, 
and local and regional. 
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In the early 197(Ts, progressive steps were made. In 1972, the Council of Europe 

approved its support of experimental classes for the children of immigrant workers. The 

primary aim was to integrate them into the system of the particular country. In 1977, the 

Council for Cultural Co-operation launched a four-year programme for the training of 

teachers in charge of migrant children. 

Since that time, a multitude of various projects have been launched, aimed at the 

education of migrant children and adults as well as of educating teachers. The topics of 

those projects have been similar. As stated in Lynches paper, they have focused e.g. on 

measures to guarantee the satisfactory education of immigrants, promoting access to 

education and equality of opportunity, emphasis on the mutual influence of the culture of 

origin and the host culture on each other, to evaluate life-chances etc. 

3.3 The principal organizations dealing with intercultural education in 
Europe 

The international organizations dealing with intercultural education are, apart from 

the already mentioned Council of Europe, for example the Organization for Economic Co-

operation and Development (OECD), the Council for Cultural Co-operation (CDCC), 

French organization Centre for the T r a i n i n g and Information of Staff involved in Teach,ng 

Migrant Children (CEFISEM) at Grenoble, Lyon, Metz, ALFA group (Training of 

Teachers for Work with Foreign Children) in Brussels etc. 

The Council of Europe is a political organization founded in 1949 that has 46 

member countries, out of which 21 are countries from Central and Eastern Europe, 

including the Czech Republic. Its aims are to defend human rights and democracy, to 

"achieve a greater unity between its members..." and, during the past two decades, it has 

deliberately focused on intercultural education. 

The activities of the Council of Europe are apparent in various guidebooks, 

conceptual materials, projects or trainings. The essential publication is "Teaching about 

Europe" (M. Shennan, 1991 quoted in Průcha, 2000) which presents various 

methodological instructions on how to educate children in the name of'European identity': 
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"All institutions have certain formative influence on people. Through educational 

processes, schools should prepare their students for the life in democratic, multicultural 

and multilingual Europe. It should enrich their abilities and skills in order to actively 

interact with other members of societies." (M. Shennan quoted in Průcha, 2000) 

Jan Průcha in his 1Multikulturní výchova" points out that, already in the 1980 s, the 

Council of Europe launched a project on intercultural education focused on schools in 

Switzerland. The project was introduced in the publication called "Interculturalism: from 

the idea to teaching practice and from practice to theory" (1987). The reason for choosing 

Switzerland is that the percentage of immigrant population in this country is rather high (in 

bigger cities, children of immigrants from Italy, Spain, France, Yugoslavia, Turkey etc. 

form over 50% of students). 

A new project organized by the Council of Europe was launched in 2002. "The New 

Challenge of Intercultural Education: Religious Diversity and Dialogue in Europe" aims 

to "raise the awareness of decision-makers, educators and teachers about the implications 

of the religious dimension of interculturalism. It also presents new methods and 

approaches in intercultural education. As claimed by the Council in 2004, the project has 

become part of the programme "Building stable and cohesive societies" of the 

Intergovernmental Programme of activities, working hand-in-hand with the projects 

"Intercultural dialogue and conflict prevention" managed by the Steering Committee of 

Culture and the project "Youth building peace and intercultural dialogue" managed by the 

European Steering Committee for Youth. 

The Organization for Economic Co-operation and Development is another 

international organization that groups 30 member states and focuses mainly on providing 

comparable statistical, economic and social data. Its work consists of the collection and 

analysing of data which is followed by creating sufficient policies, then decision-making 

and implementation. 

The OECD specializes in economical matters which, nevertheless, are closely 

connected with education. The OECD published its composite book "Multicultural 

Education" in 1987 in which ways of achieving multicultural education are described. The 

evaluation of the practical realization is summed up as follows: "The position of ethnic 
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minorities has been improved in some countries. Nevertheless, it is believed that this issue 

does not fall only in the sphere of multicultural education, but requires deep changes in the 

attitude of the whole society. Therefore, the programs of multicultural education may, in 

several cases, fail." (Multicultural Education, 1987 quoted in Průcha, 2000) 

The European Cultural Foundation (ECF) helps European culture to develop 

through various programs, conferences, symposiums or debates. Its main aim is to find 

new ways of spreading awareness of cultural diversity and to support cultural co-operation 

throughout the whole world. 

It for example organises various art programs through which they try to support 

innovative artistic practices together with spreading information about them. 

3.4 The structure of today's multicultural Europe 

As already outlined in chapter 3.2, Europe is the home of a number of cultural and 

ethnic groups mutually intermixed. In this sub-chapter, we will be dealing with the 

structure of today's Europe based on the statistical data of Eurydice and findings of the 

Council ofEurope (2001).8 

The total foreign population living in European countries in 1999/2000 stood at 

around 21.16 million people. The foreign population appears to form some 2.6 per cent of 

the gross population of Europe. The greater part of this foreign stock was settled in 
Western Europe. 

According to the statistical data of the Council ofEurope, there were around 20.55 

million foreign nationals living in Western Europe, representing over 5 per cent of the total 

population ofthat area. In 1988 (1989 for Ireland and 1990 for France), the figure for 

foreign nationals was 14.9 million. Hence, between 1988 and the present, total foreign 

national stock in Western European countries has increased by 38 per cent. However, this 

increase was not spread evenly over the period. 

are taken from the statistical data of the survey earned out by the Council ofEurope 
m 2001 
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By contrast, although most countries in Central and Eastern Europe have also 

experienced some permanent immigration, much of it return migration, flows have been 

modest and stocks of foreign population remain relatively small. 

However, information on stocks of foreign population is only slowly becoming 

available for East European countries. Data published for 1996 suggest that around 2.4 

million ethnic Russians, with old USSR passports, were resident in Estonia, Latvia and 

Lithuania (National Statistical Offices of the Baltic Countries, 1996 quoted in Průcha, 

2000). 

The following table shows the annual immigration flows and their percentage of the 

total population in selected European countries throughout the years 1985 and 2001 : 
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"For the EU as a whole, the net migration rate in 2000 was 1.8 per 1 000 persons. 

This represents a slight decrease compared with 1999, and is considerably less than the 

peak observed in 1992 (3.7 per 1 000 persons). Austria, Germany, Greece, Italy, and 

Sweden have in common a negative rate of natural increase and positive net migration. It 

was due to the migration balance that their populations increased in 1999. In Belgium, 

Denmark, Luxembourg, Norway, Portugal, Spain and Switzerland demographic growth 
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was primarily due to immigration, although the natural increase remained positive. In 

France, Japan, Korea the Netherlands, UK and US natural increase remains the principal 

component of population growth. In Australia, Canada and Ireland, demographic growth 

is relatively sustained and evenly distributed between natural increase and net migration." 

(Eurostat Yearbook, 2001; OECD "Trends in International Migration 2001") 

Total asylum applications in the European Union in 1999 - 2001 

Country 1999 2000 2001 
Austria 20130 18 284 30135 
Belgium 35 777 42 691 24 549 
Denmark 6 530 10 347 12 512 
Finland 3107 3170 1 651 
France 30833 38 588 47 263 
Germany 95113 78 764 88 363 
Greece 1 528 3 004 5499 
Ireland 7 724 10 920 10 324 
Italy 33 000 14 000 9 755 
Luxembourg 2 912 585 689 
Netherlands 39300 43 892 32 579 
Portugal 307 202 192 
Spain 8 405 7 037 9219 
Sweden 11231 16 303 23 513 
United 91200 98 900 88 200 
Kingdom* 

TOTAL 393 116 390 104 384 334 
' Dependents are inducted in these figures 
Source: Population Data Unit, UNHCR. Gerwva 

As stated by the Council, there are broad differences between the foreign 
populations of Western Europe and of Central and Eastern Europe, as well as individual 
differences between countries. 

According to the analysis of EUROSTAT9, the composition of the foreign 

population in Western Europe is a reflection of successive waves of post-war migration 

within and outside Europe. They claim that the largest foreign national groups are from the 

traditional labour recruitment countries of Southern Europe (Italy, Portugal, Spain and 

Greece), plus Turkey and former Yugoslavia, and more recently North Africa. 

^BU^qstAT * 
is an organization providing statistical information service for the European Union 
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With reference to the analysis of 2000, within Europe, there were 20.29 million 

foreigners of whom 13.04 million (64 per cent) were Europeans. Africans numbered 3.15 

million (15.6 per cent) and Asians 2 million (11.1 per cent). 

In the following sub-chapters we are going to see, how some of the European 

countries deal with the number of immigrants settling down in their country, primarily 

from the point of view of intercultural education. 

3.5 Practical realization of intercultural education in selected European 
states 

Intercultural education is being realized in most European countries, though the 

educational systems as well as the practical ways of dealing with this issue differ. 

In the following chapters, I will describe the key points of multicultural conceptions 

in several European countries, focusing on primary and secondary education. (The 

countries selected serve good examples for the Czech Republic.) 

3.5.1 The intercultural approach in European countries 

According to the results of a survey earned out by Eurydice, supported by 

European Commission, and published in the manual "Integrating Immigrant Children mto 

Schools in Europe" (2004), which I will be referring to in this sub-chapter, in the present 

day, almost all European education systems concentrate on intercultural education. 

The intercultural approach helps schools to deal with the cultural differences of 

their pupils. In the publication it is stated that "in the majority of countries, the intercultural 

approach is one of the general aims of their national curricula or reflected in other official 

documents on education." (Eurydice, 2004) 

1° European curricula, there are embedded certain subjects through which the 

tercultural approach should be developed (for example, the study of texts from foreign 
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literature in lessons on the language of instmction, discussion with pupils from cultural 

backgrounds in history classes other than that of the national culture etc.) It is by 

integration into specific subjects rather than being a subject of its own that the intercultural 

education is realized. The subjects into which the intercultural approach is most frequently 

incorporated are history and geography, followed by foreign languages. 

As suggested in the publication, the intercultural approach should be closely 

connected with the ability of teachers, and indeed other school staff, to react to ethnic or 

racist kinds of stereotyping by pupils. This presupposes that teachers themselves are 

capable of protecting their own behaviour from the influence of cultural stereotypes and 

that they then possess the arguments needed to discuss stereotyping by pupils. 

A complex type of skills that should be acquired during initial teacher education or 

in-service training is essential. This involves not just a c q u i r i n g a theoretical knowledge but 

above all confrontation with real situations and practical experience. Ideally, it should be 

regarded as learning activity in which practical experience is considered in combination 

with reflection based on interaction and dialogue with fellow students, teacher trainers and 

in-service teachers. 

The survey also pays attention to the evaluation of implementation of intercultural 

education into curricula. Eurydice claims that to present days, there has so far been little 

evaluation at national level of how schools actually implement curricular instructions or 

recommendations regarding intercultural education. In the case of some countries, this may 

be connected with the fact that these considerations have been introduced into curricula 

only very recently. Only five countries have conducted evaluations of this type. They are 

the Czech Republic10, the Netherlands, the United Kingdom11, Norway and Denmark. 

all" mplcmcnt the guidelines in the 
» "in <he Czech republic, inspecte, obec, that the school head, ^ ^ T ^ Z « in schoo.s. W d i ^ v e 
directive fron, the Ministry of Education, Youth and Sports for for _ ^ d l f f e r e nccs between individuals, as we« as 
states that education should provide for greater understanding of an 

respect for each person, minority and culture." (Eurydice, 2001) o n a l development. 

» "Ш the Uni t* Kingdom (England), school inspections must ^ ^ * 

Inspectors assess how the school actively enables pupils to understan 

appreciate their own and others' cultural traditions." (Eurydice, 2001) 
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The first image shows the position of intercultural education, in full-time 

compulsory education, in European countries based on a survey carried out by Eurydice in 

2003/2004. Whereas the second image informs us about the aims of an intercultural 

approach in European curricula, elaborated also by Eurydice. 
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The question of how to integrate immigrant populations within the societies in 

which they have settled is the main issue in the majority of European countries. 

3.5.2 Sweden 

Sweden is an immigrant country. According to the official statistic data, it has 

roughly 8.8 million of inhabitants, out of which about 1.3 million (14%) are immigrants or 

immigrants children. The majority of the immigrants have Finland as their country of 
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origin, but other large groups come from former Yugoslavia, Greece, Poland, Turkey and 

Spanish speaking countries in South America. There are also immigrants from Asia and 
Africa. 

Although there are immigrants almost all over Sweden, the majority of the 

immigrants live in the most densely populated parts of Sweden, especially in the cities, and 

schools exist that have more than half of the number of pupils having other mother-tongues 

than Swedish. 

P. Batelaan, in his work "Interculturalism in Swedish Teacher Education" (2002), 
quoted by Průcha (2000), gives following figures relating to foreigners in Swedish primary 
schools: 

Mother-tongue Number of pupils 

Finnish 22, 914 

Spanish 9,896 

Arabic 8,477 

Persian 7,243 

Polish 5,664 

Serbo-Croatian 4,974 

English 4,873 
Turkish 4,420 
Greek and other languages 2,613 

103,304 

TOTAL AMOUNT of immigrants" children 

(11.4%) 

In her paper, Gunilla Svingby, a contributing writer to the manual "Intercultural 

Education" (1986) of the Council of Europe, states that it is primarily the democratic 

values, such as tolerance towards different cultures, children's rights, interaction with 

minority groups within Sweden, that are stressed in the national curriculum. 

The international guidelines state in the first section: "International contacts play a 

growing role. It is necessary to work with material that help the pupils understand the 

dependency of our society on other countries The school has to make active efforts to 

make the pupils understand the problems of other countries as well." (Intercultural 
Education, 1986) 
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On of the major objectives of immigrant education is for children from different 

ethnic and cultural groups to develop a bilingual competence - to master both their mother 

tongue and Swedish. Immigrant children are placed in home-language classes or in classes 

with one half Swedish-speaking children and one half speaking another language. In those 

classes the home-language is used as the language of instruction in the lower grades but 

gradually Swedish is taken over as language of instruction later on. 

Another quality of the Swedish concept of intercultural education is the attention 

that is paid to the training of teachers specialised in teaching Swedish as a second 

language. Special programs have been run since 1970's at universities together with some 

specialised training course. 

Although the Swedish concept serves a good model of how to deal with the issue of 

a multicultural society for many countries, even in Sweden, just as in any other country, we 

may come across cases where theory diverges from reality. 

3.5.3 The Netherlands 

The Netherlands has been a target country of immigration since the 16th century. 

From that period, we could mention for example Protestants from the Southern 

Netherlands, Jews, and French Huguenots, who settled down in the country and 

successfully assimilated with the natives. Over the centuries, the Netherlands has had high 

numbers of immigrants from the East Indies, the Mediterranean, the Republic of Surinam, 

Germany, Turkey, Morocco, Greek, Spain etc. 

Also in the Netherlands, the main object of intercultural education is to inform all 

Pupils in Dutch society of the variety of cultures and tolerance. This implies that the 

majority and minorities have equal rights and opportunities in education. 

Průcha, in his work "Multikulturní výchova" (2001), talks about the great problems 

with the education of youth from minority ethnic groups. Compared to Dutch students, 

their school results are much poorer caused, according to Průcha s findings, by the 

differences and inability to integrate into Dutch society. This is happening despite the fact 
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that immigrants' children are provided with lessons of Dutch as well as lessons in their 

mother tongue, enlarged by studies of their own culture. In 1985, special precautions about 

'educational priorities' were accepted, through which equal opportunities are given to all 

students regardless their ethnicity or social status. 

3.5.4 Great Britain 

The United Kingdom of Great Britain and Northern Ireland is also one of the most 

multicultural states in Europe. Out of the 58.8 million people living in Britain, 8% are 

people from other cultures and ethnic groups. 

Britain has always been a mixed society. Throughout history, it has been invaded 

by Romans, Saxons, and Normans in the remote history. In recent years, immigrants from 

France, Ireland, Russia as well as other countries and continents like India, Pakistan, 

Jamaica, or from the Car ibbean etc. (For closcr overview of the population according to ethnic groups 

in Great Britain, see the table below, elaborated by Census, the Office for National Statistics, April 2001 ) 

Total Population 
Minority 

ethnic 
population 

Thousands per cent per cent 
White 54,154 92.1 
Mixed 677 1.2 14.6 

Asian or Asian British 
Indian 1,053 1.8 22.7 
Pakistani 747 1.3 16.1 
Bangladeshi 283 0.5 6.1 
Other Asian 248 0.4 5.3 
Black or Black British 
Black Caribbean 566 1.0 12.2 
Black African 485 0.8 10.5 
Black Other 98 0.2 2.1 
Chinese 247 0.4 5.3 
Other 231 0.4 5.0 
All minority ethnic 
population 4,635 7.9 100 

All population 58,789 100 
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It is obvious that with such a number of people from different cultural groups it is 

essential to pay attention to the needs of pupils from 'ethnic minority backgrounds'. It is 

even believed that 300 different languages are spoken in London every day. 

The Prime Minister óf Great Britain says: "We celebrate the diversity in our 

country, get strength from the cultures and the races that go to make up Britain today. " 

(Prime Minister Tony Blair, 2 October 200 V 

But this attitude towards minority groups was not appreciated the same way in 

history. Within the project Tolerance, carried out by the Government of the Czech 

Republic, 3 main models12 of approaches in 'multicultural education' in Britain were 

depicted. 

The predominant approach from the 1950^s to early 1970's was the so called 

Assimilationist (Deficit) Model. Within this model, the various ethnic groups were seen 

as 'a problem' because their habits, customs and traditions differed from the dominant 

British culture and were considered a deficit. It is through the actual process of 

assimilation that the main goal 'social cohesion' was to be accomplished. The failure of this 

model is often stressed in various teacher-training programs. 

The second model is referred to as the Curriculum (Multiculturalism) Model, 

through which tolerance and harmony in cultural diversity was to be spread. Lectures on 

different religions, music, cookery etc. were implemented into the national curriculum and 

attracted attention and the interest of many people. However, even in this model British 

culture was still considered superior to others. This model ignored the needs of members of 
other ethnic groups. 

The last model, described in the project, is Equality/ Rights Model that has 

prevailed till nowadays and in which "British pluralist society is based on principles of 

justice and equity for all, irrespective of race, gender, disability, class etc." fArshad, 

Klein) and where "the role of the education system is to empower all pupils including 

^ t e m o d e l s , 'the assimilationist, curriculum and equity/rights models' 
Almerda Diniz and Rowcna Arshad for use within undergraduate programmes at the Facu ty o Educat on 
University of Edinburgh, however they were successfully used also within training of 1 l ^ h ^ ^ itoimuu 
teacher assistants in a course organised by the New School Foundation in Vidnava, Czech Republic m l У J / 
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minorities. It also has responsibility for the education of majority communities about 

equity for all" (Arshad, Klein). This last model is believed to be anti-racial and it helps to 

fight against discrimination and inequalities. 

4. Multiculturalism in the Czech Republic 

As already outlined, the world's situation is changing, which has its impact also on 

the Czech Republic. 

In the following chapter, I will, first, sketch out the structure of the Czech Republic 

concerning minority students in Czech schools. Secondly, I will talk about various 

educational programs in our country, into which multicultural education is incorporated. 

Finally, I would like to, at least, mention some of the major organizations dealing with 

multicultural education in the Czech Republic. 

4.1 Structure of Czech schools in relation to minority students1 

According to the researches of the Czech Statistical Office, in the year 2003/2004, 

there were 34,101 minority pupils and students attending Czech schools of all types. (See 

the table bellow) Out of this total number of minority students, approximately 42% 

attended universities, 37% were students of elementary schools, 9% attended kindergartens 

and 10% some other type of school. 

These figures differ significantly from the composition of Czech pupils and 

students. Out of approximately 2 million Czech students, 13% attend universities, 26% a 

secondary school, 44% are pupils of elementary schools and 13% go to kindergarten. 

These data imply that great number of minority students study at university, 

whereas a relatively small number of non-Czech citizens attend secondary schools. The 

Czech Statistical Office deduces that it is connected with the fact that most of the minority 

" The f o l l o w i n g s t a t i s t i c d a t a w e r e p r o d u c e d b y Czech S t a t i s t i c a l Office a n d refer t o t h e s i t u a t i o n o f 

i m m i g r a n t s i n Czech s c h o o l s d u r i n g t h e y e a r 2003/2004 
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children are of a younger age and thus attend kindergartens or elementary schools. They 

are very probably children of those immigrants who started to settle in the Czech Republic 

since the 199(ľs. 

PUPILS AND STUDENTS IN THE CZ (YEAR 2003/04) 

TYPE OF SCHOOL MINORITY STUDENTS CZECH CITIZENS TOTAL 

Kindergarten 3 221 277 270 280 491 

Elementary 12 770 943 554 956 324 
Secondary 3 592 556 776 560 368 
University 14 518 259 674 274 192 
TOTAL 34 101 2 037 274 2 071 375 

According to various researches, the most numerous minority group m our country 

is that of Romany people. Whereas in 1991 only 33,000 inhabitants of the Czech Republic 

claimed themselves Romanies, in present days Romanies represent 3% of the population of 

the country (250,000). 

However, 56% of Romanies do not possess elementary education, over 50% of 

Romany children study at elementary schools for children with special needs, 22% of 

Romany pupils fail the 1st grade at elementaiy school. Concerning secondary education, 

8% of Romanies study some technical school, 2.5% finish their secondary studies and only 

0-8% of them study at universities. 

Regarding other minority groups in the Czech Republic, the grand number of 

minority pupils of kindergartens and elementary schools are, together with Romanies, 

Vietnamese (39% of all foreigners in kindergartens, 32% of elementary schools). 16% of 

children in kindergartens and 25% in elementary schools are those with Ukraine 

citizenship. Among other nations, we could name minority students from the Slovak 

Republic or Russia. 

As for the sphere of secondary education, minority children attend mainly grammar 

schools (in 2003/2004 it was 1,492 students in total) and secondary vocational schools 

(1,327). The majority ofthese are Vietnamese and Russian students, together with students 

from the Slovak Republic and Ukraine. 
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Citizenships of Minority Students in 
(Year 2003/2004) 

Slovak 
Republic 
. 32% 

Others 
26% 

Universities are the most attended Czech schoois by mined* students. Sinee1997 

the amount of foreign students has increased approximate* hy four times. (For detaded 

information see the tables below.) 

To sum the researches up, the range of ethnic minority groups in the Czech 

Republic is rather varied. In a way, this is a relatively new situation for which our country 
is not yet prepared. 

Ukraine 
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(Year 2003/2004) 

10,000 15,000 

Kindergartens 

Elementary Schools 

Special Schools 

Grammar Schools 

Secondary Vocational Schools 

Secondary Apprentice Schools 

Colleges 

Universities 
20,000 

40 



In the following sub-chapter, we will view how the government has dealt with this 

newly raised issue theoretically whereas the practical part will focus on the problems in 

reality and how the actual teachers cope with this situation. 

4.2 Educational programs supporting multicultural education in the 
Czech Republic 

Embracing multicultural education within the Czech curriculum is, in fact, 

indirectly mentioned in the Czech Constitution. In its preamble, it is stated that "We, the 

people of the Czech Republic, will form, protect and develop the country of 
independent people, all with equal rights 

Even in the Declaration of Human Rights, it is stated that "Everyone is entitled to 

all the rights and freedoms set forth in this Declaration, without distinction of any kind, 

such as race, colour, sex, language, religion, political or other opinion, national or social 

origin, property, birth or other status...(Declaration of Human Right, article II) 

Repetitive manifestations of xenophobia and racism, mainly towards the minority 

of Roma minority, has led to more systematic treatment of this issue, which was also 

encouraged by our joining of the European Union. 

The main principles and conceptions of multicultural education are incorporated in 

so-called 'educational programs', subsequently into curricula and textbooks. 

Educational program is "a term that collectively indicates various documents, which 

delimit the conception, aims, contents of education for different levels and types oj 

schools. They are authorized and issued by the Department of Education." (Průcha, 
2000) 

In the Czech Republic, we come across the terms 'national educational program' 

( ich delimits education as a whole) and 'framing educational program' (which closely 

nes the education for different levels - pre-elementary, elementary, secondary). 
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These two types of documents fall into the national sphere, whereas 'school 

educational programs' are documents according to which the educational processes are 

realized at specific schools. 

National program of education 

NATIONAL LEVEL 

Framing educational program 

SCHOOL LEVEL ^ 
School educational programs 

In the following sub-chapters, we will focus on the framing as well as school 

educational programs more closely and will try to define their main principles and aims in 

connection with multicultural education. 

4.2.1 Framing educational program 

As a whole, the Framing Educational Program (e.g. for elementary education issued 

by the Department of Education in 2004) defines the main objectives of all levels of 

education, contents of educational processes, curricula and involves cross-sectional topics, 

which should be included in the curriculum and deal with actual problems of today's world. 

Most importantly for the purposes of this thesis, one of the cross-sectional topics is 

multicultural education. Through this topic, students get the chance to learn about 

different ethnic groups, their cultures, their habits and customs. The main aim of 

multicultural education is to lead children towards tolerance, solidarity, fairness and 

respect for other people. 
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The main themes of this cross-sectional topic are: 

• cultural differences (the uniqueness and individuality of 

people from different cultural groups within the Czech 

Republic) 

• human relations (the rights of people to live and co-

operate in the society without any prejudices or 

stereotypes) 

• ethnic origin (equal rights for all ethnic groups, the 

position of ethnic groups in the Czech Republic, their 

habits, customs etc.) 

• multiculturalism (multicultural world and presupposed 

prognosis for the future) 

• main principles of solidarity (diminishing xenophobia 

and negative prejudices) 

All cross-sectional topics form a compulsory part of the national curriculum and 

can be implemented through various projects, seminars, lectures or even separate courses. 

These topics are usually included in classes such as e.g. Geography, foreign language and 

Civics in elementary schools and subjects like Social Sciences in secondary education etc. 

4.2.2 Educational program -ELEMENTARY SCHOOL 

» r came into operation on September 9, 

— ' — í ľ c l ľ ^ e a e c o ^ t o w b i e b m o r e t b a n 

1996. It is the most extended program in the сгеы p 
half of students are educated. 

• • Л tandards14 common for elementary education in Apart from the main aims and standaros , Throueh this 
f multicultural education as well. Througn 

general, the focus is placed on aspects ol muiu^ respect 
, , w nf different ethnic groups as well as f program, students should acquire knowledge or qui 

and tolerance for them. 

И 'The Standard of Elementary Education' wi will be further described in sub-chapter 4.2.4 
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The elements of multicultural education are implemented in various subjects such 

as Homeland Study, History, and Civics in the following thematic groups, as estabhshed 

by the Department of Education: 

I. Civics (6th - 9th grade) 
. nations and nationalities with a state, their equal rights, characteristics 

• relation to our country, common language, habits, history 

• problems connected with ethnicity or religion 

• intercultural relations and conflicts 

II. History (6th -9th grade) 

• national, social and ethnic conflicts throughout the history 

• plurality of cultures, their mutual interaction 

III. Homeland Study (6th -9th grade) 

• co-existence of various nations within one country 

• equality of ethnic groups 

• characteristics of ethnic groups within the Czech Republic 

Elements of multicultural education are also incorporated into subjects like Czech 

language and literature, foreign languages or Geography. 

4.2.3 Educational program 'NATIONAL SCHOOL' 

Another educational program presented by the Department of Education and falling 

into the sphere of elementary education, is 'National School', which was validated on 

September 1, 1997. Compared to the previous program, it is not as widespread and 

followed in Czech schools, however, multicultural education is highly supported within it. 

The educational program 'National School' is the newest program followed in our 

country. It was established according to the findings and suggestions of teachers. It enables 

differentiation of students according to their interests, talent, abilities and the possibilities 

of the school. Apart from basic knowledge, students can enlarge their knowledge in 
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selected subjects; individual study programs can be arranged as well. Within this program, 

students, or rather their parents, have more freedom in the choice of subjects that they 

would like to study. 

Essential for this program is development of students' sensitivity towards European 

and non-European cultures, their acceptance and tolerance of people from other ethnic 

groups, races and cultures. Multicultural education is again incorporated into various 

subjects such as Civics or Geography (within Geography, students should come across and 

learn not only about the geographical position of various countries, but also about the way 

of life there and their habits and customs). 

4.2.4 The Standard of Education 

'The Standard of Elementary Education' was authorised in 1995 and further 

enlarged in 1997. 

In its general parts, the educational aims are defined in the spheres of cognition, 

acquiring various skills, competences, values and attitudes. One part of this document 

determines the stem curriculum for elementary education together with their specific aims 

in the six following spheres15: language sphere (Czech language and literature, foreign 

languages), mathematic sphere (Mathematics), socio-scientific sphere (Civics), esthetical-

educational sphere (Music, Art classes), and sphere of 'healthy lifestyle' (Physical 

Education) and sphere of 'working activities and technology' (Manual Training). 

Concerning multicultural education, there is no explicit aim or topic mentioned in 

the Standard. Only implicitly mentioned aims could be found referring to "the main 

principles of the co-existence of people" or "showing respect towards various ethnic 

groups". Nevertheless, multicultural education as such is, as already stated, incorporated 

into various subjects as a cross-cultural topic. 

15 In brackets there are given examples of subjects into which the components of individual snher™ 
implemented. ť !> 1110 
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This lack of formulation of the main aims of multicultural education leads to the 

fact that their fulfilment actually depends on their interpretation and the effort of individual 

schools. 

'The Standard of Secondary Education' (1998) determines the aims of 

multicultural education, realized in the socioscientific sphere, as follows: 

• "Students will revise their already acquired knowledge of continents and their 

inhabitants, of various races and nations. Thanks to this knowledge, they should be 

able to understand the harmfùlness of racial, religious or nationalistic prejudices 

and stereotypes." 

• "Special attention will be paid to Europe. Students will acquire new knowledge 

mainly of the Slovak Republic, Poland, Germany, Austria, which is essential for 

getting to a closer relation and positive attitude towards our close neighbours." 

4.3 Organizations dealing with 'Multiculturalism in the Czech Republic' 

In this sub-chapter, I would like to focus mainly on two organizations dealing with 

the topic in question. They are 'the Multicultural Centre' and 'the British Council', both 

based in Prague. Apart from these two organizations, there exist a number of others e.g. 

Člověk v tisni, Poryv, Nová Škola, Liga lidských práv, Step by Step dealing with the same 

issue etc. 

'The Multicultural Centre' (MKC) is a non-profit organisation established in 

1999. Its main aim is to inform and address not only specialist, but mainly ordinary people 

that there is a need to deal with the changing situation of our republic, and convince them 

that "multicultural co-existence is possible and mutually enriching". 

MKC has tried to achieve these goals primarily through various projects. According 

to the annual reports of 2002 and 2003 various projects on intercultural education were 

realized, in co-operation with the Ministry of Education, British Council or other 

organizations16. The projects were aimed both at teachers and students. (To lcam more about 

Particular projects of the Multicultural Centre, see Appendix 1.) 

16 All of the information about the MKC in appendix section is cited from the Annual Reports of the 
Multicultural Centre in Prague for the years 2002 and 2003. 
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'The British Council' is a British organization established in 1934 in Britain but 

functioning in 110 countries worldwide. Among other goals, the British Council tries, 

through various projects and programs, "to build mutually beneficial cultural and 

educational relationships between people in the United Kingdom and in other countries". 

In the Czech Republic, the British Council co-operates with a number of Czech and 

British state or private organizations, which involve themselves in the sphere of education. 

One of the aims of the British Council is to "converge people through education". Various 

projects are, according to the British Council, the right way to achieve it. (To learn more about 

particular project of the British Council, see Appendix 2.) 
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II. PRACTICAL PART 
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5. Multicultural education in the Czech Republic 

The previous part of the thesis was dedicated to the theoretical layout of 

multiculturalism and multicultural education. We learnt the definitions of terms connected 

with this topic as well as how multicultural education works or should work in various 

countries including our republic. Nevertheless, most of the things talked about in the first 

part of the thesis are more or less theoretical. 

The question that I have been interested in is whether multicultural education in the 

Czech Republic functions the same way also in reality. Therefore, in the following part of 

my thesis, I would like to say something about the real position and function of 

multicultural education in Czech schools. 

To see what the situation in Czech schools (both elementary and secondary), is like, 

I have used data of two pieces of research on multicultural education. The first research 

was carried out by members of Faculty of Humanities17 The second is my own research on 

multicultural education18. Subsequently, the results of both the former and the latter 

research are compared and analysed in chapter 8. 

The results of my own research also led me to another interesting finding which is 

described in chapter 9. Not only was my research targeted at teachers of secondary schools, 

I also focused on a specific group of secondary teachers. They were teachers of languages, 

both Czech and foreign languages. According to these results, I would like to dedicate the 

last chapter to how through teaching language, especially English, teachers can help 

students to understand the differences between various cultures, break down the 'barriers' 

between students from different countries, and therefore enlarge their knowledge of 

multiculturalism. 

ig The research as well as its results arc closely dealt with in the following chapter 6. 
My own research is introduced in chapter 7. The research is based on that earned out by the Faculty of 

Humanities which has been enlarged and applied to teachers in secondary schools. 
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6. Research on multicultural education 

In 2003, the Institute for Research and Development of Education carried out a 

research based on multicultural education. The main focus of this research was to find out 

to what extent and in what ways teachers in nursery and primary schools, as well as 

teachers from schools dealing with special needs, implement multicultural education into 

their pedagogical activities. 

In 2004, the results of this research were further enlarged by Dana Moree, a 
19 

member of the Faculty of Humanities. Her project was subdivided into 2 main parts. 

During the first part, 3,499 questionnaires (testing experiences of individual 

teachers in the area of multicultural education) were sent out through various pedagogical 

centres. The second part of this project was framed as numbers of deeply run inteiviews at 

secondary schools.20 

6.1. Data acquisition 

The questionnaires were aimed at finding out teachers' practical experiences of 

multicultural education. They were sent by Moree to 15 methodologists of intercultural 

education in pedagogical centres who passed them forward to 3,499 schools. Only 57 of 

these questionnaires were returned, out of which only 31 were suitable for further 

processing. (30 female teachers and only 1 male teacher filled in the questionnaires) 

The questions were as follows: 

1. Describe 1-3 situations in which you would judge yourself as a good 
"intercultural pedagogue ". 

2. Which are the main obstacles that keep you from taking the advantage of 
multicultural education in practice ? 

3. How should the further education of teachers be organised to help increase the 
pupils ' awareness of different cultures and ethnic backgrounds? 

19 All the following information as well as the results of the research was processed by Mgr. Dana Moree, 
FHS UK Prague, who was in charge of finding out what the main obstacles to multicultural education in the 
Czech Republic are. 
0 At the time of writing the diploma thesis, the results of the second part of the research were unknown to me 

as being in the process of elaboration. 
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6.2 Findings 

Before we get to the actual findings of this particular research it is necessary to 

mention several numbers again. Out of3,499 questionnaires only 57 were filled in and sent 

back. That implies that only one, maximally 2 teachers from each school, had responded. 

It is essential to ask who the people willing to fill in the questionnaires are. In all 

probability, it is a motivated group of teachers which (according to this research) 

represents 1.63% of all the teachers taking the problem of multicultural education 

seriously. 

Findings based on the answers to individual questions give us a clear picture of 

what the teachers need or do not need with reference to multicultural education in our 

republic. (To learn more about the results of the research, see Appendix 3.) 

> The answers to question number 1 suggest the following findings: 

• Presently, there is no concurrence of views among teachers about what it means to 

be an intercultural pedagogue. Teachers are aware of the necessity to co-operate 

with parents and of the importance to show and spread tolerance among students 

but none of the teachers mentions e.g. a deeper exchange of views among other 

pedagogues within a school. These findings could be interpreted as a lack of some 

concrete and deeper notion of the problems and suggest the need for professional 

discussions for teachers. 

• The approaches towards multiculturalism of some of the teachers are not adequate. 

According to the research, some teachers seem to be afraid of having a foreign 

student in their classroom, they are not sure how to treat or work with such 

students. 

• The attitude towards a foreign student differs from teacher to teacher and 

sometimes the expectations are unreasonable. 
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> The answers to question number 2 suggest the following findings: 

• More than half of the teachers believe that the obstacles lay beyond them. They see 

the obstacles in society, students/pupils, families, lack of material, and a lack of 

time that they are provided with during their classes. 

• If the teachers accept that the obstacles relate to them as well, then they see them in 

inappropriate methods, didactic approaches and in a lack of personal experience 

with students from different cultural backgrounds. 

• The teachers also feel not supported enough by their colleagues or head teachers. 

> The answers to question number 3 suggest the following findings: 

• More than 1/3 of teachers do not feel any need to be further educated in the sphere 

of multiculturalism. It is believed that at least 2/3 of teachers have some concrete 

experience with multicultural education. (The question that could be a focus of 

some further research is why the teachers are not interested in being educated in a 

sphere that is becoming a bigger and more discussed problem every day.) 

• Those teachers who would accept further education are in doubt about how it 

should be organized or what the main focus should be. 

• Some of the teachers lack the possibility to consult their experience with other 

colleagues or in some professional discussion. 
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7. Own research on multicultural education 

Inspired by the research carried out in 2003/2004,1 decided to enlarge the existing 

results with the results of my own research. 

Dana Moore, who in 2004 further elaborated the results of the primary research in 

2003, focused on testing the experience of individual teachers of nursery and primary 

schools in the area of multicultural education. 

My intention was to focus on teachers of secondary schools and compare their 

answers with the ones given by teachers from the primary sector of education. I have used 

the same questionnaire, which was further extended by a number of questions inspired by 

the previous results. (Please find the Czech and English versions of the questionnaire attached in 

Appendix 4.) 

7.1 The structure of the questionnaire 

When processing the questionnaire for my research, the ability to compare the 

results of both pieces of research was taken in account. Therefore, the questionnaires are 

more or less identical, apart from several questions added to clarify some of the teachers' 

responses. It is aimed at finding out the practical experiences of secondary school teachers 

with multicultural education. 

The questionnaire itself is anonymous and consists of 10 inquiries. It is structured 

to be as precise as possible and not to take more than 10 minutes to fill in. In order to 

receive detailed information, two different forms of inquiry were used. Teachers were 

either to tick certain given answers or to give specific examples or suggestions. 

The first three questions, which were added to the original questionnaire, map 

teachers' self-estimation of multicultural education. Moreover, the very first inquiry helps 

us to map the approximate number of students from minority groups in our secondary 
schools. 
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The subsequent inquiries are structured to find out teachers' attitudes to 

multiculturalism and multicultural education, their own ideas on who the good 

'multicultural pedagogue' is as well as describing some particular situations in which they 

could have felt like a 'good multicultural pedagogue' themselves. 

In the final part of the questionnaire teachers are asked to give some specific 

obstacles preventing multicultural education they have encountered during their years of 

teaching and suggest how the further education of teachers should be organized to help 

improve multicultural education in their school. 

7.2 Data acquisition 

Almost 500 questionnaires were distributed to various secondary schools. The aim 

was to include all types of secondary schools (grammar schools, secondary technical 

schools, vocational schools etc.) In each of the 32 schools chosen for the research, 10-20 

questionnaires were left. (The amount of questionnaires distributed in schools depended on 

the number of personnel in the particular school) 

For the research, a specific group of secondary teachers was chosen. They were 

mainly teachers of languages, both Czech and foreign languages. The reason for focusing 

on this particular group of teachers was based on the theoretical background. According to 

the educational programs supporting multicultural education in the Czech Republic (see 

chapter 4.2 in the theoretical part of the thesis), multicultural education is, among other 

subjects, incorporated precisely into language learning. 

Out of those 500 questionnaires only 67 were returned and were suitable for further 

elaboration. This implies that only 13.4% of teachers had responded and, in a way, had 

shown their interest in this topic and participation in the research. 

According to the personal findings, the greatest number of questionnaire were filled 

out by teachers in grammar schools. Almost no interest was shown by teachers in 

vocational schools. Only in two cases was the researcher turned down and the 

questionnaires were refused to be handed out to teachers. 
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In the following chapters we deal with the answers of the respondents and try to 

come up with certain conclusions. 

7.3 The results of the research 

As mentioned, only 67 questionnaires were returned and further elaborated. This 

chapter will bring the results of the practical experiences of secondary teachers in 

multicultural education. 

The first question 'How many minority students attend your school ' was answered 

as follows: 35 teachers state that there are less than 10 minority students in their school, 25 

teachers state the amount of 10-20 students. In 6 schools there are more than 20 minority 

students and only 1 teacher claims that there are no minority students in his/her school. 

The second question How would you evaluate your knowledge of multicultural 

education ' gives the following numbers: 28 teachers feel their knowledge of multicultural 

education is insufficient, 33 teachers claim to have sufficient knowledge of multicultural 

education, 5 teachers feel they have excellent knowledge and only 1 teacher is unable to 

judge his/her own knowledge of multicultural education. 

In the third question 4s multicultural education integrated into the curricula of 

individual subjects' 40 teachers think that multicultural education is incorporated in the 

curricula, 3 teachers think that it is not included at all and 24 teachers are not sure whether 

or not it is the case in their school. 

In the fourth question teachers were to tick more than one answer which best 
describe their attitude to multiculturalism/multicultural education. See the table below for 

the results: 
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I take the works of minorities into account within the current curriculum 

I educate students towards democracy 

I try to change students' attitudes by my own approach 

I have had to deal with certain conflict situations 

I do not have problems with foreign students 

I have experienced disappointment with the behaviour of minority students 

I tiy to keep in contact with the parents of minority students 

I have no experience with minority students 

12 

35 

34 

1 
40 

0 
10 

1 

In the fifth question teachers were to express their opinion on how they would 

characterise „a good multicultural pedagogue". The ideas of what makes a teacher a good 

multicultural pedagogue differed. Here are the most common opinions. The number in 

brackets shows the amount of teachers sharing the same opinion. 

According to the respondents, a good multicultural pedagogue should: 

be a democrat / should lead students towards democracy (6) 
have understanding and respect for the uniqueness of people from various cultural 
backgrounds (16) 
be fair and impartial (3) 
be aware of the ,fragility' of minority groups (2) 
have no prejudices (4) 
have personal experience with minority groups (4) 
be open to new ideas and to learning something new (7) 
be tolerant (5) 
give space to mutual understanding of different cultures (7) 
have a positive approach to multiculturalism (4) 
be educated in this sphere (10) 
be sincere (2) 
be flexible (1) 
remove stereotypes (2) 
be communicative and able to lead a discussion (3) 
serve as a good example for students (3) 
not be a racist (1) 
be sensitive and helpful (4) 

The claim that "a good multicultural pedagogue should be sensitive and helpfuľ 

was supported by one of the minority students whom I interviewed to see what he thinks 

about the situation in the Czech Republic. He says "The most help I have received was, 

however, from the teachers themselves. They tried to understand my situation and were of 

great assistance to my learning; they helped me with translation or have given me all the 

explanation I needed. " (To read the whole interview with Vladimir Ivanov, see Appendix 5.) 
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Out of all the respondents, 15 teachers were not able to characterize a good 

multicultural pedagogue or were not sure about it. 

Only half of the teachers were able to answer the sixth question where they were to 

describe 1-3 situations in which they felt they were a good „multicultural pedagogue". 

Twelve of them claimed that they either do not feel like good multicultural pedagogues or 

had not yet found themselves in such a situation. 

The remaining 12 teachers stated that they included various discussions, lectures or 

e.g. trips to Jewish cemetery into their lessons. Among others, the following situations 

were described: 

• within the Czech language lessons we came across and talked about the 
different mentalities of writers from different countries 

• during a Czech literature lesson, a Russian student recited Puskin in the 
original 

• in English lessons we try to compare the different meanings of words and 
phrases 

• in English lessons we translated and performed one of the Romany fairy-
tales 

• teachers share their own experience with English speaking students 
• including minority students in a collective work 
• focusing on the musical and dramatic skills of Romany and Vietnamese 

students etc. 

In the seventh question teachers were asked what obstacles preventing multicultural 

education they have encountered during their years of teaching. The following table shows 

the answers, which were further specified in question 8: 

attitude and skills of teachers1 3 

experience of teachers 8 

students' attitude to minority students" 6 

problems with minority students"1 4 

attitude of society 7 

parents" 3 

lackoftimev 9 
lack of financial and material support 7 

no obstacles 25 

mSoritTstd renu i m e d Ш S O m e o f h i s / h e r collègues do not show enough sympathy and understanding for 
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11 Several teachers claim that some of their students treat the minority students without respect 

"' A Russian student refused to share any information about his culture and country with other students. 

™ A number of teachers claims that Romany parents do not come to parents' meetings with teachers therefore there is a very limited way 
of communicating with them and dealing with the raised problems. 

v Some teachers expressed their opinion on not having enough time to manage the topics included in the curriculum and therefore having 
almost no possibility to include multicultural education into their thematic plans. 

Apart from the obstacles above, teachers also mentioned the influence of the out-of-

school environment, the language barrier and not being prepared for communication with 

students who do not speak Czech. 

The last two questions deal with further education of teachers and what, according 

to them, should be done to improve multicultural education. Question number 9 suggested 

the following options: 

personal contact with people of foreign origin 26 

information about varions well-tried methods of multicultural education 52 

training of future teachers in multicultural education 16 

shared ideas and experience with other colleagues 12 

change of teachers' attitudes towards minority students 1 

behaviour of students and their attitude towards minorities 2 

better position of teachers in society 18 

financial support 4 

pleasant atmosphere in the classroom, no prejudices 20 

we have all we need 5 

Apart from these options, teachers also expressed the need to be better prepared for 

students who do not speak Czech. They would appreciate special training courses in 

multiculturalism as well as a certain publication, which would include practical methods 

and techniques to be used to incorporate multicultural education into the curriculum. 

Open communication and idea-sharing not only among teachers of a particular 

institution but with teachers form other schools were mentioned too. Teachers would also 

welcome various stays in those foreign countries which have more experience in the sphere 

of multiculturalism and where teachers could consult their ideas and experience with 
foreign teachers. 
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7.4 Conclusions of the research 

As already pointed out in the theoretical part, multicultural education is rather a 

recent phenomenon in our country. Till 1990, we could have very rarely come across the 

term 'multicultural education' in Czech academic literature, as the term was rather 

unknown back then. 

Due to the changing situation of today's world, influenced largely by migration, the 

term 'multicultural education' has been fully recognized worldwide. To what extent the 

term is recognised in our country was to be found out by the research. 

According to the Ministry of Education and their educational programmes, 

multicultural education is fully integrated into curricula in Czech schools. However, the 

results of the research show somewhat different facts. 

Even though teachers were able to give definitions / opinions on who ,a good 

multicultural pedagogue ' is, half of them were unable to think of a concrete situation in 

which this could be exemplified. Out of the remaining 12 teachers, who gave examples, 

most of them talked about discussions and lectures that they include in their lessons. Only 

a small percentage of teachers talked about profiting from, working with and enriching the 

,majority' students by the uniqueness and differences of the minority students. These 

results prove that the theoretical background of their knowledge exceeds its practical 

realisation and the experience that teachers possess. 

Concerning the obstacles preventing multicultural education, the majority of 

teachers tend to claim that they have not come across any obstacles during their years of 

teaching. This could be explained by the fact that most of the minority students coming to 

secondary schools have gone through Czech elementary schools and during the years of 

their stay in our country have adapted and integrated into the system. 

However, the biggest obstacle seen by teachers is the language barrier and the 

inability to communicate with students, as well as parents, of minority groups. The lack of 

time ties in with the claims that teachers are hardly able to fulfil the requirements for their 

59 



own subject, and therefore do not have time to include multicultural education into the 

,already-overfilled' thematic plan. 

Unlike the realisation of multicultural education itself, teachers have veiy clear 

ideas of what should be done to improve multicultural education in their particular school. 

Some 78% of teachers were aware of the lack of practical ideas on how to work with the 

cultural differences of their students and would welcome some concrete information about 

various methods of multicultural education. Another 24% of teachers would appreciate 

special training and seminars in multicultural education. 

According to the results, teachers feel that personal experience as well as serving a 

good example for their students is one of the essential things to succeed in spreading ideas 

about multiculturalism. On the other hand, 17% of teachers feel that unless the position of 

teachers in society is improved, success in multicultural education lies more or less beyond 

them. 

18% of the respondents would like to share their ideas and experience with their 

colleagues, teachers from other schools within the country as well as with foreign teachers 

from countries which have been dealing with this issue for a longer time. 

The results in the preceding chapter show that secondary teachers have certain ideas 

about multicultural education. Nevertheless, their knowledge is more or less theoretical 

and as stated by one of the school heads 'Most of the teachers are not able to imagine 

anything concrete under the term. Multicultural education still remains rather an abstract 

term for them. ' This is borne out by the answers given by teachers about whether 

multicultural education is incorporated into the curriculum. A third of all the respondents 

were not sure whether or not this was the case in their school. 
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8. Comparison of responses from primary teachers and secondary 

teachers 

To find out what the awareness of multiculturalism and intercultural education of 

primary and secondary teachers is in reality, the results of both pieces of research have 

been compared and analysed. 

According to the research in elementary schools, teachers did not have a precise 

idea of who "a good multicultural pedagogue" is. On the other hand, secondary teachers 

were able to define this term in theory but the practical experience was missing as well. 

These findings could be interpreted as a lack of some concrete and deeper notion of 

this issue on both sides, however, unlike primary teachers, secondary teachers seem to 

have a more positive attitude towards multicultural education and seem to be more open to 

the idea of personally experiencing the differences in cultures. 

Concerning the obstacles of multicultural education in schools, more than a half of 

primary teachers claimed that the obstacles lay beyond them. They see them in society, the 

lack of material and the lack of time they are provided with during their classes. This is 

also claimed by 35% of secondary teachers. Moreover, some 39% of respondents are not 

aware of any obstacles at all. 

Even these findings could suggest that both primary and secondary teachers lack 

practical experience in the sphere of multicultural education and that the further education 

of teachers should be organised in the Czech Republic. 

The way of organizing the further education of teachers in multicultural education 

was the focus of the last part of the questionnaire. More than 1/3 of primary teachers do not 

feel any need to be further educated in the sphere of multiculturalism, whereas the majority 

of secondary teachers do feel it necessary to be given more information about the issue. 

Those primary teachers who would accept further education are in doubt about how 

it should be organised or what the main focus should be. On the other hand, the secondary 

teachers seem to have more concrete ideas and talk about participating in practical 

seminars, training courses or even exchange programmes for pedagogues. 
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To sum up the results of both pieces of research and in a way compare the attitudes 

of primary and secondary teachers towards multicultural education, one could conclude 

that even though secondary teachers seem to be more open to the idea of incorporating 

multicultural education into the curriculum, both types of pedagogues lack the practical 

experience, as well as time, needed to bring the theoretical ideas into practise. 

It is believed that participation in practical seminars, organised e.g. by pedagogues 

from various foreign countries which have been dealing with this issue for a longer period 

of time, could be a step ahead and could share experience that both primary and secondary 

teachers in the Czech Republic lack and need. 
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9. How to eliminate 'Cultural Barriers' through language learning 

According to the results of the research that was carried out in Czech secondary 

schools, teachers of foreign languages, together with teachers of Czech, agreed that the 

easiest 'non-violent' way to transmit an awareness of various cultures, races, their ways of 

living, habits and customs, is through language learning. 

There are numbers of ways to educate students and help them understand the 

differences in behaviour, thinking and ways of living of their fellow students from minority 

groups. 

To give some particular examples of teaching a foreign language and eliminating 

'cultural barriers' at the same time, I have chosen English as an international language, 

which in the present plays a significant role not only in communication among people but 

also in spreading an awareness of multiculturalism. It is the foreign language itself that 

helps to sweep away part of the cultural differences based on language barriers. 

The following chapters will focus on practical examples of activities which are 

suggested for use within English language classes to enlarge the idea of multiculturalism. 

Proceeding from the assumption that, according to the research, 78% of secondary teachers 

would appreciate some publication which would include various well-tried methods of 

multicultural education, the very last chapter of the thesis will be dedicated to practical 

activities21, which I myself have used while teaching English at a language school as well 

as during both of my teaching practices in elementary, but mainly secondary schools. They 

could serve as samples of multicultural activities for English teachers. 

21 The practical activities on multicultural education were gathered from various sources which are included 
among the references. They have been tested in Czech schools and should be applicable in the Czech 
environment. The assessment of the author of the thesis is included for the majority of the activities. 
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9.1 Approaching different cultures in English lessons through Drama 

Out of all the other possible activities, drama is, in my opinion as well as according 

to the answers given by secondary teachers, one of the most 'natural' ways of spreading 

cultural understanding among students. 

Using drama to teach English results in real communication involving ideas, 

emotions, feelings and adaptability; in short it is an opportunity to use language in 

operation which is absent in a traditional language class. Through drama students train 

their performance skills, have the chance to develop their personal qualities or practise 

communication through a simulation of real-life experiences and situations. By using 

drama techniques to teach English, the monotony of a traditional English class can be 

broken and the syllabus can be transformed into one which prepares learners to face 

today's world better. 

Using drama techniques also fulfils socio-affective requirements of the learners. In 

connection with multiculturalism, drama provides an ideal context for exploring cultural 

values, both one's own and other people's. 

The latter aim has been particularly emphasized in the context of modern language 

teaching. Including drama in English lessons not only brings fùn into language learning but 

it can also bring students closer to an understanding of the various problems their fellow 

students from minority groups come across and have to deal with. And this all happens 

without them even realizing that through such activity they are practicing the use of 

English and also learning about other cultures. 

9.2 Role-plays from an intercultural perspective 

It is generally known that we remember up to 90% of newly learnt items if we have 

a chance to practise them in reality. That is why role-plays are, not only in a language-

learning context, considered more effective than e.g. memorizing or repetition. 
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Role-play is "an active learning method, based on exploring the experience of the 

participants, by giving them a scenario, where each person in the group has a 

particular role to play. The main point of it is to discuss and to learn more from one's 

own experience and that of others. " (Intercultural education, 1998) 

Through role-play teachers raise interest and motivate students in learning the 

language. While using this technique, teachers create a 'safe' environment and pleasant 

atmosphere in which student lose their shyness in front of each other, feelings of 

embarrassment and uncertainty. 

In connection with multiculturalism, students are put into various situations, they 

may experience how other students feel in different situations and mainly can learn a lot 

about each other, their ways of thinking, family background etc. 

Tatjana šišková in her publication Výchova к tolerance a rasismu states that to 

make the role-plays work, teachers should be aware of certain 'rules': 

• Students should feel relaxed before the activity is started 

• There should be a pleasant atmosphere with possibly no feelings of stress 

or danger among students 

• The opinions of everybody should be appreciated and accepted as none of 
us sees the world the same way 

• It is important not to be afraid of asking questions 

• Each role-play should have an exact aim which should be revealed to 

students either beforehand or after the activity 

• Each activity should be followed by a discussion or analysis of the situation 

• We should be open and tolerant to differences around us, which do not 

endanger us but rather enrich us. 

By implementing role-plays or drama into English lessons, a teacher may come 

across several constraints such as a lack of time, lack of space, students' initial lack of 

interest or the scepticism of colleagues. However, these techniques not only break the 

monotony of a 'traditional' language lesson, but they allow us to learn more about English, 

ourselves and mainly about others. To quote Gavin Bolton (in Byram, M. 1998), "drama is 
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a unique tool, vital for language development as it simulates reality and develops self 
expression. " 

The following chapter introduces some practical activities that can be used in 
multicultural education. 

9.3 Practical activities on multicultural education for English classes 

The activities presented in this chapter have been gathered from various sources, 

which are stated within each activity, and could serve English teachers when incorporating 

multicultural education into their curriculum. They are examples of various methods used 

to combine English language and multicultural education, the two methods (drama and 

role-play) described above are also included, and they range from 5-minute activities such 

as warm-ups or icebreakers to activities that take the whole lesson. It is up to the particular 

teacher to decide which of the suggested activities suit his / her purposes better. 

The majority of activities have been tried in the Czech environment22 and are 
commented on by the author of the thesis. 

2 T r C ° b
f a f f Í e S ЙТ! b C C" t r Í C dnb y t h e a U t h 0 r ° f t h c t h c s i s d u r i n 8 t h c school teaching practice in 

the Grammar School of Josef Škvorecký in Prague 2 and in the McNeillus language school in Prague 1 
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L THREE LITTLE PIGS 

Story by: Andrew Lang, 1892. The Green Fairy Book. London: Longmans, Green, and Copany 
Activity by: Leah Gaffen, the British Council 
Source: seminar on Multicultural education organized by the British Council 

Evaluation: 
The following activity, which I first saw at a workshop23 organized by the British Council in Prague 

and then tried with my students, has two main aims. The first is purely grammatical. It is to practise different 
verb tenses in English. The second aim is connected with multiculturalism. It is to introduce the theme of 
'refugees situations in which they find themselves and problems they have to deal with. 

As mentioned above, the first time I came across this activity was at the workshop. A group of 
students from a grammar school in Brno was put into the situation described below and they were given 
several tasks to complete. The only thing they were not given was the aim of the activity. It was up to the 
students to decide which real-life situation the fairy-tale-like story resembled. I then tried this activity with 
my 'own ' students during the school teaching practice. To my surprise, they liked performing the story, 
practiced the use of English and in the discussion that followed were able to express their opinions on the 
topic. The students gave comments on the situation of immigrants coming to our country and their own ideas 
on what might be done a bit differently in order to help them. 

Objective 
• simple present and past tense, action verbs, adjectives of feeling 
• this activity is intended to introduce the theme of refugees. It aims to mirror the 

emotions of asylum seekers and the dilemmas of immigrant authorities in a 'safe' 
context and help the students to better understand the position of people from 
minority groups 

Teaching aids 
• pig stories (cut out) 

Three Little Pigs 

Once upon a time there were three little pigs. The time came for them to leave home and 
build their own houses. 

The first little pig, the eldest, was solid and dependable and he worked hard to build 
himself a strong and secure house of bricks. With each brick he felt safer and he was so 
determined to be as secure as possible that he did not include any windows onlu one 
small door and a chimney. 

His brother, the second little pig, who was a little younger and less experienced did not 
spend quite so much time on his house. He built a fine, handsome house of sticks ' 

The youngest brother, the third little pig, like many youngest children, was a tittle bit 
flighty and artistic. He was quick-thinking and clever, but not one for long-term plannina 
He built a pretty, but somewhat shaky house of straw. 

The three brothers lived happily in their houses for some time. Then one dan the Wolf 
came knocking on the door of the youngest little pig. J 

"Little Pig, Little Pig, let me come in!" 
"Oh no, by the hairs on my chinny-chin-chin!" 
"Then Til huff and I'll puff and I'll blow your house inl" 

The workshop called .Drama Day' was led by a group of international teachers of English language qualified in promoting tolerance 
and understanding of minorities through English language teaching and drama . This one-day workshop was designed for ELT teachers 
and teacher trainers with interest/experience in the field of minorities and social exclusion. It gave us the opportunity to work with 
other international educators interested in exploring the challenges of an intercultural society. This event was part of the EDEN/British 
Council - Czech Republic initiative "Promoting intercultural understanding through ELT and Drama" and was hoped to be a certain 
'starting point* for future international meetings focused on common issues of everyday life. 
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And he huffed and puffed and he had no trouble at all demolishing the third little pig's 
straw house. 

The third little pig, however, was already gone, scampering through the woods towards 
his brother's house, with just a few belongings stuffed in a bag. 

When he reached the second little pig's house he banged on the door and quickly 
explained the catastrophe. To the youngest pig's astonishment, however, the second pig 
was not quite as sympathetic as he had expected. In fact, instead of welcoming his brother, 
he left him standing on the doorstep in the cold while he carefully considered what to do. 

But at the end, he let his little brother in. Not too long after that the Wolf appeared at 
the doorstep: 
"Little Pigs, Little Pigs, let me come in!" 
"Oh no, by the hairs on my chinny-chin-chin!" 
"Then Til huff and Til puff and Til blow your house in!" 

And he huffed and puffed and he had no trouble at all demolishing the third little pig's 
straw house. 

The two little pigs, however, were already gone, scampering through the woods 
towards their oldest brother's house, with just a few belongings stuffed in a bag. 

And the story repeated. The oldest brother did not want to let them in. Instead of 
welcoming his brothers, he left them standing on the doorstep in the cold while he carefully 
considered what to do 

to be continued 
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• instructions to the pigs (cut out and distributed on coloured pieces of paper) 

You are the youngest little pig. 
You are tired, cold, hungry and frightened. You are afraid 
that the Wolf may be nearby. You expect your brother to let 
you in and give you shelter. You are very hurt and cannot 
understand his attitude. Your eldest brother's house is far 
away and you prefer your middle brother anyway. You are 
determined to stay. 

You are the second little pig. 
Your house is quite small. You don't think that you and your 
little brother would be very good at living together. You are 
worried about food and water supplies, and you don't 
approve of you brother's lifestyle. Try to persuade him to go 
somewhere else. 

You are the eldest pig. 
You are unwilling to let your brothers stay in your house. 
Gradually, you become an official in an asylum seekers' 
office. Your 'brothers' are asylum seekers but you are 
already full. (Do not be too obvious. Your brothers do not 
know that you will change and that you are an official now. 
Try to show the change of your attitude by your body 
language and by what you say.) 
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Steps 

PRE-DRAMA: Read and drmv the story 5 MIN 
The participants draw a picture of the stoiy as the leader reads aloud. Participants view the 
other pictures. 

5 MIN GROUPING: Divide the pigs 

The class is divided into three groups. This can be done accordingly to their place in their 
own family but the leader should then mix up the orders e.g. the 'real' youngest children 
should play the eldest pig etc. Each group of pigs gets different instructions on coloured 
paper (see below). 

GROUP 15 MIN IMPRO: Meeting of middle pigs and youngest pigs 

After reading their instructions carefully, each youngest pig finds a m i d d k T p i ^ y ^ S s 
improvise their meeting at the same time. The leader can focus on one pair by tapping 
them on the shoulder. All other pairs remain silent while this pair continues their dialogue 

DISCUSSION: Thought-tracking the pigs 
(reversed brainstorming) 5 MIN 

The leader recaputilates each (or some) of the pigs at the end of their meeting What i 
their situation now? is 

IMPRO: Meeting of the three pigs 15 M IN 
Each pair now finds an eldest pig. Each group of three improvises their meeting^uhe 
same time. The leader can focus on one group by tapping them on the shoulder. All other 
groups remain silent while this group continues their dialogue. 

• BRAINSTORMING: What is the Wolf ? Шщщ 10 M IN 
The whole class brainstorms the Wolf... who or what could he represent? 

OPTIONAL STAGE (ideally as a follow-up during the next • 

7 DRAMA PLAYING: "Three Pigs " 45 MIN 

..u«.» — „ . „ w 4UVV öiuupa. u/ciL/ii giuup prepares (ideally as 
their HW) the performance of the story which they will show the following lesson. They 
can improvise and add their own experience and ideas. 
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П. LABELING 

Activity bv: author not stated, Varianty 
Source: http://www.varianty.cz/english/Labelling.pdT 

Objectives 
Students 
• are able to co-operate and to describe the experience of non-verbal communication 
• can understand the concept of group identity 
• practise colour vocabulary 

Number of students 
at least 12 

Timing 
30 minutes 

Teaching aids, materials 
. Small coloured labels (of at least four different colours), one for each member of 

the group. There should be only one label colour. 

• Sufficient space for everybody to walk about freely. 

Description, instructions 
1 Ask the students to stand in a circle close their eyes, and stop talking. Stick one 
coloured label on о everybody s forehead. Persons standing next to each other should not 
be labelled with the same colour. Each colour (with the exception of the solitary one 
should be used on about the same number of pupils. Once everybody has been label led Ы1 
them to open their eyes. ' l c " 
2. The students must not talk, point at colours in the room, take the labels off their 
foreheads, or look at reflective surfaces (mirrors, windows) Tell them to f 
according to the colours of their labels. The way each student understands the colľufonhis 
/ her forehead depends upon the others. ь 

3. The game is over once all the groups are formed. 

Reflection 
Reflection is important after this activity Its goal should consist in making a link between 
a simulated situation and real life. The discussion may be motivated with The heloof7heZ 
questions: F ш е ь е 

• How did you feel during tlie activity? 
• How did the solitaiy student feel? 
• Are there any factors in real life that remind you of the labels in that thev sort ..<= infn о A , t. 
„labels" chosen voluntarily? Or some of them? У SOrt u s i n t 0 « r o u P s ? A r c these 
• How can a group identity affect the opportunities of an individual in life? 
• Is it important for a person to belong somewhere? What is it like not to belong any group? 

Evaluation: 
This activity was extremely appreciated by the students of the secondary school where it wa< ru 

activity brought movement to the class, broke the monotony of a traditional lesson and led to an interes iZ 
discussion in which students shared their experience of being labelled in real life as well m- ,u g 

about the reasons for labelling different people. ™ giving their ideas 
The example of labelling that was given by the students the most frequently was at school The b 

talked about being labelled by teachers or by their schoolmates. They realized that once some * 
"wrongly" labelled, it is very difficult to persuade the others that we are better/different than theZh°inkwe 
are. 
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Ш. MY OBJECT 

Activity bv: author not stated, English Drama Education Network 
Source: http://www.sweb.cz/dramanet/activitiesl.html 

Objectives 
Students 
• are able to express their thoughts 
• learn about other students, their ways of thinking, habits 
• understand the concept of individuality 
• practise simple sentences 

Number of students 
Not limited 

Timing 
10 minutes 

Teaching aids, materials 
• Students' objects 
• Circle of chairs with a table in the middle 

Description, instructions 
1. Students sit in a circle. 
2. Everyone brings an object that somehow represents them or is special for them 
3. All objects are lying in the centre of the circle of students 
4. One by one students come to the centre, lift their object and explain why it is imoortant 
for them. Afterwards students come there one by one again, lift a n y object (excluding 
theirs) and return it to the owner, commenting on why the person likes the particular obiecT 
and what it tells us about the person. J 

Evaluation: 
This activity can be used as an icebreaker and helps students to learn something new about each other 

understand what things are important for their friends and appreciate the individuality of every one of them 
When tried at the secondary school, students were at first shy to share a little bit of their own privacy with 
others but after the activity stated that they felt much closer to each other than before. They claimed that it 
was important for them to learn more about each other as most of the things that students had told about 
themselves were new or unexpected for the others. They believed that this activity had brought them closer 
together and that new friendships might be formed. The activity was also extended by the part where 
students, when giving the objects back to their owners, were to try to pick an object that they feel could tell 
something about themselves too. This way the students realized that even though they might not have thought 
so, they had more in common than they would expect. 
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IV. 'WHO AM I'POEMS 

Activity bv: Paul C.Gorski, EdChange Multicultural Pavilion 
Source: http://www.edchange.org/multicultural/activiücs/name.html 

Objectives 
Students 

: i ľ ^ l t f h X ^ eXPreSS fte inflUenCeS ,ha'have f°™ed * * P < — 
• understand the concept of individuality, similarities and differences 
• practise poem making, simple sentences 

Number of students 
at least 5 

Timing 
20 minutes 

Teaching aids, materials 
• Sheets of paper and pens 

Description, instructions 
1. Ask participants to take ten minutes to write a poem called "Who Am I " 
2 Instruct them that the only rule for the piece is that each line must start with the phrase 
»I am..." Leave rt open to their mte^retation as much as possible, but suggest h a t h e y a n 
rf they wish, include statements about where they're from regionally ethnTcaHv 
religiously, etc., memories, interests and hobbies, beliefs, favourite phrase fem lv 
traditions and customs, and whatever else defines who they are P h a s e s , family 
3. Have an example ready e.g. I am chocolate that tastes so sweet 

I am football that I watch on TV eveiy night 

4. Students than read their poems either in small groups or in front of the whole class 
depending on the number of students in class. a s s ' 

Reflection 
When everyone has shared ask participants how it felt to share their poems Ask what if 
any, connections people made with each other from this activity What L ™ ľ' 
things across poems? Did any of these surprise you? 6 S O m e c o m m o n 

Evaluation: 
This activity serves several purposes. Not only do the students vet to nrar/i« tu i n -

little poem in English, but they also get some time to think of themselves whatstÍnZl'f T ^ЧРЕ " 
they differ from or resemble other students in the class. ' 0>Р'са1for them and how 

When trying this activity in one of the classes, students found out that thev Am,,. „ /„, • 
Vietnamese girl that belongs to their class. Instead of finding differences as expecľed a lot ' " Г Т " , " f " 

found themselves in a very similar position. It was interesting о see them fínZlitíl f J ^ l *ЫеП'° 
ideas, they do the same things or are interested in similar Lvities. I 
realize that no matter where you come from, people of certain age are interested in more n I ,h 
things. It was the similarities that were highlighted and appreciated rather than the differences ^ 
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V. EXCHANGING STORIES 

Activity bv: Paul C.Gorski, EdChange Multicultural Pavilion 
Source: http://www.edchange.org/multicultural/activities/name.html 

Objectives 
Students 
• bring up stories about their own names, can show their creativity 
• learn about each other 
• understand the concept of individuality, similarities and differences 
• practise simple sentences, stoiy writing 

Number of students 
At least 5 

Timing 
20 minutes 

Teaching aids, materials 
• Sheets of paper and pens 

Description, instructions 
1. Ask participants to write short (1 - 2 pages) stories about their names. (You may have to 
assign this pnor to the class in which you want to use it ) 
2. Leave it open to individual interpretation as much as possible, but if asked for more 
specific instructions, suggest some or all of the following possibilities that could be 
included in their stones: W U I U u e 

Who gave you your name ? Why? 
What is the ethnic origin of your name? 
What are your nicknames, if any? 
What do you prefer to be called? 

3. Encourage students to be creative. Also be sure tn i i 
sharing their stories with the rest of the class! ' ^ k n ° W t h a t w i l 1 b e 

Reflection 
When students have shared their stories, have them talk ah™,t 
the stories, what they tell us about the p ^ o n „r ° I 
surprising, unexpected, unbelievable, shocking etc 8 t h a l t h e s t u d e n t s 

Evaluation: 
Although I have not tried this activity myself, I believe that it can also give students the opportunity to 

learn more about each other. I like the idea of students finding out about the reasons why they were vive n 
particular names, what the story behind it is as well as the idea of the nicknames that they were given bv 
their friends or relatives. Thanks to this activity, students not only learn about other people but mainly thev 
learn about themselves and this is, in my opinion, the best start in learning about the others I believe that in 
the discussion that follows students may find a lot of similarities between each other or learn to appreciate 
the differences. 
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VI. HELLO IN DIFFERENT LANGUAGES 

Activity bv: James Neil 
Source: http://vww.wilderdomxom/games/MulticulluralExperientialActivities.html 

Objectives 
Students 
• heighten cross-cultural awareness, celebrate cross-cultural knowledge 
• leam to say „hello" in many different languages 
• try a fim, warm-up, get-to-know-you activity with a cross-cultural theme 
• through English, they extend their knowledge of various other languages 

Number of students 
At least 5 

Timing 
10 minutes 

Teaching aids, materials 
• Sheets of paper and pens 

Description, instructions 
1. Divide participants into several groups of 5. 
2. Challenge the group to come up with as many different languages for "hello" 
possible. When somebody volunteers (e.g., Bonjour!), make sure they say it or repeatľt 
clearly for the rest of the group who then repeat. 
3. The group leader keeps count on his/her fingers. 
4. Optional - to make more difficult or to add variation, try asking for these basic phrases 

Hello...Goodbye 
Hello, my name is...? 
Hello, how are you? 
Yes...No 
Please...Thank you 
Do you speak English? 
Numbers 1-5 or 1-10 

Reflection 
Ask participants to see if they can guess how many people there are in the world and how 
many different languages are spoken. (There are -2800 languages and ~6 billion people.) 

(Variation: Can be run as a competition between groups.) 

Evaluation: 
This activity is a fun warm-up activity which allows students, through English, to revise the knowledge of 

simple sentences in various languages but they also become aware of the number of different ways people 
speak. 

When tried with my students, there was a Vietnamese girl in the classroom which gave us the 
opportunity to learn to say Hello to her in her own language. Thanks to her, students had the possibilitv to 
learn couple more simple phrases in Vietnamese. 

as 
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v n . HAVE YOU EVER....? 

Activity bv: James Neil 
Soiuçe: htpp://www.wilderdom.com/games/MulticulturalExperientialActivities.html 

Objectives 
Students 
• involve movement into a fun get-to-know-you warm up activity 
• explore and celebrate the diversity of experiences that different people bring to any group 
• practise the use of present perfect tense 

Number of students 
At least 5 

Timing 
10 minutes 

Teaching aids, materials 
• No aids necessary for students 

• Teacher may have list of Have you ever questions ready 

Description instructions 
1. Students sit in the circle. Only one student is standing in the middle of the circle. 
2. The teacher explains that the person in the middle asks a "Have You Ever" question that 
is true for him/her self e.g., "have you ever ridden a horse? " 
7. Anyone whose answer is "yes" gets up and moves to an empty seat. So, if four people 
get up they tiy to exchange seats as quickly as possible. The person who asked the question 
tries to quickly gain a seat, leaving one other person without a seat who goes to the middle 
of the circle and poses another question. 
Reflection 
Ask participants what they learnt about each other, if there is something that they would 
not do, would not expect the other person to experience etc. 

Evaluation: 
There are two main goals incorporated in this activity. Not only do students practise the use of present 

perfect tense but in a non-traditional way they learn about each other. This activity works the best with 
bigger groups of students. Implementing physical activity in the lesson may be a good starting point for 
calmer students or a good activity that could be used towards the end of the lesson. In choosing the 
questions, students reveal something that may have not been known by other students and they can grow 
closer to each other. Through this activity certain barriers can be broken and students start to appreciate 
each other more. 

As mentioned earlier, bringing movement to a class is a good way of enriching it; the students were 
more open, did not feel any fear to talk. They formed and asked questions and in a non-traditional way 
practised the use ofpresent perfect tense. From the multicultural point of view, they learnt a lot about other 
students' interests and hobbies. According to their reactions and discussion that followed, I would say that 
thanks to this activity the students grew closer together. They had the chance to see their classmates from a 
different angle and learnt that new things about each other. 
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v m . PROVERB RESEARCH 

Activity by: Mildred Fryer, Multicultural Chair, Mass Studies Project 
Source: htpp://www.msp.umb.edu/qfreyer.html 

Objectives 
Students 
• examine the role of proverbs in different cultures 
• practise or learn English proverbs 

Number of students 
At least 5 

Timing 
10 minutes 

T^r.hing aids, materials 
• Sheets of paper and pens 
• Cut-out pieces of paper with English proverbs 

npisrxiptton. instructions 
1. Students are divided into groups of 3. 
2. The teacher gives each group an English proverb that they have come across before. 
3. Students are then to find a corresponding proverb in their own language, from their own 
culture. 

Reflection 
Students should read and discuss each proverb with the group, considering what values of 
the culture are clarified 

Evaluation: 
Using proverbs in multicultural education gives us the opportunity to realise the differences between 

individual cultures. This activity is more suitable for older students who can see that much more can be 
hidden beyond different words. The fact that the proverbs differ doesn't only show the different use of words 
but also reveals the way of thinking of people from different cultural backgrounds. 

When tried during the teaching practice, I picked a classroom of older students at the age of 16-17. Even 
within the groups of students from the same country, they were unsure and sometimes unable to decide, 
which Czech proverb corresponded to the given English one. It was interesting to see and monitor their ways 
of thinking, their giving reasons why different words were used in different language and what message this 
could bring. In my opinion, this activity is suitable for more advanced students and for those who are able to 
see beyond words, are creative, and optimally those who can profit from their experience from staying 
abroad. In my classroom we had a couple of students who had stayed in Britain for some lime and they were 
able to give examples from real life which was a nice enrichment of the activity and led to a discussion of 
habits in different countries that the students had experienced. 
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IX. DRAMATIC PLAY ACTIVITIES 

Activity bv: based on the ideas of PBS Kids presented on the website below 
Source: http://pbskids.org/jakers/caregivers/downloads/jakers_activity_drama.pdf 

Objectives 
Students 
• learn to deal with every-day situations in a humorous way 
• will be helped to realise various problems that other people may deal with 
• practise English conversation 

Number of students 
At least 5 

Timing 
10 minutes 

Teaching aids, materials 
• no aids necessary 

Description, instructions 
1. Students work in pairs or in small groups of3 depending on a situation given. 
2. The teacher gives each pair/group a situation from everyday life and students are to 
perform it. 
3. Possible situations: 

- Two friends will not allow the third one to play with them just bccause he/she is 
from different ethnic group/country. 

- At a birthday party two children who don't like each other very much arc paired 
up to play a game. Can these two learn to get along? As you choose two children 
to play the parts ask them to keep in mind that their goal is to learn how to get 
along despite their differences. 

- One child is afraid to join a ball game because he/she is SURE thc other children 
are better than he/she is. He/she comes up with all sorts of excuses for not 
playing. How can his/her friends help him/her? 

- A child's lunch money has been taken by another child. Choose two children to 
play the roles. When they have acted out the scene once, ask them to switch roles. 

Reflection 
Ask students to give their opinions on the situation itself and then on the way it was 
performed by the particular pair. Would it happen the same way in real life? What do you 
think would go differently? Why? 

Evaluation: 
This activity is a good example of how we can combine English language with multicultural education 

activity. Students can show their creativity, implicitly express their own ideas and opinions on the situations 
given and practise the use of English language. 

Normally, I try to involve speaking activities in each of the lessons. Students seem to enjoy the role-plays 
and are not afraid to speak English. Implementing multicultural topics enables us to enrich students' 
knowledge or awareness of various cultures, their customs and habits. An important part of these activities is 
a discussion which should follow, and in which students give their opinions on other students' performance. 
They can also compare and assess if the particular performance was close to reality or if students were 
exaggerating and diverted from real life situations. 
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CONCLUSION 

The aim of the thesis was to provide a general overview of the area of multicultural 

education in the Czech Republic so that the position and function of multicultural 

education in Czech schools could be further analyzed. Based on the theoretical 

introduction of multicultural education in general, its stages and methods, the following 

conclusions can be made about the results of the actual research. 

In the first research, which was focused on teachers in nursery and primary schools, 

as well as teachers from schools for students with special needs, teachers expressed 

uncertainty about what it means to be an intercultural pedagogue. Teachers were aware of 

the necessity to co-operate with parents and of the importance to show and spread 

tolerance among students but none of the teachers mentioned any exchange of views and 

ideas with other pedagogues. 

According to the research, some teachers seemed to be afraid of having a foreign 

student in their classroom, they were not sure how to treat or work with such students. 

Nevertheless, more than half of the teachers believed that the obstacles lay beyond them. 

They saw them in society, students/pupils, families, lack of material, and a lack of time 

that they are provided with during their classes. If the teachers accepted that the obstacles 

related to them as well, then they saw them as existing in inappropriate methods, didactic 

approaches and in a lack of personal experience with students from different cultural 

backgrounds. The teachers also felt they were not being supported enough by their 

colleagues or head teachers. 

Overall, these findings could be interpreted as a lack of some concrete and deeper 

notion of the issue and suggest the need for special training and seminars, professional 

discussions for teachers, the opportunity to consult their experience with other colleagues, 

or some practical materials which the teachers could use. 

The following research, which was focused on secondaiy teachers also proved that 

the theoretical background of teachers' knowledge of multicultural education exceeds its 

practical realisation and the experience that tcachcrs possess. Secondary teachers, unlike 

primary teachers, were able to give definitions / opinions on who, a good multicultural 
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pedagogue ' is, but half of them were unable to think of a concrete situation in which this 

could be exemplified. 

Concerning obstacles to multicultural education, the majority of secondary teachers 

tend to claim that they have not come across any obstacles during their years of teaching. 

This could be explained by the fact that most of the minority students coming to secondary 

schools have gone through Czech elementary schools and during the years of their stay in 

our country have adapted and integrated into the system. 

However, secondary teachers seem to have a precise idea of what would help to 

improve multicultural education in their schools. They are aware of the lack of practical 

ideas on how to work with the cultural differences of their students and would welcome 

some concrete information about various methods of multicultural education. They would 

also like to share their ideas and experience with their colleagues, teachers from other 

schools within the country as well as with foreign teachers from countries that have been 

dealing with this issue for a longer time. 

Although secondary teachers seem to have a more positive attitude towards 

multicultural education than primary teachers, the results showed that their knowledge is 

more or less theoretical and multicultural education still remains rather an abstract term for 

them. 

To conclude from the results of both pieces of research, both primary and 

secondary teachers lack the practical experience, as well as time, needed to bring the 

theoretical ideas into practice. Fortunately, the solution of this issue lies within the reach of 

the Czech Republic. A 'helping hand' is provided by organisations such as the 

Multicultural Centre or the British Council in Prague that, in corporation with other 

institutions, organise various projects, training, seminars, or issue publications on 

multicultural education. 
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APPENDIX 1 

INTERCULTURAL PROJECTS OF THE MULTICULTURAL 

CENTRE IN PRAGUE 

> "Cultures and Crossroads", the main aim of which was to prepare teachers in 

elementary and secondary schools for work in multicultural society. Through a number 

of lectures, seminars and discussions, teachers were being prepared for meeting 

students from different cultures, ethnic groups, for developing their sense of cultural 

identity. The main topics that were dealt with were: 

• Cultures and Crossroads throughout history 

• Nation and nationalism 

• Migration 

• The Czech Republic and Europe as multicultural 

societies etc 

> "World Music for Teachers" - this training course provided intercultural training 

through the music of various ethnicities and regions for teachers in basic schools and 

schools of fine arts as well as university students and teachers from the related 

disciplines. The aim was to bring participants to a closer understanding of the music of 

selected people and made use of original methods together with an original course 

book "Ethnic Music in the Classroom". 

> "Varianty" - this project centered on working with school inspectors to create a 

methodology for assessing intercultural education in schools and applying the 

principles of intercultural education. This project was carried out in partnership with 

the Czech School Inspectorate. 

> "Intercultural Workshops", through which students from 9-14 were introduced to 

cultural, historical, social, economic and religious aspects of the most numerous 

minorities in the Czech Republic. The workshops lasted half a day and consisted of 

play and interactive elements during which the students created artistic or written 

projects. 
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> "World Music for Students" - half-day interactive workshops through which students 

were to acquire knowledge of different nations, cultures and ethnicities. 

> "School for Everyone" - the main goal was to provide systematic and long-term 

support for the development of a multicultural approach at 10 basic schools in the 

Czech Republic. It had been run for several years and it was realized through training 

seminars for teaching staff, continuing education for teachers, or a series of public 

events devoted to multicultural co-existence or discussions with psychologist and 

Roma teacher/adviser. 

> "Us and the Others" - in 2003, MKC developed and published these methodology 

guidelines to contribute to the integration of people with different religious beliefs, 

from different ethnic groups. The guidebook contains both theoretical background and 

specific activities. 
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APPENDIX 1 

INTERCULTURAL PROJECTS OF THE BRITISH COUNCIL 

IN PRAGUE 

> "Intercultural Education towards Intercultural Tolerance" (2003-2005) the main 

aim of this project is to support intercultural education in Czech schools through 

training and special guidance of co-ordinators for intercultural education in 

pedagogical centres. (The project covers one part of the Project 'Varianty'.) Co-

ordinators were educated and trained in the following spheres: 

• creating an analysis of needs for intercultural 

education in individual regions of the country 

• introducing new methods and tools for gathering data 

and their further elaboration 

• forming co-operating teams for further education of 

teachers 

> "Promoting Multicultural Understanding through ELT and Drama" - this project is 

being co-ordinated by the British Council, the project 'Varianty' of the People in Need 

Foundation, and the ATECR - English Drama Education Network (EDEN). Through 

seminars on intercultural education and drama education, the 30 teachers of English, 

who participate in this project, will get information on how to implement intercultural 

education via English and Drama and would be able to spread it further. As the British 

Council says "We hope that through this project we can help both young people and 

teachers to appreciate and understand more the benefits of cultural diversity in the 

Czech Republic. " 

> "Integration of Minority Children thought English " - through this project, the British 

Council aims to improve the ELT of children from minority groups who, at the 

beginning of their learning English, do not have appropriate knowledge of Czech and 

for whom there are no adequate teaching materials in their mother tongue. The project 

is under the auspices of the Ministry of Education and will be realized through 6 series 

of seminars throughout a year led by well-educated and trained teachers from England. 

"Using a direct method of teaching English, more active learning methods such as 
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Total Physical Response, using drama techniques in the classroom and other 

techniques help to motivate children and to improve the level of communication in EL 

and the integration of these children into the whole educational process. " 
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APPENDIX 1 

THE RESULTS OF THE RESEARCH CARRIED OUT BY DANA 

MOREE 

I. Situations in which teachers judged themselves as good "intercultural 

pedagogues" 

Describe 1-3 situations in which 
Amount you felt like a good "intercultural Amount 

pedagogue" 
Within the current curriculum I take 3 
works of minorities into account1 

I educate students towards 4 
democracy2 

I try to chance students' attitudes by 3 
my own approach3 

I have had to deal with certain conflict 9 
situations 4 

I do not have problems with foreign 3 
students5 

Disappointment6 1 

Contact with parents7 4 

No experience8 6 

1 Three teachers include the works of minorities in their activities during lessons. One of these teachers uses several novels or other texts 
from different cultures during her literature lessons; another one spends some time on ethnic music during her music lessons. One of the 
teachers responded to a concrete inquiry of her students concerning the Romany minority by informing them of specific differences 
between the two distinct cultures, which should, in fact, be the main goal of multicultural education. 

2 Four teachers understand multicultural education as a support of human rights. Teachers usually answer in a very general way (e.g. "I 
try to increase the value of friendship and tolerance in my pupils"), or they describe a certain situation (e.g. "during our school trip, 
pupils called a policeman to inform him that a homeless person was being bullied for no particular reason by a group of youngsters.") 

3 Some of the teachers mentioned an improvement in the atmosphere and behaviour of students / pupils in their classes. The successfiil 
integration of Romany children into the classroom collective was pointed out as well. These changes were not linked to any specific 
behaviour of teachers but more to a generally more positive approach of teachers towards their students. 

4 Nine of the teachers described their specific intervention in a certain situation. Three of the teachers mentioned e.g. a verbal attack of 
students between themselves while they were discussing whether or not to attend a concert of Romany music 

5 Some of the teachers who have got foreign students in their classes claim that these students are so well integrated into the system that 
neither the teachers nor the students would classify them as students coming from a different cultural background. 

6 Out of all the teachers questioned only one found herself disappointed with students from a different cultural group. One teacher 
claims that she supported 2 Romany students in her class (e.g. buying them cinema tickets, stationery) until the moment when one of 
them stole her purse. The student was transferred to a school for pupils with special needs. 

7 Generally the teachers agree with the fact that it is much easier to deal with Vietnamese parents than with Romany families, who 
according to the teachers, keep causing problems. 

8 Six of the teachers questioned have not come across any students from different cultural backgrounds yet 
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II. The main obstacles to multicultural education in practice 

The aim of this question was to evaluate the extent of obstacles that teachers come 

across. The answers are shown in the table below. 

What obstacles prevent 
Amount multicultural education being used Amount 

in your pedagogical practice 
Attitude and skills of teachers1 4 

Experience of teachers2 5 

Students3 8 

Approaches of society4 3 

Parents5 6 

Time6 8 

Lack of financial and material 2 
support7 

No obstacles8 7 

1 The teachers mentioned attitudes of their colleagues who influence the atmosphere not only among teachers, but among students 
(several jokes, statements about minorities, lack of interest in a film about minorities were mentioned). The inability to communicate in a 
foreign language was pointed out too. 

2 Two types of experience should be mentioned at this point. It is the lack of personal experience with minority groups. Teachers do not 
know the habits, traditions or cultural differences in education and in family life. Minority students are very often shy to prepare 
presentations on their own cultural group and teachers are unable to see any other options to present the minority groups. The second 
type of problem is the lack of pedagogical and methodical experience. 

3 In this category we can identify three different types of responses. Students from different cultural environment do not follow the rules 
in the classroom, their knowledge and skills are inadequate (concerning mainly the Czech language). The second group of teachers 
mentioned Romany children. In their opinion, these students are not prepared for lessons; their criminality is much higher than that of 
the Czech students. The third group of teachers speaks about the attitudes of students. It is not clear though if they mean only the foreign 
students or students in general. 

4 The majority of information about minority groups is presented negatively in the media. To change this approach of society is out of 
the school's competence. 

3 Two of the teachers pointed out that the racist behaviour of parents was transferred to children. Four teachers claim that there is a lack 
of participation and interest on parents' side which made it impossible for thc teachcrs to sort out various problems connected with 
aspects of multiculturalism. 

6 School curricula are focused more on achieving a general education rather than integration of multicultural phenomena. 

7 Two teachers mentioned the lack of financial and material support to help them in the sphere of multiculturalism. 

8 Two teachers claim that even though they have foreign students in their classes there are no obstacles which they would need to 
overcome. The rest of the teachers have not come across any foreign students yet. 
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III. How should the further education of teachers be organised to help 

increase the tolerance of pupils in classrooms? 

How should the further education of 
teachers be outlined to help increase the 

tolerance of pupils? 
Amount 

Personal contact with people of foreign 
origin1 

Training in various methods2 

6 

2 

Courses (in general)3 4 

Well-tried methods4 4 

Specific topics5 5 

Shared ideas and experience of colleagues6 

Change of teachers' attitudes7 

3 

3 

Behaviour of students8 2 

Training of future teachers9 2 

Better position of teachers in society10 1 

Financial support11 1 

Home atmosphere12 2 

We have all we need13 3 

1 Teachers would like to have more personal contacts with the students of minority groups, which could serve as one of the forms of 
fiirther education. They would like to meet people (mainly Romany people) who succeeded in society in certain way to get better idea 
about this minority group. 

2 Teachers would appreciate some practical training in methods which could be applied in the 45-minute lesson. 

3 Teachers were interested in courses generally, without giving any specific requirements. 

4 Teachers mentioned several training courses based on well-established methods of communication skills. One teacher expressed her 
doubts concerning these courses. In her opinion students of secondary school have already been introduced to such methods, and they 
anticipate what the teachers wants to tell them and deliberately try to avoid discussion of certain problems. 

3 Five of the teachers suggested very specific topics concerning experience from abroad, video programmes about minority groups, 
information about cultural differences. They believe that the whole school staff should participate in these courses. 

6 Teachers would like to get experience from their colleagues. Two of the teachers suggested issuing a magazine in which specific 
pedagogical situations occurring during lessons could be published. 

7 The development of teachers' attitudes is another very important criterion for success in multicultural education. 

8 Teachers are well prepared. The problem is seen on the side of students - their behaviour, frequent absences etc. One teacher said that 
the tolerance among students is on an adequate level, only Romany students make racist remarks. 

9 Multicultural education should become an obligatory element of the fiirther education of teachers. 

10 One of the teachers claimed that what we really need is a higher social status of teachers as well as the respect of society for this 
important occupation. 

" The lack of financial support in the sphere of multicultural education was mentioned as well. 

12 The home environment has a great influence on children. It is important to remove any possible prejudice on the side of parents. 

13 One of the teachers claimed that she has everything she needs. The others are using materials issued by the organization called People 
in Need. Some of the teachers also claim that multicultural education is realized mainly in schools with a higher percentage of students 
from the Romany minority. 
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APPENDIX 4: QUESTIONNAIRE 

UNIVERZITA KARLOVA 

PEDAGOGICKÁ FAKULTA 

DOTAZNÍK PRO UČITELE STŘEDNÍCH ŠKOL A GYMNÁZIÍ 
na téma: 

"MULTIKULTURNÍ VZDĚLÁVÁNÍ" 

Dostává se Vám do rukou dotazník, na základě kterého budou moci být vypracovány podklady pro zjištění rozsahu znalostí či 
potřeb začlenění multikulturní výchovy do pedagogické odbornosti středoškolských učitelů. 

Výsledky budou použity pro účely diplomové práce studentky Pedagogické fakulty a budou nadále srovnány sjiž zjištěnými 
údaji o multikulturním vzdělanosti učitelů základních a zvláštních škol. 

Dotazník je ANONYMNÍ, snažte se proto, prosím, upřímně odpovídat na všechny otázky v něm položené. 
Na jednotlivé otázky odpovídejte buďto KŘÍŽKEM do vedlejšího pole, přičemž u všech otázek můžete zaznamenat více 

odpovědí (udělat tedy více křížků na více odpovědí), nebo uveďte konkrétní příklady. 

1. Kolik studentů z minoritních skupin studuje na Vaší škole: 
• 0 
L j méně než 10 
• 10-20 
O více než 20 

2. Jak byste hodnotil/a své znalosti a zkušenosti s multikulturní výchovou: 
[ J nedostačující 
• dostačující 
• výborné 

3. Je multikulturní výchova začleněna do předmětů na Vaší škole?: 
П ano 
• ne 
O nejsem si jist/a 

4. Která z níže uvedených tvrzeni nejvíce vystihuje Váš postoj к multikulturalismu/multikulturní 
výchově: 
LJ snažím se začleňovat práce studentů minoritních skupin do předepsaných školních osnov 
• své studenty se snažím vést к demokracii 
LJ snažím se studenty ovlivnit svým pozitivním přístupem к minoritním skupinám 
• již jsem musel/a zakročit v problémových situacích 
Q nemám problémy se zahraničními studenty ve svých třídách 
• prožil/a jsem zklamání se studenty z minoritních skupin 
Г] snažím se o kontakt s rodiči studentů z minoritních skupin 
[ j dosud nemám zkušenosti se studenty z minoritních skupin 

5. Kdo je podle Vás „dobrý multikulturní pedagog". Charakterizujte vlastními slovy: 

6. Popište 1-3 situace, ve kterých jste si připadal/a jako „dobrý multikulturní pedagog": 

90 



7. S jakými překážkami jste se při multikulturní výchově setkal/a: 

FJ chování a odborná vzdělanost mých kolegů v této oblasti 
ĽJ zkušenosti učitelů v oblasti multikulturního vzdělávání 
L J překážky ze stran studentů z majoritní skupiny 
L i překážky ze stran studentů z minoritních skupin 
ľ J postoj společnosti ke studentům z minoritních skupin 
Ľ] rodiče 
L j nedostatek času 
Ľ J nedostatek finančních a materiálních prostředků 
Ö nesetkal/a jsem se se žádnými překážkami 

8. Blíže specifikujte / doplňte konkrétními příklady Vaše odpovědi na otázku 7: 

9. Jak by podle Vás mělo vypadat další vzdělávání učitelů v oblasti multikulturního vzdělávání tak, 
aby napomohlo ke zvýšení tolerance studentů к minoritním skupinám: 

[ J osobní kontakt s osobami z jiných kulturních či etnických skupin 
Q informovanost o možných metodách začleňování multikulturní výchovy do jednotlivých 

předmětů 
LJ školení učitelů v oblasti multikulturního vzdělávání 
G seznámení s již vyzkoušenými a efektivními metod a jejich následná aplikace 
• sdílení zkušeností a nových nápadů s kolegy na pracovišti 
• změna postoje samotných učitelů ke studentům z minoritních skupin 
• chování studentů vůči studentům z minoritních skupin 
Ö lepší pozice učitelů ve společnosti 
L i finanční podpora 
• příznivá atmosféra v hodinách, snaha o odstranění předsudků 
Ö máme vše, co potřebujeme 

10. Blíže specifikujte Vámi zaškrtnuté odpovědi na otázku 9 či uveďte další příklady, jak zvýšit 
toleranci studentů к minoritním skupinám: 

KONEC DOTAZNÍKU 

DĚKUJI ZA SPOLUPRÁCI A PŘEJI HEZKÝ ZBYTEK DNE. 
Renata Bouchnerová 
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CHARLES UNIVERSITY 

PEDAGOGICAL FACULTY 

QUESTIONNAIRE FOR TEACHERS IN SECONDARY SCHOOLS 
on : 

"MULTICULTURAL EDUCATION" 

The following questionnaire is aimed at finding out the practical experiences of teachers of secondary schools with 
multicultural education. 

The results will be further elaborated, compared with the results of a research focused on teachers of nursery and primary 
schools, and used as background data for the diploma thesis of a student of Pedagogical faculty. 

The questionnaire is ANONYMOUS . We would appreciate honest answers based on personal experience. Each question 
will be answered either by putting a cross in the boxes provided (feel free to mark as many answers as apply to voul. or by giving 
specific examples or suggestions. 

1. How many minority students attend your school : 
• 0 
U less than 10 
• 10-20 
G more than 20 

2. How would you evaluate your knowledge of multicultural education: 
LJ insufficient 
L J sufficient 
• excellent 

3. Is multicultural education integrated into curricula of individual subjects: 
I ! yes 
• no 
О I am not sure 

4. Which of the statements below best describe your attitude to multiculturalism/inulticullural 
education: 

• I take works of minorities into account within the current curriculum 
LJ I educate students towards democracy 
L j I try to chance students' attitudes by my own positive attitude to minorities 
Í J I have had to deal with certain conflict situations 
Li I do not have problems with minority students 
L J I have experienced disappointment over the behaviour of minority students 
• I try to keep in contact with parents of minority students 
Q I have no experience with minority students 

5. In your opinion, how would you characterise „a good multicultural pedagogue": 

6. Describe 1-3 situations in which you felt like a good „multicultural pedagogue": 
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7. What obstacles preventing multicultural education have you encountered during years of teaching: • attitude and skills of teachers • experience of teachers • students' attitudes to minority students • problems with minority students • attitude of society • parents • lack of time • lack of financial and material support • no obstacles 

8. Specify / give examples for some of your answers for question number 7: 

9. How should the further education of teachers be organised to help improve multicultural eduction in 
your school?: 

[J personal contact with people of foreign origin 
L1 information about varions well-tried methods of multicultural education 
LJ training of future teachers in multicultural education 
L j shared ideas and experience with other colleagues 
U change of teachers' attitudes towards minority students 
D behaviour of students and their attitude towards minorities 
• better position of teachers in society 
• financial support 
CD pleasant atmosphere in the classroom, no prejudices 
Ö we have all we need 

10. Specify your answers given for question number 9 and give examples of how to lead students to 
tolerance for minority students: 

END OF THE QUESTIONNAIRE 

THANK YOU FOR YOUR CO-OPERATION. HAVE A PLEASANT REST OF THE DAY. 
Renata Bouchnerová 
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APPENDIX 1 

THE PRACTICE OF AND OBSTACLES TO MULTICULTURAL 
EDUCATION IN THE CZECH REPUBLIC 

To find out how the theoretical measures concerning multicultural education 

function in reality as well as to get ideas about how students from minority groups feel 

about the situation in our country, I interviewed one of the immigrant children studying in 

the Czech Republic. 

His name is Vladimir Ivanov and he originally comes from Moldavia. He has been 

in the Czech Republic for more than 2 years now. My enquiries concerned his integration 

into our educational system. 

/. Vladimir, tell me what has helped you to overcome the obstacles you must have overcome? 

"I would say that during the 2 years that I have spent in the Czech Republic I haven 7 come across 

anybody who would not be willing to help me. This applies to officials that my family and I had to deal with, 

or the pupils of my new school. 

The most help I have received was, however, from the teachers themselves. They tried to understand 

my situation and were of great assistance to my learning; they helped me with translation or have given me 

all the explanation I needed. 

One of the most important things that helped me to integrate even faster was my participation in 

various school activities such as school trips, excursions or e.g. writing for the local school magazine. " 

II. Your Czech is very good. I wonder how you dealt with the problem of not knowing the Czech 

language. 

"One of the reasons why I have learnt Czech in such a short time is that I have spent most of my time 

with Czech pupils or friends who have always taken me as equal and this was also the way they treated me. 

At first we use English as a means of communication as none o f my Czech friends spoke my language 

and I didn 't know any Czech. Through this I realized what my parents and teachers had been telling me that 

learning English would sooner or later serve its purpose. 

Then I started to understand some Czech words as I have always felt very glad being with them and I 

guess I was relaxed and open to speak Czech and not afraid of the mistakes I was making. 

I think it is essential to help foreigners in this way. Even though parents are of a great support, every 

young person needs the company of his own peers. If this kind of environment is lacking, one feels isolated, 

unable to communicate and in the case of foreigners it is even a bigger problem that could slower down their 

integration. " 
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III. What do you think the main problems you have come across in the Czech education system are? 

"One of the biggest problems in my case was to find a suitable school, get information about where 

I should go, what I am supposed to do and get some explanation of the main principles that Czech school 

have to follow (the number of years I should study, entrance exams or other possibilities of studying). 

Almost all the schools we had contacted did not know what they should do with a foreign student. 

They were calling to various offices and were sending us from one school to another, from one education 

authority to another. 

I see the main deficit in the inability to find out the level of knowledge of foreign students and to 

decide what year of study the students should be classified as. " 

IV. Do you, as a foreign student trying to integrate in our society, have any suggestions on what could 

be improved? 

"Yes, I have several ideas which come from my own experience. I would suggest creating some 

information centres which would focus on the particular problems such as e.g. the integration of foreign 

students into an adequate grade of basic or secondary school. Each head teacher should know where to find 

such information centres and keep in close contact with them. 

The problem is that the number of immigrant students wanting to study at Czech schools is still, 

compared to other West European countries, low and most of the teachers are not sufficiently informed or 

trained in this sphere. 

These information centres could also play a certain role in the legal protection of immigrants, they 

could co-operate with the aliens' registration office or other educational authorities. The officers should 

inform foreign students about all the possibilities and try to help and find solutions for the raised problems. 

Concerning schools themselves, I think it is essential to run certain interest groups in which 

foreigners could meet other students and teachers, communicate, give information about the country they 

come from, learn about the Czech Republic, about habits, traditions or rules. 

And lastly, foreigners should be given an opportunity to show their own abilities, knowledge and 

interests. This way it would be enriching for both immigrant and Czech people 

Ústřední knih.Pef UK 
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