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ABSTRACT 

The research question that I have required to answer through this study is, "How do 
teachers organize the physical classroom provisions to create positive classroom 
environment for students with emotional and behavioural disorders in a primary 
special school?" Therefore this study is set out to explore teachers' competence and 
ability to arrange physical provisions to build positive classroom environment. The 
literature review outlines the significant role of physical classroom environment in 
enhancing positive behaviour and achievements of children with emotional and 
behavioural disorders as well as the role of teachers in building positive classroom 
environment. 

This was a small scale qualitative research along with a questionnaire, interviews, and 
observations were chosen as the research methodology and data collection methods for 
this study. The questionnaire and interviews were addressed to school principal and 
teachers consisting of two novice teachers with less than three years teaching 
experience and two teachers with over five years teaching experience. Both 
questionnaire and interview questions^-concerned the main research question 
mentioned above. Thg_triangulation method of data collection and multiple sources of 
the same information enhanced reliability and validity of the study. Data analysis 
revealed that in some aspects teachers had a different perspective in organizing the 
physical classroom provision which led to the different ways of classroom organization. 

Suggestions for further research and recommendations are made, indicating the 
importance to conduct similar research in mainstream school since students with 
emotional and behavioural disorder can be found both in special school and 
mainstream schools as well as the importance for school to determine a specific policy 
pertaining to classroom environment which is not only useful for senior teachers but 
also for new teachers who just joined this school to know more detail about the 
standard and regulations for teachers concerning physical classroom organization. 

Key Words: Physical classroom provisions, classroom environment, organization. 
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CHAPTERI 

INTRODUCTION 

This study is an educational research which was conducted in the form of critical 

analysis case study on "How do teachers organize the physical classroom provisions to 

create positive classroom environment for students with emotional and behavioural 

disorders in a primary special school." The study took place in a special school for 

students with emotional and behavioural disorders in Prague, Czech Republic. 

1.1 Statement of the problem 

A classroom environment in a school depends on how well teachers organise it. 

Teachers in particular have the responsibility to work out strategies of building the 

classroom environment. However, there are still considerable numbers of teachers who 

have not implemented the approaches and methods to build a classroom environment 

to support teaching and learning process. Most teachers only focus on the subjects they 

teach. They do not pay attention to the classroom environment. This condition will 

result in ineffectiveness of teaching and learning process in a classroom since the 

students will lose their motivation to learn. As a result, it is hard for the students to 

improve their achievement. Classroom environment always relates to teachers' 

instruction. Several studies have emphasized the importance of a focus on high-quality 

instruction in supporting student achievement as stated by Stronge, James. H [2002, 

p.34) that effective teachers see consistency and organization in their classrooms as 

important because they allow the central focus of classroom time to be on teaching and 

learning. 

The fundamental purpose of the study is to explore teachers' competence and 

perception on classroom environment by answering the following question: "How do 

teachers organize the physical classroom provisions to create positive classroom 

environment for students with emotional and behavioural disorders in a primary special 

school?" It is from this background that the researcher is compelled to carry out this 

study. 
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1.2 Limitation of the study 

Since this study was carried out in Czech Republic, language became the most probable 

concern for the researcher. Interviews (headmasters and teachers) could only be 

conducted with the presence of interpreter unless the participants speak English. Due to 

the small/unique sample available for the study, results may not be generalized beyond 

the specific population from which the sample was drawn. 

1.3 Research questions 

The study was guided by the following research questions; 

(a) What components of physical classroom provisions contribute most to the positive 

classroom environment? 

(b) How is teachers' organization of the physical classroom provisions that creates 

positive classroom environment for students with emotional and behavioural 

disorders? 

(c) What kind of policy does the school have to build classroom environment? 

1.4 Research context 

In relation to my research question above on how do teachers organize the physical 

classroom provisions to create positive classroom environment for students with 

emotional and behavioural disorders, I defined my research into 3 major aspects to find 

out, namely: (1) to know what components of physical classroom provisions contribute 

most to the positive classroom environment, (2) to know teachers' organization to 

create positive classroom environment for students with emotional and behavioural 

disorders, (3) to know what kind of policy does the school have to build classroom 

environment. 

This study, therefore, seemed to have relevance at this time. For my research, I defined 

the area of focus to be analyzed, namely the physical classroom provisions, which consist 

of: 

a) Seating Arrangement; 

b) Teachers' Desks 

c) Bulletin Boards and Students' Work Display 

2 



d) Instructional Materials 

e) Learning Centres / Interest Centres 

f) Study Carrels 

g) Individual Work Spaces 

h) Audio Visual Technology Centre 

i) Records Storage 

j] Traffic Patterns 

I focused my study only to these 10 (ten) aspects since these components are closely 

related with teachers' competence or teaching skills. However, there are still other 

aspects in physical classroom provisions, such as school building, lighting, size of the 

classroom and so forth which I did not focus on since I thought these aspects do not 

relate directly with teachers' competence but it is more dealing with school policies and 

responsibilities. 

This study took place in a primary special school for students with emotional and 

behavioural disorders in Prague, Czech Republic and involved the following 

participants: (1) Headmaster of primary special school, to obtain information regarding 

the school policy on classroom environment, qualification and competence of teachers 

in organizing physical provision of the classroom to build positive classroom 

environment, (2) Five teachers, consists of three teachers with over 5 years teaching 

experience and two novice teachers (less than 2 years teaching experience). The 

purpose to choose these criteria is to know the differences about their perception and 

strategies to build classroom environment. 

1.5 Significance of the study 

The findings shall be of benefit to me as educationist who is also working for the 

Ministry of National Education in Republic of Indonesia. Returning home to my country 

having completed this study, I will be in position to use the knowledge that I obtained 

and instigate the improvement of teachers' competence in building classroom 

environment that can be implemented in primary special schools nationwide as well as 

mainstream schools with inclusive setting, specifically I shall produce materials for 

teachers to encourage them to better organize their classes and this will significantly 
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improve the educational achievement in my country. The study will also benefit the 

school where it took place in Czech Republic, especially for the improvement of school 

policy and practice. The findings will help inform and improve future practice of 

teachers in building the positive classroom environment for students with emotional 

and behavioural disorders at the institution. It may also be of interest to all primary 

special school practitioners. The findings shall be shared with the research participants 

at the end of the study. However, this study cannot be considered to serve as a general 

solution to this issue and will not offer any generalized conclusions since this is a case 

study research and the research of classroom environment is not value-free and 

therefore no generalizations can be made. It can only serve as a useful source of 

information for teachers or any other educators who can be benefited from this 

research. How the research results of this dissertation are going to be used and to what 

extent, it depends entirely on the readers' judgment. This research is as an introduction 

and a starting point in researching this issue. Further research in this domain can offer a 

clearer view of the situation. 

1.6 Organization of the study 

In Chapter 1 - Introduction, the topic of this dissertation is clarified and the research 

questions for this study are introduced. It concludes by justifying the significance of this 

study for the classroom environment research. Chapter 2 - Literature Review, examines 

the concept of classroom environment that was used in the research for the purpose of 

this dissertation, the role of teacher in building positive classroom environment, and 

finally the role of classroom environment for students with emotional and behavioural 

disorders. The next chapter, Chapter 3, describes the Research Methodology that was 

used in the research that was conducted as part fulfilment of this dissertation. Chapter 4 

illustrates the Analysis of the Results of the research of this study. Chapter 5 is the 

Evaluation of the study related with the review of literature. Finally, this dissertation 

concludes with Chapter 6 in which suggested recommendations are proposed. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

2.1 Introduction 

The purpose of this review is to put the literature on social and emotional development 

in context with the classroom situation. 1 start with looking at the concept of Physical 

Classroom Environment and looking at aspects that have an impact on students' 

behaviour and achievement which is defined into 10 components namely; (1) seating 

arrangement, (2) teachers' desks, (3) bulletin boards and students' works display, (4) 

instructional materials, (5) learning centres or interest centres, (6) study carrels, (7) 

individual work spaces (8) audio visual technology centre, (9) records storage, and (10) 

Traffic Patterns. 1 focused my study only to these ten aspects since these components 

are closely related with teachers' competence or teaching skills. However, there are still 

other aspects in physical classroom provisions, such as school building, lighting, size of 

the classroom and so forth which 1 did not focus on since I thought these aspects do not 

relate directly with teachers' competence but it is more dealing with school policies and 

responsibilities. 

Then I will give an overview of the role of teachers in building positive classroom 

environment, which explains more detail about the task of teachers in organizing 

physical classroom provision which serves as a part of classroom environment to build 

positive behaviour specifically for students with emotional and behavioural disorders. It 

shows that effective teachers do have to create an overall environment conducive to 

learning in which orchestrating this supportive learning environment requires a teacher 

practical skills in classroom organization and management. Finally I look at the role of 

physical classroom provision in enhancing positive behaviour and achievements of 

children with emotional and behavioural disorders. This part of literature shows that 

providing warm, bright attractive surroundings, stimulating and cared-for classrooms 

can send pupils a very powerful message regarding the importance the teacher places 

upon the achievement of learning and the nature of the relationship they wish to build. 

Such classroom environments convey ideas of comfort, respect and stability within 

which positive behaviours and learning skills can be developed. 
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2.2 The concept of physical classroom environment 

The physical arrangement of the classroom has the potential to encourage desirable 

behaviour or contribute to students' misbehaviour (Daniels, 1998). The physical 

environment always refers to the layout or organization of physical provisions of the 

classroom. The aspects of physical classroom such as the placement of furniture, or the 

use of space, the size of classroom, the colour of the walls can impact children's level of 

independence and influence how children will learn (Dodge & Coler, 1996). 

To prevent problem behaviour before they occur, teachers need to maximize their 

capability in arranging the physical environment of the classroom as one of the 

strategies to improve the learning environment. Research on the classroom 

environment has shown that the physical arrangement can affect the behaviour of both 

students and teachers (Savage, 1999; Stewart & Evans, 1997; Weinstein, 19921), and 

that a well-structured classroom tends to improve student academic and behavioural 

outcomes (MacAulay, 1990; Walker, Colvin, & Ramsey, 1995; Walker & Walker, 1991). 

According to Pace and Price (2005) there is evidence that classroom arrangement 

significantly impacts on student behaviour, and it definitely impacts on students' 

achievement as well. The location of students which relates to the seating arrangement 

shows that students seating at the back of the classroom tend to interact with each 

other more frequently than those seated at the front (Granstrom, 1996). The physical 

arrangement of the classroom also frequently encourages inappropriate behaviour such 

as jumping and running. Laslett, Robert (1992, p.25) states that classroom organization 

area consists of three aspects of teaching, namely: (1) The milieu or classroom 

environment within which relationships develop; (2) The methods by which teaching is 

delivered; (3) The materials through which learning is experienced. 

In this context, Weber (1982) describes two very relevant concepts of 'encouragement' 

and 'momentum' which are essential to engaging and maintaining pupils' interest and 

1 Weinstein, C. S. (1992) Designing the instructional environment: Focus on seating. Series on Highly Effective 
Practices—Classroom Environment 5 Bloomington, IN: Proceedings of Selected Research and Development 
presentations at the Convention of the Association for Educational Communications and Technology. (ERIC 
Document Reproduction Service No. ED 348 039) 
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motivation. He defines 'encouragement as 'an affirmation of belief in the pupil's 

potential and capacity to do better'. It involves the teacher's planning and presentation, 

as well as the ability to transmit a personal fascination with the subject being taught and 

a genuine enjoyment of the company of the students to whom it is being taught. He 

defines 'momentum' as the intrinsic phenomenon which keeps learners moving forward 

even when difficulties are encountered. Therefore, teachers should have the ability and 

skills to ensure that all pupils have opportunity to success by generating self motivation. 

According to Fisher (2006, p.2) classroom environment refers to the atmosphere, 

ambience, tone, or climate that pervades the particular setting. There are several 

researches on classroom environment have been conducted which focused on psycho-

social dimensions, in this case human behaviour in origin or outcome (Boy and Pine, 

1988). Reviews of classroom environment research by Fraser (1998a), Dorman (2002), 

Goh and Rhine (2002) and Khine and Fisher (2003) have delineated at least 10 areas of 

classroom environment research. One of the strongest traditions of classroom 

environment research has been the study of links between classroom environment and 

student cognitive and affective outcomes. There are also many experts on education say 

that classroom environment gives direct influence on the students' motivation for 

learning as Freiberg (1999, p.34) says. It means that, directly or indirectly, classroom 

climate will influence the outcome which is mediated by the motivation. Johnson and 

Johnson (1993) have stated that climate includes many aspects starting from the 

environment of the school, personalities of students and teachers, academic 

performance, level of physical activity and also the materials used. 

Freiberg (1999, p.34) has set a model of classroom climate factors which comprised the 

physical environment of the classroom, the social system, an orderly classroom 

environment and teacher expectation about students' achievement. Size of the 

classroom, for example, it is a part of physical classroom environment. Interactions 

among the students and between students and their teachers are part of the social 

system. An orderly classroom environment includes the arrangement of the classroom 

and functionality whereas professional attitude and positive expectation include in the 

aspect of teachers' expectations about students' achievement. 
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Gandini (1998) emphasizes that the physical environment can be thought of as a "third 

teacher" in which children learn from interactions with their physical environment and 

from the people in their daily lives. Vygotsky (1986) and Trancik and Evans (1995) say 

that the physical environment also provides the type of learning opportunities and it 

refers to as scaffolding. This means that children will be encouraged to use the 

challenges as scaffolding to reach a higher level of functioning when they are provided 

with opportunities and challenges. Therefore, it is importance to know about the quality 

of a classroom environment since this can promote children's competence. 

Salend (1994) delineated 6 main components of physical classroom environment, 

namely: (1) Seating Arrangement, (2) Teachers' Desks, (3) Bulletin Boards and Students' 

Academic Work Display, (4) Instructional Materials, (5) Learning Centres or Interest 

Centres, and (6) Study Carrels. Whereas Mc. Leod (2003) mentions 4 more components 

which are included in physical environment of a classroom, namely: (1) Individual Work 

Spaces (2) Audio Visual Technology Centre (3) Records storage, and (4) Traffic Patterns. 

Seating arrangement 

The type of seating arrangement is considered as a significant aspect of physical 

classroom setting in which it can influence students' attitudes, participation, and social 

interaction (Brooks & Rebeta, 1991; Gump, 1987; Philpott, 1993; Stires, 1980). The 

seating arrangement of the classroom will depend on the type of instruction the teacher 

employs. In general, according to Everston et al., (1989), students should be seated in 

areas that allow clear sightlines to instructional presentations and displays, so that they 

can more focus on the lesson. Positive influence on students' social interaction and on'-

task behaviour can be built by the well defined classroom spatial arrangements (Budge, 

2000; Hofkins, 1994; Moore, 1986). How the classroom environment is organized 

influences the behaviour in it as stated by Stronge, James.H, (2004, p.68). Teachers 

should consider students' needs in setting the arrangement of the furniture in the 

classroom for example by providing space for wheelchairs to manoeuvre and having 

walkways so students can access the materials with minimal disturbance to others. 
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There are several types of seating arrangements as Kaya and Burgess (2007,p.259) 

define, namely: rows of tablet-arm chairs, U-shaped, clusters, and rows of tables with 

individual chairs. Up to the present time, the classroom with 'traditional' seating 

arrangement (rows arrangement) still becomes the most popular and most chosen in 

most schools all over the world. Hofkins (1994, quoted in Kaya and Burgess, 2007) 

states: 

"Classrooms with the 'traditional' seating arrangements, comprising desks 
in a number of rows facing the instructor, can increase students' ability 
to focus on the lesson and concentrate on their work." (p. 860). 

Wheldall et al. (1981) say that this arrangement can increase on-task behaviour in a 

mix-ability classroom. Wheldall and Lam (1987) who have conducted a study on 

classroom environment emphasize that children with emotional and behavioural 

difficulties can show their improvement in on-task behaviour when they move from a 

groups to a rows arrangement. 

However, all seating arrangement types have specific purposes. When using small group 

teacher-directed instruction, students should be seated in a semi circle facing the 

teacher (Carnine and Silbert, 1979). It is different from the large group teacher-directed 

activity, such as lecturing in which it is most conducive if all students are facing the 

teachers sitting in row, circular, or horseshoe arrangements. However, teacher also can 

create another format of seating specifically when they ask students to work in groups 

(role plays, simulations, cooperative learning arrangements). In these activities teachers 

should ask students to arrange their desks in groups so that they can communicate each 

other efficiently. 

Another type of seating arrangement namely U-shaped configuration also has a specific 

function that can generate an increased sense of community and promote social 

interaction among students. In this format, students face one another, and not solely 

face the teacher (Hurt, et al., 1978). There is still another type of seating arrangement, 

namely cluster-type arrangement in which two or four tables are positioned together so 
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that small groups of students face one another. Patton, et al. (2001)2 say that in clusters 

arrangement, students can work on a variety of learning tasks where the teacher works 

closely with individuals or groups rather than with the class as a whole. However, 

Hufman and Barbour (1985)3 say that we need to consider the location students choose 

the seat and teachers should avoid putting the desks of students with behavioural 

disorders in parts of room that have a lot of activity, such as near learning centres, 

media and pencil sharpeners since students with emotional and behavioural disorders 

may experience problems with staying on task, so teachers need to avoid sitting them 

near open doors and windows. The most important thing is that seating patterns should 

be arranged to ensure that children are not sitting too close to one another as Lawry et 

al.,(2000, р.13). 

Teachers' desk 

Salend (1994, p.459) said that the location of teacher's desk is an important factor in 

managing the classroom since it allows teacher to monitor behaviour and to move 

quickly if a situation warrants teacher intervention. He continues by saying that 

teacher's desk is better to be placed in an area which is a barrier-free view of the whole 

classroom. 

Mc. Leod (2003,p.9) delineated 3 (three) types of the placement of teacher's desk, 

namely: (1) in front of the classroom, (2) in the back of the classroom, (3) at the centre 

of the student seating arrangement. Each of them has its own purpose since the 

placement of teachers' desk will influence the classroom environment. Placing the 

teacher's desk in the front of the classroom will promote a teacher-directed environment 

and this position allows the teacher to see most areas of the classroom and monitor 

students at work. Whilst placing teacher's desk in the back of the classroom will 

promote a student-centred environment and provide workspace and allow teacher to 

keep an eye on his/her students. This placement also has good point that allows 

students to talk with the teacher without being observed by others. The last position is 

2 Patton, j. E., et a.,(2001, April). A survey study of elementary classroom seating designs. Presented in Annual Meeting 
of the National Association of School Psychologists, Washington, DC. 

Hufman, M., & Barbour, A. (1985, April). Sociometry and classroom seat selection. Paper presented at the annual 
meeting of the Southern Speech Communication Association, Winston-Salem, NC. 
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placing the teacher's desk at the centre of the student seating arrangement which can 

promote a teacher-facilitated environment. In this position, students might have easy 

access to the teacher's desk, but private conversations are not possible. 

According to Kazdin (1979) and Strain and Timm (1974), besides the position of 

teachers' desks, teachers also should consider the placement for students who exhibit 

inappropriate behaviour disorders, when designing the classroom. Alternative 

placement can be near teachers for proximity control, or placing them near positive 

peer models. These two positions can make them learn appropriate classroom 

behaviour. 

Bulletin Board and Students' Work Display 

According to Sprenger (1999) teacher should understand the visual equipment that can 

enhance students' learning. Classroom curriculum can definitely be supported by well 

planned bulletin boards and visual display in which each of them focuses on one easily 

illustrated objective. Sprenger also says that from a research, we know that students 

remember visuals longer than information which is presented verbally. This will last 

even after the visual is removed. The classroom, like any other physical, constructed 

site, is designed with built-in values in which 'the pedagogical order of the classroom is 

mediated in its spaces' (Lawn, 1999, p. 72) and it has the purposes that contribute to 

shaping the work and behaviour of the teachers and students who occupy it (Fiske, 

1995; Seaborne, 1977). Pedagogic resources which are provided by the classroom 

arrangement and display are part of teaching technology as stated by Daniels (2001, 

p. 169). Majority of the classrooms contain several kinds of visual display. Visual display 

in the classroom is intended for creating an attractive learning environment (Williams, 

1989). These displays are activated or re-activated by classroom pedagogy. 

Classroom layout and classroom size which are included in design characteristic can 

make substantial differences in education as claimed by researchers in the field of 

environmental design. A study on classroom environment conducted by Voltz and 

Damiano-Lantz (1993) found that engaging students in the creation of their physical 

environment can build ownership in learning. In their study, they show the alternative 
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ways to engage children into the classroom curriculum through the use of bulletin 

boards, displaying children's work on the walls, and so on. Narayan (1980] states that: 

"Teachers could discover many techniques to display pictures to stimulate 
learning in and out of the classroom. Children should be involved in 
designing and making charts, diagrams, bulletin-board displays not only to 
provide learning experiences to them but also to create an 
atmosphere for learning." (p.13) 

Visual display supports students understand schedules, instructional materials, 

directions, and rules. According to Tissot and Evans (2003) the supports can be 

demonstrated with words, numbers or phrases. Visual display in the form of printed 

words or phrases with many kinds of items such as photographs, hand-drawn pictures, 

graphics, or computer-generated icons can benefit all students, but particularly students 

who are print-disabled or have difficulty reading, but also the class rules specifically is 

very important for students with emotional and behavioural disorder. 

Bulletin walls should provide information about classroom routines and school 

programs. What we display in the bulletin should support concepts for instance, place-

value models showing the relationships of place-value positions illustrate a math concept 

fundamental to work with whole numbers and skills that teachers are presently 

teaching. Mc.Leod (2003) says that: 

"Nothing is less interesting to students than a bulletin board that is months 
old and that has no relevance to current instruction." (p.15). 

He lays stress that the bulletin should provide information in a different way from other 

learning materials such as a daily instruction. Bulletin boards in the classroom design 

can help teachers create pleasant, visually appealing environment that promotes 

learning and class pride. There are 4 types of bulletin walls as defined by Hayes (1985) 

namely: decorative, motivational, instructional and manipulative. When the class is 

designed with decorative bulletin boards, it can make the room attractive and 

interesting and relates to a theme. A classroom with motivational bulletin walls will 

encourage students with their pride of work. Instructional bulletin boards, or teaching 

walls often introduce new concepts and material, which emphasizes review of 

previously learned concept. Teachers can create manipulative bulletin boards which can 

promote skill mastery by using materials which students manipulate to learn new skills. 
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Teacher should always consider a space for displaying students' academic work when 

they are planning to use wall space in the classroom. Posting the daily assign part of the 

bulletin board or wall can help students remember to perform all assigned tasks. 

Bulletin boards can be a class rules, clock or calendar which is large enough to be seen 

from all parts of the classroom (Everston et al., 1989). For the beginning of school year, 

specifically during the first few weeks of school, bulletin boards which important 

information can help students in the primary school to get basic information about 

school life, for example: (1) Bus schedules, pick up locations, after school care 

transportation pick up, (2) Map of the school, the daily schedule, classroom rules, lunch 

prices, and menus, (3) Location and date of assignment of lockers, and so forth. 

Providing this information in a visual format helps students get information without 

having to ask their teachers. 

There is an important step to have the rules for the classroom posted and clearly visible 

for all students to create a classroom environment in which there are clear and 

consistent rules and expectations. Classroom rules are statements that define 

behaviour expectations and that help to establish a predictable teaching and learning 

environment (Grossman, 2004; Kerr & Nelson, 2006; Madsen et al., 1968). Classroom 

rules consist of two general categories namely (1) organization rules and (2) learning 

rules (Performance Learning Systems, 2007)4. The organization rules spell out 

behavioural boundaries for students, and ensure a safe and disciplined classroom 

environment (Van Acker, 2007)5; whereas, the learning rules support students' success 

in learning academic content. All the rules encourage students to accept increased 

responsibility for their own behaviour. According to Mayer (1995), a classroom 

environment with unknown or unclear expectations becomes a setting for problem 

behaviours. 

In addition to classroom rules, instructional bulletin boards also have great potential to 

enhance learning as Wolfe (2001) states that "the human eyes contain almost 70 

Percent of the body's sensory receptors and send millions of signals every second along 

4 Performance Learning Systems. (2007). Establishing effective rules. Performance Learning Plus, 32. Retrieved from 
teßlZZwww.plswph rom/resources/newsletters/enews archives /32/2003/09/01/ Retrieved 03 January 2009. 

Van Acker, R. (2007). Strategies for dealing with classroom aggression. Paper presented at the Working Forum of the 
Council for Children with Behavioral Disorders. Las Vegas, NV. 
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the optic nerves to the visual processing centres of the brain." Teachers have to be 

creative in thinking what the best to put in the bulletin boards. They should choose 

bulletin board borders that are not busy and brightly coloured because they are not 

helpful to students who have difficulty focusing on essential information. In addition to 

learning materials and class rules, students' work is also included in the bulletin boards. 

However, teachers have to be careful to display students' work in the bulletin boards. 

They have to prevent too many distracting materials and it is important for every 

teacher to know that they should rotate them throughout the school year as Mc.Leod 

(2003, p.16) said. He also continued by saying that student achievement is enhanced 

when the walls "teach." 

Instructional Materials 

All teachers have to pay attention to the physical environment arrangement since this 

can prevent challenging behaviours. According to Jensen,et al. (1994) every teacher 

should consider the accessibility of the basic materials of a classroom. Students should 

be able to gather the necessary materials to complete an assignment without any 

difficulty and interrupting the learning process. Therefore, as Lund and Bos (1981, 
quoted in Salend, 1994): 

"Teachers can help organize their instructional materials in the classroom 
by keeping frequently used materials together in a location that is visible 
and accessible to all adults and students." (p.460). 

How the classroom environment is organized influences the behaviour in it as stated by 

Stronge, James.H, (2004, p.68). Classroom which is organized are easy to recognize. 

Teachers who are creating well organized classrooms prepare effective working 

environments. It can be seen from how they optimize proximity to materials and 

students. Mc.Leod, et al., (2003) if routines and procedures are established well, the 

classrooms seem to run automatically. Students know what they have to do, and how to 

get the information without asking their teachers repeatedly. Good classroom 

organization can be achieved through many kinds of strategies. Teachers can use colour 

coding for certain items such as placement of instructional materials. This can optimize 

the organization since students will know the place and can quickly locate the materials 

(Stronge, James.H, 2004, p. 43). Mc.Leod (2003) states that: 
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"Students in all grades can be taught an efficient system to pass out and 
collect materials, count to be sure all materials have been returned, and 
replace the materials neatly in their proper containers." (p.14). 

Every teacher needs to ensure that all instructional materials are removed from reach 

in setting up circle time area. This aims at preventing challenging behaviours. In a 

younger class for example, toy shelves should be turned around; materials should be 

covered with a blanket, or are taken out of the area entirely. Mc.Leod (2003) suggests 

that it is important to physically place quiet areas like the book area or writing centre 

away from noisier areas such as housekeeping, gross motor, or block area to help keep 

noise levels low, to minimize distractions in classroom. He continued by saying that 

effective management of materials is fundamental to a good instructional program and 

key to good classroom management (ibid, p. 14). 

Learning Centres and Interest Centres 
To provide variety in the classroom, teachers should provide learning centres or 

interest centres as stated by Gearheart et al. (1988). He delineated four types of 

learning centres, namely: (1) skill centre, (2) discovery/enrichment centre, (3) listening 

centre and (4) creativity centre. To allow students to practice skills such as math facts, 

spelling words, alphabetizing and defining vocabulary is the function of skill centre 

whereas Discovery/enrichment centre employ a variety of learning activities (Science 

experiments, math applications). This can help students to add to their knowledge base. 

Another type of learning centre is a listening centre which is designed to offer students 

instruction or recreation through listening, arts and crafts, music. The last part is 

creativity centre with the function is allowing students to explore their creativity in 

writing or composing a poem (Gearheart et al., 1988 in Salend,1994). 

Teachers also should prevent the boredom of children when they play with the same 

toys or materials for several weeks. In this situation, it is easy for the children to 

misbehave. Therefore, it is important for teachers to rotate new toys in and out of 

classroom as well as adding theme-related materials which will capture children's 

interest and facilitate more active engagement with materials. According to Mc.Gee et 

al., (1991) a toy rotation plan can increase engagement in typical children from 71% to 

81% in less than a month. The rotation of toys can be done for instance twice a month 

1 5 



by every teacher. Dodge and Colker (1996) say that effective play centres is a place 

where students are able to (1) make choices and select activities independently; (2) use 

available materials appropriately and creatively once inside an area; (3) persist at an 

activity and remain involved for a designated period of time; (4) feel successful when 

they play in an area; and (5) help take care of materials. Play areas that appear open and 

inviting may encourage students to grab toys from shelves at inappropriate times of the 

day. To prevent this, teachers can close play areas with a blanket or a sheet or they can 

also post a "closed" sign or a "stop" sign at the entrance of a play centre which can also 

serve as a visual reminder (ibid). 

Unlike the learning centres, an interest centre is designed to encourage student activity 

and choice during free time. The difference is: a learning centre is designed to meet 

specific learning objectives whereas interest centres invite student choice; learning 

centres motivate, reinforce, and support student learning (Lemlech, 1991). Interest 

centres allow students free choice and motivate students to pursue personal interests. 

An interest centre focused on motivating students for example to read for pleasure. 

Most elementary classrooms have interest centres, such as a reading corner, a game 

area, or a science centre. Interest centres enrich the classroom curriculum. (Mc Leod, 

2003, p.10). 

Study Carrels 

Study carrels are particularly useful for students who exhibit symptoms of attention 

deficit disorder and hyperactivity as stated by Hewett (1967). These students with 

emotional and behavioural disorder may have difficulty screening out noise and visual 

distractions in the classroom, specifically when they are working on individualized 

assignments that require concentration. If this happens, teachers might allow them to 

move to a quiet area of the room. It is important also for teachers to continuously 

monitor students when they work in such a self contained area (Salend, 1994). 

Consequently, the barriers around the area should be low enough to allow an 

unobstructed view of the students, but high enough to eliminate distractions. Teachers 

should avoid frequent use of study carrels even though some educators advocate use of 

this tool. The idea is to prevent students who use the study carrels to be stigmatized or 

isolated. However, Salend (1994) states that: 
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"Teachers can lessen the potential problems associated with study carrel by 
discussing how individuals learn and function best in different ways, allowing 
all students to use the study carrel, referring to the study carrel area in a 
positive manner and using the study carrel for several purposes such as a 
relaxation area, and a computer or media centre.' ' (p.462). 

By doing so, teachers can allow all students to use the study carrels by explaining how 

individuals learn. 

Individual Workspaces 

Mc. Leod (2003, p.13) states that individual work spaces are critically important for 

students in all grades. He continues by saying that students can avoid stress of other 

students invading their space which can cause challenging behaviour. Students who 

have emotional and behavioural disorder always find difficulty in concentrating in a 

crowded area. Therefore, they need a larger space or a space removed from those of 

most other students. These work spaces can be single desks moved away from the main 

seating area which allow students to have a defined space with sight barriers on three 

sides. Some classrooms are completed with partitions with moveable bulletin boards, or 

pieces of furniture. Mc.Leod (2003) says that: 

"Students who have difficulty concentrating in a crowded area or who exhibit 
persistent behaviour problems need a larger space or a space removed from those of 
most other students." (p.13). 

To help teachers to find the area of each student's personal space, they can measure the 

dimensions of the classroom and then find the area. Teachers' creativity is definitely 

demanded when they have to arrange the various working areas of the classroom room. 

An alternative way is by determining estimation of the area needed for each student and 

then teachers can subtract it from the total area. Finally, teachers can divide the 

remaining area by the number of students to find the area of each student's space, (ibid, 

P-9). 

Audio Visual Technology Station 

In comparison with several years ago, there is a significant development in education 

specifically in terms of equipment and tools children have to use during the teaching 
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and learning process. Narayan (1980, p.l)6 argues that a study has shown that various 

types of audio-visual materials such as charts, pictures, maps, and recordings can 

contribute highly to the learning at the same time reinforce the role of textbooks. He 

also continues by saying that: 

" Research shows that 80% of learning occurs through the sense of sight and hearing 
and therefore planned use of audio visual aids which are essentially materials of 
sight and sound help to improve learning and teaching. (Narayan, 1980, p.7) 

A teaching method using the audio visual aids such as picture or chart can support 

children developing their mental images of the object that we are explaining, in which it 

cannot be achieved through a lecture or verbal presentation. In other words, audio 

visual aids can help teachers break the monotony of classroom instruction. Narayan 

(1980) continued by saying: 

"All the audio visual materials are needed to improve the children's 
learning environment, to develop their language skills as well as 
Mathematical, inventive and creative abilities." (p.18.) 

At present, we can find audio visual materials in most primary schools. They are in the 

form of computers, television, tape recorder or VCD player. We also can find e few 

computers placed in certain area in the classroom (Mc. Leod, 2003, p.13). However, 

majority of primary school now also has computer laboratory in which students can use 

according to their schedule. Arrangement is determined by whether the audio visual 

equipments are placed on shelves or table or rack, in a defined area, as well as the 

maximum utilization of these equipments by teachers. 

Records Storage 

It is important for every teacher to know the areas where they should place records. 

Mc.Leod (2003,p.14) says that it is better if teachers can store the materials near the 

place in which they are frequently use. The purpose is to minimize lost time and make 

everything more effective. Examples of the storage areas are: closed cabinet, bookcases, 

bins, and any other creative storage systems that teachers may have. As teachers always 

deal with students records such as: records folders, anecdotal records, grade books, 

portfolios, report cards and so forth, they should know the best place for storing all the 

6 Shankar Narayan, (1980). UNESCO-UNICEF Cooperative Program, Audio Visual Aids for Pre-School and Primary 
School Children. UNESCO-Paris: 1980. 
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materials and records specifically with locked cabinet in a secure place and never allow 

students to access to it as Mc.Leod says: 

"A locked cabinet is a necessity for the secure storage of students' records: 
report cards, permanent record folders, standardized test results, anecdotal 
records, grade books, portfolios, and so forth." (p. 14). 

Teachers also have to be careful to store documents in the filing cabinet that a 

substitute teacher or parent volunteer might need. Some data or file is probably kept on 

computer. Therefore, teachers should ensure that the records are secure (Mc. Leod, 

2003, p.14). 

Traffic Patterns 
McGill, et al., (2003) found that teachers identified crowded rooms as a setting for 

problem behaviours. Teachers do not have the power to control the number of students 

who are assigned to their classes. However, teachers should know that they have to 

control the way of setting up the classroom so that challenging behaviour of students 

can be deterred. Stichter et al., (2004, as quoted in Trussell 2008) states that: 

"Ideal classroom setup would have few barriers and ample walkways in 
which students and teacher can effectively move about without colliding 
with objects or each other or interrupting each others' work." (p.180). 

Teachers should understand that the ideal classroom setup must have few barriers and 

ample walkways with the purpose of avoiding collision with objects or interruption 

each others' work when students and teachers move about. Teachers should be more 

sensitive to the presence of bump factor in their classroom. Trussell (2008) says that: 

"Teachers need to assess their classrooms for the presence or absence of the 
bump factor—if students or teachers are routinely bumping into each 
other's belongings or desks, then the classroom is set up for potential 
problem behaviors." (p. 181). 

In this case, if students and teachers are frequently bumping into each other's 

belongings or desks, it can cause challenging behaviour. Creative teachers always try to 

alleviate the problem by setting the seating arrangement in the right way as well as 

providing walkways. In addition, if teachers have an abundance of materials which 

enable barriers, they should clear out the materials which are not used to allow fluid 

movement. Salend (1983a) states that it is important for teachers to pay attention to the 
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traffic patterns when setting up the work areas for students with emotional and 

behavioural disorder. 

2.3 The Role of teachers in building positive classroom environment 

Every teacher has a responsibility to build positive classroom environment, with the 

purpose of affirming the value of students and education. To create positive classroom 

climate and strong working relationship, a teacher's interpersonal skills play a 

significant role for all educators (Wubbels, et. al., 1997).7 

As mentioned above that to create a positive classroom environment is the 

responsibilities of every teacher in which they have о ensure that all students will feel 

welcome and successful. In every school, we can find students coming from unhealthy 

environment where they do not get sufficient attention from parents and lack of support 

to develop them both socially and academically. Teasing and bullying are also some of 

typical problems that closely related with emotional and behavioural challenges. 

According to Smith [2001, p.32), teachers both novice and experienced need to make 

creating a positive classroom community a daily priority and they should be aware that 

this aspect of quality teaching is vital. We can see the differences between novice 

teachers and experienced teachers in the beginning of the school years. The novice 

teachers tend to go straight to the content of the lesson in the beginning of the school 

days. However, the experienced teachers focus on creating a positive classroom climate 

and then works academics into that objective (Stronge, 2007,p.39). 

Teachers who are effective always organize the classroom with the same care and 

quality as they prepare high quality lesson. Components of classroom organization 

comprise the following items; classroom arrangement, creating routines, discipline and 

a plan to educate students how to organize their learning environment. In this case, we 

can see the importance for all teachers to make the class run smoothly. Stronge (2007) 

states that "Creating a productive classroom environment includes practical planning, 

such as developing functional floor plans with teacher and student work areas, wall 

7 Wubbels, T., Levy, J., & Brekelmans, M. (1997). Paying attention to relationships (electronic version). Educational 
Leadership, 54(7), 8 2 - 86. Retrieved 3 January 2009, from 
ht ta iZ /pdonl ine acrri nrg/pri n n l i n e / c l á « m . i n a g e / e 1 1 9 9 7 0 4 wubbels .html . 
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spaces, and furniture placed within the classroom for optimal benefit" (p.40). Teachers 

should organize a safe classroom environment by placing furniture in the right way, 

providing learning centres and facilitating students with sufficient instructional 

materials. These are all aiming at optimizing student learning and reduce distractions. 

According to Mc.Leod et al., (2003), students' behaviour is not only about rules and 

consequences and teachers should know it, therefore they should understand that the 

development of classroom climate is the larger component that influences students' 

behaviour (Woolfolk-Hoy and Hoy, 2003). 

Stronge (2007,p.40) argues that the duties of teachers are not only supporting students' 

learning through instructional techniques and strong curricular materials but also 

creating an overall environment conducive to learning which requires teaching practice 

skills in classroom management and organization. Teachers play significant role in their 

classroom to support students in different ways to increase students' achievement and 

confidence (NWREL, 2001)8. It is a teacher's skills and capability to build positive 

learning environment and promote student achievement (Stronge, James. H, 2002, 

p. 17). Every teacher should know that motivation is a critical factor in fostering and 

enhancing students' learning (ibid). Effective teachers recognize that motivation is 

critical to fostering and enhancing learning in students. Therefore, the duties of a 

teacher are not simply to deliver material, but to bring students to a success as stated by 

Ford and Trotman (2001). In order to achieve this target, teachers should employ 

various methods since this will affect not only to the students achievement but also 

students' behaviour. If a teacher's leadership style is evidencing a negative discipline, it 

will lead to a significant effect on learning and behaviour (Roger, 2004,p.57). Thus, 

teachers have a great role to build a positive classroom environment. 

A research in the Los Angeles Unified School District concerning the connection 

between classroom attitude and student achievement shows that teachers who were 

enthusiastic, positive, and motivated have students with were better academically in 

NWREL (2001). Understanding motivation and supporting teacher renewal. Retrieved April 20, 2009, from 
h i l u ^ / w w w , nwrel .org/nwrepor t / ian03/mot ivat ion .h tml . 
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