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Abstract 

This thesis focuses on the occurrence of gender stereotypes in English language 

coursebooks for grammar and secondary schools. Its theoretical part offers the reader 

an insight into the issues of gender by defining its basic terms and by describing the 

individual areas of gender stereotyping. In the practical part the author analyses three 

different English language textbooks in terms of the occurrence of the aforementioned 

stereotypes. A survey conducted among three groups of students working with the 

textbooks investigates their views of gender stereotyping and supports the author's 

analyses. Both the author and the students try to suggest improvements of the individual 

textbook contents in order to avoid any gender stereotypes. In the conclusion, all three 

textbooks are compared and evaluated with special focus on whether they teach the 

students gender tolerant attitudes and are therefore appropriate or inappropriate for the 

purpose of education. 

Key words: gender stereotypes, course books, survey, suggestions for improvement, 

gender tolerant attitudes 



Abstrakt 

Tato diplomová práce se zabývá výskytem genderových stereotypů v učebnicích 

anglického jazyka pro gymnázia a střední školy. Její teoretická část nabízí čtenáři 

náhled do problematiky genderu tím, že definuje jeho základní pojmy a popisuje 

jednotlivé oblasti, ve kterých se vyskytují genderové stereotypy. V praktické části 

autorka analyzuje tři různé učebnice anglického jazyka z hlediska výskytu výše 

zmiňovaných stereotypů. Výzkum mezi třemi skupinami studentů pracujících 

s vybranými učebnicemi zprostředkovává jejich pohled na problematiku genderových 

stereotypů a doplňuje autorčiny analýzy jednotlivých učebnic. Spolu se skupinami 

studentů se autorka snaží navrhnout zlepšení obsahu učebnic tak, aby se vyhýbaly 

genderovým stereotypům. Na závěr jsou všechny tři učebnice srovnány a je posouzeno, 

zda učí studenty genderové tolerantním postojům a jsou tudíž vhodné či nevhodné pro 

účely výuky. 

Klíčová slova: genderové stereotypy, učebnice, výzkum, návrhy na zlepšení, genderové 

tolerantní postoje 
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INTRODUCTION 

The area of gender stereotypes in textbooks has not been investigated much so 

far. In the Czech Republic in the last decades, the greatest attention in the educational 

research has been paid to the extent of a textbook and its analysis. There are also 

content analyses, such as adequacy of vocabulary in a textbook or European dimension 

included in a textbook, but these are rather rare. Only a negligible percentage of 

analyses, if any at all, concentrate on some specific areas of gender issues. On the 

contrary, in the English speaking countries, mainly in the USA, the effort to analyze 

textbooks in terms of women, ethnic, racial and other minorities' rights is much more 

significant. The aims of this thesis are therefore to compensate for the negligence in this 

area of textbook analysis and to suggest its possible procedure and aims, may it just be 

for a small sample of textbooks. 

The first part of this thesis offers basic theoretical background for the analysis 

itself. First of all, it defines the terms sex and gender, and explains the basic difference 

in their meanings. The following chapters are devoted to the gender stereotypes 

themselves and to the four areas in which those mostly occur. Attention is paid to 

gender labeling of jobs, i.e. stereotyping at work and the sexual division of labor, male 

and female role in a family, stereotyping of interests and character features of both 

sexes and to the area of sexisms in English language. 

For the analysis and evaluation in terms of gender stereotypes, the author has 

chosen three different English language textbooks. Each analysis is supported by the 

views and opinions of the students who worked or still work with one of these course 

books. Both the author and the students try to suggest possible improvement of its 

contents in order to avoid any gender stereotypes that have been found while analysing 

a particular textbook. 

In the conclusion, all three textbooks are compared in terms of the amount, type 

and area of gender stereotypes. By means of this comparison, it is evaluated to what 

extent the textbooks employ topics interesting for both male and female students, if they 
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each the students gender tolerant attitudes, and if they are therefore appropriate enough 

to be worked with in the educational process. 
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1 THEORETICAL PART 

1.1 Sex and Gender 

Before we start talking about gender stereotypes, which are the basic issue of this 

thesis, we need to clarify both terms separately. It is useful to define them apart, for 

there is still confusion in their meaning. 

For most people the terms sex and gender are synonyms; nevertheless, they 

differ in meaning. Whereas the meaning of the term sex is quite obvious and well-

known, the same does not apply for gender. It might be caused by its complicated 

etymology and usage. The word gender comes from Middle English gendre, a loanword 

from Norman-conquest era Old French. The word stands for 'kind', 'sort' or 'type'.1) The 

use of gender to refer to masculinity and femininity as types is attested throughout the 

history of Modern English (from about the 14th century).2' There is also the use of this 

word in terms of linguistics. That is the concept of grammatical gender ('masculine', 

'feminine', and 'neuter' used to classify nouns). 

The usage of the term sex in the context of social roles of men and women was 

common before 1970s; afterwards the feminist movement took the word gender and 

labeled matters of social distinction based on sex as matters of gender. In the last two 

decades of the 20th century, the use of gender in academia increased greatly, 

outnumbering uses of sex in the social sciences. Frequently, but not exclusively, this 

indicates acceptance of the feminist theory.3) 

Therefore the difference between the two terms nowadays is that we use the term 

sex for a classification based on human biology. Biological sex depends on a person's 

chromosomes and is expressed in reproductive organs and hormones. Gender, in 

contrast, refers to a classification that social actors construct and that typically 

exaggerates the differences between females and males. The latter is called gender 

differentiation, which refers to social processes that create and exaggerate biological 

differences. Gender differentiation also distinguishes activities, interests, and places as 

either male or female.4' These are also the areas in which most gender stereotypes 

occur. We will consider that later on after finishing the terminology part. 
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To clarify the difference between gender and sex more practically, let us have a 

look at the definitions and examples using both terms as offered by a dictionary. 

sex 1. the state of being male or female. Ex. How can you tell what sex a fish is? * a 

process that allows couples to choose the sex of their baby 

2. either of the two groups that people, animals and plants are divided into 

according to their function of producing young. Ex. a member of the opposite sex 

* single sex education 

etc. 

gender 1. the fact of being male or female. Ex. issues of class, race and gender * 

gender differences / relations / roles 

2. (grammar) (in some languages) each of the classes (MASCULINE, FEMININE 

and sometimes NEUTER) into which nouns, pronouns, and adjectives are 

divided. Different genders may have different endings, etc. 

etc. 5> 

Although the definitions seem more or less synonymous, the difference can be 

proved on the two words; namely state and fact (see above in the definitions written in 

italics). Whereas state means a certain biological givenness from the birth of a human 

being, the fact refers to the roles of male or female in the society; i. e. what it means, 

what is the 'fact' of being male or female in the context of the human society. The 

difference can be also easily illustrated on the examples above. 

In this thesis, we use the term sex to refer to people's biological sex, which highly 

influences how others act towards them. In contrast, we use the term gender to refer to 

differences between the sexes that are socially constructed.4' 

1.2 Gender Stereotypes 

The original meaning of the word stereotype in Czech (translated as stereotyp) 

refers to an unchanging, monotone, and habitual pattern of doing things or thinking of 

something. That applies more or less for the derived meaning, which stands for "a fixed 
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idea or image that many people have of a particular type of person or thing, but which is 

often not true in reality." 5> The most usual collocation offered by the dictionary as 

examples for stereotypes are cultural/ gender/racial stereotypes. As an example for the 

adjective stereotypical there is a following sentence: the stereotypical image of feminine 

behavior. As we can see, stereotypes are closely connected to the gender issues and 

they usually connote labeling of men or women. Gender stereotypes are thus defined as 

socially shared beliefs that link various traits, attributes, and skills with one sex or the 

other. Common gender stereotypes assume that men are naturally more rational, 

aggressive, and stronger, and that women are more emotional, passive, nurturant, and 

better suited to caring for children.4' 

Stereotypes are usually habitual and unaware, which results in influencing our 

perception and opinion without our knowing. Believing a certain stereotype to be true is 

not only a matter of education in a family or at school, but also a way of selecting 

information that the society and the world in general presents to us. Stereotyping is not 

thus related only to the group of people we do not like. Let us elucidate this on a 

particular example. If a piece of information presented in news reports that 50% of 

Skoda Automotive Industries employees has been dismissed, who do we imagine 

standing at the production line? Most probably a man. This example does not mean that 

we dislike men and wish them to be dismissed; it is just that some of us cannot even 

imagine a woman working in automotive industry. 

This brings us to the idea that not every stereotype is negative. We also tend to 

use positive blanket expressions for a whole group of people, i.e. all English people are 

well-mannered, or all men perform well at mathematics. Although the intent behind these 

statements is positive, it still does not reflect the truth. Any incorrect perception of people 

based on general belief, but lacking experiential evidence, positive as it may be, is 

stereotyping. 

So far we spoke about unconscious stereotyping. Unfortunately, this is not the 

only form of judging people by their belonging to a certain group. Strictly conscious 

stereotypes, mostly acquired in the process of education both in a family and at school, 

are not a rare phenomenon nowadays. Let us look at one example for all, radical as it 

may seem, that of skinhead movement. Applied on the situation in the Czech Republic, 

its members believed the members of other groups (in this case Gypsies) to be 

somehow inferior, although there is no rational reason for it. 
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Nevertheless, this thesis is focused on the first type of stereotypes, for they are 

much more likely to occur in English language course books for grammar and secondary 

schools. 

1.3 Areas of stereotyping 

The following chapters are devoted to the areas in which stereotypes mostly 

occur. We will pay attention to gender labeling of jobs, i.e. stereotyping at work and the 

sexual division of labor, male and female role in a family, stereotyping of interests and 

character features of both sexes and lastly, but not least importantly the area of sexisms 

in English language. 

1.3.1 Gender and Work 

The structure of occupations in the societies in Europe is still highly segregated 

by sex. Despite important social and economic changes over the 20th century, this 

segregation still persists until today at different levels in different countries of Europe. 

For our purpose, the focus will be on the sexual division of labor in the English speaking 

countries and partly in the Czech Republic, too. These are the countries from which the 

course books for the analysis of gender stereotypes in the practical part of this thesis 

come from. 

Since 1970, women have made modest progress integrating jobs held 

traditionally by men, and men have moved into some traditionally female jobs. However, 

most women and men continue to work in sex-typical jobs with coworkers of the same 

sex.6) 

The Sexual Division of Labor 

But what are those sex-typical jobs? That depends on the time or the place in 

which a particular job is performed. For example, hairdressers and barbers tend to be 

female in the member countries of the Organization for Economic Co-operation and 

Development (OECD), including also the United Kingdom (since 1961), the United 
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States (since 1961), and the Czech Republic (since 1995), 7) but not in India or China. 

Although 85% of the world's maids and housekeepers are women, about half of the 

maids and housekeepers in Angola and India are male, and one-third of those in 

Tunisia, Ghana, and Senegal and one-quarter of those in Egypt and Kuwait.8) This is an 

example of division of labor according to the place; moreover, there is a division varied 

over time. Anker illustrates this division on the production of cloth. Up to the fourteenth 

or fifteenth century, producing silk was women's work, but during the sixteenth and 

seventeenth centuries it became an exclusively male task. Over the succeeding 

centuries, at one time or another, textile manufactures have hired women or men or 

sometimes both. Cloth production is not the only the area where the sexual division of 

labor has changed hands over time. In the world as a whole, women are more likely to 

be in "men's jobs" now than in the 1970s and 1980s. 8) 

Still we have not answered the question which are those sex-typical jobs in the 

English speaking countries and in the Czech Republic. The societies in these states, just 

like all societies, delegate tasks partly on the basis of workers' sex. That might be well 

explained by some societal theories (see in the following chapter), on the other hand, it 

is rather constraining, mostly for women. Not only are they financially disadvantaged, 

although doing the same job as men, they are also denied or restricted to enter some 

occupational positions for various reasons. Most frequently, it is the possibility of having 

children in the future, which still represents a great disadvantage for some employers. 

Padavic and Reskin offer some more reasons explaining the pay gap; among them 

lower productivity of women, still claimed by some employers, or less effort made by 

women, because they are not under such a social pressure to maximize their earnings 

like men. 4) Moreover, if women stay at home on a parental leave, their job is still highly 

underestimated and some believe that housework is no occupation at all. 

The devaluation of women and their activities is deeply embedded in the major 

cultures and religions of the world. Although the extent to which women's work is 

devalued varies over time and across locales, it continues both because it is part of the 

ideology in many parts of the world and because it is in men's interest. Men, who more 

often than women occupy positions that set values on human activities (e.g. the position 

of a doctor), tend to accept male activities as the standard and see other activities as 

somehow inferior - regardless of the importance of these activities for a society's 

survival. 9) 
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The devaluation of women and their work is also a key factor in the pay gap 

between the sexes. For example, in the United Kingdom overall, women working full-

time earned 17.9% less than men's average hourly earnings including overtime, and 

25.2% less than men's average weekly earnings in April 2001. However, in some parts 

of Great Britain the gender gap was wider and in some parts narrower. 10) Also in the 

Czech Republic women still earn 19% less than men. 11) The trends in the pay gap in the 

United Stated are shown in the following chart.4) 

Chart No. 1 Trends in Earnings by Sex, 1955-2000 
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More information on the pay gap in various states over the world is available in 

the Attachment No.1. 

If we have a look at the overview of gender-specific occupational titles in Great 

Britain, we can see that sexual division of labor is continuously a huge issue. For 

example, whereas in the category of high-prestige professional and technical jobs men 

work as chemists, medical doctors, or economists, women reach this category only as 

university or higher education teachers. 6) More data on sex-typical jobs at different 

levels of prestige in Great Britain and other countries can be found in the Attachment 

No.2. 
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Both attachments included in this chapter are taken from: ROOS, P.A.: Gender and 

Work: A Comparative Analysis of Industrial Societies. First Edition. New York: State 

University of New York Press, 1985. 

Explanation for Occupational Segregation 

According to Roos, there are two major explanations for occupational 

segregation: human-capital explanations - those theories that attribute women's 

concentration in low-paying employment to their marital and childrearing responsibilities; 

and institutional explanations - those theories suggesting that men's and women's 

differing occupational concentrations result more from institutionalized features of the 

organization of work. Roos believes rather in the plausibility of institutional theories, 

because human-capital theory is unable to account for differential occupational 

locations. Human-capital theory is limited insofar as it assumes that men and women 

have equivalent access to occupational opportunities. On the contrary, institutional 

explanations suppose that worker's productivity is determined not only by their own 

characteristics and behaviors, but also by 1) the "tastes for discrimination of employers, 

other workers, or consumers; 2) the lack of a perfectly competitive market; and 3) the 

organization of work that structures access to job or promotional opportunities.6) 

Whatever the reasons or explanations, the assignment of different tasks to 

women and men, i.e. the sexual division of labor, is a fundamental feature of work not 

only in the English speaking countries, but also all around the world. Its future 

development depends on the one hand on the effort of the feministic movement and 

organizations, on the other hand on the changes in societies' views of the sex-typical 

jobs. 

1.3.2 Unpaid Family Work 

In the Czech Republic and elsewhere, it is more than usual that married women, 

whether or not they work outside the home, spend a much greater part of their day on 

family chores (including taking care of a child) than their husbands. It is obviously 

dependable on the employment status of a wife: on average, non-employed wives spent 

8 hours a day on household chores; employed wives (working full or part time at least 15 
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hours a week) spent 5.3 hours per day; husbands, regardless of their wives' 

employment status, only 1.6 hours a day. 12) These results indicate that even if they 

work, women are still responsible for the larger part of the household chores than their 

husbands or partners. 

Nevertheless, in contrast to the past, work and home are much less linked; in 

modern industrialized societies they are often in conflict with one another. The notion of 

work-family conflict has two distinct meanings. The first meaning addresses the conflict 

that workers confront when work demands and home demands compete. Padavic and 

Reskin describe three elements of work-family conflict: 1) time shortages - the goal is to 

avoid the time pressure and to accommodate the demands of both work and family; 2) 

scheduling demands - there is a conflict, which arises when workers are expected to be 

in two places at the same time. For this reason, workers seek flexibility in their work 

schedule, which is not always provided by their employers; 3) work-family spillover - this 

conflict shows how hard is to escape one's work. Both the work and family spheres can 

bring problems - as well as satisfaction. It is more than usual that these worries and 

rewards overlap from one sphere to another and that it might be a cause of further 

complications. The second meaning is the conflict that employed women and men face 

in trying to distribute household tasks fairly.4) 

In the last section of this area of stereotyping, we will focus on possible efforts 

employers and government of a particular country may offer to help workers resolve 

these conflicts. 

Housewives and Women on their Parental Leave 

According to the Czech Statistical Office, the total number of women on their 

maternity leave in 1970 was 120.753, whereas in 1996 it was over 177.000. 13) 

Obviously, the number of women on their maternity leave has increased over the last 

three decades. Nevertheless, these figures do not show if these women were 

simultaneously in the labor force, or how many years they spent on their parental leave. 

We must also consider the increasing number of the inhabitants in the Czech Republic 

(9 835 123 inhabitants in 1970, 10 467 542 in 2008). 13) Today, women are less likely to 

interrupt their labor force participation for children than they were 30 years ago. In the 

US, the labor force participation of men and women has been converging since 1950. 
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Now, in contrast, few women leave the labor force to have children. In 1976, 31% of 

mothers with a child under one-year-old were in the labor force; that percentage was 

59% in 1998. 14) 

Sexual Division of Domestic Labor 

While about 60% of married women share responsibility for the breadwinner role, 

men have been slower to share domestic responsibilities. In 1995, employed women 

spend a total of 63 hours in paid work, domestic work, child care, and commuting, 

compared to 61 hours for employed men. Women therefore tend to experience more 

stress in coping with the double responsibilities during a day. It is because in many 

households men still consider housework optional, and women tend to hold the ultimate 

responsibility for accomplishing necessary tasks at home. 4) 

Although men in general do more routine housework than they used to, women 

still perform twice as much. Bianci and Robinson did an interesting research on different 

household tasks performed by men and women (comparison of hours spent on 

housework per week). The results of their research are summarized in the following 

table 15): 

Household Task Men Women Men's Hours as 

a Percentage of 

Women's Hours 

Preparing meals 2.2 4.3 49.7% 

Meal cleanup 0.4 0.8 52.9% 

House cleaning 2.0 2.8 71.5% 

Laundry, ironing 0.6 1.9 31.4% 

Outdoor chores 1.6 0.4 400 % 

Repairs, maintenance 1.4 0.7 200% 

Garden and animal care 0.7 0.7 91.6% 

Other household tasks 1.0 1.0 100% 

Total housework 9.9 12.6 78.4% 
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As it can be seen in the table, women and men tend to be responsible for 

different tasks. Preparing meals and house cleaning represent the largest share of each 

sex's housework. Nevertheless, other responsibilities seem to keep with the traditional 

sexual division of domestic labor. Women devote about three hours more per week to 

household tasks than men do. They spent about two hours more per week ironing and 

preparing meal, whereas men devote two hours more than women to outdoor chores, 

household repairs and maintenance. 

It is a general belief that a more equitable division of labor improves marriages 

and lowers the possibility of wives' depression. There is also a trend towards spending 

more time with children as a father, which is a significant improvement as compared to 

the past. However, there is still much to be improved in the area of the size of earnings. 

In many cultures, men who earn less than their wives feel under pressure because of 

not fulfilling their breadwinner role. There is no sense in being threatened by the wives' 

earning power, for the role of the breadwinner is not taken from men. It is rather 

replenished with the earnings of women; there is also a possibility of changing roles 

according to the current economic situation and the situation at the labor market. 

Solutions to Work-Family Conflict 

The focus of the attempt to center on the practical problems is on balancing work 

and family life, particularly the child care. In the United States, the responsibility for 

finding solutions to those problems has fallen primarily on the individual. Only in extreme 

cases have employers helped to shoulder some of the burden. Some of them have 

implemented programs such as flexible schedule, help with child care, and home work. 

Nevertheless, these procedures are still rare nowadays. Most workers experience the 

incompatibility between work and home demands as their own individual problem.4) 

Some workers respond to work-family conflict by limiting family demands. Earlier 

in the twentieth century, most women professionals coped by remaining single. Today, 

women postpone childbearing and have few children. For example, among the highest 

paid officers and directors of Fortune 500 companies in 1996, 36 % were childless. 16) 

Another solution is to reduce the time spent on domestic labors by hiring others to 

perform them. Other women adapt to work-family conflict by limiting their time in paid 

work; this solution seems to prevail. In the US in 2000, only a half of all women aged 25 
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to 54 were employed full time. Although part-time employment helps to relieve the 

difficulty of managing both spheres, not many women can afford it. Part-time jobs 

frequently lack benefits and do not offer advancement possibilities. 4) 

The situation is very similar in both the United Kingdom and the Czech Republic. 

Employers offer flexible schedule or home work rather rarely. Women are therefore 

looking for the way out by hiring others to perform domestic work, or by working in part-

time jobs. Nevertheless, the situation seems to be changing for the better. For example, 

women on their parental leave in the Czech Republic are offered a wide range of 

courses of staff retraining in order to be better prepared for their return to work. These 

courses are either offered by employers, or by some educational institutions sponsored 

by the European Union funds. 17) 

To summarize it, succeeding in both career and family is an unattainable goal. 

The success in one domain almost always comes on behalf of the success in the other. 

Thus, some women sacrifice family for career; others sacrifice career for family. 

1.3.3 Stereotyping of Interests and Hobbies 

The existence of sex-typed preferences in interests is traceable already at the 

very early age, namely on the example of toy preferences. Goldberg and Lewis's study 

(1974) of 13-month-old children found that girls prefer to play with stuffed animals and 

dolls while boys spend more time manipulating such non-toy objects as doorknobs, floor 

tile, and electrical outlets. 

As children grow up, their attraction to and rejection of certain activities appear to 

be dependent upon the sex appropriateness of the activity. One might expect, then, that 

the extent of child's knowledge of what is and is not sex appropriate would affect directly 

the child's behavior and attitudes. However, very few studies have addressed this 

question. 22) 

As for the situation of employed adults, their free-time activities are dependent on 

the type of the job (full-time x part-time; worker x doctor, etc.). If we take the double 

burden of employed women, i.e. paid employment and household labor, into 

consideration, we come inevitably to a conclusion that women have typically one to two 

hours per day less leisure than either employed men or housewives. Employed women 

adapt to this time pressure by using weekends to catch up on their household chores. 
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Housewives and employed men, in contrast, spend a greater portion of their weekend 

hours engaged in leisure activities.6) 

1.3.4 Stereotyping Sex-Characteristic Features 

People associate some personality characteristics with men, others with women. 

We can find examples in everyday life situations; men are generally thought to be 

dominant or competitive, whereas women are ascribed emotionality and warmth. 

According to Violet Franks, children begin to show evidence of having acquired 

these notions of "typical" personality characteristics very early. Studies of knowledge of 

sex typing of emotions in children from 3 to 5 years of age suggest that children as 

young as 3 often associate anger with males and happiness and fear with females. 

However, analyses of the reasons given for their choices and different judgments about 

the same emotions in different situations suggest that stereotyping of emotions in young 

children may be situation specific.22) 

Flerx, Fidler and Rogers (1976) measured several different aspects of children's 

sex-role stereotypes, including intelligence, play activities, occupation, and affect 

expressiveness. Children at 4 to 6 years of age were presented with a doll family and 

asked to point to the doll that would show particular characteristics and perform certain 

activities and roles. Two reliable stereotypical views were shown to increase with age: 

the view that boys are smarter than girls and the sex typing of certain children's work 

activities, such as raking leaves and setting the table. In another study, 6 to 10-year-old 

children were asked to rate "typical" boys and girls. Typical girls were rated as quiet, 

popular, full of fun, not quarrelsome, good-looking, good sports, not "show-offs," tidy, 

and friendly. Typical boys were considered wigglesome, quarrelsome, bossy, show-

offish, good at games, and not bashful.22) 

1.3.5 Gender and Language 

This chapter focuses on the relationship between gender, language and identity. 

Its main aim is to describe and comment on sex differences in language and to 

concentrate on sexist expressions in language. Both fields are very important in terms of 
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analyzing a textbook. The evidence of sex differences in language can be found in most 

of them, and, unfortunately, some of them still use sexist expressions. 

We are surrounded in our everyday lives with ideas about speech which tell us 

that men and women communicate and use language in different ways. Man talk about 

sports, cars, and occasionally about women, women 'gossip' or 'chat' about 

relationships and trivialities; men like to talk about themselves; women talk a lot, but they 

also listen more than men; men are assertive, women are submissive; men are logical, 

women are illogical. 18) 

The ideas about male and female 'speech styles' as shown above are examples 

of general stereotyped beliefs; such ideas nonetheless influence most of us and 

simultaneously they offer an insight into the perception of men and women in society. 

There are some basic concepts applied to the male and female interaction styles. 

These are so called binary oppositions and they are supposed to characterize women's 

and men's different styles of talk: 

Sympathy Problem-solving 

Rapport Report 

Listening Lecturing 

Private Public 

Connection Status 

Supportive Oppositional 

Intimacy Independence 19) 

The left-hand column seems to support the idea of women's traditional maternal 

qualities, whereas the right-hand column shows the concept of men's power. 

According to Cameron, feminist folklinguistic beliefs about women's language use 

are characterized as follows: 

« 
1. Disfluency (because women find it hard to communicate in a male language). 

2. Unfinished sentences. 

3. Speech not ordered according to the norms of logic. 

4. Statements couched as questions (approval seeking). 

5. Speaking less than men in mixed groups. 
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6. Using co-operative strategies in conversation, whereas men use competitive 

strategies. 19) 

It seems clear that the alleged male and female styles are highly stereotypical. As 

Cameron observed, "gender is a problem, not a solution." 'Men do this (eventually talk 

like this), women do that (eventually talk like this)' is not only overgeneralised and 

stereotypical, it fails utterly to address the question of where 'men' and 'women' come 

from.20) 

Women's and Men's Use of Language 

Lakoff identified quantifiable differences between the language use and speech 

styles of men and women. There are the most important of them: 

• Women tend to avoid speaking in a way that conveys strong emotions and 

generally use 'weaker' expletives than men (e.g. 'Oh dear' as opposed to 'shit'). 

• Men and women use a different set of adjectives to convey their opinion on 

matters. 

neutral women only 

great adorable 

terrific charming 

cool sweet 

neat lovely 

According to Lakoff, the aforementioned features demonstrate that women's talk 

is confined to frivolous, non-serious matters that relate to their specific interests, which 

convey a personal and emotional (rather than objective) reaction to their subject matter. 

• Women use more 'tag questions' than men. Tag questions are declarative 

statements that have been turned into a question with the use of a tag, such as 

The war in Vietnam is terrible, isn't it?' 
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• Women use sentences with more rising intonations than men. Such sentences 

generally take the form of answers to questions, but have the rising inflection 

typical of a 'yes-no' question. 

• Women use more 'hedges' such as well, y'know, kinda than men. In doing so, 

they avoid making forthright statements. Women's use of hedging is evidence for 

hesitancy, making them appear less assertive than men. 

• Women use 'hypercorrect grammar' and more 'superpolite forms' than men. 

• Finally, women speak in 'italics'. That is, they give double force to certain words in 

order to convey the importance of what they are saying. Italics convey doubt 

about one's self-expression and one's fears that their words are apt to have no 

effect. The speaker who uses tags, intonation, hedging and italics to excess may 

appear insecure and uncertain about what they are saying and lacking in self-

confidence. 

Lakoff explains these linguistic disparities with reference to women's socialization 

into a subordinate status towards men. Women sound inferior, not because they are 

naturally deficient in some way, but because they have been trained to be so. They are 

taught what 'appropriate women's speech' consists of. Nevertheless, women are not 

rewarded for learning to 'talk like a lady' by being accepted in society. Their speech style 

is rather ridiculed and oppressed - they are not forceful enough or do not express 

themselves precisely or seriously enough, for example. On the other hand, if they reject 

women's language, then they are seen as unfeminine. 18) 

Although in some respects, Lakoff's work is pioneering for the field of research on 

gender and language, some areas deserve just criticism. First, it is the assumption that 

women's language is somehow inferior to the male, and that there is something wrong 

with the way women use language, which put them to ridicule. Second, a number of 

researches have proved some of the Lakoff's studies incorrect. For example, Holmes 

and Cameron have found that men use similar number of tags, sometimes even more. 

Similarly, many words that Lakoff claimed were 'empty' or 'redundant', and hedges such 

as sort of and kind of, have been reinterpreted as important aspects of speech, which 

help speakers to sound relax and informal. 18) 

17 



Linguistic sexisms and Choosing Non-sexist Alternatives 

Most feminist activists were and are proponents of language change as a 

measure for achieving a more balanced representation of women and men in language. 

There are many views on how to change sexist practices in language. Among this 

multitude of opinions and views on the question of change, three main motivations for 

change can be distinguished: (1) a desire to expose the sexist nature of the current 

language system; (2) a desire to create a language which can express reality from a 

woman's perspective; or (3) a desire to amend the present language system to achieve 

a symmetrical representation of women and men. 19) 

In the practical part of this thesis, the analysis in the area of gender and language 

focuses on sexist expressions used in a particular textbook and on suggesting non-

sexist alternatives to them. In current publications and also in spoken language, the 

importance of politically correct expressions has considerably increased. 

Alma Graham, a feminist linguist, had started a notebook on sexisms in language, 

collecting examples of ways in which men and women were classified as human beings 

by being labeled with male or female words. According to Graham, there is a trick of 

socialization, by means of which we label what we consider to be the exception to the 

rule: the woman doctor, the male nurse. The term "feminine logic" implies non-logic or 

lack of logic. Because logic is assumed by men to apply to men, a woman who thinks 

logically is said to have "masculine mind." Then there is the "trivializing tactic." It 

operates through gender forms, such as poetess or usherette, and through the put-down 

process that turns liberationist into libber, just as it once turned suffragist into suffragette. 

Most pervasive of all is the phenomenon Graham called "exclusionary tactic." Here the 

possibility is simply not considered that the person or persons being addressed or 

discussed might be female. A typical example is the loan application that reads: "Full 

Name. Wife's First Name and Middle Initial. Your Present Employer. Wife's Employer. 

Your Monthly Salary. Wife's Income (if any)." But the exclusionary tactic employed most 

tellingly is the constant overuse of the word man in its extended senses.21) 

More recently, the University of Wisconsin in Texas, U.S.A, compiled a Guide to 

Non-Sexist Language containing politically correct alternatives to sexist expressions. An 

extract from this publication is available in the Attachment No. 3. 
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2 PRACTICAL PART 
CONTENT ANALYSIS OF ENGLISH LANGUAGE COURSE BOOKS FOR 

SECONDARY AND GRAMMAR SCHOOLS 

2.1 Introduction: The Importance of Content Analysis of Textbooks 

Content analysis is a part of educational research. According to Průcha, 

educational research understands a textbook not only as an instrument for learning and 

teaching, but also as a "complex construct involved in an interaction with a learning 

subject (i.e. a pupil or a student) and functionally equipped for it." 20)Such understanding 

of a textbook is very important for both people employed in schooling and authors of 

textbooks. 

Along with the informational, transformational (transformation of information of a 

particular branch), systematic, supervisory (checking of acquired knowledge), self-

educational, integrative (integration of information from different sources), and co-

ordinative (when using consequential didactic means) functions, there is so called 

development-educational function of textbooks, which includes teaching and learning 

without gender and any other stereotypes as well. 

2.2 Textbook in the Context of the RVP 

A textbook must be understood as a part of a curricular project. In the Czech 

Republic, the main curricular document is so called "Framework educational program" 

(in Czech: Rámcově vzdělávací program, later just the RVP). This program states the 

content of education: its basic and extended content, the methodology of its 

presentation, and the schedule of the educational content. The textbook-making is 

therefore determined by the main curricular document. In this thesis, attention is paid to 

the main Czech curricular document, because the educational environment, in which the 

textbooks are used, is Czech, even if two out of three analysed textbooks are compiled 

in the UK. 

For the purpose of the following analysis, the part of the RVP for grammar 

schools concerning Multicultural Education is relevant. Multicultural Education is one of 

19 



the so called "cross-sectional topics", along with Personality and Social Education, 

Education in Thinking in European and Global Context, Environmental Education, and 

Media Education.21' 

One of the aims of the analysis of gender stereotypes, stated in the following 

chapter, is the answer to the question: "Does the textbook fulfil the aims of multicultural 

education as stated in the RVP for Grammar Schools?" To be able to answer it, it is 

necessary to mention the aims of Multicultural Education relevant to the gender issues. 

They are as followed: 

Contribution of the cross-sectional topic to student's personality development 

In the domain of attitudes and values, the cross-sectional topic should help students: 

• to understand that everybody is a different personality with individual qualities, 

regardless of their origin and socio-cultural patterns 

• to become aware of their own identity 

• to realize the importance of individual integration in family, peer, and professional 

relationships; to understand a human being as a social being 

• to assert basic moral norms, to apply them in their own lives, and to be able to 

cope with the demonstrations of immorality, intolerance, xenophobia, racism, and 

discrimination 

• to understand, respect and defend the idea of individual responsibility in fighting 

against discrimination and prejudices against people of different ethnic groups, 

nationalities, complexion, religion, social origin, sex (my emphasis), and sexual 

orientation 

This part of Multicultural Education section is followed by a wide range of topics, 

which should be involved in a real education. Among them is also the topic "How to use 

a language devoid of racist and discrimination expressions", which is relevant to the 

gender issue of sexisms.21) 
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2.3 Aims of the Analysis 

The area of gender stereotypes in textbooks has not been investigated much so 

far. For example, in the Czech Republic in the last decades, the greatest attention in the 

educational research has been paid to the extent of a textbook and its analysis. There 

are also content analyses, such as adequacy of vocabulary in a textbook or European 

dimension included in a textbook, but these are rather rare. On the contrary, in the 

English speaking countries, mainly in the USA, the effort to analyze textbooks in terms 

of women, ethnic, racial and other minorities' rights is much more significant.20) 

To investigate the area of gender stereotypes in textbooks more precisely, I have 

chosen the aims of the analysis as followed: 

• to answer the question: Does it fulfil the aforementioned aims of multicultural 

education as stated in RVP for Grammar Schools? For the purpose of this diploma 

thesis it means concretely: Does the textbook teach gender tolerant attitudes? 

• to compare textbooks published in the Czech Republic and in the English speaking 

countries in terms of the amount, type and area of gender stereotypes 

• to suggest improvement of textbook contents, or the process of compiling 

• to find out how students work with a textbook, their preferences and attitudes in 

terms of gender stereotypes 

• to find out to what extend textbooks influence the change in attitudes and values of 

students 

As for the last point, PrCicha asserts that the persuasive force of a textbook is not 

direct, for other media influence the change in attitudes and values as well. The 

influence of a textbook is significant, but it is necessary to judge it globally, i.e. also in 

relation to textbook didactic endowment.20) 
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2.4 Methodology of the Evaluation 

2.4.1 Profile of the analyzed sample 

For the content analysis, I have chosen three different course books of English 

language for grammar or secondary schools. The number of analyzed textbooks is 

three. The first one is called Time to Talk 2 and it was published by the Czech publishing 

house Polyglot. The second course book is called Maturita Solutions (Pre-lntermediate) 

and its publisher is Oxford University Press. And the last one is a preparatory textbook 

for the FCE exams called Fast Track to FCE, published by Longmann. These three 

textbooks have been selected for their diversity. The first one is predominantly intended 

for secondary and language schools and its concept and structure is similar to other 

Czech textbooks unlike those published in the Great Britain. Maturita Solutions is a 

typical Oxford textbook used predominantly at grammar schools and partly meant as a 

preparation for school-leaving exams. Another concept is represented by Fast Track to 

FCE; this textbook is used in language schools or in special courses at secondary level 

to prepare students for Cambridge ESOL exam - FCE. The textbooks will be described 

in detail in the following chapters. Their comparison will be a part of the conclusion of 

the analyses. 

The objects of the analyses are the initial texts of each unit, eventually other 

longer extracts included in a particular unit. I have worked with the course books only. 

2.4.2 Procedure of the Analysis 

A) Detailed Description of the Textbook. Each analysis will be introduced by a 

detailed description of a particular textbook. The group of students working with a 

particular textbook will be described along with the description of the textbook in detail. 

For the analysis and evaluation itself, the procedure is as follows: 

B) Partial CATALYST TEST 22): A= Aim: Does the textbook teach gender 

tolerant attitudes? 
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S= Students interest: Topics appropriate and 

interesting for both girls and boys 

To answer the question in the AIM part of the test, the groups of students working 

with a particular textbook were asked to give their overall impressions of the textbook in 

terms of gender stereotypes before and after they analyzed it. The second part of the 

test concerns STUDENT'S INTEREST. The students were asked to rate the individual 

topics of their textbook from the most to the least interesting topic. 

For the purpose of obtaining students' responses, the methods of a questionnaire 

and the method of exploratory groups are used. The questionnaire investigates 

students' opinions on individual areas of gender as discussed in the theoretical part, i.e. 

sex-typical jobs, household activities, free-time activities, character features, and 

sexisms. The questionnaire is available in the Attachment No. 4. All the results of the 

questionnaire No.1 are available in Attachments No. 5 - 9. As far as the method of 

exploratory groups is concerned, three groups of students working with a particular 

textbook were asked to analyse four short extracts from their textbook and suggest their 

possible improvement in order to avoid gender stereotypes in case they find any. Their 

responses are included in the analyses of the individual units. The tasks for the 

exploratory groups of students are available in the Attachment No. 10. 

Note: The total number of the students working with the analysed textbooks is fifty-one. 

The individual groups are described along with the description of their textbooks in 

detail. 

C) Gender Stereotypes in the Coursebook 

The areas of stereotyping as determined in the theoretical part, i.e. work, 

household activities, free time - hobbies, interests, characteristic features and sexisms, 

will be discussed and applied on the concrete examples in the textbook in each unit. 

Attention is paid to the "main characters" in the textbook, if they are men or women, and 

what they are like. In each analysis of a particular unit, suggestions for improvement 

from both me and the students will be included. The final task for the exploratory groups 

of students will be to answer the question: Where do you think you acquired your current 
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view of gender issues, including possible stereotypes? The results are available in the 

Attachment No. 11. 

D) Comparison of the Textbooks 

After the completion of all three analyses, the textbooks will be compared in terms of 

the amount, type and area of gender stereotypes. The comparison will be concluded by 

the answer to the question: Do the textbooks teach gender tolerant attitudes? 23) 

2.5 Time to Talk 2 

2.5.1 Detailed Description of the Textbook 

The textbook chosen for the analysis is called Time to Talk 2.24) It is a student's 

book consisting of ten units and a workbook, which is not included in the analysis. 

Together with other textbooks, Time to Talk 1, 3, 4, the textbook series covers according 

to the European Referential Framework for Foreign Languages the levels A1 to B2 (i.e. 

Beginner - Upper-Intermediate). 

Textbook series consists of: 

• Time to Talk 1 , 2 , 3 , 4 - student's book and workbook in one 

. Time to Talk CD 1, 2, 3, 4 

• Time to Talk 1 , 2 , 3 , 4 - teacher's book 

• Mini-Dictionary is a part of each student's book25) 

A) Student's Book Time to Talk 2 (additional title: Course Book of English Language 

for Secondary and Language Schools) 

This course book consists of 10 units and one additional unit introduced by a 

literary text. Individual units are usually 14 pages long. The introduction comprises 

explanation of special graphic signs the textbook uses, followed by brief review of 

English phonology. 
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Topics of individual units are mostly similar to those of any textbook of English 

language, such as Food, Work, or Keeping Fit. Nevertheless, there are some Czech 

specifics like Christmas traditions in the Czech Republic, and there are two revision units 

based on a literary text. Each unit has the same structure, which might be boring for 

some students, although some others preferring systematic structuring (like adult 

students) might, on the contrary, like it. 

There are different types of texts embodied in the textbook: e.g. a letter, dialogue, 

diary entry, phone call, advertisements or extracts from literary texts. Each unit is 

introduced by a text - either it is a dialogue aimed at communication, or a monologue 

aimed at learning and practicing grammar. As for the text types and their amount, I find 

them sufficient, but they are rather unsatisfactory concerning their authenticity. Not only 

are most texts artificially constructed by the textbook authors for the purpose of 

containing required grammar and vocabulary, they are also accompanied by drawn 

pictures only (no photos). In this respect, the textbook lacks realistic and useful 

vocabulary and to some extent, it also reduces the student's ability to understand 

current texts (e.g. newspaper articles). 

The load of vocabulary and phrases for each unit is quite extensive (about 60 

new vocabulary units and 20 fixed expressions or phrases). The presentation of new 

grammar units follows each introductory text and comprises about 4-5 new grammar 

features, which is quite a lot in comparison with course books published in the UK or 

USA. Nevertheless, I consider the explanation of grammar features compact and well-

arranged, and it is always supplied by many examples and exercises. On the other 

hand, such a great amount of exercises might be monotonous and thus 

counterproductive. The exercises are various: from practicing pronunciation, filling in the 

right forms, creating sentences and translation to various picture games and 

crosswords. Some exercises are recorded on a tape. 

B) Collective of Authors 

One of the two main authors of the textbook is Sarah Peters; it means that the 

demand on revision of a textbook by a native speaker has been fulfilled. The second 

author is Tomáš Gráf, a Czech. For the creating of the textbook, they used relevant 

25 



academic sources, such as Quirk's Comprehensive Grammar of the English Language 

or Crystal's Cambridge Encyclopedia of the English Language. The book was illustrated 

by Radmila Švecová. It was certified by the Ministry of Education in 2003 as a 

component of a textbook series of English language for six years.24) 

2.5.2 Concept of the Textbook 

A) Basic Concept 

The textbook Time to Talk 2 is in its principle communicative. Nevertheless, its 

communicative aspect is mainly based on drill and memorizing of fixed phrases. What 

the textbook lacks the most are pair and group work exercises. In this respect, the 

textbook does not really fulfil its purpose as a communicative-based course book (as the 

title Time to Talk indicates) and comes nearer in its essence to grammar-translation 

concept. 

B) Contrastive Approach 

The course book is conceived as bilingual. New vocabulary items are both in 

English and Czech, which contrasts to the monolingual concept of vocabulary in the 

textbooks published in the English-speaking countries. Instructions preceding every 

exercise are written bilingually as well. Grammar is explained entirely in Czech, 

supported by examples in English. 

C) Coursebook Strategies 

As mentioned in the A) part of this chapter, the textbook does not include 

individual approaches of teaching and learning foreign languages. The textbook does 

not offer any suggestion for pair work, group work or projects. 
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D) Representation of Socio-cultural Aspects 

The textbook attends to socio-cultural aspects very rarely. There are two units 

which include Czech and British Christmas traditions and few Czech and British 

traditional dishes. The additional eleventh unit is introduced by an extract from "The 

Selfish Giant" by Oscar Wilde. There are not any other facts about the English-speaking 

countries or the Czech Republic. 

D) Group of Students Working with the Textbook Time to Talk 2 

The group of students working with Time to Talk 2 includes six boys and nine 

girls. It is exactly a half of the class 4.A at a hotel school in Prague. The students are 

supposed to be at the Intermediate level. There were three exploratory groups analyzing 

four chosen extracts from the textbook in this class. 

2.5.3 Analysis of the Coursebook TIME TO TALK 2 

1) Partial Catalyst Test 

As for the AIM part of the Catalyst text, the question if the textbook teaches 

gender tolerant attitudes can be satisfactorily answered after the individual units will 

have been analyzed. Concerning the question about the overall impression of the 

textbook in terms of gender stereotypes, none of the exploratory groups was aware of 

any gender stereotypes in their textbook Time to Talk 2 before their group started 

analysing the chosen extracts. After the analysis, two groups realized the presence of 

gender stereotypes in their textbook and one did not. 

The second part of the test concerns STUDENTS' INTEREST. In the 

Questionnaire (see Attachment No. 4), I asked them to rate these topics of individual 

units in the textbook on the scale from 1 (the most interesting) to 11 (the least 

interesting). The results are in the following form: 
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Summation of all ratings of the topic / maximum of negative points the topic 

The lower the first figure, the more popular is the topic among the students. 

Table No. 1 Student's Interest in the Topics of Time to Talk 2 

1) Describing Appearance and Character 102/165 

2) Christmas Traditions in the Czech Republic and in the United 

Kingdom 

135/165 

3) Reading, Literature - Books and me 132/165 

4) National Cuisines 108/165 

5) Diary Entries 117/165 

6) Literary extract - Lewis Carroll: "Alice's Adventures in 

Wonderland" 

130/165 

7) Different Lifestyles 105/165 

8) Jobs 90/165 

9) Writing a letter, an email 102/165 

10)Family members and their hobbies 111/165 

+ Literary extract: Oscar Wilde: "The Selfish Giant" 151/165 

2) Gender Stereotypes in the Coursebook 

In this section, the areas of stereotyping as determined in the theoretical part, i.e. 

work, household activities, free time - hobbies, interests, characteristic features and 

sexisms, are discussed and applied on the concrete examples in each unit. There is 

also a description of the "main characters" in the textbook; if they are men or women, 

and what they are like. In the individual units' analyses, the suggestions for improvement 

from both me and the students are included. The final task for the exploratory groups of 

students was to answer the question: Where do you think you acquired your current 

view of gender issues, including possible stereotypes? The results are available in the 

Attachment No. 11. 
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Each unit is analyzed in terms of gender stereotypes. 

UNIT 1: THIS IS BEN 

Topic: Describing appearance and character 

The description of Ben is written in the form of a letter to a penfriend from Ben's 

sister. It is only natural that she praises mostly her brother's qualities (reliability, 

frankness, etc.); nevertheless, she also mentions some negative character features such 

as criticality. The description does not contain any stereotypes, such as "typical" male 

character features or any remarks of the "typical man, isn't he?" type. 

UNIT 2: NO CHRISTMAS PUDDING! 

Topic: Christmas traditions in the Czech Republic and in the UK 

A daughter, who is staying for Christmas in the Czech Republic, is calling her 

mother in the UK. There are no obvious stereotypes included in the phone call; but if we 

focus on the length of the dialogue and the caller, we might get an impression that 

women usually give phone calls and hang on the phone for a long time. Later on in this 

unit, two girls are doing the shopping before Christmas. Again, it seems to indicate that 

shopping is a typical women's activity. (Compare with the students' choices of sex-

typical free-time activities in the Attachment No. 8). 

UNIT 3: BOOKS AND ME 

Topic: Reading, Literature 

This unit is in the form of a pupil's English project on literature and reading. It is 

introduced by a description of the local library, which is followed by an interview with the 

librarian. The librarian is a woman named Sue - this fact confirms the general belief, at 

least in the Czech Republic, that librarian is a typical female job. On the other hand, Sue 

contradicts another general belief in the interview expressed by the interviewer himself: 

Interviewer: Some people imagine that a librarian's work is boring. Do you agree? 
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Sue: Not at all! For one thing, it's not just books. We work with people. All sorts of 

people come here and I love answering their questions, giving them advice, finding 

books for them. Also, there's no time to be bored. We're always busy... 

(She continues mentioning some activities). 

Apart from this, in the final part about the pupil's reading habits, the only literature 

he mentions is Oliver Twist by Charles Dickens, biography of Neil Armstrong and some 

scientific literature - i.e. no female authors or books about women. 

UNIT 4: GOULASH FOR KATKA 

Topic: National cuisines 

This unit text is a dialogue of a girl and a boy at a restaurant. They are choosing 

dishes in the menu and comment on national specialties. The boy is in a traditional role 

- he asks the girl to choose her meal, he suggests having drinks and dessert and, most 

probably, he also pays for everything. The dominance of the boy is also recognized by 

the waiter, who keeps reacting only to him in phrases such as "Thank you, sir; Are you 

ready to order, sir?", giving the girl no chance to express herself. 

This dialogue is one of the four extracts the exploratory groups of students 

working with the textbook were analyzing. None of the three groups has found any 

gender stereotypes in it. 

UNIT 5: DEAR DIARY 

Topic: Diary entries 

Who do you think is the diary entries in this unit written by? By a girl, of course, 

for it is quite stereotyped, that diaries are kept by teenage girls only. Also the infamous 

catchphrases "Dear Diary" or "Good night, Diary" are not left out. The girl in the text is a 

culture vulture, unlike the boy, her cousin Ryan, who she is writing about. He is visiting 

her in London and she prepares a program for him - a classical concert, a theatre play, 

the British Museum and the National Gallery visits. Moreover, every time she is having a 

good time, he is bored, disinterested, or even asleep. According to the theoretical part 

about stereotyping interests and hobbies and also based on the opinions of the students 
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working with the textbook, men generally spend less free time on culture than women. 

(Compare with the students' choices of sex-typical free-time activities in the Attachment 

No. 8). Nevertheless, in this text, it is an extreme case - reductio ad absurdum. The only 

things Ryan likes are clubbing, going to a pub and flirting with girls at a party. 

UNIT 6 and the ADDITIONAL UNIT: A MAD TEA PARTY and THE SELFISH GIANT 

Authors: Lewis Carroll and Oscar Wilde 

I have not analysed these literary extracts for gender stereotypes. They are just 

the only two literary texts in the textbook and they are both written by male authors. 

Therefore the viewpoint of women authors is not represented in this textbook. 

UNIT 7: CHALK AND CHEESE 

Topic: Different lifestyles 

This unit deals with two entirely different lifestyles: the healthy habits of Jack 

Sprat and unhealthy of his wife Jill. Jack is a sports person, he is on a healthy diet, he 

goes jogging... All in all, he is everything his wife is not. The text is based on the well-

known rhyme: 

Jack Sprat could eat no fat, 

His wife could eat no lean. 

And so between the pair of them 

They licked the platter clean. 

Culturally, it could be considered as stereotyping of housewives, who just sit at 

home, watch TV, eat, and occasionally do some housework. In the extract, Jill's being a 

housewife is also subjected to irony. After the long list of her unhealthy habits, the 

following sentence is written about her: "The happiest time of the day for Jill is the 

evening, when, after a hard day's work in the kitchen, she can finally sit down and relax 

in front of the television and enjoy a serial or two with one of her favourite snacks: a 

glass of beer and a large packet of cheese-and-onion crisps." 24) This statement also 
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represents the general belief that many women, esp. housewives, are dependent on 

watching neverending series or soap operas. 

Nevertheless, some of the aforementioned characteristics of Jill are generally 

ascribed to men. Most of all, it is the activity of watching TV. (Compare with the students' 

choices of sex-typical free-time activities in the Attachment No. 8). Even if the couple in 

the article switched their roles, such characterization and generalization would be still 

highly stereotyping and therefore inappropriate to be used in a textbook. 

UNIT 8: THE JOB FOR ME 

Topic: Jobs 

This unit is a good example of the presence of sexisms in the English language. 

The introductory article is a description of a man, who constantly keeps moving from one 

job to another, because he cannot stay in the same job for more than a few months. 

There is a list of sexist expressions for a job type and its non-sexist counterpart: 

Sexist expression 

Fireman 

Postman 

Policeman 

Non-sexist expression 

Fire fighter 

Post clerk 

Police officer27) 

Moreover the man in the text used to work in some really sex-typical jobs such 

as: bus-driver, mechanic, cinema director, DJ (disc jockey), butcher, baker, waiter, and 

careers adviser. He also mentions that he does not want to "be a lawyer like his father or 

a teacher like his mother", which is another example of unequal sexual division of jobs. 

Note: In this unit, there is a note on vocabulary concerning occupational titles. It says: 

1. the occupational title stands mostly both for a man and a woman; e.g. teacher, 

lawyer, driver, clerk, dentist, baker, doctor. This note compensates the 

stereotyping of these jobs as typical male as it might seem in the article. 

2. some professions form an female equivalent by adding -ess; e.g. waiter -

waitress, actor - actress. 
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This is true, nevertheless, these expressions are sexist. The non-sexist form for 

waitress is either wait person or waiter, and for actress it is actor. 

3. The ending -man is changed to -woman, e.g. postman - postwoman, fireman -

firewoman, policeman - policewoman 

These expressions are grammatically right, but using the ending - woman is just as 

sexist as using - man. For the non-sexist occupational titles see the table on the 

previous page. 

(Compare with the students' choices of sexist expressions in the Attachment No. 6) 

The introductory article of this unit was subjected to the analysis of the three 

exploratory groups. Their answers and eventual suggestions for improvement were as 

follows: 

"We think that the author ridicules some of the jobs typical for women. There is an 

example of a teacher, whose occupation is in the author's opinion boring. We do not 

know how to improve it, because the author's view represents general opinion in our 

society." 

"We would replace the following expressions: fireman, mechanic and postman." The 

group does not mention the possible alternatives. 

"Bus driver, fireman and mechanic are 'typically' male occupations, and teacher is 

'typically' female. We would give to George some other occupations, like a barber or a 

cook, instead of the 'typically' male ones. 

UNIT 9: GREECE IS A DREAM! 

Topic: Writing a letter, an email 

The text introducing this unit consists of six letters and one email addressed to 

Gemma Thompson. There are two official letters and in both the initial title is used 

correctly as "Dear Miss Thompson." I have found just one gender stereotype and that is 

the summer job Emma is applying for, i. e. the position of a Travel Office Secretary. It is 

stereotyping to consider the position of a secretary only as a female job. (Alternatives: 

the secretaries...they, or the secretary he or she). 28) 
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This letter is one of the four extracts the exploratory groups were analyzing. Two 

groups consider the letter to be free of gender stereotypes, one group suggested 

improving it in the following way: 

"The position of a secretary is offered to a woman. They could change Miss Thompson 

into Mr Thompson." 

UNIT 10: WOULD YOU BELIEVE IT? 

Topic: Family members and their hobbies 

Holly Fairchild describes in this unit her family and their hobbies and compares 

them with her friends' family members' hobbies. She considers some of the hobbies to 

be typically male (playing cricket, rugby, playing, DIY, music) and others to be typically 

female (reading, doing crosswords, handwork). The problem is that her family members 

do not fit into her scheme of "typicality" and Holly wants them to be "like others." It is true 

that some activities are done mostly by men and some others by women. Nevertheless, 

considering someone's hobby inappropriate just because it is not "typical" for their sex is 

stereotyping. It would be therefore better to exclude any parts of the text referring to the 

"typical" male and female activities. 

(Compare with the students' choices of sex-typical free-time activities in the Attachment 

No. 8). 

This unit's text was chosen as the last extract for the analysis. The exploratory 

groups commented on the extract and suggested improvements as follows: 

"The author puts a woman into the role of a weakling, who is afraid of changes. On the 

contrary, men are described as those with many hobbies and interests." 

"The author of the article wants Jamie to be like other children - to climb trees, build 

model aeroplanes, etc. These activities are typically male. We would suggest some form 

of generalization, such as "Why can't my brother play with other children on a 

playground?" 
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2.6 Fast Track to FCE 

2.6.1 Detailed Description of the Textbook 

The second textbook to be analysed is called Fast Track to FCE. 29) The subject 

of the analysis is the student's book, which consists of 12 individual units and 3 sample 

Practice exams. Together with audio CDs 1 and 2, a test booklet and a workbook (with 

or without key), it prepares teenage and young adult learners for the FCE exam. 

Textbook series consists of: 

• Fast Track to FCE - student's book (course book) 

• Fast Track to FCE - workbook (with or without key) 

• Fast Track to FCE - Audio CD 1 - 2, or Class Cassette 1 - 2 

• Fast Track to FCE - teacher's book 

• Fast Track to FCE - test booklet 30) 

A) Coursebook Fast Track to FCE 

The coursebook consists of 12 units and 3 additional sample Practice exams. It is 

also expanded by a grammar file, writing file, and vocabulary file for each unit and 

communication tasks and answers for some units, in which such activities are included. 

All the units are arranged according to a certain pattern, which agrees with the structure 

of the FCE exam itself. This includes the initial authentic or adapted text, by means of 

which students practise their reading skills. Reading part is followed by the Grammar 

section, the Use of English part, Listening, Speaking and Writing. Each section contains 

various exercises compiled in order to practise a particular language skill. 

Topics of individual units are usually up-to-date and aimed at arousing teenage or 

young adult students' interest. The overview of them can be found in the partial Catalyst 

test section. There are various types of texts embodied in the coursebook. Adapted 

newspaper articles prevail; there are also letters, brochures, advertisements, or extracts 

from books. Each unit is introduced by a text, in which students are mostly asked to fill in 

headlines of individual paragraphs or to answer multiple choice questions. Unlike the 
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previous textbook (Time to Talk 2), Fast Track to FCE is based almost exclusively on 

authentic or adapted texts, which are accompanied by photos. It is an important factor 

influencing motivation and interest of the students. 

As far as vocabulary and phrases are concerned, they are divided according to a 

topic, word class, and into verb collocations, prepositional/phrasal verbs, and phrases. 

The load of vocabulary per unit is from 100 to 150 words and phrases. The division into 

groups makes the vocabulary sections transparent, and moreover, collocations and 

phrases use words in context, which is useful not only while learning new vocabulary, 

but also for better memorizing. 

Grammar sections introduce always two new grammar features, which is less 

than we can find in most coursebooks published in the Czech Republic. It might be 

caused by the difference of focuses. While Czech system of teaching and learning 

foreign languages is traditionally based on acquiring grammar and on translation, 

although currently it keeps changing in the direction of communicative approach, British 

or American system emphasizes communicative aspect of language and the use of 

vocabulary. 

B) Collective of Authors 

The chief authors - Alan Stanton and Mary Stephens - are both native speakers. 

Alan Stanton is an experienced author of textbooks intended for preparation for FCE or 

CAE (e.g. CAE Practice Tests) 31). The authors cooperated with a team of journalists 

and the sources they used are taken mainly from daily papers and journals, such as 

Daily Mail, The Sunday Times Magazine or The Times and adapted to the form 

appropriate for teenage and young adult students. 

2.6.2 Concept of the Coursebook 

A) Basic Concept 

The textbook is conceived as a preparation for the FCE exams. In its principle, it 

comprises all four language skills and can be therefore considered as communicative-
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based. It is based on practising both receptive and productive skills by means of 

standardized types of exercises that are used in the FCE exams. These are mainly 

Multiple Choice, Gap filling, True x False Questions, Transformations, etc. 

B) Contrastive approach 

The coursebook is conceived as monolingual. Vocabulary items, instructions 

preceding exercises and new grammar explanations are written exclusively in English. 

What the monolingual concept of this textbook lacks are explanations of the new 

vocabulary items, i.e. English-English dictionary. This concept contrasts to bilingual 

approach of the English language textbooks published in the Czech Republic. 

C) Coursebook Strategies 

Unlike the previous analysed book Time to Talk 2, Fast Track to FCE employs 

frontal teaching strategies very rarely. The coursebook offers mainly pair work, group 

work and individual work, because these forms are present in the FCE exam itself (See 

also section A). 

D) Representation of Socio-cultural Aspects 

Socio-cultural aspects are represented in the coursebook relatively often. They 

discuss for example different ways of living in the country or in the cities of the United 

Kingdom, customs and traditions in the English speaking countries, different ethnic 

communities that have settled in London, and many other aspects. Also the photos in 

the textbook show people of many different nations. As far as literature is concerned, 

only Shakespeare and some of his plays are briefly mentioned. Nevertheless, the main 

purpose of the textbook is to prepare a student for the FCE exam and it would be 

therefore irrelevant to be concerned with literary extract in this analysis. 
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E) Group of Students Working with the Coursebook Fast Track to FCE 

The group of students working with Fast Track to FCE includes five boys and 

eight girls. The students from this group were preparing themselves together for the FCE 

exams. All the students went to the class 4.C at a grammar school in Prague. The 

students are supposed to be at the Upper-Intermediate level. There were three 

exploratory groups analysing four chosen extracts from the textbook in this class. 

2.6.3 Analysis of the Coursebook FAST TRACK TO FCE 

1) Partial Catalyst Test 

The AIM part of the Catalyst test, which asks about gender tolerant attitudes in 

the textbook, will be answered as soon as the individual units are analysed. The groups 

of the students working with Fast Track to FCE perceived their coursebook as 

stereotype-free before they started analyzing the chosen extracts. After the analysis, all 

three groups realised the presence of gender stereotypes in their textbook. 

STUDENTS INTEREST in the topics of each unit, which represents the second 

part of the partial Catalyst test, was investigated by means of the first task for 

exploratory groups of students: Which of the topics included in the coursebook Fast 

Track to FCE do you find the most/the least interesting? The students were asked to 

rate the topics from 1 (the most interesting) to 12 (the least interesting). The results are 

in the following form: 

Summation of all ratings of the topic / maximum of negative points for the topic. 

The lower the first figure, the more popular is the topic among the students. 
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Table No. 2 Student's Interest in the Topics of Fast Track to FCE 

1) Entertainment - Making a film, Art 81 /156 

2) Challenges - Survival, extraordinary sport 
activities 

77 /156 

3) Education - A model student, A computer 
genius 

84/156 

4) Places - Living in NY and London 79/156 

5) Lifestyles - Shopping, The simple life 92 /156 

6) Family life - Tidying up, Parents as role models 126/156 

7) Fitness - Coping with stress, Olympic sports 78 /156 

8) Travel - Travel tips, Indonesia 53/156 

9) Discoveries - Other planets, The ice man 52/156 

10)Technology - Gadgets, Video cameras 98/156 

11)The environment - Chimpanzees, Weather 96/156 

12)Careers - Different jobs, Rising star 102/156 

2) Gender Stereotypes in the Course Book 

The areas of stereotyping, as determined in the theoretical part, are shown on 

practical examples from the textbook. Each unit is analyzed in terms of gender 

stereotyping. This includes not only stereotypes at work, in household activities, 

hobbies, interests, characteristic features or sexisms, but also people who are presented 

in the articles and texts - i.e. if they are mainly men or women, what they are like, etc. In 

the individual units' analyses, the suggestions for improvement from both me and the 

students are included. The final task for the exploratory groups of students was to 

answer the question: Where do you think you acquired your current view of gender 

issues, including possible stereotypes? The results are available in the Attachment 

No.11. 
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UNIT 1: ENTERTAINMENT 

Topics: Making a film, art exhibition 

The introductory text of the Reading part of this unit is called Making a film. The 

expressions used to refer to the people, who are involved in the article, are perfectly 

non-sexist, such as he or she, they, people, person, etc. Although in some cases a 

sexism almost suggests itself, there is still a politically correct expression used, as in the 

example of a non-sexist camera operator versus sexist cameraman. 

As for the other article in this unit that concerns art exhibition prepared by few 

teenagers to attract young audience to galleries, there are both teenage girls and boys 

included in the experimental group. Two teenagers who are being interviewed in the 

article are quite different, though. She - Kerrie - is not interested in art at first, but after 

she gets into it, she offers a sophisticated and matured insight into art matters. Although 

he - Stephen - knew something about art in advance, the author of this article rather 

emphasizes his being a techno music fan as if the contrast between art and techno 

music should have amazed the reader. 

UNIT 2: CHALLENGES 

Topics: Survival, unusual sports 

Numerous researches have proved that women are outnumbered by men in the 

domain of extreme sports and survivals. This matter of fact has its psychological 

background. From their early childhood, men are exposed to peer pressure. Boys are 

expected to be tough and mature; being considered a "coward" equals to being 

excluded from a group of peers. One way of proving one's courage and toughness to 

others is doing extreme sports. According to some psychologists, extreme sports invoke 

pleasant feelings and increase the adrenalinemia (adrenaline level). This hormone helps 

to overcome fear and in the end, the one who beats their anxieties is a hero/heroine not 

only among their peers, but also in one's own eyes. Moreover, men just like children are 

supposed to have lower instinct of self-preservation, which makes them more prone to 

danger situations exposure.32) 

According to the students' opinions of sex-typical jobs, being a professional 

sportsman / sportswoman is ascribed predominantly to men or both sexes, almost never 
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to a woman alone. (Compare with the students' choices of sex-typical jobs in the 

Attachment No. 5) 

The introductory article of this unit named An Epic of Survival depicts the story of 

Ernest Shackelton and his unsuccessful expedition to Antarctica. He is described almost 

as a hero; he disposes of qualities such as determination, leadership, confidence, 

endurance, and optimism that help him overcome all possible obstacles and save his life 

and lives of his men in the end. These qualities seem to be essential to the narrator 

himself and to another character he meets in the story, who is a man, too. Both of them 

admire Shackelton. At the end of the article, the narrator describes how he went to see 

the little rescue boat Shackleton's expedition sailed in and how he was overcome by 

emotions and wept. Such display of emotions is still a taboo matter in the Western 

societies and the narrator thus goes against the prejudices and stereotypes. 

Women are not admitted into this tough world, certainly not as crew members, 

and not even as readers of South, Shackleton's written account of his adventures. On 

the other hand, it might become understandable, if we take women's physical abilities 

into account. It is less probable that they would endure such hardship and according to 

the short psychological introduction, it is also less probable that they would be interested 

in it. 

Further on in this unit, an article about all-women North Pole expedition appears. 

Although short in comparison to the previous one, this article is an example of positive 

stereotyping as mentioned in the Chapter 1.2. Women are proving that they can 

participate in extreme sports despite their physical and psychical restrictions and their 

not prominent position in the sports world. 

There is another, quite extensive article in this unit called A Weekend with the 

Wild Ones. It deals with unusual sports. A group of five people, including three women, 

two men, and a narrator, have signed for a course in challenging sports. The group is 

coached by two men, described as "fit, patient, good-looking." Considering the 

descriptions, especially the latter, the narrator is obviously a woman. Whereas men in 

the group have previous experience with extreme sports, and are confidently ready for 

everything, women are afraid of what will come. One of them, Sarah, is described as 

fragile and weak, and she for example "amazed herself by getting to the top of the hill 

without fainting...," 29) when going for a cross-country walk. Another woman, Vicky, is 

afraid of heights and the narrator gets stuck while rock-climbing. And who else could 

41 



save her than their cool-headed and brave instructor? Women are experiencing really 

hard times doing extreme sports in this article, while men are devoted but a brief 

comment: "Andy hit the target few times." 29) On the one hand, it is understandable that 

a woman narrator pays attention predominantly to women, but the way women are 

presented in this article is exaggerated. It is good to stereotype positively, but that does 

not mean to emphasize one's negative characteristics (as weak and fragile) too much 

and then praise them for excelling themselves. 

The article called A weekend with the Wild Ones was subjected to the analysis of 

the three exploratory groups. Their answers and eventual suggestions for improvement 

were as follows: 

"We would definitely leave out the sentence: "Sarah amazed herself by getting to the top 

of the hill without fainting." 

"This article clearly indicates that men can do much better in extreme sports. We would 

therefore add at least some exceptions." 

UNIT 3: EDUCATION 

Topics: A model student, A computer genius 

A model student is an article that deals with the story of Britain's newest 

supermodel, Susan Jackson. She was first discovered at the age of 14, and from then 

on she struggles to keep both her career and school in balance. Nevertheless, Susan 

prefers getting a degree to accepting every work offered to her. "She insists on staying 

on at school to complete her A-levels in Maths, Physics and Design Technology... She 

is the person who is strictest about catching up on any coursework that she may miss... 

She's set her sights on a degree in Design but not in fashion. She's keen to follow her 

father in the field of architectural design and technical drawing..."29) 

Susan's story refers to the common stereotype about models; that is the formula 

beauty = no brains. It is on the Susan's example that we realize the stereotype is wrong. 

Susan also provides the reader with an observation of how her environment perceives 

the job of a model. "I enjoy school and being with my friends. It helps me to feel 

normal." (my emphasis) 
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UNIT 4: PLACES 

Topics: Living in NY and London 

Both articles in this unit describe ways of living in two English-speaking countries' 

cities - Living in the Big Apple (New York City), and Global Village (London). They are 

completely stereotype-free. On the contrary, some examples even deny stereotyping. 

For example, a woman in the article called Living in the Big Apple works as a vice-

president at a bank, i.e. in a leading position, which is generally ascribed to men. Or in 

the article called Global Village, non-sexist expressions, such as businesspeople, are 

used. 

UNIT 5: LIFESTYLES 

Topics: Shopping, The simple life 

The fact that shopping is considered to be a female domain is confirmed in this 

unit. The people who smiled at us throughout the unit, pushing their trolley in front of 

them, having a good look at some clothes, or doing the window-shopping, are almost 

exclusively women. 

In the article called Is it a shop, two teenage girls spend their time in the new 

shopping centre in London. They "come here every Sunday and stay there all day. 

Sometimes they don't even look at the clothes. They just hang out at the fashion shows 

and in the café, or look at the make-up styles on display."29) 

There is another article on shopping in this unit; this time it is a description of a 

"shopaholic," which is a term recently coined and refers to somebody who is dependent 

on shopping. It is not surprising that the main part in this story is given to a girl. 

According to the opinion of the students working with the textbook, shopping is 

predominantly a women's activity. (Compare with the students' choices of sex-typical 

free-time activities in the Attachment No. 8). 

Although shopping might be predominantly female "business", my suggestion is 

to give more space to men to express their opinion on this matter. This article is one of 

the four extracts the exploratory groups were analyzing. Two groups consider the article 

to be free of gender stereotypes, one group pointed out a gender stereotype: 
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"The article presents a classical stereotype that women are the only ones who 

love shopping and spending their money, which is not always true." 

UNIT 6: FAMILY LIFE 

Topics: Tidying up, Parents as role models 

When it comes to order in a teenager's bedroom, there is a high probability of a 

conflict between generations of parents and their children. Such thing happens in the 

article named Tidy your room NOW! Looking at the matter from the viewpoint of gender, 

it is usually a female parent, a mother, who tries to keep her children's rooms in order. 

(Compare with the students' choices of sex-typical household activities in the 

Attachment No. 7). 

The example in the text presents "a typical English teenager called Tim" and his 

parents. The problem is that Tim and his Mum has two completely different views of the 

un/tidy state of a room. This is what Tim had to say: ....Everyone needs space, but when 

you're a teenager, you need it most of all. I don't mind Mum coming into my room as 

long as she knocks. The problem is that she goes round looking for things to put away... 

But she fails to understand that I like the mess... I like my Mum, but when she goes on 

at me about tidying my room, I just get more determined not to do anything about it... 

This is what Tim's Mum had to say: 

I encouraged Tim to clean up after himself when he was young and he was happy to do 

it then. But when he got older, he simply started to refuse.. When I started to be more 

insistent, he just exploded, saying it was none of my business what he did in his room. 

When I tried to tidy it up myself, he just hit the roof, insisting that he wanted it like it was. 

After this, my husband, who is also horribly untidy, had a man-to-man* chat with Tim 

about it. He didn't get very far, but he got a better reaction than me, which was 

irritating.. 29) 

* this expression is a sexism; the non-sexist one would be person-to-person, or face to face27) 



Although the narrator, as a psychologist, speaks about "parents" all the time, it is 

the mother who is ascribed the role of a tidy, almost fanatical order-lover, whereas the 

"horribly untidy" (as Tim's Mum expresses herself) father does not care and stands in 

with Tim. Truth as it might be, neither male nor female parents should not be presented 

to such an extreme and therefore more moderate alternative would be appropriate. 

The article of this unit was subjected to the analysis of the exploratory groups. 

Their answers and eventual suggestions for improvement were as follows: 

"We would replace man-to-man chat with something more general, like He had a talk 

with him about that." 

"The author of this article declares that women are always those who require perfect 

order. That is a stereotype, because not every woman can identify herself with it." 

UNIT 7: FITNESS 

Topics: Coping with stress, Olympic sports 

The main article for Reading in this unit is called Teenage Stress and it deals with 

the most common causes of stress for teenage boys and girls. The author of this article 

lists five top causes of teenage stress for both sexes and uses as his source some 

research, which was done with British teenagers. Some of the causes are closely 

connected to gender roles and stereotypes in society. It is for example the toughness, 

which is expected from boys, or the pressure to look good and act cool in front of the 

opposite sex. 

There is a list of the causes of teenage stress as used in the textbook, followed 

by opinions of the students who worked with the textbook: 

Top causes of teenage stress 

Boys: 1) looking good and acting cool in front of girls 

2) competition: exams, sport 

3) image: pressure to look good/ wear the right clothes 

4) toughness: trying to be tough and mature 

5) Classmates: peer pressure 

45 



Girls: 1) parents: imposing restrictions 

2) being organized 

3) peer pressure: what to wear/ look like 

4) exams: coursework and homework 

5) friendships: arguments and problems 

This unit's text was chosen as the last extract for the analysis. The exploratory 

groups were asked to propose any changes in the list of causes of teenage stress. Two 

groups approved both the order and the individual causes, one group do not consider 

being organized and exams: course and homework to be the main causes of stress for 

girls. 

Whereas some causes of stress have both sexes in common, such looking good 

and wearing the right clothes, other reasons are different. In the experimental group of 

girls, the most important stress factors are restrictions from parents, which are not even 

listed among the top causes for boys. The same is true for school achievements. 

Interesting is the area of interpersonal relations. While girls care for friendships as such 

and try to avoid arguments and problems, the relations in boy's groups are realized in 

competitions, sports and similar activities. 

In the conclusion of the article, several pieces of advice on how to cope with 

stress are given. The author suggests teenagers should relax more, take some time on 

their own, or do whatever they are interested in. Nevertheless, he or she does not 

mention that society expectations of one's look or achievements should not be taken as 

the only and binding way of living and that self-determination is essential not only for 

teenagers. 

UNIT 8: TRAVEL 

Topics: Travel - Travel tips, Indonesia 

The article Holiday options offers various vacation activities, such as a scuba 

diving in Egypt, ecotourism, gastrotourism, a city break in Bilbao, self-improvement 

courses, cooking courses in Italy, or a cross-country walk somewhere in France. 
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Although it is never explicitly mentioned for whom the activities are intended, sometimes 

it is quite obvious. If we have a look at the headline preceding the paragraph about a 

cross-country walk, it says Walking off the calories. Were it meant for male readers or 

customers, it would be most probably presented with a different title. I would suggest 

something more general, e.g. A cross-country walk in France. 

UNIT 9: DISCOVERIES 

Topics: Other planets, The ice man 

Scientists, archaeologists, treasure hunters - those are the occupation presented 

in this unit's articles named Is there life on other planets? and The ice man, and also in 

the photos that are used throughout the whole unit. Both in the pictures and in the texts 

the performers of the above mentioned jobs are almost exclusively men, be it Frank 

Drake, an astronomer in Is there a life on other planets, or Al Mackie, the leading 

archaeologist of a team from Vancouver in The ice man. 

(Compare with the students' choices of sex-typical jobs in the Attachment No. 5). 

UNIT 10: TECHNOLOGY 

Topics: Gadgets, Video cameras 

Unlike in the previous unit, this unit's article Smart stuff features a female 

scientist, Rosalind Picard, who invents and carries out the latest electronic gadgets. 

Nevertheless, further on in the article, two male scientists - a computer scientist, Steven 

Feiner, and a chemical engineer, Robert Langer, appear. 

Another text in this unit named Someone to watch over you can be described 

from the viewpoint of sexisms. There is but one sexist term: a spokesman. The correct 

expression according to Guide of Non-sexist Language would be representative, 

spokesperson, advocate, or proponent. 27) Other expressions used in this article are 

correct, including police officer and police forces. 
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UNIT 11: THE ENVIRONMENT 

Topics: The Social Life of Chimpanzees, Weather 

There are no gender stereotypes included in this unit. 

UNIT 12: CAREERS 
Topics: Different jobs, Rising star 

At the very beginning of this unit, there are four photos of people doing different 

jobs. It includes a female doctor, a male chef, a yachtman (I have not found a non-sexist 

equivalent, but I suppose it might be a yachtperson), and a female ballet dancer. If we 

have a look at the Attachment No.2, it can be seen that being a medical doctor is in 

most countries a male occupation. The photo of a female doctor is therefore an example 

of positive stereotyping as described in Chapter 2.1. The other occupations mentioned 

are in line with general belief and also with the statistics of typically male or female jobs. 

The article Class of 2000 was written by Colin Bacon, who decided to look up her 

secondary school classmates and see what have become of them. The first person is 

Andrew. He became a DJ, and afterwards an assistant in a record company, which are 

rather sex-typical jobs. 

Barbara was a great shock for Colin. She became a female soldier, and, on the 

top it, a commanding officer. Looking at the percentage of women in the armies of the 

EU, it is evident that Barbara's position is exceptional. * 

Carl is a high school teacher, which is a balanced job in the UK in terms of its 

male and female representatives, but more female in the Czech Republic. 

Diane, a fashion model, stands out against prejudices about models. She 

explains that "Anyone who says you become a model just because you are pretty is 

totally wrong. To be successful you need personality, drive, maturity as well as good 

looks."29) 

And finally, there is Eric, a zoologist, i.e. a scientist. The job of a scientist and its 

stereotypes has been already discussed in Unit 9 and 10. 

(Compare with the students' choices of sex-typical jobs in the Attachment No. 5). 

* The percentage is 12% of women in the army for the Czech Republic,33) and it is 14% in the US army 34) 
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2.7 Maturita Solutions (Pre-lntermediate) 

2.7.1 Detailed Description of the Textbook 

The third and at the same time the last textbook chosen for the analysis is called 

Maturita Solutions (Pre-intermediate). 35) The subject of the analysis is a student's book 

that consists of ten units. The whole textbook series covers the levels from Elementary 

to Advanced. 

The textbook series consists of: 

• Maturita Solutions, Student's Book: Elementary, Pre-lntermediate, 

Intermediate, Upper-Intermediate, Advanced 

• Maturita Solutions, Workbook: Elementary - Advanced 

• Maturita Solutions, Teacher's Book: Elementary - Advanced 

• Maturita Solutions, Class CDs: Elementary - Advanced 

• Methodology brochure for teachers 

Following materials are available to download on the Internet pages of the OUP office in 

the Czech Republic: http://www.oup.com/elt/local/cz/kestazeni/6maturitasolutions?cc=cz 

• Maturita Solutions, Workbook Key: Elementary - Intermediate 

• Maturita Solutions, Workbook Tapescript: Pre-lntermediate 

• Solutions Placement test: Elementary - Intermediate 

• Additional tests for teachers (free) 

A) Student's Book Maturita Solutions 

The student's book Maturita Solutions (Pre-lntermediate) consists of 10 individual 

units and after each unit, there is a special file called Get ready for your exam. It refers 

to the main purpose of this textbook, which is the preparation for new school-leaving 

exams, specially adapted for the Czech secondary school students. In addition, it is 

expanded by 10 Grammar Builders, 10 Grammar References, and 10 Vocabulary 

Builders. The structure of each unit is as follows: A) Vocabulary and Listening, B) 
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Grammar, C) Culture, D) Grammar, E) Reading, F) Everyday English, G) Writing. After 

every other unit, there is a Language Review including all the above mentioned 

language skills plus Speaking. 

Topics of individual units are aimed at learning and practising school-leaving 

exams topics. They are up-to-date and accompanied by many photos to attract students' 

attention. The overview of them is to be found in the partial Catalyst test section. Similar 

to the previous analysed textbooks, Maturita Solutions offers wide range of text types, 

such as newspaper and magazine articles adapted to the Pre-lntermediate level, letters, 

dialogues, e-mails, extracts from tourist guides and brochures, various quizzes, or tests. 

Just as Fast Track to FCE, this textbook is based almost exclusively on adaptations of 

authentic text, which is supposed to motivate the students and arouse their interest in a 

particular topic. 

Apart from the Vocabulary Builders for each unit at the end of the textbook and 

some interactive exercises to practise vocabulary on the CDs, there is no dictionary 

available either in the student's book or apart from it. Since there is no dictionary, it is 

difficult to estimate the load of vocabulary per unit. After some counting, I estimate the 

number at 50 - 70 new vocabulary items per unit. 

There are two grammar sections in each unit (B and D). They both introduce one 

new grammar phenomenon. It is exactly the same as in Fast Track to FCE and less than 

in Time to Talk by half. Again, the reason for this variance in the amount of grammar 

might be the difference of approaches as described in 2.6.1., section A). 

B) Collective of Authors 

Maturita Solutions (Pre-lntermediate) was prepared by a wide collective of 

authors, supervised by Alan Stanton and Mary Stephens. Both Stanton and Stephens 

are native speakers. This fact fulfils the demand on revision of a textbook by a native 

speaker sufficiently. The authors used mostly daily papers, magazines, and travel 

guides as their sources for the creating of the textbook. Maturita Solutions was given a 

certificate by the Ministry of Education as a component of a textbook series of English 

language until 2015.36) 
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2.7.2 Concept of the Textbook 

A) Basic Concept 

The textbook is conceived as a preparation for the new school-leaving exams in 

the Czech Republic. It goes through and practises the school-leaving exams topics. It 

focuses on ail four language skills and can be therefore considered as communicative-

based. 

B) Contrastive approach 

The coursebook is conceived as monolingual. Vocabulary items, instructions 

preceding exercises and new grammar explanations are written exclusively in English. 

Analogous to Fast Track to FCE, Maturita Solutions lacks explanations of the new 

vocabulary items, i.e. English-English dictionary. The monolingual concept contrasts to 

bilingual grammar explanations and instructions of the English language textbooks 

published in the Czech Republic, as it is in the case of Time to Talk 2. 

C) Coursebook Strategies 

Maurita Solutions employs mainly pair work, group work, individual work and 

topic-based discussions as opposed to Time to Talk 2, which offers besides individual 

work predominantly frontal teaching strategies. 

D) Representation of Socio-cultural Aspects 

Socio-cultural aspects are represented in the coursebook very often in 

comparison to Time to Talk and even to Fast Track to FCE. The Reading and Culture 

parts are devoted especially to the way of living in the English speaking countries, their 

festivals, customs and traditions. They also discuss many other societies and cultures. A 

few examples among many are: Rural and Urban landscapes in the UK, Gift-giving in 

Britain, or Thanksgiving in the USA. There is even an entire unit dealing with the socio-

cultural aspects called Cultures and Customs (UNIT 7). 
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As for the literature, there is one unit (UNIT 10), which deals with books and 

literary texts. The description of its content can be found in the Analysis part. 

Considering the fact that the textbook is primarily aimed at preparing the students for the 

school-leaving exam, I would definitely include some literary extracts and information on 

the periods in history of literature and on individual authors. 

E) Group of Students Working with the Course Book 

The group of students working with Maturita Solutions (Pre-lntermediate) includes 

five boys and eighteen girls. These students are in the first grade at a grammar school in 

Prague. They are supposed to be at the Pre-lntermediate level. In view of the fact that 

the student's level is lower than the level of the two previous groups, their tasks for 

exploratory groups were reduced to a simple questionnaire for individuals. They were 

just asked to rate the topics of individual units according to their interest, and to give 

their overall impression of the textbook in terms of gender stereotypes (i.e. the third and 

the fourth task for exploratory groups were left out). 

2.7.3 Analysis of the Student's Book Maturita Solutions (Pre-lntermediate) 

1) Partial Catalyst Test 

The AIM part of the test; i.e. if the textbook teaches gender tolerant attitudes, can 

be answered as soon as its individual units are analyzed. As far as the opinion of the 

students working with the textbook is concerned, none of them was aware of any gender 

stereotypes in the textbook. 

To investigate the area of STUDENT'S INTEREST, the students were asked to 

rate the topics of individual units in the textbook from 1 (the most interesting) to 11 (the 

least interesting). The results are in the following form: 

Summation of all ratings of the topic / maximum of negative points for the topic 

The lower the first figure, the more interesting is the topic for the students. 
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Table No. 3 Student's Interest In the Topics of Maturita Solutions (Pre-lntermediate) 

1) The Real you - Describing people's personalities 154 / 230 

2) Winning - Sports 170/230 

3) Town and Country - Landscapes 189/230 

4) In the Spotlight - At the cinema 138/230 

5) Gifts - At the shops 129/230 

6) Technology - Useful gadgets 178/230 

7) Cultures and customs - Body Language, Customs in different 

countries 

137/230 

8) What i f -Global issues 155/230 

9) Crime scene - Accounts of crimes 153/230 

10) The written word - Books and texts 130/230 

2) Gender Stereotypes in the Textbook 

The concrete examples of gender stereotyping in different areas, as determined 

in the theoretical part, are shown in this section of the analysis. This includes not only 

stereotypes at work, in household activities, hobbies, interests, characteristic features or 

sexisms, but also people who are presented in the articles - if they are men or women, 

what they are like, etc. In each analysis of a particular unit, my suggestions for 

improvement are included. 

UNIT 1: PERSONALITIES 

Topics: Describing people's personalities 

Although no gender stereotypes are included in this unit, there is one stereotype 

this unit's article is trying to deny. In the article called Do goodies wear hoodies?, the 

ban on hooded tops in some places like shopping centres or schools is discussed. The 

shopping centres and schools, in which hoodies are banned, believe that "teenagers 

who wear hooded tops often use them to hide their faces while they're behaving 

badly....Many people, especially young, believe that it is impossible to judge a person's 

personality from the clothes they wear." 35) This stereotype of judging people from their 
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appearance is closely connected to gender, because most people wearing hooded tops 

are teenage boys, especially those known as "skater boys" and "hip-hopers". 

UNIT 2: WINNING AND LOSING 

Topics: Sports 

All the pictures and shorter articles on various kinds of sports are devoted to the 

achievements of men in this area. It might give the reader the idea that men are the 

ones who are professional sportsmen. Nevertheless, the longest article in the Reading 

section (E) called Surfing superstar! depicts a story of the 13-year-old Bethany Hamilton. 

While doing the surfing, she was attacked by a tiger shark. She survived but the shark 

took her arm with it. Only ten weeks later she was surfing in a competition and a lot of 

professional surfers think Bethany is going to be the women's world champion. The 

extraordinary achievements of Bethany deny the stereotype that predominantly men are 

psychically and physically able to take part in extreme sports. 

UNIT 3: TOWN AND COUNTRY 

Topics: Rural and urban landscapes 

This unit's texts are based on factual information about different geographical 

places in the UK and in the USA. It is therefore less probable that any gender 

stereotypes are to be found in them. Nevertheless, it is the article called Monowi. 

Population: 1, in which the only sexism in this textbook occurs. The article describes a 

tiny town in northern Nebraska, Monowi. It has got a population of one - Elsie. When 

Elsie explains why everyone left, she says: "The small farmers and businessmen can't 

make any money here." She uses the sexist expression businessman. According to the 

Guide to Non-Sexist Language, 27) there are many correct equivalents to this sexism: 

business people/person or people in business, executive, merchant, industrialist, 

entrepreneur, or manager. 
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UNIT 4: IN THE SPOTLIGHT 

Topics: At the cinema, Films 

I have not found any gender stereotypes in this unit. 

UNIT 5: GIFTS 

Topics: At the shops 

As it was discussed in the previous analyses, shopping is considered to be a 

domain of female interest. This fact is confirmed in this unit: almost every photo shows 

women doing the shopping, standing in a queue at the butcher's, or buying clothes. 

Unlike in UNIT 5 in Fast Track to FCE, none of the main articles directly deals with 

shopping. Nevertheless, a similar stereotype referring to a female shopping maniac can 

be found in a letter included in this unit. In the letter, a girl named Amanda writes to her 

father how is she and her sister Suzie doing in New York. The letter describes Suzie as 

a shopping maniac, which is an example of gender stereotyping. Amanda writes: 

"...Suzie has spent fortune on presents. She's gone to Century 21, a huge clothes shop. 

She's been there for hours! She's just sent me a text message. She's tried on four pairs 

of trainers and six jackets!" (Compare to the analysis of UNIT 5, Fast Track to FCE). 

UNIT 6: TECHNOLOGY 

Topics: Useful gadgets 

The section Reading in this unit includes an article about nanotechnology called 

What's the big idea. Similarly to the articles in Fast Track to FCE (UNIT 9 and 10), the 

professionals in the field of science and technology are exclusively men. The concrete 

representatives in the article are T.J. Watson, the head of IBM, an unknown male 

inventor and Eric Drexler, a futurist. 
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UNIT 7: CULTURES AND CUSTOMS 

Topics: Body Language, customs in different countries 

Although the areas of culture and customs are sometimes closely connected to 

gender issues, none of the many articles about different traditions and festivals in 

different countries, such as How to be polite at a Chinese meal, Thanksgiving in the 

USA, Superstitions around the world, or The traditions they tried to ban, contains gender 

stereotyping of any kind. The probable explanation is that they are based on factual 

information and not on opinions of the author, or other people. 

UNIT 8: WHAT IF 

Topics: Global issues 

This unit's articles are concerned with global issues, such as child labour, the 

arms trade, diseases, endangered species, famine, global warming, pollution, poverty, 

racism, and terrorism. No attention is paid to gender issues, such as women rights in the 

Eastern cultures, although they surely are one of the serious global problems. 

As in the previous analyses, the article in the Reading section, Wave Power, is 

based on factual information about the phenomenon of Tsunami and contains no gender 

stereotypes. 

UNIT 9: CRIME SCENE 

Topics: Accounts of 

UNIT 9 offers the reader an insight into the world of crimes and criminals. All the 

articles in this unit deal exclusively with male crime. Also the photos show only male 

burglars, bank robbers (in Crime doesn't pay, p. 87), or computer hackers (in Sasser, p. 

88). There is one exception, though, and that is a photo of a woman doing the shop-

lifting. 

As Darel Steffenmeister and Emilie Alan write in the article called Gender and 

Crime, gender is the single best predictor of criminal behaviour: men commit more 

crime, and women commit less. This distinction holds throughout history, for all 
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societies, for all groups, and for nearly every time category. The universality of this fact 

is remarkable, even though many tend to take it for granted. 

Since men are more involved in criminal behaviour, most efforts to understand 

crime have focused on male crime. Yet it is equally important to understand female 

crime. For example, learning why women commit less crime than men can help 

understand the causes of crime and how it might be better controlled.37) 

On the other side of the law, there are police officers, investigators and 

detectives. Again, a number of texts and pictures in this unit confirm the fact that these 

types of occupation are gender predicted. To give an example, the article Elementary, 

my dear Watson presents "the most famous fictional detective, Sherlock Holmes." 35) 

Also the occupation of a police officer is ascribed only to men in this unit. 

(Compare with the students' choices of sex-typical jobs in the Attachment No. 5). 

UNIT 10: THE WRITTEN WORD 

Topics: Books and texts 

At the very beginning of this unit, several famous writers are mentioned. The list 

of them includes both male and female authors and their well-known books. The 

students are asked to match the titles of the books with the following writers: Jane 

Austen, Agatha Christie, Joseph Conrad, Charles Dickens, Stephen King, J.K. Rowling, 

and J.R.R. Tolkien, and William Shakespeare. 

Nevertheless, later on in this unit, two articles about literature are concerned with 

two male writers. The first one is a biography of William Shakespeare and the second 

one is an interview with Christopher Paolini about his best-seller book Eragon. In view of 

this, I would suggest including one article about a male and one about a female author. 
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2.8 Comparison of the Three Analyzed Textbooks 

In the practical part (Chapter 2.3), the aims of the analysis of three different English 

language course books have been stated. Some of them have been already fulfilled in 

the individual analyses of each textbook. These were as follows: 

• to suggest improvement of textbook contents, or the process of compiling 

• to find out how students work with a textbook, their preferences and attitudes in 

terms of gender stereotypes 

• to find out to what extend textbooks influence the attitudes and values of students 

in the area of gender issues 

The remaining three stated aims will be answered in this chapter. They are as 

follows: 

• to compare textbooks published in the Czech Republic and in the English speaking 

countries in terms of the amount, type and area of gender stereotypes 

• to compare female and male students' preferences in the area of topics 

• to answer the question: Does the textbook fulfil the aims of multicultural education 

as stated in the RVP for Grammar Schools? 21) For the purpose of this diploma 

thesis it means concretely: Does the textbook teach gender tolerant attitudes? (see 

also Partial Catalyst Test, the AIM part) 

2.8.1 Comparison of the Amount of Gender Stereotypes in the Textbooks 

After the analyses of individual units in each textbook have been performed, we 

can proceed to the comparison of the amount of gender stereotypes in each textbook. 

The areas of comparison are as follows: 

1) Gender stereotypes at work 

2) Gender stereotyping of character features 

3) Gender stereotypes in the area of interests and hobbies / free-time activities 

4) Any sexist expressions 
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Table No. 4 Number of Gender Stereotypes in the Analysed Textbooks 

Name of the 
textbook (number of 
the analysed texts) 

Time to Talk 2 Fast Track to FCE Maturita Solutions 
(10) (15) (10) 

GS at work 3 2 2 
GS of character 
features 1 3 0 

GS in interests, 
hobbies and free 
time activities 

5 4 2 

GS in household 
activities 1 0 0 

Sexisms 3 1 1 
Total: 13 10 5 

As it can be seen in the Table No.4, the textbook with the most gender 

stereotypes in it is Time to Talk 2. Considering the number of the analyzed texts in each 

course book, the amount of the gender stereotypes per unit is 1.3 for Time to Talk 2, 

0.66 for Fast Track to FCE and 0.5 for Maturita Solutions. It means that Time to Talk 2 

contains about twice as much gender stereotypes than the other two textbooks. At the 

same time, it indicates that to textbooks published in the Czech Republic and written by 

Czech authors less attention in terms of avoiding gender stereotypes is paid. 

All the sexist expressions found in the analysed texts are present in the area of 

jobs. Again, the textbook with the most sexisms, may it be just three, is Time to Talk 2. 

The explanation might be the fact that in the Czech language, it is usual to refer to a 

person's occupation with an expression suggesting sex. The expressions referring to 

both sexes are not used. Compare: CZ policista/policistka versus EN police officer. 

2.8.2 The most significant features of the textbooks in terms of gender 
stereotyping 

• Time to Talk has a tendency to be the most radical when it comes to gender 

stereotyping. Sometimes it chooses one characteristics of a man/woman and dwells 

on it to the extreme. The concrete examples can be found in the analysis of the 

textbook (e.g. UNIT 5 and UNIT 7). 
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• Quite on the contrary, Fast Track to FCE employs positive stereotyping in many 

cases. Nevertheless, it also has a tendency to reach the extreme of it. The examples 

are to be found in the analysis of the textbook (e.g. UNIT 2) 

• Maturita Solutions is the textbook with the lowest number of gender stereotypes. 

The most probable factors influencing this fact are as follows: 

- The level of the textbook is lower (Pre-lntermediate x Intermediate). Most 

of the texts are more simplified than in Fast Track to FCE and the 

probability of the gender stereotypes occurrence is therefore lower. 

- Unlike in Time to Talk 2, in which all the introductory texts are written by 

the authors of the textbook, the materials in Maturita Solutions are taken 

from authentic sources and consequently adapted. 

- The focus of the textbook. Maturita Solutions (Pre-lntermediate) is aimed 

at practising school-leaving exams topics. Therefore it comprises more 

factual texts, in which no gender stereotypes occur. 

The table No.4 suggests that gender stereotypes occur most frequently in specific 

areas: at work, in character features, in interests, hobbies, free-time activities, and in 

household activities. The probability of the presence of gender stereotypes is therefore 

partly determined by the topic of individual units. If we want the comparison to be 

relevant, there has to be some agreement in the topics of the individual textbooks. The 

following table shows that the agreement in topics is sufficient for the relevant 

comparison. 
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Table No. 5 Similarity of Topics in the Analysed Textbooks 

Fast Track to FCE Time to Talk 2 Maturita Solutions 
(Pre-lntermediate) 

1. Entertainment: Films, art Dear Diary: Diary entries 
on Cultural Events 

In the Spotlight: Films, at 
the cinema 

2. This is Ben: Describing 
appearance and character) 

The Real You: Describing 
people's personalities 

3. Books and Me The Written Words: Books 
and texts 

4. Places: Living in London 
and NY 

Town and Country 

5. Lifestyles: Shopping Gifts: At the shop 

6. Family Life Would You Believe It? : 
Family members and their 
hobbies 

7. Fitness: Teenage 
stress, sports 

Chalk and Cheese: Fitness 
maniac versus Couch 
potato 

Winning: Sports 

8. Travel Greece Is a Dream! : 
Writing a letter, an email 
from holiday 

9. Technology Technology: Useful 
Gadgets 

10. The Environment What If: Global Issues 

11. Careers The Job for Me: Different 
jobs 

12. No Christmas Pudding!: 
Christmas traditions/ 
Goulash for Katka: 
National Cuisines 

Cultures and Customs 

2.8.3 Student's Interest 

In this chapter, the individual textbooks will be compared in terms of STUDENT'S 

INTEREST in individual topics. The comparison is based on a simple median coefficient 

of the interest, which can be calculated by means of the following formula: 

Summation of all ratings of the individual topic / maximum of negative points for the topic 

Example: The students were asked to rate ten topics from 1 (the most interesting) to 10 

(the least interesting). Three students give the topic No. 1 ratings 3, 5, and 7, which 
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makes 15 points together. The maximum they can give is 30. These two figures are 

divided and the coefficient of the student's interest in the topic is 0.5 (= median 

coefficient). 

If we compare the individual tables showing STUDENT'S INTEREST in the 

individual topics, the following conclusions can be drawn: 

• The textbook with the most interesting topics for female students is Fast Track to 

FCE. According to the female students in the group working with the textbook, 8 

topics out of 12 do not exceed the median coefficient of the interest. If we compare 

it to Time to Talk, all of the 11 topics rated by female students exceed the median 

coefficient. As for Maturita Solutions, there are 2 topics out of 10, whose coefficient 

is lower than 0.5. 

• The textbook with the most interesting topics for male students is Maturita 

Solutions. 4 topics out of 10 do not exceed the median coefficient. Fast Track to 

FCE contains 2 topics out of 12 with the coefficient below 0.5, and Time to Talk is 

the least interesting for male students with 1 topic out of 11. 

2.8.4 Do the Textbooks Teach Gender Tolerant Attitudes? 

Table No. 6 Forming of Gender In/tolerant Attitudes 

Scale 

valuable 

The description of a textbook in terms of forming gender 

in/tolerant attitudes 

- 2 The textbook systematically forms negative gender stereotypes 

- 1 The textbook might contribute to forming of gender intolerant attitudes 

in particulars 

0 The textbook is indifferent to the issues of gender 

1 The textbook inconceptually aspires towards forming gender tolerant 

attitudes 

2 The textbook conceptually aspire to form gender tolerant attitudes 
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General findings: 

• None of the analysed textbooks systematically forms negative gender stereotypes. 

• All the three textbooks might contribute to forming of gender intolerant attitudes in 

particulars. Time to Talk has the most probable tendency towards it. Some 

introductory texts are highly stereotyping and need to be replaced or at least 

neutralized. 

• Maturita Solutions is the textbook, which is the most indifferent to the issues of 

gender. 

• Fast Track to FCE has the highest tendency towards both conceptual and 

inconceptual forming of gender tolerant attitudes. 
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CONCLUSION 

The aim of this diploma thesis was to point out that qualitative content analyses of 

textbooks are equally important as quantitative, to which greater attention has been paid 

so far. The author chose to analyse three different English language textbooks for 

grammar and secondary schools in terms of gender stereotypes and to suggest a 

possible procedure and aims of such content analysis. This diploma thesis offers not 

only a future teacher's views of the specific areas of gender issues, but also investigates 

the opinions and interests of the students, as it is them who have to work with a 

particular textbook in the first place. 

The individual analyses have proved certain amount of gender stereotypes in each 

of the chosen textbooks. Time to Talk has a tendency to be the most radical of the three 

when it comes to gender stereotyping. Sometimes it chooses one characteristics of a 

man/woman and dwells on it to the extreme. It is also the textbook with the highest 

number of gender stereotypes. Quite on the contrary, Fast Track to FCE employs 

positive stereotyping in many cases. Nevertheless, it also has a tendency to reach the 

extreme of it. Maturita Solutions is the textbook with the lowest number of gender 

stereotypes. Although none of the analysed textbooks systematically forms negative 

gender stereotypes, all of them might contribute to creation of gender intolerant attitudes 

in particulars. 

The survey conducted among fifty-one Czech secondary and grammar school 

students showed that textbooks with inappropriate contents in terms of gender 

stereotypes might form some negative attitudes in this area. Both authors of textbooks 

and teachers should therefore realize the importance of avoiding and excluding gender 

stereotypes when compiling or choosing an appropriate textbook for students. 
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Table 5.4 Decomposition of Difference in Mean Occupational Wage, of Currently Employed Men and Women 20-64, in Twelve Industrialized Countries" 

Percentage due to sex differences in: Total percentage Adjusted female 
Female mean as difference due wage-rate percentage Residual 

percent of Father's Marital Years of to composition (sum of percentage 
male mean occupation Age status schooling (sum of 2-5) 1 and 6) (100%-7) 

Pane l A (1) (2) (3) (4) (5) (6) (7) (8) 

1. Austria* 82.0 - 1 . 0 .2 .0 11.5 10.7 92.7 7.3 
2. Denmark 98.0 - 1 . 1 - 1 . 7 .3 2.8 .3 98.3 1.7 
3. Germany* 91.1 A 

(Fed. Rep.) - . 3 .9 .1 7.0 7.7 98.8 1.2 
4. Great Britain 94.0 .0 - . 3 - . 4 1.5 .8 94.8 5.2 
5. Japan* 76.9 3.0 .3 - . 2 6.0 9.1 86.0 14.0 
6. Netherlands* 86.6 - . 8 - 1 . 0 - . 6 2.0 - . 4 86.2 13.8 
7. N o r w a y 88.5 - 2 . 3 - . 9 - . 1 10.7 7.4 95.9 4.1 
8. Sweden 94.4 - 5 . 0 - 1 . 5 - . 3 7.1 .3 94.7 5.3 
9. United States* 91.7 - . 5 .1 .1 1.7 1.4 93.1 6.9 

Percentage due to sex differences in: Total percentage Adjusted male 
Male mean as difference due wage-rate percentage Residual 

percent of Father's Marital Years of to composition (sum of percentage 
female mean occupation Age status schooling (sum of 2-5) 1 and 6) (100%-7) 

Panel B (1) (2) (3) (4) (5) (6) (7) (8) 

1. Finland 94.2 4.3 1.2 1.1 6.6 13.2 107.4 - 7 . 4 
2. Israel* 90.7 3.0 .0 - . 6 5.3 7.7 98.4 1.6 
3. Nor thern 

Ireland 97.2 5.8 .6 - . 1 . 0 2.7 8.1 105.3 - 5 . 3 

1 In Panel A countries, where the male occupational wage rates were greater than the female occupational wage rates, the male means were substituted 
into the female prediction equations. In Panel B countries, where the female occupational wage rates were greater than the male occupational wage 
rates, the female means were substituted into the male prediction equations. An asterisk (*) indicates that the gender difference in occupational at tainment 
(wage-rate scale) is a significant one. jjHppiUI! ¡••ppppp '.'iwppjjp.̂ui' * ppppmpH 
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ATTACHMENT NO. 2 
Appendix A Country-Specific Occupational Titles, by Occupational Category, Country, and Sex' 

Occupational category and country Country-specific occupational titles 

Male jobs 

1. High-prestige professional and technical 

Austria, Great Britain, and the 
Netherlands 

Denmark, Finland, Norway, and 
Sweden 

Germany (Fed. Rep.) 

Israel 

I'pa 

n'ted States 

^Admin i s t r a t ive and managerial 

>«. Great Britain, and the 
Netherlands 

)enmark, Finland, Norway, and 

any (Fed. Rep.) 

"lei 

Chemists; Electrical and Electronics Engi-
neers; Medical Doctors; Economists; Ac-
countants; University and Higher Education 
Teachers; Secondary Education Teachers; 
Teachers, n.e.c. 

Civil Engineers; Mechanical Engineers; Med-
ical Doctors; Teachers in Particular Subjects 
(esp. Secondary School) 

Chemists; Architects and Town Planners; 
Civil Engineers; Electrical and Electronics En-
gineers; Mechanical Engineers; Medical Doc-
tors; University and Higher Education Teach-
ers; Secondary Education Teachers 

Civil Engineer; Mechanical Engineer; Phy-
sician; Lawyer; Economist; Teacher, Second-
ary Education 

Professional and Technical Workers and Self-
Employed Workers in General; Teacher: Pri-
mary, Junior and Senior High School, Uni-
versity, Special School, Kindergarten, Etc.; 
Specialist in Medicine and Health: Doctor, 
Pharmacist, Midwife, Public Health Nurse, 
Nurse, Masseur, Specialist in Moxacautery, 
Veterinarian, Other Related Workers 

- . , , , al, Municipal 
Engineers; Mechanical Engineers; Account-
ants, Professionals, Company Secretaries and 
Registrars; Surveyors, Architects 
Accountants; Electrical and Electronic Engi-
neers; Lawyers; Clergymen; Secondare School 
Teachers 

Members of Legislative Bodies; General 
Managers; Product ion Managers (Except 
Farm); Managers, n.e.c. 

Officials in Leading and Higher Positions in 
Public Administration; Managers of Estab-
lishments (Managing Directors, etc.); Tech-
nical Managers; Commercial Managers; Other 
Occupations Related to Administration of Es-
tablishments and Organisations 

High Level Officials, Judges, Those with Ex-
tensive Leadership Responsibility; Members 
of Legislative Bodies; General Managers; 
Production Managers (Except Farm); Man-
agers, n.e.c. 

Managers and Administrators Government 
Services, Municipal Services, and National 
Institutes; General Manager; Manager of 
Bank, Insurance Company; General Con-
tractor; Other Managers (Nonpublic), n.e.c. 

Female jobs 

University and Higher Education Teachers; 
Secondary Education Teachers; Special Ed-
ucation Teachers; Teachers, n.e.c. 

Medical Doctors; Dentists; Head Nurses; 
Pharmacists, Owner-directors of Pharmacies; 
Physiotherapists, Occupational Therapists; 
Teachers in Particular Subjects (esp. Sec-
ondary School) 
Mechanical Engineers; Pharmacists; Medical 
X-Ray Technicians; Accountants; Secondary 
Educat ion Teachers ; Special Educat ion 
Teachers 

Physician; Academic Worker in Humanities 
(e.g., Philosopher); Teacher, Secondary Ed-
ucation; Teacher, Special Education; Tech-
nician in Medical Science 
Teacher: Primary, Junior and Senior High 
School, University, Special School, Kinder-
garten, Etc.; Specialist in Medicine and Health: 
Doctor, Pharmacist, Midwife, Public Health 
Nurse, Nurse, Masseur, Specialist in Moxa-
cautery, Veterinarian, Other Related Workers 

Medical Prac t i t ioners (Qualif ied); Head 
Nurses; Teachers, n.e.c.; Professional Work-
ers, n.e.c. 

Accountants; Personnel and Labor Relations 
Workers; Clinical Laboratory Technologists 
and Technicians; Secondary School Teachers; 
Teachers, except College and University 
(n.e.c.); School Administrators (n.e.c.) 

Members of Legislative Bodies; High Ad-
ministrative Officials; General Managers; 
Managers, n.e.c. 

Officials in Leading and Higher Positions in 
Public Administration; Managers of Estab-
lishments (Managing Directors, etc.); Tech-
nical Managers; Managers of Commercial and 
Ideal Organisations, Trade Union Managers; 
Other Occupations Related to Administration 
of Establishments and Organisations 
None 

Managers and Administrators Government 
Services, Municipal Services, and National 
Institutes; General Manager; Manager of 
Bank, Insurance Company; Other Managers 
(Nonpublic), n.e.c. 

occupation group are included. in the 



ATTACHMENT NO. 2 
Appendix A Country-Specific Occupational Titles, by Occupational Category, Country, and Sex ' (Cont.) 

Occupational category and country 

Japan 

Northern Ireland 

United States 

Austria, Great Britain, and the 
Netherlands 

Denmark, Finland, Norway, and 
Sweden 

Germany (Fed. Rep.) 

Country-specific occupational titles 

Male jobs 

Other Executives and Managers: Manager of 
an Independent Enterprise, Chief of Person-
nel Office (Company), Branch Manager , Pur-
chasing Section Chief (Depar tment Store), 
Branch Manager of Bank, Chief of Loan Sec-
tion (Bank), Inspector; President or Director 
of Company , Factory Manager, Consul tant , 
Member of Board of Directors 

Ministers of the Crown, Members of Parlia-
men t (n.e.c.); Senior Government Officials; 
Local Authority Senior Officers; Managers in 
Building and Contracting; Managers in Min-
ing and Production, n.e.c.; Company Direc-
tors; Managers, n.e.c. 

Bank Officers and Financial Managers; Man-
agers and Administrators (n.e.c.) 

3. High-prestige clerical and related 

Clerical Supervisors; Gove rnmen t Executive 
Officials; Bookkeepers and Cashiers; Corre-
spondence and Reporting Clerks 

Officials in Public Administration; Bookkee-
pers, Accountants; Office Clerks; Bank Clerks; 
Insurance Clerks 

Civil Service Officials; Government Execu-
tive Officials; Bookkeepers and Cashiers 

Female jobs 

Other Executives and Managers: Manager of 
an Independent Enterprise, Chief of Person-
nel Office (Company) , Branch Manager , Pur-
chasing Section Chief (Depar tment Store), 
Branch Manager of Bank, Chief of Loan Sec-
tion (Bank), Inspector; President or Director 
of Company , Factory Manager, Consul tant , 
Member of Board of Directors 

Local Authority Senior Officers; C o m p a n y 
Directors; Managers, n.e.c. 

Bank Officers and Financial Managers; Man-
agers and Administrators (n.e.c.) 

S t e n o g r a p h e r s , T y p i s t s a n d T e l e t y p i s t s ; 
Bookkeepers and Cashiers; Correspondence 
and Reporting Clerks 

Bookkeepers, Accountants; Private Secre-
taries, Correspondents , Stenographers; Office 
Clerks; Bank Clerks 
G o v e r n m e n t Execu t ive Off ic ia ls ; S t e n o -
graphers, Typists and Teletypists; Bookkee-
pers and Cashiers; Correspondence and Re-
port ing Clerks 

I'pan 

H, °rthern Ireland 

%ted States 

-prestige sales 

*"stria, Great Britain, and the 
Netherlands 

enmark, Finland, Norway, and 
">eden 

any (Fed. Rep.) 

V 
c ^ ' s table presents a listing, compiled 
i v o r i e s of the Standard International 
r ^ ^ a l occupational classifications are 

' 0 r occupation g roup are included. 

BjumwwwiHEiw m 
O e r i c a ! Supervisor in Gove rnmen t Service-
Clerical Supervisor not in Government Ser-
vice; Bookkeeper; Bank Teller, Post Office 
Clerk, Ticket Seller; General Clerical Office 
Workers 
Other Clerical Workers; Office Workers in 
General (Including C o m p a n y Employees); 
Public Servants in General; Employee of 
G o v e r n m e n t O r g a n i z a t i o n ; A c c o u n t a n t , 
Bookkeeper 

Civil Service Executive Officers 

I n s p e c t o r s , Excep t C o n s t r u c t i o n , P u b l i c 
Administration; Office Managers (n.e.c )• Of-
ficials and Administrators; Public Adminis-
tration; Bookkeepers; Clerical Supervisors; 
Computer and Peripheral Equipment Oper-
ators; Not Specified Clerical Workers 

Managers (Wholesale and Retail Trade)-
Working Proprietors (Wholesale and Retail 
Irade); Sales Supervisors; Buyers; Commer-
cial Travelers and Manufacturers ' Agents- In-
surance, Real Estate and Securities Salesmen 

Wholesalers; Retailers; Commercial Travel-
ers; Buyers, Salesmen (Office) 

Managers (Wholesale and Retail Trade); 

T r Z k X r 0 P r ° r S ( W h o l e s a l e ^ d Retaii 
Trade), Sales Supervisors; Buyers; Commer -
cial Travelers and Manufacturers ' Agents- In-
surance, Real Estate and Securities Salesmen 

Bookkeeper; Bank Teller, Post Office Clerk, 
T icke t Se l l e r ; Typ i s t , S e c r e t a r y , S t e n o 
grapher; General Clerical Office Workers 

Office Workers in General (Including Com-
pany Employees); Accountant , Bookkeeper; 
Radio Operator , Wireless Engineer, Tele-
p h o n e Operator 

Typ i s t s , S h o r t h a n d W r i t e r s , S e c r e t a r i e s ; 
Clerks, Cashiers (Supervisor) 

Bookkeepers ; Secretar ies (n.e.c.); Typis ts ; 
Miscellaneous Clerical Workers; No t Speci-
fied Clerical Workers 

Managers (Wholesale and Retail Trade); 
Working Proprietors (Wholesale a n d Retail 
Trade); Sales Supervisors 

Wholesalers; Retailers 

Managers (Wholesale and Retail Trade); 
Working Proprietors (Wholesale and Retail 
Trade); Sales Supervisors; Technical Sales-
men and Service Advisers; Commercial Trav-
elers and Manufacturers ' Agents 

cSctLn'orol'cu^alitT^dmln^^^ Q W ^ T ' Categ0rieS induded in each °f fhe f°«teen 
grouped. Only those detailed occupations^ c ^ ^ ^ l Z T S e t , ° f c o u n t r i e s ) Countr ies with 

p a n o n s containing at least 5 percent of the male (or female) workers in the 



ATTACHMENT NO. 2 
AVpendix A Country-Specific Occupational Titles, by Occupational Category, Country, and Sex' (Cont.) 

Occupational category and country Country-specific occupational titles 

Male jobs Female jobs 

Israel 

fopan 

Northern Ireland 

United States 

Working Proprietors (Wholesale Trade); Store 
Owner; Buyers, Purchasing Agent; Traveling 
Salesman, Manufacturing Agent 
Proprietor of Retail Store, Wholesale Store; 
Store Salesman, Salesgirl, Floorwalker (Su-
pervisor); Salesman (Excluding Salesman at 
Insurance Company); Automobile, News-
paper, Bond Salesman 

Proprietors and Managers, Nonfood Sales; 
Commercial Travelers, Manufacturers' Agents; 
Salesmen, Services, Valuers, Auctioneers; 
Sales Managers 

Purchasing Agents and Buyers (n.e.c.); Sales 
Managers and Department Heads, Retail 
Trade; Sales Managers, Except Retail Trade; 
Insurance Agents, Brokers, and Underwrit-
ers; Real Estate Agents and Brokers 

Store Owner; Buyers, Purchasing Agent; In-
surance Agent 

Sales Workers in General; Proprietor of Re-
tail Store, Wholesale Store; Store Salesman, 
Salesgirl, Floorwalker (Supervisor); Insur-
ance Agent and Salesman, Branch Chief (Life 
Insurance) 
Proprietors and Managers, Nonfood Sales 

Credit Men; Sales Managers and Department 
Heads, Retail Trade; Insurance Agents, Bro-
kers, and Underwriters; Real Estate Agents 
and Brokers; Insurance Adjusters, Examiners, 
and Investigators 

Low-prestige professional and technical 

Austria, Great Britain, and the 
Netherlands 

Denmark, Finland, 'Norway, and 
Sweden 

israei 

"Pan 

'Wern Ireland 

States 

Physical Science Technicians; Draftsmen; 
Electrical and Electronics Engineering Tech-
nicians; Primary Education Teachers; Au-
thors, Journalists, and Related Workers; Other 
Professional, Technical and Related Workers 

Engineers Working in Other Technical 
Branches; Civil Engineering Technicians; 
Technicians Performing Power-Electrical 
Work; Mechanical Technicians; Primary Ed-
ucation Teachers 

Hectromcs E n g m e e r ü ^ ^ h n i c i a n s ; P r o t e i 
sional Nurses; Nursing Personnel, n.e.c; Pri-
mary Education Teachers 

Teacher, Primary Education; Teacher, Other 
Education; Miscellaneous Engineering Tech-
nicians; Electrical, Electronic Engineering 
Technician; Mechanical Engineering Tech 
n i aan ° 6 

Other Professional or Technical Worker; 

I t T T ^ ^ in Mülins< Metal-
lurgy, Machine, Electricity, Chemistry, Civil 
Engineering, Architecture, Etc.; Artist or En-
tertainer: Artist, Designer, Musician, Actor, 
Dancer, Photographer , Author, Reporter; 
Minister of Religion 

D T r i b e d > ; C l e r i « Works; 
Nurses; Clergy, Ministers, Members of Re-
Ugious Orders; Social Welfare and Related 
Workers; Draughtsmen; Laboratory Assist 

w £ j s ! i T e c h n k a i and Re,ated 

Computer Programmers; Industrial Engi-
neers; Elementary School Teachers; DrafS-
men; Electrical and Electronic Engineering 
Technicians; Engineering and Science Tech 
m e a n s (n.e.c.); Painters and Sculptors 

Professional Nurses; Nurs ing Personne l , 
n.e.c.; Primary Education Teachers; Social 
Workers 

Nurses; Auxiliary Nurses; Primary Education 
Teachers 

BMHBBÊ 

Draftsmen; Medical Assistants; Professional 
Nurses; Nursing Personnel, n.e.c.; Primary 
Education Teachers; Pre-Primary Education 
Teachers;. Social Workers 

Teacher, Primary education; Teacher, Pre-
Pnmary Education; Professional Nurse; Un-
certified Nurse, Midwife; Teacher's Aide 

Other Professional or Technical Worker; 
Technician: Technician in Mining, Metal-
lurgy, Machine, Electricity, Chemistry, Civil 
Engineering, Architecture, Etc.; Artist or En-
tertainer: Artist, Designer, Musician, Actor, 
Dancer, Photographer, Author, Reporter; So-
cial Worker 

Nurses; Social Welfare and Related Workers 

Registered Nurses ; E lementa ry School 
Teachers; Teacher Aides, Except School 
Monitors; Practical Nurses 

'his f i-i " " ' ~ —-—-—— 
a t > I e presents a listing, compiled separately for male and femalt» " h t " 

J u r i e s of the Standard International Classification of Occupations (Tretaan 1977 r f " ^ ° f " P a t i o n a l categories included in each of the fourteen 
V * 1 o c c u P a t l o n a ' classifications are grouped. Only those detailed S , ™ r o n S T * 9), fOT M C h c o u n t l ? <or s e t ° f countries). C o u n t r i e s ™ 

r occupation group are included. occupations containing at least 5 percent of the male (or female) workers i nThe 



ATTACHMENT NO. 3 GUIDE TO NONSEXIST LANGUAGE, UNIVERSITY OF WISCONSIN 

Guide to 
nonsexist language 

Pronouns: 

Each Person, To the Best of Her or His Ability 

1. Address Your Reader 

No. If he studies hard, a student can make the honor roll. 

Yes. If you study hard, you can make the honor roll. 

2. Eliminate the Pronoun 

No. Each nurse determines the best way she can treat a patient. 

Yes. Each nurse determines the best way to treat a patient. 

3. Replace Pronouns With Articles 

No. A careful secretary consults her dictionary often. 

Yes. A careful secretary consults a dictionary often. 

4. Use Plural Nouns and Pronouns 

No. Teach the child to walk by himself. 

He is expanding his operation. 

Everyone needs his own space. 

Yes. Teach children to walk by themselves. 

They are expanding their operation. 

All people need their own space. 



(Note: We don't recommend using "their" to refer to a singular noun.) 

5. Alternate Male and Female Pronouns Throughout Text. 

No. The baby tries to put everything he finds in his mouth. 

Yes. The baby tries to put everything she finds in her mouth. 

6. Use Both Pronouns and Vary Their Order 

No. A worker with minor children should make sure his will is up to date. 

Yes. A worker with minor children should make sure her or his will is up 
to date. 

7. Use Specific, Genderless, Nouns 

No. The average man on the street speaks his mind on the issues. 

Yes. The average voter speaks out on political issues. 

8. Substitute Job titles or Descriptions 

No. He gave a test on Monday. 

Yes. The professor gave a test on Monday. 

9. Repeat the Noun or Use a Synonym. 

No. The professor who gets published frequently will have a better chance 
when he goes before the tenure board. 

Yes. The professor who gets published frequently will have a better 
chance when faculty tenure is granted. 

(Notes: Nations, battleships, gas tanks and other objects have no gender.) 

Titles: 

People Working 

Replace Language Stereotyping Men 

No: Businessman/men, Cameraman, Chairman, Congressmen, Craftsmen, 
Deliveryman/boy, Draftsman, Fireman, Foreman, Guys, Headmaster, Kingpin, 
Lumber man, Male nurse, Manhole/cover, Man-hours, Manmade, Night 



Watchman, Policeman, Pressman, Repairman, handyman, Salesman/men, 
Spokesman, Sportsmanship, Statesman, Statesmanship, Steward/stewardess, 
Weatherman, Workmen. 

Yes: Business person/people, people in business, executive, merchant, 
industrialist, entrepreneur, manager, Camera operator, photographer. Chairperson, 
chair, moderator, group leader, department head, presiding officer, Member of 
Congress, Representatives, congressmen and congresswomen, Craftsperson, 
artisan, Delivery driver/clerk, porter, deliverer, courier, messenger, Drafter, Fire 
fighter, Supervisor, Men or people, Principal, Key Person/Leader, Woodchopper, 
tree/lumber cutter, Nurse, Sewer hole, utility access/cover, Labor, staff/work 
hours, time, Manufactured, hand built, handmade, synthetic, simulated, machine 
made, Night guard, night watch, Police officer, detective, Press operator, Repairer 
(Better: plumber, electrician, carpenter, steam fitter's apprentice), Salespeople, 
salesperson(s), sales agent(s), sales associate(s), sales representative(s), sales 
force, Representative, spokesperson, advocate, proponent, Sports/outdoor 
enthusiast (Better: hunter, fisher, canoer), Fair play, Political leader, public 
servant, diplomat, Diplomacy, Flight attendant, Weather reporter, meteorologist, 
Workers. 

Replace Titles Stereotyping Women 

No: Authoress, Avatrix, Career girl/woman, Coed, Gal, Girl, Girl Friday, 
Housewife, lady of the house, Lady/female doctor, lawyer, Little lady, better half, 
Maid, Cleaning lady, Poetess, Sculptress, Usherette, Waitress, Working 
Wife/mother. 

Yes: Author, Pilot, aviator, Professor, engineering, mathematician, administrative 
assistant, Student, Woman, secretary, assistant, aide (Better: full name), 
Homemaker, consumer, customer, shopper, parent, Doctor, Lawyer, Spouse, 
Partner, House worker, housekeeper, custodian. Poet, Sculptor, Usher, 
Waitperson/waiter, Worker. 

Replace Stereotypical Adjectives and Expressions 

No: Act like a lady and think like a man, Act like a gentleman, Dear Sir, 
Fatherland, Founding fathers, Gentleman's agreement, ladylike, girlish, sissy, 
effeminate, Lady luck, Layman, layman's terms, Maiden name, Maiden voyage, 
Male chauvinist, Male Ego, Man-sized, Man-to-man defense/talk, Manly, 
tomboy, Mother doing dishes, father reading the paper. Mothering, fathering, 
Motherly, Unwed mother, Woman did well for a woman/as well as a man, 
Woman's/man's work, Woman's page. 

Yes: Act and think sensitively and clearly. Be polite, brave, keep your chin up. 
Dear Madam or Sir, Dear Personnel Officer/Director/Executive/Manager (Better: 
name), Homeland, native land, Pioneers, colonists, patriots, forebears, founders, 



Informal agreement, your word, oral contract, handshake, Tender, cooperative, 
polite, neat, fearful, weak, illogical, inactive (both male and female 
characteristics), Luck, Lay, common, ordinary, informal, non-technical, Birth 
name, First/premiere voyage, Chauvinist, Ego, Husky, sizable, big, large, 
voracious, Player-to-player, person-to-person, face-to-face, one-to-one, 
Courageous, strong, vigorous, adventurous, spirited, direct, competitive, physical, 
mechanical, logical, rude, active, messy, self-confident (both female and male 
characteristics), Men and women doing dishes, women and men reading the 
paper, Parenting, child-rearing, Protective, supportive, kind, Mother, Woman did 
well, woman performed competently, Lifestyle, living section. 

Taken from Guide to Nonsexist Language and Visuals which was developed by the University of Wisconsin-
Extension Equal Opportunities Program Office and Department of Agricultural Journalism? 



ATTACHMENT NO. 4 QUESTIONNAIRE USED TO INVESTIGATE STUDENTS' 

OPINIONS ON INDIVIDUAL AREAS OF GENDER 

Prosím o co nejpravdivější vyplnění tohoto dotazníku, který zkoumá postoje studentů středních 

škol k problematice genderu a genderových stereotypů. Výsledky budou použity výhradně v mé 

diplomové práci na téma Gender Stereotypes in English Course Books for Grammar and 

Secondary Schools. Dotazník je anonymní. Děkuji za vyplnění. 

Pavla Svobodová, studentka Pedagogické fakulty UK 

Personal data: 

1) Choose sex-typical jobs. Write M (male), F (female), or B (both) next to a particular 

occupation. 

Age: 

Sex: 

Class: 

Police officer 

Secondary Education Teacher 

Cook 

Civil Engineer 

Manager 

Professional Sportsman/Sportswoman 

Scientist 

Other/s - please, specify: 

IT Specialist 

Social Worker 

Waiter/Waitress 

University and Higher Education Teacher 

Medical Doctor 

Pharmacist 

2) Which of these expressions do you consider to be sexist? Underline them. 

Businessman, headmaster, policeman, worker, housewife, stewardess, poet, gentleman's 

agreement, patriot, mother Nature, woman's work, girlish, housekeeper, nurse, salesperson 



3) Which of these household tasks do you consider to be appropriate for men/women? 

Write M, F or B next to each item. 

Preparing meals Outdoor chores 

Meal cleanup Repairs, maintenance 

House cleaning Garden and animal care 

Laundry, ironing Other household tasks: please, specify: 

4) Which of these free-time activities do you think appropriate and typical for men/women? 

Write M, F or B next to each item. 

Watching TV Surfing online Hiking, going for a trip 

Collective Sports Clubbing Relaxing (like massages, etc.) 

Individual Sports Shopping Reading 

Chatting with friends Cleaning Collecting 

Music Others: please, specify 

Taking part in cultural events (concerts, theatre, exhibition) 

5) Choose sex-typical character features. Write M, F or B next to each item. 

tender sensible illogical 

cooperative sensitive weak 

polite ambiguous active 

brave rude strong 
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ATTACHMENT NO. 6 SEXIST EXPRESSIONS CHOSEN BY STUDENTS 

SEXIST EXPRESSION CHOSEN BY STUDENTS 
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Note: The students were asked to mark those expressions they consider to be sexist. 

That does not mean they are real sexisms. For real sexist expressions and their non-

sexist equivalents see Attachment No. 3 
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SEX-TYPICAL CHARACTER FEATURES CHOSEN BY MEN 

a> 
O) JS 
c a> a 0) 

CL 

100% 
90% 
80% 
70% 
60% 50,00% 
50% —43,75% 
40% 
30% 
20% 
10% 
0% 

62,50% 
81,25% 

62,50% 
68,75% 

6J25 

31,2!' 

6,25 

J ro 

I 
8 o 

37,50% 

0 , 0 0 
6,25 

E 

62,50% 
43.75% 

37,50% 37,50% 
31,25% 25,00% 

2£),00% 
% 

25% 
7! % 

12,51 

> W 

I 

43,75°/£6 '2 5 % 

62,50% 

43,75% 

12 5( % 

31,25% 
25,00% 

1475>, 
25 

ü 
S1 

43,75% 
31,25%—, 

2i.0( 

0.00 % 

> s 

O Female 

• Male 

• Both 

,75% 

Character features 

SEX-TYPICAL CHARACTER FEATURES CHOSEN BY WOMEN 

<o o> 
5 
c 
V e a> 

CL 

100% 
90% 
80% 
70% 
60% 
50% 
40% 
30% 
20% 
10% 
0% 

85,71% 

74,29% 
80,00% 

34,29% 

48,57% 42,86% 

34,29% 

8,57% 

71% 

= o 

17 1- % 
"Zf.B S3 

0,00 

2S 

65,71% 

71% 

g o 
o 

28,57% 

71 

M n 
if, 

I 

74,29% 

45,71% 

34,29%n 

48,57% 
60,00% 

51,43% 
57,14% 

14,29% 
5)71% 20,0(t% 

Ld i 
> 
tn 

37,1. % 

14,2! % 

25,71°/1 

22,8f 

QU 
% 

28,57% 
34,29% 

11 43 8 57X, 

s 
a 

8.57 

1 Q 

O Female 

• Male 

• Both 

14% 

Character features 



ATTACHMENT NO. 10A TASKS FOR THE EXPLORATORY GROUP: 

TIME TO TALK 2 

Prosím o co nejpravdivější vyplnění tohoto dotazníku. Výsledky budou použity výhradně v mé 

diplomové práci na téma Gender Stereotypes in English Course Books for Grammar and 

Secondary Schools. Dotazník je anonymní. Otázky 1 a 5 jsou určeny pro jednotlivce. Na 

otázkách 2, 3 a 4 pracujte, prosím, ve skupinách 3-5 osob. Děkuji za vyplnění. 

Pavla Svobodová, studentka Pedagogické fakulty UK 

1. Ohodnoťte tato témata z učebnice Time to Talk 2 na škále od 1 (nejvíce zajímavé) - 11 

(nejméně zajímavé) podle Vašich preferencí. Napište své hodnocení vedle každého tématu. 

1) Describing Appearance and Character 

2) Christmas Traditions in the Czech Republic and in the United Kingdom 

3) Reading, Literature - Books and me 

4) National Cuisines 

5) Diary Entries 

6) Literary extract - Lewis Carroll: Alice's Adventures in Wonderland 

7) Different Lifestyles 

8) Jobs 

9) Writing a letter, an email 

10) Family members and their hobbies 

+ Literary extract: Oscar Wilde: The Selfish Giant 

2. Jste si vědomi, že byste se setkali v učebnici Time to Talk 2 s genderovými stereotypy? 

(přisuzování určitých rolí ve společnosti určitému pohlaví - např. v domácnosti mají být 

ženy, muži jsou šovinisté, různé sexistické výrazy atd.). Na odpovědi se, prosím, shodněte ve 

skupině. 

ANO s jakými? 

NE 

3. Následující část dotazníku je rozbor čtyř úryvků textů z učebnice Time to Talk 2, a to z 

hlediska genderových stereotypů. Prosím, napište, zda se podle Vašeho názoru vyskytují v 



daných úryvcích tyto stereotypy a blíže je specifikujte, popř. upravte do přijatelnější 

podoby. Pracujte, prosím ve skupinách 3-5 osob. 

Úryvek č. 1 

Unit 4: GOULASH FOR KATKA 

Michael: Could we have the menu, please? 

Waiter: Yes, sir. Here you are. Can I bring you some drinks? 

Katka: I'll have a fruit juice. Maybe apple. 

Waiter: One apple juice... 

Michael: And I'll have half a lager, please. 

Waiter: ...and half a lager. Thank you, sir. 

Michael: Thank you. 

Pokud se dle Vašeho názoru v tomto úryvku vyskytují genderové stereotypy, specifikujte, 

prosím, jaké a navrhněte, jak by se daly upravit: 

Úryvek č. 2 

Unit 8: THE JOB FOR ME? 

(zaměřte se na názvy profesí) 

George, who is thirty-six, simply can't stay in the same job for more than a few months. 

He moves from one new job to another as often as some people buy new clothes. He always 

begins well, then suddenly something happens and... George is on his way to the jobcentre again. 

Since school he's been a gardener and a bus driver, a fireman and a mechanic, a postman and a 

cinema director. He has had twenty-three jobs. 

After university George became a dentist. He didn't especially want to be a dentist. He 

became one because he didn't want to be a lawyer like his father or a teacher like his mother, and 

he didn't want to wear a suit and sit behind desk all day. 

Pokud se dle Vašeho názoru v tomto úryvku vyskytují genderové stereotypy, specifikujte, 

prosím, jaké a navrhněte, jak by se daly zlepšit: 



Úryvek č. 3 

Unit 9: GREECE IS A DREAM 

Dear Miss Thompson, 

Thank you for visiting our office last week. We have looked at your application again and would 

like to offer you the position of Travel Office Secretary at "Sunny Days". 

We are looking forward to seeing you on Monday 10th July at 9.30am. Please call me any time 

between now and then if you have any questions. 

Best wishes. 

Yours sincerely, 

Adam Northcott 

Trave l Off ice Manager 

Pokud se dle Vašeho názoru v tomto úryvku vyskytují genderové stereotypy, specifikujte, 

prosím, jaké a navrhněte, jak by se daly upravit: 

Úryvek č. 4 

Unit 10: WOULD YOU BELIEVE IT? 

And what about my little brother, Jamie? He loves animals. So do I. I like dogs and cats, 

rabbits and hamsters. I've got two guinea-pigs. If I were rich, I'd have a horse, or at least I'd 

learn horse-riding. But not my brother. No. He collects spiders. Would you believe it? Yes. Real, 

live spiders. How horrible! Each one's a different colour. He's got black ones, grey ones, red 

ones. Jamie's favourite is brown and yellow with long, fat legs. It's from the Amazon, he says. 

You'd never get me to the Amazon, not even if you paid me. Why can't my little brother climb 

trees, build model aeroplanes, learn judo or go skateboarding with his friends? Jamie says he'd 

like to start collecting snakes, too. If that happens, I 'm going to leave home. 



Pokud se dle Vašeho názoru v tomto úryvku vyskytují genderové stereotypy, specifikujte, 

prosím, jaké a navrhněte, jak by se daly upravit: 

4. Po analýze předcházejících úryvků si jsme vědomi, že se v učebnici Time to Talk 2 

vyskytují genderové stereotypy. Odpovězte, prosím, jako skupina. 

A N O 

N E 

5. Kde si myslíte, že jste se osobně setkala nejvíce s genderovými stereotypy, popř. osvojil/a 

svůj nynější náhled na problematiku genderu? Otázka je určena pro jednotlivce. 

a) doma 

b) ve škole 

c) mezi přáteli 

d) v médiích 

e) jinde - specifikujte kde 



ATTACHMENT NO. 10B TASKS FOR THE EXPLORATORY GROUP: 

FAST TRACK TO FCE 

Prosím o co nejpravdivější vyplnění tohoto dotazníku. Výsledky budou použity výhradně v mé 

diplomové práci na téma Gender Stereotypes in English Course Books for Grammar and 

Secondary Schools. Dotazník je anonymní. Otázky 1 a 5 jsou určeny pro jednotlivce. Na 

otázkách 2, 3 a 4 pracujte, prosím, ve skupinách 3-5 osob. Děkuji za vyplnění. 

Pavla Svobodová, studentka Pedagogické fakulty UK 

1. Ohodnoťte tato témata z učebnice Fast Track to FCE na škále od 1 (nejvíce zajímavé) -

12 (nejméně zajímavé) podle Vašich preferencí. Napište své hodnocení vedle každého 

tématu. 

1) Entertainment - Making a film, Art 

2) Challenges - Survival, extraordinary sport activities 

3) Education - A model student, A computer genius 

4) Places - Living in NY and London 

5) Lifestyles - Shopping, The simple life 

6) Family life - Tidying up, Parents as role models 

7) Fitness - Coping with stress, Olympic sports 

8) Travel - Travel tips, Indonesia 

9) Discoveries - Other planets, The ice man 

10) Technology - Gadgets, Video cameras 

1 l )The environment - Chimpanzees, Weather 

12) Careers - Different jobs, Rising star 

2. Jste si vědomi, že byste se setkali v učebnici Fast Track to FCE s genderovými stereotypy? 

(přisuzování určitých rolí ve společnosti určitému pohlaví - např. v domácnosti mají být 

ženy, muži jsou šovinisté, různé sexistické výrazy atd.). Na odpovědi se, prosím, shodněte ve 

skupině. 

ANO s jakými? 

NE 



3. Následující část dotazníku je rozbor čtyř úryvků textů z učebnice Fast Track to FCE, a to 

z hlediska genderových stereotypů. Prosím, napište, zda se podle Vašeho názoru vyskytují v 

daných úryvcích tyto stereotypy a blíže je specifikujte, popř. upravte do přijatelnější 

podoby. Pracujte, prosím ve skupinách 3-5 osob. 

Úryvek č. 1 

UNIT 2: CHALLENGES 

A Weekend with the Wild Ones 

We met on Friday night: an ordinary bunch of people seeking an escape from our everyday life. 
Justin and James, our good-looking, fit and patient instructors laid out what they had in store for 
us. The menu included: and assault course, caving, canoeing, orienteering, archery, rock-climbing 
and even abseiling off a 30-metre viaduct. 
...Andy, an engineer, was ready for everything, while Neil, a student, was quietly confident as he 
admitted he'd done a bit climbing before, and some hillwalking. Meanwhile, Vicky and Sarah, 
who both worked for a design agency, declared they had 'never done anything like this before'.... 
... Saturday began with a gentle stroll up a hill, but some of the uphill bits were hard work... 
Sarah amazed herself by getting to the top of the hill without fainting... 
We took the archery very seriously. Andy hit the target a few times but the rest of our 
performance was embarrassingly bad... 
Sunday morning was abseiling... One look at the 30-metre drop was enough to convince Vicki: 
there was no way she was doing it... We moved to rock-climbing.... I had got a third of the way 
up before I lost my nerve and my knees turn to jelly... 

Pokud se dle Vašeho názoru v tomto úryvku vyskytují genderové stereotypy, specifikujte, 

prosím, jaké a navrhněte, jak by se daly upravit: 

Úryvek č. 2 

UNIT 5: LIFESTYLES 

Is it a shop? 

My friends and I come here every Sunday, says 15-year-old Lindsay Matthews. We stay here all 
day. Sometimes we don't even look at the clothes. We just hang out at the fashion shows and in 
the café, or look at the make-up styles on display. 

Shopaholism 

My friend Claire has a big problem. She's a shopaholic and spends all her free time shopping... 
Clare just can't stop herself spending! Last week, for example we went swimming. On the way to 



pool, we passed a shop-window and Clare saw a swimming costume. She didn't have to buy 
another costume, but she bought it anyway.. . 

Pokud se dle Vašeho názoru v těchto úryvcích vyskytují genderové stereotypy, specifikujte, 

prosím, jaké a navrhněte, jak by se daly upravit: 

Úryvek č. 3 
UNIT 6: FAMILY LIFE 

Tidy your room now! 

If a teenager has his or her own room, than this space is for that teenager to arrange as he or she 
wishes. On no account should parents be tempted to tidy a teenager's room.. . 
Unfortunately, this doesn't always happen. Let's take the example of a typical English teenager 
called Tim. He and his Mum fell out about the untidy state of his room because they were looking 
at the problem from two completely different points of view. This is what Tim had to say: 
Bedrooms are incredibly important when you 're a teenager... I don't mind Mum coming into my 
room as long as she knocks. The problem is that she goes round looking for things to put away... 
But she fails to understand that I like the mess... I like my Mum, but when she goes on at me 
about tidying my room, I just get more determined not to do anything about it... 
This is what Tim's Mum had to say: 
I encouraged Tim to clean up after himself when he was young and he was happy to do it then. 
But when he got older, he simply started to refuse ...When I started to be more insistent, he just 
exploded, saying it was none of my business what he did in his room. When I tried to tidy it up 
myself he just hit the roof, insisting that he wanted it like it was. After this, my husband, who is 
also horribly untidy, had a man-to-man chat with Tim about it. He didn't get very far, but he got 
a better reaction than me, which was irritating... 

Pokud se dle Vašeho názoru v tomto úryvku vyskytují genderové stereotypy, specifikujte, 

prosím, jaké a navrhněte, jak by se daly upravit: 

Úryvek č. 4 
UNIT 7: FITNESS 

Top causes of teenage stress 

Boys: 1) looking good and acting cool in front of girls 
2) competition: exams, sport 
3) image: pressure to look good/ wear the right clothes 
4) toughness: trying to be tough and mature 
5) Classmates: peer pressure 

Girls: 1) parents: imposing restrictions 
2) being organized 
3) peer pressure: what to wear/ look like 
4) exams: coursework and homework 
5) friendships: arguments and problems 



Souhlasíte s předchozím výčtem nejvíce stresových faktorů pro -náctileté? Pokud byste některé 

příčiny přidali či odstranili, prosím, napište jaké. 

4. Po analýze předcházejících úryvků si jsme vědomi, že se v učebnici Time to Talk 2 

vyskytují genderové stereotypy. Odpovězte, prosím, jako skupina. 

A N O 

N E 

5. Kde si myslíte, že jste se osobně setkala nejvíce s genderovými stereotypy, popř. osvojil/a 

svůj nynější náhled na problematiku genderu? Otázka je určena pro jednotlivce. 

f) doma 

g) ve škole 

h) mezi přáteli 

i) v médiích 

j ) j inde - specifikujte kde 



ATTACHMENT No. 11 AREAS IN WHICH THE STUDENTS MOSTLY ACQUIRE 
GENDER STEREOTYPES 
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