ABSTRACT

This thesis focuses on the identification and analysis of forms of good practice sharing in the
field of inclusive education and pedagogical support for pupils with a different mother tongue
at selected primary schools. The aim of the thesis is to examine how good practice is shared

between schools, what benefits it brings, and what challenges may accompany this process.

The theoretical part defines key concepts related to inclusive education, support measures for
pupils with a different mother tongue (DMT), the legislative framework, and opportunities for
professional support of teachers. It also provides an overview of the forms of good practice

sharing within the context of pedagogical cooperation.

The empirical part was conducted as a qualitative case study of two primary schools and is
based on three main data collection methods: semi-structured interviews, focus group
discussions, and a questionnaire survey. The findings revealed that systematic sharing of good
practice between schools contributes to the professional development of teachers,
improvement of teaching methods, more effective integration of pupils with DMT, and the
strengthening of an inclusive school climate. Respondents emphasized the importance of
clearly defined responsibilities, leadership support, mutual trust, and a safe space for openly

sharing not only successes but also challenging situations.

A central role in the collaboration process was played by the operational plan, which was
introduced as a tool for planning, coordinating, and flexibly updating activities among the
participating schools. The main benefits of sharing good practice included professional
growth of educators, improved quality of teaching, more effective integration of pupils with
DMT, better communication between school and family, and enhancement of the inclusive
school environment. The development of informal professional relationships was also

positively evaluated, as it fosters trust and long-term cooperation.

Although certain barriers were identified — particularly fear of being evaluated by others, lack
of time, unequal conditions among schools, and information overload — the research results
confirm that sharing good practice is an effective tool for improving the quality of teaching
and supporting pupils with DMT. A significant finding is that cooperation between schools
continues even after the formal end of the project, which indicates its long-term and

sustainable potential.
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