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Abstract 

Individualized Education Plan is an educational document designed and 

developed to meet the individual educational needs of the children with special 

education needs. It contains the details of present status of the child's performance, 

goals, objectives, activities, additional supports and services for the child and also the 

criteria for determining his progress (Lee-Tarver, 2006). 

Collaboration between teachers, parents and professionals play a vital role while 

designing, developing and implementing the Individualized Education Plan (IEP). 

The study attempts to gain insights into the roles of IEPs in promoting the 

teaching and learning process in general and farther focus on the collaboration process 

IEP in particular. 

The collaboration process requires the involvement of parents to take an active 

role in decision-making for the education of their child with disabilities (Smith, 2001). 

The collaboration meetings are a communication vehicle between parents and schools. 

This allows them to work as equal partners collaboratively to discuss and decide the 

educational needs of the child, plan and strategize services to meet those needs, and 

work collectively for anticipated outcome (Heward, 1996). 

On a closer look, the outcome of the collaboration process of IEP is the expected 

outline recommendations for appropriate plans and strategies to promote inclusive 

education in Bhutan. 
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Chapter 1: Introduction 

The roles of the Individualized Education Plans have become vital and crucial to 

ensure the provision of education to children with special educational needs (Drasgow 

et al., 2001). It is an important educational document and has enormous potential to 

help children with special educational needs to get their education. Therefore, the main 

aim of the study is to gain insight into the collaboration process of Individualized 

Educations Plans so that ideas and skills acquired will be able to enhance my 

knowledge. 

The most important characteristics of Individualized Education Plan (IEP) 

documents is the description of detailed plans and programs of the child's educational 

needs covering a wide range of areas such as spelling out the specific aims and 

objectives of the program, outlining the modalities of evaluation and measurement 

procedures, strategizing the means to follow up with the plans developed during the 

process of IEP planning meeting (Drasgow et al., 2001, p. 359). Indeed, they further 

stress that the IEP documents and processes are very crucial in ensuring the 

formalization of the Free, Appropriate Public Education (FAPE) to special needs 

students (Yell, 1998). 

The development of Individualized Education Plans is a rigorous process. The 

planning and preparation process requires the active involvement of the IEP team which 

should consist of a parent who has a child with disability, one regular education teacher, 

one special education teacher, one representative of a local education agency who is 

qualified to provide specially designed instructions to meet the needs of the child,(at the 

discretion of parent or agency), one additional official who is knowledgeable or has 

special expertise regarding the child and related service personnel and the child 

whenever appropriate (Guerin & Marry, 2006). 
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The development process of Individualized Education Plans has two end results 

known as a product and a process (Kaye & Aserlind, 1979). As a product LEPs provide 

clear cut guidelines and roadmaps to the stake holders including teachers and parents to 

monitor the progress of the child regarding the development of social skills, and or 

adaptive domains. It also provides detailed description of the present status of the child's 

performance. It has detailed goals, objectives, additional supports and services for the 

child and also the criteria for determining his progress. As a process, IEPs promote the 

provision of avenues for collaboration between teachers, administrators, parents and 

even the child when appropriate, in determining goals and objectives. The processes 

promote the reflection of the IEP development, review and revision of the educational 

program. 

Drasgow et al. (2001, p. 361) explain that one of the important requirements of 

the IEP is that all schools are required to follow certain guidelines when developing and 

implementing the IEPs. These set of procedures safeguard and protect the interests of 

the students with disabilities (Tucker & Goldstein, 1992). Such procedures could also 

provide avenues for the school and parents to resolve any disagreement if they should 

encounter any. 

Firstly, schools should ensure the initiation of a collaboration process amongst 

the IEP team members. The collaboration process within the team is mandated to 

ensure the planning and preparation of individualized education plans, carrying out the 

assessments, and deciding the placement needs of the students is done collectively 

involving the members of the IEP team. 

The other aspect of the IEP requirement norm is the substantive processes. The 

substantive processes demand that the schools ensure the provision of education that 

offers meaningful education to the children with special education needs. Provision of 

meaningful education for special needs students include planning IEPs with goals, 

spelling out specific objectives, outlining appropriate methods of implementation and 
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carrying out assessments. The schools should therefore, abide by these requirements to 

ensure that students receive education that are appropriate to their needs (Drasgow et 

al., 2001, p. 361). 

The whole process of IEP starts with a referral of a student with a suspected 

disability for a possible evaluation. Thereafter, final step of the planning process is 

reviewing and revising the IEP. Therefore the collaboration process of IEP plays a very 

significant role. In order to promote better collaboration, IEPs meetings are one of the 

best avenues and serves as a communication vehicle between parents and schools. This 

helps them to work as equal partners by collaboratively discussing and deciding the 

educational needs of the child, plan and strategize services to meet those needs, and 

work collectively for anticipated outcome (Heward, 1996). 

Although the IEP seems to have become a very vital tool for the implementation 

of Special Education the processes seem to face challenges in terms of how efficiently 

they are organized and managed especially in ensuring the up to date reporting system 

of educational performance (Drasgow et al., 2001). There are also indications that key 

professionals or stake holders seem to fail to ensure their attendance in the IEP 

meetings. Hence, the placement decisions may not necessarily be based on the IEP 

(Huefher 2000; Lynch & Beare, 1990; Martin, 1996; Smith, 1990b). Organizational and 

managerial aspects of IEP seem to inevitably play an important role in the development 

and successfiil implementation of the IEP. These are yet again important factors that 

contribute towards planning, implementation and follow up of the whole IEP. 

1.1 The scope for use of IEP in Bhutan 

The role of IEPs in Bhutan is likely to be important where the modem system of 

education is still very young compared to many other countries. The development of 

modern system of education began only in the early 1960s with the beginning of the 

First Five Year Plans (Education Division, 1999). The document Bhutan 2020 prepared 
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by the Planning Commission of the Royal Government of Bhutan (1999), is a Vision 

Document for Peace, Prosperity and Happiness for Bhutan. It it, it states that "access to 

basic education has become an inalienable right of all Bhutanese and it is the key to 

most of the nation's ambitions" (p. 52). The provision of wholesome education to 

prepare every Bhutanese child to face the challenges and demands of the ever changing 

Bhutanese society at the national and global arena is one of the key pillars of the 

concept of Gross National Happiness. Such a policy initiative geared towards making 

education accessible to all children moves very well in tandem with the right of every 

child to education as proclaimed in the 1984 Universal Declaration of Human Rights 

and the World Declaration on Education for All (UNESCO, 1990). 

Further, the Education Sector Strategy document prepared by the Policy and 

Planning Division (2003) for realizing the Vision 2020 states that "All children with 

disabilities and with special educational needs - including those with physical, mental 

and other types of impairment - will be able to access and benefit from education" (p. 

34). It also states that children with disabilities and those with special needs will to the 

greatest extent possible receive quality education alongside their non-disabled peers. 

Initiatives to include children with special educational needs and disabilities 

have been made with the introduction of a pilot school for multiple learning disabilities 

and deaf children in two of our Bhutanese schools in 2001 in addition to the National 

Institute for the Disabled in Khaling which was established way back in 1973 (National 

CRC, 2000). 

All such initiatives from the Ministry of Education, which are rights-based 

approach for developing the education system can directly contribute in making our 

schools not just a place of learning but also a place where our children feel included and 

respected as individuals. A place where they can develop love of learning and are able 

to relate to one another for friendship and support, and a place where children feel safe 
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