Univerzita Karlova

Pedagogicks8 fakulta

Katedra anglick®ho jazyka a |it

DI PLOM®RCCE

Perception of Religious and Mythological Lexis among EFL Users

Percepce n8bhogensk®ho a mytologick®
ci z?2ho jazyka

Bc. Martin Bogko

Vedouc? PhDr . Kl 8ra Lancov§, Ph. D.
Studijn2 Ulitelstv2 pro stSedn? gkoly

Studijn2 Ulitelstv2 vgeobecnD vzdDI 8ve
st SedriangkolckT jazyk

2022






Odevzd8n2zm t ®t o d iPprteptiomoolReligipus &nd Elytholagical [@xsa
amongEFLUsersot vr zuji, ¢ge jsem ji vypracoval p O C
za powgdgiStci wvedenlch pramenT a |iteratury.

vyugita k z2sk8n2 jin®ho nebo stejn®ho titu

Prahab. 4. 2022



R8d bych na tomto m2stlhD podhRDkoval RRBOre.n2KI §
m® dmopvi® pr 8ce a zm@mr JePhRru cjedgné@pchr utly nplondkNDk o v a
sv® rodinh, zejm®na pak svim rodil Tm, d2 ky
studovat na vysok® gkol e. DRDkuj i zamiPejich

vychovali | lovhRka, kterTm dnes | sem.



ABSTRAKT
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ABSTRACT

This diploma thesis explores the perception of mythological and religious lexis among EFL
uses withanemphasis on mythology. Firstly, it provides a brief theoretical introduction to
thetopic, after which the main research part describes and analyses the results of research
conducted irseveralCzechlower anduppersecondary schools. This resgaconsisteaf

the assignment of a specially designed workstiegtaimed, among other things, to map
studentsé knowledge of mMwd versidnoaj this \eokksheenh d  r e
were createdbased on the level of English of the respondents. At the same time, it focused
to a small extent on the respondentso6 abi
worksheet. The research showed that most respondents had some awareness of mythological
lexis, with this awareness becoming less important with higher lev&agiish However,

it also showed that respondents who rated their own knowledge of mythology highly were
more likely to succeed in linguistically based exercisesthermore,nterlingual transfer

played a large role in the ability to list the names of planets in English and indicated a
relatively significant lack of knowledge on this topic. Finally, neither age nor English level

appeared to affect r es proasrdsstheworgshestbi | i ty t o

KEYWORDS
Mythological lexis, religious lexis, perception, EFL users, Greeoman mythology,

JudeeChristian religion, research
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1 Introduction

Although there are many differences between Czech and Englishlahgeages have one
thing in common. They are European languages and astsaghave European history as
their heritage. Through the process of lexical borrowing, they claimed not only the words
but also the mythologies of the nations that were inteeghvimith themDueto this process,

we can now trace wordphrasesand idioms back through time into the era of Ancient
GreeceRome,and Old Germaio tribes European history is, of course, not solely limited

to mythology. Another unifying feature commdor European languages is Christianity.
When itdevelopedit broughtanew language and new stories which affected the languages

as it spread and was eventually anchored as a dominant religion on the old continent.

With these common cornerstones in plaeéveen the two languages, it begs the question,

of whether the lexis connected to these features holds a special place among the rest. Do
Czech students of English as a foreign language (EFL) exploit this commonality when
acquiring the language? Are thaple to use this to their advantage when they encounter
previously unknown vocabulary? Do they perceive this lexis differently or do they not make
any connection whatsoever? These are some of the questions that this thesis seeks to answer
and that led tdts birth.

Even though ancient mythology is not necessarily a direct heritage of the Czech nation, it is
not by any means unknown. Many Czech students, for example, greaadipg otfistening
tobookssucha8t ar ® Se c k & yb §Fdeu aar alpheRvelars tagightthe stories

as part of their History or Literaturdasses The students are, therefore, often aware of
certain words and idioms way before they start learning English. Consequently, even
potentially highlevel idioms such asA’'c h i hekl's which would be opaque for students
outside of Europe, can be clearly understood even bjotier-level students. They can

even use this idiom to passively broaden their vocabulary, because they may safely assume
that the word "heel" mustecessarily mean "pata” in Czech even if they have never seen this
word before and they would not be able to translate it on its own. The ability to translate the
words directly, even itheimaginative language is ensured due to the nature of its origin.
This means common sayings based on mythology and religion can sewégmrtant

scaffolding in second language acquisition.

13



This thesis consists of two parts. The first one is theoretical, where lirigilly look at the
necessary terminology and tivetical background for this thesis. Tin@insecond, practical

part, will deal with the research conducte€aechLower and UppeBecondary schoals
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2 Theoretical part

2.1 EFL users

EFL i s an acronym that stands f atontéiEShgl i s h
(AEnglish as a Second Languageo), which is
USA or Canada, where many i mmigrantsd mot he
English is a must Ain order dwthinthremelgrang and
areas, 0 EFL is used to denote AENnglish as
countries, instead of wusing it as an offici

and Chien 2). Therefore, as English is not Hitial language in the Czech Republic, nor
the language of institutions, and all respondents are from this country, the respondents should

be labelled as EFL users.

2.2 Perception

Thi s term is used as Asynonymous iwnjth i d
understanding, and comprehensiono (D6Arcai s
has been used to Andesignate such diverse pr
the speech signal, judgements of similarity between two linguistictstes, and even the
comprehension of connected discourseo (DO6Ar
thesis focuses mainly on the first five definitions, as it seeks to discover, whether respondents

are capable of using the mythological andimited scopereligious lexis without pre

teaching of these concepts. As such, tasks have been designexptbed the capabilities

of respondents to identify and show understanding of different mainly mythological lexis.

2.3 Mythological and Religiouslexis

For the purposes of this thesisythological lexisis defined as any word, idiom or
collocation that is etymologically derived from Greek, Roman or Norse mythology. This
includes names of deities, characters, creatures or whole st@atiese a part of the above
mentioned mythologieSourcedor these mythologies weidassical texts (e.gllliad and
Odysseypy Homer HeroidesandMetamorphoseby Ovid, andPoeticandProse Eddaand
modern compilationse(g., St e p h e n  F rviytidos, Heraesarld drgyy and Neil

15



Ga i madarge Mythology These particular mythologies were chosen because they had

the biggest influence on the English and Czech language.

Analogically, religious lexisis defined as any word, idiom, or collocation that
etymologically derived from biblical stories. This also includes the concept of biblical names
(see 2.3.1)

Every lexical item used in this research was consulted with different etymological
dictionaries as was every unanticipated soluwavided by the respondts to avoid

incorrect conclusions in the analysis.

2.3.1 Biblical names

One of the tasks in both worksheets relates to the concept of biblical names. As the name
suggests, these are names that appeiae iBible Names that belongedtiuis category were
taken from HeAlbhlerMen df the BilyleAll the Women of the Bible

Compilationand were also consulted with tBehind the Nameebsite.

2.4 Curriculum

Although there was intentionally no preaching before the handing outtbé worksheets,

the topic of mythology and religion was introduced to students dtiegourse ofheir

education. The curriculum in the Czech Republic is guided mainly by two curricular
documentsi R§ mc o v T vz dDI (fransewcrk Educadian rPeogmme FEP

common for all schools of a given type, @&k o | n2 v z d N (S8hock Ed&icatiprr o gr ar

ProgrammgSEB which each school creates individually.

AsperR8§ mcovI vzdRl §vac?2 pr o,gvhichmuidpsrthe cuzriSului a d n 2
of primary andlower secondary educatioancient cultureshould be taught imistory
classes as a part of ANejstarg?2 <civilizace
Christianityand Judaisnt oget her with fAKSes Sansltovek.a Wh e
looking atR§ mcovi vzdRl §vac? ,whichogyides the qurricolumgof mn § z i
Grammar Schoolsnythology is a part of philosophy teaching block in Basics of Civics and

Social sciences, while ancient culture is a part of History andieck bs is Christianity and

Judai sm, which is also in AThinking in Euro

16



When looking at SEPs, as every school creates them individually, only two were chosen to

be featured hefieone from primary and lower secondary sch@g lkdin& a Mat e Ss k §
Ml ad§8 BolGkollam¢¥ VzdnDI|I §vac?2 Pr)omgerfranmaGpammar Z § k | a
schoolAkademi ck® gymnpng8stkomn&t W 8)Dsotd Haxing2the Pr og r
most respondds in the researcim their school typevhich maks them the most relevant

As for the first one, mythology is part of History classes in the seventh grade, as is
Christianity and Judaism. Additionally, antiquity is also introduced in History classes in the

sixth gradeConcerning the chosen Grammar sdhancient culture or mythology is taught

in History classes (first grade), Latin classes (depending on the chosen field of studies),
Czech Language and Literature classes (first grade), and Basics of Civics and Social sciences

classes (fourth grade). Cstianity and Judaism@relikewise taught in the same blocks.

Given the fact that SEPs are obligatory for schools to fitifdanbe safely assuntthat
students should have some latent prior knowledge on these #ipieast in the Czech

language.

2.5 Interlingual transfer

In this research, the errors produced by the respondents ampa@sant as their correct

answers, and it is, therefore, meaningful to think about how these errors ocaweethin

percentage athese errorgan beattributed toso-calledfinterlingual transfes. This occurs

when a source of error can be attributedhwep r oducer 6 s maitactya al angu
Asource of hypothesis formationo andtofia s oL
fill in the gaps in their,ldetlinged Orgnsfer of i nt e |
Intralingual Errors). As per Brown, fithe beginning stag
especially vulnerable to interlingual transfer from the native language, o nt er f er en
(224).Therefore, given that respondents for this research were students, we can expect it to

be an important factor for their performance.

As Mahmoud notes imterlingual Transfer in EFL Vocabulary Learning and Teaching,
when the influene of the native language is negative and leads to an error, we call this a
negative transfer, while when the language transfer is helpful and leads to positive
production, it is called a positive transtehich is harder to detect. Furthermore, he notes,
that the negative transfer is manifested oy 1rgnslation( €é,) foreignization (i.e.

17



phonological or morphological modification of an L1 form to sound like a FL form), (3)

code mixing/switching ( Ma h. Foo thedpurposes of this research, the last two named

will be the most significantAn example of foreignization can be the usagehefword
ASaturnuso, whilswahckixmgnptaenobecbbe wusage
AUranuso. Adampli enafl |l ,pa@ani ttixve transfer ca

it cannot be definitely proven.

2.6 State of research

As of March 2022 the author is not aware of any research publisihetds similar in nature

to that of this thesisThe search for published papers was performed on webhggbsof
Science, ResearchGatand Scopususing keywordsmythological lexis, mythological
vocabulary,mythology EFLESL, religious lexis, religiousocabulary religion EFL/ESL,
Christianity EFL/ESL,and Judaism EFL/ESL Nevertheless, there were some papers
published that touched upon the topic of mythology and English teaching, which is loosely
connected to the topic of this thess@me of the moselevant papers are listed below.

Jia Fan and Sun Yu their papeiThe Application of Greec®oman Mythology Learning in
English Vocabulary Teaching from the Perspective of Etymadtmked at the etymology

of words of GreceRoman origin with a particular interest in mythology. They observed
these expressions through etymology and categorized them according to etymological

motivation into fAdirect uesre,amktaermiorvatciadn .
was to Aenrich existing English vocabul ary
acul tural di mension to vocabulary teaching
vocabulary teaching and | earning. 0o

Jay Lnksman in his article entitleBeaching mythology creativebgiggests different ways

how to teach myt hol ogy i n cl assrooms. He
composition, myt hol ogy newspaper or mythol c
the students in junior and senior English high schools.

Ji Xiaobininhispapefeachi ng AGreek and Roman dsgst hol ogdg
with theteaching of this topic in a course for fiste ar Engl i sh maj or s. T

student shdl acroggnage vae | evel 0 as they were i
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understanding of | anguage. 0 In his paper,
materials (e.g., thdliad andOdysseyand alsanentionghe stages of 4C framework in the

course.

Ruishu Wang and Wanbing Shi in their papeaching Objectives and Strategies of Greek

and Roman Mythology for College Studetissuss teaching strategies of Greek and Roman

myt hol ogy cour s e -flaspprepadraton,rclasarcom eraetioemewdikp r e
assignment and course evalwuation. o Their o
ability, cultural awareness, literary appreciation ability, artistic aesthetic ability and learning

abilityo which they <cl| aghthiseoarse. achi eved ef fe
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3 Research

3.1 Aims and Research questions

This researcland the worksheets ushdve threemainaims.

1. To discover how students perceive mythological and religious lexis in English,

2. To analyse student skhowkrdge fromiCyechtclasses intans f e
English,

3. To test the logical capabilities of studerdsdtheir attention spgrandto observe
whether students can transfer newly received informatiobetween indirectly

connected tasks.
This thesis also seeks to amswhefollowing research questions

1. Does religious selidentification lead t@better performance in religious tasks?

2. Does higher confidence in mythological or religious knowledgessséssment lead
to abetter performance in the questions correspanth that topic?

3. How much does the level of English enhance the performance of respondents
regardless of their prior knowledge of religion and mythology?

4. How much doeshe age of respondents affect their ability to connect information
throughout theest?

5. What is the effect of L1 interference on errors in lexis that is similar to thtaeof
respondent ds L17?

6. What is the effect of English level dne performance in lexicological/etymological

tasks?
3.2 Methodology

3.2.1 Worksheet variants

Two worksheet variantaere created for the purposes of this research. Worksheet A was
aimed at respondents withe English level (CEFRYyanging betweem2 and B1, while
Worksheet B was aimed at respondents wigEnglish level ranging between B2 and C2.
Worksheet A mainly @ntained simplified versions of tasks that were given in Worksheet B.

Only two Tasks (i.e., Task 3 and 5) differed completely, although the overall aim of the task

20



remained the same. T$@variants were createdainly due to language and time concerns,
with higherlevel students being able to complete tasks more quickly than -lewedr
students. Timewise, both Worksheets were roughly aimed at 35 minutes to accommodate for
potential problems during physical administration within aiBute class. Both wosheets
alsofeatureda bonus task whictvas there to prevetite boredom of quicker students.

ForWorksheet A and Worksheet B that were given to respondm@s\ppendices B and D
respectively. Furthermore, &ch worksheet isalso complemented with keys in which
suggested timing for the tasks is also presentthiedey to Worksheet Asee Appendix C,
and forthekey to Worksheet Bsee Appendix E.

3.2.2 Focus of the research

Both worksheets were focused mainly GmnaeceRoman mythologyand marginally on
JudaeeChristian religion. In total, 7 tasks focused exclusively on mythology, 1 task focused
exclusively on religion, and 2 tasks focused half on mythology and half on relifine
intentionwas always to focus mainly on the mythological part which was presumably more
familiar to respondents given the cultural background of the Czech Republic and
complement the mythological part with religito effectively use the allottednie of one
45-minute class. As a result, ontegms that were deemedostrepresentativéor religion

were chosen to be explored in this research which were to serve mostly as a prompt for
respondents to think about the etymology of words in English aner éémguage
Furthermore, what we now mainly consider to be mythology was once part of religion which
invited the opportunity to connect the two topics in this reseagdhis similarly connected

in the Czech curriculum (see 2.£jnally, religion is mtentially a very problematic topic to
research in our schools and has to be treated sensitively which was also the reason for the

very limited inclusion of religion in this research.

3.2.3 Respondents

The data was gathered in a period between September 202drarzaly 2022 and both paper
and computer versiarof the worksheatwere distributed. In total, Worksheet A was filled
out by 74 respondents (61 in a paper version and 13 in a computer version), and Worksheet
B was filled out by 85 respondents (75 in g@graversion and 10 in a computer version).
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Respondents were gathered from 8 different schools in the case of Worksheet A and from 5
schools in the case of Worksheet B. Respondents were aged between 14 and 35 and their
selfassessed English levelngedbetveen ATA2 and C2 with one native speak@&his
self-identified native speaker was after some deliberation included in the results, as they had
only one English parent and spoke mainly in Czespecific information about the
respondents is broken down the following tables (see tables-3). The number of

respondents was affected by the COMI® pandemic situation.

Table 1
Seltassessed English level spondents

English Level

Al-A2 A2 Bl Bi1-B2 B2 B2Ci1 Ci1 Cl1C2 C2 Native
Worksheet A 3 32 14 4 19 0 1 1 0 0
Worksheet B 0 0 6 2 51 6 13 4 2 1
Total 3 32 20 6 70 6 14 5 2 1
Table 2
Age distribution of all respondents

Age

14 15 16 17 18 19 20 21 22 23 24 25 26 27 29 35 NA
WorksheetA 17 20 1 7 11 7 2 2 1 1 1 1 0 1 1 O 1
WorksheetB. 0 1 28 22 22 3 1 1 0 O 2 1 1 1 o0 1 1
Total 17 21 29 29 33 10 3 3 1 1 3 2 1 2 1 1 2

Table 3

The type of school of all respondents

Lower Upper BA MA Not a student
secondary secondary students students
Worksheet A 25 37 8 1 3
Worksheet B 0 76 5 4 0
Total 25 113 13
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3.2.4 Pilot phase

The pilot phase of this research took place during the first half of February 2021 and the
purpose of this phase was to test whether respondents would be abltheoMidrksheets

outas was intended by the author and to make sure that the wordingtatkbevas clear

and correct. During this time, both Worksheet A and Worksheet Bpiletedin electronic
version through Google Formeach by 11 different respondents. Both worksheets were
piloted mainly by students difie Faculty of Education of Chaa$ University This was due

to the COVID situation at the time when getting the worksheets to the students of Upper
Secondary school was almost impossililee added benefit for this approach was also that
students ofhis faculty would scrutinize the tasks from both the teaclgdthest udent 6 s
perspective Links to these worksheets were sharedaweralUniversity Facebook groups

and anyonén these goupswith sufficient knowledge of Englishas able to participate in

this phaseThe age of respondents ranged between 14 and 30. The English level (CEFR) of
respondents ranged from A2 to C1 for Worksheet A, and from B2 to C2 for Worksheet B
Both Workshets were piloted by religious and nogligious respondents. Respondents
were also asked to sealite their knowledge of Religion and Mythology and this-gatihg

ranged from O (no knowledge) to 5 (excellent knowledge) in both categories by respondents
of both Worksheet3Vhen this phase was evaluated, the main focus was on the principle of
the functionality of these tasks rather thdme correctnessof answers given by the

respondentand the responses from this phase were not included in the finasianaly

The results of this phase showed that niaskswere clearly articulated and needed only

small adjustments suchase pl aci ng @ Ca nwithyfioWréi 6t eq udeoswtni éodn ss e n
or expanding the wording of the task to be more explicitask 5 the nonber of words

required was added to clear i confusion as was the requirement for them to be words

of different meaning This condition was added to prevent students from entering words

that were derivations of each otherd.,chronology, chronolagal, chronologically) which

are technically correct, bdid not serve the purpose of this task.

The only task that seemed to require more attention was Task 3 (Short story). Originally,
both worksheets had the same story in this task wémcled up beingpo challenging for
lower-level students. As a result, the original story was left as a taslkoiksheet Bvhere
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it was more successful, although an example was added to provide studerftgtirgh
guidance (this example was originally intended to be in place, but @sgadentallyomitted
when the paper worksheet was transferred into the ehéctrersion). In Worksheet ,Ahis
short story was replaced by a completely new stoayused much simpler language more
suited towards the intended A2 English level

Forasummary otheresults from the piloting phase see Appendices F and G.

3.2.5 Worksheet Assessment

All data was gathered in a dataset Excel file which contained data from both worksheets.
Datasefeaturesageneral information sheet for both worksheets which explains the meaning
of present variables. Dataset was created manually andreoathdata that was available
from the gathered worksheets exactly as they apdéarthe physical or digital version.

This data was gathered anonymously from respondents and even theisuthaile to
connect the given data to a particular responitenmtost casesThis datavasgathered in a
locked sheet for both versions of the worksheet to prevent accidental alteration. Additionally,
this dataset also cont&d three sheets where all calculations were madeng Excel
functions Due to the nature of the filthe inability to enclose the file in the thesis itsatfd

the restrictiors placed on possible appendix fileg theuniversity, this file was split into7
compressedCSV files, and handed in together with this thesis as an external appendix

through theStudent Information System

Responses that were skipped were treated as wrong incedcutation while misspellings

of a correct answer were treated as correct unless otherwise specified.

3.2.6 Correlation coefficient

As a way to explorehe relationship between certain variablé® Pearson orrelation
coefficientwas employed in the anaiyal part of the thesis through the useledf CORREL
functioninExcel i CORREL functiono). In order to int

of thumb wasused which claims about the values of correlation following:
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0-0.2 Slight; almosinegligible relationship
0.20.4 Low correlation; definite but small relationship
0.40.7 Moderate correlation; substantial relationship
0.7-0.9 High correlation; marked relationship
091 Very high correlation; very dependable relationship
(Guilford 219)

Furthermore, there ia distinction betweepositive correlationvhere the variables rise or
fall together, andhegative correlatiorwhere one variable rises, the other falls (Guilford
137).The negativity of a correlation will be represehtey a negative sign in front of the
number. Additionally,the term weak correlationwill be used interchangeably witlow
correlation, and strong correlationwill be used interchangeably withigh correlation

throughout this thesias these terms are ma@mmon.

3.3 Resultsand Data analysis

In this section, we will look at the questionnaire #meltasks that were present within the
two worksheets. Under eadubsection the tasks willfirstly be introducel and the
reasoning and aintehind thendiscussed. Finallythe results of these tasksboth versions

of theworksheewill be analysed

3.3.1 Questionnaire

Both versions of thevorksheet contained a quick questionnaire. The purpose of this was to
provide contextfor the knowledge of respondentsr fansweringthe different research
guestionsThe questionnaitavhich took up two A4 pagebkad 7 separate questions and in

its head were also, besides the date, two more informative fields (i.e., English level and Age).
For the paper version of the questionnaihich was a part of both Worksheetee

Appendix A.
The first question asked tlrespondents whether they are religious.

The ®cond andthe third question asked respondents to -s&té their knowledge of
mythology and religionThe scale ranged from O, for no knowledge, to 5, for excellent
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knowledge As a guideline for theesponders, under each category were suggested idioms,
namesand other lexis to illustraterhat might constitute aexcellent knowledge in these

categories.

The last four questions consisted of tick boxes which inquired the experience of respondents
in categorie®f games, movies, TV shows and books. These questions were to complement
theselfratedimage ofthepotential knowledge of the respondents. The categories contained

works with religious and mythological themes.

Resultsi Worksheet A

As for Worksheet AB1 (82.43%) of respondents stated they were not religiousle 10
(13.51% identified themselves as religiouEhree respondents declined to answédre
correlation coefficient between the religiousness and score from the religious part of the

worksheetvas 0290 which suggessweak correlation between the two.

The average seHssessed knowledge Gfeek and Romamythology was B2 out of 5

which points towards respondents not classifying themselves as overly aware of the
mythological topicsThe corelation coefficient of this selissessment and the number of
points reached in the mythological parts of therksheetwas 0438 (see figure 5 in
Appendix H)which suggests there is some correlation between the results of the student and

their selfassesment.Forthespecific distribution of answers, please tdde 4

Table 4
The selfassessed knowledge of Greek and Roman mythology of all respondents in
Worksheet A

Selfassessed knowledge of Greek and Roman mythology
0 1 2 3 4 5
Respondents 10 23 15 22 4 0

The average seHssessed knowledge of religion was once again 1.82 out of 5 with an
average of 1.8 out of 5 among nomeligious respondents, contrarily to an average of 2.6
out of 5 among religious students. While religious respondents seemed expectedly more

confident in their religious knowledge, they still appear rather hesitant. This may be due to
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the effect of selassessment where each respondent may use the given scale differently,
although to prevent this effect, a list of example words was given for the respondents to
understand what may be considered excellent knowld&digecorrelation coeffient of this
selfassessment and the number of points reached ialth@usparts of thevorksheetvas
0.419(see figure 6 in Appendix Hyhich suggests there @&anoderatecorrelation between

the results of the student and their ss§essmenEor the specific distribution of answers,

please setable 5

Table 5

The selfassessed knowledge of Religion of all respondents in Worksheet A

Self-assesst knowledge of Religion

0 1 2 3 4 5
Non-religious respondents 10 18 22 10 3 1
Religious respondents 0 1 4 3 2 0
Total 10 19 26 13 5 1

When it comes to the playing of games, the average of games played from the list was 0.51

out of 7with 50 respondents not playing any of the games listed. This number is much lower

than anticipated and it probably means that the respondents are either not playing games or
they play games of a different genfée correlation coefficient betweédns s assi nds Cr
Odyssews the mogplayedgameand the score ithe mythological part of thevorksheet is

-0.062 which means there is no correlation between theRwahe specific distribution of

games played, please dable 6
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Table 6

The number of respondents in Worksheet A playing games listed

Game Number of respondents

Age of Mythology 2
A s s a sCseedn @dgssey 17
A's s a sCseedn\akalla 12
Grepolis 1
Ikariam 1
Immortals Fenyx Rising 0
Smite 5

As for the movies, the average of movies seen from the list was 3.32 out of 9 with 10
respondents who have not seen any of the movies listed. This result is in congruence with
expectations as the part of the list were three Marvel mtvadare extremelypopular.As

the Thor movies arébased on Norse mythologggquestion arises whether seeing them had
any relationship with the score froffiask 4 which was aimed at Norse mythology
knowledge. This correlationoefficient was0.052 which means there is no correlation.
Similarly, with a correlation coefficient 0f0.018, there is no correlation betwessgeing
Herculesand the score frotihe mythological part. Finally, witla correlation coefficient of

0.181, there is no corrdian between the number of movies seen and the total score from

the worksheet-or the specific distribution of movies seen, pleasdaige 7
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Table 7

The number of respondents in Worksheet A that saeethe movies listed

Movie Number of respondents

Clash of Titans 18
Hercules 40
Percy Jackson 22
Son of God 5
The Passion of the Christ 0
Thor 51
Thor: Dark World 41
Thor: Ragnarok 51
Wrath of Titans 18

Regarding the TV shasythe average of TV shows seen from the list was 0.85 out of 4 with

27 respondents who have not seen any of the TV shows listed. This number is lower than
expected and it shows that respondents are not that interested in the topics of religion and
mythology when it comes to TV shows. Nevertheless, every TV show was seen by at least
one respondenthe correlation coefficient between seeingiferand score ithereligious

part of the worksheetvas -0.032 which means there is no correlation between the two
Likewise, with the correlation coefficient €9.052, there is no correlation betweédkings

and the score fromask4. Finally, with the correlation of 0.065, there is no correlation
betweenthe number of TV shows seen atige total score from theiorksheet.For the

specific distribution, please stable 8

Table 8
The number of respondents inovisheet A that have seen the TV shows listed

TV Show Number of respondents

Blood of Zeus 1
Lucifer 28
Stargate 11
Vikings 23
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The final part of the questionnaire dealt with the topic of books. The average of books read
from the list was 0.81 out of 13 with 37 respondents who have never read any of the books
from the list. This number is incredibly low. However, it maysbemewhaexplained by the
English level of respondents which prevents them from reading books in English combined
with the lack of interest in reading of the younger generagthe correlation coefficient

between English level arimboks read equals 0.289 which susigaweak correlation.

With the presence dFhe Biblein the list, the question arises whether its readers achieve
higher results in the religious part of the worksheet. In Worksheet A, the correlation
coefficient of The Biblereading and the score inethieligious part of the worksheetas

0.325 which suggesh weak correlation between the twieor the mythological part, the
correlation coefficient betwearadingThe Odyssegnd the score in the mythological part
was 0254 and betweereadingThe Percy Jackson serieend the mythological paktvas

0.283 which suggesa weak correlation between these books and mythological scores.
Finally, the correlation between the number of books read and the total score in the
worksheetwas 0444 (see figure 7 iMAppendix H)which suggests there & moderate

correlation between the two.

For the specific distributionf the books regglease setble 9
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Table 9

The number of respondents in Worksheet A that have read the books listed

Book Number of respondents
The Bible 15
The Book of God by W. Wangerin Jr.

Edda

The Heroes of Olympus series by R. Riordan
Heroes by S. Fry

Heroides by Ovid

Magnus Chase series by R. Riordan
Metamorphoses by Ovid

Mythos by S. Fry

w O O w o L U1~ O

Norse Mythology by N. Gaiman

[EEY
(o]

Odyssey by Homer

w

Paradise Lost by J. Milton

=
w

Percy Jackson series by R. Riordan

The questionnaire also asked respondents teaseHss their level of Engligbeetable 1for
detailg. The correlation coefficient between the sadsessed level of English and the total
score from Worksheet tvas 0578 (see figure 8 in Appendix Hyhich suggests there is a
moderate correlation between these two variables. @drity points towards theatt that
respondents witahigher level of Englisiveremore successfuBimilarly, the questionnaire
asked for the age of respondents (abée 2for detailg. The correlation coefficient between
the age and the total scomas 0392 (see figure 9 in Apendix H)which suggestaweak

correlation between the two items.

Lastly, the questionnaire itself was scored and split into a religioua mgthological part.
The correlation coefficient between the score in the religious part of the questionnaire and
the score from the religious part of the worksheet was 0.492 which implies a moderate
correlation between the two. As far as the mythological part of the questionnaire and
worksheet, the correlation coefficient was 0.382 which suggestsk correlation étween

the two.
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Resultsi Worksheet B

When it comes to Worksheet B6 (89.41%) of respondents stated they are not religious
while the remaining 9 (10.59%) of respondents labelled themselves as religiais.
correlation between religiousness d@hescore from the religious part of the worksheeat
0.220which suggests there is a weak correlation between the two.

The averageself-assessed knowledge of Greek and Roman mythology was 2.4 out of 5
which shows bigger confidence compared to the Worksheet A respondents. This is
underscored by no respondent choosing optic
choosi ng repredsertingexpditkriowledge in the topilce correlation coefficient

of this selfassessment and the number of points reached in the mythological parts of the
worksheetwas 0484 (see figure 10 in Appendix H¥hich suggests there smoderate

correlaton between the results of the student and theirassiéssmentFor the specific

distribution, please sdable 10

Table 10
The selfassessed knowledge of Greek and Roman mythology of all respondents in
Worksheet B

Selfassessed knowledge of Greek and Roman mythology
0 1 2 3 4 5
Respondents 0 21 24 26 13 1

The average of selissessed knowledge of religion was slightly lower compared to the
knowledge in mythology, specifically 2.22 out of 5 which still trumps the confidenites of
respondents from Worksheet A. The average fornetigious respondents wad9. out of

5, while the average for religious respondents was 3.33 out of 5 with both categories
outperforming Worksheet A respondents ithe confidence of their knowledgelhe
correlation coefficient of this sedssessment and tmmberof points reachedn the
religious parts of thevorksheet was 065 (see figure 11 in Appendix Hyhich suggesta

weak correlation between the tweor the specific distribution of answers, pleasetabke

11
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Table 11

Theselfassessed knowledge of Religion of all respondents in Worksheet B

Self-assessed knowledge of Religion

0 1 2 3 4 5
Non-religious respondents 1 24 23 23
Religious respondents 0 0 1 4 4
Total 1 24 24 27 9 0

Moving onto the games played the respondents, the results were almost identical with the
results from Worksheet AThe average of games playads 0.51 out of 7 with 57
respondents who never played any of the games mentioned. This once again points towards
the lack of interest in thpic of mythology when it comes to gaming or respondents not
playing any games general The correlation coefficient between the most played game
Assassinods @ndeé¢he dcor®Ofdogtie snghplogical partwas -0.049 which
suggests there is once again no correlation between th&awthe specific distribution of

games played, please dable 12

Table 12
The number of respondents in Worksheet B playing games listed

Game Number of regpondents
Age of Mythology 4
A s s a sCseedn @dgssey 21
A s s a sCseedn\fakhalla
Grepolis

Ikariam

Immortals Fenyx Rising

g O W w N

Smite

Concerning the movies, the average of movies geemthe list was 3.15 out of 9 with 12
respondents who have never seen any of the movies listed. The results are again similar to
the results of Worksheet A respondents, although contrarily to those respondents, every

movie on the list has been seen by asti@me respondermAs Thoris once again the most
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seen movie, thguestion regardingorrelation betweeseeingit and Task4 results once

again arises. The correlation coefficient of theseitaimswas 0111 which suggests there

is no correlation betwedhe two. The most viewed movie concerning Greek mythology was
the PercyJacksonin this worksheet. The correlation coefficient betwesseing the movie

and the results in #mythological partvas 0158 meaning there is no correlation. As for

the correlation between the number of movies seen and the total score from the worksheet,
the correlatiorcoefficient was0.079 meaning there is once again no correlation between

the two itemsFor specific distribtion of movies seen, please sakle 13

Table 13
The number of respondents in Worksheet B that have seen the movies listed

Movie Number of respondents

Clash of Titans 23
Hercules 26
Percy Jackson 34
Son of God 2
ThePassion of the Christ 3
Thor 62
Thor: Dark World 44
Thor: Ragnarok 60
Werath of Titans 14

As for the TV showsthe average of TV shows seen from the list was 0.76 out of 4 with 38
respondents who have never seen any of the sl&ted. This result is again similar to the
result from Worksheet A although one TV show was never seen by any respdrent.
correlaton coefficient between seeihgicifer as the most viewed and the result from the
religious part of the worksheetas-0.107, suggesting there is no correlation betweesdhe

two items. As for the correlation between TV shows seen and the total score from the
worksheet, the correlatiozoefficient was0.111, therefore there is no correlatiorior the

specific distribution, please stble 14
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Table 14

The number of respondents in Worksheet B that have seen the TV shows listed

TV Show Number of respondents

Blood of Zeus 0
Lucifer 35
Stargate 14
Vikings 16

Finally, the averagef books read from the list was 1.07 out of 13 with 38 respondents who
have not read any of the books listed. This result is slightly better than tha¥ébérksheet

A respondents, however, the number is still quite [dhe correlatiorcoefficient forthe

level of English and the number of books reaas -0.014 which implies there is no

correlation between the two

As The Bibleonce again belongs to the most read books from the list, the question of
correlation between reading it and gmorefrom the rdigious part arises. The correlation
coefficient for these two itemsas 0362, signifying a weak correlation between thefs.

for the mythological partthe Odysseywas once again the most read and the correlation
coefficient between reading it and the result from the mythological wast 0151,
suggesting no correlation. As for tRercy Jackson serigshe correlation coefficient for
readingit and the mythologidascorewas 0349, suggesting there is a weak correlation
between the two. Finally, with the correlation coefficient of 0.3®e figure 12 in Appendix

H), there is a weak correlation between the number of books read and the total score from

the worksheet

For the specific distributionf the books regglease sewmble 15

35



Table 15

The number of respondents in Worksheet B that have read the books listed

Book Number of respondents
The Bible 27
The Book of God by W. Wangerin Jr. 0
Edda 0
The Heroes of Olympus series by R. Riordan 4
Heroes by S. Fry 0
Heroides by Ovid 1
Magnus Chase series by R. Riordan 2
Metamorphoses by Ovid 10
Mythos by S. Fry 0
Norse Mythology by N. Gaiman

Odyssey by Homer 22
Paradise Lost by J. Milton 7
Percy Jackson series by R. Riordan 12

The questionnaire again asked for the-asfeamentof the English level of the respondents
(seetable Ifor details). The correlation coefficient between the-asffessed level of English
and the total score from WorksheewBs 0445 (see figure 13 in Appendix Hyhich is a
bit lower than in Worksheet ,Aut it still impliesa moderate correlation between the two
items. This agairpoints towardgespondents witla higher level of Englistbeing more
successfulAs for the correlation between age and total scoregdb#icient wag).213 (see
figure 14 inAppendix H) therefore, in this worksheet variathitere is no correlation between
the two.

Lastly, the questionnaire itself was scored and split into a religious and mythological part.
The correlation coefficient between the score in the religious part of the questionnaire and
thescore from the religious part of the worksheet was®u88ch implies a weak correlation
between the two. Ador the score in themythological part of the questionnaire and
worksheet, the correlation coefficient was 0.298 which also suggests a weak correlation

between the two.
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Joint correlations

As the Questionnaire was a joint part of both worksheets, it warrants a joint analysis. For
this not to be a simple summary of stats already given, only correlations will be analysed.
As both versions of the worksheet had a different point total, thelatiores will be made

with percentages aforrectanswersnstead of a score.

When it comes to the sedissessment of mythological knowledge, the correlation coefficient
betweernthis selfassessmerand the percentage of correct answers from the mythologica

part was 0.453 which suggests moderate correlatiorfi(gge 15in Appendix H.

As for the religious knowledge sed§sessment, the correlation coefficient betwhkesrself
assessmerand the percentage of correct answers from the religious part.4&% énce

again suggesting a moderate correlation between the twéidee216in Appendix H.

The correlation coefficient between English level and books read from the list was 0.172
suggesting no correlation between the two. Furthermore, the clometaefficient between
readingThe Bibleandthe percentage of correct answers in the religious part wa¥,0.35
suggesting a weak correlatiolhe @ame goes fothe correlation between readinghe
Odysseyand the percentage of correct answers in thgthological part The correlation
coefficient for thiswas 0.205,suggesting a weak correlation. Similarly, the correlation
coefficientbetween readinthe Percy Jackson seriesd thepercentage of correct answers

in the mythological pamvas 0.299. Asdr as the correlatiocoefficientbetween books read
from the list and the percentageanirrect answers in the whole workshisetoncernedit

was 0.43, suggesting a moderate correlation (8gare17in Appendix H.

When it comes to the seadissesselbvel of English, the correlation coefficient betwekis
selfassessmerdnd the percentage of correct answers in the whole worksheet4#&s O.

which suggests moderate correlation ({sgere 18in Appendix H.

Penultimately, the correlatiaoefficientbetween age and the percentage of correct answers
in the whole worksheet was @3 which suggests a weak correlation ($ggire 19 in
Appendix H.

Finally, the correlation between the score from the religious part of the questionnaire and the

percentage of correct answerghereligious part of the worksheet was (b44uggesting
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moderate correlation. Analogically with mythological parts, the correlation coefficient was

0.298 suggestingweak correlation.

3.3.2 Task1l1li Planets

The firsttaskin both variants of the worksheet was to identify planets in a pjatdrere

they were set in a traditional orgdand connect the names of deities after which they were
named with their respective domains. To affirm thisespondentgshould they notealise

the order)the third planet was clearly labelled as Earth together with the correcThde.
reason behind choosing Earth as an example was because its connection to mythology is
much more obscure than the connection of the remaining celestial bodieseoition that

the English name of this planet is completely different from the Czech one

This taskwas put into the worksheets first so that respondents would begin with something
familiar because every respondent should know the names of the planets regardless of
English level and agé&his task hadwo otheraims Firstly, to discover whber studentare

able to connect the knowledge they gathéndtieir science classes and use it in English

they were most probably never taught its English version at schimsl.also meant that
respondents would most probably make spelling mistakes attempting to translate the
names (the presumptions were that ©planets
commonly misspelbecause of studeritd.1). Secondly to start building connections
between commonly used names and their origumsch wauld prepare them for the
following tasks. The students were probably never taught the names of the planets together
with their origins, however, they probably at least heard that Venus has some connection
with love, Mars with war, and Neptune witle seawhich is a connection that should come

into the foreground when attempting to assign proper titles to the names. Not mentioning
common Czech saying |i ke AWomen are from Ve

guide them towards the correct answer.

Resulsi Worksheet A

In Worksheet A, the average success rate of naming a planet was 66.99% wbitloissdy
low number. It appears that some respondents in this version did not realize that naming the

planets was a part of the task and chose to entéitldgeonlydespite of the clear wording
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of the taskIn total, 16 out of 74 respondents did not fill out a single name of a pléhet

3 of them skipping thtask altogetheiThe probable cause of this evaasthe lower English
level of the respondengsd theimpotentialcarelessness while reading the task. Interestingly,
12 respondents struggled to nametfadiplanets and 5 respondents had trouble naming the
planets in the correct order. Thesvealed a previously unconsidered problem of respondents

not being familiar with our Solar system everitie Czech language.

As far as the spelling is concerned, onlyréSpondents have managed to correctly spell all

planet names. Most commarrors were using the Czech equivalent of a narag(

AMer kur 06, A Venug eandover@mgkcimadiaor{ ef. Nge. p,t uinSota)t,ur nus 0
A Ve nus e cejrorswerehinecageuence with expectations and reaffirm the effect of L1

on the L2 production of respondenfEhese solutionsvere counted as correct for the

purposes of scoring.

Finally, the average success rate of title assigning was 43.24% where the most successful
wasthe planet Venus (70.27%) and the least succesls&yplanet Uranus (25.68%). This

result is in congruence with expectations that more known names will be more recognizable.
The correlation coefficient betwedie score from assigning titles arlde scoe fromthe
mythological part of the questionnaire was 0.333 and between the score from asgiggaing

and mythological selassessmemnwas0.399, both suggesting a weak correlation between

the items.
For the results, please dable 16

Table 16
Results from Task 1 in Worksheet A

Planet Correct title Correct planet name | Misspeltname
Mercury 27 50 28
Venus 52 48

Mars 38 51

Jupiter 21 49

Saturn 21 50

Uranus 19 48 27
Neptune 46 51 34
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Resultsi Worksheet B

As far as Worksheet B is concerned, the average success rate of naming a planet was 84.37%
which is much higher than in Worksheet A. In total,r&é§pondents did not name a single
planet with 2 of them skipping thiask entirely. This shows that the Englidevel of
respondents may have been in play in Worksheet A. Five respondents were unable to name
all seven planets, while four more respondents struggled with naming the planets in order.
These numbers are lower than in the case of Worksheet A buthst¥ some potential

problems.

Concerning the spelling, 2t of 85respondents were able to spell all planet names without
anyerrors The nature oérrorsremairedthe same as in Worksheet A.

The average success ratdithe assigning was 61.68% whetetmost successful was planet
Venus (95.29%) and the least successful was planet Uranus (31.76%). The correlation
coefficient betweethe score from assignintitles andthe score fromthe mythological part

of the questionnaire was 0.188uggesting no correlatioriThe correlation coefficient
between the score from assignitijes and mythological selissessmentvas 0.254,

suggesting a weak correlation between the items.
For results, please seble 17

Table 17
Results from Task 1 in Worksheet B

Planet Correct title Correct planet name Misspeltname
Mercury 46 71 25
Venus 81 75 6
Mars 77 74

Jupiter 33 71

Saturn 31 70

Uranus 27 70 28
Neptune 72 71 40
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3.3.3 Task 271 Biblical names

In this task, respondents were asked to underline biblical names from a list of 20Tames.
task shoul d ser ve atasksthat @re stghtly timeconsymogabddtt we e n
also serves as an easy introduction to the religious part of the workbhisgaiskshould
alsoshow logical reasoning séspondentbecause lthough most othem probably never

readThe Bible theyhave probablhheard of tis term,and theymight be able ta@onnect it

to the Czech calendar which is a remnant of Christianity not many countriesTiave.
connection to Christianitghouldalsoindirectly guide students to the realisation they can
eliminate certain names because they do not haveeahCequivalenwhich they would
have,were theyintegralpart of Christian belief

In this task therewere among otherspames thatvere very obviously biblical even to
students who have no connection to Christi.;
that are very obviously not ( s ulbisitaskstouldi Ros e o
also show whether students have certaisigaknowledge of name translation because they

were most probably never taught it, and to properly answer whether certain names are

bi bl ical (e. g., AMat ougo to AMatt heéewo) tr
respondentsould havepassively learihcertain name translations istimeir Englishclas®s

where students ardtencalled with the English version of their names.

Resultsi Worksheet A

In Worksheet A, thisaskhada 65.61% total success rate. The success rate of names that
had to be actively chosen (i.e., were biblical) was 47.30%, while the success rate that had to
be left without being underlitewas 84.86%.This shows that students were perhaps
reluctant to actively choose any nanmdfee list. The correlation coefficiebetween reading

The Bibleand score in thisaskwas 0312 which points towardsweak correlation between

the two.Furthermore, the correlation coefficient betwdleascore from the religious part

of the questionnaire and poirashievedn thistaskwas 0.448, and betweehereligious
knowledge selassessment and thpints in thistask the coefficient wa$.442, both

suggestinga moderate correlation between the items.
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The apparentssuewith this taskwasthat it does not distinguish betwe&nowledgeable
students and those that just skipped the ri@siewhich is something that had not been
foreseen during the desigNeverthelessynly 5 respondents decided to completely skip the

taskwhich suggests this design flaw was not critical foritierpretation of the results
For the results, please dable 18

Table 18
Results from Task 2 in Worksheet A

Planet Correct Incorrect

Oliver 69 5
Noah* 45 29
William 72 2
Luke* 18 56
Paul* 17 57
Alexandetr 10 64
Hellen 56 18
Henry 70 4
Michael* 24 50
Lucy 68 6
John* 24 50
Matthew* 20 54
Adrian 70 4
Samuel* 23 51
David* 44 30
Rose 72 2
Eve?* 66

Adam* 69 5
Kayla 72

Catherine 62 12

*Biblical name
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Resultsi Worksheet B

In Worksheet B, thaveragegotal success rate of thiaskwas 74.00%. As for the names

that needed to be actively underlined, the success rat@9ua8o, while the success rate of

the names left without change was#®. This shows that the respondeimghis group

were more knowledgeable when it comes to actively choosing a biblical name, #hough
certain lack of willingness to actively underline a name remains. The correlation coefficient
between readinghe Bibleand pointsgainedfrom thistaskwas 0.82 implying a weak
correlation.Furthermore, the correlation coefficient betwdba score from the religious

part of the questionnaire and poimgfainedin this taskwas 0.30, and between religious
knowledge setassessment and the poig&snedin thistask, the coefficient was 322, both

suggestingweak correlation between the items.

Though the concern about the design @ tAskprevails, no respondent has completely

skippedit, making the design fla@venless influentiain this worksheevariant

For the results, please dable 19
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Table 19
Results from Task 2 in Worksheet B

Planet Correct Incorrect

Oliver 85 0
Noah* 68 17
William 83 2
Luke* 41 44
Paul* 41 44
Alexandetr 9 76
Hellen 63 22
Henry 81 4
Michael* 37 48
Lucy 75 10
John* 41 44
Matthew* 36 49
Adrian 79 6
Samuel* 47 38
David* 69 16
Rose 83 2
Eve* 83 2
Adam* 84 1
Kayla 79 6
Catherine 74 11

*Biblical name

3.3.4 Task 31 Short story

In this task respondents were given a short story that spesificallywritten for thistask

The respondentsere asked to replace words in bold (i.e., names of deities and mythological
creatures) with appropriate more common English words @eganinstead ofPoseidor).

One word was given as an examflee aim of this task was to find out whether respondents
are capable afising the context given even if they do not necessarily know the listed deity
and to make them think about the etymology of the given wdidikhermore, it tested

whether respondents are capable of transferring knowledge from Czech, in which they

44



probably heard most of the stories, into English. Given the natures ¢hsk andhe nature
of Englishitself, some words and collocations had eV possibleeplacementsand the
answers were considered with regard to the cordaegttheir grammaticé fit into the
sentence as a whokll names were taken from Greek mythology to prevent Grésmoan
mixing, which was to provide unity within the text, and becdsiss=k variants of the names

are often more known.

Each version of the Worksheet hadlightly different version of the stpwhere the story

for respondents in Worksheet B was approximately twice as long and asked them to replace
almost twice as many words. Additionally, the words to be replaced were often-leigtler

than those of Worksheet A.

Resultsi Worksheet A

In Worksheet A, the average success rate for this task was 46.53% where the most successful
was the substitution fafelios(70.27%) and the least successful was the replacemigke of
Hermeg13.51%) which was the most skipped iteéhpossible explanation for spondents
skipping the latter was th#tey were not familiar with the Greek versidermesand would

be more successful with the Roman verdidercury which ha already occurred in the

worksheet.

As wasmentioned abovehe word replacements westsojudgedaccording tadhe context
and theirgrammaticalfit into the sentence which led tassessingwords that were
semantically correct but grammatically not fitting as incorseath asusing beautyin a

sentencéi t likesAphrodite 0.

In total, 11 respondents skipped thskcompletelyand 12 respondents replaced all seven
words.For the results, please dable 20
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Table 20
Results from Task 3 in Worksheet A

Word to replace Correct Incorrect Skipped

Poseidon 52 7 15
Helios 56 5 13
Zeus 53 5 16
Aphrodite 22 19 33
Hermes 10 6 58
Chronos 23 8 43
Morpheus 25 10 39

Resultsi Worksheet B

As for Worksheet B, the average success rate was 42.06% with the most successful being
Chronoswith 77.65% and the least successful beltwps with 3.53%. The success of
Chronoscan be most probably attributed to the fact that the name rechnedpondentsf

t h e imedttirough words likechronologyand also because this name, together with

the title the Time Itselfwas mentioned in Task 5 and could have been retrospectively
completed. As foEos the low success rate can be attributed to the facréspbndents

used instead of words likkawn and sunriseonly the word Sunwhich was chosen by 60
respondentdf this was to be counted as a correct entry, the success rate would be elevated
to 74.12% Neverthelessi-osis not viewed as the Sun in mythology but rather as the deity
opening thedoors to the Sun in the morning (FMythos308).Additionally, the Surcould

have been already substituted Agrollo earlier in the éxt

Another item that warrants a lilkelgazeagintothenv e st i
Eyesof Medus® wher e t he <col | oc apetiifiedorstorelike. lHeoe be r e
respondents had troultleinking of these words and offered other alternativesstk@edor

paralyzedwhich were not correct.

Interestingly, the replacement f&irene(i.e., peacg had a success rate of 41.18% which
was greater than anticipated givee tielative low renown of the godde3sis shows that
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respondents were capable of deducing the meaning from the contexagihery were most

probably not familiar with the goddess herself
Fortheresults, please seable 21.

Table 21
Results from Task 3 in Worksheet B

Word to replace Correct Incorrect Skipped

Gaia 45 22 18
Morpheus 38 18 29
Chronos 66 2 17
Phobos 59 7 19
Apollo 36 21 28
Arachne 62 8 15
Medusa 5 64 16
Athena 28 38 19
Hermes 43 24 18
Nike 8 45 32
Eirene 35 12 38
Eos 3 63 19

3.3.5 Task4i Days

The fourth task asked respondents to connect five days of the week (two were omitted due
to their different etymology) with fivgods orgoddesses from a list of many. This list was
compiled to contain, together with the right answers, many known andkegsen deities.

Some of them were intentionally completely different from the names of the days (such as
fAthena) to test the attention and logical reasoninghef respondentddowever, most of

the deities given in this list were chosendistractordhatsound fairly similar to one another

so that they had a better chance of being chosen when respondents tried to guess the correct
answer without knowing itNevertheless, one of the answers (i.e., Saturdagturn) was

left to be easily deduced, partlye to the obviousness of its etymola@gyl the lack of fitting
distractors This should have helped the studentsto think about the spelling and
pronunciation of the words and guide them towards the realisation that the origin of some of
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these words migtbe detectable within therlo wever , f or the #AFriday
deities deliberately contained goddess Freya, which served as a false clue to reveal
respondents that knew the answmacause,sacan be read ihe Concise OxforDictionary

of Erglish etymologythe name othed ay comés i gedpgday of Frigg
The difference between the variants was in the size of the list of hamesAyilektonally,

Worksheet B also contained more similar distradiofarther test the abilitgf respondents

with ahigher English level to decipher the etymology of the day names.

Resultsi Worksheet A

In Worksheet A, the average success rate of the respondents was 28.65% with the least
successful being Tuesday with 14.86% and the most successful being Saturday with 52.70%.
Although the most successful item is in congruence with expectations, the satedésel|f

is rather low given thaaturdayand Saturnare visibly relatedAltogetherl3 respondents

who decided to answer the question chose incorrettigseresults point toward the
inability of respondents to decipher the etymology of the wongsngivhich may havlad

some connection to their English level. Nevertheless, the correlation coefficient for English
level and points from thisaskwas just 0.222 which suggeshe correlation is weak. The
correlation coefficient fothe English level ad being correct withihe Saturday option is
slightly higher, 0.250, thoughe correlation remaingeak. In total, 19 out 6f4 respondents
skipped thistask altogetherwhich is a number that is quite high and shows the lack of
willingness of some of theespondents to think about the etymology of words even when

one answer is very easy to deduce.
For the results, pleasee table 22

Table 22
Results from Task 4 in Worksheet A

Day Correct Incorrect Skipped

Tuesday 11 38 25
Wednesday 12 37 25
Thursday 31 23 20
Friday 13 39 22
Saturday 39 13 22
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Resultsi Worksheet B

As far as Worksheet B is concerned, the average success rate faskinas 31.53% with

the least successful item being Wednesday with 4.71% and the most successful being
Saturdayat 74.12%. Another notably successful item was Thursday with 60% and another
notable low success rate was 7.06% in the case of Tuesday. Theshigtess rates of the

two items and the general success rate show that respondents in this group were better
capable of finding out the etymology of day names. Nevertheless, the low success rate of
others shows the effectiveness of the distractors givemlynm@hemisand Tethysfor
Tuesday, chosen altogether 39 timésstafor Wednesdaychosen 50 times, arkteyaand

Freyr for Friday, chosen altogether 59 timBgspite the low success rate, these results show
that respondents were trying to figure out #tymology of the words and mostly chose
logical distractors. This is contrary to the results of Worksheet A, where chosen distractors
were raréy logically connected to the words given. Therefore, although unsuccessful, these
results stillshow that respndents witha higher level of English perforred better in
lexicologicalreasoningBecause of the high number of chosen distractors, the correlations
calculated for Worksheet A are insignificant for this variant. Five respondents completely
skipped thigask

For the results, please dable 23

Table 23
Results from Task 4 in Worksheet B

Day Correct Incorrect Skipped

Tuesday 6 58 21
Wednesday 4 63 18
Thursday 51 24 10
Friday 10 65 10
Saturday 63 12 10

3.3.6 Task5T1 Derived words

The fifth taskwas concerned with mythological word derivatigith each varianhavinga

slightly different taskBoth tasked aimetb make respondents think about the etymology of
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the words Specifically, tadentify their roots and comet them to the categories given based

on their meaning.

In Worksheet A, where the presumed English level of respondents was lower, respondents
were asked to sort words from a given word list into four groups where each group was
connected to a differentréek or Roman deity. To makihis more difficult for the
respondents, only the titles of the deities were given as providing the name would make this
tasktrivial. In the list wereintentionally includedboth words that were presumed to be
known to therespondents and words that were new tonth€his was to further encourage
respondents to think about similarities between them and realize they have the same
etymology.

In Worksheet B, which was targetatihigherlevel users of English, respondents had t
actively think of three different words that have the same etymology. For this group, both
names and titles of the deitiegregiven as without them thieaskwould be most probably
impossible to complete. Furthermore, an example god with example wasdpravided,

which was not a part of Worksheet A, to further help respondents with the task. As every
respondent had a different mental lexicon at their disposal and had different capabilities and
creativity, the number of possible answers was nearly lésstvhich should offer an
interesting window into the thinking of respondents.

Resultsi Worksheet A

In Worksheet A, the average success rate of assigning the word to a given category was
66.22% with the most successful betagologyandPsychiatrist(both 75.68%) and the least
successful beindsynchronoug54.05%). This shows that most respondents were capable

of identifying the roots and meaning of the words given and correctly asgitpem to a

given deity.Respondents were mbstable to identify weods that were connected to the
Goddess of Luck.e., fortuitous, fortungeller, unfortunate, misfortungjvhile the most
discrepancy within a category was with words connectédne itself,specifically words
anachronismand theaforementionedasynchronousThis may have been caused by the
presence of prefixes that respondents may have not yet encountered in their English studies.
Indeed, the correlation coefficient between the English level and the points achieved from

these twowvords was 0.319 which suggests a weak correlation between the two.
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In total, 10 respondents completely skipped thgkwhich may have been caused by the

fact that this task was probably the most tioo@suming out of all theasks
Forthe results, plese see table 24

Table 24
Results from Task 5 in Worksheet A

Number of placings in the category*

Word Mother Earth = Goddess of Luck Time itself = Goddess of the Sou Skipped
Geothermal 53 0 2 2 17
Chronology 2 2 50 4 16
Psychology 2 3 0 54 15
Fortuitous 3 48 7 0 16
Fortuneteller 2 48 7 2 15
Geology 56 3 2 0 13
Anachronism 2 9 36 5 21
Psychic 6 2 0 50 16
Geometry 45 3 10 1 15
Unfortunate 1 51 3 2 17
Asynchronous 5 5 40 5 19
Psychiatrist 1 1 3 56 13
Chronicles 0 1 52 4 17
Pangaea 45 5 4 2 18
Misfortune 1 51 6 2 14

*Correct placement of individual words is represented by a number of placings in bold

Resultsi Worksheet B

As for Worksheet B, the general average success rate (i.e., the ability to give a word with
the desired etymology) was 44.61%. In total, 8 respondents completely skipptskhis
The correlation coefficient between the English level of respondents and the points acquired

in Task 5 was 0.306 which suggeaiseak correlation between the two.

When it comes to the first category (i@aia, the Mother Earththis proved to béhemog
difficult onefor the respondents tmmplete correctly. On average, the success rate for this
part of thetaskwas only 7.84% with 53 respondents who were not able to think of a single
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word for this category, 11 respondents who thought of a single Baespondents who
thought of two words, leaving 15 respondents who thowghall three words for this
category. Furthermore, many responses included wordedé&an, landor nature which,

though semantically connectedere not derived from theame ofthedeity provided. As a
result, only 10 respondents were able to successfully think of at least one word with the
proper etymology. This was caused most probably by this category being the most intricate
when it comes to identifying the target tipoefix (e.g.,geo words) as the words do not
contain the wordsaia inside them which is not the case for the following categories. For

the word cloud, which contains all words used by respondents regardless of correctness,
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Figure1 - Word cloud for Gaia

The second category (i.€€hronos, the Time its¢lhad an average success rate of 42.35%
which is much better compared to the previous category. Only 13 respondents skipped this
category, while 19 responalis provided all three words for this category and 33 more
thought of at least two word§hough even here some words not etymologically connected
appeared (such atock, pasor second, their number was much lower than in the previous
case.A specificcasewaswords that were not derived fro@hronosbut could have been
mistakenly thought to be connected, sucltla®maticor monochromeHere respondents
forgot to think of the meaning of the words as well as their etymolegythe word cloud

for this ategory, please ségure 2.
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When it comes to the third category (ifortuna, the Goddess of Lydke average success

rate was 58.43% which makes it the second most successful category in this task. In total,
11 respondents skipped this category completely, 16 respondents thought of only one word,
18 of two words, and 38 respondents entered all thogds. In this category, only a very
small number of entries was not derived frBortuna(e.g.,dreams, goldor luck). Even in

this category, some seemingly related words, suclioisor fortify, appeared where
respondents once again forgot to incogteithe meaninmpto their reasoning. For the word

cloud for this category, please deagpure3.
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Figure 3 - Word cloud for Fortuna
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Finally, the fourth category (i.eBsyche, the Goddess of the $qubved to bahe most
successful witlanaverage success rate of 69.80%. Altogether 12 respondents skipped this
category completely, while 6 entered one word, 12 entered two words, and 54 entered all
three words. Some words not etymologically related, suctleagh, mind,or thoughts
appeared in the responses, while only the veortdpsyappeared to be seemingly related in

its form. For the word cloud of answers, pleasefgpee4.

pe Yy ¢,hos omati.c

psycatel i c

t houghts psychical

psychoth
mcepsycholoq;ﬂ ) t

p S I \
birth y S’ y
psyseshenic D§>fhdt‘f4p‘hly1os phy P s y#md xst Ilfe

\le

psyc ede'l i
psSyChotic

P S VY. -CrRychEets

psychoac¢ct ifve

Figure4 - Word cloud for Psyche

3.3.7 Task61 SentenceGap-fill

In this task, respondents were asked to fill in the gaps in the sentencesuginga word
that was derived from the name of the daitipracketsThis task aimetb make respondents
think about the etymology of wordtye context of the sentence and the deity given. In
Worksheet Arespondents had to fill in five sentences, while in Worksheet¢dpondents
had to fill in six additional sentences (11 in total). Ashwitther tasks, Worksheet B

contained highelevel words.

Resultsi Worksheet A

In Worksheet A, the average success rate was 47.03% with the most successful word being
phobia(74.32%) and the least successful word benagtial (14.86%). The success of the
first word can be most probably attributed not only to the clear context of the sentence but
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also to the fact that the deihobosvery clearly guides respondents to the correct word. As

for the wordmartial, thelow success ratean be most probably atiuted to the difficulty

of the word itself where some respondents witbwer English level may have not been
familiar with it. Indeed, the correlation coefficient between English level and getting the
word right was 0.324suggesting a weak correlatidretween the two. Additionally,
respondents often igspeltthe word asna r s hwhich véas counted as correxd it was

close enough. Another word where respondents had trouble with the spelling was the word
volcano, which was often nsspeltas vulcano, wlcan or vulcane The word was spel
correctly only by 8 respondents, contrary to 40 misspellings. This was most probably caused
by the fact that the name of the deity given Wadcan These misspellings were again

counted as corredn total, 11 resporehts completely skipped the task.
For the results, please dable 25

Table 25
Results from Task 6 in Worksheet A

Solution Correct Incorrect Skipped

Martial 11 18 45
Phobia 55 6 13
Janitor 21 9 44
Panicked 39 7 28
Volcano 48 6 20

Resultsi Worksheet B

As for Worksheet B, the average success rate was 46.10% with the most successful being
againphobiawith 94.12% and the least successful beaxgectedlyjovial with only 1
respondentvho answerecaorrectly. Surprisingly, the second least successful word was
venerealwith only 4 participants answering correctly which is lower than expected. The
most probable cause was the difficulty of the word #redpossible unfamiliarity of the
respondents witlit. Furthermore, many respondents chose to answar or venomous

which were incorregtout close to the correct answénother tricky word was expectedly

mercurial which was answered by 9 respondemtbo most probably guessed the word
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through the cotext givenrather than knowing the wardlo respondents skipped thask

in its entirety which suggests that respondents saw it as an intetasting
For the results, please dable 26

Table 26
Results from Task 6 i#/orksheet B

Solution Correct Incorrect Skipped

Martial 27 19 39
Terraform 25 23 37
Hermetically 37 8 40
Phobia 80 2 3
Janitor 57 2 26
Panicked 74 1 10
Venereal 4 40 41
Aphrodisiacs 42 4 39
Volcano 75 2 8
Mercurial 9 14 62
Jovial 1 19 65

3.3.8 Task 71 Months

In Task 7, respondents were asked to fill in the name of the month together with the name
of the deity the name was derived from. Respondents were given a short description of the
deity together with the first letter of the month which indirectly gaverélspondents the

first letter of the deity as well. The nam@hrodite, Janusand Mars were mentioned in

other tasks, whildunoandMaia were only part of this taskhe latter onewere therefore,
expected to havalower success ratéddditionally, Mars was not only mentioned but also
described in the same manner in another exearidevasexpected, therefore, to have the
highest success raf€his was done deliberately to observe whether responaletapable

of connectingnformation throughout thevorksheet

Because the names of months were limited by the letters given to pes&hilities this

task further aimed to show whether responderdise capable of logical deductions and
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conclusions. For examplé@anuarycould have been deduced basednanfact that the deity
is aGod of Portals, Thresholds and Beginning$iere the month can be considered a new
beginning of the yearSome other months could have been deduced byrbeess of

elimination.

This task wasdenticalfor both variants.

Resultsi Worksheet A

In Worksheet A, the average success rate when it came to months was 48.11% with the most
successful beintylarch with 56.76% and the least successful belaguaryandJuneboth

with 37.84% .For all months, respondents often choseffemint month beginning with the

same letter which points towards certain randomness in their choicégritpAugustwas

chosen by 22 respondents. Banuary, Julywas chosen 13 times addnel4 times. For

June, Januaryvas chosen 6 times addly 17 times. FoMarch, Maywas chosen 14 times.

And finally, for May, Marchwas chosen 11 times. Interestingly, some respondents had
trouble with spelling the months, often choosing their German equivalents which shows
interference of their probable L2 into @ish. In total, eht respondents did not enter any

month name.

As for the gods, the average success rate was 24.86% where the most successful was
Aphroditewith 50% and the least succesdfaia with only 6.76% While the low success

rates ofMaia andJuno are in congruence with expectations, only 36.49% of respondents
were capable of answeridars despite it being mentioned in another exercise. This shows
thatthe majority of respondentén this groupwere unable to connect this information for

this task In total, 24 respondents skipped this part of the task.

For the results, please dable 27
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Table 27

Results from Task in Worksheet A

Solution Correct name of the month Correct name of the deity

April-Aphrodite 40 37
JanuaryJanus 28 17
JuneJuno 28 6
March-Mars 42 27
May-Maia 40 5

Resultsi Worksheet B

As for Worksheet B, the success reggardingthe names of the months was 65.88% with

the most successful beitvarch (83.53%), and the least successful bdiaguary(47.06%).

While these rates are better than in the case of Worksheet A, the relatively low success rate
with Januaryshow thatmajority of respondents were unable to logically connect the clue
given with the first month of the year. Even in this variant, many respondents chose the
wrong month starting with the correct letter. Fgril, Augustwas chosen 18 times. For
January, Junavas dosen 16 times antlily 13 times. Fodune, Januaryvas chosen 2 times
andJuly 21 times. FoMarch, Maywas chosen 7 times. And finally, fdtay, Marchwas

chosen 9 times. In total, 3 respondents skipped this part of the task completely.

When it comes to the choice of deity, theeragesuccess rate was 39.29%. The most
successful wablars with 70.59% and the least successful Wasa with 8.24%. This isn

congruence with expectations.

For the results, please dable 28
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Table 28
Results from Task 7 in Worksheet B

Solution Correct name of the month Correct name of the deity

April-Aphrodite 61 59
JanuaryJanus 40 23
JuneJuno 44 18
March-Mars 71 60
May-Maia 64 7

3.3.9 Task 81 Multiple choice

Task 8 was a multiplehoicetaskwhere respondents were asked to choose the best fitting
explanation to a given idiom. These idioms were used in a sentence tesgpgadentsome

context. The respondents had to choose from four explanations. These choices were
constructed to containetcorrect explanation together with a direct opposite where possible.
The distractors were chosen to be one likely and one its opposite. The aim of this task was
to see whether respondents are capable of transferring knowledge from Czech, where they
probally heard these idioms, into English. Furthermore, respondents should realise where
the idiom came from and connect it to mythology and religion. Worksheet A had four
sentences in total, while Worksheet B had three additional sentences to those from

Worksheet A. These sentences were chosen to be higliel than those in Worksheet A.

Resultsi Worksheet A

In Worksheet A, the average success rate was 56.08% with the most successful item being
Ac hi | | €72.97%)handethe least successful item bditaly Grail (40.54%). he
relatively low success of the latter one was most probably caused by the relatively effective
distractors.As expected, the highdevel respondents performed better than thogke a

lower levelof English as can be supported byetcorrelation coefficient between English

level and points from thigsk(0.511) which points towardamoderate correlation beégn

the two.

Only two respondents completely skipped task Fortheresults, please seable 29
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Table 29
Results from Task 8 in Workshet

Number of respondents choosing answers*

Idiom A B C D Invalid / Skipped
Achillesé 8 54 6 2

Pandor ads 6 2 15 47

Holy Grall 17 30 5 13

Olive branch 35 9 7 11 12

*Correct placement of individual words is represented by a number of placings in bold

Resultsi Worksheet B

In Worksheet B, the success rate was 79.16% with the most successful itetAbemg | | e s 6
heel(94.12%) and the least successful item belaly Grail (52.94%). This is in congruence

with the results from Worksheet A, though the success rate is highwsidd be expected.

One respondent chose to skip tlsiskcompletely.

In generalthe performance of the respondents in this group was more stable, which is to be
expected from a group with highkavel respondents. As a result, the correlation coefficient
between English level and points from ttaskwas only 0.214 which is a weak correlation.

This means that as all respondents were usually B2 or higher, they all performed well.

For the results, please dable 30
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Table 30
Resllts from Task 8 in Workshe&

Number of respondents choosing answers*

Idiom A B C D Invalid / Skipped

Achill esé 3 80 0 1 1
Midas touch 63 4 14 1 3
Pandor ads 5 0 3 76 1
Holy Grall 20 45 10 6 4
Olive branch 66 3 0 9 7
Apple ofDiscord 4 66 5 3 7
Fall from grace 75 3 0 1 6

*Correct placement of individual words is represented by a number of placings in bold

3.3.10 Task 91 Theophoric names

In this task, respondents were asked to reslioat paragraph about theophoric names and
then decide which onéeity connects the four given namdde purpose of this taswas

simply educational, where students should be introduced to an interesting concept which
should, hopefully, lead them to think madeout names, the@tymology,and the reasoning
behind them. Secondly, thiaskshould show whether students are capable of connecting
information throughout the worksheet where because the name was already given in several
tasks, as was his titl&hirdly, this task is also partially connected with etymology as the

origin of the names can be deduced from thianilar features.

Resultsi Worksheet A

The success rate for thimskin Worksheet A was 41.89%hich was caused mainly by the
number of responas who skipped thask This might have been caused by tekbeing

the penultimate one with respondents not having enough time to complete it. This may be
supported by the fact that 17 students who skippedasksilso skipped the lashe which,
however, waslassified as a bontask When adjusting the calculation to not include people
who skipped theask the success rate rises towards 68.89% which is still relatively low
considering the answer was giventio other exercise in both worksheet variants (i.e.,

Task 1 and Task 7)Vhen looking closer, 22 of the 31 who answered this question correctly,
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also answered correctly both questions in the other exercises and 7 answered at least one
exercise correctlyThis shows that some respondents vedale to us¢heinformation given

in this worksheet to their advantage.

For the graph with results, please &gere20 in Appendix H

Resultsi Worksheet B

In Worksheet B, the success rate for thgkwas 74.12%, Wich is much highethanin the

A variant. Six respondents who skipped tiaiskhave also skipped the final task. This may
once again show that some respondents ran out of time when filling out the worksheet. If the
skipping respondents are once againimdtded in the calculation, the success rate rises to
87.9%. This shows that respondents were either able to deduce the etymology of the names
given orthatthey were able to connect the information given in other exercises. Looking
closer, 52 out 063 respondents who answered correctly also answered both questions from
Task 1 and 7 correctly. Additionally, 10 respondents were able to answer at least one of the
questions correctly. This once again supports the fact that respondents were ablego use th
information to their advantage.

For the graph of results, please fgare2l in Appendix H

3.3.11 Task 107 Word scrambles

The final task in the worksheetsgreword scrambles connected to mythology and religion.
This exercise serdeas a bonus task for quickexrspondentghich shoulchave mad¢hem
busy as slowerespondents wernishing the main tasks. However, it shoutdvealso
shown the respondenthatthe connection between vocabulary, mythology and religion is a
close one and that shouldveprompedthem to think more about lexis and its etymology
in their future studiesRespondents shouldhvealso realizd that some Czech and English
words soundimilar because they have the same origin which shioalethelped themto
make these connections between L1 and L2 vocabulary and nthdge itemsas two

separatentrieswithin their mental lexicon.

The difference between variants was WWaitrksheet A contained onhalf of the scrambles
Worksheet B did. Thencludedwords were chosewith regardto the appropriateness for

the intended English level
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Due to the nature of thask only correctly spelitems were counted as correexcept for
messiahand narcissistic where some misspellings were counted as corfiexthelp
respondents who were unable to find a word just by observation, both synonyms and

prefilled letters were presented which shouldéheeduced frustration with thiask

Resultsi Worksheet A

In Worksheet A, the average success rate was 38l8%he most successfitem being
Atlas(54.05%) and the least successful béngelic(17.57%)As respondents did not enter
many wrongand misspeltanswers, the low success ratdargelycaused byhe skiprate in

this task which could have been caliby the lack of time, the inability to answer the
question, or deciding not to complete the task as it was labelled as a bonus task. 29 t
respondents did not attempt to solve a single scramble, contrarily to 16 respondents who
attempted to solvevery scramble. As the majority of respondents have attempted to solve
at least one item in thtask it can be assumed that time managernaeas not a big problem

for the respondents this groupandthatmost of them have managed to reach thetéest

with some time to spare.
For the results, please dable 31

Table 31
Results from Task 10 in Worksheet A

Solution Correct Misspelt Skipped

Atlas 40 1 33
Echo 29 2 43
Panic 25 2 a7
Angelic 13 3 58
Devilish 26 1 a7
Judas 36 1 37

Resultsi Worksheet B

Concerning Worksheet B, the average success rate was 52.75% with the most successful
being Atlas with 84.71% while the least successful wBgjesuswith 5.88%. With only 9
respondents who skipped the task completely, it can be said that this grouprhbete ot

63



a problem with time management than respondents in Worksheet A which points towards a
reasonably calibrated worksheet. Respondents once again did not enter many false or
misspeltanswers with the exception of two items. These weneissistic(misspelt24
times)which is a word that has objectively difficult spelling, anéssial{misspeltl1 times)

which was often nsgspeltasmesiashHere we cawbservehe interference from L1 into L2

as in Czech the word equivalentmg s .iD8edo the naterof these mistakes atlterelative
difficulty of the spelling, both misspellings were counted as correct for the purposes of

scoring though in the table of results (see table 32) they are separated for illustration

Table 32
Results from Task 10 in Worksheet B

Solution Correct Misspelt Skipped

Atlas 72 0 13
Echo 55 3 27
Adonis 25 3 57
Narcissistic* 35 24 26
Panic 54 0 31
Hermaphrodite 43 0 42
Messiah* 44 11 30
Devilish 64 1 20
Judas 66 0 19
Angelic 29 1 55
Pandemonium 13 1 71
Bejesus 5 1 79

*Misspellings also counted as correct in scoring

3.3.12 Connecting information

Throughout the worksheets, some answers were intentionally variously repeating in different
tasks. This was done to observe the ability of respondents to connect information within the
worksheet, and to answer the questainyhether oldefand more exp@&ncedyespondents

were more observant when it comes to repeating information within a test. The repeating

informationwasas follows.
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Mars, God of War

T Tasklit he title AGod of Waro was given,
connect with a name of agrlet that was not available, but assumed to be
common knowledge

1 Task 61 respondents were asked to fill in a word etymologically connected to
Mars, though not specifically stated, respondents might have been able to deduce
that the words semantically camected taawar

f Task7it he description fAiRoman God of War o
asked to enter both the name of the month (March) and the name of thikigod
were etymologically connected

f Task9it he descripti on 0 Go dso thdophdhiamameswa s (¢
connected to the god, while respondents were asked to fill in the name

Janus

1 Task 4 (WorksheetB)i J anuso was present in the |
1 Task 61 respondents were asked to fill in a word etymologically connected to

Janus

1 Task 71 Respondents were asked to give the name of a month connected to the
ARoman God of Portals, Threshol ®ed and |
them towards AJanuaryo and adleltygave t o A

it its name
Aphrodite (Worksheet A)

f Task3irespondents were asked to substitu
contextually alluded to the word fAibeau
1 Task 7i respondents were asked to give the name of a month connected to the

NRnGreek Goddess of Love and Beautyo

There were sommnore repeating deities in the worksheets, but these were not significant as
they did not introduce a completely unknown deity, nor they were shownawithcial

description batitle.
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Results

As Mars was present in both worksheetcammon exercises for both worksheets, the
calculations were made from the joint results. The calculation included points from task 1
for giving the title to the correct planet atigk correct naming of the god in tasks 7 and 9.

In total, 68 respondentsy{bof 159) were able to get all three points, 29 respondents were
able to get two points, 44 respondents were able to get one point, and 18 respondents did not
get any points from these questiofifie correlation coefficient between age and getting
pointsin these exercises was B®i.e., weak correlation), while the correlation coefficient
between English level and points was 0.516 (i.e., moderate correlation). This shows that in
this case, the ability to connect information seems to be dependenbn the language

level of respondents rather than their age and experience with tests. Furthermore, the
correlation between the mythological safsessment and these points was 0.291, once again
suggesting a weak correlation, whimtuld supporthe claim tlat it isdependenon the level

of the language. Nevertheless, the correlation coefficient between points frorsetteesed
exercises anthe total percentage of points frothe mythological part of the worksheets

was 0.650 (i.e., moderate correlatiogee figure 22 in Appendix H suggesting that
respondents who did well in these three exercises also did overall well in the mythological
part of the worksheet.

When it comes to Janus, as it is a relatively unknown god, the only relevant question is
whethe respondents were able to name him in Task 7. In Worksheet A, 17 respdodents

of 74) i sted Janus <correctly, whil e one- more
mont ho. Il n Wor ks h @ua of 838listed Dih correctyy pmile tve meé s
respondents attempted to omoea t\dpawemokmiut hi n
the joint analysis of both worksheets, specifically at the correlation coefficient between age
and whether respondents were able to list Janus at any of the ties plaask 7, we can
observe that the correlation coefficient@011 which shows there is no correlation between

the two. Similarly, for English level and Janus listing, the correlation coefficient wag 0.15
again suggesting no correlation. This shonat the observance of Janus with its following

listed is not deperesit on age or the English level of respondents. Furthermore, it is not
depenént even on the mythological selfsessment for whidie correlation coefficient
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was 0.153 (i.e., no correlan). The correlation between listing Janus ahd total
percentagef correctanswerdn the mythological part was 0.400, suggesting a moderate
correlation though be it on the lower side of the scale. This can suggest that respondents who

were able taoticethis did better in the mythological part of the worksheet.

Finally, when looking at thisting of Aphrodite in Task 7 in Worksheet A, 37 participants
were able to do so. The correlation coefficient between ageandrrect listing was 0.133

(i.e., no correlation), while between English level and correct listhrgy coefficientwas

0.213 (i.e., weak correlation). Given the low correlations, it seems that this answer was not
depenént on either of the factors. Furthermore, the correlation coefficient between
mythological seHassessment and correct Aphrodite listing was®(lLl&., no corelation).

The correlation coefficient betweethe total percentageof correct answersin the
mythological partand thecorrect listing of Aphrodite was 0.68suggestinga moderate
correlation between the two, which points towards better overall perfoemianthe
mythological part by respondents who were able to correctly list Aphrodite in this question.

In summary, the success in connecting information throughout the worksheet does not seem
to bedependenon the age of participanémd except foramoreexposed Mars, it also does

not seem to be dependent on the English level. What can be assumed is that respondents who
were able to connect the information also performed better in the mythological part of the

worksheets overall.

3.3.13 Complete results

Finally, after analysing individual tasks, the results from the worksheets as a shiooill

also be considered he total points available for Worksheet A was 87 (25 for religious and
62 forthemythological part)while for Worksheet B it was 104 (29 for religious and 75 for
themythological part).

In Worksheet A, the average total percentage of correct answer®®4%. When divided

into amythological andareligious part, the averages of the percentage of correct answers in
these categories were 68% and60.05% respectively. InVorksheet B, the average total
percentage of correct answers wa$8%. When dvided intoamythological andreligious

part, the averages of the percentage of correct answers in these categorie SoR%rand.
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67.99% respectively. This shows that the group of respondents in this worksheet performed

better despite the higher numleémquestions they had to answer. For details, see table 33.

Table 33

The total score of the respondents

Worksheet A Worksheet B Total

Correct* Myth Religion = Myth Religion = Worksheet A Worksheet B

0-10% 4 0 0 0 0
10-20% 4 0 1 0 4 0
20-30% 11 0 5 0 1
30-40% 5 1 8 1 13 8
40-50% 7 22 18 5 10 13
50-60% 15 25 19 16 13 23
60-70% 13 7 27 28 13 26
70-80% 6 9 6 23 8 13
80-90% 8 5 0 9 8 0
90-100% 1 5 1 3 0 1

*In edge cases, respondents were counted in the higher bracket

Furthermore, if we look at the common part in both worksheets (i.e., questions that appeared
in both variants), the average total percentage of correct anspgErto 59.50%. The
average total ithe mythological pamoseto 53.71%, andh thereligious part to 6.3%%. If

further divided according to the variant, the average total for Worksheet A respondents was
51.10%, while for Worksheet B it wa$.81%. Forthe mythological part, the average for
Worksheet A respondents was 44.46%, while fark8heet B respondents it was 61.76%.
The average fathereligious part was 60.05% for Worksheet A aidd94% for Worksheet

B. These results (for details see table 34) point towahigher performance of Worksheet

B respondents which was most probatdysed by the higher level of their English. This is
further supported by the correlatimoefficient betweenthe English level and the total
percentage of points in the common part which wa32s6iggesting moderate correlation

(see figure23 in AppendixH). Furthermorethe correlationcoefficientbetween English

level and myth points frorthe common part was 0.557 (see fig@in AppendixH), and
between English level anthe religious points fromthe common partthe correlation
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coefficientwas 0575 (see figure25 in AppendixH), both again suggesting moderate

correlation between the variables.

Table 34

The score in the common part of both worksheets

Worksheet A Worksheet B Summary

Correct*  Myth | Religion Total Myth  Religion Total Myth @ Religion Total

0-10% 3 0 0 0 0 0 3 0 0
10-20% 10 0 1 0 0 0 10 0 1
20-30% 4 0 10 1 0 0 5 0 10
30-40% 13 1 5 7 0 0 20 1 5
40-50% 14 22 23 5 3 8 19 25 31
50-60% 9 15 10 16 3 10 25 18 20
60-70% 9 17 10 30 32 32 39 49 42
70-80% 7 9 9 20 22 24 27 31 33
80-90% 5 5 6 5 20 10 10 25 16
90-100% 0 5 0 1 5 1 1 10 1

*In edge cases, respondents were counted in the higher bracket

Given the high correlation between English level and overall performance, the question
arises whether thi®mains so when looking only at nbnguistical tasks (i.e., tasks 1,2,

and 9).These tasks were based mainly on the knowledge of mythological and religious
concepts rather than any linguistic/lexical informatitough some might havead some
linguistic components, such asnsidering theimilarity of names in Task.9nterestingly,

in Worksheet A this correlation remains moderateq®.Avhile in Worksheet B it drops to

a weak correlation (0O®). Furthermore, when looking at the joint correlatifor both
worksheets, as these exercises were common for both worksheets, the coomddfiicant

was 0.84 which means it is moderate. This goes against the expectations, as the expected
result would be that English levislnot crucial for th&nowledge questions.

Contrarily, looking at the correlation between English level and performance in linguistic
tasks(i.e.,tasks 34,5, 6, 8, 10), the correlation coefficient in Worksheet A was3dstal

for Worksheet B @193 both suggesting a moderate correlation between the two.
Additionally, when looking at the common part of both worksheets (and including okdy tas
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that were present in both versions), the correlation rises up 43 (s6e figure 26 in
Appendix H) once again suggestiagnoderate correlation. These correlations suggest that

the performance in the linguistic tasks also depends on the level adlcofjfespondents.

Furthermore, the correlation coefficient between -asfessment of mythological
knowledge and performance in mythological linguistic exercises wag lvdorksheet A

and 0.53 in Worksheet B, both suggesting a moderate correldiea figures 2-28 in
AppendixH). This means that there seems to be an effect of mythological knowledge on the
knowledge of mythological lexi.he correlation for the same items in the common part was
0.416 (see figurein Appendix H) which is negatively affected by the absence of two
major linguistic tasks that were completely different in the worksheet variants (i.e., Tasks 3
and 5).When looking at the religious part, the correlation coefficient in Worksheet A was
0.219, in Worksheet B 0.253and in common part 0.27all suggestingaweak correlation.

This probably means that there is not a significant effect of religious knowledge on the
knowledge of religious lexis, althoughis may benegativelyaffected by the kv number of

religious exercises.

When looking at the percentage of missing answers, the average for Worksheet A was
18.08%, while for Worksheet,Bt was 17.59% (see table 35 for detaildespitethe fact

that respondents in Worksheet B had to fill outequestions, the missing percentages were
basically identical. The missing answers could have been caused by the lack of time, lack of
motivation, or lack of knowledge. Generally speaking, the low missing percentage of most
respondents shows that the nmayoof respondents were trying to answer as many questions
as possible which also means that the resutsnotsignificantly skewed by the missing
answersFurthermore, from the low missing percentage can be deduced that missing answers
point more towats the lack of knowledgatherthan to any other phenomena and can thus

warrant theiuse as limited indicators of this lack of knowledge.
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Table 35

The total missing answers percentage

Missing answers* Worksheet A
0-10%
10-20%
20-30%
30-40%
40-50%
50-60%
60-70%
70-80%
80-90%
90-100%

*In edge cases, respondents were counted in the higher bracket

Worksheet B

20
25
14
10

o O O Fr »

71

18
37
18

o O O O »~

38
62
32
18

o O O O B+ ©



4 Discussionand Conclusions

Although some respondents identified themselves as religious, the correlation between
religiousnesand the score achieved in the religious part was weak. This shows that this self
identification almost did not influence the outcome in thegielis partand did not lead to

better performance in religious tasH$is could have been caused by several factors. The
guestionnaire did not ask the respondents to elaborate on their religion and, although unlikely
given the geography and culture of @eech Republid, he r espondent 6s r el
been different from the Juda€thristian tradition this worksheet focused on. Furthermore,

as this research was mainly focused on mythology, the number of questions concerned with
religion could have ken insufficient to properly analyse the fmesting religious
knowledge of the respondents. Additionally, readinghef Bibleseemed to be a better
indicator ofthe success raie the religious part of the worksheet than the religious self
identificatian, as the correlation between reading Bibleand the score ithereligious part

was higher. Reading dahe Bible of course does not indicate the religiousness of the
respondents, however, salentifying as religious also does naticate higher regjious
knowledge.

Additionally, the questionnaire also asked respondents teass#fss their religious
knowledge which, althoudhighlydependenb n t he respondentdle i nter
proved to have the highest correlation betwies selfasessmentand the score from the

religious tasks, at least in Worksheet A. Giwtiat Worksheet A consisted mostly of
respondents witk lower level of English, this makes the information more informative as

these respondents could not rely on knowledge rgrfrom their mastery of the English

language.

Similarly, the questionnaire also asked respondents teassdfss their mythological
knowledge which once again proved to havenoderate correlation betweéhis selt
assessmerand the points achieved in the mythological part of the workshHE@s means

that respondents who had higher confidence in their mythological knowledge were more
likely to score highly in the mythological part of the worksheets. It also indicatesea bett
ability of selfassessment in the mythological knowledge than that of religion. Though both

scales highly depended on the individual understanding of given levels by the respondents,
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this effect was slightly mitigated by giving respondents examplesrafeps they should
be familiar with at an expert level. In future, further specificationhefresults can be
achieved through the usearchoring vignettethat would further calibrate the uses of this

scale by the respondents (VoRkov§ 25).

The level & English proved to be a significant factor the performance of respondents.
Correlations betweetme English leveand the overall performance in the worksheet proved

to be moderate, being higher for the Worksheet A respondents. This can mean that
respadents witha higher level of English had some previous knowledge based on
mythologyand religion but ratheiachievedhrough the mastery of the languagleich led

them to better overall performancguriously, in Worksheet A this correlation did rmwop
significantly when looking only at the tasks that were not based on linguistics and remained
moderate. This was not the case for Workshe@idertheless, when looking at the joint
correlation for both worksheets, it proved to be moderate. This rtiestrieere waahigher
chance for highelevel respondents to perform better in these questions which goes against
expectationsA possible explanation for this phenomenon can be that respondenta with
higher level of English were capable to infer some linguistical hints even in these exercises.
An example of this could be realizing thamesMark, Martin, Marshaand Marcy are
etymologically connected tdlars.

Additionally, the moderate correlation bet@n seHassessment of mythological knowledge

and performance in mythological linguistic exercises seems to suggest that there is some
effect of having prior mythological knowledge on the knowledge of mythological lexis. This
can mean that having mythologal knowledge is beneficial for EFL users. Therefore,
teaching mythology and introducing students to mythological stories can improve their

mental lexicorand with that the level of their English.

The age of respondents seems to play no role in the abflitgspondents to connect
information. This goes against expectations as the older respondents were expected to do
better based on their experience with various testisworksheetdNevertheless, the results

did not show any correlation between these pmenomena. This suggests the ability to
notice connections through the administered test is more individual and depends on

something different than age.
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Considering the effect of L1 interferencéhe exercise that showed this effect most
prominently wasTask 1, specifically the naming of planets, which showed a lot of
interference when it comes to planet names. Mercury, Uranus and Neptune all showed
significant negative transfer from the Czech language regardless of the English level of the
respondents. & per Mahmoud $nterlingual Transfer in EFL Vocabulary Learning and
teaching the negative transfer was manifested through foreignization (e.g., Uranium or
Neptunus)and codeswitching (e.g. Merkur, Uran, Nepturbjurthermore, positive transfer

with names like Mars or Jupiter can also be observed, though it is not clear, whether their
correctness is due to the positive transfer or through prior knowléttgeugh Mahmoud

claims ininterlingual Transfer of Intralingual Errorghat this happens especially in the
beginning stages of language learning, the negative transfer was present in both worksheets
regardless othe English levelof respondentsThis shows that there seems to be little
attention paid to planet names durithgg English language lessons and students have to
frequently learn this information through their individual studying or research. As planet
names are something that is considered to be common knowledge and is taught fairly early
in the Czech curriculunfth grade accordingt&k ol n2 vz dRN|l §vac?2 Progt
V z d N I)8thissabgence of the topic in English classrooms can lead to a significant
knowledge gapFurthermore, several respondents were also unable to name all the planets
in the correct ater which was very unexpecteand further points towardghe lack of

knowledge of these respondents.

Finally, when looking at the effect of English level on the performance in linguistic tasks,
there seems to be a moderate relationship between theéhigeneans that respondents with
greater mastery of the English language were performing better than-léwmekr
respondents. Subsequently, it also suggests that the higher the level of English, the less it is
dependenn the prior mythological knowledgeFurther research on this topic can be
performed byexamining the knowledge diifferent highlevel vocab both connected and

not connected tthe mythology which could map the familiarity of mythological vocab of

the students.

Generally speaking, the fatttat most respondents (42 in Worksheet A and 62 in Worksheet
B) scored higher than 50% without geaching, shows that there is a certain potential for
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English teaching. It shows that students are able to understand evenlévghérxis and

are oftencapable of using information from their History and Literature classes and
transfering it into English. As a result, teachers can use this shared framework to improve
the English of their students. Furthermore, there is a potential of using edited migdlolo
and also religious stories to teach English which should be further resedrcisecbuld be

done either by using edited mythological texts to teach beginners or thhaugtiusion of
myths into the curriculum for English of all levels. the pgularity ofmythical stories with

the general publiseems to ben the risethe mythologcal textscan be a useful tool to teach

studentdo minimizetheir effort ando maximizetheir enjoyment
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Appendix AT Questionnaire

Date: Englishlevel (CEFR): Age:

(I'f you dondét know your CEFR |l evel, | ool
A) Are you religious?

N Yes n No

B) How would you rate your knowledge of Greek and Roman Mythology? (0 = no

knowledge, 5 =excellent knowledge)

Example of words you might know, if you have excellent knowledge: Midas Touch, Apple of

Di scord, Trojan Horse, Achillesd heel, Adon

C) How would you rate your knowledge of Religion? (0 = no knowledge,5excellent

knowledge)

Example of words you might know, if you have excellent knowledge: Holy Grail, Messiah,

Ol'ive branch, Judas, Archangel, to move mou

D) Have you played any of these games? Please tick the ones you have played

N Ageof Mythology f Assassinds ClAsdas®idpdseCreed:
n Grepolis n lkariam N Immortals Fenyx Rising
A Smite



E) Have you seen any of these movieBPease tick the ones you have seen

i

S

i B}

Clash of Titans N Hercules N
Son of God i The Passion of the Christ A
Thor: Dark World A Thor: Ragnarok A

Percy Jackson

Thor

Wrath of Titans

F) Have you seen any of these TV showfPease tick the ones you have seen.

i

Blood of Zeus A Lucifer

A Stargate

N Vikings

G) Have you read any of these books? Please tick the ones you have read.

i B} 5 5 i B i B} i 0}

5

Toto

The Bible
Edda

Heroes by Stephen Fry

f
i

i

The Book of God by W. Wangerin Jr.

The Heroes of Olympugeries by R. Riordan

Heroides by Ovid

Magnus Chase series by R. Riordap Metamorphoses by Ovid

Mythos by S. Fry

Odyssey by Homer

i

5

Percy Jackson series by R. Riordan

je konec dotazn?2kov®

Norse Mythology by N. Gaiman

Paradise Lost by J. Milton

| 8sti . Pok

ral ujte

If you get stuck, please continue with the next exercise!
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Appendix BT Worksheet A

1. Name the planets and match them with the titles of Mythological deities that

gave them their name. Use the letter of the title to match it with the planet in the
picture. The Earth is prefilled as an example.

ooc?oog(: O

A. The Goddess of Love and Beauty

B. The Titan of Agriculture, Wealth and Time

C. The God of Commerce, Messages, Communication and Thieves
B—The-Personitication-of-Soll

E. The God of War

F. The God of the Sea

G. ThePrimordial God of the Sky

H. The God of Sky and Lightning

2. Underline biblical names.

Oliver, Noah, William, Luke, Paul, Alexander, Hellen, Henry, Michael, Lucy, John,
Matthew, Adrian, Samuel, David, Rose, Eve, Adam, Kayla, Catherine



3. Read thefollowing story. As you can see, there are names and phrases from
Greek mythology instead of common English words. Please, find one word to
replace each of the names and phrases in bold. The names and words are
connected. The first word is prefilled as arexample.

When | can't sleep alyx (0), | always listen to the sound of tR@seidon(1). |
imagine myself lying on the beach while tHelios (2) is shining and warming my
body. | imagine seagulls flying high in tiZ®us (3) making their happy sounds as
they fly. It'slike Aphrodite (4). It helps me calm dowlike Hermes (5) and fall

asleep in n&€hronos (6), bringing me swealorpheus (7) full of sand and warmth.

0) Night 1)
2) 3)
4) 5)
6) 7)

4. Below you can see a list of deities. Which of these do you thigkve name to the
days of the week? Pick a deity from the list and connect it with a day. Only one
deity per day. There are more gods than you need.

Word list: Athena, Ceres, Fenrir, Freya, Frigg, Hera, Odin, Saturn, Thanatos, Themis,
Thor, TITr

a) Tuesday:
b) Wednesday:
c) Thursday:
d) Friday:
e) Saturday:




5. You will be given four bubbles with titles of four Gods and Goddesses. You will
also be given several words that the deities gave to the English language. Please,
put all words into the correct bubble. The first word is an example.

Word List: Psyehesematic Geothermal, Chronology, Psychology, Fortuitous,
Fortuneteller, Geology, Anachronism, Psychic, Geometry, Unfortunate,

Asynchronous, Psychiatrist, Chronicles, PangaedoMise

Goddess of Luck

Psychosomatic

Goddess of the Soul



6. Fill in the blanks in the following sentences according to the Greek or Roman
gods in the brackets.

Ex.I love eatingcerealsin the morning. (Ceres)

a) The president declared a law. (Mars)

b) I have an absolute when it comes to spiders. They totally

give me the creeps! (Phobos)

c) The was waxing the school floor after the clasdes.
(Janus)
d) A person in the crowd coughed and everyone . (Pan)
e) The Yellowstone national park has the most famous in

the world. (Vulcan)

7. Read the following descriptions of certain months. Which ones are they? Write
them down and then name the God or Goddess that gave the month their name.
The first letter of each month is prefilled to help you.

Description Name of the month | Name of the
God

Month named after the Greek A

Goddess of Love and Beauty

Month named after the Roman God

Portals, Thresholds and Beginnings )

Month named after the Roman

Goddess of Marriage )

Month named after the Roman God

War M

Month named after the Roman

Goddess of @wth M




8. You will read several sentences with mythological and religious idioms. Choose
their best explanation.

Mat hs i s my Achill esd heel

a) | am good at Maths.

b) I am horrible at Maths.

c) Maths is my favourite subject.
d) Maths is not myavourite subject.

Genetic engineering is a Pandorads box.

a) Genetic engineering is profitable.
b) Genetic engineering is boring.

c) Genetic engineering is safe.

d) Genetic engineering is dangerous.

Finding the Elixir of Immortality was the Holy Grail éichemy.

a) The Elixir of Immortality was a great achievement of Alchemy.

b) The Elixir of Immortality was something Alchemist wanted to create.
c) The Elixir of Immortality was the corner stone of Alchemy.

d) The Elixir of Immortality was a lie.

The USA offered Russa an ol ive branch during today

a) The USA offered Russia a gesture of goodwill.
b) The USA offered Russia money.

c) The USA offered Russia food.

d) The USA offered Russia their surrender.



9.

10.

What god is connected to these names?

In Roman mythology, there is a god who gave several given names to many European
languages, including English. There is a reason for this. It was the most important

god to the ancient Romans. Romans were a nation of fighters. That is why it should

not surpise us that the god in question is a God of War. We call the names that were
created in this wayheophoric(from Greektheophoros | i t er al |y meani
or carrying a godo) . Look at the foll owi

the name oftis god. Can you think of the god connected to them?

Mark, Martin, Marsha, Marcy -

BONUS: Word scrambles

Toto cvilen? je zde, pokud V8m zbyde | as
Mythological Scrambles Religious Scrambles

LASTA[|A____ (Map Book) GENAICL||A_ (Kind)

COHE || E ___ (Repetition) LIVEDISH||D (Evil)

CIAPN || P____ (Fright) SUDAJ || J__ __ (Traitor)

This is the End of this Worksheet.

Thank you for your participation!



Appendix C - Worksheet A - key

1. Name the planets and match them with the titles of Mythological deities that
gave them their name. Use the letter of the title to match it witthe planet in the
picture. The Earth is prefilled as an example.

Timing: 5 min

Uranus
JUPITER SATURN

NEPTUNE
VENUS EARTH  Mars @
MERCURY : O
H B
G

F

A. The Goddess of Love and Beauty

B. The Titan of Agriculture, Wealth and Time

C. The God of Commerce, Messages, Communication and Thieves
D. The Personification of Soll

E. The God of War

F. The God of thé&sea

G. The Primordial God of the Sky

H. The God of Sky and Lightning

2. Underline biblical names. o .
Timing: 2 min

Oliver, Noah William, Luke, Paul Alexander Hellen, HenryMichael Lucy, John
Matthew Adrian,SamuelDavid, Rose Eve Adam Kayla,Catherine




3. Read the following story. As you can see, there are names and phrases from
Greek mythology instead of common English words. Please, find one word to
replace each of the names and phrases in bold. The names and words are
connected. The first wod is prefilled as an example.

Timing: 6 min

When | can't sleep alyx (0), | always listen to the sound of tR@seidon(1). |
imagine myself lying on the beach while tHelios (2) is shining and warming my
body. | imagine seagulls flying high in tiZ®us (3) making their happy sounds as
they fly. It'slike Aphrodite (4). It helps me calm dowlike Hermes (5) and fall

asleep in n&Chronos (6), bringing me swedlorpheus (7) full of sand and warmth.

0) Night 1) Sea / Water / Waves / Ocean
2) Sun 3) Sky / Clouds

4) Beautiful / Lovely 5) Quickly / Fast

6) Time 7) Dreams / Sleep

4. Below you can see a list afeities. Which of these do you think gave name to the
days of the week? Pick a deity from the list and connect it with a day. Only one
deity per day. There are more gods than you need.

Timing: 3 min

Word list: Athena, Ceres, Fenrir, Freya, Frigg, Hera, Odin, Saturn, Thanatos, Themis,
Thor, TIir

a) Tuesday: TIr
b) Wednesday: Odin

c) Thursday: Thor

d) Friday: Frigg

e) Saturday: Saturn



5. You will be given four bubbles with titles of four Gods and Goddesses. You will
also be given several words that the deities gave to the English language. Please,
put all words into the correct bubble. The first word is an example.

Timing: 5 min

Word List: Psyehesematic Geothermal, Chronology, Psychology, Fortuitous,

Fortuneteller, Geology,

Anachronism,

Psychic, Geometry, Unfortunate,

Asynchronous, Psychiatrist, Chronicles, Pangaea, Misfortune

Geothermal

Geology
Geometry
Pangaea

Mother Earth

Chronology

Anachronism

Asynchronous

Chronicles

Time itself

Fortuitous

Fortune-teller

Unfortunate

Misfortune

Goddess of Luck

Psychosomatic

Psychology

Psychic

Psychiatrist
Goddess of theSoul




6. Fill in the blanks in the following sentences according to the Greek or Roman
gods in the brackets.

Timing: 5 min

Ex.I love eatingcerealsin the morning. (Ceres)

a) The president declaredhaartial law. (Mars)

b) | have an absolut@rachno)phobiawhen it comes to spiders. They totally give
me the creeps! (Phobos)

c) Thejanitor was waxing the school floor after the classes ended. (Janus)

d) A person in the crowd coughed and everyparicked. (Pan)

e) The Yellowstone natiwal park has the most famofssiper)volcanoin the
world. (Vulcan)

7. Read the following descriptions of certain months. Which ones are they? Write
them down and then name the God or Goddess that gave the month their name.
The first letter of each month isprefilled to help you.

Timing: 3 min

Description Name of the month| Name of the God
Month named after the Greek Goddj _ .
April Aphrodite
of Love and Beauty
Month named after the Roman God
o January Janus
Portals, Thresholds and Beginnings
Month named after the Roman
) June Juno
Goddess of Marriage
Month named after the Roman God
March Mars
War
Month named after the Roman _
May Maia
Goddess of Growth




8. You will read several sentences with mythological and religioudioms. Choose
their best explanation.

Maths is my Achillesd heel. Timing: 3 min

a) | am good at Maths.

b) I am horrible at Maths.

c) Maths is my favourite subject.

d) Maths is not my favourite subject.

Genetic engineering is a Pandorads box.

a) Genetic engineering rofitable.

b) Genetic engineering is boring.

c) Genetic engineering is safe.

d) Genetic engineering is dangerous.

Finding the Elixir of Immortality was the Holy Grail of Alchemy.

a) The Elixir of Immortality was a great achievement of Alchemy.

b) The Elixir of Immortality was something Alchemist wanted to create.
c) The Elixir of Immortality was the corner stone of Alchemy.

d) The Elixir of Immortality was a lie.

The USA offered Russia an olive branch

a) The USA offered Russia a gesture of goodwill
b) The USA offered Russia money.

c) The USA offered Russia food.

d) The USA offered Russia their surrender.



9.

10.

What god is connected to these names? Timing: 2 min

In Roman mythology, there is a god who gave several given names to many European
languages, including English. There is a reason for this. It was the most important

god to the ancient Romans. Romans were a nation of fighters. That is why it should

not surpise us that the god in question is a God of War. We call the names that were
created in this wayheophoric(from Greektheophoros | i t er al |y meani
or carrying a godo) . Look at the foll owi

the name othis god. Can you think of the god connected to them?

Mark, Martin, Marsha, Marcy - Mars

BONUS: Word scrambles Timing: 5 min

Toto cvilen? je zde, pokud V8m zbyde | as
Mythological Scrambles Religious Scrambles

LASTA||ATLA 'S (Map Book) GENAICL [|AN G E L | C (Kind)

COHE || E C H O (Repetition) LIVEDISH ||[DE VI LIS H (Evil)

CIAPN || P AN I C (Fright) SUDAJ || J U D A S (Traitor)

This is the End of this Worksheet.

Thank you for your participation!



Appendix DT Worksheet B

1. Name the planets and match them with the titles of Mythological deities that

gave them their name. Use the letter of the title to match it with the planet in the
picture. The Earth is prefilled as an example.

ooc?oog(: O

A. The Goddess of Love and Beauty

B. The Titan of Agriculture, Wealth and Time

C. The God of Commerce, Messages, Communication and Thieves
B—The-Personitication-of-Soll

E. The God of War

F. The God of the Sea

G. The Primordial God athe Sky

H. The God of Sky and Lightning

2. Underline biblical names.

Oliver, Noah, William, Luke, Paul, Alexander, Hellen, Henry, Michael, Lucy, John,
Matthew, Adrian, Samuel, David, Rose, Eve, Adam, Kayla, Catherine



3. Read the following story. As you can sedhere are names and phrases from
Greek mythology instead of common English words. Please, find one word to
replace each of the names and phrases in bold. The names and words are
connected. The first word is prefilled as an example.

Nyx (0) shrouded th&aia (1) with her cloak. | was patiently awaitifdorpheus
(2) i n my bed, KChronoslHi3¢ wasy slosvingddbwn.cSaddenly, ¢ .
heard some nois€hobos(4) seized me in his grasp. | needgabllo. (5) | needed

to see what was aking that awful noise. | took my phone and activated the torch. |
looked around and there, in the corner of the room, was asgardf Arachne.(6)

| felt like |1 gazed into the Eyes of Medusa(7) | needed to adike Athena. (8) |

took a book from myightstand. | movetlke Hermes (9) towards the beast and hit

it with the book. | wadlessed by Nikel(10) Finally, | hadEirene (11) and could
return to bed. But ndkos(12) lined the horizon with bright yellow, the day begun,
and | had to get up.

0) Night 1)
2) 3)
4) 5)
6) 7)
8) 9)
10) 11)
12)

4. Below you can see a list of deities. Which of these do you think gave name to
the days of the week? ek a deity from the list and connect it with a day. Only
one deity per day. There are more gods than you need.

Word list: Athena, Bellona, Ceres, Cronus, Fenrir, Freyr, Freya, Frigg, Gaia,
Hephaestus, Hera, Janus, Odin, Saturn, Somnus, Tethys, Thanatos, Themis, Thor,
TTr, Ullr, Vesta

a) Tuesday: d) Friday:
b) Wednesday: e) Saturday:
c) Thursday:




5. Did you know that we can trace many of the words we use today to the Greek
and Roman gods? On the road to the English we know and love today, it picked
up and borrowed thousands of words from other languages, and Greek and
Latin were no exceptions. In thisexercise, you will be provided with divine
names that will be accompanied with titles showing their dominion. Please,
write down three words with different meaning to each of them. There is an
example for illustration.

Ex. Phobos, the god of feaagoraphobia, claustrophobic, germophobe

a) Gaia, the Mother Earth:

b) Chronos, the Time itself:

c) Fortuna, the Goddess of Luck:

d) Psyche, the Goddess of the Soul:




6. Fill in the blanks in the following sentences according to the Greek or Roman
gods in the brackets.

Ex.I love eatingcerealsin the morning. (Ceres)

a)
b)

C)

d)

The president declared a law. (Mars)
We hope we'll be able to other planets in the future.
(Terra)

Theairlocks on the International Space Station must be
closed to avoid the loss of vital oxygen. (Hermes)

| have an absolute when it comes to spiders. They totally
give me the creeps! (Phobos)

The wagxing the school floor after the classes ended.
(Janus)

A person in the crowd coughed and everyone . (Pan)
HIVis a disease. (Venus)

Oysters and chocolate are rumoured . (Aphrodite)

The Yellowstone nationgdark has the most famous

in the world. (Vulcan)

His mood was very , One moment he's laughing, the
other he wants to murder you. (Mercury)

His success caused he had a very mood that night.
(Jupiter)

7. Read the following descriptions of certain months. Which ones are they? Write
them down and then name the God or Goddess that gave the month their name.
The first letter of each month is prefilled to help you.

Description Name of the month | Name of the
God

Month named after the Greek A

Goddess of Love and Beauty

Month named after the Roman God

Portals, Thresholds and Beginnings )

Month named after the Roman

Goddess of Marriage )

Month named after thRoman God of|

War M

Month named after the Roman

Goddess of Growth M




8. You will read several sentences with mythological and religious idioms.
Choose their best explanation.

Mat hs is my Achill esd heel

a) | am good at Maths.

b) I amhorrible at Maths.

c) Maths is my favourite subject.

d) Maths is not my favourite subject.

Carl must have the Midas touch!

a) Carlis successful.

b) Carl is hardworking.
c) Carlis not successful.
d) Carlis lazy.

Genetic engineering is a Pandorads box.

a) Geneticengineering is profitable.
b) Genetic engineering is boring.

c) Genetic engineering is safe.

d) Genetic engineering is dangerous.

Finding the Elixir of Immortality was the Holy Grail of Alchemy.

a) The Elixir of Immortality was a great achievement of Alchemy.

b) The Elixir of Immortality was something Alchemist wanted to create.
c) The Elixir of Immortality was the corner stone of Alchemy.

d) The Elixir of Immortality was a lie.

The USA offered Russia an olive branch d

a) The USA offered Russiagesture of goodwiill.
b) The USA offered Russia money.

c) The USA offered Russia food.

d) The USA offered Russia their surrender.



Money became the proverbial Apple of Discord between Jane and Henry.

a) Money became for Jane and Henry a thing to talk about.

b) Money becene a sore point between Jane and Henry.

c) Money changed hands between Jane and Henry.

d Money saved Jane and Henryds relation

The minister fell from grace when he violated the rules of his own ministry.

a) The minister lost his reputation.
b) The minister wasired.

c) The minister was injured.

d) The minister was put in jail.

. What god is connected to these names?

In Roman mythology, there is a god who gave several given names to many European
languages, including English. There is a reason for this. It was the most important

god to the ancient Romans. Romans were a nation of fighters. That is why it should

not surpise us that the god in question is a God of War. We call the names that were
created in this watheophoric(from Greektheophoros | i t eral |l y meani
or carrying a godo) . Look at the foll owi

the name oftis god. Can you think of the god connected to them?

Mark, Martin, Marsha, Marcy -




10.BONUS: Word scrambles

This exercise is here for the quicker

because of time, i1itds okay.

Mythological Scrambles Religious Scrambles

LASTA||A__ __ (Map Book) SIASEMH ||M_ (Saviour)

COHE || E _ _ _ (Repetition) LIVEDISH||D ___ (Evil)

DAONSI ||A_ (Handsome) SUDAJ || J _ _ _ _ (Traitor)

RACISISTINSC||[N__C_ GENAICL||A_ (Kind)
(SelCentred)

CIAPN || P _ _ _ _ (Fright) DEMPANIONMU [|P____M__

(Chaos)

MERHAPRODIHTE||[H___A__ SUBEJES||B _J_ __ _ (Emphasis)

(Androgynous)

This is the End of this Worksheet.

Thank you for your participation!

st



Appendix ET Worksheet Bi Key

1. Name the planets and match them with the titles of Mythological deities that
gave themtheir name. Use the letter of the title to match it with the planet in the
picture. The Earth is prefilled as an example.

Timing: 5 min

UraNus
JuPITER SATURN

NEPTUNE
VENUs EARTH  Mars @
MERCURY : O
H B
G

F

A. The Goddess of Love and Beauty

B. The Titan of Agriculture, Wealth and Time

C. The God of Commerce, Messages, Communication and Thieves
B—The-Personitication-of-Soll

E. The God of War

F. The God of the Sea

G. The Primordial God of the Sky

H. The God of Sky and Lightning

2. Underline biblical names. Timing: 2 min

Oliver, Noah William, Luke, Paul Alexander Hellen, HenryMichael Lucy, John
Matthew Adrian,SamuelDavid, Rose Eve Adam Kayla, Catherine




3. Read the following story. As you can see, there are names and phrases from
Greek mythology instead of common English words. Please, find one word to
replace each of the names an@hrases in bold. The names and words are
connected. The first word is prefilled as an example.

Timing: 5 min

Nyx (0) shrouded th&aia (1) with her cloak. | was patiently awaitifdorpheus

(2) in my bed, KChronoslHi3¢ wasy slosvingddbwn.cSaddenly, ¢ .
heard some nois€hobos(4) seized me in his grasp. | needgabllo. (5) | needed

to see what was making that awful noise. | took my phone and activated the torch. |
looked aound and there, in the corner of the room, was a g@mbf Arachne.(6)

| felt like |1 gazed into the Eyes of Medusa(7) | needed to adike Athena. (8) |

took a book from my nightstand. | movkke Hermes (9) towards the beast and hit

it with the bod. | wasblessed by Nikel(10) Finally, | hadEirene (11) and could
return to bed. But ndtos (13) lined the horizon with bright yellow, the day begun,
and | had to get up.

0) Night 1) Earth / World / Ground
2) Sleep / Dreams 3) Time

4) Fear Dread 5) Light / Sun / Sunlight
6) Spider 7) Petrified / Stondike

8) Smart(ly) / Wise(ly) / Like aWarrior/CIever(Iy)Strategic(aIly)9) QUICkly / Fast / SWIftly
10) Victorious 11) Peace

12) Dawn / Sunrise

4. Below you can see bst of deities. Which of these do you think gave name to
the days of the week? Pick a deity from the list and connect it with a day. Only
one deity per day. There are more gods than you need.

Timing: 2 min

Word list: Athena, Bellona, Ceres, Cronus, Fenrir, Freyr, &rdyrigg, Gaia,
Hephaestus, Hera, Janus, Odin, Saturn, Somnus, Tethys, Thanatos, Themis, Thor,
TTr, Ullr, Vesta

a) Tuesday: TITr d) Friday: Frigg
b) Wednesday: Odin e) SaturdaySaturn
c) Thursday: Thor



5. Did you know that we can trace many of the words we use today to the Greek
and Roman gods? On the road to the English we know and love today, it picked
up and borrowed thousands of words from other languages, and Greek and
Latin were no exceptions. In thisexercise, you will be provided with divine
names that will be accompanied with titles showing their dominion. Please,
write down three words with different meaning to each of them. There is an
example for illustration.

Timing: 5 min

Ex. Phobos, the god of feaagorgphobia, claustrophobic, germophobe

Only some possible answers listed, other derivations of words are permisgsible
consult an etymological dictionary for more

a) Gaia, the Mother Earth: geopolitical,

b) Chronos, th&ime itself: chronicle, chronological, asynchronous, synchronous,
chronometeré

c) Fortuna, the Goddess of Luck: fortunately, fortune, misfortune, foittltes,
fortuitousé

d) Psyche, the Goddess of the Soul: psychological, psyche, psychiatric,

psychosomatic,py c hedel i c é



6. Fill in the blanks in the following sentences according to the Greek or Roman

gods in the brackets.
Ex.I love eatingcerealsin the morning. (Ceres)

a)
b)
c)

d)

e)
f)
9)
h)

)
)
K)

Timing: 5 min

The president declarednhaartial law. (Mars)

We hope we'll be able terraform other planets in the future. (Terra)

The airlocks on the International Space Station mukebmetically closed to
avoid the loss of vital oxygen. (Hermes)

| have an absolut@rachno)phobia when it comes to spiders. Thtotally give
me the creeps! (Phobos)

Thejanitor was waxing the school floor after the classes ended. (Janus)
A person in the crowd coughed and everypaeicked. (Pan)

HIV is avenerealdisease. (Venus)

Oysters and chocolate are rumouagthrodisiacs.(Aphrodite)

The Yellowstone national park has the most fanm{super)volcanoin the
world. (Vulcan)

His mood was verynercurial, one moment he's laughing, the other he wants to
murder you. (Mercury)

His success caused he had a yevial mood that night.Jupiter)

7. Read the following descriptions of certain months. Which ones are they? Write
them down and then name the God or Goddess that gave the month their name.

The first letter of each month is prefilled to help you.

Timing: 3 min

Description Name of the month| Name of the God
Month named after the Greek Goddj _ _
April Aphrodite
of Love and Beauty
Month named after the Roman God
o January Janus
Portals, Thresholds and Beginnings
Month named after the Roman
) June Juno
Goddess oMarriage
Month named after the Roman God
March Mars
War
Month named after the Roman _
May Maia
Goddess of Growth




8. You will read several sentences with mythological and religious idioms. Choose
their best explanation.

Timing: 3 min

Mat hs is my Achillesd heel

a) | am good at Maths.

b) I am horrible at Maths.

c) Maths is my favourite subject.

d) Maths is not my favourite subject.

Carl must have the Midas touch!

a) Carlis successful.

b) Carl is hardworking.
c) Carlis not successful.
d) Carlis lazy.

Genetic engineering i s a Pandorads box.

a) Genetic engineering is profitable.
b) Genetic engineering is boring.

c) Genetic engineering is safe.

d) Genetic engineering is dangerous.

Finding the Elixir of Immortality was the Holy Grail of Alchemy.

a) ThekElixir of Immortality was a great achievement of Alchemy.

b) The Elixir of Immortality was something Alchemist wanted to create.
c) The Elixir of Immortality was the corner stone of Alchemy.

d) The Elixir of Immortality was a lie.

The USA offered Russiaanolivetanch during todayds talKks

a) The USA offered Russia a gesture of goodwill.
b) The USA offered Russia money.

c) The USA offered Russia food.

d) The USA offered Russia their surrender.



Money became the proverbial Apple of Discord between Jane and Henry.

a) Moneybecame for Jane and Henry a thing to talk about.

b) Money became a sore point between Jane and Henry.

c) Money changed hands between Jane and Henry.

d Money saved Jane and Henrydos relation

The minister fell from grace when he violated the rules of his owistny.

a) The minister lost his reputation.
b) The minister was fired.

c) The minister was injured.

d) The minister was put in jail.

. What god is connected to these names?

Timing: 2 min

In Roman mythology, there is a god who gave several given names to many European
languages, including English. There is a reason for this. It was the most important

god to the ancient Romans. Romans were a nation of fighters. That is why it should

not surpise us that the god in question is a God of War. We call the names that were
created in this watheophoric(from Greektheophoros | i t eral |l y meani
or carrying a godo) . Look at the foll owi
the name oftis god. Can you think of the god connected to them?

Mark, Martin, Marsha, Marcy - Mars



10.BONUS: Word scrambles Timing: 5 min

This exercise is here for the quicker st

because of time, i1itds okay.

Mythological Scrambles Religious Scrambles

LASTA || AT LA S (Map Book) SIASEMH || M E S S | A H (Saviour)

COHE || E C H O (Repetition) LIVEDISH ||[DE V IL IS H (Evil)

DAONSI || AD O NI S (Handsome) SUDAJ || J U D A S (Traitor)

RACISISTINSC ||[NARCISSISTIC GENAICL ||ANGE LI C (Kind)
(SelCentred)

CIAPN || P AN I C (Fright) DEMPANIONMU || PANDEMONIUM

(Chaos)

MERHAPRODIHTE || HERMAPHRODITE SUBEJES || BEJE S U S (Emphasis)

(Androgynous)

This is the End of thisWorksheet.

Thank you for your participation!



Appendix Fi Pilot resultsT Worksheet A

(11 respondents)

Questionnaire

1. English level

Al A2 Bl B2 C1 C2
0 1 4 4 2 0
2. Age
14 19 20 21 23 24 25 29
1 1 1 1 2 2 2 1
3. Current school
Primary school University l6m not a
1 8 2
4. Are you religious?
Yes No
3 8

5. How would you rate your knowledge of Greek and Roman mythology? (0 = no

knowledge, 5 = excellent knowledge)

0 1

2 3

1 4

3 0




6. How would you rate your knowledge of Religion? (0 = no knowledge, 5 =

excellent knowledge)

0 1 2 3 4 S

0 2 3 2 4 0

7. Tick box section

At least 5 3-4 1-2 0

Games 1 1 2 7

Movies 2 4 4 1

TV Shows - 1 6 4

Books 0 0 5 6
Worksheet

The exact answers arerelevant for the purposes of the pilot phase and the results were

simplified.

Task 17 Planets

Correct answer Incorrect answer | Incomplete answers*| No answer
Planet 1 6 2 3 0
Planet 2 9 0 2 0
Planet 4 5 3 3 0
Planet 5 3 5 3 0
Planet 6 4 5 2 0
Planet 7 2 6 3 0
Planet 8 7 1 3 0

Note: Planet 3 was prefilled in this exercise.

*Contained only the letter or the name of the planet.



Task 21 Biblical names

91 out of 110 13 out of 11 0 3 2

Note: Task had 10 biblical names and 10 4hdaslical names.

Task 371 Short story

7 1
6 1
6 1
7 1
3 3
4 2
8 0
6 3
6 2
4 4
2 3
2 1
7 1




Task 41 Days

Task 51 Derived words (bubble)

*One word was an example.

Task 61 Sentence Gagill




Task 717 Months

Wrong Wrong | Completely Wrong

Correct month* Deity* incorrect | No answer letter**

Month named after the
Greek Goddess of Love 5 3 2 0 1 2
and Beauty (A)

Month named after the
Roman God of Portals,
Thresholds and
Beginnings (J)

Month named after the
Roman Goddess of 2 0 3 1 5 0
Marriage (J)

Month named after the

4 1 2 2 2 2
Roman God of War (M)
Month named after the
Roman Goddess of 1 0 4 2 4 0

Growth (M)

*Partially correct

** Number of respondents who were partially correct or incorrect guessing a month with the

wrong initial letter even though tHetter was offered as a clue.

Task 81 Multiple choice

Correct Incorrect No answer
Achill esbd 10 1 0
Pandor aods 9 2 0
Holy Grail 8 3 0
Olive branch 9 1 1




Task 97 Theophoric names

Task 107 Words scrambles




Appendix G 1 Pilot resultsi Worksheet B

(11 respondents)

Questionnaire

1. English level

Al A2 B1 B2 C1 C2

0 0 0 1 6 4

2. Age

18 22 23 25 26 28 30

3. Current school

Upper secondary school University | 6m not a
1 9 1
4. Are you religious?
Yes No
3 8

5. How would you rate your knowledge of Greek and Roman mythology? (0 = no

knowledge, 5 = excellent knowledge)

0 1 2 3 4 S

1 0 5 4 1 0




6. How would you rate your knowledge of Religion? (0O = no knowledge, 5 =

excellent knowledge)

0 1 2 3 4 5
0 2 2 2 4 1
7. Tick box section
At least 5 3-4 1-2 0
Games 0 1 2 8
Movies 3 2 2 4
TV Shows - 1 7 3
Books 0 4 3 4
Worksheet

The exact answers are irrelevant for the purposes of the pilot phase and the results were

simplified.

Task 17 Planets

Correct answer Incorrect answer | Incomplete answers*| No answer
Planet 1 5 4 2 0
Planet 2 11 0 0 0
Planet 4 8 2 1 0
Planet 5 4 6 1 0
Planet 6 3 6 1 0
Planet 7 3 6 2 0
Planet 8 10 0 1 0

Note: Planet 3 was prefilled in this exercise.

*Contained only théetter or the name of the planet.



Task 21 Biblical names

99 out of 110 5out of 11 0 6 6

Note: Task had 10 biblical names ab@ nonrbiblical names.

Task 371 Short story

5 1
6 1
6 1
8 0
6 2
3 1
8 0
7 1
8 0
4 3
4 3
4 1
6 1




Task 41 Days

Task 57 Derived words




Task 61 Sentence Gagdill

10

11




Task 717 Months

Wrong Wrong | Completely Wrong

Correct month* Deity* incorrect | No answer letter**

Month named after the
Greek Goddess of Love 3 3 3 2 0 1
and Beauty (A)

Month named after the
Roman God of Portals,
Thresholds and
Beginnings (J)

Month named after the
Roman Goddess of 2 0 4 2 3 0
Marriage (J)

Month named after the

6 0 3 2 0 0
Roman God of War (M)
Month named after the
Roman Goddess of 2 0 6 2 1 0

Growth (M)

*Partially correct

** Number of respondents who were partially correct or incorrect guessing a month with the
wrong initial letter even though the letter was offered as a clue.

Task 81 Multiple choice

Correct Incorrect No answer
Achill eso 11 0 0
Midas touch 9 1 1
Pandor aods 10 1 0
Holy Grail 9 2 0
Olive branch 10 0 1
Apple of Discord 9 1 1
Fell from grace 10 1 0




Task 97 Theophoric names

Correct Incorrect No answer
9 2 0
Task 107 Words scrambles

Correct Incorrect No answer
Map book 11 0 0
Repetition 11 0 0
Handsome 8 0 3
Self-centred 10 0 1
Fright 8 0 3
Androgynous 8 0 3
Saviour 11 0 0
Evil 11 0 0
Traitor 11 0 0
Kind 6 0 5
Chaos 5 2 4
Emphasis 4 0 7




Appendix H'i Accompanying graphs
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Figure 5 - The correlation between the respondent's-asfessment and the points achieved in the mythological part of
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Figure 6 - The correlation between the respondent's-asffessment and the points achieved in digious part of the
Worksheet A
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Figure7 - The correlation between books read and the total score from Worksheet A
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Figure 8 - The correlation between the sasessed Level of English and total score from Worksheet A where Level 0 =
Al, Level 1 = AJA2 ... Level 10 = C2, Level 11 = Native speaker
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Figure9 - The correlation between age and the tatedre from Worksheet A
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Figure 10 - The correlation between the respondent's-astfessment and the points achieved in the mythological part of
the Worksheet B
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Figure 11 - The correlation between the respondent's-asffessment and the points achieved in the religious part of the
Worksheet B
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Figure 12 - The correlation between books read and the total score from Worksheet B
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Figure 13 - The correlation between the sesessed Level of English and total score from Worksheet B where Level 0 =
Al, Level 1 = AJA2 ... Level 10 = C2, Level 11 = Native speaker
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Figure 14 - The correlation between age and the total score from Worksheet B
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Figure 15 - The correlation between the respondent's-asffessment of mythological knowledge and the percentage of
correct answers in the mythological part
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Figure 16 - The correlation between the respondent'sastfessment of religis knowledge and the percentage of correct
answers in the religious part
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Figure 17 - The correlation between books read and the percentage of correct answers

100%
90%
80%
70%
60%
50%

40%

PERCENT CORRECT

30%

20%

10%

0%
0 1 2 3 4 5 6 7 8 9 10 11 12
SELASSESSED ENGLISH LEVEL

Figure 18 - The correlation between the taksessed Level of English and the percentage of correct answers where Level
0=A1, Level 1 = AJA2 ... Level 10 = C2, Level 11 = Native speaker
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Figure 19 - The correlation between age and the percentage of correct answers
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Figure 20 - The results of Task 9 in Worksheet A
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Figure21- The results of Task 9 in Worksheet B
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Figure 22 - The correlation between points from Mars exercises and total percentage of points from mythological part of
both worksheets
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Figure 23 - The correlation between sealssessed English level and percentage of correct answers in the Common part of
bothworksheets
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Figure 24 - The correlation between sealfsessed English level and the percentage of correct answers in mythological
questions in the Common part of betbrksheets
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Figure 25 - The correlation between selfsessed English level and thercentage of correct answers in religious
questions in the Common part of betbrksheets
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Figure 26 - The correlation between salbsessed English level and the performance in linguistic tasks Rothenon
part of both workkeets
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Figure 27 - The correlation between selsessed knowledge of Greek and Roman mythology and score in mythological
linguistic tasks in Worksheet A
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Figure 28 - The correlation between selssessed knowledge of Greek and Roman mythofehgcre in mythological
linguistic tasks in Worksheet B
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