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ABSTRAKT 

Tato bakalářská práce se zabývá úlohou česko-anglické mezijazykové homonymie v procesu 

osvojování si cizího jazyka. Cílem práce je potvrdit či vyvrátit hypotézu, že čeští studenti nejsou 

dobře obeznámeni s česko-anglickou mezijazykovou homonymií a hloubka znalosti se odvíjí 

od několika zásadních faktorů. Teoretická část nabízí stručný přehled synchronního a 

diachronního vývoje českého a anglického jazyka a zahrnuje vliv anglického jazyka na češtinu 

a jejich společnou historii. Dále se zaměřuje na vysvětlení pojmu homonymie a teorie 

mezijazyka a jejího vlivu na výuku druhého jazyka. Praktická část zahrnuje průzkum a jejím 

cílem je zjistit, zda mají čeští studenti povědomí o jevu zvaném „falešní přátelé“ a rozdílech 

mezi konkrétními příklady. Zvláštní pozornost je věnována vlivům, které ovlivňují jazykovou 

znalost studentů jako je například úroveň znalosti anglického jazyka, pracovní či vzdělávací 

zkušenost v anglofonní zemi, délka učení se angličtiny a četnost užívání angličtiny. Analýza a 

vyhodnocení výsledků dotazníku v závěru potvrdily platnost hypotézy. 

 

KLÍČOVÁ SLOVA 

mezijazyk, homonymie, teorie osvojování druhého jazyka, zrádná slova 

  



  

ABSTRACT 

This bachelor thesis is concerned with the role of Czech-English interlanguage homonymy in 

the process of second-language acquisition. The aim is to prove or disprove that the Czech 

learners are not in general very well acquainted with Czech-English interlanguage homonyms 

and that various factors heavily influence the depth of their knowledge. The theoretical part 

provides a brief overview of the synchronic and diachronic development of both the Czech 

language and the English language, including the influence of the English language on Czech 

and their mutual history. A further focus is on explaining homonymy and the theory of 

interlanguage and its influence on second language acquisition. The practical part is based on a 

questionnaire and attempts to discover whether Czech learners are aware of the phenomenon of 

“false friends” and the differences between particular instances. Special emphasis is put on the 

individual factors that impact the learners’ command of knowledge, such as depth and quality 

of knowledge, work or educational experience in an Anglophone country, length of learning 

English, and frequency of using English. The analysis and evaluation of the results confirmed 

the hypothesis as valid. 
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1 Introduction 

 

The Czech-English interlanguage homonyms are seen as a difficult part of second 

language acquisition. The reason is that despite their frequent use, Czech learners of the English 

language are generally not aware of this phenomenon. Regardless of the fact that errors are an 

inseparable part of acquiring a second language, it is of paramount importance to be able to 

identify these treacherous words and avoid them as misunderstanding or misinterpretation of 

such words may lead to awkward situations and embarrassment. Therefore, both teachers and 

learners should emphasize interlanguage homonyms when they come across them in English 

lessons.  

The purpose of this thesis is to prove that Czech learners are not in general very well 

acquainted with Czech-English interlanguage homonyms and that various factors heavily 

influence the depth of their knowledge. The principal factor is the depth of knowledge of the 

English language, alternatively stated, whether the learner is studying English as his or her 

major at university. Additionally, abroad experience plays a crucial role. Followed by the 

intensity of using English in everyday situations as well as the length of learning English.  

This bachelor thesis consists of three main parts. The theoretical part concentrates on 

the diachronic and synchronic points of view of interlanguage homonyms. To put the former 

one more specifically, the influence of the historical development of the English language on 

the Czech language is discussed. In addition to the latter, different types of homonymy will be 

classified and clarified along with the linguistic system called interlanguage, which second- and 

foreign-language learners unconsciously use. The practical part comments on the questionnaire 

results and focuses on the reason for the errors made by the general public, including students 

of the English language.   
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2  Theoretical part   

 

At the commencement of this thesis, the languages’ development is outlined to 

demonstrate a connection between Czech and English languages. Additionally, the term 

homonymy is explained, and lastly, second language acquisition and interlanguage along with 

language transfer are briefly discussed.   

 

2.1  Development of the languages 

 

The first pursuit to discover similarities among languages are dated back to the 18th 

century. At that time, scientists’ endeavoured to find a common ancestor from which the other 

languages had developed. At the beginning of the 19th century, they uncovered evidence of a 

mutual relationship between European languages and Sanskrit, an ancient language of the 

Indian subcontinent. The scholars used a comparative method to attest an actual relationship 

and gradually reconstructed the primary forms (Crystal, How language works 364-366). The 

words that have a common etymological origin and exist in two or more different languages are 

called cognates (Crystal, A dictionary of linguistics and phonetics 104).  

Besides cognates, one should be aware of the term false cognates. These are words that 

are similar in pronunciation and semantic meanings, and therefore, they give the impression of 

being etymologically related. However, despite their resemblance, they lack a common root. 

Such words are found within both the same languages and different ones (Moss 141-158).   

Additionally, it seems necessary to make a clear distinction between terms false 

cognates and false friends as they are sometimes misused. False friends are pairs of words in 

different languages, just as false cognates, corresponding to spelling and sound. Nevertheless, 

they differ significantly in meaning. Notably, some false friends are at the same time false 

cognates as well; many of such words are pure cognates (Moss 141-158). 

Languages may be divided into two principal groups based on morphological features 

(typological classification) or on their historical development (genealogical classification).  

2.1.1  Typological classification 

Therefore, the languages are further divided into structural types based on phonology, 

morphology, syntax, and lexicology. This categorization is based on the presumption that 
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languages have originated from a common ancestor; thus, it compares and contrasts the formal 

similarities of the languages. It has proof in early written historical sources (Crystal How 

language works 368-370). 

This categorization, which has proof in early written historical sources, is based on the 

presumption that languages have originated from a common ancestor; thus, it compares and 

contrasts the formal similarities of the languages. Therefore, the languages are further divided 

into structural types based on phonology, morphology, syntax, and lexicology. (Crystal How 

language works 368-370).  

English is classified as an isolating (analytic) language, which can be characterized as 

unvarying. To put it another way, the words are invariable; one word usually corresponds to 

one morpheme, there are no changeable endings, and syntactic relations are expressed by strict 

word order and by certain grammatical words or particles (Crystal How language works 369). 

On the contrary, Czech is in the group of inflecting (synthetic) languages, which 

typically indicate grammatical relations by using inflectional affixes and therefore altering the 

internal structure of the words. Such endings convey various grammatical meanings 

simultaneously, for instance, person, number, tense, aspect, mood, voice, case, gender (Crystal 

How language works 369).  

2.1.2  Genealogical classification 

The diachronic approach is a viewpoint which studies and clarifies the historical 

relatedness among languages. It emerged in the 19th century no sooner than Sir William Jones 

had ascertained that Latin, Greek, and Sanskrit are related/cognate (“Sir William Jones”). 

According to this theory, languages have diverged from one common ancestor. For this reason, 

languages are divided into groups, generally called language families. Occasionally, the more 

perspicuous distinction is made between family and phylum, depending on whether the 

relationship is more precise or vaguer, respectively (Crystal How language works 365-368).  

To better comprehend how the English language has been affecting the Czech language, 

one should have a more profound knowledge of the mutual development of these two 

languages. 

2.1.3  Influence of the English language  

The relationship between Czech and English-speaking countries is dated back to the 

Middle Ages. Remarkably, it was the Přemyslid dynasty with Wenceslaus II. that maintained a 
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political engagement with the then England (Nekula 259). In the following century, Anna of 

Bohemia of the House of Luxembourg was married to King Richard II. to arrange a political 

alliance. Great cultural importance is attached to John Wickliffe, whose religious work Jan Hus 

got acquainted with thanks to the Czech students who returned from the University of Oxford. 

After that, a regular liaison was taking place during the long reign of the House of Habsburgs 

from the 16th century as the English Catholics and Protestants were gathering on the Prague 

court.  

While the lower society, well versed with the German language, was leaning towards 

French, the aristocracy was inclining rather to English. This tendency towards the English 

language resulted in a strengthening of the relations. Moreover, Czech people were familiar 

with the translations of famous literary works of John Milton, Walter Scott, Charles Dickens, 

and Lord Byron (Nekula 259).  

Another influence in the era of the Austrian Empire had the entrepreneurs who were 

coming back from England. It positively affected not only the economy, agriculture, and 

industry but also society. Later in the 19th century, the United States of America played an 

essential part in the impact of the English language when the migration of Czech, Moravian, 

and Slovak inhabitants commenced, and they were settling down around key industrial cities as 

Chicago or Cleveland (Nekula 259-261). 

At the beginning of the 20th century, the newly established Czechoslovakia was 

politically relying on Great Britain. Besides, Tomáš Garrigue Masaryk was employed at 

London University and Vilém Mathesius, the founder of the Prague linguistic circle, was the 

first professor of English studies at Czech University, expansion and enrichment of the Czech 

lexicon was discernible primarily in the field of sport, film, science, and technology (Nekula 

261).   

Nonetheless, the totalitarian regimes were not responding positively to the penetration 

of Anglicisms, and they tried to suppress the influence of the Anglo-Saxon world on Czech 

culture and language. Despite that, the 1960s brought gradual alleviations to the repression, and 

after the Velvet revolution in 1989, the English language eventually became the language of 

science, journalism, management, fashion, and music. What is more, since 2005/2006, the 

Framework Educational Programme for primary education incorporates the English language 

as the major foreign language (Nekula 261-264).  
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2.2  Homonymy 

 

Primarily, it is crucial to have a knowledge of what the word homonymy means in 

essence. The name of this concept is derived from the Greek “homonymos”. It literally 

expresses the resemblance in name, “homos” means “common, same, similar”, and “onoma” 

means “name”. This implies that even though the two (or more) lexemes have the same form, 

they are related to entirely different meanings. 

One can find a vast array of definitions of the term homonymy devised by numerous 

linguists. Some of the definitions overlap in their fundamental meaning – that homonyms are 

different words with the same form, albeit one can find several inaccuracies which need to be 

clarified.  

To begin with, Yule (121) and Lyons (55) define homonymy as words that are fortuitously 

identical both in the written form as well as the spoken form; however, the difference is found 

in the meaning of such words, which is undoubtedly diverse. Concerning this interpretation, 

homonymy and polysemy may be easily mistaken or confused. 

Similarly, Fromkin et al. (179) and Hartmann and Stork (105) referred to homonymy as a 

case of two or more words with identical phonological forms but with different meanings. On 

the contrary, they say that the words may or may not be identical in spelling. In this manner, 

the definition partly resembles homophones.   

On the other hand, Palmer (67) defines homonymy in a way that they are considered to be 

homographs, as follows “several words with the same shape.” 

And lastly, Meyer et al. work on the assumption that homonymy occurs when two or more 

words have coincidental forms. Furthermore, he emphasizes that “depending on the medium of 

communication, ambiguity may only arise in speaking (homophone) or alternatively only in 

writing (homograph)” (106-107).  

By and large, homonymy is an umbrella term that refers to distinct concepts sharing a 

similar signifier. To put it more simply, those are two or more lexical units with coincidental 

graphic or/and sound forms. Thus, the words may be pronounced identically; in that case, one 

would speak of homophones, or they might be written in the same manner, which would be 

equal to homographs.  
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The crucial factor is that their semantic senses are significantly diverse; therefore, they 

express two or more unrelated meanings. Furthermore, frequently their condition of usage is 

not the same. Likewise, the etymology of such words is not identical (Arnold 184). 

2.2.1  Classification of homonyms 

Homonyms can be divided into several groups. Arnold claims that the generally accepted 

and recognized homonym classification is the division into three different categories: 

homonyms proper, homophones, and homographs (184). 

Homonyms proper 

Homonyms proper are different words with the exact spelling and pronunciation. Arnold 

proposed that they can be further divided into two twelve classes (185-188). Two of them will 

be further discussed, absolute homonymy and partial homonymy.  

(1) Absolute homonymy  

Absolute homonymy, or in other words full, complete, or total homonymy, are pairs of 

words with identical spelling and pronunciation. Nonetheless, their meaning is unrelated.  

This correlates with, for example, Lyons’ (55) definition, i.e., the accordance is found in 

both spoken and written forms. Lyons also adds that for the two lexemes to be considered 

absolute homonyms, they must fulfill the following conditions:  

(i) they will be unrelated in meaning,  

(ii) all their forms will be identical, 

(iii) the identical forms will be grammatically equivalent. 

(2) Partial homonymy 

This category involves words that do not meet the conditions in the previous paragraph. 

As Löbner claims, partial homonyms are „two lexemes with different unrelated meanings 

coincide in some but not all of their grammatical forms” (43). Thus, they may not be 

grammatically equal; ensuing from that, they may have a different syntactic function and may 

be found in different grammatical surroundings (Lyons 55-56). Besides, the difference may also 

occur in pronunciation or spelling. In concordance with this definition, homophones and 

homographs are regarded to be partial homonyms because they differ in pronunciation and 

spelling, respectively.  
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Watkins et al. distinguished another type of homonyms – near homonyms. Such words do 

not sound absolutely alike, for instance, accept – except [əkˈsɛpt] – [ɪkˈsɛpt] (269). 

Homophones 

As the designation indicates, homophones are distinct words with the same sound form, no 

matter whether they are spelled identically or differently, yet their meanings are different. 

Sometimes they may be confused with heterographs; those are words with the same 

pronunciation but different spelling and meaning (Fromkin et al.180). One needs to hear the 

linguistic unit in a linguistic discourse determine its meaning correctly (Arnold 184).  

Homographs 

On the other hand, homographs are distinct words with the same spelling, however, with 

random sounds and meanings (Arnold 184). They are sometimes mistaken with the appellation 

heteronym, words with the exact spelling but different pronunciation and meaning (Fromkin et 

al. 180). 

Chart for clarification: 

TERM Homonym Homograph Homophone Heteronym Heterograph 

MEANING Different Different Different Different Different 

SPELLING Same Same Same / Different Same Different 

PRONUNCIATION Same Same / Different Same Different Same  

 

2.2.2  Homonymy vs. polysemy 

Homonymy and polysemy may appear similar and therefore be mistakenly 

interchanged; thus, it is crucial to explain the distinction.   

As inserted by Hurford et al., the difference between homonymy and polysemy is 

concerned with the relatedness and closeness of the senses of the words (130). In a similar way, 

Murphy and Koskela state that “the distinction between homonymy and polysemy is usually 

made on the basis of the relatedness of the senses: polysemy involves related senses, whereas 

the senses associated with homonymous lexemes are not related” (79). 

Homonymy pursues words whose different meanings bear no relation to each other; that 

is to say, various meanings are assigned to as many lexemes. By contrast, polysemy deals with 
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clearly connected meanings; to put it another way, all the meanings are assigned to the same 

lexeme. Besides, it is safe to say that homonyms are an instance of pure coincidence (Hurford 

et al. 130).  

Regardless of the fact that homonymy and polysemy are two distinct phenomena, they 

are somewhat related (Saeed 61). Moreover, Löbner proves that two homonymous lexemes may 

simultaneously be polysemous as well for “the phenomenon of polysemy is independent of 

homonymy” (44). In other words, homonymy and polysemy may cooccur. 

According to Hurford et al., it is virtually unfeasible to diversify between the cases of 

homonymous and polysemous lexemes lucidly. It gives the impression that “homonymy and 

polysemy occupy places along a graded continuum of meaning with homonymy at one extreme 

and vagueness at the other extreme, with polysemy falling somewhere in between” (132). 

Arnold asserts that “there exists no universal criterion for the distinction between polysemy and 

homonymy” (191). Equally, Palmer claims that “if one form has several meanings, it is not 

always clear whether we shall say that this is an example of polysemy or of homonymy” (67).  

What is worth mentioning is that Palmer states that “a difference of spelling does not 

always indicate a difference of origin. Thus, even what are today homophones may be derived 

from the same original form” (69). 

2.2.3  Source of homonyms 

The diachronic approach can clarify and help one understand the origin and 

development of homonyms and the causes by which homonymy may most likely be introduced 

into a particular language. The most common are the following reasons: 

Firstly, it is through phonetic convergence. Convergence of sounds is a process when 

words of different origins that initially had distinct sounds accidentally become identical in 

sound. This may result from the loss of final consonants, mainly found in English and French 

(Ullmann 176).  

According to Arnold (190), it includes 

(a) phonetic change only,  

(b) phonetic change combined with the loss of affixes, 

(c) independent formation from homonymous bases by means of homonymous affixes 

Secondly, homonymy is brought through divergent semantics. Divergent sense 

development is when the different meanings of the same word diverge too much; in other words, 
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they become too distant from each other that they lose any connection, and eventually, they 

begin to be considered two separate units. As Arnold states, “the semantic structure of the parent 

word splits. The new meaning receives a separate existence and starts a new semantic structure 

of its own” (189). Ullmann named this kind of homonyms so-called secondary homonyms – 

“the reinterpretation of homonyms as though they were one word with two senses” (177). 

Arnold (190) stated that the development may be 

(a) limited within one lexico-grammatical class of words,  

(b) combined with difference in lexico-grammatical class and therefore difference in 

grammatical function and distribution, or 

(c) based on independent formation from the same base by homonymous morphemes. 

Arnold maintains that the total amount of homonyms predominantly grows despite the 

infrequent process of losing (191). 

Thirdly, and most importantly, there is the factor of foreign influence. The words borrowed 

from other languages adapt themselves to the phonetic system of the target language, although 

they still bear a striking resemblance to the lexeme from the receiving language (Ullmann 180).    

When taking the synchronic point of view of homonyms into consideration, there arise 

several problems. Apart from lexicography and information retrieval, one of the problems worth 

noticing for this work is foreign language teaching. In particular, these are "the criteria 

distinguishing homonymy from polysemy, the formulation of rules for recognizing different 

meanings of the same homonym in terms of distribution" (Arnold 191). It is up to the speaker 

or writer to lucidly produce sentences without any ambiguities or vagueness of the meaning; 

ergo, the sense is obvious. 

2.2.4  Interlanguage homonymy 

Interlanguage homonyms are words from related languages (Eckert 267); that is to say, 

they commonly occur within one language family. Such words raise several difficulties for 

learners of a foreign language because they are similar in sound, and therefore the learners may 

faultily assume that their meaning will be similar as well (Aronoff and Rees-Miller 649).  

That is why interlanguage homonyms are frequently referred to as false friends. This 

term is relatively new, it comes from French expression faux amis du traducteur and was 

coined, for the first time, in 1828 by Maxime Kœssler and Jules Derocquigny in their work Les 
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faux amis, ou, Les trahisons du vocabulaire anglais: conseils aux traducteurs (False friends, or 

The Treacheries of English Vocabulary: Advice to Translators) (Aronoff and Rees-Miller 649).  

Besides “false friends”, the most widely spread term when discussing this phenomenon, 

one can come across several other terms worth mentioning. Chamizo Domínguez states that 

David Buncic quotes up to 16 more terms referring to the same or analogous phenomena (2). 

For example, Broz writes about “false equivalents”, “false cognates”, “false pairs”, “deceptive 

words”, “treacherous twins” and “belles infidèles” (200). Furthermore, other terms which can 

be found in literature are “misleading cognates”, “interlingual homographs”, “homographic 

non-cognates”, “pseudocognates”, “deceptive cognates” or “form-identical interlingual 

homographs”. According to the expressions mentioned earlier, one should take a cautious 

approach when dealing with such words as their designation insinuates a misleading or 

deception. 

Allan describes false friends as “two given words are similar or equivalent graphically 

or phonetically in two or more given languages but have different meanings. In other words, 

false friends share their signifiers, but they do not share their meanings” (Arnold 308). O’Neill 

and Casanovas define false friends in a similar way, “interlingual deceptive cognates, that is, 

words which have the same or similar orthographic/phonetic form” (103). To put it simply, 

these pairs of words are to be found in two different languages; they share the orthographic or 

phonological facets, yet they do not overlap in their meanings.  

According to Hladký (5), interlanguage homonyms usually originate in classical 

languages that were gradually set apart. As an example Hladký chose the Czech word 

“sympatie” and the English word “sympathy”. The Greco-Latin word sympathia means “a 

feeling in common”. In English, the meaning was attached with compassion for someone who 

suffers. In Czech, on the other hand, the word has a more positive connotation; it is associated 

with liking and affection. 

Interlanguage homonyms should not be mistakenly incorporated into one group with 

international words. Internationalism is a loanword with the same etymology that occurs in a 

number of languages and has a similar meaning in all of them. According to Arnold, such words 

are “a result of simultaneous or successive borrowings from one ultimate source” (260). An 

example of internationalism would be “concert” – a word with origin in Italy used in a vast 

array of languages. 
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Chamizo-Domínguez divides interlanguage homonyms into two main groups: 

synchronic and diachronic interlingual false friends (4). The synchronic approach views the 

specific language from the current point of view; on the contrary, the diachronic approach 

considers historical development. 

Synchronic point of view gives two basic types: chance false friends and semantic false 

friends (full and partial).   

Chance false friends  

 Chance false friends are a pair of homonymic words that are graphically and/or 

phonetically the same or similar, despite the fact that they do not share the etymologic origin 

and their relation is coincidental (Chamizo-Domínguez 4). Chance false friends even exist 

among acronyms and abbreviations; Chamizo-Domínguez (4) mentions, for example, DNA 

(meaning deoxyribonucleic acid in medical jargon) and dna (meaning does not answer in the 

jargon of telecommunication).  

 Chamizo-Domínguez (5) states that “chance false friends across two languages are 

equivalent to homonymy within a single language.” 

Semantic false friends 

 Semantic false friends are pair of homonymic words which also resemble in graphic 

and/or phonetic form. However, unlike chance false friends, they do share an etymologic origin. 

Their relationship is based on the fact that they both have originated from a common ancestor, 

particularly Latin, Greek, Arabic, and Hebrew (when considering the European languages). The 

second reason may be a major word-formation process, to be more specific, borrowing words 

from another language, nevertheless with a slight change of the meaning (Chamizo-Domínguez 

6). 

 Semantic false friends are divided into two different groups: full and partial semantic 

false friends.  

(1) Full semantic false friends 

As the name indicates, those are words with completely unrelated senses; hence they 

should never be interchangeably translated one by the other (Chamizo-Domínguez 6). In other 

words, they cannot be translated by similar words from the source language to the target 

language and vice versa. 
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To demonstrate an example, Hladký presents Czech words “aktuální, konkurence, 

mixer”, which correspond to English words “topical, competition, blender/liquidizer”. English 

expressions “actual, concurrence, mixer” are correctly translated as “skutečný, shoda” and 

“šlehač/míchačka” (5).  

(2) Partial semantic false friends  

As the title suggests, these are words whose senses partially overlap; thus, in some 

context, their visual and graphic form may help one because they would be translated with 

similar words (as true friends), whereas when related to other words, the meanings may become 

diverse (Chamizo-Domínguez 6-7).  

To illustrate, Hladký chose Czech words “brutální, incident, precizní”. Their senses are 

limited compared to English ones “brutal, incident, precise”, which are semantically richer and 

are incorporated in the common vocabulary. To show an example, “precise” may be translated 

as “precizní”, but also “přesný, právě ten, jasný” (5). 

Pseudo false friends  

 On top of that, Veisbergs distinguishes another group of false friends called pseudo false 

friends. These are pairs of words that do not actually exist; they are invented by the learners 

who believe such words are loan words. To put it differently, it includes words that a Czech 

learner would expect to find in English with a similar form; however, their proper expression 

is different (628).  

To give an instance, Hladký mentions “gratulant, harmonogram, narkoman” as an 

example of words that may be falsely replaced with invented equivalent; however, the correct 

counterparts are “well-wisher, schedule, drug-addict” (5).   

 Thanks to the diachronic approach towards false friends, it is possible to track down 

specific words and discover that as the language develops and changes, the meaning of words 

can also change; it may become broader or narrower. This is the reason why true friends can 

develop into false friends and vice versa (Aronoff and Rees-Miller 649). To add to this, 

Chamizo-Domínguez points out that it is the theoretical perspective that explains the existence 

of semantic false friends, and the practical viewpoint clarifies that currently used false friends 

may not be false friends in the past, and one may be unable to understand the historical texts 

correctly (10).  
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 To exemplify that former true friends become false friends, Chamizo-Domínguez 

mentions that in the 18th century, the word “preservative” was used as a euphemism for 

“condom”, especially by literary writers (11). Therefore, at that time, it was used as a 

synonymous expression to “condom”, a contraceptive, or protection (“kondom” in Czech). 

However, that is not the case in the 21st century. Presently, the Oxford learners dictionary 

defines the word “preservative” (noun) as “a substance used to prevent food or wood from 

decaying” and it is translated into Czech as “konzervant / konzervační prostředek”. 

 

2.3  Second language acquisition 

 

Gass and Selinker define second language acquisition as “the process of learning another 

language after the native language has been learned.” Additionally, they state that the phrase 

“second language” can be assigned to every language learned after the mother tongue (Second 

Language Acquisition 7). In other words, “second” does not signify a chronological process; 

hence it can refer to the third or fourth language as well.  

 It is essential to mention that some linguists draw a line between “second” and “foreign” 

language acquisition. Second language acquisition commonly indicates that the learning 

process occurs in the non-native country the learner lives in (e.g., learning English in England). 

On the other hand, foreign language acquisition generally happens within the context of the 

classroom in one’s native country (e.g., learning English in the Czech Republic) (Gass and 

Selinker, Second Language Acquisition 7). However, these terms are not mutually incompatible 

as they both refer to the same process and regardless of where one is learning the second 

language, either naturally or through instruction, and it is customary to speak generically of 

second language acquisition.” (Ellis 3)  

2.3.1  Interlanguage 

The term “interlanguage” was coined by Larry Selinker, who used it for the first time in 

1972 in his article Interlanguage, which appeared in the January issue of the journal 

International Review of Applied Linguistics in Language Teaching. 

Interlanguage is defined as a system that intermediates between the mother tongue and 

the target language (Gass and Selinker Language Transfer 23). To put it differently, it is a kind 

of language system created by second language learners consisting of both learners' first 
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language and the targeted second language; it is unique and differs from speaker to speaker. 

Learners construct this language when communicating in the target language to understand the 

second language better. Even though interlanguage is utterly different from both the L1 and L2, 

it shares some characteristic features; Barron mentions, for example, politeness rules or 

formulae (35).  

 For an enhanced understanding of the term interlanguage, it is helpful to look at learning 

theories briefly.  

Behaviourist learning theory 

This theory was prominent in the 1960s, and it stresses the idea that all behaviours are 

learned through a stimuli-response connection. The learning occurred in situations where 

learners were under direct observation. For instance, they hear the sentence “Open the window” 

(stimuli), and afterward, in case that their answer was correct (i.e., the window was opened), 

they reach their communicative goal and receive positive reinforcement.  

A mentalist theory of language learning  

Later, the mentalist theory of language learning approached the theoretical background 

of second language acquisition and explained what is happening in the learner’s mind. It 

contents that people are born with an innate capacity to learn languages. 

Ellis summarises the mentalist theory in the following four points (32): 

1. Only human beings are capable of learning language. 

2. The human mind is equipped with a faculty for learning language, referred to as a 

Language Acquisition Device. This is separate from the faculties responsible for other 

kinds of cognitive activity (for example, logical reasoning). 

3. This faculty is primary determinant of language acquisition. 

4. Input is needed but only to “trigger” the operation of the language acquisition device. 

2.3.2  Language transfer  

 Language transfer is another critical term that should be discussed when talking about 

second language acquisition. According to Odlin, the most applicable definition is that “transfer 

is the influence resulting from similarities and differences between the target language and any 

other language that has been previously (and perhaps imperfectly) acquired” (27). In other 

words, it refers to a process when learners apply the rules from their native language to the 

language which is being acquired. It can emerge in all aspects of the target language, such as 
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syntax, morphology, phonology, and lexicon (Odlin 28). That is why Corder (19) proposes the 

designation “a role for the mother tongue”. 

 The transfer can be further divided into positive and negative. Positive transfer occurs 

in the process of learning when the source language and the target language share the same 

ancestor language; that is to say, they are historically related. The resemblance may be detected 

in the system of writing, in pronunciation, vocabulary, or word order. Based on this 

correspondence, it is significantly easier for learners to acquire knowledge. It is safe to say that 

the more similar the languages are, the simpler and quicker the acquirement is (Odlin 36). 

By contrast, the transfer can be negative as well. It happens when a learner 

unconsciously employs elements and rules from the source language to the target language 

when in reality, they diverge from or do not exist in the second language. The more diverse the 

two languages are, the longer and more complicated the learning process is (Odlin 36). 

In general, it is difficult for learners to realize that some lexical items are, in fact, 

interlanguage homonyms and that they have to assign a new signifier to the known signified. 

According to Chamizo-Domínguez (2), the best definition of this problem is expressed by 

Hayward and Moulin (1984). They define it as follows: “In the learner’s mother tongue a 

particular signifiant is associated with a particular signifié. Once the signifiant appears, even in 

a foreign-language context, the above-mentioned association is so strong that the user 

automatically thinks of his mother-tongue signifié (in its totality)”. 

 

2.4  Dictionaries 

 

 This chapter describes how lexicographers cope with homonyms and how second-

language learners can use dictionaries to their advantage.  

When learning a new language, the central aim of each and every learner is to be able 

to communicate without any misunderstandings or confusion. Ilson grandly suggests that 

learners have “a role of amateur lexicographer”. In other words, their task is to process all the 

unfamiliar language input and obtain enough knowledge to invent a temporary interpretation of 

a particular lexical item in the context of their mother tongue. On the contrary, the 

predominance of learners usually does not record their lexicons in alphabetical order, and the 

entries are chosen based on individual needs (96-97).   
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As was mentioned earlier, how to draw the line between homonymy and polysemy poses 

an intricate question. Nonetheless, the tendency seen in dictionaries is that lexicographers 

usually ground their decision in etymology.  

That is to say that if the identical forms are not cognates, i.e., they come from different 

languages, they are considered to be homonyms, and that is why they are given separate entries 

for each of the homonyms in a dictionary (Palmer 68-69) and added to that, they are frequently 

marked with superscripts "1", "2", and so forth (Fromkin et al. 180). By contrast, if they are 

cognates, to rephrase it, if they have their origin in one language, the lexical items are treated 

as polysemic words, and therefore they are given only one entry in a dictionary (Palmer 68-69).  

Ilson proposes six ways of using a dictionary when widening one’s vocabulary of a 

particular foreign language. Nevertheless, he accentuates that the actual use of vocabulary is 

fundamental, and the rules serve as a grid (98-102).  

1. Make use of bilingual dictionaries; they are a helpful tool both for beginners and 

more advanced learners. Such dictionaries may not provide the learner with 

thorough definition; however, it gives them a basic sense and good leads for further 

specification in context. 

2. Create a tangible lexicon employing flashcards, short notes, or mind maps. These 

record cards allow the learner to add new items or to remove those with which the 

learner is already familiar. It is also convenient to consult multiple dictionaries. 

Among others, Longman Lexicon (McArthur, 1982) and Roget's Thesaurus are put 

forward. 

3. Make a note of unknown lexical items immediately in the given situation and mark 

down the context's details. Afterward, look up the particular word in a dictionary 

and collect information about the meaning, pronunciation, and grammatical 

constraints.  

4. Examine lexical sets of words in which the sense of one word is related to the sense 

of another one and later shift attention to discussing the possible collocations and 

phrases. 

5. Be aware of a word-formation process called conversion, or in other words, zero 

derivation. It means that a particular lexical unit can convert among various word 

classes. Additionally, pay attention to the degree of markedness, i.e., how regularly 

the lexical item is used, and also to the emotive meaning, that is to say, whether the 

connotation is positive, negative, or neutral.  
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6. Dictionaries proved helpful and effective in ascertaining grammar rules. For 

instance, learners can come to know a lot about transitivity, affixation, countability, 

et cetera. 

Ilson recommends the following dictionaries for beginners and intermediate learners: 

Oxford Advanced Learner's Dictionary of English, Longman Dictionary of Contemporary 

English, Longman Lexicon (McArthur, 1982), and Oxford Dictionary of Current Idiomatic 

English Vols 1 and 2. Advanced learners may also utilize Roget’s Thesaurus. 

  



  24 

3  The practical Part 

 

The practical part will examine in great detail the results of the research composed for 

the purposes of this work, particularly to ascertain people’s knowledge and awareness of 

interlanguage homonymy.   

 

3.1  General information on the research 

 

The anonymous questionnaire was created by means of https://www.survio.com/ (the 

questionnaire can be found in Appendix 1). Afterward, it was put online via Facebook and 

miscellaneous English language learners were asked to complete it.  

In order to receive the most complete and accurate information, the questionnaire was 

labelled “Second language acquisition”.  This general headline was deliberately selected as it 

does not indicate the linguistic phenomenon which the respondents were tackling.  

The focus group of this research consisted of people learning the English language as 

their second language and aimed to demonstrate their awareness of the aforementioned false 

friends. The words were selected haphazardly, the primary source was Zrádná slova v 

angličtině (Hladký 1990), and individual instances were chosen to match at the minimum B1 

level, which ought to coincide with respondents’ level of English.  

The questionnaire is comprised of two main parts. The commencement is focused on 

filtering the respondents based on their personal information. Questions were investigating the 

length and depth of interest in English, university studies, work-related experience or language 

courses in English-speaking countries, and frequency and purpose of English usage.  

The following section consists of five different exercises examining the depth and 

proficiency of knowledge of interlanguage homonyms amongst Czech learners of the English 

language. Individual entries are arranged in alphabetical order, and they include a short 

commentary along with etymology followed by a brief explanation of the meaning as well as 

example sentences. The source of origin and mutual history of the lexical units was Online 

Etymology dictionary. 

https://www.survio.com/
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3.2  Analysis of Czech-English interlanguage homonyms 

 

This chapter comprehensively analyses questionnaire results, and it provides 

commentaries to each entry as well. 

The analysis comprises six subsequent stages, and its aim is a greater understanding and 

awareness of common Czech-English interlanguage homonyms.  

First, the Czech expression is presented; it is marked with bold letters for improved 

clarity. It is followed by the English interlanguage homonymous counterpart marked by 

asterisks to stress the incorrect usage. Further, the definition from online Oxford Learner’s 

Dictionaries or Collins online dictionary written in italics. Afterward, the appropriate 

translation, labelled with a graphical symbol containing one arrow, is introduced to prevent 

potential further mistakes. At the end, there is always one sentence as an example to give the 

Czech learners of the English language a specific idea of the common usage of the confusing 

words. Additionally, every instance is complemented with a percentage rate of correct or 

incorrect replies.  

 

3.2.1  First exercise   

The first exercise was a regular gap-fill practice exercise in which learners’ task was to 

replace missing words with the correct English equivalent. It consisted of seven sentences and 

thirteen instances of interlanguage homonyms.  

It is essential to mention that the percentage rate mentioned in parentheses displays the 

occurrence of that particular lexical unit in the questionnaire. In addition to that, some of the 

answers were excluded as wrong by virtue of having spelling mistakes. 

AKORDY (v hudbě) 

 According to the results, learners are familiar with this expression; 73,4 % of responses 

in the questionnaire were answered correctly. The remainder answers were mostly faulty 

translations such as *accords* (6,3 %), *keys*, *tunes* or invented lexical items occurred, for 

example *acords* (9,3 %), *akords*, *achords*. 
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• *accord* (15,9 %) 

o a formal agreement between two organizations, countries, etc. 

e.g., The two sides signed a peace accord last July. 

→ chord (73,4 %) 

o (music) three or more notes played together  

e.g., Music began to play, and with the first chord, Jackson recognized the 

accompaniment to Etta James' “At Last”. 

KÁVA  

The translation of the Czech word “káva” or “kafe” could also pose a problem to beginners 

for the reason that it implies the English “café” (“kavárna” in Czech). Nevertheless, provided 

that one wants to mention the beverage, the correct equivalent is “coffee”. After all, it is 

important to note that 96,9 % of answers were correct.  

• *café* (0 %) 

o a place where you can buy drinks and simple meals  

e.g., We stopped for a coffee in our favourite cafe. 

→ coffee (96,9 %)  

o a hot drink made from coffee powder and boiling water. It may be drunk with 

milk and/or sugar added  

e.g., Let's meet for coffee tomorrow. 

KONTROLOVAT 

Another exemplary Czech-English false friend is “kontrolovat” and *control*. In the Czech 

language, one can use the expression “kontrolovat” in the sense of authority and discipline, as 

is the case in English. However, it is more common to translate it as “ovládat”. Subsequently, 

when one wants to discover whether something is right or wrong, the same word is used in 

Czech, although the appropriate English lexical unit is “check”. Based on the results, Czech 

learners are aware of this treacherous verb; 93,6 % of the answers were accurate.   

• *control* (1,6 %) 

o to have power over a person, company, country, etc. so that you are able to 

decide what they must do or how it is run 

e.g., We want to control our own destiny 

o to limit something or make it happen in a particular way 

e.g., Parents should control what their kids watch on television. 
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→ check (93,6 %) 

o to examine something to see if it is correct, safe, or acceptable 

e.g., Check your work before handing it in. 

LETNÍ BRIGÁDA 

 One of the often-repeated mistakes was the translation of “letní brigáda” as “part-time 

job” in 31,3 % of the cases, which is not in its essence false, yet it is not the appropriate 

counterpart. “Part-time job” is equal to “práce na částečný úvazek” in Czech. On the bright 

side, only 3,1 % of respondents were confused by this false cognate and used the word 

*brigade*.  

• *brigade* (3,1 %) 

o a large group of soldiers that forms a unit of an army 

e.g., A special army brigade is to be formed. 

o a group of people who share the same opinions or are similar in some other 

way  

e.g., The anti-smoking brigade. 

→ summer job (42 %) 

o a job that a student does in the summer vacation 

e.g., He got his first summer job at the local TV station and knew that this was 

the career he wanted. 

→ holiday job (3,1 %) 

o a temporary job taken by a person during their holidays from school, college, 

or university 

MATURITA  

 To find a correct equivalent for the Czech word “maturita” is a much more intricate 

problem than it appears at first sight. Various European countries use the Latin word “matura”, 

or its translated terms. It can be compared to other foreign secondary school exit exams such as 

“baccalauréat” in France, “Abitur” in Germany, or “A-level exams” in the United Kingdom. A 

significant number of the answers included different variations of similar phrases like “school-

leaving exam” (6,3 %) or “final high school exam” (14,1 %). Based on this inquiry, it was 

decided to accept more than one answer.  
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• *maturity* (3,1 %) 

o the state of being fully grown or developed  

e.g., The insects lay eggs when they approach maturity. 

o quality of thinking and behaving in a sensible, adult manner  

e.g., She has shown great maturity in her behaviour. 

→ Graduation (at an American high school, 45,3 %) 

→ Maturita exam (14,1 %) 

→ Final high school exam (14,1 %) 

→ School-leaving exams (6,3 %)  

o School-leaving exams are required for study at university. 

→ A-level (4,7 %) 

→ Baccalaureat (1,6 %) 

POHODLÍ 

 The last lexical item in this exercise was “pohodlí” or, in other words, “komfort”. It 

caused great problems in translation; moreover, it is characterized by the highest rate of 

incorrect answers. When speaking of being easy to use and suitable for what one wants to do, 

the more accurate expression would be “convenience”. Although, it is believed that a native 

speaker of the English language would not be confused and would understand the overall 

meaning of the sentence or utterance. 

• *comfort* (84,4 %)  

o the state of being physically relaxed and free from pain; the state of having a 

pleasant life, with everything that you need 

e.g., These tennis shoes are designed for comfort and performance. 

→ convenience (6,3 %) 

o the quality of being useful, easy, or suitable for somebody 

e.g., The position of the house combines quietness and convenience. 

POSTIŽENÍ (lidé) 

 The Czech expression “postižení” or “invalidní” is sometimes mistakenly translated as 

*invalid*.  One may use it as a deadjectival noun “invalid” to describe a person who needs 

other people to take care of them because of an illness they have had for a long time; in that 

instance, the Czech and English senses are similar. Nonetheless, when the adjective is used in 

its original sense, it has an utterly different meaning, as may be seen below. 
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• *invalid* (3,1 %)  

o not legally or officially acceptable, not based on all the facts and therefore not 

correct  

e.g., People with invalid papers are deported to another country. 

→ disabled (53,1 %) 

o unable to use a part of your body completely or easily because of a physical 

condition, an illness, an injury, etc., unable to learn easily  

e.g., The museum has special facilities for disabled people. 

→ handicapped (31,3 %)  

o suffering from a mental or physical handicap 

e.g., The accident left him physically handicapped. 

PROTEKCE 

 When one looks at the answers and sees that *protection* was misused only in 4,7 % of 

the examples, it may seem that learners are acquainted with this deceitful word. However, this 

example is distinguished by the highest number of unanswered replies. It increased up to 39,1 

percent. Thus, it is believed the generated result is imprecise on account of the lower count of 

answers. 

• *protection* (4,7 %) 

o the act of protecting somebody/something; the state of being protected 

e.g., She carries a gun in her bag for personal protection. 

→ favouritism (21,9 %)  

o the act of unfairly treating one person better than others because you like them 

better  

e.g., The students accused the teacher of favouritism. 

RECEPT (kuchyřský) 

 The following set of expressions is also considered one of the tricky ones for the reason 

that the two words sound similar; however, the English term has origins in Latin in the verb 

“receive” (“obdržet”), and it expresses acceptance of something. The results proved that this 

word is practically unproblematic, and Czech learners are acquainted with it.  
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• *receipt* (7,8 %)  

o a piece of paper or an electronic document that shows that goods or services 

have been paid for  

e.g., I kept the receipt, so I can return it if you don't like it. 

→ recipe (78,1 %)  

o a set of instructions that tells you how to cook something and the ingredients 

you need for it  

e.g., A recipe for chicken soup. 

ROMÁN 

As emerged from the analysis, the following example is widely known among English 

language learners. The formation of this lexical unit is rooted in the Old French word “romanz” 

meaning a verse narration about valiant knights or a work written in a Romance language. It is 

assumed that most of the learners encounter the word “novel” when they learn for their 

secondary school-leaving examination. 

• *roman* (4,7 %) 

o (noun) a member of the ancient Roman republic or empire  

o (adjective) connected with ancient Rome or the Roman Empire 

e.g., A Roman temple. 

→ novel (85,9 %) 

o a story long enough to fill a complete book, in which the characters and events 

are usually imaginary 

e.g. His latest novel is set in Cornwall. 

SYMPATICKÝ 

 One of the most problematic pairs of Czech-English homonyms is “sympatický” and 

*sympathetic*. As was mentioned earlier, in English, the meaning stems from the Greco-Latin 

word “a feeling in common”; it indicates compassion for someone who suffers. By contrast, in 

Czech, the word has a more affirmative connotation connected with liking and affection.  

Noteworthy, not only did the learners make errors in the spelling (66,7 %), but also the 

length of lexeme was mistaken in 53,3 % of the instances. The most frequent inaccuracies were 

*sympatic*, *sympatetic*, *sympathic*, *symphatic*. 
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• *sympathetic* (23,4 %)  

o kind to somebody who is hurt or sad; showing that you understand and care 

about their problems 

e.g., She was very sympathetic when I was sick. 

→ likable (17,2 %)  

o pleasant and easy to like  

e.g., She’s warm, friendly, and likeable. 

→ nice (32,8 %)  

o kind, friendly 

e.g., She's one of the nicest people you'll ever meet. 

TELEVIZNÍ MODERÁTOR 

This phrase is often wrongly translated as *TV moderator*. The correct noun to describe a 

person who presents a live radio or television programme is "anchor". Besides, 23,4 % of the 

learners used the term “host” and 15,6 % interpreted it as “presenter” which could also be 

regarded as a right answer in a certain context.  

• *moderator* (21,9 %) 

o a person whose job is to help people or groups who disagree to reach an 

agreement 

e.g., Egypt managed to assert its role as a regional moderator. 

o a person whose job is to make sure that an exam is marked fairly published on 

a website 

e.g., After marking by the tutor, the papers are returned to a moderator. 

→ anchor (9,4 %) 

o a person who presents a live radio or television programme and introduces 

reports by other people; an anchorman or anchorwoman  

e.g., ABC news anchor Peter Jennings. 

→ host (23,4 %), 

o a person who introduces a television or radio show, and talks to guests  

e.g., The event will be opened by television host Bill Punter. 

TEXT (písně) 

The word “text” is classified as a partial false friend. The translation may seem relatively 

straightforward; however, it depends on the context of the lexical item. One can use “text” in 
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the sense of a written material that may be read; in that case, the translation is indeed identical. 

On the contrary, *a text of a song* is not a proper translation. When speaking of words that 

make up a song, it is necessary to use “words” or “lyrics”.  

• *text* (28,1 %) 

o any form of written material (a written form of a speech, a play, an article, a 

book, a text message sent using a mobile phone etc.) 

e.g., Read the text carefully and then answer the questions. 

→ lyrics (67,1 %) 

o the words of a song  

e.g., Music and lyrics are by Rodgers and Hart. 

 

3.2.2  Second exercise   

In the second exercise, the task was to mark the sentences with a tick (✓) or cross (✗) 

where it is (or is not) possible to replace the given lexical unit with a word with synonymous 

meaning in the given context. There were seven different examples of interlanguage homonymy 

containing both homophones and homographs.  

Mention must be made of the fact that it was possible to select one or two options, or 

alternatively, no answer at all, that appeared only in 3,3 percent of the cases.    

ABSOLVOVAT 

 Ensuing from the outcome of the questionnaire, the Czech word “absolvovat” is 

frequently falsely translated as *absolve*, which was found in 48,4 % of the cases. Moreover, 

51,6 % of the learners did not label “clear of” as an appropriate synonym of *absolve*. The 

words are lexical cognates; that is to say, they are etymologically related, although their 

meaning was diverted over time. 

• *absolve*  

o (of / from something) to state formally that somebody is not guilty or 

responsible for something 

e.g., The court absolved him of all responsibility for the accident. 

→ graduate   

o to get a degree, especially your first degree, from a university or college 

e.g., Only three students graduated in Czech studies last year. 
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AKTUÁLNÍ 

The homonymous pair “aktuální” and *actually* is widely spread among Czech learners; 

93,5 % marked “really” as the proper synonym to the latter expression. It is most likely because 

the learners tend to use it quite often; therefore, they are familiar with the distinction. It must 

be mentioned that 17,7 % of the answers wrongly asserted that “currently” and *actually* are 

interchangeable. The appropriate Czech counterpart of *actually* would be “skutečně” or 

“vlastně” in spoken language 

• *actually*  

o used in speaking to emphasize a fact or a comment, or that something is really 

true 

e.g., It’s not actually raining now. 

→ current 

o happening now; of the present time  

e.g., Oil prices are expected to remain at current levels. 

→ topical 

o connected with something that is happening or of interest at the present time 

e.g., We try and keep the advice topical. 

EVENTUÁLNĚ  

 Another mistake that is often a matter of misunderstanding is the erroneous connection 

between “eventuálně” and *eventually*. Both are adverbials, the Czech expression means 

“případně”, in English “possibly”, “alternatively”, “or else”, which was answered correctly only 

by 53,2 %, whereas the English word senses are connected to the emphasize that something 

happened in the end after a long delay, which was marked as incorrect by 37,1 %.  

 Aside from what was mentioned, pay attention to the word “eventuality”. The meaning 

is corresponding to Czech “eventualita”, “možnost”. Regardless of the fact that this lexeme has 

the coincident etymological origin with *eventually* it is not incorporated into false friends,  

• *eventually*  

o at the end of a period of time or a series of events  

e.g., Our flight eventually left five hours late. 
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→ possibly  

o used to say that something might exist, happen or be true, but you are not 

certain  

e.g., 'Will you be around next week?' 'Possibly.' 

→ alternatively 

o used to introduce a suggestion that is a second choice or possibility  

e.g., The agency will make travel arrangements for you. Alternatively, you can 

organize your own transport. 

GENIÁLNÍ  

This Czech expression can be by no means translated as *genial*. The correct word 

denoting someone or something exceptionally clever is “brilliant”. In respect to the 

aforementioned, 53,5 % of the answers did not discriminate the word senses and were ignorant 

of the fact that the English word *genial* makes use of the Latin literal sense meaning “friendly, 

cheerful”.  

• *genial*  

o friendly and cheerful  

e.g., He was a sweet old gentleman with white hair and a genial smile. 

→ brilliant  

o extremely clever or impressive  

e.g., What a brilliant idea! 

HOST 

 The following expression did not cause many difficulties to the learners. Over 77 % of 

the learners selected the appropriate answer. The English word originated from Old French 

“oste” and Middle Latin “hospitem” meaning a person who receives guests. On the contrary, 

the Czech “host” descended from Proto-Slavic word meaning a person invited to visit 

someone’s home. Interestingly enough, about 4,7 % more learners selected the answer that 

“party-giver” is synonymous with “host” than that “visitor” and “host” is not synonymous.  

• *host*  

o a person who invites guests to a meal, a party, etc. or who has people staying 

at their house  

e.g., Ian, our host, introduced us to the other guests. 
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→ visitor  

o a person who visits a person or place  

e.g., We've got visitors coming this weekend. 

KONKRÉTNÍ 

 The penultimate partial false friend caused considerable problems. The incorrect use of 

*concrete* was abundant; 71 % of the respondents marked “specific” as semantically identical 

with *concrete*. Subsequently, “particular” was also marked as identical in meaning in 46,8 % 

of the answers. The only instance when *concrete* and “konkrétní” can substitute one another 

is when speaking about (1) evidence, proposals or proofs based on facts, i.e., not on ideas or 

guesses, or (2) an object that you can see and feel. 

• *concrete*  

o made of concrete (building material that is made by mixing together cement, 

sand, small stones, and water)  

e.g., a concrete floor  

→ specific  

o connected with one particular thing only 

e.g., The money was collected for a specific purpose. 

→ particular  

o used to emphasize that you are referring to one individual person, thing, or 

type of thing and not others  

e.g., There is one particular patient I'd like you to see. 

TRANSPARENT  

 This example contained an English adjective *transparent*, and the learners should pick 

out the appropriate synonym. Despite the fact that 25,0 % of the responses were incorrect, it is 

believed that the learners would identify this treacherous word in most cases as it would occupy 

a different syntactic position, either as subject/object (in case of a noun) or complement (in case 

of an adjective). 

• *transparent*  

o (of glass, plastic, etc.) allowing you to see through it  

e.g., The insect's wings are almost transparent. 
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→ banner  

o a long piece of cloth with a message on it that is carried between two poles or 

hung in a public place to show support for something 

e.g., A huge banner over the street said, 'Welcome home'.  

→ placard 

o a large written or printed notice that is put in a public place or carried on a 

stick in a march (= a formal walk to protest about something)  

e.g., They were carrying placards and banners demanding that he resign. 

 

3.2.3  Third exercise    

The assignment in the third exercise was to select the correct definition for the 

highlighted word in a given context. There was always at least one applicable definition in all 

instances; sometimes, more than just one answer could be identified as appropriate, which led 

to hesitation and consequent confusion. All in all, the exercise consisted of seven sentences and 

an equal number of interlanguage homonyms. 

APARTMÁ 

The pair of deceiving words *apartment* and “apartmá” produced ambiguous results. 

Having said that, 34,4 % of learners incorrectly marked the definition of “suite” as synonymous 

with *apartment*. By contrast, the correct answer received 59,4 %. What is worth mentioning 

as well is that 28,2 % of the learners correctly assumed that *apartment* is a set of rooms for 

living in. However, they were not aware of the fact that it can also be well-appointed or used 

for holidays and vice versa; 26,6 % claimed the opposite.  

What might make much difference is the appropriate translation. *Apartment* stands for 

“byt”, “zařízený podnájem”, whereas “suite” means “apartmá v hotelu”.  

• *apartment*  

o a set of rooms for living in, usually on one floor of a building  

e.g., I lived on the ground floor of an apartment block.  

o a set of rooms used for a holiday  

e.g., They are staying in a luxury apartment overlooking the beach. 

→ suite  

o a set of rooms, especially in a hotel 

e.g., They were staying in a private suite.  
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ARMÁDA 

A rare occurrence of this homograph is presumably the cause of the 62,5 % success rate. 

On top of that, 17,2 % of learners incorrectly marked the definition of “army” as being 

synonymous with *armada*. Nonetheless, the appropriate translation of this English expression 

would be “loďstvo”. Unexpectedly, 25,0 % of the students doing major in English at university 

made a mistake in this example even though they have most likely come across this term in 

their history classes. 

• *armada*   

o a large group of armed ships sailing together 

e.g., The Spanish Armada was sent to attack England in 1588. 

→ army  

o a large, organized group of soldiers who are trained to fight on land  

e.g., The two opposing armies faced each other across the battlefield. 

LITERÁRNÍ 

The difference between these words is visible mainly in spelling and what grammatical 

position they occupy in a clause; *literally* is an adverb, whereas “literary” is an adjective. 

Surprisingly, the result showed that 20,3 % of the learners, out of which only 3,1 % were 

beginners, got confused by this word and presumed that the expression *literally* is somehow 

associated with literature. 

• *literally*  

o used to emphasize the truth of something that may seem surprising  

e.g., She was literally one of the great figures of her age. 

→ literary  

o connected with literature, suitable for or typical of a work of literature 

e.g., She was one of the great literary figures of her age. 

OKUPANT 

The following word gave rise to many mistakes, which was somehow anticipated as this 

lexical item is not usually in the centre of learners’ lexicon. Notably, merely 46,9 % of the 

respondents managed to distinguish the definition of *occupant* from “occupier”. On the other 

hand, 68,8 % marked the satisfactory answer that *occupant* is a person who resides or is 

present in a house, vehicle, seat, etc. 
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• *occupant*  

o a person who lives or works in a particular house, room, building, etc.  

e.g., All outstanding bills will be paid by the previous occupants. 

→ occupier  

o a person who lives in or uses a building, room, piece of land, etc.  

e.g., The letter was addressed to the occupier of the house. 

o a member of an army that has entered and taken control of a foreign country, 

etc.  

e.g., The occupiers were reported to have rounded up civilians and carried 

them off to unknown fates. 

PROGRAM 

 The word *programme* is another partial false friend. In the example sentence, the 

sense synonymous with “plan” was used. In spite of the fact that 79,7 % of the learners managed 

to choose the right answer, the same amount of the respondents mistakenly marked the 

definition something that people watch on TV or listen to on the radio as being acceptable as 

well. The definition itself is basically correct; however, the context of the lexical unit would 

have to be different.  

• *programme*  

o a plan of things that will be done or included in the development of something  

e.g., The zoo runs several breeding programmes. 

→ plan  

o a set of things to do in order to achieve something, especially one that has 

been considered in detail in advance  

e.g., Both sides agreed to a detailed plan for keeping the peace. 

→ scheme  

o a plan or system for doing or organizing something 

e.g., A local scheme for recycling newspapers. 

REKREANT 

Another tricky pair of words was *recreant* and “rekreant”. The high percentage of 

mistakes, which has risen to 56,3 %, was most likely caused by the fact that the English term 

*recreant* is archaic; hence it moved to the periphery of the lexicon and is no longer used in 

regular conversation, while it is pretty customary to say “rekreovat se” in Czech.  
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• *recreant*  

o a disloyal or cowardly person  

e.g., The recreant acted with outward boldness. 

→ holidaymaker  

o a person who is visiting a place on holiday 

e.g., The plane was packed with Dutch holidaymakers. 

TRAFIKA 

Last but not least, based on the questionnaire results, 98,4 % of the Czech learners are 

undoubtedly sure of using this homonymous expression initially of Italian origin. Remarkably, 

the same number of learners were aware that *traffic* is not a shop; nevertheless, 4,6 % fewer 

students determined that the appropriate answer includes the number of vehicles moving along 

roads.  

• *traffic*  

o the vehicles that are on a road at a particular time  

e.g., We got used to the constant noise of the traffic. 

→ tobacconist’s  

o a shop that sells cigarettes, tobacco, etc.  

e.g., There's a tobacconist's on the corner. 

→ newsagent’s   

o a shop that sells newspapers, magazines, sweets, etc.  

e.g., I'll go to the newsagent's on my way home. 

 

3.2.4  Fourth exercise   

The penultimate exercise was composed of seven unique visual aids and based on them, 

learners’ assignment was to choose the correct picture compatible with the word written above. 

It is crucial to bear in mind that it was possible to mark both of the alternatives as correct, which 

may have led to some confusion. Nonetheless, the aim was to reach as precise a result of 

learners’ knowledge as possible. 

FABRIKA 

The next pair of words appears quite clear; only 14,1 % of the learners were misled and 

did not choose the appropriate association between the picture depicting fabric and the suitable 
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equivalent. This being said, it is important to note is that none of them was learning English for 

less than eleven years. Therefore, it is safe to say that the knowledge of some false friends is 

not commensurate with the learning time. 

• *fabric*  

o material made by weaving wool, cotton, silk, etc., used for making clothes, 

curtains, etc. and for covering furniture 

e.g., They sell a wide variety of printed cotton fabric.  

o the basic structure of a building, such as the walls, floor, and roof 

e.g., The city retains much of its historic fabric. 

→ factory  

o a building or group of buildings where goods are made, mainly by machine 

e.g., The car factory closed down ten years ago. 

GYMNÁZIUM 

The sense of this originally Greek word is more or less the same; it signifies “a place of 

exercise”. Czech adopted this meaning, including the figurative sense “training for the mind”, 

although English has maintained entirely athletic meaning. Thus, the Czech word expresses a 

type of school, whereas it refers to a room equipped for physical exercise in English. Despite 

the fact that both of these expressions are used quite often, they caused a great inconvenience 

to the learners; 31,3% of them claimed that "gymnázium" is equal to *gymnasium*, and vice 

versa.  

• *gymnasium*  

o a room or hall with equipment for doing physical exercise, for example in a 

school  

e.g., The school has recently built a new gym.  

o a private club where people go to do physical exercise in order to stay or 

become healthy and fit 

e.g., I work out at the gym most days. 

→ grammar school  

o a school for young people between the ages of 11 and 18 who are good at 

academic subjects 

e.g., He is in the third year at Leeds Grammar School. 
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KONFEKCE  

 Another expression that may lead to misunderstanding is “konfekce”. The word 

descended from Romance languages, English adopted the Italian meaning “cukrové zákusky, 

pamlsky” whereas Czech accepted the Latin meaning “hotové šatstvo”. Only 34,4 % of the 

respondents were capable of differentiating the word senses; on top of that, 57,8 % of the overall 

answers falsely connected “konfekce” and *confection*. 

• *confection* 

o a cake or other sweet food that looks very attractive 

o a thing such as a building or piece of clothing, that is made in a way that is 

complicated or shows skill 

e.g., Her hat was an elaborate confection of satin and net.  

→ ready-made / ready-to-wear / off-the-peg clothes  

o made in standard sizes, not to the measurements of a particular customer 

e.g., He was wearing a ready-made suit.  

MIXÉR 

 The mistake in the following example was the exchange of “mixér” and *mixer*. 

Although 73,4 % of the respondents marked the appropriate answer, 60,9 % claimed that the 

photograph depicts *mixer* instead of “blender”. The tendency of 37,5 % of the learns to 

assume that these two expressions are synonymous presumably stems from the fact that the 

term “stolní mixér” is used for the kitchen appliance with blades in Czech.  

• *mixer*  

o a machine or device used for mixing things. 

e.g., She uses her food mixer at least three times a week. 

o a drink such as fruit juice that is not alcoholic and that can be mixed with 

alcohol  

e.g., Drink mixers can make the drink sweeter, sourer, or more savoury. 

o (specialist) a device used for mixing together different sound or picture signals 

in order to produce a single sound or picture; a person whose job is to operate 

this device 

→ blender / liquidizer   

o an electric machine for mixing soft food or liquid 

e.g., Combine the milk and eggs in a blender. 
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PREZERVATIV 

 One of the lowest percentages of correctness, only 23,4 %, was received by 

“prezervativ” and *preservative”. Curiously, this originally Latin word which was borrowed 

from Old French meaning “to keep safe” was actually once synonymous in its sense to 

“condom”. Nevertheless, from the 19th century, the contemporary sense of the English lexeme 

*preservative* translated as “konzervant” was adopted, which was acknowledged only by 42,2 

% of the learners. Moreover, 68,8 % were disoriented by the fact that the words may be 

interchanged in Czech. 

• *preservative*  

o a substance used to prevent food or wood from decaying (= being destroyed by 

natural processes) 

e.g., The juice contains no artificial preservatives. 

→ condom  

o a thin rubber tube that a man wears over his penis during sex to stop a woman 

from becoming pregnant or to protect against disease 

SMOKING / SMOKINK 

The homonymic expression “smoking” posed a problem to the learners of the English 

language. The word “smoking”, used in continental Europe, was derived from the “smoking 

jacket”, which is simply a garment that should protect evening wear from smoke. However, it 

is common to say “dinner jacket” in English, with which only 64,1 % of the respondents were 

acquainted. 

• *smoking*  

o the activity or habit of smoking cigarettes, etc. 

e.g., Smoking is not allowed in this theatre. 

→ dinner jacket  

o black or white jacket worn with a bow tie at formal occasions in the evening 

e.g., He went to pick up his girlfriend, dressed in a dinner jacket and carrying 

a red rose. 

ŠÉF 

 Last but not least, most of the learners, 95,3 %, were familiar with this pair of false 

friends and were able to distinguish their senses. The word *chef* originally comes from French 
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and means “boss” as well as “cook who is in charge in the kitchen”; however, the English 

language did not adopt all the senses.  

“Šéf” might be translated into English either as “chief” or “boss”. The former is used in 

compound expressions such as “chief executive officer” (“generální ředitel”) and other similar 

ones. The meaning would be interpreted as "náčelník" or "velitel" when the noun stands alone. 

• *chef*  

o a person whose job is to cook, especially the most senior person in a 

restaurant, hotel, etc.  

e.g., A new book by celebrity chef Jamie Oliver 

→ chief  

o a person with a high rank or the highest rank in a company or an organization 

e.g., He served as chief of police. 

→ boss 

o a person who is in charge of other people at work and tells them what to do 

e.g., I'll ask my boss if I can have the day off. 

3.2.5  Fifth exercise   

The last exercise consisted of seven interlingual homographs, that is to say, seven 

distinct lexemes with the exact spelling, however, with random sounds and various meanings. 

The task was to define the word; additionally, both English and Czech answers were acceptable. 

DOKUMENT 

A common mistake among 20,3 % of the learners was translating the partial false friends 

*document* as “dokument”. To clarify the difference, the meaning in English is more inclusive 

than in the Czech language. The Czech term includes many different word senses which 

resemble the English term, to mention a few, “paper”, “deed”, “identity papers” and “computer 

file”, however, it can also refer to “film”, and the same cannot be said in English.  

• *document*  

o an official paper, book or electronic file that gives information about 

something, or that can be used as evidence or proof of something 

e.g., Please read and sign the attached document.  

o a computer file that contains text that has a name that identifies it  

e.g., Click here to print your document. 
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→ documentary  

o a film or a radio or television programme giving facts about something 

e.g., A documentary on the life of Henry Ford. 

PAST 

 Based on the results, the following lexical unit is well known, and all the responses 

contained the appropriate definition. It is believed that this absolute faultlessness was owing to 

the fact that learners get acquainted with past tense quite early in their process of learning, 

usually in the beginning stage, and that is why they are familiar with the English expression 

*past*. 

• *past*  

o belonging to an earlier time, gone by in time 

e.g., I’ve seen her several times over the past few days.  

→ trap  

o a piece of equipment or a clever plan designed to trick somebody, either by 

capturing them or by making them do or say something that they did not mean 

to do or say 

e.g., She had set a trap for him, and he had walked straight into it. 

PLOT 

Similar to the previous one, this term is also unproblematic and straightforward. Only 1,6 

% wrote an incorrect answer that *plot* is *table of contents*. For the purposes of this work, it 

was decided that there will not be made a distinction between English words “plot” and 

“storyline”.  Noteworthy, 10,5 percent of the learners were also familiar with other meanings 

of the word *plot* such as (1) a small piece of land that is used or intended for a special purpose 

or (2) a secret plan made by a group of people to do something wrong or illegal.  

• *plot*  

o the series of events that form the story of a novel, play, film, etc. 

e.g., It's hard to follow the plot of the film. 

→ fence  

o a structure made of wood or wire supported with posts that is put between two 

areas of land as a boundary, or around a garden, field, etc.  

e.g., The two women chatted over the garden fence. 
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POLICE 

Another mistake that could lead to ludicrous situations when misused is *police* and 

“police”. Czech expression “police” is translated into English as “shelf”. Fortunately, it seems 

that Czech learners are aware of this tricky noun as 98,4 % of the answers were appropriate.  

• *police*  

o an official organization whose job is to make people obey the law and to 

prevent and solve crime; the people who work for this organization  

e.g., Get out of the house or I'll call the police. 

→ shelf  

o a flat board, made of wood, metal, glass, etc., fixed to the wall or forming part 

of a cupboard, bookcase, etc., for things to be placed on 

e.g., The book I wanted was on the top shelf. 

PROSPEKT 

According to the results, many learners were perplexed by this deceiving word. Not only 

that 23,4 % of the responses were erroneous, but added to that, 25,0 % of the learners chose 

instead not to answer at all. The reason behind the low response rate of this question may be 

simply that this word is not commonly used in everyday speech, which determines that fewer 

learners have encountered it during their studies.  

• *prospect*  

o the possibility that something will happen 

e.g., There is no immediate prospect of peace. 

o the chances of being successful 

e.g., Industries with excellent growth prospects. 

o a wide view of an area of land, etc. 

e.g., A delightful prospect of the lake. 

→ leaflet  

o a printed sheet of paper or a few printed pages that are given free to advertise 

or give information about something  

e.g., We picked up a few leaflets on local places of interest. 
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RIFLE 

 This word was in 8,4 % of the instances wrongly translated, and 23,4 % of the answers 

were left blank. Presumably, it signifies that the learners who did not respond are not confident 

what the English word *rifle* signifies. However, they know that it is not synonymous with 

“trousers” or Czech “džíny”. 

• *rifle*  

o a gun with a long barrel which you hold to your shoulder to fire 

e.g., He was holding a hunting rifle. 

→ jeans  

o trousers made of denim 

e.g., I always wear jeans. 

TOAST 

 This example contained a partial false friend “toast”. The term “toast” in the Czech 

language refers to “toasted sandwich” or “toastie”. The meaning of this lexeme is much broader 

in the English language than in Czech, as can be seen below this paragraph. The appropriate 

Czech counterpart for slices of bread that have been made brown and dry by heating them on 

both sides in a toaster or under a grill is “topinka”, which was found only in 20,3 % of the 

instances.  

Otherwise, 98,4 % of the responses were correct. To take a more detailed look at the separate 

instances, 35,9 % referred to food, 25,0 % applied to the act of drinking a glass of something, 

and 26,6 % of the learners connected the term with both of the mentioned senses. 

• *toast*  

o slices of bread that have been made brown and dry by heating them on both 

sides in a toaster or under a grill 

e.g., cheese on toast  

o the act of a group of people wishing somebody happiness, success, etc. by 

drinking a glass of something, especially alcohol, at the same time 

e.g., I'd like to propose a toast to the bride and groom.  

o a person who is praised by a lot of people in a particular place because of 

something that they have done well 

e.g., The performance made her the toast of the festival. 
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→ toastie 

o two slices of bread, often spread with butter, with a layer of meat, cheese, etc. 

between them, toasted in a sandwich maker 

e.g. I used to eat toasted sandwiches all the time when I was a child.  
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3.3  Evaluation of the questionnaire  

 

In the following chapter, the amassed data will be examined and assessed successively 

in the in which they appeared in the research.  

Sixty-four respondents completed the questionnaire, and the average time of completion 

was 21,3 minutes which was anticipated. No questions were inquiring about sex or age as the 

main criterion was time and intensity, in other words, the length and depth of learning English. 

 

3.3.1  The length of learning English 

The research results were divided into three categories based on the length of exposure 

to an English learning environment. The classification was arranged in precise numbers from 

the shortest period, from zero to five years’ experience, over the middle section, ranging from 

six to ten years of learning, to the last group which, composed of learners who had been 

pursuing English for more than eleven years. 

 

 NUMBER OF YEARS LEARNING ENGLISH: 

 

 

As shown in the graphs below, the knowledge of treacherous words increased directly 

in proportion with the length of time the particular group had spent learning the foreign 

language. It undoubtedly suggests that the number of years is an essential component of 

learning and differentiating interlanguage homonyms. 

In more detail, graphs represent individual groups, and they depict the count of correct 

answers, errors, and questions that were not responded to. The outcome shows that learners 

     ANSWER RATIO 

     0-5 years 1.6% 

     6-10 years 10.9% 

     11 - more years 87.5% 
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with experience from zero to five years are inclined to make one mistake in every third response. 

Additionally, they are not familiar with one in ten expressions, and therefore they do not answer.  

A significant difference was detected in answers from learners who were in contact with 

English for a more extended period of time, from six to ten years. The correct answers rate was 

much higher, and the percentage of unanswered questions did not exceed 2,5 %.  

Eventually, the gradual improvement was clearly visible in the group of people who 

were visiting English lessons for more than eleven years. Their command of English is 

accomplished, and they managed to demonstrate their knowledge by answering correctly to 

70,0 % of the instances. Regardless of what has been said, the graph also demonstrates that the 

learners selected not to answer more often than in the previous less experienced group.  

 

 

 

3.3.2  The level of education 

Most of the respondents studied at some university; only 12,5 percent did not obtain any 

tertiary education. However, it is vital to bear in mind that 62,5 % of them use English every 

day and learn English for more than eleven years.  

An overwhelming majority of the respondents who were attending further education 

studied English at Charles University at the Faculty of Education. Then there appeared the 

University of Vienna (Translation studies) and Palackého University (Faculty of Arts). The 

number of respondents doing a major in the English language reached 43,7 % of the total count 

of replies. The disproportion in the answers was caused mainly because the questionnaire was 

distributed via the author’s Facebook page. 

0 - 5 years 6 - 10 years 11 - more years

right wrong unanswered
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TERTIARY EDUCATION:  

 

 

Regular learners  

These are learners who did not study (or are not currently studying) English as their 

major subject at university. They account for 56,3 % of the total number of respondents.  

The length of their English learning is diverse; it varies from one to more than eleven 

years. In addition, only 27,8 % indicated that they have worked or studied in an English-

speaking country, most common work-related occupation was au-pair, other mentioned 

activities were a worker in a retirement home, a picker or a participant of work and travel 

programme. Experience connected with studying was either a summer camp or summer school. 

The use of English was for 50 % of the respondents on an everyday basis, 30,6 % of the learners 

use English every week, 13,9 % every month, and 5,6 % only occasionally. In 77,8 % of the 

cases, the most frequently repeated purpose was to watch TV and read news and 48,5 % of the 

regular learners use English also at work or school.  

Remarkably, in this focus group, there was an individual who had been attending a 

primary school in Ireland for two years, and the number of mistakes of this person was 3,6 % 

below the average of all respondents.  

The outcome shows that learners who use English both actively and passively every day 

make 7,4 % fewer mistakes. The best result in this group rose to 87 %; both of the respondents 

were university students who used English on a daily basis, either in school or at work, to read 

the news and watch TV. Ensuing from this, when learning a foreign language, it is crucial to 

engage various learning styles, auditory, visual as well as kinaesthetic.  

     ANSWER RATIO 

     Studied at university 43,8% 

    Did not studied university 12,5% 

    Major in English 43,7% 
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Students of the English Language 

 These students, who constitute 43,7 % of all respondents, were (or are at the moment) 

attending university with specialisation in English. The preponderance of them indicated the 

Educational faculty of Charles University as their alma mater, then the rest of the students was 

studying at faculties of arts. 

The duration of learning English ranged from six to more than eleven years, and exactly 

half of the students have worked or studied abroad in an Anglophone country. Many students 

used the opportunity and visited a foreign country via Erasmus; the most common choice was 

England, Ireland, and Malta. Then there was one person studying at a private American 

Highschool for one year, and the remaining 50 % were employed either as au-pairs, 

housekeepers, music teachers, fruit pickers, or volunteered.   

Like the preceding group, most students use English every day at work or school; in this 

focus group, the percentage climbed to 82,1 %. The other stated that they use English weekly 

or at least once a month. The usual intents are to talk with friends, to read news and books or 

to watch television.  

Among others, one individual with an 89,9 % success rate mentioned that he or she uses 

English for internal monologues, which might sound bizarre at first; nonetheless, it is clear that 

thinking in the target language can positively impact one's language skills and proficiency level.   

By and large, this category of students produced the best result. Needless to say, it was 

anticipated as they are preoccupied with English for an overwhelming majority of the time. All 

in all, the success rate was 77 %, the mistakes did not exceed 19,4 %, and the residue, solely 

2,7 % of the cases, remained unanswered.  

Curiously, an average student of English spent around 5,2 % more time completing the 

questionnaire than a regular learner. It might be caused by the fact that typical learners are not 

that well conversant with this linguistic phenomenon, and it did not cross their minds in many 

instances. 

3.3.3  Some experience in Anglophone countries  

Less than half of the respondents have worked or studied in an English-speaking 

country. The most common answer was either Erasmus in England or Ireland or au-pair. Other 

mentioned occupations were music teacher, volunteer, writer of articles for English websites. 
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Furthermore, English learners are also interested in summer camps in the USA, summer schools 

in England, Work and Travel programmes, or exchange students. 

 

ABROAD EXPERIENCE: 

 

 

Solely 37,5 % of the respondents have spent at least two weeks in an English-speaking 

country. On the other hand, the most prolonged visit was two years. However, it should be 

pointed out that both focus groups use English almost equally often, about 62 % typically every 

day, 20 % on a weekly basis.  

The results affirm that an abroad experience contributes to learning a foreign language 

and achieving a deeper understanding. Even though 92,5 % of the learners who did not work or 

study abroad in an Anglophone country have been learning English for more than eleven years 

(which is 13,3 % more than the reference group), their results show a lower level of knowledge. 

To be more specific, on average, they answered mistakenly in 4,6 more instances.  

To compare and contrast the findings, the average success rate of learners with abroad 

experience is 73,8 %; in 22,6 % of the cases, they answered erroneously, and they did not fill 

out 3,6 % of the questions. On the contrary, the second group managed to answer correctly only 

in 66,8 % of the instances; moreover, 29,3 % were not appropriate answers, and 3,9 % of 

responses were left blank.  

3.3.4  Usage of English and its purpose  

The preponderance of answers to the question “How often do you use English” was 

every day, marked by 65,6 % of the learners. Then 21,9 % stated they use English on a weekly 

basis, and 9,4 % indicated a monthly frequency. Lastly, 3,1 % said they employ English merely 

occasionally.  

ANSWER RATIO 

     Yes 37.5% 

     No 62.5% 
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Over half of the respondents use the English language either in school or at work. As 

demonstrated below in the graph, the most common purpose among others is reading the news, 

watching television, or reading books. Other mentioned motives for English usage were internal 

monologues, watching live streams and films on the Internet, listening to music, and travelling. 

 

PURPOSES OF USING ENGLISH: 

 

The outcome of the questionnaire unequivocally displays that the frequency of use of 

the English language is commensurate with the depth of knowledge. The gradual deterioration 

is certainly visible in the graph below; the lower the frequency, the higher the incorrect answers. 

To be more specific, the optimal rates were achieved by learners who interact with English 

regularly on a day-to-day basis. On the other hand, copious mistakes were found in the results 

of the learners who use English only sporadically, regardless of the fact that they have been 

learning English for more than eleven years. 

Daily 

In the first place, a group of learners who use English daily mainly to read news and 

watch television, added to that, 97,6 % of them develop their productive skills as well, either at 

work or at school. Related to the educational background, 88,1 % of the respondents attended 

tertiary education and 57,1 % of them were doing English as their major at university. Among 

others, 11,9 percent of learners have been learning English for less than eleven years, which 

raised the average mistakes count of each individual. Besides, an important factor is also a visit 

in English-speaking foreign countries, 42,9 % of them have an abroad experience, the length 

varied from two weeks to two years. 

Weekly 

The runner-up in this category are people who use English at least once a week. Similar 

to the previous group, the purpose is primarily watching television as well as reading news. 
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What is more, 78,6 % of the respondents asserted that they actively use English; otherwise, the 

perception is usually passive. Regarding higher education, solely for 21,4 % of the learners did 

not study English as their major, and the same amount of people have been learning English for 

less than eleven years. The number of respondents with abroad experience was 35,7 %, and it 

is necessary to notice that those learners were on average by 10 % more successful than those 

who have never worked or studied in an Anglophone country. 

Monthly  

The third place is occupied by those who use English on a monthly basis, usually to the 

read news. All respondents in this group have been learning English for more than eleven years, 

and they have also attended university; however, except for one, they were not doing their major 

in English. In addition to that, only 16,7 % of them have worked abroad.  

Occasionally  

The last group constitutes of learners who use English only from time to time. They did 

not study English at university; furthermore, they have never worked or studied abroad. Their 

results contained the most significant number of mistakes which amounted to 50,7 %. 

Obviously, the low frequency of using English, along with an evident lack of interest in the 

English language are most likely the reason for the least satisfying results. 

 

3.3.5  Often repeated in/correct answers  

Overall, the greatest count of mistakes was 37,8 percent, and it was found in the second 

exercise. The learners should choose a sentence where the highlighted word was synonymous 

with the main lexical unit. The following exercise, which caused trouble to 34,5 percent of the 

learners, was the one with pictures. This result was surprising and entirely unexpected as the 

Daily Weekly Monthly Occasionally

right wrong unanswered
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lexical units in this exercise are fairly often used. In the middle, there was placed the gap-fill 

exercise with a 30,2 percent of error rate. The penultimate and second-best result was 22,5 

percent of incorrect answers; it was in the last exercise where the learners' task was to adduce 

a correct definition to seven homographs in Czech or English. The slightest degree of mistakes 

was 18,2 percent. This outcome was in the third exercise, where the learners should mark an 

appropriate definition for the highlighted word.  

There is a visual representation reflecting the simplest as well as the most challenging 

interlanguage homonyms. Additionally, the potential reason for familiarity and ignorance is 

proposed.   

Six most successful 

At the commencement, it is essential to mention that there was no word devoid of any 

mistake; there was at least one wrong answer in every case. The least problematic words were 

those which are commonly used in the Czech language on a daily basis, for example, “kafe” 

(coffee) and “šéf” (boss). There were also words that are frequently mentioned during English 

classes, such as “kontrolovat” (check) and “minulost” (past). Such words are oftentimes 

emphasized, and therefore learners pay attention to them and are able to opt for the correct 

equivalent in the second language successfully. 

 

Six most problematic  

On the other hand, the lexical units that caused many problems were when the alteration 

of senses is the least predictable, no modification is expected, and hardly ever can the learner 

correctly guess the meaning from the context. The most substantial problem was posed by 

“komfort” (convenience) and “konkrétní” (specific). The low success rate was probably due to 

the fact that learners do not commonly approach and use these words at school, and they have 

to learn them by heart.  

87 88 89 90 91 92 93 94 95 96 97 98

kafe

šéf

kontrolovat

trafika

invalida

past

Correct answers
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Unanswered words 

In 3,8 % of the cases, learners tended to leave out the answer. It is assumed that, for the 

most part, they were not sure about the meaning. However, it might also indicate that they were 

aware that the form of the lexical unit has a different meaning in the foreign language. Thus, 

even though they did not respond, which could equal ignorance, it is more probable that they 

realized the dissimilarity and chose not to answer rather than answer incorrectly. 

 

  

0 10 20 30 40 50 60 70 80 90 100

komfort

konkrétně

apartmá

prezervativ

geniální

mixér

Wrong answers
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moderátor

Unanswered questions
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4 Conclusion 

This thesis addresses the topic of interlanguage homonyms, more specifically, the 

phenomenon of false friends. The aim was to prove the hypothesis that Czech-English 

interlanguage homonyms are a difficult part of second language acquisition and that Czech 

learners of the English language are in many cases oblivious of this phenomenon. 

In the practical part, the development of both languages is outlined to demonstrate the 

mutual history along with the influence of English on the Czech language. The languages are 

categorized in the same language family, so there occurs a great number of false friends.  

To acquire a comprehensive idea of this linguistic phenomenon, the term homonymy is 

explained and comparison with polysemy occurs as well to prevent confusion. Later, 

interlanguage homonymy is discussed in great detail, complemented with different types of 

false friends, including chance false friends, semantic false friends and pseudo false friends.  

The concept of second language acquisition is introduced, followed by the notion of 

interlanguage and two learning theories – behaviourist and mentalist theories of learning. In 

accordance with that, it has been confirmed that the influence of the mother tongue plays a 

crucial role in second language acquisition, which is visible in the negative transfer of the 

language.  

Last but not least, lexicographers’ approach towards homonymy in dictionaries is 

presented, and six valuable tips for widening one’s lexicon are introduced. Learners should be 

able to identify these lexically ambiguous expressions and their intended meaning.  

The theoretical part, which was carried out by means of a questionnaire “Second 

language acquisition”, has clarified the nuances between these treacherous pairs of words and 

has analysed the outcomes of the questionnaire.  

The research was completed by sixty-four learners. In the first part, respondents are 

divided into several categories based on personal information which might influence language 

acquisition. The second part contains a detailed analysis, description, and explanation of the 

selected interlanguage homonyms.  

The research evaluation has revealed that the depth and quality of knowledge are 

essential for better command of the second language; the learners who were/are studying 

English at university have achieved a lower count of errors. It has also been proven that 

experience in an Anglophone country has beneficial effects. Another important criterion is the 
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length of learning and the frequency of using English. With lengthen learning period, the rate 

of correct answers is increasing — similarly, the more regular the contact with English, the 

lower the number of mistakes. 

The most surprising fact found is that there was not a single instance with no mistake. 

On average, 26,8 percent of the question was answered wrongly; added to that, 3,8 percent of 

the questions were unanswered. Further elaborated, the best result was 4,8 % mistakes. On the 

contrary, the highest number of errors found was 50,7 %. The most difficult Czech-English 

interlanguage homonyms were “komfort”, “konkrétně”, “apartmá”, “prezervativ”, “geniální”, 

“mixer”, while “kafe”, “šéf”, “kontrolovat”, “trafika”, “invalida”, “past” appeared as nearly 

unproblematic. 

The thesis has proven the primary hypothesis that Czech learners of the English 

language are not very well aware of the existence of the phenomenon of false friends. It 

indicates that this area of language should be addressed more in English lessons in order that 

the lexical ambiguity and misinterpretation are prevented not only in translation but, more 

importantly, in interpersonal interaction.  
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Abbreviations  

L1 – source language / mother tongue 

L2 – target language / foreign language 

  



  60 

5 Works cited 

Allan, Keith. Concise encyclopaedia of semantics. 1st ed., Elsevier Ltd, 2009.  

Arnold, I. V. The English Word. 3rd edition. Moscow Vysšaja Škola. 1986 

Aronoff, Mark and Janie Rees-Miller. The Handbook of Linguistics. 2nd ed., Wiley Blackwell, 

2017. 

Barron, Anne. Acquisition in Interlanguage Pragmatics. John Benjamins B.V., 2003. 

Broz, Vlatko. Diachronic investigations of false friends. 10th International Cognitive 

Linguistics Conference 2007. 

Chamizo-Domínguez, Pedro J. Semantics and Pragmatics of False Friends. New York, 

Routledge, 2008. 

Corder, Stephen. “A Role for the Mother Tongue.” Language Transfer in Language Learning, 

vol. 5, John Benjamins B.V., 1994, pp. 18–31. 

Crystal, David. How language works. Penguin Books, 2006. 

Crystal, David. A Dictionary of Linguistics and Phonetics. 6th ed., Blackwell Publishing, 2008. 

Eckert, Eva. Varieties of Czech: Studies in Czech Sociolinguistics. Brill Rodopi, 1993. 

Ellis, Rod. Second Language Acquisition. Oxford University Press, 1997. 

Fromkin, Victoria, et al. An Introduction to Language. 7th ed., Thompson, 2003. 

Gass, Susan M., and Larry Selinker. Language Transfer in Language Learning. vol. 5., John 

Benjamins B.V., 1994. 

Gass, Susan M., and Larry Selinker. Second Language Acquisition An Introductory Course. 3rd 

ed., Routledge, 2008. 

Hartmann, Reinhard R.K. and F.C. Stork. Dictionary of Language and Linguistics. Applied 

Science Publishers Limited, 1972. 

Hladký, Josef. Zrádná slova v angličtině. Státní pedagogické nakladatelství, 1990. 

Hurford, James. R., et al. Semantics: A coursebook. 2nd ed., Cambridge university press, 2007. 

Ilson, Robert. Dictionaries, lexicography and language learning. Pergamon Press, 1985. 
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Appendices 

Appendix 1 – Questionnaire “Second Language Acquisition”  
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6 Appendix  

The following section contains the questionnaire “Second language acquisition” in its totality. 

PART ONE:  

Personal questions 

1. How long have you been learning English? 

a. 0 – 5 years 

b. 6 – 10 years 

c. 11 – more years 

2. Are / Were you studying at university?  

a. Yes 

b. No 

3. Are you doing / Did you do a MAJOR in English language at university? 

a. Yes (specify your answer) 

b. NO 

4. Have you ever worked or studied in an English-speaking country? 

a. Yes (specify what kind of work / programme) 

b. No 

5. How often do you use English? 

a. Every day 

b. Every week 

c. Every month 

d. Occasionally  

6. For which purpose do you use English? 

a. at work 

b. at school 

c. with friends 

d. to read news 

e. to read books 

f. to watch TV 

g. to play computer games 

h. Other… (specify) 
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PART TWO:  

Exercise 1: Fill the gaps with the correct word. 

example: My ……………… (a) soupeř /protivník  is wearing a yellow ……………… (b) dres. 

answer: competitor, jersey 

1. I've heard a song with simple ……………… (a) akordy   and meaningful ……………… 

(b) text   while drinking my……………… (c) káva   in the morning.  

2. After my ……………… (d) maturita   I had a ……………… (e) prázdninová brigáda   

during the summer.  

3. Could you……………… (f) zkontrolovat   whether this ……………… (g) recept   

includes all the ingredients?  

4. This ……………… (h) televizní moderator   looks very ……………… (i) sympatický.  

5. I have read a ……………… (j) román   about ……………… (k) zvýhodňování / 

protěžování   in our society.  

6. Even ……………… (l) postižení   people can attend regular elementary schools.  

7. During her maternity leave she cut her hair for ……………… (m) pohodlí   rather than 

fashion. 

Exercise 2: Mark the sentences with   ✓    where it is possible to replace the given word with 

synonymous meaning. Mark the sentences with   ✗   where it is not possible. 

example: CLOSET  

a. A shower room and separate lavatory are on the first floor.      

b. There are particular kinds of clothing missing from her wardrobe 

answer:  A. ✗  B. ✓ 

1. ABSOLVE 

a. He graduated at Western Reserve College in 1864.  

b. They were cleared of murder. 

2. ACTUALLY  

a. How did it really happen? 

b. TV comedians often make jokes about a currently popular movie or the latest 

political scandal. 

3. CONCRETE 

a. It's easy to identify specific crimes and follow them up. 
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b. She had no particular concern about that part. 

4. EVENTUALLY  

a. “You said you loved me last night,” he said at last. 

b. Could you possibly help him out? 

5. GENIAL  

a. His mother is a physician and a brilliant woman.  

b. What a friendly person he was. 

6. HOST  

a. You didn't have a visitor last night. 

b. I assume she must be an excellent party-giver. 

7. TRANSPARENT  

a. If you happen to see a banner ad for the company, sign up while you have the 

chance. 

b. Here were groups of houses that seemed made of clear glass, because they 

sparkled so brightly. 

Exercise 3: Choose the correct definition for the highlighted word in the same context as the 

original sentence. Sometimes MORE THAN ONE ANSWER is correct. 

1. Difficulty may be found in carrying out this PROGRAMME, but at the outset no one 

dreams of failure. 

a. something that people watch on television or listen to on the radio 

b. a plan of things that will be done or included in the development of something 

c. organized order of performances or events  

2. They were stuck in TRAFFIC and missed their flight. 

a. a shop that sells newspapers, magazines, sweets, etc. 

b. a shop that sells cigarettes, tobacco, etc. 

c. the vehicles that are on a road at a particular time  

3. The Spanish ARMADA was sent to attack England in 1588. 

a. a large group of armed ships sailing together 

b. a fleet of warships 

c. an organized military force equipped for fighting on land  

4. The RECREANT acted with outward boldness. 

a. a person who is unfaithful to a belief 

b. a person who is visiting a place on holiday 
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c. a person who sits or lies in the sun, especially in order to get a suntan  

5. You may want to talk to the OCCUPANT as well, he said. 

a. a member of an army that has entered and taken control of a foreign country, 

etc. 

b. a person who lives or works in a particular house, room, building, etc. 

c. a person who resides or is present in a house, vehicle, seat, etc., at a given time 

6. She was LITERALLY one of the great figures of her age. 

a. connected with literature 

b. (of a language or style of writing) suitable for or typical of a work of literature 

c. in a literal way, synonym exactly  

7. I was renting a two-bedroom APARTMENT in an old building. 

a. a set of rooms, especially in a hotel 

b. a set of rooms for living in, usually on one floor of a building 

c. a flat, typically one that is well appointed or used for holidays 

Exercise 4: Choose a correct picture(s) to the word written above. Sometimes MORE THAN 

ONE ANSWER is correct. 

 

 

 

1. CHEF 
 

  

2. CONFECTION  

  

3. FABRIC  

  

4. GYMNASIUM  
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Exercise 5: Define the word (both English and Czech answers are acceptable) 

1. Document 

2. Past 

3. Plot 

4. Police 

5. Prospect 

6. Rife 

7. Toast 

 

5. MIXER  

  

6. PRESERVATIVE  

  

7. SMOKING  

  


