




















































































































































































as speaking English throughout the lessons, being accurate and consistent, making 

students speak, etc. - more details are to be found in the Appendix(Part V) and it is good 

to keep them in mind. 

As for the weaknesses, students most disliked it when their EL teacher was 

inconsistent in behaviour (i.e. showed outbursts of anger, was once friendly and the next 

time mean, did not check homework, etc.). On the one hand, the respondents did not 

like it when their teacher was too strict and demanding (12%), on the other hand they 

also did not appreciate it when the teacher was not strict enough (7%). Some students 

(9%) wanted the teacher to converse with them more and others complained about too 

stereotypical lessons. The rest of the features or circumstances that students included 

among weaknesses are listed in the chart in the Appendix (Part V). 

This questionnaire also wanted to have a quick look at the textbooks which 

students used in EL lessons and ask them if they were satisfied with what the teachers or 

the school chose for them and specify their reasons. The matter of the choice of the 

textbook, its composition, texts, themes and activities together with the use of the 

workbook represent variables which may be determining for the use of SR in English 

classes. However, the analysis of a textbook and of the reasons why its users are or are 

not satisfied with it would need much space and this thesis does not intend to deal with 

it on these pages. 

Having described the findings from the survey concerning the characteristics of 

the students, their interests, reasons why they use English, their self-assessment of EL 

skills and evaluating their teachers, we will now focus on what students have to say 

about SR in the EL. 

2.2. Supplementary Reading 

2.2.1. The reader climate 

The first battery of questions concerning SR centred on the reader climate at the 

chosen grammar schools. When asked how many (45-minute) lessons focused 

particularly on activities with SR students had per month, over 50% of the respondents 

wrote that they did not have any strictly reading lesson, 23% had two reading lessons 

per month (one every two weeks), 14% had one reading lesson per month and 16% of 

the respondents said that they had three reading lessons per month. 
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Approximately 12% of the respondents did not enjoy the activities with SR and 

found them boring, useless, too demanding or other. However, the majority of students 

(65%) responded that they enjoyed their activities with SR. The reasons which they 

mentioned were the following: they found SR interesting and reviving (26%), others saw 

it as the opportunity to practise and develop various skills (12%) or simply as a change 

from the routine (8%). 

The next aim was to ask students under what circumstances they would perceive 

SR as more meaningfuL Only 50% of the respondents answered this question, but their 

responses aptly summarize the situation. The students pointed aut that the following 

measures would have to be taken in order to improve the situation: the activities with 

SR would have to be more frequent and regular, the themes and materials would have 

to be more variable and centre on practical, real-life, relevant and personal issues. 

Students would also have to spend time doing home preparation (reading for the 

lessons). Some of them also mentioned that if they already had better knowledge of the 

EL, they would find working with SRM more sensible (but this which might also mean 

that the SRM were not well chosen for them). Others pointed out that the work with SR 

would be more efficient if there were fewer students in the class (which corresponds to 

what we found out earlier). 

Changes that might make SR more meaningful 

more frequent activities with SR 

practical and real-life SRM 

home preparation and reading 

more variable materials available 

more time spent on SR 

relevant and personal issues 

better knowledge of English 

regular SR activities 

less students in class 

14 
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• __ 4 

'-_ 3 
2 

2 

%, only 50% of 
students responded 

Other questions focused on the availability of SRM at grammar schools. The vast 

majority of students (80%) responded that they had a school library or a supply of 

graded SRM available and that they could take advantage of them mostly any time 

(60%), during opening hours (20%), during breaks (18%) or some days in the afternoon. 
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Students who did not have a school library or a supply of SRM available at school (20%) 

were asked if they would take advantage of it if it was available. Approximately 76% of 

the respondents would take advantage of the SRM and 24% of the students would not. 

The majority of the students who did not have the library would be willing to contribute 

a certain sum of money (mostly from 10 to 100 CZK) to set it up. All students were asked 

whether they would be willing to buy a graded reader for use during SR lessons at 

school. Almost 40% of the respondents would be willing to spend from 50 to 100 CZK 

on it and 50% would buy a graded reader for 101 to 200 CZK. 

2.2.2. The content of SR 

Another cluster of questions was aimed at finding out more about students' 

personal preferences concerning the form, content and activities with SR. Students 

expressed their opinions on a series of statements about SR by circling a point on 

a graded scale. The results presented below distinguish between boys' and girls' 

preferences (boys' colour is blue, girls' is red). Even though the results were calculated 

on the basis of average values and therefore one could argue that their value is debatable 

or biased, we take the results as a tool of determining at least the direction of students' 

preferences towards more positive or negative points on the scale. 

One of the aims when setting up the student questionnaire was to ask the 

students what the content of SR should be like in order to attract their attention and 

motivate them to read. The results presented in the chart below enable us to come up 

with an ideal SR text for both boys and girls (we may see that their preferences did not 

differ too much). 

According to the students, the content of SR should ideally be: shorter, preferably 

cheerful and witty than too serious; there should not be too many characters, but there 

could be some action and adventure. The content should preferably be topical, popular 

and from real life, and its English should be neither too difficult, nor too easy. The text 

should be printed rather than in the electronic version. Students also pointed out that 

they preferred drama, travelogues and biographies to poetry, coverage and interviews. 
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The Content of ~ 
~ ~ ~ >. 

~ ~ ~ ] .~ 5l 
"l Boys I Girls 

SR Should Be: 
.... :5 ~ ~ ~ 

.£ Q) ...... 
Q) .... .... Q) 

'U 0.. "0) 0.. 'U 

short 1 2 ~ 3 4 5 long 

cheerful and witty 1 I( 3 4 5 serious 

descriptive 1 2 3'-, 4 5 action 

historical 1 2 3~ 4 5 topical 

scientific 1 2 3 ~ 5 popular 

easy EL 1 2 ~ 4 5 original EL 

printed 1 1( 4 3 4 5 electronic 

real-life 1 2 ~ 4 5 fiction 

many characters 1 2 ~ 4 5 few characters 

adventurous 1 2 rf 4 5 romantic 

biographical 1 2 • 4 5 interview 

travelog 1 2 • 4 5 coverage 

drama 1 2. 3 4 5 poetry 

2.2.3. The topics of SR 

In order to map the present situation concerning the topics of SR that are most 

widely used in EL classes, students were asked to mark the topics which they had 

already come across. Most students named topics such as film, music, sports and 

geography, animals, celebrities, people who achieved something, etc. (see the chart in 

the Appendix (part V) for the rest). 

As for the choice of SR topics which students would like to read and work with in 

future EL lessons (see the chart below), the preferences of most students balanced 

around the middle values. This means that the respondents did not express either 

extreme preferences or dislikes. On the whole, it seemed that girls were more positive 

about encountering most of the topics while boys were more restrained. The topics 

which girls seemed to prefer more than other include: film and music, cultural 

differences, animals, and lifestyle and fashion - that is topics that they had mostly 

encountered already. Boys also preferred film and music, but they added computers 

(which were not marked as too common topics at present). Judging from the vagueness 

of boys' responses, they would like to read about mystery topics, themes concerning 

people who achieved something and books and reading. However lifestyle and fashions 

and celebrities (topics that many students named among those which they had 
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encountered) did not appeal to boys so much as to girls. All in all, it seems that the 

present topics of SR are not too far from what students would like to keep in the future. 

..... rf} ..... 0 Q) rf} 

g f:: "0 >. Q) 
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>. 

~ :a ·s ,!:J ~ 
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daily news 1 2 21 4 5 

new discoveries 1 2 ~ 4 5 

computers 1 2 4 3 4 5 

geography and world 1 2 ~ 4 5 

cultural differences 1 2 ~ . 4 5 

nature and ecology 1 2 ~( 4 5 

animals 1 2 ~ 4 5 

mystery 1 2 3\ -y 4 5 

lifestyle and fashion 1 2 0/3 ~ 4 5 

people who achieved srnt. 1 2 ~ 4 5 

celebrities 1 2 - . ~ 4 5 

friendship and love 1 2 ~3~ 4 5 

books and reading 1 2 , 4 5 

arts 1 2 it 3~ 4 5 

theatre 1 2 ~ 4 5 

film 1 2 3 ~ 5 

music 1 2 3 ~ 5 

sports 1 2 3 . 4 5 

2.2.4. Activities with SR 

The areas of activities which students have had the chance to practise with SR 

may be traced in the chart below. It has come out that the majority of students hav~ 

done reading, speaking about the text, translating, reading comprehension questions, 

working with unknown vocabulary items, some grammar and text activities and 

listening. All which has just been listed may be categorized under the reading-related 

activities aimed at developing language skills (and forms). 

On the contrary, activities about which it is possible to say that they are aimed at 

practising the category of higher-level reading-related skills were generally not too 

common. One of them, namely discussing the content of the reading (which focuses 

more on the message than on language development) was mentioned by 60% of the 
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respondents. The remaining responses, however, showed, that other reading-related 

activities that were exercised were aimed more on practising their final output than on 

becoming aware of the process which would enable the students to improve the skills 

and gradually become independent readers. These skills involved presenting one's 

opinion in front of the class, taking a critical stance and debating. 

Most common activities with SR according to students 
_ Yes _ No 

reading 

speaking about the text 

translation 

reading comprehension questions 

making notes of unknown vocabulary 

grammar and text activities 

listening 

discussing the content of the reading 

presenting opinion in front of class 

using new vocabulary in sentences 

writing composition about the text 

forming opinion 

writing composition on related theme 

drama activities 

finding out info about the author 

taking critical stance 

debating 

self-recording of pronunciation 

"~ ,-.- , .... -
-,-... '. ~., ... -

<_ ••••••••••• ,. -

. " .. - ... -
F 

e 
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u 

e 
n 
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We also wanted to see what reading-related activities students themselves found 

useful and would like to continue practising in the future. Most students wanted to read 

texts and speak about them (which corresponds to what they already do with the texts). 

Translation and reading-related listening activities also belonged among those which the 

respondents wanted to develop and teachers do give them the opportunity. However, 

there are activities aimed at practising critical thinking skills through reading, such as 

forming opinion and taking a critical stance, which students wished to develop more 

than teachers let them. As for presenting opinion in front of the class, it could be seen 

that this is an activity preferred by boys rather than girls. On ~e other hand, the place of 

other activities, such as making notes of unknown vocabulary and using it in sentences, 
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showed that the students ,did not only want to enlarge their word stock. Apart from that 

they wanted to be able to use the items they learned in their context and this might 

anticipate their interest in practising intensive reading skills if teachers acquainted them 

with the corresponding techniques. 

-!J 
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reading 1 2 3 , 5 

speaking about the text 1 2 3 It'4 5 

grammar and text activities 1 2 ~ 4 5 

translation 1 2 3 ~ 5 

making notes of unknown vocabulary 1 2 J I~ 5 

using new vocabulary in sentences 1 2 ~ 4 5 

listening 1 2 3 1t4 5 

writing composition about the text 1 2 ~ 4 5 

writing composition on related theme 1 2 -..3 4 5 

follow-up understanding questions 1 2 )t 4 5 

finding out info about the author 1 2 ~ 4 5 

discussing the content of the reading 1 2 ~ 4 5 

debating 1 2 ,:- 4 5 

drama activities 1 2 4 ~3 4 5 

self-recording pronunciation 1 2 3 4 5 

forming opinion 1 2 3"" , 4 5 

taking critical stance 1 2 ~ 4 5 

presenting opinion in front of class 1 2 ~. 4 5 

It is obvious from the charts that students prefer the traditional more routine 

reading-related activities which they know and which they are required to know for 

tests and the secondary school leaving examination. Nevertheless, there is a significant 

shift in students' preferences towards the desire to practise also other skills, namely the 

critical thinking skills, and sometimes even less traditional activities, such as drama 

activities. There is one interesting finding from the survey which cannot be deciphered 

from the chart: students who did have personal experience with playing theatre based 

on a graded reader adaptation of Shakespeare's plays wanted to continue in this activity 

(the results in the chart were outbalanced by the majority, especially boys, who had 

never been through any drama-like activities and were reluctant to try them out). 
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When asked to come up with other ideas and recommendations that might help 

improve the present situation concerning SR, most students did not write anything. The 

few students who did give their suggestions showed the desire to use more multimedia 

devices in connection to SR, especially films or music. 

2.3. Teacher questionnaires 

Teacher questionnaires were distributed to nine different grammar schools where 

27 teachers agreed to complete them. When contacting the teachers and asking them for 

help with this survey, most of them were willing to participate. Teachers whom the 

author of this thesis knows personally took more time to respond to the questions while 

the majority of the teachers who were contacted only bye-mail either did not reply at all 

or, when given the questionnaires, completed them only roughly (although even their 

responses were valuable). On the whole, one could see that teachers were overloaded 

with work at school and somehow, this lack of time seems to be typical of the school 

environment in general. Indeed, when filling in the questionnaires, most of the teachers 

wrote that they would need more time for teaching English and more time for teaching 

reading in English. 

The following paragraphs will describe the respondents of teacher questionnaires 

and the teaching conditions. Subsequently, teachers' opinions on SR will be analyzed 

especially with regard to the factor of motivation and techniques which they use when 

working with SR. 

2.3.1. Teachers and the teaching conditions 

Most of the 27 teachers who completed the questionnaires were women between 

36 and 45 years of age. Seven teachers were over 46 and four were younger than 36. 

There were only three male respondents. The majority of the respondents (21 persons) 

have been teaching English for more than 10 years. 

When asked about to describe the teaching conditions, 17 teachers wrote that 

they taught one group of students three times a week for 45 minutes, eight teachers 

wrote that they taught one group four times a week. They stated that most often, there 

were from 11 to 15 students in one class (in 16 cases), more than 16 students in eight 

cases and less than ten in two cases. 
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Most teachers claimed that there was a school library or a supply of graded SRM 

(in 23 cases) at their grammar school, two teachers described this supply of materials as 

very limited and would like to extend it. There were three other teachers who did not 

have SRM available at school, two of whom would welcome the opportunity to have it 

and one opposed the idea (due to his or her preference for different sorts of SRM than 

a school library can offer). Eighteen teachers expressed their preference to have their 

students buy a graded reader for following common reading activities in class, while 

six teachers were not interested in this idea. 

2.3.2. The circumstances of teaching supplementary reading 

One of the questions teachers were asked to reflect upon was why, in their 

opinion, it was so that SR was not sufficiently used in EL lessons and why it was so that 

the contribution of teaching SR was underestimated. The teachers gave several reasons 

explaining the situation, but the vast majority of them agreed that the major cause of 

such unfavourable reality was the lack of time they had to teach English in general and 

thence also to teach reading in the EL. The teachers pointed out that having three 

English lessons a week with one group of students was sadly insufficient and that for 

that reason they were forced to devote most of the time to teaching the subject matter 

from the textbook, or that they spent time practising also other language skills than only 

reading. Others added that teaching SR was a time-consuming matter which could not 

be effectively exercised during 45-minute lessons. 

Not only did the teachers find SR demanding in terms of time during a lesson, 

but they also pointed out that it was very time-consuming in terms of preparation. 

A significant number of teachers responded that in order to present the students with 

meaningful and interesting SR activities, they would need to spend a lot of time looking 

for and preparing the materials to satisfy students' various interests and levels of 

English. For that reason they preferred ready-made activities which they could find in 

the textbook. Some of the teachers also pointed out that textbooks contained a significant 

range of texts and therefore they did not need to search elsewhere to supplement it. 

Another reason which a lot of teachers gave to explain why SR was 

underestimated at grammar schools was the lack of interest in reading on the part of 

students. The teachers wrote that this was true of students reading both in Czech and in 
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English and that it was so due to the fact that many of them were overloaded with 

schoolwork for other subjects and therefore did not have much time left for reading at 

home. Some of the teachers said that, on the whole, the trends were shifting from 

reading books towards using the internet and electronic multimedia devices. 

There was also one teacher who expressed the very reasonable opinion that 

teaching reading was a long-term matter which required a very conscientious effort 

from both teachers and students in order to develop in students adequate reading 

habits, get them used to thinking critically about literature, preparing presentations, 

writing reading diaries and reviews of books. This, for the above-mentioned reasons, 

was hardly possible under the present teaching conditions. 

2.3.3. Students' attitudes to supplementary reading 

Another open question for the teachers to answer related to students' attitudes to 

SR and its aim was to find out how students perceived activities with SR. Most of the 

teachers responded that students' attitudes to reading in the EL depended very much on 

their interests. Students who were readers already did not have much trouble getting 

used to reading in the EL. Usually, if the reading texts were chosen to suit students' 

interests, they did not mind working with them during English lessons. 

Other teachers suggested that students' attitudes to reading in the EL closely 

derived from their teacher's attitude to reading in the EL. That is to say, the teacher who 

made students gradually understand that reading in the EL was an integral part of 

English lessons did not have problems to make students read regularly and follow up 

reading-related activities. Yet, such a teacher, it was pointed out, had to be very 

consistent in his or her approach. 

There were several teachers who observed that students' attitudes to reading in 

the EL depended very much on their motivation. Some students were motivated 

because they knew that the secondary school leaving examination was approaching. 

Others were motivated to read in English when they saw the purpose in doing so -

when they understood the vocabulary more or less, when they were able to follow the 

flow of the text, when the form of the text was not too complex, when the text was 

topical and when the themes could be at least partially chosen by the students 

themselves. 
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Four teachers observed that students saw SR as a desirable change or as an 

escape from the routine of the textbook. One of the teachers remarked that some 

students saw SR as relaxation which could, however, be followed up by useful 

communicative activities and vocabulary development in order to combine business 

with pleasure. 

2.3.4. What discourages students from reading in English 

The previous paragraphs were concerned with students' attitudes to reading in 

the FL as teachers perceived it. Our next concern was to find out what, according to 

teachers, discouraged students from reading in the EL most. The majority of teachers 

responded that it was the inappropriate choice of text either in terms of difficulty, form, 

length or content. Two teachers noted that students were automatically discouraged 

from reading when they had to do reading at home (the teachers thought that it was 

mostly due to the fact that students had home preparation in other subjects which was 

more urgent for them to accomplish and for that reason were reluctant to spend time on 

reading). 

Other teachers mentioned that many students despised forced reading round the 

class and subsequent analyses of the passages without having been properly introduced 

into the context of the reading or helped to see the sense in it. There were a few teachers 

who remarked that also the price of graded readers could discourage students form 

buying books for reading inside and outside the classroom. 

2.3.5. How to make students enjoy SR more 

Having read what it is that discourages students from reading in the EL, it is 

obvious that certain measures could and should be taken in order to make students 

enjoy the activities with SR more. The teachers were asked to say what these measures 

could be. 

Many teachers expressed their opinion that the choice of the topic was of crucial 

importance in order to make students read in the EL, and that the topic should be as 

close to real life and to students' personal passions as possible. One teacher even wrote 

that students would enjoy any reading activity if it was not connected to the school 

environment. This, as other teachers suggested, might be achieved at least partially 
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through the development of less conventional activities with SR such as literary 

competitions or quizzes or, for example, including lCT into the teaching process (e.g. 

reading and writing online blogs and visiting interactive reading websites), which 

would move teaching SR outside the classrooms. 

Such innovations in teaching could, according to some respondents, only be 

initiated by an enthusiastic and motivated teacher. He or she would provide better 

feedback on the reading activities and, on the whole, implement some pre-reading, 

while-reading and post-reading strategies to draw students in. Since many teachers saw 

SR as a complex matter, they expressed interest in having handy some ready-made SRM 

(we will have a look at these in the passage on "Teaching materials") and in having 

a school library of graded readers at their disposaL Nevertheless, many of the teacher 

respondents claimed that students would enjoy SR much more if there were more 

strictly reading lessons for the whole class or at least for a specific group of students who 

would frequent a special optional reading seminar. 

2.3.6. How teachers motivate students to read in English 

Another question was aimed at finding out how teachers motivate students to 

read in English and what guided reading strategies they use when they want to make 

students work with SR. The vast majority of teachers stated that they tried to motivate 

students to read by selecting topics which they found attractive. A few teachers wrote 

that they gave students the chance to have their say on the choice of the topics and SRM, 

and two teachers even mentioned that once or twice a school year the students voted on 

what graded reader they would buy and read together in English lessons. 

There were teachers who motivated students by stressing the importance of 

language development through reading in the EL (e.g. practising grammar, building up 

vocabulary, reading the text with voice accompaniment on CD, etc.), others emphasized 

the importance of the knowledge of literature in order to succeed in the secondary 

school leaving examination or the FCE or CAE examinations. According to those 

teachers, when students had a specific goal and knew that they would be examined on 

the subject matter, they accessed reading more responsibly. However, there was also 

one teacher who wrote that his or her way to motivate students was by pointing out that 
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students could improve their marks by voluntarily presenting a book review or 

a presentation about a chosen author. 

There was a significant number of teachers who wrote that they motivated 

students to read in the EL by using what we might possibly call guided reading 

strategies. Some teachers claimed that they recommended books, others read extracts 

from the books, spoke about the author, the text or its historical context, and one teacher 

let the students do a quiz containing some vocabulary from the text, or fill in a cloze 

poem. There were also some teachers who let the students read an excerpt from the text 

and then asked them to infer or imagine the ending. One of the teachers pointed out the 

importance of looking for the message in the text together with the students and 

speaking about the text afterwards. 

In addition, there were teachers who tried to motivate students to read by 

starting out with literary extracts presented in the textbook and moving to read the 

whole titles afterwards; others started on easy readers and gradually moved to read the 

original piece of writing. There were quite a few teachers who started with a movie or 

TV adaptation of a book and then moved to read the original with the students. Only 

two teachers wrote that they motivated students by taking them to see theatre 

adaptations of the texts or by putting book reviews or actualities referring to SRM on 

notice boards. 

2.3.7. Teachers' suggestions for the improvement of the reader climate 

One of the last open questions in the teacher questionnaire centred on what could 

be done in order to improve the reader climate and encourage the use of SRM at 

grammar schools. The chart which can be found in the Appendix (Part VI) put the 

findings in a hierarchical order according to the number of teachers who suggested 

taking each measure. Some of their suggestions will be discussed below in more detail. 

Most teachers suggested increasing the number of English lessons taught at 

grammar schools from three lessons per week to at least four. The fourth lesson could be 

used as a strictly reading lesson. Other teachers proposed introducing a special optional 

literary seminar for those who would be interested in reading in the EL, which would 

ensure regular contact with SR and motivated participants. There were also teachers 

who would welcome the opportunity to get access to more and better ready-made SRM. 
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This would enable them to spend less time on lesson preparation, take inspiration from 

quality resources and motivate students to read by implementing various guided 

reading strategies. 

Other teachers suggested that a school library should definitely provide access to 

graded SRM which, however, depended on individual schools, their equipment, 

finances and overall approach to reading. Other interesting suggestions to improve the 

reader climate which teachers proposed included, among other things, focusing on 

projects or performances related to SR which students would accomplish together and 

present publicly. Such activities with SR would give students authentic reasons to use 

SRM and motivate them to work hard in order to succeed in the project or the 

performance, e.g. a theatre performance for teachers, schoolmates and parents. 

2.4. Teaching materials 

Teaching materials represent important requisites for teachers to succeed in the 

teaching process and for students to have something they can always refer to when 

learning the EL. The very basic teaching material is the textbook and as it was already 

pointed out earlier, SRM usually supplement it. However, we will not focus on 

analyzing textbooks as this would need a very extensive study. Instead, we will have 

a closer look at the teaching materials which teachers most often use in connection with 

SR and suggest other SRM which they could potentially use. 

2.4.1. The type of SR 

In student questionnaires, the respondents were asked to mark the type of SR 

which they had already come across at school (see the Appendix (Part V) for more 

details). It was not surprising that magazine articles and the whole magazines were 

named most often. The majority of students also mentioned graded readers and 

newspaper articles. Very similar results were obtained from teacher questionnaires: 

teachers most often used magazine articles and graded readers while electronic 

resources were only used for the lesson preparation and not in the teaching process. 

When students were asked about their future preferences concerning the type of 

SR which they would like to work with, the choices of boys and girls were quite alike. 

They expressed their wish to work with magazine articles, graded readers or EL 
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magazines, which means that they were satisfied with the present situation. On the 

whole, students did not want to work with electronic books and intemet magazines or 

newspapers. 

As for specific titles, students named the following publications: magazines 

Bridge (mentioned by more than half of the respondents), Friendship and Hello; 

newspapers The Prague Post and The Times; graded readers Sherlock Holmes, Robinson 

Crusoe, Pride and Prejudice, Woman in White, A Midsummer Nights' Dream, Romeo and Juliet; 

various Penguin Readers (level 4-6), complete books in the original Harry Potter, Of Mice 

and Men, some short stories by E. A. Poe and a few bilingual books (without specifying 

the titles). 

The teachers most often used the magazine Bridge (both printed and electronic), 

a few of them mentioned Friendship (not so often), Team and National Geographic (both 

printed and electronic); other teachers used articles from The Prague Post, The Guardian 

Weekly, The New York Observer (electronic versions); some of the teachers used articles 

from BBC online, from the Wikipedia, the free encyclopedia online and from Google. A few 

teachers stated that they used Penguin Readers or Oxford Bookworms. One teacher 

used online Poetry archive and another took advantage of the Project Guttenberg. One 

teacher mentioned using Michaela Caftkova's publication Open Channels. 

The aim of the following passages is to look more closely at some of the SRM 

which are or can be used to create an interesting and effective English reading lesson. 

2.4.2. Graded readers 

Graded readers were already briefly introduced in the passage on "Teaching as 

decision making". In our survey of teaching materials, we analyzed chosen graded 

readers from different publishing houses and will now comment on their layout and 

quality. On the whole, it seems that all renowned publishing houses such as Oxford and 

Cambridge, Longman, Macmillan and Heinemann publish series of graded readers. 

Penguin Readers and Oxford Bookworms seem to be most popular. It should be noted 

that the terminology and grading used by each publisher is very different as the 

following passages show. 
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Oxford Bookworms Library offers over 130 graded readers and more than 50 titles 

are also available on tapes or CDS.6 The titles range from classics, true stories, fantasy 

and horror stories to human interest, crime and mystery, thriller and adventure stories. 

There are six stages of English levels from the most elementary titles to titles in the 

original (stage 1: 400 headwords, stage 2: 700 headwords, stage 3: 1000 headwords, stage 

4: 1400 headwords, stage 5: 1800 headwords, stage 6: 2500 headwords). The books 

contain a glossary, a short note about the author and carefully chosen before reading, 

while reading and after reading activities (these activities relate to the whole book and 

not to individual chapters). The books are accompanied by pictures or photos. However, 

it is not specified whether the books are written in British or American English. Also, the 

series titles claim that each book has an introduction, but the sample we looked into did 

not have one. The prices7 range from 80 to 180 CZK on average (according to the 

number of pages). 

Penguin Readers represent the second series of graded readers which was most 

often mentioned by the respondents. They are published by Penguin Books in 

cooperation with Longman. Penguin readers are graded in a different way than Oxford 

Bookworms. They are available in seven levels (level 0 easystarts: 200 words, level 1 

beginner: 300 words, level 2 elementary: 600 words, level 3 pre-intermediate: 1200 

words, level 4 intermediate: 1700 words, level 5 upper intermediate: 2300 words, level 6 

advanced: 3000 words). The last level seems to be more difficult than the last level from 

the Oxford Bookworms edition. They include classic titles, contemporary or original 

writings. Penguin Readers contain an introduction which gives interesting information 

about the author and the context of the piece of writing. They are illustrated and at the 

end, there are before and after reading activities grouped for every four chapters and 

a few suggestions for writing. However, sometimes the glossary of problematic words 

is missing. Penguin factsheets with answers and other teacher resources are published in 

teacher resource packs or available on the internet. There are many additional materials, 

teaching activities and supplementary exercises available on the website of the 

6 Most recent information on the titles from Oxford Bookworm Library can be found on the website: 
http:Uau.oup.com/content/general.asp?ContentID=180 

7 All the prices mentioned were obtained in the bookshop Palac knih Luxor on August 25, 2007. 

106 



publisher.8 Some of the books are accompanied by tapes or CDs. The prices vary from 

100 to 140 CZK on average. 

We also want to mention Macmillan Readers since they are becoming widely 

available in bookshops and their quality is relatively high. These readers provide 

original, classic or modem titles in six levels (starter: 300 words, beginner: 600 words, 

elementary: 1100, pre-intermediate: 1400 words, intermediate: 1600 words and upper: 

2200 words). One may notice that Macmillan's elementary level contains almost fifty per 

cent more words than Penguin Reader's elementary level which only enhances the 

inconsistency in the grading. The series are illustrated and they provide information 

control, structure control and vocabulary control (see the Appendix (Part VII) for more 

details). It is always marked whether the English is British or American. The note about 

the author is always available and often, the characters of the story are introduced and 

pictured in the beginning. There are activities for each chapter at the end of the book, but 

no distinction is made between pre, while and post reading activities. There is a glossary 

and sometimes also a guide to pronunciation. Most of the books are available with an 

audio-CD and some of them even have film or TV tie-ins. Resource packs, answer keys 

and other additional activities are available on the internet.9 These book editions were 

not available in the bookshop which we visited. 

There is one more publisher, an Italian company Black Cat, whose graded readers 

are worth mentioning. They are nicely illustrated and contain many various activities 

from listening, playing drama, gap-filling, scanning activities, true and false questions, 

writing activities, grammar-related points to brief and informative essays and a final 

test. The pre and post reading activities are presented before and after each chapter. The 

edition provides enough background information on the author and the story. However, 

there is no glossary. The series are available in five levels of difficulty marked according 

to CEFR reference levels and the exams which they may help prepare for (beginner: PET 

(Bl), elementary: PET (El), pre-intermediate: FCE (B2), intermediate: FCE (B2) and 

upper-intermediate: CAE (Cl) - there is no information about the number of English 

head words). All of the books are accompanied by audio-CDs and some include 

8 Penguin Readers website: http:Uwww.penguinreaders.com/pr/resourceslindex.html 
9 Macmillan Readers website: http://www.macmillanenglish.com/readers/ 
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enhanced CD-ROMs (for use on the computer) with additional games and activities. 

These book editions were not available in the bookshop which we visited. 

From the survey of the market and the materials available, it is possible to say 

that bookshops offer many graded readers from different publishers for various levels of 

English. Prices of over 100 CZK seem to be standard for FL publications. The publishers 

whose series we have analyzed offer graded readers with various activities and, 

therefore, if students buy any of the readers, they will get a quality product. However, if 

teachers or a school library wanted to buy a set of graded readers, they would have to 

make sure that they buy the readers published by one publisher. This will save them 

problems which they would encounter if they had several different series with different 

grading styles. 

2.4.3. English magazines 

Many students and teachers mentioned that they sometimes used the magazines 

Bridge and Friendship. Bridge is the English magazine for students offering a wide range 

of news and articles on topical events, film, sports, history, music, technology, foreign 

countries and others. Bridge also offers students tips on topical events taking place at 

various places. There is always a vocabulary and pronunciation corner accompanying 

each article and the differences between British and American English are pointed out. 

Sometimes, words which students might find new or which would be useful to learn are 

printed in bold. There are also weird news, comics, quizzes and easy English corners 

and it seems that, on the whole, the teacher has a relatively wide range of different topics 

and styles to choose from. The magazine is also available in an online version on the 

Bridge intemet site.lO Schools can subscribe and the publisher will send them the number 

of copies which they need to work with in lessons or to put into a school library. The 

price for up to ten copies is 16 CZP an issue. 

Friendship is a magazine for learners of English with a long tradition. It is 

published in Slovakia and distributed to schools also in the Czech Republic. It is aimed 

at intermediate and post-intermediate students. The magazine includes several sections 

on various themes; usually there are a few articles related to English-speaking countries 

10 Bridge website: http:Uwww.bridge-online.cz/2006/index.php 
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(their culture, literature, traditions, lifestyle, etc.), but there are also articles about, for 

example, m usic, film, holiday, nature and travelling. There is always a vocabulary 

corner. It seems very practical that there is a section dedicated to the preparation for the 

secondary school leaving examination. Friendship also offers various competitions. Some 

of the articles are available on the intemetll where the contestants may also check the 

correct answers to the competition questions. 

The authors of the articles are both native English speakers and Slovak and Czech 

authors and there is one comment which needs to be made in relation to this. 

A respondent of the student questionnaire suggested that he or she did not like the fact 

that articles in an EL magazine were written by Slovak or Czech authors and would 

prefer if the whole magazine was written by native speakers of English who, according 

to the respondents, would provide more authentic materials which students would take 

as more credible. This claim is probably not well-founded, but the publishers of the 

magazine and the teachers should keep in mind that if students know who the authors 

are, they may unconsciously change their attitudes to the articles. Indeed it seems to be 

trendy among students to approach English through more authentic (but at the same 

time not excessively difficult) materials. 

2.4.4. Open Channels and Open Gates 

In teacher questionnaires, a significant number of the respondents expressed their 

wish to have access to more or better ready-made SRM. It seems that the publications 

Open Channels and Open Gates by Michaela Cai1kova would meet these requirements. 

They represent two special ready-made Courses of 20th century literature - British 

literature and American literature and culture - consisting of a Student's Book, 

a Teacher's Book and a tape or a CD. The Student's Book contains varied pre-reading, 

reading and post-reading sections on the extracts written by well-known authors. The 

Teacher's Book offers a variety of teaching ideas, suggestions and detailed methodology 

on how to deal with the presented materiaL The tape and the CD include almost all the 

literary texts from the Student's Books. 

11 Friendship website: http://www.flp.sk/vydavatelstvolflp/ 
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The senes is intended for post-intermediate students of secondary schools 

(particularly the last two years of studies) who want to improve their language abilities 

on something more challenging than textbook material and it can also serve as 

preparation material for the secondary school leaving examination. Most of the reading 

activities are supposed to be done at school, although there is a homework activity at the 

end of each chapter. The books are illustrated, accompanied by various photos and, on 

the whole, nicely-designed. It seems that if teachers integrated these publications into EL 

courses, they might help to successfully develop various reading-related skills and 

broaden the horizons of the students. 

2.4.5. Anthologies 

The issue of anthologies was already introduced in the passage on "Teaching as 

decision making". They represent an interesting source of extracts by well-known 

writers written in an authentic language and systematically arranged to outline the 

literary development of a language community. Anthologies contain brief information 

about the authors. If a teacher decides to work with anthologies, he or she may choose 

from extracts of various linguistic styles, forms gemes and time periods and practise any 

reading-related skills. The disadvantages might be that there are no ready-made 

activities accompanying anthologies, there is no tape or CD available, there are too many 

names and dates and the students are not usually enthusiastic about reading extracts 

even in their mother tongue, let alone in the EL. 

Nevertheless, there are several anthologies which can potentially be used for 

more advanced students. One of them is The Anthology of American Literature (Antologie 

americkii literatury by Jarab, Masnerova & Nenadal, 1985) and another is The English 

Reader (Anglicka Citanka by Frantisek Marek, 1976). There are also Norton Anthologies of 

full texts representative of the literary development of English-writing communities. 

Some of the anthologies focus on women's writings, while others a re 0 n minority 

authors, for example. However, such voluminous anthologies are fully appropriate for 

tertiary studies of literature and if teachers do use them at grammar schools, they should 

do it very carefully and only from time to time, e.g. for reasons of literary, language or 

stylistic comparison. 
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2.4.6. Almanacs 

Using almanacs represents an unconventional way of connecting learning the 

language with the content. The World Almanac jar Kids published annually in the US.A. 

contains numerous facts, quizzes, experiments, puzzles, maps, source web sites and 

many other activities on all sorts of contemporary topics such as people and places, art, 

weather, homework help, music, dance, sports and nations and US. history. It contains 

more than 300 pictures and also the topics are designed to attract the eye of the reader 

and thus help memorize the facts. Almanacs represent an authentic source of reading 

material which might enable students to quickly take in a bigger amount of factual 

information and therefore to practise their scanning reading skills. 

At the same time, students can connect to the internet,12 read the articles, play 

games and follow up the various activities and articles which are prepared for them 

online. There is also the resource kit and the exercise key and various activities for 

English lessons with Almanacs prepared for teachers. The Almanac is suitable for use in 

lower-level English lessons and it seems that younger students might enjoy working 

with it from time to time. 

2.4.7. Internet resources 

Most of the teaching materials mentioned above have internet websites where 

teachers and students may find additional resources and activities. Getting students to 

use the internet seems to be a natural and interesting way of moving learning and 

reading outside classrooms. Therefore, teachers might assign homework connected with 

certain activities to be accomplished on the magazine sites and other web pages. 

Using internet newspapers provides teachers with numerous opportunities to 

easily print out articles and edit them in word processors to suit their teaching aims. 

However, newspaper articles usually provide authentic materials and are not always 

suitable for all students. For instance, the websites of The Prague Post, The Guardian 

Weekly, The New York Observer (which are the newspapers used by teachers most often) 

as well as other online newspapers are easily accessible when typing the name into 

Google search engine. If teachers 

12 The World Almanac for Kids website: http://www.worldalmanacforkids.com/ 
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Nevertheless, there is one more area which needs to be mentioned in order to 

make the picture of available reading materials more complete. It is the area of e-books 

offering the opportunity to read pieces of writing on the computer monitor. Not only is 

it possible to find on the intemet full versions of many books in full text formats, but it is 

also possible to download a reader programme which provides the background for 

reading a real e-book (i.e. to see the content, the chapters, the information about the 

author, and to browse the book by turning its pages). Some of the programmes that 

enable this sort of authentic online reading experience are e.g. Adobe Digital Edition13 or 

Microsoft Reader.14 

However, there are many different file formats in which e-books can be found on 

the intemet and each of the series require the installation of a different reader software 

(which may be free to download or available for a fee). Apart from the technical 

difficulties, it has also become hard to access online e-books for free and many internet 

sites require that those who are interested in downloading the books pay a certain sum 

of money. Last but not least, it is true that leT and the intemet represent one of the areas 

of students' utmost interests, but when expressing their preferences, the overwhelming 

majority of students wanted to use printed SRM in their EL lessons. Therefore, teachers 

should focus on using printed SRM (while still accessing the intemet to prepare reading 

activities for students or to find ready-made resources) and from time to time assign 

students a reading homework activity connected with the use of the intemet. 

There is one more activity connected with reading in the EL which teachers might 

introduce to students via the intemet. It concerns writing online reading diaries or blogs 

about the books which students have read in English. However, this might work on 

condition that teachers know how to motivate students to read in the first place. 

2.5. Teaching techniques 

In student questionnaires, the respondents were asked to check the activities that 

they often came across in relation to SR and state which of them they would like to 

engage in in the future. Our aim at this point is to see what techniques teachers prefer 

when teaching reading-related skills, why they do not use other techniques and what 

13 Adobe Digital Editions website: http://www.adobe.com/products/digitaleditions/ 
14 Microsoft Reader website: http://www.microsoft.com/reader/ 
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advantages and disadvantages they attribute to each activity with SR. The following 

chart presents the findings. 

Most common techniques with SR used by teachers 

_ Yes _ No 

reading 

speaking about the text 

reading comprehension questions 

discussing the content of the reading 

presenting opinion in front of class 

listening 

grammar and text activities 

making notes of unknown vocabulary 

forming opinion 

taking critical stance 

debating 

translation 

finding out info about the author 

writing composition about the text 

writing composition on related theme 

using new vocabulary in sentences 

drama activities 

recording students' pronunciation ~ 

J 

I 

I 

I 

J 

I 

I 

I 

J 

J 

I 

J 

I 

J 

I 

I 

I 

• 

F 

e 
q 

u 

e 
n 

c 
y 

If we compare the responses given by students and teachers, we may see that 

both groups mentioned reading and speaking about the text among the activities with 

SR most commonly used. Reading comprehension, grammar and text activities and 

listening were also marked by students and teachers in almost an identical order. 

However, activities which included practising more purely reading skills and critical 

thinking skills (such as discussing the content of the reading, presenting one's opinion in 

front of the class, forming an opinion, taking a critical stance and debating) on the whole 

maintained much lower positions in student questionnaires. We may ask why it was. s? 

that teachers thought that they practised with students those higher-level reading­

related skills while students claimed that such skills were by far not so much 

emphasized in the EL lessons. One of the reasons could be that the target group of 

teachers addressed by the questionnaires represented a rare exception to the commonly 

113 



held practice of teacillng SR at grammar schools. However, we think that it is also likely 

that the afore mentioned activities with SR were usually exercised in connection with 

other reading-related activities without having the teachers verbally specify that those 

activities were aimed at, for example, taking a critical stance or forming an opinion. For 

these reasons students might not have become aware of the fact that those activities 

formed an integral part of the reading process as a whole. 

Nevertheless, the individual reading-related activities will be discussed in more 

detail in the table below in order to see what advantages and disadvantages teachers 

saw in their use with respect to teaching factors. 

Most common 
techniques 

withSR used 
by teachers 

Reading 

Speaking about 
the text 

Reading 
comprehension 

questions 

Discussing the 
content of the 

reading 

The advantages of the techniques 
according to teachers 

it is good for practising 
pronunciation, diction and reading 
an unknown text; it is easy to control; 
students may learn specific 
information; it is good in order to get 
to know the piece of writing, its style 
and the author 

it helps control the understanding of 
the text; it gives students the practise 
in formulating sentences and 
articulating thoughts; it is possible to 
combine it with group work or pair 
work 

they are useful for checking the 
understanding of the text, for 
practising orientation within a text 
and for formulating questions 

it is good for improving 
communicative skills and learning to 
argument; students have the right to 
express their opinion; it is more 
convenient for advanced groups of 

The disadvantages of the techniques 
according to teachers 

reading round the class is a time­
consuming, routine activity which 
requires little or no effort; it can be 
boring for those who are not reading at 
the very moment; it can be 
embarrassing for some students 

it is very demanding in terms of time; 
students sometimes do not have 
anything to say; their vocabulary may 
be insufficient to express their ideas; 
students sometimes tend to describe 
what they have read rather than 
interpret the text 

they sometimes require routine 
repetition of what was written in the 
text; they may seem too textbook-like, 
they do not leave much space for 
creative thinking about the text; the 
correct answers may be arguable and 
such uncertainty discourages the 
students 

shyer students are reluctant to speak; 
students sometimes do not have an 
opinion, it is time-demanding and 
language-demanding; it may get out of 
control; students often want to express 
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Presenting 
opinion in 

front of class 

Listening 

Grammar and 
text activities 

Making notes 
of unknown 
vocabulary 

students; it is motivating 

students learn to express themselves 
and fonnulate problems; it helps 
them develop presentation skills and 
rhetoric; students may learn to act in 
front of bigger groups and get rid of 
nervousness; they may learn to 
control the body language 

it involves training the most difficult 
language skill; it is good in order to 
get accustomed to different accents; 
it is suitable for training 
pronunciation, intonation and an 
English accent; it may be creative 
and interesting when teachers 
adequately connected it with gap­
filling exercises; it helps train 
concentration on spoken word 

they represent an excellent way to 
make students realize that grammar 
does exist outside of a textbook; they 
are good for the explanation and 
fixation of grammatical phenomena 
in their real context; the text to 
practise grammar should be 
interesting too; they are good for 
practising inferring the meaning of 
the context and becoming aware of 
the structure of a text 

it is good for vocabulary 
development; students realize what 
words are really used and how; it 
allows to easily recall the vocabulary 
items in their context, it is good if 
there are not too many new words; 
students can also practise spelling 

themselves, but their vocabulary is not 
sufficient 

it may be very stressful and hard for 
introversion types; the audience 
sometimes shows the lack of attention 
and interest; it is importance that the 
atmosphere is friendly; it is time­
demanding if all students are to present 
their opinion; it is necessary to teach 
students how to present their opinion 

not all SRM are accompanied with 
a tape or a CD with listening activities 
on it; it may be discouraging if the 
listening is too difficult; the acoustic of 
the room may make it hard to 
understand; it can be time-demanding 
and therefore it is only a good 
substitution of reading when the text is 
shorter 

grammar can be boring for students; the 
accent on grammar may cause that the 
content and the message of the text are 
pushed into background; when the text 
is more complex, it is usually not 
suitable for practising grammar; 
activities focused on the development 
of grammar are time-demanding, 
grammar and text activities do not 
focus on communication 

students often lose interest or refuse to 
make notes of new vocabulary items; it 
is more effective to dedicate time to 
reading in the course of which students 
come across the vocabulary items again 
and thus arrive at remembering them 
naturally; certain vocabulary may be 
too specific and therefore unfit for 
everyday use; it is difficult for the 
teacher to control; it does not have 
a pennanent effect if students do not 
train the vocabulary from their 
wordbooks regularly; it is time­
demanding 
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Forming an 

OpInIOn 

Taking 
a critical stance 

Debating 

Translation 

Students find 
out 

information 
about the 

author 

students develop their personality 
and learn to formulate abstract ideas; 
it is thought-provoking and 
inspiring; it should be an integral 
part of all reading-related activities 

it enables students to look at 
a problem from different 
perspectives and to see the pros and 
cons; students may use it to learn 
polite manners and to express their 
opinion freely without the fear of 
being criticized by other students or 
the teacher; in general, students like 
to criticize and thus enjoy this 
activity 

it helps develop argumentation 
skills, learn the rules of the debate 
and tolerate and respect other 
people's opinions; it is good for 
teaching students to listen to other 
people and develop positive 
relationships within the class; 
directed debate it is more effective 
than a free debate 

it IS good for the elucidation of 
difficult passages of a text; it is 
practical for life; it enables to control 
the understanding; it is good for the 
comparative language approach and 
contrasting the differences between 
Czech and English; it helps precise 
formulation of sentences 

students are sometimes reluctant to 
make an effort to think and to express 
their opinion; a positive and friendly 
atmosphere in class plays an important 
role; some students prefer to accept 
"ready-made ideasfl

; the preparation for 
less cooperative groups is time­
demanding for the teacher 

some students are afraid to disagree 
with the teacher, other students always 
disagree on a principle 

introvert students prefer not to take 
part in debates; it is time-demanding 
and demanding in terms of preparation, 
teacher's control and language and 
cognitive skills of the students (they 
sometimes want to express themselves 
in Czech); it can work if students know 
and stick to the rules of the debate 

it can be lengthy and tedious and 
therefore unsuitable for longer texts; it 
does not teach thinking in the EL; it 
leads to using the mother tongue too 
much; when assigned as homework, 
students may use internet translators; it 
is not convenient for lower-level 
students whose translation might be too 
verbatim 

students broaden their horizons and it diverts attention from the text itself; it 
learn about the context of the piece of is not productive; students may use the 
writing; it may help build a tighter internet and bring the information 
bond to the text, it enables effective without even having read it; sometimes 
use of the internet and other students look for the information in 
resources, it may interest students if Czech; some students may go into too 
the author's life story is unusual; it is much detail 
good to develop independence in 
students 
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Writing 
composition 

about the text 

Writing 
composition on 
a related theme 

Using new 
vocabulary in 

sentences 

Drama 
activities 

Recording 
students' 

pronunciation 

it forces students to think of the text, it is time-demanding also for the 
to interpret and express their teacher to correct; it is necessary to 
thoughts on paper; it sharpens their make sure that students will not retell 
cognitive skills; it is good for and describe, but that they are creative 
students who are less creative - the and innovative; students sometimes 
text gives them a theme to write copy structures from the text; on the 
about; students learn to use and fix whole, the activity is not creative 
vocabulary and structures enough 

it is suitable for students in order to 
present their own conception of 
writing - they only draw inspiration 
from the original text; it helps convey 
thoughts into writing and formulate 
ideas 

it serves to check the correct 
understanding of the vocabulary; it 
helps fix the expressions, collocations 
and idioms in context; it is a useful 
and effective variation of a drill; 
students move the vocabulary from 
the passive area of knowledge to the 
active area 

they helps to maintain 
communication and reinforce the 
acquired vocabulary structures; they 
are motivating and students usually 
enjoy them a lot; they are excellent 
for helping students learn the 
intonation, pronunciation and 
speaking aloud; they make students 
understand the characters and the 
time period of the play as students­
actors live through them for a while; 
even students who do not play the 
protagonist listen to the text again 
and again and learn something; they 
involve emotions into the teaching 
and learning P!ocess 
it may be amusing and useful in 
order to build a positive relationship 
to English; it is highly effective in 
order to acquire exact pronunciation 
as it provides good feedback for 
students 

it is time-demanding also for the 
teacher to correct; less creative students 
may lack ideas 

it is not too creative for students; it 
diverts the attention from speaking 
about the text and its message; it is 
time-demanding for the teacher to 
prepare and correct; during the lesson it 
my be time-consuming and boring at 
the same time; students sometimes use 
the words in inadequate contexts 

they are demanding in terms of time 
and organization; it is not always easy 
to make all students participate; it is 
necessary to justly assign the roles so 
that each student has the chance to play 
a major character at least once in the 
course of the studies; all students are 
different: some students enjoy acting, 
others find it difficult and some may 
find it embarrassing 

it is demanding in terms of time and 
technical equipment; it can only be used 
individually; it is also demanding for 
the teacher to provide the feedback on 
students' recorded pronunciation; it can 
be embarrassing for some students 
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Teachers could also add any other technique of working with SR which they 

used. One teacher suggested that he or she used techniques leading students to a deeper 

understanding of the text; one teacher wrote about using techniques to initiate students' 

private reading at home, another teacher pointed out that it proved useful when some 

students chose one English graded reader with an audio tape and spent time reading 

and listening to it at home (one problem is that some students may find Czech 

translations of the books and read those instead). Another teacher mentioned that he or 

she used various pre-reading activities, and yet another teacher divided students into 

groups which then worked on a common project related to the text. 

From the findings presented in the table above and the additional comments 

made by teachers, it seems that each technique of working with SR has its advantages 

and disadvantages. One teacher suggested that all the disadvantages were only a matter 

of time and that all the techniques were highly profitable for students. It is true that most 

teachers preferred not to engage students in such activities with SR which would require 

that teachers spend long hours preparing the materials or correcting students' work (e.g. 

recording, writing compositions and using new vocabulary in sentences). Similarly, 

teachers did not usually want to take advantage of activities which would use up the 

whole time of the lesson (such as drama activities and debating) no matter how 

interesting and rewarding teachers found them for students' development. 

Having discussed the findings of the survey, we may now relate them to our 

hypothesis. On the whole, it seems that when choosing techniques to teach reading in 

the EL with the use of SRM, most teachers "take refuge" in choosing more classical 

techniques. One of the classical techniques is reading in the sense that students read the 

text aloud and do some gap-filling, cloze exercises and follow-up activities such as 

reading comprehension and writing new vocabulary into wordbooks. The next classical 

technique is making students speak about the text (or possibly focusing more closely on 

its content) or presenting their opinion in front of the class. However, teachers do not 

teach students how to arrive at the understanding from various textual features or how to 

analyze a text in order to be able to see different viewpoints. Having not been taught 

these reading skills, students often have to present their opinion about the English text 

in front of the class which, no doubt, can be very stressful for them. 
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In general, slightly more than half of the teachers sometimes use techniques 

which might be described as aiming at developing higher-level reading-related skills 

(rather than only grammar and language). Very few teachers stated that they 

purposefully used techniques which could be linked to forming proper reading skills 

(such as pre-reading activities), which would introduce the text to students for a closer 

analysis, or techniques which would help build in students positive and permanent 

reading habits. Indeed, the adoption of reading skills should be prior to any more 

systematic development of other higher-level reading-related skills. 

As for teaching reading connected to the development of literary critical skills or 

cultural awareness, there were several teachers who introduced the texts in their 

historical contexts and who assigned tasks which required that students looked up the 

information about the author. Yet it seems that any strictly literary critical skills are not 

taught at grammar schools. Teaching reading for cultural awareness is probably 

developed on the basis of suitable texts concerning any topics connected to small-c 

culture and cultural differences, but teachers did not write that they would teach reading 

particularly for cultural awareness. 

Other reading-related skills focus on critical thinking and the techniques which 

teachers use to develop them in students include forming an opinion, taking a critical 

stance on the content of the text and debating. The numbers of teachers who use these 

techniques are not as low as our hypothesis expected, which is a positive finding. It is 

positive also due to the fact that these techniques (when properly used) also help 

educate the whole person and teach cooperation and tolerance. The same can be said of 

the techniques employing motion and emotion in the educational process, such as 

drama, and it showed that about a quarter of the teachers were aware of the advantages 

it may bring. 

All in all, the above-mentioned findings confirm the hypothesis that nothing of 

the sort of systematic approach to teaching reading-related skills can be found at Czech 

grammar schools. 
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3. The pedagogical implications that might improve the situation 

Before taking steps to discuss the pedagogical implications of our findings which 

might help improve the conditions concerning SR in grammar school TEFL, we may use 

Bymes' (1998, p. 5) words to characterize the situation: "while a foreign language 

instruction has had a general commitment to reading as an important goal of second 

language learning, it has not developed an explicit and encompassing second language 

reading pedagogy. ( ... ) Such new pedagogy also requires adjusting our goals for second 

language reading." 

It is also our belief that certain pedagogy and methodology should gain a much 

more significant role in teaching reading-related skills at Czech grammar schools. For 

that reason we may ask what can be done at schools so that teaching reading-related 

skills is not underestimated and what teachers can do to make students more interested 

and participative. The following paragraphs will focus on these issues. 

3.1. The concept of teaching reading-related skills 

The theoretical part of the presented thesis discussed the various areas which 

teaching reading-related skills helped develop. The pedagogical research approached 

the issue from a more practical perspective relating to the teaching factors and the 

teaching reality. The following paragraphs will put together the findings of the 

theoretical and practical parts of this thesis and estimate what changes would have to be 

implemented in order to adjust the present state of teaching reading to the optimal state 

proposed by the concept of teaching reading-related skills in successive steps. 

In order to be able to introduce the concept of teaching reading-related skills 

to grammar schools, several measures would have to be taken. First, there is a vital 

necessity to increase the number of EL lessons per week from three (which is 

a common practice at present) to at least four. One of the lessons would be a strictly 

reading lesson. For, if at least one lesson each week was regularly devoted to 

teaching reading according to the concept of teaching reading-related skills, it would 

ensure 36 lessons per year and 144 lessons in total in the course of four years at 

grammar school. This number of reading lessons seems to be sufficient for a well­

prepared and structured concept which would help students develop desirable 
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reading-related skills. At the same time it seems appropriate to decrease the number 

of students in a class by dividing them into smaller groups (with a maximum of 

twelve students) which the NFEC also recommends. Meeting these basic teaching 

conditions would allow for the practical introduction of the concept of teaching 

reading-related skills for all students studying the EL. 

However, if the optimal conditions could not be created due to the lack of time 

which rules the domain of Czech ELT and due to other technical difficulties, there is still 

one more possibility which could be considered in order to implement the concept of 

teaching reading-related skills into the educational process at least partially. It involves 

setting up a special optional reading seminar for students who enjoy reading or who are 

interested in developing reading-related skills with the intention of using them in 

tertiary education. This alternative would meet the condition of having in class fewer 

students than normally and the students frequenting the seminar would probably be 

motivated enough to follow the various activities with SRM. The seminar would take 

place on a weekly basis or, if teaching conditions allowed it, every two weeks for 90 

minutes (meanwhile, students would read a home assignment for the next session). 

The question of what year to introduce the optional reading seminar should be 

discussed in this context. For, if the seminar was intended only for more advanced 

students of the EL in the last two years at grammar schools, it would mean that by that 

time students would not have had the chance to gradually work on developing their 

reading-related skills. A much better solution would be to set up the optional reading 

seminar in every school year with respect to the English level of the participants. It is 

fortunate that the NFEC makes the educational area language and language 

communication (and the EL in particular) compulsory in all years of study (Ramcovy 

ucebni plan, Ramcovy vzdelavaci program pro gymnazia, 2007, p. 82). By doing so, it provides 

enough space for grammar schools to develop the EL further also in optional seminars 

and connect them with other cross-curricular topics in the same way as our concept of 

teaching reading-related skills intends to do it. 

3.2. Guided reading strategies 

The question of students' motivation seems to be of at least equal importance as 

the improvement of the teaching conditions. It was already mentioned that when 
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selecting the text, teachers must take into consideration students' level of English, their 

background knowledge, their real-life passions, the topicality of the text, students' 

personal goals of studying English and the particular reading-related skill which the 

teachers intend to develop through the text. However, this may not be enough for 

a successful reading lesson. 

It is necessary to underline the importance of guided reading strategies. The role 

of the teacher is to trigger students' interest in the text by making them follow pre­

reading activities (such as activating prior knowledge, previewing the text, making 

predictions, establishing a purpose, generating questions, guessing on the basis of 

a book cover or pictures, etc.), by monitoring a student's understanding in the course of 

their reading (making notes about concepts/ideas, answering questions which they have 

formulated during pre-reading as well as other questions which have arisen through the 

reading, selecting fix-up strategies: re-reading confusing passages, examining the 

context of unfamiliar words, etc.) and post-reading activities (which encourage student 

to reflect upon what they have read through answering questions, summarizing main 

ideas, drawing conclusions, or applying the information to a new situation). See the 

Appendix (Part VIII) for sample guided reading activities. 

It is obvious that teaching reading-related skills effectively and with the use of 

guided reading strategies makes heavy demands on the teacher. Indeed, teachers 

should have handy a methodology or a SR manual which would inspire them when 

preparing SR lessons. If teachers knew more about the significance of guided reading 

strategies and pre-reading, while-reading and post-reading techniques, they would be 

probably more willing to depart from the usual practice of teaching language-based 

reading lessons. At the same time it would enable teachers to draw students into the 

process of reading and become a cooperative reading group which would more 

efficiently meet the requirements of the activities and thus save time for their further 

practice or for alternative activities. 

There are several publications which teachers could use. One of them is called 

Ways of Doing (Davis, Garside & Rinvolucri, 1998) which offers various activities based 

on everyday and classroom processes as students see them. Other useful handbooks are 

called Using Readers in Language Teaching (Hedge, 1990) and Drama Activities for Language 

Learning (Doughill, 1987). Teachers can also use the internet which provides 
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innumerable amounts of resources which teachers can use. Two websites proved 

particularly useful for guided reading strategies and these were Penguin Readers15 and 

the Reading Rockets.16 Also the web site Teaching English17 provided useful tips for using 

drama texts in classrooms. There are countless possibilities to find out more about 

teaching reading meaningfully and teachers only need to find the time to take advantage 

of them. 

3.3. Teacher training 

Another possibility for the teachers to draw inspiration and keep up with trends 

in teaching the EL is taking special teacher training courses or seminars. The Ministry of 

Education, Youth and Sports came up with the Framework plan of the system of further 

education of FL teachers (Ramcovy plan systemu kurzu DVPP pro cizz jazyky, 2005). This 

system offers FL teachers the opportunity to develop their language and pedagogical 

competences. Basically, the courses offered consist of 180 hours of practice: 60 hours for 

language practice, 30 hours for the basic didactics course with an instructor, 30 hours for 

individual preparation, and 60 hours for an optional didactic course - the latter offers to 

practise any area which the participants find useful and interesting and this could be for 

example teaching reading-related skills (Ramcovy plan systemu kurzu DVPP pro cizz jazyky, 

2005, pp. 12-13). The general courses are offered by organizations such as the National 

Institute for Further Education18 or Teachers' Centre, 19 but there are not any 

organizations focusing particularly on providing courses in teaching reading (or 

reading-related skills) in the EL. 

There are also other courses which teachers could participate in if they wanted to 

include some of the cross-curricular topics into their EL teaching. One of the courses is 

offered by the Czech centre for RWCT (Kriticke mysleni, o.s.) and it is called Reading and 

writing for critical thinking (RWCT - KM).20 This course consists of 80 hours with the 

instructor and additional time for home preparation. Some of the techniques related to 

15 Penguin Readers website: http:Uwww.penguinreaders.comlpr/resources/teachers.html 
16 Reading Rockets website: http://www.readingrockets.org/articIesI82 
17 Teaching English website: http://www.teachingenglish.org.uk/think/literature/drama texts.shtml 
18 National Institute for Further Education website: http://www.nidv.cz/en/ 
19 Teachers' Centre website: http://vzdelavani.kvalitne.cz/ 
20 Kriticke mysleni, o.s. website: http://www.kritickemysleni.cz/codelamelkursylanotaceobecna.rtf 
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the development of reading offered by this course comprise procedures such as asking 

questions, reciprocal teaching, reading and anticipation, debating, etc. This basic course 

can be extended by special courses one of which is called Reading aloud and reading 

strategies. 

In addition, if teachers want to learn more about personal and social education, 

they can participate in PSE courses of various types and focus offered by several 

institutions, (for example, Projekt Odyssea, O.S.,21 Aisis, O.S.22 or Doka.zu to).23 

3.4. The system of class libraries 

In order to maintain a sufficiently strong connection to the language and to build 

students' motivation for extensive reading in the EL, students should find opportunities 

for engaging learning tasks outside the classroom. There should be a small library of 

accessible readers and supplementary materials in every grammar school so that 

students have the chance to borrow readers for leisure time reading. It is, however, 

mostly up to the teacher to raise student's interest in extensive reading. This can be done 

with the help of guided reading strategies which make students experience that reading 

may be interesting or by introducing controlled reading programmes. 

However, as one teacher pointed out, it might be a good idea to set up a system 

of class libraries. This system, as the teacher stated, was very demanding in terms of 

organization, but once it was implemented, it had many advantages. The system of class 

libraries would work as follows: each student would contribute 100 CZK to buy a set of 

graded readers of the same difficulty level but different themes. Given that there were 15 

students in the class, they had 15 different graded readers to read in the course of the 

school year and recommend to one another. At the end of the school year, the teacher 

would sell the set of graded readers to the students of the year below with a 20-CZK 

discount on each piece. Then he or she would collect 20 CZK from the students, add 

them to the sum obtained for the sold readers and buy another set of more advanced 

graded readers for the students to read in the course of the following school year. 

21 Projekt Odyssea, o.s. web site: htip://www.odyssea.cz/kurzy-pro-ucitele.php 
22 Aisis, o.s. website: http://www.aisis.cz/ 
23 Dokazu to website: http://www.dokazuto.cz/ 
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This system of class libraries engages students a lot as they not only share the 

graded readers, but have something in common to talk about. However, the system 

works only on the condition that there is somebody who controls what students borrow 

and ensure that they return the books on time. If the person in charge is the teacher, it is 

very time-demanding for him or her, and if the person in charge is one of the students, 

the system does not usually work without the teacher's supervision anyway. Yet, it 

seems that setting up a class library of readers may be a good alternative for grammar 

schools which do not possess a school library or any other supply of SRM. 
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IV. CONCLUSION 

The theoretical part of the presented thesis provided the ground for the focus 

area. The terms used were clarified; the issue of teaching supplementary reading in the 

English language was introduced, put into the historical context of TEFL methods and 

analyzed with respect to the various purposes of teaching reading. 

The prevailing dominance of teaching English mainly for communicative 

purposes advocated by the Communicative Approach is being gradually weakened in 

favour of more universal aims presented by the European documents and action plans. 

Therefore, it is the right time to accentuate also other areas of language development, 

one of which is reading in the English language. From our analysis of professional 

literature, it became obvious that there were six important purposes for which 

supplementary reading in the EL could be taught and these encompassed several 

reading-related skills which could be developed through the process of reading in the 

EL. 

On the very basic level, teaching reading can help develop language skills. For at 

least an elementary knowledge of these lower-level skills represents the condition in 

which teachers can move on to teach reading for the development of more intellectual 

reading skills. It seems logical that the first area of these higher-level skills to focus on is 

the area of proper reading skills. These involve intensive and extensive reading skills 

and practise understanding the logical connections of all the elements and layers of 

a text in order to generate the meaning. In addition, proper reading skills encourage 

students into becoming independent readers with permanent reading habits. Teaching 

reading for the development of literary interpretative skills aims at approaching a text in 

a similar complexity as the previous area of skills and at the same time enrich the reader 

by pointing out the literary dimensions of the text. Furthermore, there are three other 

reading-related areas which teaching supplementary reading in the EL may help 

develop and which represent important educational goals 0 f contemporary FLT in 

general. These areas involve teaching reading for the development of critical thinking 

skills, for cultural awareness and for the education of the whole person. These areas 

should not be taught separately from the previous ones; on the contrary, the teacher 

should ensure that they pervade the whole process of teaching reading in the EL. 
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Having analyzed all the purposes which teaching reading in the EL can be useful 

for, we tried to find an appropriate means of putting them into a compact concept. In the 

light of contemporary didactic pluralism, the choice of methods and techniques to 

achieve desirable aims is not strictly prescribed. Therefore, we found it logical to come 

up with a concept of teaching various reading-related skills in successive steps which 

could potentially be introduced to Czech grammar schools. 

In addition, the psychological profile of the target group of students was 

described with a particular focus on the areas which might influence the process of 

teaching reading in the EL. These involved students' motivation, interests, their 

personalities and the student - teacher relationship. Indeed, the knowledge of all these 

areas connected to psychology and sociology seems to be of vital importance to all 

teachers who want to teach reading in the EL. It enables them to reach a deeper 

understanding of the phenomena that occur in the teaching process on a daily basis and 

improve the reader climate. 

The practical part of this thesis set the objective to find out whether it would be 

suitable to introduce the proposed concept of teaching reading-related skills m 

successive steps to Czech grammar schools. This was to be done on the basis of 

analyzing the requirements of the Czech curricular documents and the secondary school 

leaving examination. Due to many present conceptual changes and innovations in the 

Czech secondary school system and legislature, we decided to relate our concept of 

teaching reading-related skills to the new framework educational curriculum for 

grammar schools (which is already implemented at some grammar schools but whose 

requirements will fully come into force in 2009) and to the state secondary school 

leaving examination (whose requirements will probably take effect in 2010). 

We found out that all six reading-related skills and educational goals proposed 

by our concept correspond to the aims set by the new framework educational 

curriculum for grammar schools, especially with respect to the recently adopted 

interdisciplinary approach to the educational areas, the cross-curricular topics and the 

key competences which students should develop in the course of school education. 

Similarly, the requirements imposed on the discipline of reading in the English language 

set by the state secondary school leaving examination focus mostly on reading 
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comprehension of various kinds of texts and topics and therefore are compatible with 

our concept of teaching reading-related skills. 

For the above-mentioned reasons we dare to claim that our first hypothesis - that 

the reality concerning the requirements of the Czech curricular documents together with 

the teaching factors might allow for the implementation of the concept of teaching 

various reading-related skills in successive steps - proved correct. Moreover, since the 

new framework educational curriculum for grammar schools states only educational 

aims and desirable outputs and not specific methods and procedures which would 

enable to reach them, it seems that our concept of teaching reading-related skills in 

successive steps might provide an effective and systematic set of principles to teach 

supplementary reading at grammar schools. 

The next concern was to find out what the present state of teaching 

supplementary reading at Czech grammar schools was (how teachers and students 

worked with SR in classrooms and outside, what SRM they used, what motivated and 

discouraged students and what teachers did to bolster students positive motivation to 

read in English) and what changes would have to be made in order to enable the 

implementation of the concept in question. Our second hypothesis suggested that 

teaching reading at Czech grammar schools was rather the matter of teaching language­

related skills than any higher-level reading skills. We presumed that teachers used 

certain methods and techniques which bared the characteristics of teaching reading for 

the development of critical thinking skills or literary interpretative skills, but that those 

were not implemented in any logically structured conception. We presupposed that the 

lack of systematic approach to teaching supplementary reading was, first, due to 

unfavourable conditions relating to teaching factors. Second, we presumed that it was 

due to the fact that teachers underestimated the role of motivation in reading and 

concentrated on more routine activities without using techniques that would help them 

draw students in the process of reading. If our second hypothesis proved right, we 

wanted to suggest the adjustments which might help implement our concept of teaching 

various reading-related skills to Czech grammar school. If our second hypothesis 

proved wrong or exaggerated, we intended to come up with other minor changes to the 

current system of teaching supplementary reading at Czech grammar schools which 

would be more realistic. 
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Our pedagogical survey held at secondary schools uncovered the following 

findings. Indeed, most of the techniques which teachers use to work with 

supplementary reading materials focus on the improvement of language-related skills, 

reading comprehension skills and on speaking about the text. Critical thinking skills are 

taught by more than half of the teachers yet not systematically. A significantly small 

number of teachers implement into their teaching of reading in English any other 

higher-level skills. When trying to find out the causes of such a situation, we discovered 

that it was mostly due to the fact that teachers did not have enough time to teach 

reading at schools due to the limited number 0 f English lessons. Other significant 

reasons included the lack of suitable ready-made materials available for teachers to use. 

At the same time, many students lacked sufficient knowledge of English which would 

be necessary to systematically practise other reading-related skills and activities. The 

third important reason was the fact that students were not enthusiastic enough about 

reading in the EL. 

Therefore, it seems that our proposed concept of teaching reading-related skills in 

successive steps could be implemented to schools on condition that the number of 

English lessons in general are increased so that at least one lesson a week could be 

dedicated to teaching reading, starting in the first year of studies. It would also be 

desirable to decrease the number of students in a class. If these conditions could not be 

met, at least a special optional literary seminar could be set up for students who would 

be interested in improving their reading-related skills in the last two years of study or 

earlier. We observed that the new framework educational curriculum for secondary 

schools made language education compulsory in all four years of study and gave 

grammar schools the opportunity to offer students various optional seminars (one of 

which could centre on our concept). 

We discovered that the question of motivating students was closely connected to 

the success or failure of EL lessons focused on supplementary reading. On the whole, it 

proved that teachers were aware of most of the topics which students found interesting 

and that the types of supplementary reading materials w hich they used were also 

chosen according to students preferences more or less. However, teachers did not use 

any systematic guided reading activities which would help motivate students to read 

both at school and extensively in their leisure time. If teachers did use some, they were 
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mostly related to uncreative reproduction of facts about the text or its author or routine 

textbook-like follow-up activities. For these reasons, it seems appropriate to provide 

teachers with suitable guided reading resources and additional materials on teaching 

supplementary reading which they might use to draw inspiration from. At the same 

time, teachers should be offered additional teacher training in didactic disciplines, 

particularly in teaching reading-related skills in the English language. It was satisfactory 

to find out that the Czech Ministry of Education, Youth and Sports developed a plan 

focusing on teacher training, for it seems that, in order to be able to teach according to 

the concept of teaching reading-related skills proposed by this thesis, teachers 

themselves would need to participate in didactic courses designed especially for this 

purpose. 

It was also observed that teachers did not systematically try to motivate students 

to read extensively. Once again, in order to improve this situation, teachers should use 

suitable pre-reading activities and possibly set up a reading programme in which 

students would have the chance to borrow graded readers from a school library. 

Teachers of English should try to guarantee that there is a small library offering a range 

of properly graded supplementary reading materials. Grammar schools should provide 

the financial support and adequate rewards for teachers who involve themselves in such 

activities beyond their duties. Another effective way of making students read is by 

setting up a system of class libraries which, however, requires a teacher's enthusiasm 

and full engagement. 

To conclude, the implications of the theoretical background of this thesis and the 

practical research show that the acquisition of all the skills proposed by the concept of 

teaching reading-related skills in successive steps is of crucial importance. It is yet more 

so in the light of the growing requirements on one's language education and personal 

development in the context of European action documents as well as of our globalized 

world. It is fortunate that the new Czech curricular documents seem to adopt a more 

liberal approach enabling individual grammar schools to develop their own 

interdisciplinary and cross-curricular educational conceptions focusing only on 

standardized outputs of education. 
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For these reasons it seems that grammar schools and English language teachers 

are offered a unique opportunity to gradually improve the unsatisfactory situation 

typical of the present state of teaching supplementary reading in the English language. 

For, if the current situations does not change, the aim of teaching reading-related skills­

which is the development of critical and autonomous readers as well as complete 

human beings aware of what is happening in the world around them - cannot be 

fulfilled. On the other hand, if the proposed measures are taken into consideration and 

progressively adopted, the positive changes in grammar school approach to teaching 

supplementary reading may help students build long-term reading habits and a positive 

relationship to reading in the English language and to reading in general. 
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V.RESUME 

Na vyuziti dopITIkove cetby ph hodinach anglickeho jazyka ve stfedoskoIske 

gymnazialni ryuce nebyla v posledni dobe sousrredena prilis velka pozomost. Hlavnim 

duvodem teto skutecnosti je prevazujid duraz kladeny na osvojeni komunikami 

kompetence, ktery je patmy ve ryuce cizich jazyku v Ceske republice i ve svete jiz od 80. 

let minuleho stoleti. Proto se vyuziti doplTIkove cetby ph ryuce anglickeho jazyka 

redukuje na postupy, ph nichZ zaci nahlas ctou uCitelem predlozeny text a posleze se 

sousrrecfuji na cteni s porozumenim Ci diskuzi 0 prectenem. To vse navic probiha pouze 

v pfipade, ze uciteli zbjva cas na konci hodiny pote, co probraI vytycenou IMku 

v ucebnici. Studenti vetsinou k doplTIkove cetbe phstupuji jako k oddychove Cinnosti 

a povazuji ji za pfijemne zpesrreni povinne rutinni prace s ucebnict na kterou se 

soustfedi pozomost ucitelu ph hodnoceni. 

Skutecnost ze doplTIkova cetba zaujima takto druhorade postaveni, je dale 

umomovana tim, ze se ucitele ph jejim vyuziti v hodinach anglickeho jazyka u studenru 

zamefuji z prevazne vetsiny pouze na zIepsovani recorych dovednosti (poslech, 

mluveni, cteni s porozumenim a psani) a jazykorych prostfedku (prevazne gramatiky 

a ryslovnosti). Je to dano predevsim nesfastnou kombinad faktorU vyucovadho 

procesu z hlediska casu, rychovnych a vzdelavadch dIu, jazykove pokroCilosti 

studenru, naroku na uCitele, i vice Ci mene vhodnych vyucovadch podminek. Za techto 

okolnosti jiz nezbyva prostor ani cas na vytyceni jakychkoli dalSich smysluplnych 

a uzitecnych dIu, ke kterym by ryuka cetby v anglickem jazyce s vyuzitim doplTIkorych 

materialu mohla smerovat. Ph podrobnejSim zkoumaru pfistupu k ryuce cetby 

a zamysleni se nad duvody, proc lide ctou obecne a proc by mohli mit potfebu Cist 

v cizim jazyce, vsak zame byt zrejme, ze dopITIkova cetba muze studenrum anglickeho 

jazyka nabidnout vice, nez naznacuje soucasny zpusob jejiho vyuziti ve srredoskoIske 

gymnazialni ryuce. 

V souvislosti s orientad ceske ryuky cizich jazyku na trendy udavane 

evropskymi dokumenty a akCnimi plany pro jazykove vzdelavani a v navaznosti na 

zmeny ceske srredoskoIske Iegislativy je u nas v soucasnosti mozne ocekavat pozitivni 

zmeny smerujid k rozSireni pozomosti jazykoveho vyucovaru z prevazne 

komunikativnich dIu na dIe obecnejsi a univerzalnejsl. S temito posuny souvisi take 
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nabizejid se moznost zmeny celkoveho pfistupu k ryuce cteni na gymnaziich 

obhajovane autorkou teto diplomove prace. Cilem predlozene diplomove prace bylo 

navrhnout koncepci ryuky doplilkove cetby, jez by se u studentU anglictiny zarnerila na 

postupny rozvoj dovednosti s cetbou souvisejidch. Nasledne jsme se pokusili 

zodpovedet otazky, zda a za jakych podminek by bylo mozne tuto koncepci zavest do 

srredoskolske gyrnnaziaIni ryuky anglickeho jazyka. 

Teoreticka cast teto prace predstavila obecne pfistupy a metody ve ryuce cizich 

jazyku a jejich pojeti discipliny "cteni". V samotnem uvodu bylo zjisteno, ze za 

univerzalni metodu ryuky cteni v anglickem jazyce neni v soucasne dobe povazovana 

zadna z metod, ktere vyvstaly z kontextu historickeho ryvoje. Take Spoleeny evropsJey 

referencni nimec pro jazyky (2001) nepredepisuje pH ryuce cizich jazyku pouziti jedne 

konkretni metody. Didakticky pluralismus, ktery je v soucasne dobe typicky pro ryuku 

cizich jazyku, poskytuje nove moznosti take pro predstaveni nove koncepce ryuky 

doplTIkove cetby. Jedna se 0 sest vzajernne propojenych oblasti dovednosti souvisejidch 

s cetbou, na jejichZ rozvoj u studentU by se zameHla ryuka doplilkove cetby v anglickem 

jazyce. 

Prvni a nejzeikladnejsi oblast, kterou je mozne v navaznosti na praci 

s doplTIkovou cetbou rozvijet, predstavuje jiz zminena cetba zamerena na rozvoj jazyka. 

Jedna se ooblast, jejiz alespon zakladni osvojeni je u studentU predpokladem pro rozvoj 

ostatnich, tzv. "vyssich dovednosti" souvisejidch s cetbou. Z mnoha duvodu je dulezite, 

aby ryuka doplilkove cetby nezacinala a nekoncila pouze touto oblasti. 

Dale by se ryuka doplilkove cetby mela zarneHt na zprosrredkovani dovednosti 

primo souvisejidch s cetbou textu za ucelem porozumeni, ktere by studenti mohli 

vyuzivat i ve vsech dale zminenych oblastech, a krome nich take v beznych zivotnich 

situadch. Dovednosti, ktere si maji studenti v teto rovine osvojit, se dell do dvou skupin: 

Jedna se 0 dovednosti souvisejid s tzv. intenzivnim Ctenim textu (ty se zarnefuji 

predevsim na komplexnejsi porozumeni vztahum a strukturam v textu a zpusobu, 

jakym vyjadruji hlavni myslenku, kterou do textu zak6doval autor) as tzv. extenzivnim 

Ctenim 0ehoz hlavnim dIem je navykat ctenare na sarnostatne cteni vetSiho objemu 

rUznorodych textU a pomoci jim osvojit si dlouhodobe ctenarske navyky). 
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Treti oblasti dovednosti souvisejidch s cetbou, na jejichZ osvojeni by se mela 

vjuka doplilkove cetby v anglickem jazyce take zamefit, jsou dovednosti litenirne 

interpretacni. Jejich ovladnuti by studenrum umoZnilo pojmout literarni text v cele jeho 

Mfi a ve vsech rovinach, jez s literarni slovesnosti souvisi. V teto oblasti jiz muzeme 

hovofit 0 urcitem napojeni na celkovou sumu zde prezentovanych dovednosti 

souvisejicich s cetbou. Vnimaru a interpretace literarnich del urCiteho jazykoveho 

spoIecenstvi totiz pHspiva k rozvoji kulturniho rozhledu i vIastniho osobnostniho 

a emocniho potenciaIu kazdeho jednotlivce. 

V navaznosti na interpretaci literamich del je mozne jmenovat daISi rri oblasti, na 

ktere se vyuka cteni muze zameHt a ktere formuji dulezite dIe soucasneho jazykoveho 

vzdelavaru u nas i ve svete. Vyuku cteni je mozne orientovat na jednu z techto oblasti, 

zda se vsak vhodnejsi a logietejsi pokusit se je integrovat do veskere prace s doplilkovou 

cetbou a pokud mozno i do cele vjuky anglickeho jazyka. Jednou z techto moznosti, jak 

vyu.zit text pfi vyuce eteni, je umoznit studenrum jeho prosrrednictvim osvojit si 

a procvieovat kriticki mysleni. V teto souvislosti muzeme zminit snahy mezinarodniho 

projektu Reading and Writing for Critical Thinking, ktery rozsifil oblast sveho pusobeni 

take 0 Ceskou republiku a ktery usiluje 0 kriticky pfistup mimo jine prave v oblasti 

cetby v cizim jazyce. 

Jiz naznaeenou moznosti, jak vyuzit dophlkovou eetbu pH vyuce anglickeho 

jazyka, je rozsirovani povedomi 0 kulturnich odlisnostech. Jeho prosrrednictvim se 

studenti mohou uCit respektovat kulturni, spoleeenske i nazorove rozdily, coz jim 

umoznuje zasadnim zpusobem rozSifit sociokulturni povedomi. Prozatim poslednim 

dIem, k jehoz dosazeni lze vyuzit materialy doplilkove eetby, je vzdeltivtini cele osobnosti 

studenru. Predstavuje vrchol a zaroven nedilnou soueast cele zde navrhovane koncepce; 

studenti by se v souvislosti s nim ueili porozumet nejen sami sobe, ale take kooperativne 

spolupracovat s ostatnimi studenty. S timto dIem Uzce souviseji take staIe patmejSi 

snahy zavest do vyueovadho procesu prvky dramaticke vychovy a osobnostni a socialni 

vychovu - predmet, jehoz dIe koresponduji s cili vzdelavaru cele osobnosti. 

Role uCitele v jednotlivych fazich vjuky dophlkove eetby se rUzni. Je vsak jiste, ze 

jeho hlavnim ukolem je poskytnout studenrum vhodny material ke cteni a nemene 

vhodne zvolit oblast dovednosti souvisejicich s cetbou, na jejichZ osvojeni se cetba 

zamefi. N a ueiteli take zaIezi, do jake hloubky pH osvojovaru jednotlivych dovednosti 
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souvisejidch s cetbou bude u studenru zachazet, a je zrejme, ze nektere oblasti nami 

navrhovane koncepce jsou predmetem hlubsiho zajmu a studia az ve vysokoskolske 

VY-Uce. Vsechny tyto aspekty souviseji s nutnosti, aby uCitel prubezne vyhodnocoval 

situaci a cinil rozhodnuti na zaklade dukladneho poznani jednotlivych faktoru 

vyucovaciho procesu a jejich vzajemnych vztahu. PH volbe spravne skladby faktoru 

vyucovaciho procesu je ovsem nutne prihlednout take k aktuaInim porrebam studenru, 

jejich zajmum, jiz ziskan}rm znalostem a vedomostem 0 danem tematu, stejne jako 

k osobnim preferencim. 

Naposledy zminene tema predlozena diplomova prace rozvinula v pasazi 

zabyvajid se podrobnou charakteristikou dlove skupiny studenru. V centru pozomosti 

se ocitly predevsim poznatky z oblasti psychologie a sociologie, ktere mohou uCiteli 

pomoci porozumet vnirrnimu prozivani studenru a jeho vnejsim projevlim, ale take 

dynamice vztahu ve skolni rride. VzdelavanI a vychova jsou interaktivni procesy, tudiz 

jsme se sousrredili na oblast motivace a s ni souvisejid zajmy, na nejruznejsi teorie 

osobnosti a take na vztah uCitele a studenta (ovlivneny autoritou uCitele a vice Ci mene 

vhodnym stylem jeho vychovneho pusobeni na studenty i na celkove klima ve rride). 

Teoreticka cast nam poskytla podnety a hypotezy pro pedagogicky vyzkum, na 

ktery se zamefila prakticka cast teto diplomove prace. Jejim smyslem bylo objasnit dIe 

a pozadavky, ktere na vy-uku cetby v anglickem jazyce kladou ceske kurikularni 

dokumenty a maturitni zkouska, a take zjistit, zda jsou v souladu se zde navrhovanou 

koncepd vJuky dovednosti souvisejidch s cetbou. Nasledne jsme si vytkli Ukol 

zmapovat oblast vyuziti dophlkove cetby v ramci srredoskolske gymnazialni vy-uky 

anglickeho jazyka, zjistit, jak}rm zpusobem ucitele motivuji studenty a jake materiaIy pH 

vyuce dophlkove cetby vyuzivaji. Ze zaveru melo vyplynout, do jake miry nami 

navrhovana koncepce zapada do pedagogicke reality ceske srredoskolske gymnazialni 

vyuky a jake postupy by pHpadaly v uvahu pro jeji pflpadnou optimalizaci. 

Z analyzy kurikularnich dokumenru vyplynulo, ze v soucasne dobe neni v CR 

mozne mluvit 0 jednotne uprave srredoskolskeho systemu vzdelavanI. Nove pfijetyT 

Ramcovy vzdeZavaci program pro gymnazia (2007), ktery je jiz na nekterych gymnaziich 

uplamovan, vstoupi na vsech gymnaziich v platnost v roce 2009; do te doby skoly jeste 

mohou ucit podle stavajidch Ucebnich osnov pro gymnazia (1995) a Ucebnich pZanu pro 
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gymmizia (2007). Podobne nejednotne se rysuji take snahy zavest statni maturitni 

zkousku, jez se nesetkala se vseobecne kladnyro pHjetim, a proto bylo jeji zavedeni 

odlozeno az na rok 2010. V teto diplomove praci jsme se vsak rozhodli analyzovat prave 

tyto dokumenty a pozadavky, jejichZ dIe bude dYive Ci pozdeji srredoskoIska 

gymnazialni ryuka anglickeho jazyka sIedovat. 

Ramcove vzdeIavad programy stanovuji dIe a standardizovane vystupy 

vzdeIavanI, k nimz ma vy-uka smerovat, jednotlirym gymnaziim pak nechavaji prostor 

pro vytvoreni vIastnich skolnich vzdelavadch programu. Jako pozitivni hodnotime 

zjisteni, ze nove ramcove pojeti ceske gymnazialni vy-uky je zaIozeno na 

interdisciplinamich vzdeIavadch obIastech a prurezorych tematech a u studenru 

smefuje k osvojeni klicorych kompetend, ktere koresponduji se sesti obIastmi 

etenarskych dovednosti v nami predstavene koncepci. J e mozne Yici, ze pozadavky 

budoud statni maturitni zkousky (pokud se prilis neodchyli od soucasne koncepce 

navrhovane Katalogem pozadavku k maturitni zkousce - AJ 1/2 (2006)) jsou zarnerene 

prevazne na praci s texty smerujid ke cteni s porozumenim, a nejsou tudiz v rozporu 

s nasi koncepd. 

DalSim ukolem prakticke casti byIa anaIyza dat ziskanych pri terennim 

pedagogickem ryzkumu prosrrednictvim uCiteIskych a studentskych dotazniku 

distribuovanych na osmi statnich a jednom soukromem gymnazium. PodaHIo se 

shromazdit data ze 167 studentskych a 27 uCiteIskych dotazniku. SmysIem dotazniku 

byIo zmapovat soucasne podminky vy-uky dopillkove cetby z hIediska faktoru 

vyucovadho procesu se zamerenim predevsim na zajmy studenru, jejich motivaci ke 

studiu anglickeho jazyka, na techniky prace s dopillkovou cetbou, na zpusoby, ktere 

uCiteIe vyuzivaji, aby studenty motivovali, a na konkretni vy-ukove materiaIy, ktere jsou 

pH cetbe vyuzivany. Z ryzkumu vypIynuIo, ze zajmy, dIe a preference studenru se 

diametralne nelisi od tE~mat a druhu doplilkorych materiaIu, ktere uCiteIe pH ryuce 

pouzivaji. PotvrdiIa se vsak nase domnenka, ze se uCiteIe pH vy-uce dopillkove cetby 

zamefuji spiSe na obIast rozvoje jazyka a pouze v mensi mire a nesystematicky na obIast 

rozvoje "vysSich dovednosti" souvisejidch s cetbou, napr. rozvoj kritickeho mysIeni pri 

diskuzich 0 textu. Jeste mene byIo vyuzivano prvku dramaticke vy-uky, prestoze si 

vyucujid byIi vedomi prinosu, ktere dramatizace texru v anglickem jazyce ma pro 

rozvoj ceIe osobnosti studenru. Dale je zrejme, ze pH vy-uce nejsou dostatecne vyuzivany 

136 



ani knihy ve zjednodusene anglictine, tzv. gradovane cHanky odstupnovane podle 

obtiznosti jazyka. Ty vetsinou nabizeji velkou variabilitu temat a vhodne aktivity 

vztahujid se k textu - za spravneho vedeni by umoznily rozvinout ve studentech 

schopnost samostatne cist. 

Hlavni pYicinou ryse popisovaneho stavu ryuky doplilkove cetby je podIe 

uCiteIu nedostatecna hodinova dotace venovana ryuce anglickeho jazyka, casove 

narocna pflprava smysluplnych aktivit s doplilkovou cetbou, nedostatek vhodnych 

pfedpfipravenych pracovnich 1 metodologickych materialu zamefenych na 

smysIuplnou praci s textem a v neposledni fade take nizka angazovanost 

a motivovanost studenru venovat se cetbe i mimo hodiny anglickeho jazyka. 

Nami navrhovana koncepce ryuky dovednosti souvisejicich se ctenim by proto 

mohIa byt do srredoskoIske gymnazialni ryuky zavedena za nasIedujicich podminek: 

ByIo by nutne zrysit pocet hodin venovanych ryuce anglickeho jazyka na minimalne 

ctyh hodiny tYdne (bezne jsou hodiny rri), z nichZ jedna by byIa venovana ryhradne 

doplilkove cetbe. Dale by bylo vhodne snizit pocet studenru ve studijnich skupinach na 

maximalne dvanact osob (prumer se nyni pohybuje kolem 15). Pro pflpad, ze by nebyIo 

mozne tyto podminky zajistit ve vsech roCnicich gymnazia, jsme navrhli aIespon 

altemativni moznost - zprosrredkovat zajemclim 0 praci s doplilkovou cetbou 

specializovany seminar, s frekvend jedne hodiny tYdne, pflpadne za dva tYdny. 

Dale jsme dospeli k nazoru, ze by uCiteIe meli systematicky vyuzivat techniky 

a postupy tzv. cteni s vedenim, ktere se vetSinou zamefuje na aktivity pfedchazejici, 

provazejici a nasIedujici po cteni textu a mohIy by pomoci vyresit problem nedostatecne 

motivace studenru k cetbe. Zjistili jsme, ze existuji vhodne metodicke podkIady (z nichZ 

nektere jsou dostupne take na intemetu), kterymi se uCitele mohou ph pYiprave hodin 

inspirovat, pflpadne je pflmo vyuzit. S tim take souvisi ryber vhodneho materialu pro 

praci ve ryuce i mimo ni. Ne vsechny skoly davaji studenrum k dispozici zasobu 

materialu pro cteni v anglickem jazyce - tuto skutecnost by byIo vhodne zmenit. Chod 

knihovny gradovanych citanek a casopisu v anglickem jazyce by mela financne podpoht 

sama skoIa; v pflpade, ze to neni mozne, existuje zde moznost zavest system tzv. 

tfidnich knihoven, jez se vsak jevi ponekud narocne na organizaci. DalSim 

navrhovanym resenim, ktere by mohlo phspet ke zIepseni celkove situ ace, je 

poskytnout uCitelum moznost vzdeIavat se v oblasti ryuky cteni a s nim souvisejicich 
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dovednosti. Zjistili jsme, ze nejrliznejsi kurzy zamerene na metody vyuky jsou dostupne 

dokonce pod zastitou Ministerstva skoIstvi, mIadeze a teIovychovy v Ramcovem planu 

systemu kurzu DVPP pro cizi jazyky (2005) a ze uCiteIe maji moznost vzdeIavat se take 

v obIasti kurzu Ctenim a psanim ke kritickemu mysIeni a v obIasti Osobnostni a socialni 

VYchovy. 

Je naprosto zrejme, ze soucasne pojeti dopIiikove cetby ve stfedoskoIske vyuce 

angIickeho jazyka vyzaduje zmenu. Moznost zavest uceIenou koncepci vyuky 

dovednosti souvisejidch s cetbou se ukazuje jako vhodna aItemativa k soucasnemu 

stavu; na vyznamu nabyva 0 to vice v souvisIosti s rostoudmi naroky na obecne 

vychovne a vzdeIavad dIe jazykove vyuky v dnesnim gIobaIizovanem svete. Pokud by 

totiz soucasna situ ace meIa pretrvat, hlavni cH - celkovy osobnostni rozvoj 

samostatnych a kriticky premysIejidch ctenaru - by nemohI byt naplnen. Pokud bude 

naopak mozne navrhovane zmeny do srredoskoIske vyuky angIickeho jazyka postupne 

zavest, bude studenrum umozneno vytvorit si kIadny vztah k cetbe v anglickem jazyce 

a k cetbe samotne. 
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