UNIVERZITA KARLOVA V PRAZE

FILOZOFICKA FAKULTA
USTAV ANGLISTIKY A AMERIKANISTIKY

Supplementary Reading in Grammar School TEFL

The Introduction of the Concept of Teaching Reading-Related Skills in the Czech Republic

APPENDIX TO THE THESIS

Zpracovala: Markéta Borecka
Obor: Anglistika — amerikanistika

Vedouci diplomové prace:  Doc. PhDr. Jarmila Mothejzikova, CSc.

Praha, srpen 2007






CONTENTS

I.  Common reference levels: global scale...........cuvueueerrunueineercnnerercnnncninnnncnes 4
II. Common reference levels: overall reading comprehension.............ceceuecuceee 6
III. Student questionnaire — blank form.........coeivuvesescrciissesesiccrisnsnsescsccssanans 8
IV. Teacher questionnaire — blank fOrm..........ucvererererinnnsnsescresesincnsnsncncnens 11
V. Charts from the analysis of student questionnaires.........c.cceecreurercrcrsercncnees 14
VI. Charts from the analysis of teacher questionnaires............ccceceeveururecrrurcnnee 21

VII. Macmillan Readers - guide to structural grading and the choice of genres

.............................................................................................................................................. 23
VIII. Macmillan Readers —sample guided reading activities.........ccccceererrunencuce 28
IX. Student questionnaires — completed forms..........ccoecvcrrsuserescrccnnnsnsesescscncs 37
X. Teacher questionnaires — completed fOrms..........ceecccsrusescrccncasnsusnscncncns 38



I. Common reference levels: global scale



The Common European Framework of Reference for Languages: learning, teaching,
assessment (2001, p. 24).

GLOBAL SCALE

Proficient
User

C2
Mastery

Can understand with ease virtually everything heard or read. Can
summarise information from different spoken and written sources,
reconstructing arguments and accounts in a coherent presentation.
Can express him/herself spontaneously, very fluently and
precisely, differentiating finer shades of meaning even in more
complex situations.

C1
Effective
Operational
Proficiency

Can understand a wide range of demanding, longer texts, and
recognise implicit meaning. Can express him/herself fluently and
spontaneously without much obvious searching for expressions.
Can use language flexibly and effectively for social, academic and
professional purposes. Can produce clear, well-structured, detailed
text on complex subjects, showing controlled use of organisational
patterns, connectors and cohesive devices.

Independent
User

B2
Vantage

Can understand the main ideas of complex text on both concrete
and abstract topics, including technical discussions in his/her field
of specialisation. Can interact with a degree of fluency and
spontaneity that makes regular interaction with native speakers
quite possible without strain for either party. Can produce clear,
detailed text on a wide range of subjects and explain a viewpoint
on atopical issue giving the advantages and disadvantages of
various options.

Bl
Threshold

Can understand the main points of clear standard input on familiar
matters regularly encountered in work, school, leisure, etc. Can
deal with most situations likely to arise whilst travelling in an area
where the language is spoken. Can produce simple connected text
on topics which are familiar or of personal interest. Can describe
experiences and events, dreams, hopes and ambitions and briefly
give reasons and explanations for opinions and plans.

Basic User

A2
Waystage

Can understand sentences and frequently used expressions related
to areas of most immediate relevance (e.g. very basic personal and
family information, shopping, local geography, employment). Can
communicate in simple and routine tasks requiring a simple and
direct exchange of information on familiar and routine matters.
Can describe in simple terms aspects of his/her background,
immediate environment and matters in areas of immediate need.

Al
Breakthrough

Can understand and use familiar everyday expressions and very
basic phrases aimed at the satisfaction of needs of a concrete type.
Can introduce him/herself and others and can ask and answer
questions about personal details such as where he/she lives, people
he/she knows and things he/she has. Can interact in a simple way
provided the other person talks slowly and clearly and is prepared
to help.




II. Common reference levels: overall reading comprehension



The Common European Framework of Reference for Languages: learning, teaching,
assessment (2001, p. 69).

OVERALL READING COMPREHENSION

C2

Can understand and interpret critically virtually all forms of the written language including
abstract, structurally complex, or highly colloquial literary and non-literary writings. Can
understand a wide range of long and complex texts, appreciating subtle distinctions of style and
implicit as well as explicit meaning.

C1

Can understand in detail lengthy, complex texts, whether or not they relate to his/her own area of
speciality, provided he/she can reread difficult sections.

B2

Can read with a large degree of independence, adapting style and speed of reading to different
texts and purposes, and using appropriate reference sources selectively. Has a broad active
reading vocabulary, but may experience some difficulty with low frequency idioms.

Bl

Can read straightforward factual texts on subjects related to his/her field and interest with
a satisfactory level of comprehension.

A2

Can understand short, simple texts on familiar matters of a concrete type which consist of high
frequency everyday or job-related language.

Can understand short, simple texts containing the highest frequency vocabulary, including
a proportion of shared international vocabulary items.

Al

Can understand very short, simple texts a single phrase at a time, picking up familiar names,
words and basic phrases and rereading as required.




III. Student questionnaire — blank form



DOPLNKOVA CETBA VE VYUCE AJ - Dotaznik pro studenty

Tento dotaznik je urcen studentiim gymnazii ve véku 15 az 19 let. Jeho cilem je zjistit, jak je pfi vyuce vyuzivana doplinkova
cetba v AJ, jaka je oblast zajmu student®, co by je pii praci s dopliikovou cetbou motivovalo a jaké aktivity s ni by uvitali.
Dotaznik je anonymni a zjisténé vysledky budou pouzity pro moji diplomovou praci.

Prosim ctéte peclivé zadani a postupujte podle instrukci. Velmi Vam dékuji za aplné zodpovézeni vSech otazek na obou
stranach dotazniku. Markéta Borecka, Anglistika-amerikanistika, FF UK, doplnkova.cetba@centrum.cz

Dopliikovou cetbou ve vyuce AJ rozumime nejriznéjsi materialy, knizky, citanky, clanky, texty atd. psané v AJ, se kterymi se
muzes setkat mimo texty obsazené v ucebnici AJ.

Odpovéz na otizky 1 - 31, vybranou odpovéd ZAKROUZKUJ nebo CITELNE vypis slovy.

. Jméno skoly: Veék: Jsem: Trida: Pocet hodin (45 min.) AJ tydné:

. Povazuji se za studenta zaméfeného: |a. humanitné | b. jazykové | c. pfirodovédné | d. technicky | e. hudebné [f. zatim nevim

. Ohodnoceni vlastni tirovné AJ: | a. zacatecnik | b. mirné pokrocily | c. sttedné pokrodily | d. pokroéil}’/|

. Moje zajmy a konicky (jmenuj alespon 3):

1
2
3
4
5. Moje posledni znamka na vysvédceni z AJ: (Pokud jste hodnoceni v procentech: __ %)
6
7
8
9

. Kolik let studujes (jsi studoval) AJ ve Skole (veetn& Z5): [ménénez 11112131415 16a vice

. V pfipadé, Ze studujes A] mimo skolu, kolik let: | ménénezl |11213141516a Vl’ce|

. Ve skole patifim do skupiny AJ: | a. zacatecnici | b. pokrocili | c. do skupin se nedélime|

. Kolik nés byvé na hodiné AJ: [a. ménénez5 Ib. 6-10 | ¢.11-151d.16-20 | e.21-25 | £.26-30 | g. 30 a vice]

10. Jak zareaguji, kdyZ se mé na ulici nékdo anglicky zepta na cestu: |a. dé€ldm, Ze neslySim | b. odpovim, Ze nemluvim AJ ||

| c. snazim se vSemi zpusoby cestu popsat, i kdyZ mam problémy s vyjadfovanim | d. bez problému odpovim a cestu popi§u|

11. Proc se u¢im AJ (uved minimalné 3 dévody):

12. Pouzivam AJ i mimo Skolu: Pokud ano, jak a kde:

13. K ¢emu je podle tebe nejlépe mozné vyuzit AJ (uved alespon 3 napady):

14. Vyber 2 oblasti AJ, které ti jdou nejlépe: |a. poslech | b. mluveni | c. ¢teni | d. psani | e. gramatika | f. V}'/slovnosd

15. Vyber 2 oblasti AJ, které ti jdou nejhtf: |a. poslech | b. mluveni | c. ¢teni | d. psani | e. gramatika | f. Vyslovnostl

16. Za jakych podminek si myslis, ze by ses AJ lépe naucil:

17. Jmenuj (alespon) 2 pfednosti svého ucitele AJ:

18. Jmenuj (alespon) 2 zdpory svého ucitele AJ:
19. Pti bézné vyuce AJ pouzivame ucebnici (nazev, arover/dil): Pouzivame Workbook:

20. Prace s ucebnici mi: |a. vyhovuje | b. nevyhovuje| Proc:

21. Vyjmenuj alespori 2 témata, ktera té v ucebnici bavila:

22. Vyjmenuj alesporni 2 témata, ktera té v ucebnici nudila:

23. Kolik hodin (45 min.) mési¢né mame konverzaci v AJ: |O [11213141516a Vice|

24. Kolik hodin (45 min.) mési¢né mame AJ zaméfenou na praci s dopliikovou literaturou: |0 1121314151 6avice

25. Pokud s dopliikovou cetbou v AJ pfi hodinach pracujete, bavi té to: | spiSe ano | spiSe ne | Pro¢:

26. Za jakych podminek si myslis, Ze by prace s dopliikovou cetbou méla vétsi smysl:

27. Mame ve skole k dispozici knihovnu nebo zasobu kniZek a casopisti ve zjednoduseném AJ: | ano —jdina 28. | ne —jdina 29.|

28. Pokud ano, je mozné ji vyuzivat: | a. stalel b. o prestavce | c. nékteré dny odpolednel d. jindy (napis kdy): |
29. Pokud ted knihovnu kniZek a ¢asopisti v A] nemate, vyuzival bys ji, kdyby byla ve Skole k dispozici:

30. Na vytvoreni spolecné knihovny kniZzek v AJ bych byl ochoten piispét ¢astkou (K¢): | 0110-50151-100 1101 - 150 1151 — 200|
31. Byl bych ochoten koupit si knizku ve zjednoduseném AJ pro praci v hodiné za (K¢): | 0150-100 1101 -150 1151 — 200|

Prosim otoc...
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Inénim této ¢asti dotazniku mas moznost podilet se na zlepSeni situace tykajici se éetb

1. Nejprve na zelené stupnici ZAKROUZKU]J hodnotu, ktera se blii tvé piedstavé o tom, jaky by mél byt obsah doplitkové Cetby
v AJ, aby té prace s ni bavila. AZ vyplnis zelenou tabulku, vrat se k bodu €. 2. — cervena instrukce.

2. Pak do ¢ervenych ¢tverecku ZASKRTNI tu doplnkovou Cetbu, témata a aktivity, se kterymi ses jiz setkal pfi vyuce AJ. Pokud ses

s nimi nesetkal, nech ¢tverecek volny. AZ vyplnis cervené ctverecky, vrat se k bodu ¢. 3. — modra instrukce.

3. Nakonec na modré stupnici ZAKROUZKU]J, jak moc by ses s danou doplitkovou &etbou chtél v budoucnu

setkavat pfi hodinach

AJ ajaké témata a aktivity ti pfipadaji uzitecné v porovnani s ostatnimi.

pf. spise kratsi: 1@ 34 5

}

pf. nechci se v budoucnu setkavat: 2345

jiz jsem se setkal

(PO ZOR: ne ndebmnice!}

(PO ZOR: ne ndebmnice!}
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Teacher questionnaire — blank form
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DOPLNKOVA CETBA VE VYUCE AJ - Dotaznik pro uditele

Tento dotaznik je urcen ucitelim AJ na 2. stupni gymnazii. Jeho cilem je zjistit, jak je pfi vyuce vyuzivana doplnkova cetba
v AJ, co studenty de/motivuje pii praci s doplikovou cetbou v AJ, k jakym aktivitam ji ucitelé nejcastéji vyuzivaji a jaké
podnéty by mohly vést ke zlepSeni celkové situace. Dotaznik je anonymni a zjisténé vysledky budou pouzity pro moji
diplomovou praci. Prosim c¢téte peclivé zadani a postupujte podle instrukci. Velmi Vam dékuji za zodpoveézeni vSech otazek.
Markéta Borecka, Anglistika-amerikanistika, FF UK, doplnkova.cetba@centrum.cz

Dopliikovou cetbou ve vyuce AJ rozumime nejriznéjsi materialy, knizky, citanky, clanky, texty atd. psané v AJ, se kterymi se
studenti mohou setkat nad ramec textit obsazenych v ucebnici AJ.

Odpovézte prosim na otizky 1 — 13, vybranou odpovéd ZAKROUZKUJTE nebo CITELNE vypiste slovy.

1. Jméno skoly: Vék: Jsem: Kolik let u¢im AJ (celkem/zde): /

2. Zaméfeni studia na gymnaziu: |a. humanitni | b. jazykové | c. pfirodovédné | d. technické | e. hudebni | f. véeobecné|

3. Kolik hodin (45 min.) tydné primérné ucite jednu tfidu AJ: Kolik studentti priimérné byva na hodiné AJ:
4. Jak studenty motivujete k cetbé v AJ:

5. Obecné se soudi, Ze prace s doplitkovou cetbou je podceriovana a doplrkova Cetba pfi vyuce AJ je nedostatecné vyuzivana. Pro¢

myslite, Ze to tak je:

6. Jak studenti pfistupuji k praci s dopliikovou cetbou:

7. Co podle Vas studenty pii praci s dopliikovou cetbou v A] demotivuje:

8. Za jakych podminek si myslite, Ze by prace s dopliikovou cetbou v AJ studenty vice bavila:

9. Uvedte 3 navrhy na zlepSeni situace tykajici se vyuziti doplnkové cetby v AJ tak, aby prace s ni méla vétsi smysl:

10. Je ve skole k dispozici knihovna nebo zasoba knizek a casopisti ve zjednoduseném AJ: | ano —jdéte na 11. | ne —jdéte na 12.|

11. Pokud ano, studenti ji mohou vyuzivat: | a. stalelb. o prestavce |c. nékteré dny odpoledneld. jindy (napiste): |
12. Pokud nyni knihovna kniZek a ¢asopisti v AJ neni k dispozici, vyuzival/a byste ji pro praci v hodiné, kdyby byla:
13. Uvital/a bych, kdyby si studenti sami pofidili knizku ve zjednoduseném AJ pro systematickou praci v hodiné:

Nasledujici fadky vyuzijte pro dalsi podnéty a napady tykajici se prace s dopliikovou cetbou pfi vyuce AJ:

Prosim otocte...




[clv

Inénim této ¢asti dotazniku umoznite zmapovani druhu dopliikové éetby v AJ a aktivit s dopliikovou ¢etbou, které

jsou pii hodinach nejvice vyuzivany. Dale poskytnete podnéty pro budouci obohaceni prace s dopliikovou ¢etbou pfi vyuce AJ.

1. Nejprve do |prézdr1}'lch ctvereckll zaékrtnéte| tu doplnikovou cetbu a aktivity, které v soucasnosti vyuzivate pfi vyuce AJ. Pokud

je nevyuzivate, nechte ¢tverecek volny.

2. Potom ke kazdé aktivité s doplitkovou cetbou v AJ (tedy i k té, kterou nevyuzivate,) napiste, jaké kladné stranky a omezeni

v sobé podle Vas jeji vyuziti skryva vzhledem k faktortim vyucovaciho procesu (pf. naroktim na ucitele, studenta, cas atd.).

jiz vyuzivam B

’d

[huh dophilcoveé cetby v A

Napiste konlaétnd nazvy:

élinek = Gasopisn

¢linek £ internetowého Gasopisn

cely dasopis

cely internetows fasopis

novinowy clinek

élanek = internetowich nowin

celé nowiny

celé internetowd nosAny

kniZley e zjednodufendm Af

O|o|o|0O |0 |nusEssan

e-boaoks

Oo|o|o|o|O|=uEran

Aktivity s dophiliovon cethon pro

L AT

[alié 2 KLADY widite ve vyuziti

ki 2 OMEZENI vidite ve vzt

priad v hodiné AJ jednotlivych aldtivit jednotlivych aldivit

ftend O
mluvend o textu O
gramatika a prace s textem O
prelklad O
wypsind a nandend nezndmych slowidek O
pongitl nowyrch slowidel we wétich O
poslech O
psand slohu na pfedtend téma O
psand slohu na souvisejicd téma O
otizky na porozuménd textn O
student sjiffuji informace o antorowi O
diskuze o obsahu Eethy O
tizend debata O
hrand divadla O
trénink a nahrdswind wslovnost stdenth | O
student si tvoi vlastnd ndmor O
zanjimand kritického postoje k témata O
studenti prez entuji swij ndzor pfed Hidou| O
dals { dopiste): O

O

Mnohokrat Vam dékuji za ¢as straveny vypliovanim tohoto dotazniku.




V. Charts from the analysis of student questionnaires
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Note: for easier orientation in the pie charts and colours, please start reading the data
clockwise (from the darkest colour) which is also the order in which the legend is presented in

rows from left to right.

Last grade from English

6% 1%

H1l m2 m3 m4 1 NoResponse

Areas of English students are good
at (self-assessed)

10%

12%

B Reading B Speaking
B Writing M Listening
Pronunciation Grammar

Level of English (self-assessed)
1%2%

M Beginner B Pre-Intermediate
B Intermediate = Advanced

Areas of English students are
bad at (self-assessed)

3%

8%

W Grammar M Listening
B Speaking m Writing
Pronunciation Reading
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Conditions under which students think they would
learn English better

live or study in an E speaking c.
forced to self-study more

contact with native speakers

less students in class

native speaker as an English teacher
more English lessons

no response

more attempts at speaking
friendlier atmosphere

more demanding English teacher
more amusing lessons

better teacher

more conversation

have 1 English teacher all the time

Frequency

NN oW

Reasons why students learn English

communication and understanding
general importance and usefulness of...

compulsory at school

work (abroad)

world language

for enjoyment

travelling

future use

want to know the English languag

broadly used in everyday life

getting to know people

easier than other languages

want to pass the leaving exam

had no choice of other language




What students find English useful for

career

communication and conversation
travelling abroad

reading in English

PC and the internet

translation

getting to know people and culture
watching movies or TV in English
study abroad

writing

other individual use

The number of English The number of students
lessons per week in class
65%
23%
10%
_ .
m3 W4 05 6to10 11to15 16t020 21to25
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Teachers’ strengths

well qualified

diversity of lessons, use of multimedia and it
helpful, willing to explain thoroughly

good tempered, friendly, open

effectivity of lessons

speaks English (almost all the time)

makes students speak

good at explaining grammar

accuracy and consistency

good pronunciation

brings enough materials for the leaving exam
strict, makes students study

witty, sense of humour

well prepared for the classes

other

Teachers” weaknesses

inconsistent behaviour

too strict and demanding

not enough conversation
stereotype

bad or insufficient explanation
bad pronunciation

not strict enough

rush

good teacher leaves

uses too elaborate vocabulary
does not test vocabulary enough
forgetful, confused and nervous
hostile atmosphere, fear to answer
stresses the students

other or cannot think of any




%

Why students enjoy activities with SR

interesting and reviving

developing and practising various skills
change

other themes than in the textbook
enjoy the activities

new information

opportunity to get to know written EL better

The sum which students
would contribute to have

the library of SRM founded %

38
23
12 I
Q O Q

30
27

18

w

%, the rest of the students
did not respond

Students would buy
a graded reader
for the following sum

25
I 2
| .
\) Q
Q Q Q)
N Y VvV
<9 <9 <Q Q

Q N N &
P O NS $O<z~
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The topics of SR students have worked with

film

music

sports

geography and world
animals

celebrities

people who achieved smt.
cultural differences
lifestyle and fashion
books and reading
daily news

new discoveries
nature and ecology
theatre

mystery

arts

computers
friendship and love

E I IE IR IE IR e I E I T R e I I TE T TETETE T Y

HYes

" No

The type of SR most commonly used according
to students

magazine article

the whole magazine
graded readers
newpsaper article
internet magazine article
the whole newspaper
internet newspaper article
e-book

M Yes

" No

The Type of SR Boys and Girls

Prefer

magazine article

% [preferably yes

the whole magazine

newpsaper article

w | w | w |do not mind

= | =

the whole newspaper

graded readers

o5
-~

internet magazine article

internet newspaper article

e-book

=l =m]=m]=m]=]=]= definitelynclt

P [ || ro || o | ra | o [preferably not

S Ea

NN NS

w|w|w|o|o|o o | o [definitely yes
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VI

Charts from the analysis of teacher questionnaires
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Teachers’ suggestions for the improvement
of the reader climate
more English / reading lessons
more or better ready-made SRM
regular optional literary seminar
have SRM accessible in a school library
use appropriate reading-related methodology
have students choose or buy SRM they like
purposive, topical and personalized SRM
more finantial support
ICT, reviews and narratives, serialized reading
projects and performances
implement the system of class libraries

build in students long-term reading habits

The type of SR most commonly used by teachers

HYes ®No

magazine article

graded readers

the whole magazine
newpsaper article
internet magazine article

internet newspaper article

e-book

the whole newspaper

the whole internet magazine

the whole internet newspaper
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Pre-intermediate
(about 1400 key words)

Beginner
(about 600 key words)

erp 0 D
Present simple

Present continuous
Future with going to

0 d 0 )
Simple common nouns

Proper nouns

Adverpia

Verb + one simple
adverbial phrase of
manner, place or time

One adjective before
the noun or in the
predicate

Sentences of one
clause only —
subject + verb;
subject + complement;
subject + verb + object
Simple sentences
introduced by
There is, There are,
Itis
Simple questions
with yes/no answers

Occasionally found at
Starter Level and
frequently at
subsequent levels

Modal — must
(obligation)
Modal — can (ability)

Two adjectives
before the noun

Questions beginning
with wh- words

Past simple

Past continuous
Future with will shall
Modal - have to
Catenative verbs —
want to, try to, like to,
hate to, stop, start

Nouns in simple
apposition

Two nouns linked
by and

Verb + maximum of

two adverbs

Verb + maximum of

two simple adverbial
phrases of direction,
time or manner

Maximum of two
adjectives + noun
Noun + one simple
adjectival phrase
Simple comparatives

Compound sentences
with two co-ordinate
clauses joined by
and, but or or

Occasionally found at
Beginner Level and
frequently at
subsequent levels

Present perfect
Past perfect

See, hear, watch
+ infinitive or
present participle

Noun phrase in
apposition to a noun

Adverbs of frequency
— sometimes, never
etc.

Simple passive forms
More extensive use of
catenative verbs —
like to, decide to, etc.
Infinitives of purpose

Abstract nouns

Maximum of three

adjectives verbs —
+ noun

Two adjectives +

adjectival phrase

Superlative forms of
adjectives

Complex sentences
— main clause + one
subordinate clause
Adverbial clauses
of time

Relative clauses

Occasionally found at
Elementary Level and
frequently at
subsequent levels

Conditional forms
Modal — could (ability)
Modal - can
(permission)

Superlative form of
adjectives + adjectival
clause

Adverbial clauses of
comparison
Adverbial clauses of
reason

Present perfect
continuous

Past perfect continuous
Future perfect
Extended use of modals
and conditional forms
— might/may

Copular use of look,
feel etc.

Maximum of three
adjectives + noun

+ adjectival phrase
or clause

Verbs + two adverbs +
adverbial clause
Adverbs of duration —
still, just

More complex groups
modifying a noun

Complex sentences
— maximum of main
clause + two
subordinate clauses
Adverbial clauses of
purpose

— concession,
condition

Embedded clauses

Relative clauses
with who, which, that

Conditional forms
would/could/might

Two nominal
phrases in
co-ordination

Adverbials clauses
of purpose —
concession, condition

Maximum of three
clauses:

main clause + two
suboridinate clauses

Main clause + one
co-ordinate clause

Future perfect
conditional

Extended verb forms
— maximum of three
verbs

Noun modifiers
Maximum of four
adjectives + noun

+ adjectival phrase
or clause

Verb + maximum of
two adverbs

+ two adverbial
clauses

Complex sentences
— maximum

of main clause

+ three

subordinate clauses



Choice of Readers from a wide variety of genres
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Starter Level
About 300 key words
Council of Europe level: A1

human interest
travel/background
non-fiction

short stories

humour

western

romance
crime/detection
adventure/thriller/spy
science fiction/fantasy
myths/legends/folk
Extra exercises

British English
American English

Alissa**
Blue Fins**
In The Frame** [ ]

L. A. Detective** [
Lost Ship, The** [ ]

Lucky Number** [

Magic Barber, The** [ ] [ J
Photo Finish** [ J [ J
Sara Says No!** [ ]

Shooting Stars** [ ) [
Ski Race** [ ] [
Umbrella, The** [ ]

Well, The** [ ]

[ N ]
[ N J
0000000000000 Audiol

Beginner Level
About 600 key words
Council of Europe level: A1

Adventures of Tom Sawyer, The***
Adventures of Huckleberry Finn, The
Anna and the Fighter**

Billy Budd

Black Tulip, The

Dangerous Journey***

Good Wives

Hawk-eye, the Pathfinder

House in the Picture and [
Abbot Thomas’ Treasure, The
House on the Hill, The**

Jane Eyre***
L. A. Raid ° (]

Last Leaf and Other Stories, The [ ] (] ([} [ ) [ ) [ )
Last of the Mohicans, The**
Little Women** [ ) [

Long Tunnel, The*** [ [ ]
Lorna Doone [ J [ [ ]

Man in the Iron Mask, The*** L] L]
Marco** (] [
Mill on the Floss, The*** [ ] [ )

Money for a Motorbike** [ ] [
Newspaper Boy [ [ ] [ J
Northanger Abbey** [ ]

Phantom of the Opera, The o
Picture Puzzle

Prisoner of Zenda, The

Rich Man, Poor Man*** o (] o
Tale of Two Cities, A** o [ ] [ ] (]
Signalman and

The Ghost at the Trial, The L] ®

This is London*** [ [ [
Trumpet-Major, The o [ ]

Truth Machine, The
Washington Square [ ] [ )

Key

** with Audio CD
*x with Audio CD and
8pp of extra exercises

www.macmillanenglish.com/readers




Elementary Level
About 1100 key words
Council of Europe level: A2

human interest

Black Cat, The**

Canterville Ghost and Other Stories, The***
Christmas Carol, A

Claws

Dawson’s Creek: The Beginning of
Everything Else**

Dawson’s Creek: Long Hot Summer**
Dawson’s Creek: Major Meltdown**
Dawson’s Creek: Shifting Into Overdrive**
Don’t Tell Me What To Do

Dr Jekyll and Mr Hyde

Escape and Other Stories, The
Frankenstein***

Hound of the Baskervilles, The***

L. A. Winners***

Legends of Sleepy Hollow

and Rip Van Winkle, The*** Y
Lost World, The o
Love by Design

Mark of Zorro, The***

Phantom Airman, The**

Picture of Dorian Gray, The***
Princess Diaries: Book 1, The***
Princess Diaries: Book 2, The***
Promise, The

Quest, The

Room 13 and Other Ghost Stories***

Seven Stories of
Mystery and Horror***

Silver Blaze and Other Stories

Stranger, The***

Tales of Horror

Tales of Ten Worlds

Treasure Island [ ]
Unquiet Graves**

Woman in Black, The***

ST

About 1400 key words
Council of Europe level:

A Midsummer Night’s Dream

Casino Royale***

Daisy Millers**

Far from the Madding Crowd***

The Princess Diaries 3***

The Princess Diaries 4***

Romeo & Juliet

Robin Hood***

Selected Short Stories by D H Lawrence***
Stories by Ambrose Bierce Owl Bridge Creek***
The Tenant of Wildfell Hall***

The Treasure of Monte Cristo***

The Wizard of Oz***

www.macmillanenglish.com/readers

travel/background

non-fiction

short stories

humour
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western

romance

crime/detection

adventure/thriller/spy

science fiction/fantasy

myths/legends/folk

Audio CD

Extra exercises

[ N N J [ N o000 00 ® ® @ @ British English

American English



Intermediate Level
About 1600 key words
Council of Europe level: B1

“A” is for Alibi

“B” is for Burglar

Bristol Murder***

Dracula***

Dr No***

Enchanted April, The

Emma***

Eye of the Tiger, The

Girl Who Loved Tom Gordon, The
Great Gatsby, The***

Goldfinger

Jewel That Was Ours, The
Jurassic Park

Kiss Before Dying, A***

“L” is for Lawless

Meet Me in Istanbul***

My Cousin Rachel***

No Comebacks

No Longer at Ease

Oliver Twist***

Perfect Storm, The

Pride and Prejudice

Queen of Death, The***

Red and the Black, The*** QIR
Ring of Thieves

River God

Sense and Sensibility

Seventh Scroll, The

Sign of Four, The***

Silent World of Nicholas Quinn, The
Smuggler, The**

Space Invaders, The**

Speckled Band and Other Stories, The***
Tess of the d’Urbervilles***
Thérése Raquin***

Things Fall Apart

Town Like Alice, A

Used in Evidence

When Rain Clouds Gather @
Woman Who Disappeared, The***
Woodlanders, The

Wuthering Heights***

Upper intermediate Level
About 2200 key words
Council of Europe level: B2

Anna Karenina QD

Bleak House

Creative Impulse and Other Stories, The
Cut-glass Bowl and Other Stories, The
Great Expectations**

L. A. Movie***

Mine Boy

Mistress of Spices, The

Officially Dead***

Our Mutual Friend

Rebecca***

Vanity Fair GGID

Weep Not, Child

www.macmillanenglish.com/readers

human interest

travel/background

non-fiction

short stories

humour

mystery/horror/ghost

western

romance

crime/detection
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myths/legends/folk

Audio CD

Extra exercises

British English

® @ American English
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Using Graded Readers in the Classroom

14 The Class Reader

The Class Reader is a book which every student in the class reads, so multiple copies of the same book are bought and read both in
class and at home. This type of extensive reading approach is sometimes referred to as ‘shared experience reading’ as learners support
each other both in their reading and in the activities. Faster readers can help slower readers and students with more cultural or
background knowledge related to the story can share that knowledge with their classmates.

A How activities can support extensive reading programmes

It has been suggested that learners should not need any activities in an extensive reading approach. However, more recently, several
convincing arguments have been put forward to support the use of activities before, during and after reading. Pre-reading activities
help to build a positive attitude to reading in a foreign language and get the students involved in the content of what they are going
to read. Reading a whole novel or play in another language can be initimidating, so using thought-provoking, fun activities to help the
learners engage with the content will reduce anxiety, increase self-confidence and create a good ‘feeling’ about reading. Activities while
reading can help to keep students motivated, providing them with a sense of support and allowing them to check their progress. Apart
from enabling learners to recycle language through speaking and writing activities, post-reading activities allow students to consolidate
their learning without being tested. They can express and share opinions and ideas, give personal feedback, recommend and generally
feel like part of a reading community. All these factors add to motivation and encourage learners to read more and more. Furthermore,
they will be able to observe their own progress and refer to the ‘can do’ statements in the Common European Framework, where ap-
propriate.

B Activities

These activities can be used with different age-groups in different kinds of learning environments. The main aim of these activities is to
aid global comprehension, rather than a more detailed study of a text. Students are not asked to analyze word order or give the meaning
of specific vocabulary items because such tasks are more appropriate to intensive reading. They are encouraged to ‘ignore’ words they
do not understand as long as this does not prevent their global understanding of the text.

The activities below are divided into three sections: pre-reading, while-reading and post-reading. Pre-reading activities aim to motivate
the student to want to read, either by getting them involved in the theme of the book or in the text itself. While-reading activities are
designed to guide the student through the text, providing help where necessary. Finally, post-reading activities aim to get the student
to think about what they have read.

Students are given the freedom to use their imagination and bring their own experience to bear on their own interpretation of the text.
They are not being tested in any way, but are being invited to express opinions and share their reading.

C Pre-reading activities
Many of these activities can be adapted for use with a class library.

For additional pre-reading activities refer to the Setting the Scene section (page 9) and the Motivating Activities section (page 14) of
this booklet.

Chapter headings

A
1. Take the chapter headings from the chosen class Reader and contrasting Reader and mix them up.
2. Give students the titles of the two books and show them the front covers.
3. Ask students to choose which chapter headings go under which Reader title.
B
Some chapter headings provide information about their order. By looking at these chapter headings, students can begin to
predict how a story develops. To test this, try out the activity below.
1. Give students a list of chapter headings from a Reader. Make sure the headings are in the wrong order.
Ask students to decide which chapter heading they think is the first and which is the last.
Ask them which chapter they think is going to be the most exciting, the saddest, the most important etc.
Ask students to look at the remaining chapter headings and to decide their own order for these.
Ask students to predict what will happen in a chapter or to predict what will happen in the story. (This may need to be in
the students’ own language with lower levels).
6. Ask students to invent their own story based on their order for the chapter headings. You can even ask them to
write a short paragraph about what they think happens in each chapter.

S EWN
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Using illustrations and other pictures

A

1. If students already have their copies of the book, ask them to work together and look at the illustrations.

2. Ask them to discuss what they think is happening in each picture.

3. Ask them who they think the characters are.

4. Ask them what they think the story is about.

B

1. If students already have their own copies of the book, ask them to look through the illustrations for a minute or two.
2. Play a short extract from the accompanying CD. Ask students to identify which illustration it corresponds to.

3. Repeat this, playing three or four extracts.

4. Ask the students what they think they story will be about, what the characters seem like and how they think it will end.
C

Produce individual drawings (stickmen will do) showing the main events in a story for students to predict the correct order.
Remember NOT to include a drawing showing the end of the story!

Note: Alternatively, you can give the students the chapter headings as well as the pictures to enable them to tell their own story.

D

1. Give students a ‘storyboard’, a cartoon strip, of the main events in the story already in the correct order (do NOT include
the ending!).

2. Ask them to predict the story.

Ask them to guess how the story ends.

4. You may want students to use pictures of stick men to demonstrate their predictions, so that they can compare them with
the book when they have finished it.

w

E
Some of the books in the Macmillan Readers series have real maps at the start, to provide background information. If any
students are familiar with the area shown, you could ask these students to share their knowledge with the class.

F

Some of the Macmillan Readers, such as The Princess Diaries, have simple picture dictionaries.

1. Ask students to look at the picture dictionary in their own copy. Discuss the items.

2. Ask them to predict the relevance of each item. Encourage your students to use their imagination and sense of humour!
This is best done after reading the blurb and discussing the covers, in order to provide some kind of context.
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Using Graded Readers in the Classroom

Looking at the characters

A

Many of the Macmillan Readers have a family tree or similar illustration showing the characters in the story at the front of

the book.

1. Ask students to look at the family tree and speculate about the characters, if they look friendly, unkind, sad etc.

2. Ask them who they think the hero is, who they think the villain is and what the relationship between the different characters
could be.

3. Ask students to look at the illustrations in the rest of the book, to find more clues.

4. Finally, in groups, ask them to write down their predictions, to compare with the real story after reading.

Variation: There are films based on some of the books in the Macmillan Readers series, and students may have seen the films

e.g. Pride and Prejudice, Emma, The Great Gatsby, The Princess Diaries, The Perfect Storm. Ask students who have seen the film

to explain the characters to their classmates, following the four steps above, using the family tree or illustrations as a visual aid.

B

Some of the Readers give a short introduction to the characters at the beginning of the book. This sometimes includes their
name, their job and their relevance in the story. You can use this information to make roleplay cards for your students, adding a
small amount of information to each description. Alternatively, if you are already familiar with any of the books, you can

create your own information cards. The aim of this activity is for students to become familiar with all the characters in the story
before reading the book.

Imagine you have six characters in the story and thirty students in your class.

Make five sets of the six character rolecards.

Divide the class into five groups of six students.

Give out different character rolecards to each student in every group.

The students read their character rolecards and take notes if necessary.

Keeping the five groups separate, tell students that they are at a party with the other members of their own group. They

should all stand up and meet everyone in their own group by introducing themselves and taking notes of the other people’s

names, jobs etc.

6. Once they have met all the other people in their group, ask students to sit down again.

7. Ask them to write down what they have found out about the other characters. Then ask them to write a brief description of
what they think their character looks like.

8. Give students the books and ask them to compare their own descriptions with the artist’s impression in the Reader.

TRwN e

Note: This activity can be further exploited by giving different groups of students different selections of character rolecards.
The groups would then have to question each other and pool their facts to find the missing information. If you have an uneven
number of students, take out some minor characters from the rolecards.
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Presentations

Before reading, ask your class to research the author. This can be done in groups (more suitable for the class reader), or individually
(more suitable for the class library).

1. Put students into groups of three or four.

2. Give them copies of the Author Data Sheets available at www.macmillanenglish.com/readers eg Jane Austen, Wilbur Smith,
Philip Prowse. Alternatively, ask them to research the author using the Internet.

3. Ask students to prepare a short presentation on the author. They should consider when and where the author was born and
any interesting details.

4. For written practice, you could ask students to write up their own class Author Data Sheet by compiling all the information
from the different presentations. This can be put on the wall or kept with the class library, as appropriate.

D While-reading activities
For additional while-reading ideas refer to the Reading Journals and porfolios section (page 17) of this booklet.

Points for understanding

Many of the titles in the Macmillan Readers series include Points for Understanding, towards the end of the book. This example is
taken from Chapter 5 of Tess of the d’Urbervilles by Thomas Hardy (Intermediate level)

Who is in love with whom?

What kind of woman does Reverend Clare think will be the best wife for Angel?

‘But I've met someone else!” Why does Angel think that this person will be a better wife than Mercy Chant?
‘But | can never marry you!” Who says this and why?

L

A
Ask students to look at the points and answer them as they read, for example in their reading journals.

B
Use the Points for Understanding as the basis for an activity in the classroom.

Put learners in pairs and ask them to discuss their answers.
Allow them to refer to their books if they wish, so they don’t feel they are being tested.

Some titles include Points for Understanding which encourage this type of discussion. This example is taken from Chapter 5 of
The Jewel That Was Ours by Colin Dexter (Intermediate Level).

Morse learns that Ashenden has lied to him about what he was doing the previous afternoon.
What has made Morse suspicious?

Putting events in order

Give students a number of randomly ordered events from a chapter of the book.

Ask them to put the events into the correct order while they are reading.

Give them various groups of sentences accompanying different chapters in the book.
Ask students to read the sentences and put them into the correct order.

This example is based on Chapter 12 of The Black Cat by John Milne (Elementary Level).

Swon e

Salahadin and Peterson walk up the stairs to the deck.
The gun falls.

Peterson finds Salahadin in his cabin.

A man falls into the sea.

Peterson and Salahadin talk on deck.

Peterson sees the Black Cat on the bed.

Note: The sentences aim to summarize the events in the chapter and act as a guide to the students, to help them pick out the key
points in the story.
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Variation: Include a ‘red herring’ (an event which does not actually occur at all in the chapter in question). Students put the
events in order, as previous exercise, and identify the ‘false event’. For example:

Salahadin and Peterson walk up the stairs to the deck.
The gun falls.

The steward knocks on the door of the cabin.

Peterson finds Salahadin in his cabin.

A man falls into the sea.

Peterson and Salahadin talk on deck.

Peterson sees the Black Cat on the bed.

Predict the story

1. Divide students into pairs or groups.

2. Choose a key passage in which an unexpected event occurs.

3. Give students the first and last line of a chapter, or of a section of a chapter.
4. Ask them to predict what they think will happen in this part of the story.

Predictions using key words

1. Give students a selection of key words in the same order as they appear in the book.
2. Ask them to predict what happens in this part of the book.
This example is based on the first four chapters of The Stranger by Norman Whitney (Elementary Level).

These words are from the first part of the story. Read them with your
partner and talk about what you think happens in the story.

VILLAGE

STRANGER

BUYS HOUSE

SHOP

SPECIAL ROOM

UNUSUAL CUSTOMER

PALE AND FRIGHTENED

If you wish to pre-teach some vocabulary, you can incorporate some of the items from the glossary at the end of the books (from
Pre-intermediate level upwards).

Using illustrations For example, this illustration is taken from
Part Three Marion, 3 in A Kiss Before Dying
A by Ira Levin:

1. Put students into groups of three or four.

2. Present students with the illustration(s) before reading the chapter
or a section of the Reader.

3. Ask them to discuss what they think is going to happen in
the chapter, or what they think the picture is referring to.

4. You can use the illustrations to present or elicit vocabulary,
if appropriate, particularly as some of the new items are
supported by illustrations in many of the Macmillan Readers.

5. If students own their copies of the Reader, they may want

to label new items in the picture, or copy the pictures into their A\ Ty ,%

reading journal and label them.

In the example students have speculated about what is happening in the
picture — they are already familiar with the characters at this point — and

have labelled the illustration with vocabulary items which could help their : . e }@
understanding of events in the chapter. : )
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I

Put students into pairs.

2. Ask each student to choose an illustration in their book related to a part of the story they have already read. They

should not show their partner the picture.
Each student takes it in turns to describe their picture. Their partner listens and explains which part of the story the picture
refers to.

Points of view

A

Invite students to retell a part of the story as if they were a main character in the story, using ‘I ...’

Get students to retell part of the story from the point of view of another character.

A and B can be further exploited if you ask questions at appropriate points in the story such as, ‘How do you feel?’ or ‘What do
you think of ...?” You might even want the characters to say what they think about each other at this point in the story (that is,
the students’ impression of what the characters probably think of each other).

Character studies

2.
3.

Ask students to assess and make notes on the qualities of two or three characters at different points in the story, eg bravery,
cruelty, generosity, selfishness etc.

Then put students in pairs or small groups to compare their impressions. Do these qualities change as the story progresses?

Ask students to write down their views in their reading journals, if appropriate.

E Post-reading activities

The value of extensive reading often becomes clearer to students through post-reading activities, especially those that involve
discussion, followed by writing up feedback on the discussion. They motivate learners as they are allowed to share their reading and
opinions and to consolidate language they have learned while reading. If students live in a European country, they can incorporate
some of the descriptors from the Common European Framework of Reference into their Reading Journal. You can also help your
students to evaluate their own learning strategies and their progress in overall reading comprehension.

It is important that these feedback activities are non-competitive, with no ‘right answers’ being required, only personal reactions.

Characters

A
1.

NP

vEwNE A W

Select parts of the story in which different characters are being described. Copy these passages, but do not copy the name
of the character if it appears in the description. Hand out the descriptions to the students or display them on an
overhead transparency.

. Ask students to tell you the names of all the characters in the story, write this list on the board or ask students to write this

list down in pairs.

When students have read the different character descriptions, ask them to write down the name of the character they
think is being described in each passage.

Students can check their answers in the Reader.

Ask students to talk about their favourite, or least favourite, character in the book.

They should describe the character, mention some of the things the character does in the story and justify their feelings for
the character.

This can be a spoken or written activity and can be written homework or part of a reading journal.

Put students into pairs.

Ask one student in each pair to imagine that they are one of the characters in the book.

Ask the other student to be a newspaper reporter, interviewing the character from the book.
Students interview each other and then reverse roles. They may change character if they want.
They then write up the interviews as a report.
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Guessing game

W NP>

Students play in pairs or small groups.

On the board, write a list of the characters in the story.

One student in each group thinks of a character from the list, the other students ask yes/no questions in order to
guess the character.

Ask students (particularly at lower levels) to make a ‘Wanted’ poster, or a ‘Single male seeks ...’ type advertisement for their
favourite or least favourite character.

. The other students then guess who the poster or advertisement is referring to. For example:

Single lady around forty, living with mother and one niece in own small house. Seeks friendly person for conversation,
cards, tea and cake. Must be patient and a good listener.

(Miss Bates — Emma by Jane Austen)

Continue the story or ‘What happens next ...?’
Students speculate on what happens after the story ends. Variations of this activity are as follows:

PwnNe P

rPwNE®

C

Put students into groups of three or four.

Ask students to decide what happens next.

Ask them to ‘cast’ the sequel, and design the storyboard.

Each group should then present their version to the class, using the storyboard as visuals and justify their choice of
actors for the cast.

Put students into pairs.

Ask them to imagine that two of the main characters meet again after ten years.

Students then write the dialogue.

Ask students to perform the dialogue for the rest of the class, or make an audio or video recording if they want to.

Ask students to write ‘The Next Chapter’ for homework. With lower levels, you may want them to draw simple illustrations and
use captions or speech bubbles, rather than write a complete text.

o]

‘What if ...?’ Liss and Alice help the woman with her luggsge.
They help her with the pushehair. They help her
. . . with her children.
1. Ask students to imagine that a key event in the story they have read had not < e T o\
happened, or had happened differently. Imagine for example, that Emma had not “%ﬁ 1, 'Lum is my ?
h . " N friend Alice. /)
married Mr Knightley (Emma by Jane Austen) or that Rachel had not gone i — W
for a walk in the sunken garden (My Cousin Rachel by Daphne du Maurier). g 31“ {
2. Put students into small groups to write the alternative ending to the story. §% A8 f
This can be done either as a presentation, a dialogue/play or as written homework. (4\;55’:‘:*

‘Comic-book’ dialogues

1.

Some of the Readers at Starter and Beginner level include dialogues in a comic-book
format, with full-colour illustrations and speech bubbles, for example in Marco by
Mike Esplen, The Long Tunnel by John Milne (both Beginner level books) or L.A.
Detective by Philip Prowse (Starter level).

Students act out the dialogue between the characters and include a narrator for the
non-dialogue chunks. They can record their own work on cassette, audio file or video.

Thank you, Lisa.
Thank you, Alice.
My name is

Vera Brown,
My children’s

This illustration is taken
from page 5 of In the Frame
by Polly Sweetnan.
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