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APPENDICES 

Appendix 1 – Lesson plan no. 1 – Powerful Language 

Topic Powerful Language  

Content Explore the grammar and vocabulary of political correctness and 

gender-inclusive language  

Time 45 minutes 

Materials - Computer with internet access 

- Handout (collaborative Google Document with shared access to 

students - see appendix 7) 

Terminal objectives Ss will support the idea that language can reinforce gender 

inequality 

Ss summarise the methods of achieving political correctness 

through gender-inclusive language  

Enabling objectives Ss label given words as feminine, masculine or belonging to both 

categories 

Ss become aware of public (as well as their own) expectations of 

gender for specific occupations.  

Ss recognise words that imply gender and produce a gender-neutral 

version of these words 

Ss identify the gender-exclusive language in example sentences 

Ss rewrite sentences applying gender-neutral word and using 

gender-inclusive language  

Ss will outline the methods and rules for gender-inclusive language 

in order to achieve political correctness  
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ORIENTATION 

1. Warm-up (plenum) 

- The teacher (T) asks a student (S) to read the short extract from an article 

- T encourages the students (Ss) to interpret the extract and comment on it 

o How can language create gender inequality? 

o Do gender inequalities really exist in our society? 

o Have you ever experiences gender inequality?  

o Have you ever read or heard anything which made you feel excluded? 

o How do you think language can help to build an inclusive culture?  

- T asks the Ss what they understand by the phrase' political correctness' 

- T explains the concept to them 

2. Lead-in (plenum) 

- T asks the Ss to read the short story and answer the question: Who is the surgeon? 

- T and the Ss discuss why it took a long to solve this puzzle (our thinking derives from 

stereotypes and presuppositions) 

 

PRESENTATION 

3. Activation (individual work, plenum) 

- T asks the students to write the words into the correct column (Female, Male, Both)  

- T elicits feedback 

- T explains that words, such as man, him, his, he can belong to a category of Both 

4. Controlled practice (plenum) 

- T asks the Ss to write a politically correct version of the words stating that more 

options are possible 

- T elicits feedback  

Possible answers:  

Fireman / Firewoman > firefighter 

Policeman / Policewoman > police officer 

Air steward / Air stewardess > flight attendance  

Chairman / Chairwoman > chair, chairperson, leader 

Waiter / Waitress > sever 

Actor / Actress > actor 
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Landlord / Landlady > owner  

Congressman / Congressperson > member of congress, representative 

Freshman > first-year student 

Housewife > home keeper 

Mankind > humanity   

Mrs. / Miss > Ms.  

 

ENGAGEMENT 

5. Free practice (group work) 

- Ss work in groups in rewriting the given sentences, so they are politically correct and 

gender-inclusive 

- Ss asks the groups to read their sentences  

- T and Ss elicit the different means employed by different groups  

 

Possible answers: 

a) A substitute judge must certify that he has familiarised himself with the record of 

the proceedings. > omit: be familiarised, plural: they have 

b) If the consumer is not satisfied with the product, he may return it within 28 days. 

> plural: they, passive: can be returned 

c) Someone stole the documents from my table. I hope the police arrest him soon. 

> plural: them 

d) Darwin claimed that man evolved from apes. > vocab.: human 

e) The Conference participants and their wives are invited. > vocab.: spouses, 

partners, guests 

g) A good employee knows that he should strive for excellence. > omit: employee 

strive for 

h) The police had only limited manpower. > vocab.: staff, workforce, personnel 

i) John and Mary both have full-time jobs; he helps her with the housework. > 

reform.: they share the housework 

j) The government flooded the valley to create a man-made lake. > vocab.: 

artificial, handmade, manufactures 
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k) A staff member in Antarctica earns less than he would in New York. > vocab.: 

one 

l) Pam had lunch with the girls at the office. > vocab.: colleagues  

m) The student must submit his assignment by Monday. > plural: they, passive: 

assignments must be submitted 

6. Follow-up (group work) 

- Ss are encouraged to formulate rules and methods for avoiding gender-exclusive 

language 

Possible answers: 

- Omitting the masculine reference word and gendered words (a, g) 

- Use Passive (b, m) 

- Using plural forms for both nouns and reference words (a, b, c, m) 

- Using they/their to refer back to singular nouns (a, b, c, m) 

- Using both feminine and masculine reference words (lady judge, man nurse) 

- Avoid using expressions that could have a negative connotation. (m) 

- Refer to women and men without assuming stereotypical roles (e, i) 

- Try to avoid words that include man (d, h, j) 

 

EVALUATION 

7. Assessment (plenum) 

- T asks the Ss the following questions: 

o Why is it useful to mind our language use?  

o How can it affect us and others? 

- T and Ss reflect on the lesson and share their thoughts.  
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Appendix 2 – Students' handout for lesson no. 1 

Powerful Language 

1. Read the following extract. How do you understand it?  

In many ways, language both reflects and creates the gender inequalities that exist in 

society. How we speak affects how we think and how we interpret the world around us. 

So, as we are working to reimagine our defaults around gender and build a more socially-

conscious and inclusive culture, we also need to reckon with language. 

(from: https://www.bbc.com/culture/article/20201006-are-some-languages-more-sexist-than-others) 

2. Read the following story and answer this question: Who is the surgeon? 

One day, a father was driving his son to school when they were both badly injured in an 

accident and had to go to the hospital. The doctors at the hospital decided that the boy 

needed to have an operation at once, so the surgeon was called. A few minutes later, the 

surgeon arrived, looked at the boy and said, "I can't operate on this boy – he's my son!" 

(from https://careerattraction.com/is-pink-the-new-white-collar-job/) 

 

 

https://www.bbc.com/culture/article/20201006-are-some-languages-more-sexist-than-others
https://careerattraction.com/is-pink-the-new-white-collar-job/
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3. Put the following words into the correct column below. 

she 

uncle 

his  

bride   

daughter    

woman 

wife 

husband  

niece 

sister 

groom 

man 

him   

nephew  

he 

brother   

son 

cousin  

child 

sibling 

master 

aunt  

spouse  

Female Both Male 

   

 

4. Write the politically correct version of the words below. 

Fireman / Firewoman ................... 

Policeman / Policewoman ...................  

Air steward / Air stewardess ...................  

Chairman / Chairwoman...................  

Waiter / Waitress................... 

Actor / Actress................... 

Landlord / Landlady ...................  

Congressman / Congressperson ................... 

Freshman................... 

Housewife...................  

Mankind...................   

Mrs. / Miss ...................  
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5. Make changes to the following sentences so that they are politically correct. 

f) A substitute judge must certify that he has familiarised himself with the record of the 

proceedings.  

g) If the consumer is not satisfied with the product, he may return it within 28 days. 

h) Someone stole the documents from my table. I hope the police arrest him soon. 

i) Darwin claimed that man evolved from apes  

j) The Conference participants and their wives are invited.  

h) A good employee knows that he should strive for excellence.  

n) The police had only limited manpower.  

o) John and Mary both have full-time jobs; he helps her with the housework. 

p) The government flooded the valley to create a man-made lake. 

q) A staff member in Antarctica earns less than he would in New York 

r) Pam had lunch with the girls at the office  

s) The student must submit his assignment by Monday.  

 

 

6. Try to come up with guidelines for politically correct language use. The sentences 

above may help you.  

 

 

7. Why is it beneficial to mind our language use? How can it affect us and others? 
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Appendix 3 – Lesson plan no. 2 – "Clothes make a man"  

Topic "Clothes make a man" 

Content Clothes have no gender, or do they?  

Feminine and masculine clothing today and throughout the history 

Time 90 minutes 

Materials - Computer with internet access 

- Handout (collaborative Google Document with shared access to 

students - see appendix 5) 

Terminal objectives Ss will identify the impact of society on our personal choices   

Ss will successfully part in a debate formulating arguments with 

appropriate language phrases 

Enabling objectives Ss describe their clothing style and give reasons for their choices 

Ss name typically female and male parts of clothing 

Ss describe a picture and speculate about the person's profession, 

personal traits and gender.  

Ss with the text's help, video, and Instagram comments gather 

arguments supporting cross-dressing and dismissing it.  

Ss put aside their personal viewpoints in order to justify the given 

stance  

Ss with the help of supporting questions, clarify the difference between 

gender and sex 
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ORINETATION 

1. Activation (plenum) 

- The teacher (T) starts the class by focusing students (Ss) attention on the statement "clothes 

make a man"  

- T asks Ss to explain the meaning of the statement  

- T asks further questions: 

o What influences your style of clothing? 

o How did you develop your personal style? 

o How do you choose your outfit?  

o Can "clothes make a woman" as well? What meaning does the word 'man' have in 

this statement? How can we replace the word, so the statement addresses both 

women and men? 

2. Brainstorming (plenum) 

- T asks Ss to decide which part of clothing makes a woman more feminine and a man more 

masculine.  

 

PRESENTATION 

3. Pictures (plenum) 

- T asks the students to describe the pictures  

- T encourages the students to speculate about the person in the picture (job, characteristics, 

gender, occasion etc.) 

- Ss are asked to browse through Mark's Instagram profile and view more pictures of him 

4. Reading (plenum) 

- Ss are asked to read the text focusing on supportive and dismissive arguments for Mark's 

clothing style.  

 

ENGAGEMENT 

5. Argumentation (individual work) 

- Ss complete a T-chart with arguments 

- Ss are told the Instagram comments might help them formulate more arguments  

6. Video (individual work) 

- T asks to listen to the video and answer the given questions 
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o In which parts of the world did men wear dresses or skirts, according to the video? 

o How can this Deuteronomy be understood? "The woman shall not put on the 

weapons (armour) of a warrior, neither shall a warrior put on a woman's 

garment: for all that do so are abominated unto the LORD thy God." 

o Why did men stop wearing dresses and skirts, according to the video? 

o  Which practical measures are mentioned for men to wear trousers and women 

skirts/dresses? 

o In which parts of the world today do men wear dresses or skirts, according to the 

video? 

- T asks the student to add arguments to their T-chart based on the information in the video 

7. Debate (plenum) 

- T chooses two students to begin a debate. One is supporting Mark's choice of clothing and 

the other opposing it.  

- Ss are instructed to use appropriate phrases to carry out an argument and justify it.  

- After a while, T stops the debate and calls out another two students to continue the debate 

– this is repeated until everyone has taken part in the debate.  

 

EVALUATION 

8. Discussion (plenum) 

- T asks the Ss to explain who determines what is feminine and what is masculine? What is 

appropriate for women and men  

- T asks the Ss if they are familiar with the term gender and provides a definition 

- T asks the same question as at the beginning of the lesson "What influences your choice 

of clothing?  

- T and Ss reflect on the lesson and share their thoughts.  
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Appendix 4 – Students' handout for lesson no. 2 

 

"Clothes make a man" 
1. Activation  

? What does this headline mean?  

? What influences your choice of clothing?  

? How did you develop your personal style?  

? Can "clothes make a woman" as well? What meaning does the word 'man' have in this 

sentence? How can the word be replaced? 

 

2. Brainstorming  

? Which part of closing makes women more feminine? 

? Which part of clothing makes men more masculine? 

 

3. Pictures  

- Look at the pictures and try to draw the rest of the person's body. 

? What does the picture tell you about the person? 

             

 
 

4. Search Mark Bryan online or look at his Instagram profile.  

https://www.instagram.com/markbryan911/ 

5. Reading about Mark Bryan.  

Read the text from the Interview Magazine.  

- In groups, discuss the pros and cons for Bryans choice of clothing. Write your notes into 

the T-chart. The following comments extracted from Mark's IG post might help you.  

  

https://www.instagram.com/markbryan911/
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Can You Walk a Mile in 

Mark Bryan’s Louboutins? 

 

By all accounts, Mark Bryan is an average, run-of-the-mill guy. The 61-year-old grandfather 

of four has been happily married to his wife for the past 11 years. In 2010, he moved from 

Texas to a town in Germany, where he now works in robotics engineering and coaches a local 

football team. He loves cycling and fast cars and beautiful women, and he tries to exercise at 

least twice a week. Oh, and he looks great in a pencil skirt and a pair of six-inch stilettos.  

Bryan's interest in women's shoes started about 40 years ago, when he was dating a woman 

who also happened to be six feet tall. Feeling slightly emasculated, he discovered an 

unexpected workaround when he tried on his first pair of high heels, which he would continue 

to wear well past their break-up and into his marriage. About five years ago, he began wearing 

heels, and an array of skirts of varying length, to work. Some commuters would gawk at him 

from across the train platform, others would cast wayward glances, none of it any bother to 

Bryan. "I'm at the age where I really don't care what people think," he says. "Either they like 

me or they don't like me." 

He said that with stereotypical "male" trousers there are only a few options, but with skirts 

there is more of a range of colours and styles - that's what inspired him to expand his 

wardrobe. And Mark says heels make him feel empowered and not conforming to stereotypes 

has given him confidence and strength. He says he remembers when it was unusual for girls 

at school to wear trousers - but they've now become a non-gendered item of clothing. So why 

can't skirts and heels be the same.  

"I think what really gets me going are the people who say that I'm helping them see things the 

way that they've always wanted to see them, but were afraid to. As a football coach, I like 

helping young men develop not just as players, but as responsible members of society. Being 

able to help people through the problems they have actually helps me more than just the 

compliments that I'm looking good." He pauses, smiling. "But those help, too." 

 

 

(from https://www.interviewmagazine.com/fashion/can-you-walk-a-mile-in-mark-bryans-louboutins and 

https://www.mirror.co.uk/news/world-news/dad-who-proudly-wears-skirts-22870514) 

 

 

* Louboutin /lů bů tán/ – type of leather shoes with high heels named after a French fashion 

designer Christian Louboutin 

  

https://www.interviewmagazine.com/fashion/can-you-walk-a-mile-in-mark-bryans-louboutins
https://www.mirror.co.uk/news/world-news/dad-who-proudly-wears-skirts-22870514
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Pros Cons 
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6. Listening about clothing throughout history.  

 

- Listen to the video and in groups discuss the following questions.  

https://www.youtube.com/watch?v=lsQTTfoOQ6Y&ab_channel=JustineLeconteofficiel 

 

? In which parts of the world did men wear dresses or skirts, according to the video? 

? How can this Deuteronomy be understood?  

"The woman shall not put on the weapons (armour) of a warrior, neither shall a warrior put 

on a woman's garment: for all that do so are abominated unto the LORD thy God."  

? Why did men stop wearing dresses and skirts, according to the video? 

? Which practical measures are mentioned for men to wear trousers and women 

skirts/dresses? 

? In which parts of the world today do men wear dresses or skirts, according to the 

video? 

 

- Do you want to fill any more arguments into the T-chart? A debate will continue, so make 

sure you thought through the arguments.  

 

7. Debate  

- Two students will be called out to debate the supporting and opposing arguments (pros 

and cons) of Bryan's clothing choice.  

- The teacher can stop the debate any time and choose another two students to continue 

where the debate ended.  

- You may find the following phrases helpful: 

 

 

https://www.youtube.com/watch?v=lsQTTfoOQ6Y&ab_channel=JustineLeconteofficiel
https://www.biblegateway.com/passage/?search=Deuteronomy%2022%3A5&version=NIV
https://www.biblegateway.com/passage/?search=Deuteronomy%2022%3A5&version=NIV
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8. Class discussion and reflection 

 

? Who determines what is feminine and what is masculine? What is appropriate for 

women and for men?  

 

"Gender refers to the characteristics of women, men, girls and boys that are socially 

constructed.  This includes norms, behaviours, appearance and roles associated with being a 

woman, man, girl or boy, as well as relationships with each other. As a social construct, gender 

varies from society to society and can change over time."  

(from https://www.who.int/health-topics/gender#tab=tab_1)   

 

? What influences your choice of clothing?  

  

https://www.who.int/health-topics/gender#tab=tab_1
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Appendix 5 – Lesson plan no. 3 – Stereotypes and Gender Roles 

Topic Stereotypes and Gender Roles 

Content Identifying and challenging gender stereotypes 

Time 45 minutes 

Materials - Computer with internet access 

- Handout (collaborative Google Document with shared access to 

students - see appendix 9) 

Terminal objectives Ss will provide examples of gender roles by using suitable modal 

auxiliaries  

Ss will identity gender stereotypes and symbolic meaning in texts 

Ss will explain which effects can gender stereotypes and roles have on 

a person 

Enabling objectives Ss listen for and identify specific details of a YouTube video 

Ss summarise the meaning of stereotypes and gender roles 

Ss use modal auxiliaries (can, must, should, may) to convey gender 

roles 

Ss engage in a collaborative discussion on gender stereotypes and 

roles with questions as to their guideline 

Ss identify aspects in which their own lives have been affected by 

gender stereotypes and how they fit into their gender role 

Ss pose and respond to specific questions about gender roles and 

stereotypes by relating to personal experience and expectations 

Ss interpret information presented in short texts and explain how it 

supports stereotypical thinking and what other possible ways of 

thinking there might be which are not shown in the texts 
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ORIENTATION 

1. Activation (plenum) 

- The teacher (T) starts the class by asking the students (Ss) by reading the headline Gender 

Stereotyped and Gender Roles and explaining what individual words mean.  

- T does not explain the terms yet 

 

PRESENTATION 

2. Listening (individual work) 

- T calls out Ss to read the individual questions of the listening exercise and ask about the 

unknown words to ensure understanding 

- T asks Ss to play the YouTube video and complete the exercise  

- Ss may listen twice if necessary 

- While eliciting the correct answers, T asks follow-up questions mainly focusing on the 

students' experience and expectations. 

o How do you think girls and boys are steered in different directions? 

o In your experience, what is the attitude of boys and girls towards maths and 

science? Is it the same? 

o How did you choose what to study and what will influence you in choosing your 

future profession?  

- T explains the terms gender, stereotypes, roles if still needed 

 

ENGAGEMENT 

3. Group discussion (group work) 

- Ss work in small groups, each on one of the four aspects of gender stereotypes presented in 

the exercise.  

- Ss begin their discussion by answering the questions 

- Ss are encouraged to use modal auxiliaries when possible and also check their classmates 

for the use of modal auxiliaries  

- The groups briefly summarise their group discussion for the rest of the class 

4. Whole class discussion (plenum) 

- T invites the Ss to answer the questions promoting a whole class discussion 
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5. Free practice (group work) 

- T calls out Ss to read the examples of stereotyping in the first column of the chart to ensure 

understanding 

- Ss work in small groups and complete the chart with (a) ways of thinking associated with 

the example of stereotyping and (b) other possible ways of thinking which are not 

demonstrated in the example of stereotyping 

- Ss are asked to use modal auxiliaries where possible 

- whole-class elicitation of Ss' answers should follow  

 

EVALUATION 

6. Assessment (plenum) 

- T asks the students summarising questions 

o What are gender stereotypes and roles? 

o How do they affect us? 

o Why is it important to know about them? 

o What are their benefits and disadvantages? 

- T and Ss reflect on the lesson and share their thoughts 

 

EXPANSION 

7. Visualisation (individual work) 

- Ss are asked to search in newspapers, magazines and advertisements and find examples of 

stereotyped images and non-stereotyped images 

- Ss should then create a poster with two columns – one headed Stereotyped Images and the 

other Non-stereotyped Images 

- Ss should then place the images they found into the correct column  

- The poster can have a paper form (e.g., cut out images glued on a piece of paper) or 

digital form (e.g., photo editing, collages, whiteboards, Google document)  

- Ss are asked to share their work with their classmates in one of the following lessons 
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Appendix 6 – Students' handout for lesson no. 3 

Gender stereotypes and gender roles 
 

1. Watch the YouTube video and complete the sentences.  

https://www.youtube.com/watch?v=nrZ21nD9I-0 

1) As girls and boys, we are _____________ in different directions growing up. 

a) Served 

b) Seen 

c) Steered 

2) What are "gender stereotypes"? 

a) Ideas that people are used to and shouldn't change 

b) Traditional ideas about what boys and girls can or should do 

c) Generalised ideas about roles in culture 

3) They follow us from our earliest days in the _____________________ and continue 

to influence us when choosing _____________________.  

4) What are girls expected to be good at? 

a) Arts and humanities 

b) Hearts and communities 

c) Nuts and celebrities 

5) Where are boys led? 

a) Towards maths and diets 

b) Towards games and science 

c) Towards maths and science 

6) What can shape our preferences and career paths? 

a) When we come across the same stereotypes again and again 

b) When "gender stereotypes" begin to feel natural 

c) When you see too many advertisements 

7) Divide professions according to the "gender stereotypes" into men's and women's 

professions. 

a) Mathematics 

b) Social work 

c) Engineering 

d) Science 

e) Technology 

f) Teaching

8) Acknowledging gender stereotypes and their consequences is the first step to 

breaking the mould so that we build our lives based on _____________. 

a) Our inner voices 

b) Outside noises 

c) Our own choices 

 

Vocabulary: 

obvious = očividný, zřejmý 

to expect = očekávat 

Acknowledge = uznat, přiznat 

Consequence = důsledek 

Mould = vzor, forma 

https://www.youtube.com/watch?v=nrZ21nD9I-0
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2. Work in groups. Choose one of the four aspects of gender stereotypes and discuss 

the questions.  

Use modal verbs (must, should, have to, can) example: Women should care for children. 

Personality traits Occupation 

• Which behaviours are considered 

appropriate for men but inappropriate 

for women and vice versa? 

• Are men and women equal in their 

physical and mental ability? 

• Which stereotypes do we associate 

with women and men? 

• How are friendships between men 

different from friendships between 

women? 

 

• Are there any jobs only men or only 

women can do? 

• What used to be a typical job for 

women of your parent's generation? 

And of your grandparents' generation? 

• Can women make good bosses? 

• What are some professional barriers for 

women and for men?  

 

Domestic behaviour Physical appearance 

• What are the responsibilities of fathers 

and mothers in your country? 

• Are there different expectations for 

daughters and sons? 

• Should boys and girls be brought up 

differently? 

• Is it easier to raise a girl or a boy? 

• Who does the household chores in your 

home? 

 

• What is considered feminine and 

masculine? 

• What is something women/men 

shouldn't wear? 

• Which colours are considered feminine 

and which masculine? 

• Who cares more about their 

appearance? 

• Which words or phrases are used to 

compliment a woman/man? 

 

Adapted from English with Jo: http://www.englishwithjo.com/english-conversation-gender-roles/  

3. Discuss the following as a class.  

• Who has an easier life, girls/women or boys/men? 

• Are gender roles changing in your country? 

• What could be some of the negatives of gender roles on a person?  

• Do you completely fit into a female or male gender role? 

http://www.englishwithjo.com/english-conversation-gender-roles/
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4. Work in groups. Think about gender stereotypes and what their effect is. 

Complete the table.   

Example of stereotyping 
Way of thinking encouraged 

by this stereotype 

Other possible ways of 

thinking not shown by the 

stereotype 

① Many advertisements 

show mothers serving meals 

to their families (but very few 

show fathers doing this). 

Example: 

These advertisements seem to 

suggest that mothers must do 

all the housework and 

cooking, and really enjoy this. 

Example: 

Men should do more of the 

cooking. Some mothers hate 

doing housework. 

② Many newspaper 

photographs, films, 

advertisements and television 

programs show men engaged 

in physically active pastimes 

such as sport, rock-climbing 

or canoeing (but few show 

women doing these things). 

  

③ Many magazine 

photographs and 

advertisements show teenage 

girls grooming themselves 

such as putting on make-up, 

brushing their hair and 

generally worrying about their 

appearance (but few show 

teenage boys doing these 

things) 

  

④ Many television 

advertisements show young 

boys playing with action toys 

such as trucks and super-

hero figures (but girls are not 

shown doing this).  

  

(Developed by Curriculum Corporation, retrieved from 

http://www.curriculum.edu.au/verve/_resources/Gender_stereotypes.pdf) 

http://www.curriculum.edu.au/verve/_resources/Gender_stereotypes.pdf
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Appendix 7 – Lesson plan no. 4 – Women and Work 

Topic Women and Work 

Content Demonstrating gender inequality by using graphs to represent gender 

unequal representation, earnings, and workload of women in 

individual industries as well as in household chores 

Time 2 x 45 minutes (1st lesson online + 2nd lesson offline) 

Materials - Computer with internet access 

- Handout (collaborative Google Document with shared access to 

students - see appendix 11) 

Terminal objectives 1st lesson online 

Ss will describe pay inequities between women and men in various 

industries from the provided graph 

Ss will develop an understanding of gender inequality, and they will 

demonstrate it on a provided graph  

2nd lesson offline  

Ss will write a short text based on visual representations of statistics 

on gender inequality using appropriate nouns, verbs, adverbs and 

adjectives for graph descriptions 

Enabling objectives 1st online lesson 

Ss understand and describe six words associated with reading graphs  

Ss read, interpret, and analyse data in a graph with the support of 

questions  

Ss evaluate the information in the graph with the support of questions  

Ss produce a short text in which they draw conclusions from data  

2nd offline lesson  

Ss label 6 visual representations of statistics and identity their use 

Ss select the appropriate verb or noun to complete a sentence which 

reports on the main features of visual representations of statistics 

Ss match phases describing statistic trends to the provided graph 
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1st lesson online 

 

ORIENTATION 

1. Brainstorming (plenum) 

- The teacher (T) asks the students (Ss) to try to explain the individual words.  

- T elicits the answers. If needed T explains the words 

Possible answers: 

o horizontal axis – The flat line on a graph, also called the x-axis. It is 

perpendicular to the vertical axis. The horizontal axis is broken into units, and 

the two axes together are used to orient data points. 

o vertical axis – The line that is perpendicular to the horizontal axis, also called 

the y axis. Like the horizontal axis, it is broken into units. The two axes are 

used to locate data points. 

o inequity – something that is unfair 

o parity Equality; in dealing with numerical data, parity refers to equality of 

amount. 

o median – The middle point. In a set of data, half the data points are lower 

than the median, while the other half are higher than the median. (not the 

same as average) 

o percent/percentage – One amount in proportion to another amount, measured 

in 100ths 

 

PRESENTATION 

2. Understanding the graph (plenum) 

- T asks the students to read as much information as possible from the graph  

- T may ask an answer to support the Ss understanding of the information presented in the 

graph 

o What does the title tell you about the content of the graph?  

o What does the horizontal axis show? 

o What does the vertical axis show? 

o The graph also shows a third factor which is indicated by the size of the dots 

of individual industries. Which information does this give us?  

o How would the graph look like if men and women were paid equally? Where 

would the circles be located? 
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o What does the size of the Agriculture & Related Industries dot tell you about 

the number of women working in this industry in comparison to other 

industries? 

o What does the graph say is the median weekly income of women who work in 

Financial Activities?  

o What does it mean that Construction is at the far-right edge of the graph? 

 

ENGAGEMENT 

3. Analysing the graph's data (group work) 

- Ss work in small groups to analyse the data presented in the graph 

- Ss answer the provided questions 

4. Discussion (plenum) 

- T asks Ss to discuss the follow-up questions  

 

EVALUATION 

5. Writing (individual work) 

- T asks the Ss to write a paragraph composed of 5 sentences on which the students 

demonstrate their ability to read and interpret the data shown in the graph  

- T asks the Ss to write another paragraph in which students carry out two hypotheses 

and provide the data necessary for their confirmation  
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2nd lesson offline 

ORIENTATION 

1. Activation (individual work) 

- Ss label the individual visual representation of statistics with the provided choice of term. 

Answers: 

o 1. – an area graph 

o 2. – a Venn diagram 

o 3. – a pie chart 

o 4. – a spreadsheet 

o 5. – a line graph 

o 6. – a bar graph 

- Ss recognise the purpose of individual visual representation of statistics 

Answers: 

o 1. – a line graph 

o 2. – a bar graph 

o 3. – a Venn diagram 

o 4. – a pie chart  

o 5. – an area graph 

 

PRESENTATION 

2. Presenting visuals (individual work) 

- Ss complete the sentences with the verbs and nouns provided 

Answers: 

o 1. – comparison 

o 2. – shows 

o 3. – relationship 

o 4. – refers 

o 5. – see 

o 6. – fluctuation  

3. Describing trends (individual work) 

- Ss match the phases to the provided graph  

Answers: 

o 1. – 4 

o 2. – 3 

o 3. – 1 

o 4. – 5 

o 5. – 2 

o 6. – 6  
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 ENGAGEMENT 

4. Perception (individual work) 

- Ss read a sample text and focus on the individual parts and phrases  

5. Production (individual work) 

- Ss chose a graph providing information on gender equality from the proposed website  

- Ss write a short text summarise the information from the graph and using the new 

vocabulary  

 

EVALUATION 

6. Teacher's feedback (individual) 

- T check the Ss' handout, corrects any mistakes and provides written feedback to 

individual students  
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Appendix 8 – Students' handout for lesson no. 4 

Women and Work 

Online lesson 

1) Explain the words below.  

horizontal axis 

vertical axis 

inequity 

parity 

median 

percent / percentage 

 

2) Examine the graph. Answer the teacher's questions.  
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3) Work in groups and try to analyse the graph's data. The following questions will 

help you. 

• Which is the highest-paying industry on the graph?  

• How would you describe the relationship between this high-paying work and the 

number of women in the industry? Why do you think this is the situation? 

• In which industry do the most women work? What kinds of jobs would be included in 

this industry? How does what they earn compare to what men in that industry earn? 

Why do you think this is the situation? 

• Which are the highest-paying industries for women? How many women, relatively 

speaking, work in those industries? 

• Discuss with your group any patterns you notice. For example, what pattern do you 

see regarding how women's earnings compared to men's?  

• What pattern do you notice about women's participation in the highest-paying 

industries and the industries with the most significant parity in pay?  

 

4) Discuss the following questions as a class.  

• What surprises you most about what the graph shows? Why is it surprising? What do 

you find most predictable? Why did you expect it? 

• Why do you think women don't earn the same as men in any of the industries shown 

on the graph?  

• What role do stereotypes about women contribute to women's work choices? 

• How does what you're learning from the graph relate to what you think about your 

future? Are you considering a career in a field that employs many women or one that 

men dominate? Will these findings affect your plan? 

• This graph is based on US statistics from 2009. Do you think the numbers have 

changed since then?  

• How would the graph look like if it showed data from the Czech Republic?  

 

5) Write a paragraph containing 5 sentences.  

• 1st sentence (controlling idea) – the answer to the question How do women's earnings 

compare to men's? 

• 2nd – 4th sentence (supporting ideas) – three pieces of data from the graph as evidence 

to support your answer 

• 5th sentence (conclusion) – summarise your paragraph 

 

6) Write another paragraph beginning with the sentence: There are several reasons for 

the situation described in the paragraph above. 

• continue with 2 hypotheses you have about why this might be true 

• follow each hypothesis with a short statement explaining why you think your 

hypothesis is true 

• conclude your paragraph with a sentence that explains what kind of data you would 

need to test your hypothesis 
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Offline lesson 

1) Label the images below.  

a bar graph 

a pie chart 

a line graph 

a spreadsheet 

an area graph 

a Venn diagram 

 

  

1. …………………………………………….. 2. …………………………………………….. 

 

 

3. …………………………………………….. 4. …………………………………………….. 

 
 

5. …………………………………………….. 6. …………………………………………….. 
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2) Which visuals are best for...? 

 

a. showing a trend over time ______________ 

b. comparing two or more factors among different categories ______________ 

c. showing qualitative relationships _____________ 

d. showing how something is composed ______________ 

e. comparing two trends ______________ 

 

3) Complete the sentences about each visual in Exercise 1. Use the words below.  

 

comparison 

fluctuation 

refers 

relationship 

see 

shows 

 

a. Here you can see ___________ between the most popular female and male jobs.  

b. This chart ____________ the representation of women on the labour market.  

c. This diagram shows the ___________ between grade, sex and gender.  

d. This figure __________ to the pay gap last year. 

e. As you can _________ from this graph, the pay gap decreased last year. 

f. This chart shows the ___________ in the pay of women and men in 2015 compared 

with 2010. 

 

4) Match the phrases to the graph below. 

a. remain the same ____ 

b. go up slightly ____ 

c. rise dramatically ____ 

d. decrease slightly ____ 

e. increase sharply ____ 

f. fall dramatically ____ 
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5) Read the following IELT writing task – graph description. Mind the highlighted 

parts and the writing tips. These might later help with your own writing task.  

 

 

 

The bar graph compares the time spent on household chores by men and women in Great 

Britain.  

 

Generally speaking, females in Britain spent more time than males in almost all household 

works except for gardening, pet care and maintenance works.  As the data suggests, the highest 

percentage of time is occupied in the kitchen by women (74 minutes) compared to men who 

spend time in the kitchen almost one-third of that time. On the contrary, males are likely to 

work more on gardening, pet care, odd jobs, maintain more than women do, and spend the 

highest amount of time on gardening and pet caring. The second most time-consuming work 

for women is keeping the house clean and tidy, on which they spend nearly an hour daily. In 

contrast to men, who spend only a few minutes on this task. Regarding the children's care, 

women are found to be working twice as much time as men. Moreover, for washing, ironing 

and sewing clothes, males give the least preference but females more than double the amount 

of time.  

 

In conclusion, women work significantly more than men on household works like cooking, 

washing, cleaning and child nurturing while men spend their majority of time on household 

works like gardening, pet caring and odd jobs compared to the time they spend on household 

tasks. On average, females spend approximately 4 hours a day on household tasks, while males 

spend less than 2.5 hours daily on household tasks. 
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(from https://learnenglishteens.britishcouncil.org/skills/writing/advanced-c1-writing/describing-graph-trends-

over-time) 

 

 

6) Look at the website - Gender-Equality Index  

https://eige.europa.eu/gender-equality-index/2020/CZ 

 

If you browse the website, you will find many up to date charts and graphs showing the 

inequality/equality in specific sectors (health, sport…) in the Czech Republic.  

 

 

7) Choose one graph/chart of your interest from the website above and describe it in 3 

paragraphs. The example in ex. 5 might help you.  

 

Summarise the information by selecting and reporting the main features, and make a 

comparison where relevant. Use the new vocabulary.  

 

 

  

https://learnenglishteens.britishcouncil.org/skills/writing/advanced-c1-writing/describing-graph-trends-over-time
https://learnenglishteens.britishcouncil.org/skills/writing/advanced-c1-writing/describing-graph-trends-over-time
https://eige.europa.eu/gender-equality-index/2020/CZ
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Appendix 9 – Lesson plan no. 5 – Fairy tale role models  

Topic Fairy tale role models 

Content Challenging Gender Stereotypes in Fairy Tales 

Time 90 minutes 

Materials - Computer with internet access 

- Handout (collaborative Google Document with shared access to 

students - see appendix 2) 

- The True Story by Pat Murphey (edited version – see appendix 3) 

Terminal objectives SS will determine the main idea of the text, recount key details and 

explain how they support the main idea 

Ss will develop inner 'expectancy rules' that enable them to predict and 

anticipate gender stereotypes in stories. 

Ss will successfully write a draft of a fairy tale that is not burdened by 

gender stereotypes. 

Enabling objectives Ss describe a picture and recall some of the traditional fairy tales. 

With the help of supportive questions, ss will clarify the humour in the 

given joke and find the generalised information about men and women 

within it. 

Ss understand the given adjectives and sort them while reflecting upon 

the choice they made. 

Ss exemplify gender stereotypes in real-life situations and pop culture.  

Ss describe characters from the traditional fairy tale Snow White as 

well as The True Story. 

Ss predict how the story will continue based on the information from 

the first part of the reading material. 

Ss summarise The True Story in groups and outline the differences 

from the traditional Snow-white fairy tale.   

In the provided material, Ss will identify gender stereotypes.  

With the help of supportive questions, ss will critically reflect on the 

reading material and name the stereotypes mentioned within the story.  
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ORIENTATION 

1. Warm-up (plenum) 

- The teacher (T) starts the class by focusing students (Ss) attention on the picture.  

- T asks Ss to describe the picture 

- T asks further questions: 

o Do you know any traditional fairy tales? 

o Who usually reads or watches fairy tales? 

o Which fairy tale was your favourite when you were a child and why? 

o Is it important to tell or read children fairy tales? 

2. Lead-in (plenum) 

- T asks Ss to read the joke and answer the following questions: 

o What did the woman expect when she said she wanted to be treated like a princess? 

o Do women like to feel like that? 

o Why did the man wish for her to stop talking? 

o Is it typical for women to talk too much or at least more than men? 

 

PRESENTATION 

3. Activation (plenum) 

- T reads the adjectives, and Ss repeat after the T 

- T clarifies any unknown words 

- T asks the Ss to simultaneously sort all the given adjectives into one of the 3 columns 

according to whether they think these character traits are predominantly male, female, or 

both.  

- T and Ss discuss the individual personality traits by using the phrase 'tend to' (example: 

Women tend to be more talkative than men) 

- T asks the Ss to guess the topic of that day's lesson (Fairy tales, stereotypes) 

- T asks the Ss to explain what a stereotype is and give examples 

4. Discussion (group work) 

- T asks the Ss to discuss the statements (stereotypes) and try to think of their example in a 

film/TV show/story etc.  
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ENGAGEMENT 

5. Activation (individual work) 

- Ss complete Kahoot quiz about the traditional fairy tale Snow White 

- A short discussion follows 

6. Reading 1 (individual, group work) 

- T asks the Ss to read the first part of the story 

- Ss should focus on the adjectives used to describe the characters 

- After reading Ss meet in groups to discuss what they think will follow  

- Aim: Infer—make educated guesses based on evidence  

7. Reading 2 (individual, group work) 

- T asks the Ss to finish reading the second part of the story 

- After reading Ss meet in a group to check comprehension of the story, to compare and 

contrast the original fairy tale with the reading, describe the characters 

- Share thoughts with others to check for understanding  

 

EVALUATION 

8. Discussion (plenum) 

- T asks the Ss to share their thoughts with others 

- T asks Ss to answer the following questions: 

o Why was Murphy's Snow White also brave and intelligent? 

o Is it important to read stories to children? 

o How do stereotypes affect the ways we think and act? 

o How can we be less influenced by stereotypes? 

o What are stereotypes? 

- T and Ss reflect on the lesson and share their thoughts 

 

EXPANSION 

9. Writing (individual) 

- For the next lesson, students are asked to write their own fairy tale based on the template 

o Describe the setting. 

o Introduce the protagonist and 

antagonist (use adjectives). 

o Talk about different events. 

o Write the resolution. 

o Resolution 
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Appendix 10 – Students' handout for lesson no. 5 

 

 

 

 

1. Read the joke and discuss the questions below.  

 

A girl I am dating said, "I expect to be treated like a Disney Princess."  

So I told her to pretend she is the Little Mermaid and stop talking. 

 

- Did you find the joke above amusing? If you did, is it because of what you know how 

women and men can behave? 

- Would you like to change the joke in some way? Would it still be funny? 
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2. According to whether you think these character traits are predominantly male, or 

female, or both, put words from the list into the chart below.  

 

gentle 

practical 

loving 

big 

mysterious 

passionate 

sensitive 

brave 

naïve 

emotional 

straightforward 

logical 

adventurous 

confident 

strong 

fragile 

talkative 

aggressive 

clever 

innocent 

 

  

Talk about your choices. For example: "Women tend to be more sensitive than men" (Notice 

'tend to' makes your statement less definite.) 

 

3. Discuss the following statements. Think of an example from TV shows/films/stories 

etc. where these stereotypes are supported. 

 

• Women care about their looks more than men. 

• Men love saving women.  

• Women are weak, and men are strong. 

• Men should financially provide for the woman.  

• Women should care about the children and the household.  

 

4. Can you recall the story of Snow White?  

• Kahoot  

https://create.kahoot.it/details/snow-white/5e3efe52-181a-4c4f-ad3b-4eb3d47a74f6 

  

female both male 

   

https://create.kahoot.it/details/snow-white/5e3efe52-181a-4c4f-ad3b-4eb3d47a74f6
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5. Read the 1st part of the short story 'The True Story' by Pat Murphy. Focus on the 

adjectives. Summarise the first part of the text with your group. Try to predict what 

will happen next.  

 

6. Continue reading the 2nd part. Focus on the adjectives. Summarise the second part with 

the group. Discuss in groups how this story was different from the traditional Snow 

White? How were the characters different?  

 

Traditional Snow White fairy tale          vs.          The True Story by Pat Murphy 

 

7. Class discussion:  

• Why was Murphy's Snow White also brave and intelligent? 

• Is it important to read stories to children? 

• How do stereotypes affect the way we think and act? 

• How can we be less influenced by stereotypes? 

• What is a stereotype? 

 

8.  Write a draft for your own fairy tale, which you wouldn't mind reading to your 

younger siblings. Use the template below and use as many new adjectives you know so 

far. Write about 150 words.  

 

1. Describe the setting. 

2. Introduce the protagonist and antagonist.  

3. Tell about different events. 

4. Write the resolution.  
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Appendix 11 – Reading – The True Story by Pat Murphy 

1st part 
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2nd part 
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