UNIVERZITA KARLOVA V PRAZE
PEDAGOGICKÁ FAKULTA
Diplomová práce

SKILLS IN ADOLESCENTS AND ADULTS WITH
INTELLECTUAL DISABILITIES: TOWARDS
INDEPENDENT LIVING WITHIN THE SOCIETY

Supervisor:

Student:

PhDr. Jan Siska.

Sulabha Karunanidhi
Praha 2007

Sulabhu Kurununidhi

i

UNIVERZITA KARLOVA V PRAZE
PEDAGOGICKÁ FAKULTA

Declaration:

This dissertation is submitted in part-fulfillment of the MA Education.

I, Sulabha Karunanidhi declare that I have developed the dissertation independently with
the use of the resources listed in the bibliography.

I give full permission for this research study to be used for other research purposes.

Sulabhu Kurununidhi

ii

Acknowledgements
First of all I would thank my Supervisor Dr. Jan siska PhD, to whom I am most indebted.
He has been my source of inspiration when words and platitudes became confusing.
I also thank Dr. David Rose and Dr. Jacqueline Van Swet for their valuable guidance for
other assignments.
I thank Sulabha School Management and the Head Mistress for giving me moral support
and granting study leave.
I thank Dr. Ching Mey who was supporting throughout my work. She has been a great
source of energy.
I thank Mr. Ivo Vykydal for organizing the school visits and a memorable outing at
Sumperk.
I sincerely thank Mr. Vozeh and Mrs. Hellona for supporting me to organize the Indian
dance. And I thank Lenka and Petra for always being there to guide and help me during
the dance.
I thank Mrs. Latha Chari for providing the saris for the dance.
I thank Dr. Lukas Brodsky for supporting me with all those encouraging words which
kept me going.
I thank my room mate Aminah who was a true critical friend. And I thank Subhasis and
Sandy to have supported me in all possible ways.
I thank the European Union for having brought 27 professionals from different Nations
together and giving us an opportunity to get acquainted with other cultures, traditions and
languages apart from enriching all of us with academic and professional knowledge.
Thank you my dear children of Damov Racek school to have made me feel at home.
And I sincerely acknowledge my husband (M. Karunanidhi) and children (Suganya and
Saranya) for encouraging me to embark on this journey.

Sulabhu Kurununidhi

iii

Content list

Page no

1.

Covering Page

2.

Title Page

i

3.

Declaration

ii

4.

Acknowledgement

iii

5.

Content list

iv

6.

Abstract

v

CHAPTER 1:

i
1.

Introduction

1

2.

Educational System in the Czech Republic

1

3.

Employment and its Importance in the Life of Persons with Intellectual
Disabilities

2

4.

Background of the Research

3

5.

Objectives of the Research

6

6.

Research Questions

6

7.

Definition of Terms

7

8.

Significance of the Research

7

9.

Limitations of Research

8

10.

Conclusion

8

CHAPTER 2:

2.0

Literature Review

9

2.1

Definition of Intellectual disability

9

2.2

Human Rights of Persons with Intellectual Disabilities

12

2.2.1

The European Union Disability strategy

13

2.2.2

Mainstreaming Disability in Policy Formulation

14

Sulabhu Kurununidhi

iv

2.2.3

Full Participation of people with Disabilities

2.2.4

The Standard Rules on the Equalisation of Opportunities for Persons with

14

Disabilities

14

2.2.5

Preconditions for Equal Participation

15

2.2.6

Employment Related Policy for the Individuals with Disabilities

16

2.2.7

Achieving Equality through Employment -

17

2.3

Inclusion of Students with Special Needs in the Mainstream Secondary

.

>

Schools

18

2.3. l \ Education in Republic of Czech

18

2.3.2

Education of Children with Special Needs in India

19

2.3.3

Current Situation of Persons with Disabilities

20

2.4

Definition of Job Placement of the Individual with Disabilities

21

2.4.1

Individual Choice

22

2.4.2

Achieving Equality through Meaningful Relationship

22

2.5

Life Skill Training for the Persons with Intellectual Disabilities

23

2.6

History of Independent Living

25

2.6.1

Independent Living for Persons with Intellectual Disabilities

25

2.6.2

Skills Related to Independent Living

26

2.6.3

Importance of Independent Living

27

2.7

General Assembly of families for a National Family Network in Canada — 27

CHAPTER 3:
3.0

Introduction

29

3.1

Research Methodology

30

3.1.1 Quantitative Research -—

30

3.1.2

Developing Questionnaire

31

3.1.3
3.2

Process of Translation
Qualitative Research

32
33

3.2.1

Developing Interview Questionnaire

34

3.3

Procedure of Collecting Data

37

Sulabhu Kurununidhi

v

3.3.1 School A

37

3.3.2 School B

38

3.3.3 About the Individual with Intellectual Disabilities working with
Employer (X)

39

3.3.4 About the Individual with Intellectual Disabilities working with
Employer (Y)

-39

3.4 . Piloting the Research

39

3 . 5 7 ' Validation of Data

39

3.6

40

Reliability

3.7 ^ Validity

40

3.8

40

Conclusion

CHAPTER 4:

4.0

Introduction

4.1

What are the Views of the Teachers about the Skills Taught and Learnt by the
Adolescents with Intellectual Disabilities in the Schools?

41

43

4.1.1 Do you find that the Skills Taught to the Adolescents is Adequate for Finding
a Job in the Open Market? If yes, how and If no, why?

4.2

55

What are the Views of the Teachers Regarding the Relevance of the Skills learnt
in helping the Adolescents function Independently?

4.3

What are the Views of the Parents about the Skills Taught and Learnt by their
Children with Intellectual Disabilities in the Schools?

4.3.1

55

56

Are the Parents aware of the Activities Taught in the Schools to their Children?
Are the Activities going to help their Children to be Independent in the Future?
56

4.4

What are the Vies of the Parents Regarding the Relevance of the Skills Learnt
to help their Children function Independently?

4.5

67

What are the Views of the Employers about the Skills Gained by the Adults

Sulabhu Kurununidhi

vi

with Intellectual Disabilities working in their place?

68

4.5.1

Do they Feel Obligated to Employ Individuals with Intellectual Disabilities?- 74

4.5.2

Do they feel it as a Sense of Responsibility towards Society?

74

4.5.3

Do they do it because they Pity them?

74

4.5.4

Do they believe that they are Equally Competent as any other Employee? — 74

4.5.5

How long has the individual been Working with the Employer and whether
needed any Specific Training to Cope up with their Daily Work Routine? — 75

4.5.6

For how long did the Employer have to Train the Individual with Intellectual
Disabilities?

75

4.6

Outcome of the Interviews with the Teachers, Parents and the Employers

75

4.7

Conclusion

77

CHAPTER 5
5. 1 Interpretation and Evaluation
5.1.1

78

To explore the views of the teachers whether the skills taught and learnt by

their adolescents with intellectual disabilities in the schools are relevant to make them
independent in their future.
5.1.2

79

To explore the views of the parents whether the skills taught and learnt by

their students with intellectual disabilities in the schools are relevant to make them
independent in their future.

81

5.1.3To explore the views of the employers whether the adult with intellectual
disabilities who are working in their place possess the skills to cope with the needs in
the job.

82

5.1.4To propose a guideline to help teachers develop curriculum that would help in
the training of the students with intellectual disabilities.

83

5.1,5What skills need to be taught in schools that will benefit individuals with
Intellectual disabilities to be an independent individual in the society.
5.2

84

Recommendations

Sulabhu Kurununidhi

Vll

CHAPTER 6

6.0

Conclusion.

86

6.1

A critical evaluation of work undertaken and future plans.

86

6.2

Implications of my research

88

finding

Bibliography

89

Appendix la - Questionnaire in English

94

Appendix lb - Questionnaire in Czech

98

Appendix 2 - Interview Questions to the Employer

100

Appendix 3 - Sub headings with related 39 skills

101

Sulabhu Kurununidhi

viii

Abstract
After reaching adulthood most of the individuals with Intellectual Disabilities drop out
from school/workshop or if employed from employment. The main aim of this research is
to explore the skills needed for the adolescents with intellectual disabilities to function as
economically and socially independent individuals in the society.

16 teacher, 16 parents and 2 employers were asked to fill up questionnaires and they
were interviewed to elicit their views about the skills taught and learnt by the adolescents
with Intellectual Disabilities in the schools and the relevance of the skills learnt in
helping the adolescents function independently in the society. The findings show that
though the adolescents are trained in Work Behaviour, Independence Skills, Production
Skills, Interaction Skills, Social Skills, Self-help Skills and Academic Skills, actual on the
job training is required for the individuals with intellectual disabilities.

During the research process it was also found that the employers of the individuals with
intellectual disabilities appoint them only because there is a government policy in the
Czech Republic which insists on it or else the employer has to pay compensation of kc
49,000/-per year.

KEY WORDS: Adolescents,
Disabilities.
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CHAPTER 1
INTRODUCTION
1.

Introduction

Individuals with disabilities are one of the most disadvantaged groups in most societies.
They are subject to social discrimination, reduced work and educational opportunities. To
accept the disability and to know what to do is a difficult task. However one way of
making progress and helping individuals with disabilities is to look across countries, to
know the different aspect such as the culture and the organizational structures, and to
look at the situation with one's own new eyes and broader perspective.

The purpose of education is to promote every student's initiative and self-confidence
(www.european-agency.orK, Development of integration-inclusion, accessed on 25/3/07).
It is believed that any institutions for that matter regular or special, should focus on the
planning in such a way that the students (able / disabled) are geared up for their future to
become an independent individual of the society. According to Robson (2002:9) in the
social world every individual have skills such as interviewing, designing, analyzing,
interpreting and reporting. These skills require practice and which takes time. Keeping
in mind this statement which encourages a debutant researcher like me, I will move ahead
with my research to explore the skills needed for the adolescents with intellectual
disabilities (ID) to function as economically and socially independent individuals in the
society.

I

H o i
2

Educational System in the Czech Republic

Due to the comprehensive change in the public administration, the Czech Republic is
undergoing a tremendous reform (http://www.msmt.cz , accessed on 25/3/07). A white
Paper titled National Programme for the Development of Education in the Czech
Republic was published in the year 2001 by the Ministry of Education, Youth and Sport
(Ministry of Education). As of January 2003, the schools were administered within the
general administration and the Ministry of Education retained the responsibility of
Sulabha Karunanidhi
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education system of the Czech Republic. The country has compulsory education for the
children between the ages 6 - 1 5 years. The basic schools are divided into two grades
such as grade one which is from first to fifth and grade two from sixth to ninth. The
students with intellectual disabled then attend the secondary school between the ages 15
to 19 years.

Act 563 stated on 24th September 2004 under section 15 says that teachers of Vocational
Training in a Facility Providing Social Care should acquire professional qualification as a
teacher of vocational training and at the same time complete accredited educational
programme focused on special educational needs.

This must be organized by an

institution of further education by qualified pedagogical staff. This is an important factor
in the training of future special education teachers who will be helping students with
disabilities.

At present in Czech Republic, there are special needs schools from nursery to secondary
level education. Approximately 3.6 percent of the students fall out from the mainstream
schools (http://www.msmt.cz , accessed on 25/3/07). This shows that a new policy for
integration has been applied and it is slowly progressing. Above all the Czech Republic is
taking relevant measures to ensure that there is education for all.

Employment and its Importance in the Life of Persons with Intellectual
Disabilities
In this paper, I will write about the importance of employment in the life of persons with
intellectual disabilities which generally promotes their self-identity and self-esteem. In
^

my country (India), employment of a person plays an important role in defining his/her
- status. Even for getting a bride/groom depends upon the earning of the individual. It is
always found that identifying and finding a suitable job for a disabled person is a difficult
task to a point of almost impossible. The future of a person with disability depends upon
the knowledge and skills he/she gets during his schooling days. According to Harrington,
'997 (cited in Kosciulak J. F, 2005), high school students with disabilities leave the
school without the appropriate knowledge and soft skills to function independently. Lack
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of these skills will results in unemployment and underemployment which not only affects
the economic conditions of a country, but also affects the social status, self-image and
self-esteem of the individuals. Schroeder, 1995 (cited in Kosciulak J. F, 2005) accounts
the society for holding diminished expectation from the individual with disabilities.
Societies on the whole have discriminated against them in one way or another and the
individuals with disabilities often face social problems of stigma. It is ultimately the
attitude of the society on the whole that need to change. If an appropriate job is not
available for the person with intellectual disabilities, then it is the responsibility of the
stake holder to create a place for him/her in the society. If that is also not possible then
the institutions should see that they bring the job under a workshop specifically for
individuals with disabilities. In my work place in India, the professionals such as social
workers, teachers, parents, supervisors and employers have tried to identify specific task
that students with moderate and severe intellectual disabilities can do. Today the centre I
work in are supplying 1000 floor-swabs to AIR-INDIA airlines every month. This has not
only improved the work ability but also given a boost to the self-esteem of the individual.
This in a way is bringing awareness that with the collaboration amongst professionals and
with the help for organizations or companies, the adolescents and adults with intellectual
disabilities will become happy and productive individuals of the society.

,

Background of the Research

V /
*

Vw H
^

"v W a a a U .

"The best way to find you is to lose yourself in the service of others"
(Gandhi)

V
/

Born as third girl child to a middle class family and having my elder sister as a child with
intellectual disability created within me a desire to know why she is not behaving the way
we are or any other person. My parents were always more concerned about her, and my
parents found a groom and got her married at a very early age of 14 years. All these
questions instill within me the curiosity to know more about individuals similar to my
sister. When our family doctor offered me a job as an educator in a newly opened special
school I was happy to join. My journey started since then working as teacher, then as
special educator (after I completed my diploma in special education). At present, I am in-
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charge of the vocational training centre and the centre for me is like my second home as 1
have been working in the centre for the past 27 years.
In India, unlike mainstream schools there exists no curriculum for special schools. The
centre where I work has 35 trainees who are all above 18 years of age and are trained for
various vocational skills such as weaving, making incense sticks, different sized
envelopes, making liquid cleaners, making files, etc. We have adults with intellectual
disabilities with IQ 20 - 65. Many of them are trained in all the above mentioned

activities and a few of them who have severe disabilities engaged in minimal activity. In
a way all the trainees are kept occupied between 10.00 a.m. to 4.00 p.m. which is the
centre working hours.
However keeping in mind the abilities of an individual, the vocational training is
assigned. The vocational training activity chosen for the individuals with intellectual
disabilities is based on the demand of products and services in the society.
I selected to work on my research question 'what skills need to be taught in schools that
will benefit individuals with intellectual disabilities to be an independent individual in the
society"?

Burke & Cigno, 2000 (cited in Naylor. A & priscott. P, 2004:199) states that many
researches have indicated the profound effect of having a disabled child in the family.
Being a special educator for many years I noticed two scenarios - adults with intellectual
disabilities leave the workshop and stay in their home or the parents go in search of other
workshops where they can get admitted their child. Why is this so? Is it because they
have no confident that the individual or the individual lack proper training during the
transition period in the training centre? It is important that the training and services that
the student with disabilities receives, should be goal oriented to help them get a job
(Rothstein, 1980, cited in Vandergoot. D, Wenzel.V, 1990).

Effectiveness of these

services ultimately depends upon how well they get adjusted in their future placement.
Chen and Growick (1983) in their studies found that the training benefit the disabled but
only half of the jobs offered is related to the training. The training and the job placement
is an important aspect.
Sulabha Karunanidhi
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During our visit to one of the restaurant in Prague, we saw adults with intellectual
disabilities getting trained as servers in the restaurant. As per the information given by
the manager of the restaurant, the adults those who have completed two years training
period are absorbed in the open employment. Though 50 percent gets the opportunity, the
remaining 50 percent still remains unemployed.
v
At times on the job training, one is faced with related problems such as behaviour. Many
a times the individual with intellectual disabilities do not want to leave the institution
where they are comfortable and used to, and they have difficulties adjusting in the new
environment. In India, in a vocational training centre, the adults with learning difficulties
are trained in self-help skills and skill training. Skill training differs from area to area as
the schools take up activities which is available within the vicinity. Mainly the activities
taught in most of the special schools include making different sized envelopes, cleaner
making, file making, and producing floor swabs etc. Seasonal orders such as making
pickles, making decorative articles for different festivals too are undertaken. Though
there are so many skill training undertaken, there is no research undertaken on what the
adults with intellectual disabilities need and what will benefit them in the future
placement. Many adults go without any placement or job after they complete the training
period in the workshops. During the process of developing their work skills they are not
being trained to develop and improve the self- confidence, self-determination, community
integration, and decision making skills (American Rehabilitation, 2005). Building up on
the positive aspects of their abilities is very important as this will inevitably influence
their confidence and better prepare them to be accepted and adjusted within the
expectations of

the society. Thus I am interested to know whether the training these

children attain in schools prepares them for their future. In the next chapter I will review
various research literatures relating to my study.

Sulabha Karunanidhi
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5.

Objectives of the Research

1/

The objectives of the research are:
a. To explore the views of the teachers whether the skills taught and learnt by their
adolescents with intellectual disabilities in the schools are relevant to make them
independent in their future.
b. To explore the views of the parents whether the skills taught and learnt by their
students with intellectual disabilities in the schools are relevant to make them
independent in their future.
c. To explore the views of the employers whether the adult with intellectual
disabilities who are working in their place possess the skills to cope with the
needs in the job.
d. To propose a guideline to help teachers develop curriculum that would help in the
training of the students with intellectual disabilities.

6-

Research Questions

The research questions are:
a. What are the views of the teachers about the skills taught and learnt by the
adolescents with intellectual disabilities in the schools?

b. What are the views of the teachers regarding the relevance of the skills learnt in
helping the adolescents function independently?

c. What are the views of the parents about the skills taught and learnt by their children
with intellectual disabilities in the schools?

d. What are the views of the parents regarding the relevance of the skills learnt to
help their children function independently?

e. What arc the views of the employers about the skills gained by the adults with
intellectual disabilities working in the place?
Sulabha Karunanidhi
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7.

Definition of Terms

In this research, the following terms are referred:
Adolescents: The group of individuals growing up into adulthood and is from age 14-18
years old.
Skills: Skills are the knowledge and experience acquired during the educational period
which the individual can use for their independent living in the future.
Function independently: The individual can function freely and unsupervised in his/her
day-to-day living.
Society: The social relationship between human beings organized collectively.
Intellectual

Disabilities:

refers to mental

retardation,

mentally

challenged,

and

intellectually challenged which has the same meanings.
Intellectual Disabilities is defined as people having the functioning level (IQ) below 7075 with significant limitations in adaptive skill expressed in conceptual, social, and
practical adaptive skills originated before the age 18. Intellectual disabilities vary in
degree and the individual capabilities defer from person to person.
(www.disabilityindia.org/djaug06D.cfm - 8k, accessed on 8/3/2007).

8.

Significance of the Research

From the findings of this research, I hope to relook into the curriculum of the training of
the individuals with intellectual disabilities in India, and try to bring about the changes in
the training of these individuals.
It is also my hope that the similar research can be conducted in India and this time it must
include the views of the parents because they also play an important role in the
development of their children.

Sulabha Karunanidhi
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9.

Limitations of Rcscarch

This is an exploratory study to define the skills needed to help adolescents with
intellectual disabilities to function independently. The information collected is the
beginning of further in depth studies to help in the curriculum development for secondary
education for the intellectually challenged.
S

l
i
. . .
^anguage is a limitation during the process of my research. During the school visits, I

observed that in schools, the medium of instruction is Czech and the teachers speak
Czech to the students. The teachers were unable to understand English which is the only
source of communication if I have to communicate to them. But the teachers were very
cooperative and they would bring a teacher who speak English and do some translation.

10-

Conclusion

This chapter covers the educational system in Czech Republic, jobs and its importance in
the life of persons with intellectual disabilities, research background, objectives of
research, research questions, definition of terms, significance of research, and limitations
of research as an introduction to my research.

Sulabha Karunanidhi
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CHAPTER 2
LITERATURE REVIEW
2.0

Literature Review

In this chapter, I will focus on:Definition of Intellectual Disabilities.

-1

Human Rights of Persons with Intellectual Disabilities.
Achieving Equality through Employment.
Inclusion of Students with Special Needs in the Mainstream Secondary Schools.
Definition of Job Placements of the Individuals with Disabilities.
Life Skill Training for Persons with Intellectual Disabilities.
History of Independent Living.
Independent Living for Persons with Intellectual Disabilities
2.1

Definitions of Intellectual Disabilities

In the ancient times people with disabilities were treated as outcast within the society.
They were either cursed or feared, they were abused and neglected and usually they died
at an early age (Roeher Institute, 1997).

The Ancient Greek first used the term "Idiot" to those who were considered to be lacking
training and incapable of communicating within the society. The term "defective" was
used in general with other defectives and the term "mental defective" was distinguished
from other "defectives." Due to the socio economic shifts, the people with disabilities
were pushed into poverty. The dissolution of the medieval monasteries in England for
instance stopped the care they once provided and the eighteenth century enclosure
movements throw many to rely on public charities.

People with disabilities were often seen as "needy poor" and considered to want to have
charity and help, and there was no place in the community for them. They were
ostracized and kept in prison, poor houses or houses of correction.

Sulabha Karunanidhi
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During the mid- nineteenth century, there was a sudden change of views about "mental

defectives" which spread over France, Switzerland, Western Europe, the United States
and Canada. The public wanted changes in the services of persons with mental
defectives.

Canada started the first residential institution in the year 1859 in Orillia, Ontario and they
expected that with training the persons with disability would be fit to go back and get
included in the mainstream socicty. However despite some early success the optimistic
thought of being successful to include the individual with disabilities into the society
began to wane and this resulted in the deteriorating attitudes towards the people with
intellectual disabilities.

The early Eugenicists were medical scientists who made it possible to bring about the
changes and improve the quality by preventing the birth of infants with disabilities. This
Eugenic movement was fuelled by Gregor Mendel and his law of heredity. These
Eugenics supporters supported the development for measuring the intelligence called 1Q
(Intelligence Quotient) to categories people as "feeble-minded."

Over the years many changes took its shape and the development in social and
educational science brought about the changes in recognizing that the individuals' with
disabilities and that people can overcome some of the consequences of the disabilities if
they are provided with the opportunity to access and learn in education and employment.
From then on, there were many changes which evolved into many definitions and
changes.

Mental Retardation is seen as an idea, a condition, a syndrome, a symptom and a source
of pain and bewilderment to many families (www.uab.edu/cogdev/mentreta.htm - 73k,
accessed on 24/2/07). I agree with this statement in which it says mental retardation is a
source of pain and bewilderment. Many families break down and become nuclear family
because the extended family does not want to take responsibilities over the special need
Sulabha Karunanidhi
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child. The acceptance of a special child itself is a trauma within the family. At times even
the acceptance of child between the husband and wife becomes a problem and the couple
ends up in divorce.
American Association on Mental Retardation defined mental retardation as a "disability
characterized by significant limitations both in intellectual functioning and in adaptive
behaviour as expressed in conceptual, social and practical adaptive skills. This disability
originates before the age of 18" (American History on Mental retardation, accessed on
24/2/07). In this definition the word 'significant limitations' means that the person is
functioning below average in intellectual ability and that he/she may be extremely good
in Mathematics etc but the general intellectual functioning may not be present. The
adaptive behaviour means the inability to adjust socially and emotionally.

In the more recent years, the word mental retardation has changed to intellectual
disabilities. As per the U. S Equal Employment Opportunity Commission "An individual
is considered to have an intellectual disability when (1) the persons intellectual
functioning level (IQ) is below 70-75; (2) the person has significant limitations in
adaptive skill areas as expressed in conceptual, social, and practical adaptive skills; (3)
the disability originates before the age of 18 (U. S Equal Employment Opportunity
Commission, 2004).
The concept of disability is a complex one and involves an interaction between an
individual's physiological or psychological conditions, personal characteristics, and the
environment (Heller & Monahan, 1977; Mathews & Seekins, 1987). The World Health
Organization's definition of a disability as "any restriction or lack (resulting from an
impairment) of ability to perform an activity in the manner or within the range considered
normal for a human being" (WHO, 1980) is perhaps the most widely used. The National
Health Interview Survey (NHIS), collected by the National Center for Health Statistics,
bases its estimates of disability in the United States on a variation of the WHO definition
in terms of limitations on activities usually associated with a person's age group due to an
impairment or health problem (Jackson K. O & T. W. Seekins, 1992).
Sulabha Karunanidhi
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2.2

Human Rights of Persons with Intellectual Disabilities

In many countries the government started to advocate and help persons with intellectual
disabilities. Many policies and Acts were implemented wherein the individuals with
intellectual disabilities were recognized. (Wall. K, p 5-12)
•

Declaration of Human Rights (1948) - Everyone has the right to freedom, justice
and peace (human rights for all).

•

Warnock Report (1978) - In Special Educational Needs, there must be integration
of special needs children in the mainstream schools.

•

Child Rights (1989) - In a child's right, there must be survival, development,
protection and participation.

•

UN Standard Rules (1993) - Equalization of Opportunities for persons with
disabilities.

•

Salamanca Statement (1994) - Education for All. Enrolling all children in regular
schools, unless there are compelling reasons for doing otherwise.

Human rights are universal and interdependent. Basically it is what makes us human.
When we speak of the right to life, or development, or to dissent and diversity, we are
speaking of tolerance and this tolerance ensures all freedom without which we can be
certain of none (http://www.exampleessavs.com/viewpaper/2422.html,

accessed on

3/6/2007).

The Universal Declaration of Human rights says that "All human beings are born free and
equal in dignity and rights" (Roeher Institute, 1997:18). "Human rights provide the
foundation for a vision of community living" (Roeher Institute, 1997) and the awareness
and knowledge of human rights by the Individuals with disabilities and their families
strengthen to bring about social changes.
The RehabilitgtifiiLj\ct_ is the Federal legislation that authorizes the formula grant
programs of vocational rehabilitation, supported employment, independent living and
client assistance. It also authorizes a variety of training and service discretionary grants
Sulabha Karunanidhi
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administered by the Rehabilitation Services Administration. This Act also includes a
variety of provisions focused on rights, advocacy and protections for individuals with
disabilities (http://www.google.cz/search?hl=cs&q=rehabilitation, accessed on 3/6/2007).
However the training authorities in the Rehabilitation Act has the intention to prepare
rehabilitation professionals to work in public sector programs, agencies and facilitates the
programmes which facilitates in the training of professionals to upgrade their skills and
knowledge. It also says that the programmes organized by the training authorities expects
the people to be very special who can take up the challenge to provide public
rehabilitation services (Carney N. C, 1992).
2

- 2.1

The European Union Disability Strategy

Employment and occupation are key elements in guaranteeing equal opportunities for all.
The European Union Disability strategy is a society which is open and accessible to all is
the goal and says that the barriers need to be identified and removed. This approach of
The European Union Disability Strategy has been stimulated by the United Nations
Standard Rules on Equalization of Opportunities for Persons with
(http://ec.eurona.eu/emnlovment social/disabilitv/strategv en.html#3,

Disabilities

accessed

on

13/6/2007).
The European Union Disability Strategy has three main focuses:
•

Cooperation between the Commission and the Member States.

•

Full Participation of People with Disabilities.

•

Mainstreaming Disability in Policy Formulation.
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2. 2. 2

Mainstreaming Disability in Policy Formulation

When there is a change in the policy the Commission considers the needs and rights of
people with disabilities. The Commission pays important attention to disability aspects in
its socio-economic policies, programmes and projects.
The Unit for the Integration of People with Disabilities is responsible for mainstreaming
disability matters within the Commission. The Directorates-General representatives
attend the meeting organized by the Unit for the Integration of People with Disabilities in
the context of an Interservice Disability Group. The purpose of this Unit is to bring
awareness of disability matters and to facilitate and encourage co-operation on disability
matters among Directorates-General.

2.2. 3

Full Participation of People with Disabilities

The Commission considers that people with disabilities should be involved in the
planning, monitoring and evaluation of changes in policies, practices, programmes. The
Commission's dialogue with the European Disability Forum (EDF) is an example of such
practice. (The EDF is an umbrella organization representing for example European Cooperation

Disability

NGOs

and

National

Disability

(http://ec.europa.eu/emplovment social/disahilitv/stratepv en.html#3,

Councils

accessed

on

13/6/2007).

2. 2. 4

The Standard Rules on the Equalization of Opportunities for Persons with
Disabilities

One of the major outcomes of the Decade of the Disabled Persons was the adoption, by
the General Assemble, of the Standard Rules on the Equalization of Opportunities tor
Persons with Disabilities in 1993. Although not a legally binding instrument, the
Standard Rules represent a strong moral and political commitment of Government to take
action to attain equalization of opportunities for person with disabilities. The rules serve
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as an instrument for policy-making and as a basis for technical and economic cooperation
(http://ec.europa.eu/emnlovment social/disahilitv/strategy en.html#3,

accessed

on

13/6/2007).
The Standard Rules for the Equalization of Opportunities of Persons with Disabilities
provides for the appointment of a Special Rapporteur to monitor the implementation of
the Rules.

2. 2. 5

Preconditions for Equal Participation

Rule 1: Awareness Raising
States should take action to raise awareness in society about persons with disabilities,
their rights, their needs, their potential and their contribution.
Rule 2: Medical Care

States should ensure the provision of effective medical care to persons with disabilities.
Rule 3: Rehabilitation
Rehabilitation is a fundamental concept in disability policy and is defined as a process
aimed at enabling persons with disabilities to reach and maintain their optimal physical,
sensory, intellectual, psychiatric and /or social functional levels, thus providing them with
the tools to change their lives towards a higher level of independence. Rehabilitation may
include measures to provide and /or restore functions, or compensate for the loss or
absence of a function or for a functional limitation. The rehabilitation process does not
involve initial medical care. It includes a wide range of measures and activities from
more basic and general rehabilitation to goal oriented activities, for instance vocational
rehabilitation.
R

ule 4: Support Services
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State should ensure the development and supply of support services, including assistive
devices for persons with disabilities, to assist them to increase their level of independence
In

their

daily

living

and

to

exercise

their

rights

(http://www iin r>rg/esa/socdev/enable/dissre01.html accessed on 13/6/2007).
2. 6

Employment Related Policy for the Individuals with Disabilities

The Standard Rules for the Equalization of Opportunities of Persons with Disabilities in
rule seven which is on employment states that:•

States should recognize the principle that persons with disabilities must be
empowered to exercise their human rights, particularly in the field of
employment. In both rural and urban areas they must have equal opportunities for
productive and gainful employment in the labour market.

•

Laws and regulations in the employment field must not discriminate against
persons with disabilities and must not raise obstacles to their employment.

•

States should actively support the integration of persons with disabilities into
open employment. This active support could occur through a variety of measures,
such as vocational training, incentive-oriented quota schemes, reserved or
designated employment, loans or grants for small business, exclusive contracts or
priority production rights, tax concessions, contract compliance or other technical
or financial assistance to enterprises employing workers with disabilities. States
should

also

encourage

employers

to

make

reasonable

adjustments

to

accommodate persons with disabilities.
States' action programmes should include:

•

Measures to design and adapt workplaces and work premises in such a way that
they become accessible to persons with different disabilities;

•

Support for the use of new technologies and the development and production of
assistive devices, tools and equipment and measures to facilitate access to such
devices and equipment for persons with disabilities to enable them to gain and
maintain employment;
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•

Provision of appropriate training and placement and ongoing support such as
personal assistance and interpreter services.

•

States should initiate and support public awareness-raising campaigns designed to
overcome negative attitudes and prejudices concerning workers with disabilities.

•

In their capacity as employers, States should create favourable conditions for the
employment of persons with disabilities in the public sector.

•

States, workers' organizations and employers should cooperate to ensure equitable
recruitment and promotion policies, employment conditions, and rates of pay,
measures to improve the work environment in order to prevent injuries and
impairments and measures for the rehabilitation of employees who have sustained
employment-related injuries.

•

The aim should always be for persons with disabilities to obtain employment in
the open labour market. For persons with disabilities whose needs cannot be met
in open employment, small units of sheltered or supported employment may be an
alternative. It is important that the quality of such programmes be assessed in
terms of their relevance and sufficiency in providing opportunities for persons
with disabilities to gain employment in the labour market.

•

Measures should be taken to include persons with disabilities in training and
employment programmes in the private and informal sectors.

•

States, workers' organizations and employers should cooperate with organizations
of persons with disabilities concerning all measures to create training and
employment opportunities, including flexible hours, part-time work, job-sharing,
self-employment

and

attendant

care

for

persons

with

disabilities

(http://www.un.org/esa/socdev/enable/dissre01.html accessed on 13/6/2007).
2-2.7

Achieving Equality through Employment

By having a job in the open market improves the self-esteem of the individuals with
intellectual disabilities such as the chance to meet people, new challenges and greater
independence (The Roeher Institute, 1996). The disabled consumer movement in which
the individuals with intellectual disabilities and advocates are actively involved has
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framed access to employment as an equality rights issue. The disabled consumer
movement is making it possible for the individuals to make it possible to access them into
the open market and remain in the labour force. The support services are crucial to the
well-being and should be provided publicly to the individuals with intellectual disabilities
which the disabled consumer movement considers as an important factor. And creating
an opportunity for the disabled would not only benefit the disabled person but also the
employers and society as a whole (Hamond B. V & Haccou. R, 2006:117). Thus, the
Disability services should adopt the idea of individuals centered planning and designing a
service based on the individuals needs and goals (Hamond B. V & Haccou. R, 2006:88).

2.3

Inclusion of Students with Specif Needs in the Mainstream Secondary
Schools

'Mainstreaming' means that the needs of disadvantaged people need to be taken into
account in the design of all policies and measures which are specifically addressing their
needs (http://ec.eurooa.eu/cmplovment, accessed on 13/6/2007).
Wall (2006) states that it is the responsibility of the professionals to enable all children to
get their maximum potential whether they are identified as having 'special needs' or
'special educational needs' and during different phases of their lives the individual needs
changes in nature and severity (Wall. K, 2006, p 15-29).

Generally, in Czech Republic and India, there are primary education (6 to 10 years) and
secondary education (10 to 15 years). In my literature review, I will focus only on the
inclusion of students with special needs in the mainstream secondary school.

2.3.1

Education in Republic of Czech

The Czech Republic is a small country in Central Europe (78,866 s q . m )
population of 10 million. The country came into existence in January
peaceful division of the Czech-Slovakia Federation.
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After more than 10 years of preparatory work in the year 2005 the Ministry of Labour
and Social Affairs (MOLSA) in the Czech Republic finalized the Bill on Social Services.
The Czech Parliament passed the Bill in spring 2006 and the new law came into force
from 1 January 2007. There was a rapid growth of National Government Organizations
(NGOs) from the year 2003 after the increased pluralism in social services for the people
with learning disabilities (Siska. J, 2000).
"

The general objective of Inclusion in Republic of Czech is to give the children with

special needs an equal opportunity to successful and efficient education depending upon
their needs and abilities" AvWW e..mpRan-agencv.org, 2006) The main focus is on the
pupils' individual and educational needs. The first main objective of providing special
educational needs is for including pupils with SEN into the mainstream schools and to
provide special educational needs in small teaching groups.
The systematic integration policy started in Republic of Czech only after 1989. The goal
was set for the children with special needs to be integrated in the society. The main
purpose of education was to minimize the negative consequences thereby creating an
equal opportunity in the society.

2.3.2

f Children with SpcdalNrnkuLlndi»

^

"To a person with disability, the Constitution of India guarantees that: f t a .
relief L

help to the disabled" (Entry 9 of Lis. 11 of Seven* Schedule). Ame e 4

Constitution presoribos tbat "tbe State shall, within the

J

and development, make effeetive provisions for seeuring the nght to work,
and to public assistance in cases of disablement".
There has been a growing awareness and significant changes taking place both at the
national and interna,,onal levels for the individuals with disabihty. The Eco
Social Commission for Asia and Pacific (ESCAP) declared 19,3 to 2002 as the
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and Pacific Decade of Disabled Persons. The Indian Government in response followed
the philosophy of empowering person with disabilities and their associates, enacted in the
year 1995, The persons with Disabilities (Equal Opportunities, protection of Rights and
Full Participation) Act, 1995 (India Together, June 7, 2007).

The government of India implemented the scheme of integrated education for the
disabled in 1974 as a centrally sponsored scheme with 50% financial assistance to states
to meet the needs of special needs children with disabilities. With the advent of the
national policy on education in 1986, the scheme has been expanded and administration
cells have been established in most of the states". (Sreekumari Amma. B, State council of
education research and training, Kerala, India, accessed on 14/1/2007).

"Being a signatory to the Salamanca Statement, India committed itself to the
development of our inclusive system of education". (International Journal of Inclusive
Education, N. Singal, 2005, p. 332). India has not reached this level where inclusion is
found in the mainstream primary and secondary schools. In India, the national policy of
education (1986) brought the education of children with disabilities under the equal
education opportunity provision. However the policy states that wherever possible,
children with any kind of disabilities should be educated in general schools, but it has not
been fully achieved. This is because there is no cohesive policy (Hegarty. S, 2002: 41).

2-3.3

Current Situation of Persons with Disabilities

Persons with Disabilities in India are defined according to The Persons with Disabilities
(Equal Opportunities, Protection of Rights and Full Participation) Act of 1995 and are
identified in seven categories of disability: Blindness, Low Vision, Leprosy-cured,
Hearing Impaired, Locomotor Disability, Intellectually Disabled and Mental Illness
(Sunita. S, 2007 Czech Inclusion assignment).
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2.4

Definition of Job Placements of the individuals with disabilities

Using "individual first" language when referencing persons with disabilities is accepted
as a professional standard in rehabilitation, as an evident in language of the code of
professional ethics for rehabilitation counselors (Roessler & Rubin 1998, cited in
American rehabilitation, 2001) and in psychology as evident from the publication
guideline (American Psychology Association, 1994). As the "job placement" carriers a
negative patronizing connotation for persons with disabilities (Greenwood, 1982) and
denotes a directional relationship or a linear "from-to" concept which implies that the
counselor retains the power over individuals with disabilities to put them into jobs, it is
proposed that this term should be replaced by a more appropriate phrase.

Due to this terminology there was a fundamental change that the individual should be
described as a person with disability (Wright 1960, cited in American rehabilitation,
2001). Just as the phrase "person with a disability" is a psychologically sounder
expression" an individual in the rehabilitation process also should be identified verbally
as a person making a choice to accept a job and consequently as a person actively
partaking in the employment process.

The term "placement" denotes a passivity depicting the individual as someone who is put
into a job by the counselor or rehabilitation professionals. Not only does "placement"
imply that the professionals has the power in the rehabilitation counseling but the
directional term of "placement" does not reflect that in any job opportunity an individual
actively chooses to start to work, to continue to work or not to work in the specific job.

Placement can be defined as "the constellation of rehabilitation services that relate to
employment and integration into the workplace (Vandergoot 1992, cited in American
rehabilitation, 2001).
"Placement is depicted as the logical conclusion of the rehabilitation process because the
end goal of the vocational rehabilitation process is the achievement of an occupational
objective (Roessler & Rubin 1998, cited in American Rehabilitation, 2001).
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2.4.1

Individual choicc

The Amendments with Disabilities Act by its very name and its contents acknowledge
that individuals with disabilities are people first and should not be discriminated against
because of their disabilities. Political support and awareness of client choice in the
rehabilitation process is increasing as reflected by the Rehabilitation Act Amendments of
1992 (Damek, Conyers et al, 1996, cited in American Rehabilitation 2001).

The acknowledgement of "client choice" is a "person first" philosophy in disguise:
"client choice" is a recognition that all individuals, no matter how severe their disabilities
are people first and foremost and therefore should be permitted to choose the paths of
their lives.
2.4.2

Achieving Equality through meaningful relationships

Many research and personal account have proved that individuals with intellectual
disabilities can and develop solid friendship, including intimate life long commitment
like marriage (The Roeher Institute, 1996). Equal opportunity of an individual depends
upon the opportunities to develop relationship that are personally valued.
Service providers are beginning to identify and understand the need for developing
friendships and increasingly asking individuals about the kind of networks and support
the individuals with intellectual disabilities need in their lives. In this respect importance
is given in recognizing individual rights and choices.
There has been growing recognition from the family members who can play an important
role in securing equal friendships for people with intellectual disabilities. Parents and
family members can be an effective member in developing links with others in the
community if the individual with learning disabilities is unable to make "friend".
Maximizing participation, capacity and fairness encourages individuals with intellectual
disabilities to speak and do for themselves (The Roeher Institute, 1996).
Developing friendship with individuals with intellectual disabilities is more of tolerance,
supporting self- determination and requires responding to gestures of friendship carefully,
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tactfully, and with dignity and respect. If a person with intellectual disabilities finds
employment his/her social circle will broaden as he /she will have more opportunities to
form friendship (Hamond B. V & Haccou. R, 2006:18).
2 . 5 Life Skill Training for the Persons with Intellectual Disabilities

A 'work based learning' experience enable a person to develop and learn a particular job
meaningfully and which gives him/her the opportunity in future placement. The
commonly available work based learning activities available are:•

Job shadowing:

The person visits a worksite and explores the day to day

activities by a supervisor to experience the working environment of a particular
job. The job shadowing experience can vary from hour to full day depending upon
the interest of the student and flexibility of the employer.
•

Internship: The student has been given a limited period of time to learn a skill
under supervision. The internship coordinator and the employer locate a specific
skill which is appropriate for the student to accomplish planned learning
activities.

•

Cooperative education: This is a programme where classroom education is
extended to an employment setting. The student is accepted as a trainee and gains
career related skills.

•

Service learning: The student gains job skills rendering volunteer services and at
the same time the student applies knowledge and skills in the service to the
community.

Benefits of work based learning are many. The transition from school to work place is a
difficult task particularly for the children with disabilities. Since the disabled have fewer
opportunity of previous work experience, they find it difficult to find another job in the
new environment. The attitudinal barriers and accommodation issues can be avoided by
giving ample time for the persons with disabilities to get settled to their choice of work
(Doren & Benz, 1998, cited in Burstahler. S, 2001).
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Keeping occupational information is very important. It is necessary that both the
rehabilitation counselor and the individual with intellectual disabilities who are getting
prepared for work, gain access and use current information about the workplace, changes
labour needs and future work trends (Carney, C. Nell, 1991). However there is evidence
that on the job training is possible and that the types of interaction is common in
workplaces (Hamond B. V & Haccou. R, 2006:28).

Providing individual facilities for the children with disabilities under a roof is not an easy
work for the special and mainstream schools. However the work based learning system
provides a meaningful environment for the students with intellectual disabilities to adjust
themselves in an appropriate situation. By this way of integrating them into the society,
it will boost their confidence and skills in performing job tasks. Thus the professionals in
collaboration with the parents and employers should be able to help students with
disabilities which will enhance their future in all possible ways (Burstahler. S, 2001).
Below are some guidelines to help the intellectual disabled to be independent in their
future living:

•

Helps them to develop self advocacy, social skills and develop independent living
that will help them in future employment settings.

•

Make them accessible to the academics and work related skills.

•

Set goals in functional academics which will prepare them in facing future
requirements.

•

Interact with the peers that will help them develop socially.

•

Help them to be self supportive.

•

Help them to be more open and accepted within the society.

•

Provide a practical experience of how to adjust in the new environment.

•

Improve Independent thinking skill.

•

Develop a sense of accomplishment.

At the same time employers should also
•

Help in making arrangement for the individuals with disabilities to include in the
companies.
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•

Help schools and workshop in making aware of the changing trends and demands
so that the staff gets to know what has to be updated.

2 6

History of Independent Living

^

v 1

With the origin in the U. S. Civil rights and consumer movements of the late 1960s, the
Independent Living Movement grew out of the Disability Rights Movement, which began
in the 1970s. The Independent Living Movement works at replacing the special education
and rehabilitation experts' concepts of integration, normalization and rehabilitation with a
new paradigm developed by people with disabilities themselves. The first Independent
Living ideologists and organizers were people with extensive disabilities. Still, the
movement's message seems most popular among people whose lives depend on
assistance with the activities of daily living and who, in the view of the Independent
Living Movement, are most exposed to custodial care, paternalistic attitudes and control
b

y

professionals

(http://cn.wikipcdia.org/wiki/indepcndent living,

accessed

on

22/6/2007).

2.6.1

Independent Living For Persons with Intellectual Disabilities

Volker Schonwiese (1994) defines independent living as having control over one's own
life and to live in a self determined way and choosing when it comes to decision making
in dealing with every day's life. The importance of taking decisions in every day's life is
not by becoming emotional or physical but without depending on others in the process.
"Independence is a relative concept and it has different meanings, which everyone must
define for themselves" (Volker Schonwiese, 1994). Independence is rather personal
power and control over one's life than doing things unassisted (Talbot. M & Connolly.
W, 2006).

Independent Living is living the way we choose and with the people we choose. To have
individuals own choice of who will help and in what way. Though the definition does say
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about having control over day to day life but also mentions that it is not compulsory to do
things oneself (Hasler. F, 2003).

Independent living involves accommodations to increase independence in daily activities
not only in their work units but also in the home they live in. To increase the
accessibilities architectural changes have to be made for better accessibility such free
access into the bathroom and kitchen facilities and installation of ramps, stair glides and
elevators. People with disabilities should be provided with assistive devices called aids to
daily living (ADL's). The special devices such as modified kitchen utensils, buttonholers
and spring loaded scissors etc may help them to be independent (McQuistion. L, 1992).

"The basic human right to full and equal participation in society as enshrined in the UN
Universal Declaration of Human Rights (extended to include disabled people in 1985)
and consider that a key pre requisite to this civil right is through independent living and
the provision of support services such as personal assistance services for those who need
them" (Hasler. F, 2003). The resolution of Human Rights firmly locates independent
living within its framework. Only providing with welfare and being good is not what is
required, rather it is necessary to ensure they too are important members of this society
and should be able to exercise their human and civil right equally with non-disabled
people (Hasler. F, 2003).

35
2.6.2

Skills Related to Independent Living

The purpose of independent living as per (Hasler. F, 2003) is to support people in ways
that will enable them to achieve personally desired outcomes and lead self directed lives.
There are certain skills in which individuals with Intellectual disabilities needs to be
trained such as:•

To obtain first aid and assistance in emergency.

•

To prepare for meal.

•

Appropriate social behaviour.
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•

Using phone, safety issues and maintaining home.

•

To learn and exercise rights and responsibilities of communication etc.

•

Shopping and budgeting.

2.6.3

Importance of Independent Living

For an individual to function independently there are certain behaviour which needs to be
learnt in certain period of time and these behaviours need to be taught for the individuals
with intellectual disabilities. There is everyday behaviour which is essential for
functioning independently in the society. The most frequently rated behaviour includes
functional reading writing and numeric skills, safety, health, self- care, etiquettes, and
day to day decision making (Webber. L, Jenkinson. J, 2002).

Self determination of individual with disabilities also plays an important role. Selfdetermination refers to the rights and capacity of an individual to exert control over their
lives (Wehmeyer M. L, 2005). To promote self determination it is important to enhance
their skills through career and job goal setting, decision making, problem solving and
self-management.

General Assembly

of families for a National Family Network in Canada

Representatives of family groups having children with Intellectual disabilities assembled
together for the International year of family on August 1994 to discuss ideas and develop
a network of families. Mothers, Fathers and Siblings of the children with intellectual
disabilities assembled together in recognition of the key role families play in the lives of
the individuals with intellectual disabilities and realizing the goals of community living.
There were five major principles under which families assembled and launched the
National Family Network (The Rocher Institute, 1996).
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•

Beliefs: Families are important resource to each other and the community on the
whole. And each individual has valuable gifts and contribution to make.

•

Vision: Everyone has the lifelong supports and they need to enable them to make
their lives valuable and productive lives in their community.

•

Principles: people should have the right to choose and determine how they live.

•

Purpose: Families be a support to foster the strength, stability, confidence and
knowledge that the families can offer to each other.

•

Goals: Families having common concerns to be connected with each other
through the networking and to coach family members on how to get what they
want.
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CHAPTER 3
RESEARCH METHODOLOGY
3.0

Introduction

Research is a process wherein it involves finding out how to do things better, findings
why do we do things we do, and how things happen and work challenging our
assumptions. However there is the task of carrying out an enquiry which is complicated
and as there is no overall harmony of how to conduct one's research (Robson, 2002).
Though Ford writes 'the more you know, the more you realize you don't know (Ford
1975:1) perhaps there is no one way of finding reality that is universally authentic. On the
other hand it is believed or agreed upon or through direct real world experience.

To carry out the real world research, the research problems and the questions will
determine what type of research methodology and methods will be used to collect data.
This reminds me of Anderson's view that 'Research is a scientific process which assumes
that events in the world are lawful and orderly and, furthermore, that the lawfulness is
discoverable' (Anderson, 2004:8).

This educational research paper will have the quantitative and qualitative research
paradigm. Paradigm refers to a pattern or an approach to make inquiries and it governs
the way the researcher explore the reality. It offers the implication to apply knowledge
and offers guidelines on research methods which would facilitate the process of finding
the reliable. At the beginning of a research, a researcher starts with a set of assumptions
on how to learn and what to learn during the inquiry. These claims might be called a
Paradigm (Creswell, J. W, 2003). The methodology is divided into two main categories:
a) quantitative and b) qualitative.
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3.1

Research Methodology

In this research, I will use on the quantitative and qualitative methods.

3.1.1

Quantitative research

The word 'quantitative' refers to measurement. Fixed research design is quantitative
research (Robson, 2002). In this type of research the research plan is highly structured.
Questionnaire is used for collecting the data. This research has its own reality which is
independent. The limitation of questionnaire is that many important and interesting areas
of life cannot be answered in quantitative research (Habermas, 1972 cited in Cohen et al,
2000). Basically the quantitative research answers the questions 'how many, where from
and how much'.

Quantitative research is concerned with collective, group possessions and general
tendencies (Robson, 2002) and the outcomes are of the result is group average instead
what individuals have done. Quantitative method also has its weaknesses as it cannot
capture the detailed and intricacy of individual human behaviour. But the advantage as
per Robson is the "ability to transcend individual differences and identify patterns and
processes which can be linked to social structures and group or organizational features-

P a r m y resonr'"1> , h a v e

winch i can find the answer for

u,

q u a n t i t a t i v e and q u a l i t a t i v e r e . e a r e h m e * » *

*

my research questions stated in my Chapter 1. The other

advantage of doing qualitative method is as a researcher 1 can try to explore, describe or
explain in an open and unbiased way.
' have used questionnaire to collect the data. The questionnaire has

been given to the

teachers, parents and the employer of the individuals working with intellectual
disabilities.
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3 . 1 . 2 Developing questionnaire
A questionnaire is a list of questions prepared by the researcher (Patrick McNeill,
1990:23). It is prepared in such a way that it is asked exactly the same way of every
respondent. A questionnaire is administered face to face. The questionnaire has 'closed'
or 'open' ended questions. With closed questions, the researcher has in some way limited
the possible responses.
There are three main ways in which questionnaire is administered (Robson, 2002).
1. Self-completion: In this type of questionnaire the respondent fill in the answers by
themselves. Often the questionnaire is sent by post whereas large samples to be
reached with relatively little extra effort.
2. Face-to-face interview: The questionnaire is filled up during the process of
interview simultaneously.
3. Telephone interview: The interviewer records the respondent reply while talking
on the phone.
In this study, the researcher used self-completion and the face-to-face interview. The
questionnaire has been filled by the teacher and the parents themselves. The response to
the questionnaire is usually given by one respondent. The researcher personally
conducted the face-to-face interview.

Being a debutant in the field of research although having many years of work experience,
I found it difficult to develop the questionnaire. We had a session on developing
questionnaire by a faculty staff and after discussing in a group, I learnt to develop the
questionnaire needed for this research. I referred the book 'Gaining and Proving Yourself
in Social Competence' to develop the questionnaire (Hamond. B. V & Haccou. R, 2006).
1

started

framing

the

statements

in

the

questionnaire.

We had another session with the faculty staff and he reviewed the statements in the
questionnaire and advised on some changes.

Then I showed my supervisor the

questionnaire for content validity.
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In the questionnaire there are 7 subtitle, related to skills that indtviduals w„h intellectual
disabilities must acquire. The skills are:-

1. Work behaviour
2. Independence skills
3. Production skills
4. Interaction skills (Communication)
5. Social skills
6. Self-help skills
7. Academic skills
The parents, teachers and employers were asked to evaluate the students based on the
skills. This questionnaire is evaluated on three likert scales and that is 'Always'
'occasionally' and 'Never'.

A copy of the questionnaire in English is attached in Appendix la and a copy of th<
questionnaire in Czech is attached in Appendix lb.

3.1. 3 Process of Translation
There are many factors which influence the quality of translation and usually they are
beyond the researcher's control (Phillips, 1960, cited in Birbili. M, 2000). And when the
researcher and the translator are not the same person, then the quality of translation is
influenced by three factors: the competence, the autobiography and what Temple calls
'the material circumstances' of the translator that is the position the translator holds in
relation to the researcher. When the collection of data is in one language and the
presenting is in another language the researcher has to make number of translation related
decisions such as words which exists in one language may be present in another, concepts
which are not equivalent in different, syntactical structures and grammatical issues in
languages which call for very specific decisions. These are some of the factors which
influence the direct impact on the quality of the research (Birbili. M, 2000).
Sulabha Karunanidhi ^

The questionnaire was done in English but the school where the research is carried out
uses the Czech language. So I had the questionnaire translated from English to Czech. A
PhD student who is fluent in English and Czech translated the questionnaire and it was
again validated by my supervisor.

The questionnaire was circulated to 16 teachers in

two schools, 18 parents from two schools, and two employers from two work places. I
also interviewed five teachers, five parents from the schools, and two employers from the
workplaces.

I emailed the school teachers and they arranged the time and place for

answering the questionnaire and for the interviews. I emailed the employers and also set
the time to visit the workplace to collect the data.

3

-2
Qualitative Research
^ ,.
a fnr uncial science, education, social work, and health
Qualitative research is mostly used tor social sucn ,
.
T t -• m e t h o d the researcher has to be flexible. And the
an#1 .
and business management. In this metnou
, a W p t n r eact to variables. The researcher should know
researcher should be sensitive and able to react
subject and should work in collaboration with the concerned persons or ins„,n„ons.
As per Denzin & Lincoln "The world is made visrble in qualitative research whrch
„
•
A material oractices
consists of a set of interpretive nn
and material pi<u,
d u
. a, • „„aiitntive method
Robson (2002) has referred that qualitative
,
at the start
quantitative design with little pre-determined at me sum

(Denzin & Lincoln, 2003:4).
v
is 'flexible' as compared to
and develops and unfold as the
f

research proceeds. Furthermore by flexible the author means that it gives the researcher
the freedom of methods that will give some form of quantitative data in the form of
numbers and in-depth meaning to the data collected which is qualitative. If a research is
conducted by qualitative method, a wide range of instruments are used such as intervtew
reports, photographs, participation and so on (Gray, 2004:324 - 326).
ac
„
„ „ m n i , p nf Qualitative research is to find answer for
A
s per the National council report the purpose
ot quanuu.vc
^ e questions 'what' is happening and 'why' or 'how' it is happening. As per Clough and
Nutbrown (2002) the puipose of doing research in social science is not to prove things
hut to explore and investigate questions and issues related to the research.
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The main reason for choosing qualitative framework for my research is to enquire about
the skills the intellectual disabled students learn in the schools and workshop, and
whether it would help them in the future employment. (Cohen et al, 2000:181). However
working in such a framework will help me to gain a better and in-depth understanding of
the research question 1 have mentioned above.

One of the main reason for having qualitative research is because "personal qualities such
as having an open and enquiring mind, being a 'good listener', general sensitive and
responsiveness to contradictory evidence are needed" (Robson 2002:168). And also that
Professionals working in the field has much more to contribute as they have the
experience in their field (Robson 2002). Here 1 would say that since I have the experience
of working with the parents, teachers and employers who are involved in the education of
adults with intellectually disability, 1 am aware that they have opinions related to this
matter and their views are important. From interview, I can go in-depth and seek their
views.

3

-2.1 Developing Interview Questions

Interviewing as a research method is widely used in social research and there are many
different types. It involves the researcher and hopefully the researcher seeks to find

answers to his/her research questions (Robson, 2002:269). Interviews are commonly oneto- One and face- to- face.

My research is a small-scale enquiry working as a student and wanting to carry out the
sl

udy with limited time. As per Robson there are three types of interviews:
•

Fully structured interview: - Has questions which are predetermined and with
fixed wordings with pre set order.

•

Semi-structured interview: - Though has predetermined questions it can be
fluctuating with changes and explanation given which seems inappropriate with
situations.

•

Unstructured interviews: - There is an interest of the interviewer however the
conversation develops within the area which is completely informal.
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The research had predetermined questions and the researcher wanted to have sem,structured interviews. Once the teachers and parents completed the questionnaire wh.ch
was circulated before hand the researcher could fix up an appointment with the teachers
and parents while the researcher was going to give dance practice to the children with
intellectual disabilities. Approval from the Director got me in but with informal
agreement and acceptance from (he teachers made me collect worthwhile data. Robson
(2002:383) says that "Former approval from the boss may get you in, but you then need
informal agreement and acceptance". It was due to the rapport I developed w„h the
teachers by proposing to teach an Indian dance to the students of the school. This rclafion
made nte easier to use the time to collect my data without fixing prior appointment all the
time.
The semi structured questions for the teachers and the parents as follows:
For the teachers the questions were:
1. Do you find that the skills taught to the adolescents are adequate for finding a job
in the open market? If yes, how? And if no, why?

For the parents the questions were:
1. Are the parents aware of the activities taught in the school to their children?
Are the activities going to help their children to be independent in their future?
2. Do they have any monetary support for their future living?

And for the employers the questions were:
1 • Do they feel obligated to employ individuals with intellectual disabilities? If yes,
how? And If no, why?
2- Do they feel it as a sense of responsibility towards society? If yes, why? And if
no, how?
Do they do it because they pity them? If yes, why? And if no, how?
4- Do they believe it as they are equally competent as any other employee? If yes,
why? And if no, how?
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, n c U llt at the same time I had semi structured
These were my structured interview questions but at tne same
interview with the employers such as:
1. How long the individual has heen working with the employer and whether they
needed any specific training to cope up with their daily work routme?
t n train
train the
the individual
with intellectual
2. For how long did the employer uhave„ to
inoiviu
disabilities?
tu •
,
u
and employer were all carried out one- to- one
The interviews with the teachers, parents ana empiuy
and face- to- face.
The limitations the researcher had during the interview were the language problem wtth
teachers and parents. However the researcher had an interpreter who translated the
,
Since the interpreter is from
a n ( i there
answers given by the parents and teachers then and tnere.
fu
•
•
t w p was no problem as the interpreter could
the same field and during the interview there was no piuu
understand the terminologies used by me perfectly. Both the employers were able to
speak in English and thus the researcher had no problem interviewing the employers.

A

copy Of the interview questions is attached as Appendix 2.

Out of

16 p a r e n t s 5 p a r e n t s

were randomly selected to do the interviews. Out of the 16

teachers 5 teachers who were available were requested to be interviewed. Both the
employers were interviewed.
As per Robson (2002:275) -question to avoid in interviews" states that during interviews,
researchers should avoid doing certain kinds of questions such as double-barelled
questions, long questions, leading questions and questions that involve jargon. Here the
researcher took extra care to follow the advice as per Robson (2002).
One of the main purpose of using semi-structured interviews as a tool will help me no.
" t o n specific information from the teachers but also provtde me with the reason behmd
^ i , answers. Through semi-structured interviews I would have the flexibility 1 requtre to
^ e r

re,evant data. A s pcr

cohen et al (2005) some of the benefits of conductmg such

standardized open-ended interviews have:
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•

Since all participants' responses to same questions, thus possibility of comparison
increases.

•

Facilitates the compilation and analysis of data.

•

There will be a complete data on the topic addressed.

There are possible disadvantages along with the advantages which the researchers must
be aware such as the difficulty to rule out bias. Conducting interviews are time
consuming and difficult to create rapport. I was relieved as a debutant in the field of
research taking the practical guidelines of Robson (2002:273) where he states that using
certain kinds of questions such as long questions, double-barreled question, leading
questions and questions that involve jargon.

3,3
W

Procedure of Collecting Data

e as a group had opportunities to visit many schools within Prague and outside Prague.

fi

ut for my research I selected the school and parents when we had a group visit to the

Place called Sumperk. The purpose of selecting this school was because as a researcher I
f

ound that this will be the right school as the school was functioning for the individuals

*

intellectual disabilities and the age range was also within the requirements for my

research.

iilSçhool_A
The school , had selected was for the individuals with intellectual disabilities and
»»'king for the adults. And more over the teachers were mainly responsible for teach,ng
individuals with intellectual disabilities and the individuals were above 18 years of age.
1

distributed 10 questionnaires to the teachers and asked them to select the students

themselves from the school. And also gave them a letter for what purpose 1 am collecting
the information.

Sula
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After 10 days I got back my questionnaires duly filled in by the teachers. And for filling
the questionnaires by the parents it was distributed during a get together and the parents
were very cooperative and filled up the questionnaire.
The important thing I noticed while the parents were filling up the questionnaire was, I
could see lot of interaction going on among the parents and they were filling in the
questionnaire with lot of interest and enthusiasm. May be the questionnaire was self
stimulating and created an interest within them to fill the questionnaires.

3

-3.2 School B

This is a basic mainstream school. After communicating with one of the teachers through
e mail I got the appointment to distribute my questionnaires and conduct interviews. In
this school I distributed 8 questionnaires and in return I got back only 6 questionnaires
duly filled in. However when 1 asked for the other two questionnaires the teacher who
was responsible to collect the questionnaire for me said that both the parents are illiterate
and thus they don't know how to fill up the questionnaire and the other parent themselves
are individuals with special needs.
And for the interview I randomly selected 5 teachers and left the choice to the teachers to
Parents for interview as per their wish. But I gave the teachers the age limit of the
students of whose parents to be called for the interview. As per the appointment 5 parents
turned up and the interview was held one to one with the translator as the parents could
0n

%

' y speak Czech and I cannot understand the language.

tutor could arrange 2 employers with whom I had face to face interviews. Here

employer (X) could speak English and the second employer (Y) could speak only Czech.
Th

u s I had taken an interpreter who interpreted the answers to the questions while I filled
the questionnaire.
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3.3.3 About the Individu^ with intellectual Disabilities workin? with Employer (X)
As per the information given by the employer, the employee with intellectual disabilities
is working in the office for the past 2 years. She is 24 years old and joined the firm when
she was 22 years. She comes to the office in the morning and does cleaning, swabbing
before other staff comes. She works for 4 hours daily.
3-3.4 About the Individu«» ™th Intellectual n i h i l i t i e s working with Employer (Y)
As per the information given by the employer, the employee with intellectual disabilities
works in the glass ware shop for the past 8 months. He works 5 days a week for 5 hours
daily. In the shop he does the cleaning of the glass wares daily. He picks up each one of
them and does wiping.

3- 4 Piloting the Research

Looking at the time constraint the researc

I

did not get time to do the pilot study.
^
^
^
^
a

However the researcher found that dunng t h e n , «
Pilot

P

^

in the researcher's case and the researcher fett ^

research is a pilot exercise (Blaxtcr, L. Hug «
research for the researcher itself is a pilot stuoy

^ ^

^

^

^

. ^ ^

^
^

rf

^

^

^

^

^

v

in India in further research and practice.

3.5 Validation of Data
The researcher may follow any research

^

^

^ ^

quality

^

validity

essential if the findings are to be credible and usa^ ^

^

experiments, where subjects tend to do what they^ ^

^

^ ^

in a real world setting arc less prone to this k i n ^ ^

^

of the research is

^
^
^

in a laboratory
^ ^

SQ t h e

Real

tasks

researcher is

(Robs0n,

2002:115).

more likely to be measuring what the researcher
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3-6

Reliability

If any research undertaken in a laboratory by rightly following prescribed procedures,
then the result will be the same no matter whoever does the research. The concept of
reliability is how well the researcher has carried out the research project (Blaxter. L,
Hughes. C 2006). In case if another researcher carries out the research with the same
question with same setting, they would come up with the same results. In that case the
research is which you as a researcher has undertaken might be judged reliable.

3 7

Validity

Validity is considered to be whether the methods, approaches and techniques actually
re

'ate to, or measure, the issues with which the researcher has been exploring. As per

McNeill (1990:15) validity refers to the problem of whether the data collected is a true
Picture of what is being studied. Validity must be accepted that what we are collecting is
P e °ple's answers to questions.

3 8
T

Concl usion

he data for my research has been obtained from 1 Basic mainstream school and 1

Workshop for the individual with Intellectual disabilities in the Czech Republic. The
sample c o m p r i s e d

adolescents

and adults with intellectual disabilities in Czech Republic.

Teachers, parents and employers were given questionnaires and interviewed.
Th

* data that has been obtained through quantitative and qualitative methods will now be

systematically analysed in the next chapter.

This

will be a pilot study where the methods and methodologies used are with an aim to
useil n
india in my further research and practice.
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CHAPTER 4
DATA ANALYSIS

4-0

Introductions

This chapter analyses the results from the data collected using qualitative and quantitative
research methods. I have used questionnaires and interviews to collect the data from
teachers, parents and employers involved with individuals with intellectual disabilities.
A

s per Blaxter. L, Hughes. C (2006:215) the quantitative and qualitative research

methods have the tendency to shade into each other and it is rare to find reports of
research which do not include both numbers and words. Qualitative data may be
quantified and quantitative data may be qualified. In this research, I as a researcher have
clearly found myself giving prominence to numbers and words and vice versa.
The data collected will be a Descriptive and Explanatory analysis. It aims only to
describe, in detail, a situation. Also as per Best J. W (1983) descriptive analysis limits
generalization to a particular group of individuals observed. No conclusions are extended
b

eyond this group and any similarity to those outside the group cannot be assumed.

Bel

ow are the research questions for which I collected data through questionnaires and

mterviews with the teachers, Parents and the employers:
4

-l What are the views of the teachers about the skills taught and learnt by the

adolescents with intellectual disabilities in the schools?

4

-2 What are the views of the teachers regarding the relevance of the skills learnt in

helping the adolescents function independently?

4-3 What are the views of the parents about the skills taught and learnt by their
children with intellectual disabilities in the schools?

Sula
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4.4 What are the views of the parents regarding the relevance of the skills learnt to
help their children function independently?

4.5 What are the views of the employers about the skills gained by the adults with
intellectual disabilities working in the place?
16 teachers and 16 parents of the students/children with intellectual disabilities filled up
the questionnaire. The subjects were 10 males and 6 females between the age of 14 to 17
Years, 7 males and 9 females of 18 years and above. And I could fill up the questionnaire
and take the interviews of 2 employers only. The reason is that I could not find any more

employers within the stipulated time. Since the research is to find out whether the
activities taught in schools are beneficial to the adolescents in the future, the subject
mentioned above, the factors of male/female and age will not be considered by me. I will
be analyzing only the activities taught as per the information 1 collected from the teachers
and the parents.
Listed below are a number of skills that can favour an individual with intellectual
disabilities to help them in their future placements.
The questionnaire had seven subtitles that the individuals with intellectual disabilities
mu

s t acquire and they are:
Work behaviour
Independence Skills

3

- Production Skills

4

- Interaction

5

Skills (Communication)

- Social Skills

6

- Self-help Skills

7

- Academic Skills.

Based on these skills the teachers, parents and employers must evaluate the students. This
is

evaluated on three likert scales and that is Always, Occasionally and Never.

Sulabha Karunanidhi

42

The sub question which was developed has been referred from Hamond. B. N & Haccou.
R, (2006) who for their study have used classroom teachers, rehabilitation workers, adult
service providers and parents to determine an individual's general skill level in relation to
standards suggested as important for success in occupations within the food service
industry, janitorial work and light industry. Thus based on Hamond and Haccou research
I developed the sub questions.

Having a job in the open market improves the self-esteem of the individuals with
intellectual disabilities by getting a chance to meet people, face new challenges and
achieve greater independence (The Roeher Institute, 1996). As per Burstahler. S, 2001
helping the individuals with intellectual disabilities to develop self advocacy, social skills
and independent living will help them in future employment settings. Also to set goals in
functional academics and work related skills so that they are prepared to face the future
requirements. Social interaction with the peers will help them to develop socially and to
he more open and accepted within the society.
Below are the findings according to the research questions:

4-1.What are the views of the teachers about the skills taught and learnt by the
adolescents with Intellectual Disabilities in the schools?

F

°llowing are the responses for the questionnaire obtained from the teachers:

^diBehaviour:
*

Comes to the Centre on Time

1 5 teachers ticked for 'Always', 1 ticked for 'Occasionally' and none ticked for 'Never'.

*
1r
3

Su

Says Hallo to the Staff and Class mates

teachers ticked ' A l w a y s ' , 1 ticked 'Occasionally' and none ticked 'Never'.
' a b h a Karunanidhi
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•

Has Good Concentration Span

None of the teachers ticked 'Always', 15 ticked 'Occasionally' and 1 ticked 'Never'

•

Does his/her work accurately

None of the teachers ticked 'Always', 15 ticked 'Occasionally' and 1 ticked 'Never'

•

Obeys his/her staff

6 teachers ticked 'Always', 9 ticked 'Occasionally' and 1 ticked 'Never'.

•

Follows Instruction of the Staff

6 teachers ticked 'Always', 10 ticked 'Occasionally' and none ticked 'Never'.
•

Understands work routine

3 teachers ticked 'Always', 12 ticked 'Occasionally' and 1 ticked 'Never'.

•
5

teachers ticked 'Always', 11 ticked 'Occasionally' and none ticked 'Never'.

•
9

Obeys Rules

Behaves appropriately

teachers ticked 'Always', 7 ticked 'Occasionally' and none ticked 'Never'.
•

Adapts to New Work Routine

Sulabha Karunanidhi

3 teachers ticked 'Always', 11 ticked 'Occasionally' and 2 ticked 'Never'.
•

Works Continuously Without Leaving Task Incomplete

2 teachers ticked 'Always', 13 ticked 'Occasionally' and 1 ticked 'Never'.

The ability which is more relevant and important for certain jobs is considered to be work
behaviour. Under the work behaviour I have 11 skills which enabled me to find out the
answers for the work behaviour considered to be relevant for the individuals with
intellectual disabilities.
15 teachers ticked that the students with intellectual disabilities always 'comes to the
centre on time' and says 'hallo to the staff and class mates' and 9 teachers ticked for
'behaves appropriately'.
15 teachers ticked that the students with intellectual disabilities occasionally 'has good
concentration span' and 'does his/her work accurately'. Here it indicates that the students
need to improve on concentration span so that the students can develop the skill of
working accurately.
Very few teachers have ticked never for 'adapts to new work routine' and 'understands
work routine'.
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Figure 1: N u m b e r of Tcachers ticked for 'work behaviour'

• 1
• 2
• 3
• 4
• 5
• 6
• 7
• 8
• 9

jtiLih.
Always

Occasionally

• 10

• 11

Never

Independence Skills

Works alone without any assistance
3 teachers ticked 'Always', 12 ticked 'Occasionally' and 1 ticked 'Never'.
Works Independently without being distracted
2 teachers ticked 'Always', 11 ticked 'Occasionally' and 3 ticked 'Never'.
Works Safely
4 teachers ticked 'Always', 12 ticked 'Occasionally' and none ticked 'Never'.
Does not wait for the job to he allocated
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4 teachers ticked ' A l w a y s ' , 11 ticked 'Occasionally' and 1 ticked 'Never'.

"Independence is a balance between the things we can do by ourselves and the things for
which we need others' assistance" (Smith. L, 2003). And skills has been defined as
"practical ability to apply theoretical knowledge to particular situation"
(www.minesafe.org/tniining cducation/terms.html, accessed on 5/7/2007).
Few teachers have ticked for 'Always' for all the skills mentioned above whereas in Fig:
2 the bars have been high for 'Occasionally' and very few ticked 'Never'.
Here again I felt that to develop the skills such as 'to work independently', to work
independently without being distracted' 'to work safely' and to wait for the job to be
allocated' the concentration span of the students need to be improved.

H
h
n
I
- i -11

Figure 1: N u m b e r of Teachers ticked for 'Independence Skills'
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Production Skills:
•

Completes assigned task on time

4 teachers ticked 'Always', 10 ticked 'Occasionally' and 2 ticked 'Never'.
•

Completes job in specified time when asked

4 teachers ticked 'Always', 11 ticked 'Occasionally' and 1 ticked 'Never'.
•

Manages to come to the centre on time independently

10 teachers ticked 'Always', 2 ticked 'Occasionally' and 4 ticked 'Never'.
•

They use their time efficiently

5 teachers ticked 'Always', 8 ticked 'Occasionally' and 3 ticked 'Never'.
Making

goods

available

(oreqonstate.edu/instruct/anth370/qloss.htrnl. accessed on 5-7-2007).

Since I did not find any material for defining what is production skills I would define it
as per my experience and knowledge as 'working to fulfill the demand of producing a
product within the stipulated period of time is production skills.
Thus, out of the 4 skills of 'manages to come to the centre on time independently' 10
teachers and 8 parents have ticked 'always' which shows that the students are
independent enough to come/go to the centre which is a good development for them to
travel independently in the future. 10, 11 and 8 teachers respectively have ticked
'Occasionally for completes assigned tasks on time, completes job in specified time
when asked and to use their time efficiently which again shows that the students with
intellectual disabilities concentration span needs to be developed.
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Figure 2: N u m b e r of Teachers ticked for 'Production Skills'
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Interaction Skills:

•

Can communicate basic needs

11 teachers ticked 'Always', 5 ticked 'Occasionally' and none ticked 'Never'.
•

Can communicate verbally

8 teachers ticked 'Always', 7 tickcd 'Occasionally' and l ticked 'Never'.
•

Communicates upon request: full name, address and telephone number

9 teachers ticked 'Always', 5 ticked 'Occasionally' and 2 ticked 'Never'.
•

Answers telephone calls

7 teachers ticked 'Always', 8 ticked 'Occasionally' and l ticked 'Never'.
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•

Can respond to safety signals

5 teachers ticked 'Always', 8 ticked 'Occasionally' and 3 ticked 'Never'.
•

Understand directionality: right, left, up, down

9 teachers ticked 'Always', 5 tickcd 'Occasionally' and 2 ticked 'Never'.
•

Responds appropriately and immediately after receiving instructions

6 teachers ticked 'Always', 10 ticked 'Occasionally' and none ticked 'Never'.
•

Speaks clearly or gestures

8 teachers ticked 'Always', 7 ticked 'Occasionally' and 1 ticked 'Never'.
Since I did not find related materials where I could see the definition so I will define
interaction skills as "skill which helps an individual to talk and communicate socially
is interaction skills.
Thus as per the above given information I was interested to know, 'Can
communicate basic needs' when 11 teachers and 9 parents ticked 'always' and no
teacher ticked for 'never'. I was a bit curious to know why this is so. So when I was
talking to a teacher informally she said that all the students have speech and they
have been with her for the past 2 years. So in a way I may say that if the individual
can speak and the environment is familiar, then may be the students become more
social and communicate without hesitation.
This may be true as normally for any individual the hesitance may be in the initial
stage, once the place and people gets used to they tend to open out.
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Figure 3: N u m b e r of teachers ticked for 'Interaction Skills'

Always

Occasionally

Never

Social Skills:

•

Initiates contact >vi<h staff when help is needed

10 teachers ticked 'Always', 6 ticked 'Occasionally' and none ticked 'Never'.

•

Initiates contacts with co-workers when needs help in task or needs
materials

6 teachers ticked 'Always', 9 ticked 'Occasionally' and 1 ticked 'Never'.

•

Uses forms of politeness to the staff/class mates

9 teachers ticked 'Always', 7 ticked 'Occasionally' and none ticked 'Never'.
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Social skills are skills used to interact and communicate with others to assist in the
social structure. Social rules and social relations are created, communicated and
changed in verbal and non-verbal ways thus creating social complexity useful in
identifying outsiders.
It was interesting for me to know when 11 parents have ticked 'uses forms of
politeness to the staff/class mates'. This quality of manners may help if the
individual with intellectual disabilities has to sustain in employment if they go out to
work in future.

Figure 4: N u m b e r of teachers ticked for 'Social Skills'
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Self-help Skills:

•

Dresses appropriately while coming to the centre

12 teachers ticked 'Always', 3 ticked 'Occasionally' and 1 ticked 'Never'.
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•

Dresses appropriately after using the toilet

12 teachers ticked 'Always', 3 ticked 'Occasionally' and 1 ticked 'Never'.

•

Washes hands after using the toilet

12 teachers ticked 'Always', 3 ticked 'Occasionally' and 1 ticked 'Never'.

Keeps self tidy
14 teachcrs tickcd 'Always', 2 ticked 'Occasionally' and none ticked 'Never'.

"Self-help skills are those basic skills needed to take care of one's own needs".
www.hiqhreach.com/pdfs/Selfhelp.pdf, (accessed on 10-7-2007).
Of all the graphs shown it may be interesting to note the fact that in figure 6, the bars of
'always' is high which denotes that the students with intellectual disabilities are doing
well with self-help skills. Self-help skills are one of the important skills which the
children with intellectual disabilities need to be trained.
Figure 6: N u m b e r of teachcrs ticked for 'Self-help Skills'
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Acadcmic Skills:

•

Reading/Writing : can read and write words and sentences

4 teachers ticked 'Always', 7 ticked 'Occasionally' and 5 ticked 'Never'.
•

Math: Can do simple addition and subtraction

4 teachers ticked 'Always', 4 ticked 'Occasionally' and 8 ticked 'Never'.
•

Have functional academic skills

3 teachers ticked 'Always', 9 ticked 'Occasionally' and 4 ticked 'Never'.
•

Understand the purpose of money

8 teachers ticked 'Always', 8 ticked 'Occasionally' and none ticked 'Never'.
•

Understand money value

1 teacher ticked 'Always', 10 ticked 'Occasionally' and 5 ticked 'Never'.
The skills shown under 'academic skills' is evenly distributed in the graph which says
that learning academic skills depends upon the ability of the student with intellectual
disabilities. However Reading, Writing and Math are very important in day to day
activities.
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Figure 5: N u m b e r of (eaehers ticked for ' A c a d e m i c Skills'

Always
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4.1.1 Do you find that the skills taught to the adolescents are adequate for finding a
job in the open market? If yes, how? If no, why?
Teacher 1: "I am not sure, one cannot say what will be their future " hut the children
get money from the government depending upon their special needs "
Teacher 2: "we teach them as per the curriculum so we don 7 know because the
parents decide what is best for their children ".
Teacher 3: "I never thought about it"
Teacher 4: "The government will pay them the benefit so the parents can decide what
have to be done "
Teacher 5: "yes, they are learning money value, cooking, shopping etc which will
help them in the future if they go for open employment"

4.2. What are the views of the teachers regarding the relevance of the skills learnt by
the adolescents to help them to function independently?
Teacher 1: "Yes, for example when (Y) came to me she was not independent in ADL
(activities of daily living) but today she has really become smart"
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Teacher 2: "one cannot say about the future but whatever they are learning will
definitely make them to take care of themselves in the future which is very important.
Teacher 3: "We are trying our best to make them independent" they are independent
and I am sure they will be able to manage themselves when they grow up "
Teacher 4: "Of coarse they are coming to school to learn to be independent only"
Teacher 5:

"we are teaching them maths, grammar, to do shopping, dressing up,

taking care of children, self help skills etc so they will be independent and they will
also get the support from the government for their living in the future. So with
whatever skills they learn and with the support from the government they will have an
independent living".

4.3 What are the views of the parents about the skills taught and learnt by the children
with Intellectual Disabilities in the schools?

Following are the responses for the questionnaire obtained from the teachers:

Work Behaviour:

•

Comes to the Centre on Time

14 parents ticked for 'Always', 1 ticked for 'Occasionally' and 1 ticked for 'Never'.

•

Says Hallo to the Staff and Class mates

10 parents ticked 'Always', 3 ticked 'Occasionally' and 3 ticked 'Never'.

•

Has Good Concentration Span

None of the parents ticked 'Always', 14 ticked 'Occasionally' and 2 ticked 'Never'.
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•

Does his/her work accurately

None of the parents ticked 'Always', 14 ticked 'Occasionally' and 2 ticked 'Never'.

•

Obeys his/her staff

7 parents ticked 'Always', 8 ticked 'Occasionally' and 1 ticked 'Never'.

•

Follows Instruction of the Staff

6 parents ticked 'Always', 8 ticked 'Occasionally' and 2 ticked 'Never'.
•

Understands work routine

1 parent ticked 'Always', 12 ticked 'Occasionally' and 3 ticked 'Never'.

•

Obeys Rules

5 parents ticked 'Always', 9 ticked 'Occasionally' and 2 ticked 'Never'.

•

Behaves appropriately

12 parents ticked 'Always', 3 ticked 'Occasionally' and 1 ticked 'Never'.
•

Adapts to New Work Routine

2 parents ticked 'Always', 12 ticked 'Occasionally' and 2 ticked 'Never'.
•

Works Continuously Without Leaving Task Incomplete

4 parents ticked 'Always', 10 ticked 'Occasionally and 2 ticked 'Never'.
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It is quiet interesting for me to know that 14 and 10 parents have ticked 'always' for
'comes to the centre on time' 'says hallo to the staff and class mates', whereas 12 and 12
parents have ticked 'occasionally' for 'adapts to new work routine' and 'understands
work routine.
This definitely indicates the willingness of students and the responsibility of the parents
to send their children to school on time by 14 parents saying always the child comes to
the centre on time.

Figure 8: N u m b e r of parents ticked for 'work behaviour'
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Independence Skills:

•

Works alone without any assistance
2 parents ticked 'Always', 11 ticked 'Occasionally' and 3 ticked 'Never'.

•

Works Independently without being distracted

1 parent ticked 'Always', 11 ticked 'Occasionally' and 4 ticked 'Never'.
•

Works Safely

3 parents ticked 'Always', 10 ticked 'Occasionally' and 3 ticked 'Never'.
•

Does not wait for the job to be allocated

3 parents ticked 'Always', 10 ticked 'Occasionally' and 3 ticked 'Never'.
As per the data collected it was found that only 2, 1, 3 and 3 parents of children with
intellectual disabilities have ticked 'works alone without any assistance', works
independently without being distracted, works safely and does not wait for the job to be
allocated' respectively. However it is found that 11, 11, 10 and 10 parents respectively
have ticked occasionally for the above mentioned 4 skills which shows that the children
with intellectual disabilities are not self confident when it comes to actual work routine.
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Figure 6: N u m b e r of parents ticked for ' I n d e p e n d e n c e Skills'
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Production skills:
•

Completes assigned task on time

3 parents ticked 'Always', 9 ticked 'Occasionally' and 4 ticked 'Never'.
•

Completes job in specified time, when asked

2 parents ticked 'Always', 9 ticked 'Occasionally' and 5 ticked 'Never'.
•

Manages to come to centre on time independently

8 parents ticked 'Always', 4 ticked 'Occasionally' and 4 ticked 'Never'.
•

They use their time efficiently

l parent ticked 'Always', 10 ticked 'Occasionally' and 5 tickcd 'Never'.
8 parents have ticked always for their children with intellectual disabilities for
'manages to come to centre on time independently' which shows that the children like
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the school and commuting independently to the school and back home helps them in
the future.

Figure 7: N u m b e r of parents ticked for 'Production Skills'
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Interaction Skills: (Communication)
•

Can communicate basic needs

9 parents ticked 'Always', 6 ticked 'Occasionally' and 1 ticked 'Never'.
•

Can communicate verbally

5 parents ticked 'Always', 7 ticked 'Occasionally' and 4 ticked 'Never'.
•

Communicates upon request: full name, add, telephone no:

8 parents ticked 'Always', 3 ticked 'Occasionally' and 5 ticked 'Never'.
•

Answers telephone calls

6 parents ticked 'Always', 5 ticked 'Occasionally' and 5 ticked 'Never'.
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Can respond to safety signals
6 parents ticked 'Always', 5 ticked 'Occasionally1 and 5 ticked 'Never'.
Understand directionality (right, left, up, down)
7 parents ticked 'Always', 6 ticked 'Occasionally' and 3 ticked 'Never'.
•

Responds appropriately and immediately after receiving instructions

3 parents ticked 'Always', 11 ticked 'Occasionally' and 2 ticked 'Never'.
Speaks clearly or gestures
4 parents ticked 'Always', 10 ticked 'Occasionally' and 2 ticked 'Never'

Figure 8: N u m b e r of parents ticked for 'Interaction Skills' ( C o m m u n i c a t i o n )
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Social Skills:
•

Initiates contact with staff when help is needed

7 parents ticked 'Always', 9 ticked 'Occasionally' and none ticked 'Never'.

• Initiates contact with co-workers when needs help in task or needs materials
4 parents ticked 'Always', 9 ticked 'Occasionally' and 3 ticked 'Never'.

•

Uses forms of politeness to the staff/class mates

11 parents ticked 'Always', 4 ticked 'Occasionally' and 1 ticked 'Never'.

11 parents of the children with intellectual disabilities ticked always for using the 'forms
of politeness to the staff and class mates', and 9 each of parents ticked occasionally for
'initiates contact with staff when help is needed' and for 'initiating contact with coworkers when needs help in task or needs materials'. When activities related to work has
to be used by the children with intellectual disabilities the parents are considered to be
uncertain and it is seen that they cannot give concrete answer such as always.

Figure 9: N u m b e r of parents ticked for 'Social Skills'
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Self- help Skills:

•

Dresses appropriately while coming to the centre

15 parents ticked 'Always', 1 ticked 'Occasionally' and none ticked 'Never'

•

Dresses appropriately after using the toilet

11 parents ticked 'Always', 2 ticked 'Occasionally' and 3 ticked 'Never'.
•

Washes hands after using the toilet

9 parents ticked 'Always', 5 ticked 'Occasionally' and 2 ticked 'Never'.

•

Keeps self tidy

6 parents ticked 'Always', 9 ticked 'Occasionally' and 1 ticked 'Never'.

15 parents have ticked always for dresses appropriately while coining to the centre clears
that the children with intellectual disabilities are good at dressing up which will help
them in the future.

Figure 10: N u m b e r of parents ticked for 'Self-help Skills'
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Academic Skills :
•

Reading/Writing: Can read and write words and sentences

8 parents ticked 'Always', 3 ticked 'Occasionally' and 5 ticked 'Never'.

•

Maths: Can do simple addition and subtraction

6 parents ticked 'Always', 4 ticked 'Occasionally' and 6 ticked 'Never'.

•

Have functional academic skills

3 parents ticked 'Always', 9 ticked 'Occasionally' and 4 ticked 'Never'.

•

Understands the purpose of money

4 parents ticked 'Always', 6 ticked 'Occasionally' and 6 ticked 'Never'.

•

Understands money value

3 parent ticked 'Always', 9 ticked 'Occasionally' and 4 ticked 'Never'.

8 parents of the children with intellectual disabled children have ticked always for
Reading/Writing and they have said their children can read and write words and
sentences whereas 5 parents have ticked never. In Fig 12, 9 parents have ticked
occasionally for 'functional academic skills' and 'understands money value'.
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Figure 11: N u m b e r of parents ticked for ' A c a d e m i c Skills'
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Parents were also interviewed face to face with an interpreter to translate
immediately. The interpreter was the school teacher who could speak English.

The 5 parents whom I had interviewed had almost similar opinions. They feel that the
school is doing the best for their children. They also think that the school is
responsible for their children. One of the parent said that the "school has to take care
of my child". The parents feel that the skills taught in the school are relevant since
they are seeing a lot of changes in their children after they started attending school.
The parents are happy that their children have been taught social skills which they
feel are very important while interacting with the society.

4.3.1 Are the parents aware of the activities taught in the school to their children?
Are the activities going to help their children to be independent in their future?
I had interviewed 5 parents and most of their views matched each other. They all
answered saying that "we know what our children are learning in the school and also
we attend the meetings whenever we are called to see the progress of our children ".
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When I asked one of the parents whether the activities taught in the school is going to
benefit them in their future placement she said "I am not bothered as long as my child
is happy in the school I don 7 want to brood over what the future holds for her. She
will get support from the government and I will send her to the workshop for the
special needs in the vicinity so that she will spend sometime outside the house. Let her
be happy".

4.3.2 Do they have any monetary support for their future living?
All the parents had the same view that "they are not worried about their future " but
everyone says that the government gives them grant and they can purchase the service
which is best for their child.

4.4 What are the views of the parents regarding the relevance of the skills learnt to
help their children to function independently?
All the 5 parents feel happy about the skills taught in the schools. But they do not
know whether the skills will help them in the future. "7/ depends upon the children "
and the parents feel that they are not sure whether the child will get employment in
the open market as it depends on the socio- economic situation in the country in the
future. "One parent said I am more worried who will take care of my child". An
another parent said "7 am sure my daughter will be taken care by her sister, so I am
not worried but she will go to some workshop to spend her time as she will be happy.
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4.5 What are the views of the employers about the skills gained by the adults with
intellectual disabilities working in the place?
The following are the responses I got from the employers for my questionnaire and in
my description I will be mentioning them as employer (X) and employer (Y).

Work Behaviour:
•

Comes to the Centre on Time

Employer (X) ticked 'always' (50%) and employer (Y) ticked 'occasionally' (50%).
Employer (X) mentioned that "the office opens at the same time everyday thus the
employee is expected to come and do the assigned task (cleaning of office) before the
other staff arrives". Employer (Y) mentioned that "it is only the cleaning of glass wear
which he can come and do anytime, thus the time fluctuates as he works only for 5 hours
a day".
•

Says Hallo to the Staff and Class mates

Employer (X) ticked 'always' (50%) and employer (Y) ticked 'occasionally' (50%).
Employer (X) mentioned that "employee likes to wish everyone and she does it happily
always". Employer (Y) mentioned that "employee is quiet by nature and he is always
involved in his work".
•

Has Good Concentration Span

Employers (X) & (Y) both have ticked 'occasionally' (100%). Both the employers had
the same view as "At times we need to remind them to complete and concentrate on the
work but they are good at work".
•

Does his/her work accurately

Employers (X) & (Y) both have ticked 'occasionally' (100%). Both the employers said
that "sometimes we have to remind them to do which they forget" one of the employer
said "for example yesterday I told him to clean the second shelf and he has forgotten and
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when I asked him he did because I told him and he was not in good mood so the work is
not accurately done"
•

Obeys his/her staff

Employer (X) ticked 'always' (50%) and employer (Y) ticked 'Occasionally' (50%).
Employer (X) said that "she is very obedient" and employer (Y) said that "it depends
upon his mood".
•

Follows Instruction of the Staff

Employers (X) & (Y) have ticked 'always' (100%). Though the employers have agreed
to always they said that "it is their mood"
•

Understands work routine

Employer (X) ticked 'always' (50%) and employer (Y) ticked 'occasionally' (50%).
Employer (X) said that "she is completely trained and when she comes in the morning
she knows what work she has to do". Employer (Y) said "since it is cleaning of glass
wear he has to be told what and which shelf has to be cleaned "as everyday it is different
shelves which needs to be cleaned".
•

Obeys Rules

Employer (X) ticked 'always' (50%) and employer (Y) ticked 'occasionally' (50%).
Employer (X) said that "she is good in obeying rules" and employer (Y) said that "we
don't have any rules here".
•

Behaves appropriately

Employer (X) & (Y) ticked 'always' (100%). Both the employers said "we are happy".

Sulabha Karunanidhi

69

® Adapts to New Work Routine
Employer (X) ticked 'always' (50%) and employer (Y) ticked 'occasionally' (50%).
Employer (X) said "there is no new thing it is only the job of cleaning. Employer (Y) said
that "we teach them".
•

Works Continuously Without Leaving Task Incomplete

Employer (X) ticked 'occasionally' (50%) and employer (Y) ticked 'never' (50%).
Employer (X) said that "oh she is very good" and employer (Y) said "he needs rest and
we allow him".
Independence Skills:

•

Works alone without any assistance

Employer (X) said 'always' (50%) and employer (Y) said 'never' (50%).
•

Works Independently without being distracted
Employer (X) said 'always' (50%) and employer (Y) said 'occasionally' (50%).

The employer (Y) who said occasionally felt that the employee gets distracted when
customer comes to the shop for purchases.
•

Works Safely

Employer (X) said 'always' (50%) and employer (Y) said 'never' (50%). Employer
(Y) felt that since the employee works in glass wear at times he drops and the things
which have broken but at the same time she also mentioned that "if we too drop it
will break, so no harm"
•

Does not wait for the job to be allocated

Employer (X) said 'always' (50%) and employer (Y) said 'never' (50%).
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Production Skills:
•

Completes assigned task on time

Employer (X) said 'always' (50%) and employer (Y) said 'occasionally' (50%). The
employer (Y) felt that as the employee does only cleaning of glass wear there is no
specified time for cleaning and thus he is allowed to do the work till he finishes the
cleaning. "There is no time limit".
•

Completes job in specified time when asked

Employer (X) said 'always' (50%) and employer (Y) said 'occasionally' (50%). The
employer (Y) who said occasionally felt that "there is no need" he can do it slowly at
his own phase.
•

Manages to come to the centre on time independently

Employer (X) said 'always' (50%) and employer (Y) said 'occasionally' (50%).
Employer (Y) felt that employee "works for 5 hours daily so he comes sometime late
also".
•

They use their time efficiently

Employer (X) said 'always' (50%) and employer (Y) said 'occasionally' (50%).
Interaction Skills (Communication):
•

Can communicate basic needs

Employers (X & Y) said 'always' (100%)
•

Can communicate verbally

Employers (X & Y) said 'always' (100%).
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•

Communicates upon request: full name, address and telephone number

Employer (X) said 'always' (50%) and employer (Y) said that "we don't know"
•

Answers telephone calls

Employer (X) said 'never' (50%) and employer (Y) said "there is no need"
•

Can respond to safety signals

Employer (X) said 'always' (50%) and employer (Y) said 'never' (50%).
•

Understand directionality: right, left, up, down

Employer (X) said 'always' (50%) and employer (Y) said 'not sure'
•

Responds appropriately and immediately after receiving instructions

Employer (X) said 'always' (50%) and employer (Y) said 'occasionally' (50%).
•

Speaks clearly or gestures

Employer (X) & (Y) both said 'always'.
Social Skills:
•

Initiates contact with staff when help is needed

Employers (X) & (Y) said 'always' (100%)
•

Initiates contacts with co-workers when needs help in task or needs
materials

Employers (X) & (Y) said 'always' (100%).
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•

Uses forms of politeness to the staff/class mates

Employers (X) & (Y) said 'always' (100%).
S e l f - h e l p Skills:
•

Dresses appropriately while coming to the centre

Employers (X) & (Y) said 'always' (100%).
•

Dresses appropriately after using the toilet

Employer (X) said 'always' (50%) and employer (Y) said 'not required'.
•

Washes hands after using the toilet

Employer (X) and (Y) said 'always' (100%).
•

Keeps self tidy

Employers (X) & (Y) said 'always' (100%).

Academic skills:
Employers said that these skills are not required in the work place.
I interviewed both the employers face to face and it was semi- structured interviews.
Employer (X) felt that the employee (female) is doing her job very well. She has been
competently trained to do the daily task which she is performing as per the
employers' expectations. The other staff in the office is also happy to have her and
she has been treated like any other staff in the office. The employer (X) said that "I
am not aware of the skills taught in schools hut she is fine and we all like her ".
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Employer (Y) felt that the employee who is a male is also trained to do the job. He
comes in the morning and does his work efficiently. Since it is a glass ware shop he is
very efficient in managing without dropping them down. He is now working with
them for the past 8 months and has proved himself to be efficient. "Once he dropped
a glass item which broke but it could have happened with us too ".

4.5.1 Do they feel obligated to employ individuals with intellectual disabilities? If
yes, how? And If no, why?
Employer (X) said 'no'. (X) feels that if the individual with disabilities is able to do
the job then, why not give them the opportunity.
Employer (Y) said 'no'. (Y) feels that it is not an obligation "but anybody can do any
job it is nothing to do with special needs ".

4.5.2 Do they feel it as a sense of responsibility towards society? If yes, how? And if
no, why?
Employer (X) feels 'yes'. By giving them the opportunity they also will feel that they
too are the important people in the society.
Employer (Y) said 'I don't know' but we wanted to appoint someone who will do the
job and there is a government policy to appoint individual with special needs. So we
have to appoint him. If the company does not appoint them it has to pay kc 49,000/per year. So we decided to appoint an individual with special needs.

4.5.3 Do they do it because they pity them? If yes, how? And if no, why?
Employer (X) said 'no'. We treat them like any other staff in the office.
Employer (Y) said 'no'. In the beginning it was pity, but later we felt he is like any
other normal individual.

4.5.4 Do they believe that they are equally competent as any other employee? If yes,
why? And if no, how?
Employer (X) said 'yes'. We have no complaints against her. "So I feel she is equally
competent".
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Employer (Y) said "Idon't know but he does the work efficiently".

4.5.5 How long has the individual been working with the employer and whether they
needed any specific training to cope up with their daily work routine?

The individual with intellectual disabilities with employer (X) has been working for
the past two years. The Non Governmental Agencies helped in training the individual
with intellectual disabilities with the skill required in the work place.
And the employer (Y) said that the employee has been working for the past 8 months
and the Non Governmental Agencies helped in training the individual with
intellectual disabilities in the work place.

4.5.6 For how long did the employer have to train the individual with intellectual
disabilities?
It is the Non Governmental Agencies which train the individuals with intellectual
disabilities. The Non Governmental Agencies has registered names of individuals
with intellectual disabilities for whom the Agency finds placement in the open
market. So once the individual with intellectual disabilities gets the opportunity to
work the Agencies send mentors from their office to train them in the work unit. The
individuals with intellectual disabilities get the training for few months and slowly the
Agency diminish the support and the individual with the intellectual disabilities have
to work independently.
The individual with intellectual disabilities with employer (Y) has been working for
the past 8 months.
Both the employers are happy to have the individuals with the special needs to work
in their work place.

4.6

Outcome of the Interviews with the Teachers. Parents and the Employers

Teachers felt that the curriculum they are following in the school definitely prepares
the adolescents to work for the open employment. The teachers also felt ultimately it
is the parents who have to decide the best for their children. Whereas one of the
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parents felt that it is the responsibility of the school to give the best for the child, she
said "school has to take care of my child".
Both the employers were in fact not aware of what the adult have learnt in schools
before coming to them. The Non Governmental Agencies which arranges the
individual with intellectual disabilities to work in the site train the adults on the job.
"job analysis generates information on the job and workplace to match that available
for the individual from the vocational profde in order to confirm how well suited the
job is for the individual (and vice versa) and to assess how much input may be needed
to close any gap between the requirements of the employer and the competencies of
the worker (Hamond, B. & Haccou. R, 2006:25). In this case the NGO's assessed and
give the placement for the individual with intellectual disabilities.

The employers (Y) who had appointed a boy with intellectual disabilities said that it
is compulsory to appoint an individual with special needs and thus they have
appointed this boy. As per the Government policy if these criteria are not fulfilled
then the company has to pay as compensation kc 49,000/- per year to the
Government. So the employer decided to appoint an individual with special needs
who will be of help to them.

Furthermore it is clear that the adolescents are trained in skills for work behaviour,
independence, production, to communicate, social skills, self-help skills and in
academics. But looking at the above data it is clear that more emphasis should also be
given to activities like cleaning and developing the social skills as it is said that
people with intellectual disabilities are commonly disadvantaged with respect to
understanding and joining in the ever changing social transactions (Hamond, B &
Haccou. R, 2006:18).
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4.7

Conclusion

During the course of my data collection the teachers, parents and employers of the
individuals with intellectual disabilities were happy to share their views with me and I
was able to collect the required data for my research.
The following chapter will interpret and evaluate the information obtained and
compare it with the existing literature and answers my research question.
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CHAPTER 5
INTERPRETATION AND EVALUATION
5.1

Interpretation and Evaluation
5.1.1

To explore the views of the teachers whether the skills taught and learnt by
their adolescents with intellectual disabilities in the schools are relevant to
make them independent in their future.

5.1.2

To explore the views of the parents whether the skills taught and learnt by
their students with intellectual disabilities in the schools are relevant to make
them independent in their future.

5.1.3

To explore the views of the employers whether the adult with intellectual
disabilities who are working in their place possess the skills to cope with the
needs in the job.

5.1.4

To propose a guideline to help teachers develop curriculum that would help in
the training of the students with intellectual disabilities.

And the second half on this chapter will answer the question:
5.1.5

What skills need to be taught in schools that will benefit individuals with
Intellectual disabilities to be an independent individual in the society.

It was not easy for me to find a relevant literature to find the answers for my research
questions but I found the book 'Gaining and Proving Yourself in Social Competence'
(2006) which helped me a lot in interpreting and evaluating my data. I have referred this
book for my interpretation and evaluation chapter.
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5.1.1

To explore the views of the teachers whether the skills taught and learnt
by their adolescents with intellectual disabilities in the schools are
relevant to make them independent in their future.

Work Behaviour: Out of 16 teachers who filled up the questionnaires, 15 teachers felt
that the adolescents with intellectual disabilities come to the centre on time and says hallo
to the staff and class mates. However for having good concentration span, working
accurately, following instruction of staff and understanding work routine the teachers felt
occasionally the students perform. And none of the teachers felt the students with
intellectual disabilities always possess good concentration span and works accurately.
Concentration on a job is comparatively low but the individuals with intellectual
disabilities are always good in doing monotonous work. If I speak from my first hand
experience, in the centre I work in, I have seen the students with intellectual disabilities
enjoy working on pedal looms where they produce dusters continuously for 2 hours or so.
Not much of individuals' concentrations are needed for doing a monotonous job.

Independence Skills: It is said that independent skills are to be learnt to live selfreliantly and this makes a person achieve self directed lives (Hasler. F, 2003). As per the
data collected approximately 60% of the teachers have mentioned that the students with
intellectual disabilities occasionally perform the activities such as work alone without
assistance, working independently without being distracted, working safely and not
waiting for the job to be allocated. This indicates that the students are not independent.
Employees with intellectual disabilities are easily distracted from their work and they
lack flexiblity (Hamond B. V & Haccou. R, 2006:15).

Production Skills: It is said that coming to the centre/work place on time independently
is an important skills which helps to succeed in the job once it has been obtained
(Hamond B. V & Haccou. R, 2006:28). Out of 16 teachers, 10 teachers have said that
students with intellectual disabilities come to the centre on time independently. Skills
such as to completing assigned task on time, completing job in specified time, when
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asked, managing to come to centre on time independently and using the time efficiently
will favour or worsen relationship and performance under a work setting (Hamond B. V
& Haccou. R, 2006:178).
Interaction Skills: Out of 16 teachers 11 teachers have said that the students can
communicate their basic needs and 10 teachers have said that occasionally the students'
responds appropriately after receiving instructions. Many individuals with intellectual
disabilities will need advice and training to get on well and as equal with others in the
work place. However, there is evidence that on the job training is possible and that the
types of interaction is common in workplaces are not necessarily found in schools and
sheltered training environment (Hamond B. V & Haccou. R, 2006:26).
Social Skills: Out of 16 teachers 10 teachers have said that the students' initiates contact
with staff when help is needed. Social skill is related to work culture. It is said that poor
social performance may be associated with problems in forming work and social
friendships (Hamond B. V & Haccou. R, 2006:29). In general work cultures are made up
of shared meanings, expectations, values and assumptions which form the social
governance of the setting (Hatch, 1993, cited in Hamond B. V & Haccou. R, 2006:29).
Self-help Skills: Out of 16 teachers 12 teachers have said that the students come to the
centre dressed appropriately and 14 teachers have also said that the students keep
themselves tidy. This clearly indicates that the students have a dressing sense and keep
themselves tidy which by itself is a good quality in any situation.
Academic Skills: Out of 16 teachers 8 teachers have said the students with intellectual
disabilities occasionally understand the purpose of money and 9 teachers have said the
same view for functional academic skills. Looking at the graph of academic skills it is
clearly visible that most of the answers are for occasionally done. Functional academics
is important when the individual with intellectually disabled has to be independent within
the society. Functional academics need not be only reading, writing and math but even
learning to commute in the bus, metro and tram and this will also help him to function
independently in the society.
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During the interview with the teachers I found that many of the teachers do not know
whether they are preparing the students for their future or not. But they felt that the skills
the students learn at school will be of great help to them. Many of the teachers also said
that though the school has the state curriculum they follow their school curriculum which
is flexible.
Individuals with intellectual disabilities usually receive training for quiet a number of
years, without making them sufficiently ready for the work (Hamond B. V & Haccou. R,
2006:28,). In my opinion this is true in India too. Looking at the long term goal of the
students an Individual Educational Plan (IEP) has to be prepared but it is not done.

5.1.2

To explore the views of the parents whether the skills taught and learnt
bv their students with intellectual disabilities in the schools are relevant
to make them independent in their fiitnrp.

16 parents filled up the questionnaires and I interviewed 5 parents. There were not many
differences seen between the views of the teachers and the parents. However it was
interesting for me to note that in self- help skills and to keep self tidy 14 teachers have
said that the students keeps self tidy and only 6 parents have said that the children keep
themselves tidy. The reason may be that I have noticed that during clay/colouring the
students wear an apron which keeps them clean. And this may not be the case at home.
And thus parents would have felt that the children do not keep themselves tidy. Wearing
of aprons I felt should be introduced in the Indian school system too.

While interviewing the parents, I felt that parents feel their children are learning
academics, counting money, activities of daily living etc. One of the parents said that 7
am not bothered as long as my child is happy in the school. I don't want to brood over
what the future holds for her as far as possible I want to see her happy". Ultimately I felt
that the parents were not bothered whether the child can be independent in the future but
they feel that it was more important that the child is happy, no matter the child works in
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open employment or goes to the workshop for the individuals with intellectual
disabilities.
I felt that the parents whom I interviewed were totally depending upon the state for the
support. Individuals with intellectual disabilities depending upon the severity of the
disabilities get benefit from the state. However each individual is paid approximately kc
6000/- monthly, plus social help kc 4000/- (information given by one of the parent and
teacher). In India, the children's tuition fees is paid by The State Government (State
Social welfare Department) and apart from this there is no further provision for the
individuals with intellectual disabilities.

5.1.3

To explore the views of the employers whether the adult with intellectual
disabilities who are working in their place possess the skills to cope with
the needs in the job.

One of the key elements to be socially included and to be economically independent, for
all is 'employment'. The employment and activity rates of disabled people are very low
as compared to the non-disabled persons. Creating an opportunity for the disabled would
not only benefit the disabled persons but also employers and society as a whole (Hamond
B. V & Haccou. R, 2006:117). When I interviewed employer (X) she told that yes, it is
their responsibility towards the society to one of my research question "whether the
employer pity on the individual with intellectual disabled or they feel as the responsibility
towards the society. But to the same question the employer (Y) said that the company has
appointed an individual with intellectual disability because they have to pay kc 49,000/as compensation. But after appointing the individual with intellectual disability they feel
satisfied because the boy could work as per the job requirements.
New types of work and new types of employees, but especially a better match between
those two are needed Professional competence has been defined as 'being able to perform
whole work roles, to the standard expected in employment,

in real working

environments' (Reid et al, 1992:236 cited in Hamond B. V & Haccou. R, 2006).
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I interviewed 2 employers in Czech Republic but if I compare it with India I would have
hardly found even one. This thought brought within me a feeling of satisfaction as I know
there views and opinion so that I can take the idea back home and try to involve the Non
Governmental Organisations to plan and implement it. I was informed by the employers
that they did not have information regarding the abilities of the individuals they were
appointing. This was done by the Non Government Organisations who supplied them
with these individuals. However the NGO's also train the person for a few months and
fade away and leaves the individual with intellectual disabilities to cope up with the work
routine. After interviewing the employers I felt that the skills such as work behaviour,
independence skills, interaction skills, social skills, self- help skills and academic skills
have been utilized directly or indirectly in the daily routine of individuals with
intellectual disabilities. But as far as production skills are concerned the individuals with
intellectual disabilities need assistance in training them in the actual work place.

5.1.4

To propose a guideline to help teachers develop curriculum that would
help in the training of the students with intellectual disabilities.

The schools in The Czech Republic follow a flexible curriculum within the framework of
central guidelines. However the curriculum no matter whether it is The Czech Republic
or India should be tailor-made to suit each child's needs. Disability services should adopt
the idea of individual centered planning and designing a service based on the individual's
needs and goals (Hamond B. V & Haccou. R, 2006:88). There are five components which
a teacher needs to keep in mind while planning for an individual with intellectual
disabilities:
•

Specific: keeping the plan simple instead of complex. For example, instead of
saying special attention is needed for training it would be rather better to put
as, need further training in communication skill etc.

•

Measurable: The result or the outcome of the plan should be measurable.

•

Acceptable: Aims and agreements must be acceptable for the stakeholders
who are involved with the planning.
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•

Realistic: It has to be realistic and workable considering the physical and
intellectual limitations of the individual.

•

Time: A good plan is limited in time. A good time schedule will motivate to
reach the next step.

5.1.5

What skills need to be taught in schools that will benefit individual with
intellectual disabilities to be an independent individual within the society.

After analyzing the questionnaires and the interviews which I got from the teachers,
parents and the employers my finding is that though the adolescents are trained for
various skills in schools such as work behaviour, independence skills, production skills,
interaction skills, social skills, self-help skills and academic skills, actual on the job
training is required for the individuals with Intellectual disabilities. Supporting the
individuals with intellectual disabilities by giving on the job training may give them a
constructive occupation which is intrinsically important to individuals. But is also the
means by which citizens can contribute economically to their neighbourhood,
communities and country. And by finding an employment the individuals with
intellectual disabilities social circle is broadened (Hamond B. V & Haccou. R, 2006:18).

5.2

Recommendations
Looking at the information collected and analysing it I found that adolescents with
intellectual disabilities are taught the skills, as per the school curriculum.
•

Keeping in mind the long term goal of the student the curriculum should be
planned.

•

Each activity should be focused looking at the future of the student.
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•

Teachers should explore the type of job the individuals with intellectual
disabilities needs to know and stimulate situations in class to teach the individuals
using task analysis and for this parents' views and help to be taken.

•

Allowing visitors and bringing visitors to the school will also bring exposure to
the students and develop their social skills and interaction skills practically.
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CHAPTER 6
CONCLUSION
6.0

Conclusion

This final chapter consists of two sections namely:
6.1 A critical evaluation of work undertaken and future plans

6.2 Implications of my research finding.

6.1

A critical evaluation of work undertaken and future plans.

The main aim of this research was to find out "what skills need to be taught in schools
that will benefit individuals with intellectual disabilities to be an independent individual
in the society"? To seek answers for the research question I collected data through
questionnaires and interviews. Through this research process, I felt at sea but learning to
swim (Blaxter. L, Hughes. C & M. Tight, 2006:1). Furthermore it encouraged me to think
of research as a kind of spiral through which I revisited the various stages of the process
but always with different and developed insights but nevertheless I went into all those
hardship to know about the activities taught to individuals with intellectual disabilities in
schools. But when I taught the children with intellectual disabilities an Indian dance I felt
all were at ease and language was not at all a barrier. I then felt that for building up a
rapport with the school and children nothing could have been better than dance and
music. As I had to visit the schools off and on I could observe the adolescents and adults
actually at work in the school and workshop.

Now at the end of this research I feel satisfied with the way I investigated and the
cooperation of the school staff to carry out my investigation and despite the various
limitations mentioned earlier I enjoyed the process of research and it had provoked a
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series of anxieties within me. However after completing the research process I realize I
would have done two things differently:

•

I could have observed individuals with intellectual disabilities in the work
situation to find out whether they can transfer the skills learnt in the schools
to the job.

•

I could have interviewed more number of employers which I felt would have
given me various dimension into the research findings. However it was not
possible given the time constraint.

Employment indeed is one of the key elements for the social inclusion and economic
independence of all citizens of working age (Hamond B. V & Haccou. R, 2006:117). And
individuals with intellectual disabilities like any other have many abilities, strengths and
potentials, which are often overshadowed by their deficits (Hamond B. V & Haccou. R,
2006:128) looking at various aspects a right placement will definitely boost their self
esteem and self- confidence. Though I could get only two employers for answering my
questionnaire and interviews I learnt a lot from them. Now I feel that I can use some of
the ideas and views that I came across in Prague, back in India. I could also try and
involve the Non Governmental Organizations to improve their attitude towards
employing the individuals with intellectual disabilities thus making them more
independent.
Thus, fixture inquiry should examine more number of schools, workshops, work place,
and even a research can be undertaken to identify the appropriate jobs for the individuals
with intellectual disabilities within the society.
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6.2

;

Implication of my research finding.

This research has inspired curiosity within me to research what is happening in India. I
have also realized the importance of taking into account the opinion of the parents before
making an individual educational plan. This is unfortunately not given importance in
most schools in India.
I will implement the knowledge I gained in the process of this study in the school where I
work and make it a model school of the state.
Through this research I would propose guideline for the teachers to develop a curriculum
that would help them to train the student with intellectual disabilities.
a) The teachers need to focus on skill training which will be beneficial for the individuals
with intellectual disabilities for their future.
b) The teachers need to explore the type of job an individual with intellectual disabilities
needs to know and stimulate situation in school to teach the individual using task
analysis.
c) Individual educational plan for the students with intellectual disabilities should be
developed keeping in mind the long term goal of the students.
This is only a pilot study, but it gave me an in-depth knowledge on how to do research.
Research is a process of learning (Blaxter. L, Hughes. C & M. Tight, 2006:150) and
during this process I learnt that only being employed is not a panacea for loneliness, or a
guarantee of companionship, (Atkinson and Williams, 1990, cited in Gilbert. P, accessed
on 15/7/2007), in essence the dignity and value of each individual must be considered at
all times. One of the most powerful statements of the past few years has been 'know me
as I am' which is very true.
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APPENDIX l a
QUESTIONNA TRF
AGE:

M/F
Tick the appropriate box

I.

Work behaviour
Always

Occasionally

Never

1. Comes to the centre on time
2. Says hallo to the staff and classmates
3. Has good concentration span

4. Does his/her work accurately

5. Obeys his/her staff

6. Follows instruction of the staff

7. Understands work routine

8. Obeys rules
9. Behaves appropriately

10. Adapts to new work routine
11. Works continuously without leaving task
incomplete
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I n d e p e n d e n t - s tans

wSi&yçsy® ajn-y

. Works

independently

without

being

distracted

3. Works safely

4. Does not wait for job to be allocated

III. Production skills
1. Completes assigned tasks on time

Always

Occasionally

Never

2. Completes job in specified time, when asked

3. Manages to come to the centre on time
independently

4. Uses his/her time efficiently
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IV. Interaction skills iCommiini.'îiti»n)
1. Can communicate basic needs

Always

Occasionally

Never

2. Can communicate verbally

3. Communication upon request: full name,
address, telephone number
4. Answers telephone call

5. Can respond to safety signals

6. Understands directionality (right, left, up,
down)

7. Responds appropriately and immediately
after receiving instructions

8. Speaks clearly or gestures

V. Social skills
1. Initiates contact with staff when help is

Always

Occasionally

Never

needed

2. Initiates contact with co-workers

when

needs help in task or needs materials
3. Uses forms of politeness to the staff / class
mates (please, thank you etc)
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VI. Self-help skills
1. Dresses appropriately while coming to the
centre

2. Dresses appropriately after using the toilet

3. Washes hands after using the toilet

4. Keeps self tidy

VII. Academic skills
1. Reading/Writing: Can read and write words

Always

and sentences

2. Maths:

can

do

simple

addition

Occasionally

Never

and

subtraction

3. Have functional academic skills

4. Understands the purpose of money

5. Understands money value

VIII. Do vou find that the skills acquired hy these rhiirir 0n

a r e aripqiiat<>

a job in the open market?
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APPENDIX l b

Muž / žena

Věk:
I. Pracovní chování

1. Přichází do centra včas

Vždy

Občas

Nikdy

2. Pozdraví personál a spolužáky

Vždy

Občas

Nikdy

3.Dokáže se dobře soustředit

Vždy

Občas

Nikdy

4. Pracuje přesně podle zadání

Vždy

Občas

Nikdy

5. Poslouchá personál

Vždy

Občas

Nikdy

6.Pracuje podle zadání

Vždy

Občas

Nikdy

7.Rozumí postupu práce

Vždy

Občas

Nikdy

8.Dodržuje pravidla

Vždy

Občas

Nikdy

9. Chová se slušně

Vždy

Občas

Nikdy

10.Přizpůsobí se novému pracovnímu postupu

Vždy

Občas

Nikdy

11 .Dodělá rozdělanou práci

Vždy

Občas

Nikdy

1.Pracuje bez pomoci

Vždy

Občas

Nikdy

2.Pracuje samostatně bez zdržování

Vždy

Občas

Nikdy

3.Pracuje bezpečně

Vždy

Občas

Nikdy

4. Nečeká na přidělění práce

Vždy

Občas

Nikdy

1. Dodělá práci včas

Vždy

Občas

Nikdy

2.Dodělá určenou práci včas

Vždy

Občas

Nikdy

3. Přichází do centra samostatně a přesně včas

Vždy

Občas

Nikdy

4. Využívá čas efektivně

Vždy

Občas

Nikdy

1. Dokáže vyjádřit základní potřeby

Vždy

Občas

Nikdy

2. Dokáže se vyjádřit verbálně

Vždy

Občas

Nikdy

3. Dokáže sdělit jméno, adresu, telefonní číslo

Vždy

Občas

Nikdy

4. Je schopný komunikovat po telefonu

Vždy

Občas

Nikdy

5.Reaguje na bezpečnostní signál

Vždy

Občas

Nikdy

6.Orientuje se v prostoru (vlevo, vpravo, dolů,...)

Vždy

Občas

Nikdy

7.Po získání instrukce reaguje správně a okamžitě

Vždy

Občas

Nikdy

8. Jeho vyjadřování je srozumitelné

Vždy

Občas

Nikdy

1 .Obrátí se na personál, když je potřeba pomoci
2. Obrátí se na kolegu, když je potřeba pomoci s
prací nebo potřebuje materiál

Vždy

Občas

Nikdy

Vždy

Občas

Nikdy

II. Samostatnost

III. Výdělečná činnost

IV. Komunikační schopnosti

V. Sociální schopnosti
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3. Je vůči okolí slušný(á)

Vždy

Občas

Nikdy S

1. Chodí do centra správně oblečen

Vždy

Občas

Nikdy

2. Po použití toalety se náležitě obleče

Vždy

Občas

Nikdy

VI. Samostatnost

3.Umyje si ruce po použití toaletyJe čistotný

Vždy

Občas

Nikdy

4. Je čistotný

Vždy

Občas

Nikdy

1. Čtení/psaní: Umí číst a psát slova a věty

Vždy

Občas

Nikdy

2.Matematika: Umí sčítat a odeěítat

Vždy

Občas

Nikdy
Nikdy

VII. Vzdělání

3.Dokáže využít teoretické znalosti

Vždy

Občas

4. Zná hodnotu peněz

Vždy

Občas

Nikdy

5.Zná smysl peněz

Vždy

Občas

Nikdy

VIII. Domníváte se, že schopnosti, které mají tito děti jsou odpovídající schopnosti pro uplatnění na
volném trhu?

1. Myslíte si, že se cítí jako přítěž ?

Ano

Ne

Ano

Ne

Ano

Ne

Ano

Ne

Pokud ano, proč?

Pokud nc,jak?

2. Cítí zodpovědnost vůči společnosti?
Pokud ano, proč?

Pokud ne, jak?

3. Dělají to z lítosti?
Pokud ano, proč?

Pokud ne, jak?

4. Domnívají se, že jsou rovnocení ostatním pracovníkům?
Pokud ano, proč?

Pokud ne, jak?
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APPENDIX 2
Interview Questions to the employers
EMPLOYER
1. Do they feel as obligation?

YES / NO

If yes how?
If no, why?
2. Do they feel it as a sense of responsibility towards society? YES / NO
If yes how?
If no, why?
3. Do they do it because they pity them? Y E S / N O
If yes how?
If no, why?
4. Do they believe it as they are equally competent as any other employee? YES/
NO
If yes how?
If no, why?
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APPENDIX 3
Sub headings with related 39 skills
Work Behaviour

1.

Comes to the centre on
time.

Independence

Production

Interaction

Social

Self-help

Acadcmic

Skills

Skills

Skills

Skills

Skills

Skills

Works alone

Completes

Can

Initiates

Dresses

Reading/

without

assigned

communicate

contact

appropriatel

Writing:

assistance.

task on time.

basic needs.

with staff

y while

Can read

when

coming to

and write

help is

the centre.

words and
sentences.

needed.
2.

Says hallo to the staff &

Works

Completes

Can

Initiates

Dresses

Maths: Can

class mates.

independently

job in

communicate

contact

appropriatel

do simple

without being

specified

verbally.

with co-

y after using

addition

distracted.

time, when

workers

the toilet.

and

asked.

when

subtraction

need
help in
task or
needs
materials

3.

Has good concentration

Works safely.

span.

4.

5.

Manages to

Answers

Uses

Washes

Have

come to the

telephone

forms of

hands after

functional

centre on

calls.

politenes

using the

academic

time

s to the

toilet.

skills.

independentl

staff/clas

y-

s mates

Docs his/her work

Does not wait

They use

Can respond

Keeps self

Understand

accurately.

for the job to

their time

to safety

tidy.

the purpose

be allocated.

efficiently.

signals.

of money.

Understand

Understand

directionality

money

(right, left, up

value.

Obeys his/her staff.

& down).
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6.

Follows instruction of

Responds

staff.

appropriately
and
immediately
after
receiving
instructions.

7.

Understands work

Speaks

routine.

clearly or
gestures.

8.

Obeys rules.

9.

Behaves appropriately.

10.

Adapts to new work
routine.

11.

Works continuously
without leaving task
incomplete.
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