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Abstract

The topic of this dissertation is “Learning how to learn in inclusive secondary education.”
The central subject of this dissertation is the facilitation of processes in which students
develop awareness of their own learning-styles and educational needs. In my opinion,
awareness of learning-styles and awareness of personal educational needs by students and
teachers should lead to educational programmes, environments, settings and facilitations
that promote more effective and joyful learning for all.

In their actual practices of educational change and development, schools meet several
problems concerning the quality of education that produce questions for research. To find
solutions for some of these questions we started a participative action research project.
The action research area for this project was Inclusive Secondary Education and the co-
researchers in the action-research process were teachers as well as students. All five
schools involved in this research program are inclusive mainstream schools in the sense
that children with visual or communication handicaps, physically and mentally handicaps
(limit TIQ= 40) as well as students with behavioral problems and students without

handicap are welcome.

In the inclusive school teachers will stimulate students to communicate their needs, they
will listen carefully to understand the needs and they will assess vital signs, talents and
qualities that can be helpful to overcome barriers for full participation. It is important that
we recognize that inclusive education is not an end in itself. Inclusive education is not
fundamentally an issue of disabled people. In educational terms, it is about the value of
wellbeing of all pupils. Thus, the key concern is quality of education in an effective
learning environment that promotes full participation for all children and young people.

Because the goals for full participation, independency and self- determination have to be
set ‘on the road of living and learning’ students need communicative competencies for
self-advocacy that will give them a clear voice in the democratic discourse. It is
important that we recognize that inclusive schools have to promote the development of
these basic communicative competencies for self-determination and self-advocacy in all

pupils.
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1. Introduction

The topic of this dissertation is “Learning how to learn in inclusive secondary education.”

The central subject of the dissertation is the facilitation of processes in which students
develop awareness of their own learning-styles and educational needs.

The topic of the action research program I will present is “Learning how to learn in
inclusive secondary education.” A significant number of the schools I am dealing with
explore new inclusive approaches and methods for learning. The change from curriculum
focussed traditional lcarning to child centred learning with special regard to learning
needs of children is not something that just happens. In their actual practices of
educational change and development, schools have problems concerning the quality of
education that produce questions for participative action research.

Why did I choose the topic: “Learning how to learn™?

My fascination for ‘learning to learn ‘or better ‘learning how to learn approaches’ is not
new. In my professional practice as a post service trainer in educational consultancy,
resourcefulness, imagination, and self-awareness are important items. In teacher training,
' make use of instruments that should improve teaching and learning from sources like:
multiple intelligence awareness, emotional intelligence, mind mapping, and reflection.
However, I had the wish to do research on this subject in addition to learning disabilities
In my professional practice; I didn’t any research in this area before 2006. Nevertheless !
teachers told me that their students are more confident and think harder, find learning
more enjoyable and (surprise) gain higher grades since they devised a program that
provides more multiple intelligent resources. The methodological part of this study
enabled me to connect ‘experience and knowledge’ developed in preceding professions
with actual methodological questions. The new insights gained during this process, have
led me to action research on the subject of “learning how to learn.” It is significant to find
aids and resources for facilitation that can serve awareness of ‘how we learn’, and how
students involved can improve their learning ability.

To find solutions for some of the questions of the teachers we started a participative
action research project. As co-researchers in action research students, teachers and school
leaders had the opportunity to reflect on the effects of personal and collective action. In
doing this they found results of interference between structures that are inherent in
personal thinking and acting, and non-personal structuralizing influences. This already
Indicates that students and teachers are taken seriously without discarding the
knowledgeable actor. In the action research processes in the schools was ‘reflection on
action’ the key to gain more awareness of personal learning-styles and educational needs.
In the action-learning project, we used self-assessment methods, and peer-to-peer






