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Abstrakt 

Disertační práce se věnuje aktivizačním metodám a jejich vlivu na osvojování si slovní zásoby, 

a to v oblasti anglického jazyka pro lékařské účely. Experimentální výzkum se zaměřuje na to, 

do jaké míry aktivizační metody napomáhají osvojování si odborné slovní zásoby. K tomuto 

účelu byla vytvořena sada aktivit (didaktických her a inscenačních metod), které byly 

implementovány na začátek každého vyučovacího bloku předmětu Odborný anglický jazyk I a 

II. Cílem těchto aktivit bylo zopakování slovní zásoby z předchozích hodin. Opakování bylo 

zaměřeno na formu, význam a použití slov. Ve výzkumné práci byly použity převážně 

kvantitativní a částečně kvalitativní metody sběru dat, mezi něž patří progres testy, závěrečné 

testy a dotazníkové šetření. Progres testy a závěrečné testy byly použity k měření, zda existují 

významné statistické rozdíly týkající se osvojení si odborné slovní zásoby ve výsledcích 

studentů mezi experimentální a kontrolní skupinou.  Statisticky významný rozdíl byl shledán 

mezi experimentální a kontrolní skupinou v jazykové úrovni B2, nikoliv však ve skupině B1. 

Dotazníkové šetření prokázalo, že aktivizační metody jsou účastníky kladně hodnoceny, a to 

jak pro přínos osvojování si slovní zásoby a rozvoje jazykové dovednosti mluvení, tak pro 

motivaci studentů.  

Klíčová slova: aktivizační metody, aktivizující metody, aktivizační didaktické metody, metody 

aktivního vyučování, didaktické hry, diskuze, inscenační hry, situační hry, odborná slovní 

zásoba, angličtina pro lékařské účely, osvojování si slovní zásoby 

Abstract 

The thesis deals with activating teaching methods and their influence on vocabulary 

acquisition in the field of English for Medical Purposes. The experimental research explores 

the extent to which activating teaching methods influence the acquisition of professional 

vocabulary. For this purpose, a set of activities (didactic games and role-plays) was created 

and implemented at the beginning of each teaching block for the subject Medical English I and 

II. The main objective of these activities was the review of word stock from the previous 

lessons. The review was focused on the form, meaning, and use of words. In the research, 

both quantitative and qualitative methods of data collection were used, including progress 

tests, credit tests, and questionnaires. Progress tests and credit tests were used to measure 

whether there was a significant statistical difference regarding the professional vocabulary 

acquisition between the experimental and control groups. A statistically significant difference 

was found between the experimental and control groups at the B2 level only. The 

questionnaires showed that activating teaching methods were positively evaluated by the B1 

and B2 participants and were appreciated for their practical benefits (professional vocabulary 

acquisition, the positive influence on developing speaking skills, and for providing motivation). 

  

Key words: activating teaching methods, activating methods, didactic games, discussions, 

role-plays, situation methods, professional vocabulary, English for Medical Purposes, 

vocabulary acquisition 
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1. Introduction 

This thesis deals with activating teaching methods in English for Medical Purposes classes, and 

specifically with the potential these methods have for helping students acquire professional 

vocabulary.  

Activating teaching methods developed thanks to a variety of new methods and approaches 

emerging in the 20th century (Howatt- Widdowson 2014; Hutchinson – Waters 2010; Richards 

– Rodgers 2004), methods which helped to transform students from passive recipients to 

active participants in the instruction. These methods became an integral part of English for 

General Purposes as well as English for Specific Purposes (English for Medical Purposes 

respectively). Activating teaching methods, however, have not obtained much attention in the 

field of research, which is why I wanted to focus on this particular topic. As the professional 

word stock comprises the largest segment in English for Medical Purposes classes, I primarily 

decided to explore the potential of activating teaching methods in terms of professional 

vocabulary acquisition. 

Since this thesis uses typology of activating teaching methods based on the thematic 

classification mapped in the Czech literature, activating teaching methods are divided into 

didactic games, discussions, role-plays and situation methods (Červenková 2013; Horák  1991; 

Jankovicová – Průcha – Koudela 1988; Kotrba - Lacina 2011; Maňák - Švec 2003; Pecina – 

Zormanová 2009; Rohlíková – Vejvodová 2012; Sitná 2009; Zukerstein 2012). 

This thesis consists of six chapters. Chapter 1 provides the objective of the research and the 

hypotheses. Chapter 2 gives the theoretical and contextual framework for the research, 

specifically English for Specific Purposes characterises (ESP) and the development of the 

teaching methods and approaches. Chapter 3 deals with the activating teaching methods as 

such, vocabulary acquisition, and motivation for learning. Chapter 4 describes the background 

of the empirical research and presents the research techniques. Chapter 5 describes the pilot 

study and presents the results obtained from the study on the activating teaching methods. 

Chapter 6 offers a conclusion, the limitations, the pedagogical implications and suggestions 

for further research. 

Firstly, it is necessary to state the objective. The objective of the research is to find out to what 

extent implementation of activating teaching methods can influence acquisition of the target 

vocabulary. The secondary objective is to find out the opinions of students concerning 
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activating teaching methods – how student motivation is influenced, what language area is 

practised, and the overall evaluation of the particular activity.  

2. English for Specific Purposes (ESP), teaching methods and approaches 

As this thesis deals with activating teaching methods implemented in English for Medical 

Purposes classes, it is necessary to offer an adequate theoretical framework. It is essential to 

provide characteristics of English for Specific Purposes (ESP) as well as its classification in order 

to understand the specificity of English for Medical Purposes (EMP) courses. In EMP courses, 

it is important to include professional medical terminology as well as lay terms in doctor-

patient communication, meaning EMP courses should contain a large segment of professional 

vocabulary both technical and semi-technical as well as a focus on speaking skills. Those areas 

are often listed by students in student needs analysis, and these analyses can then be used to 

determine the course content. 

Activating teaching methods emerged due to the development of a variety of teaching 

methods and approaches (Howatt- Widdowson 2014; Hutchinson – Waters 2010; Richards – 

Rodgers 2004), and signified profound changes in the concept of language learning. The first 

obvious development of activating teaching methods is to be found in communicative 

language teaching (CLT). Task-based language teaching (TBL), content and language integrated 

learning (CLIL), the lexical approach (LA), and cooperative language learning (CLL) are also 

mentioned within the context of activating teaching methods and ESP. Therefore, this thesis 

describes those particular methods in some detail. 

3. Activating teaching methods 

The majority of activating teaching methods are based upon problem solving tasks. These 

tasks require active participation, productive thinking, and independence (Maňák – Švec 2003: 

113). Students are encouraged to recognize problems, create and test hypotheses, suggest 

solutions, apply adequate methods when solving the problem, find arguments, and formulate 

them (VÚP 2013: 9).  

The typology of activating teaching methods includes didactic games, discussions, role-plays, 

and situation methods (Červenková 2013, Horák 1991, Jankovcová – Průcha – Koudela 1988, 

Kotrba - Lacina  2015, Maňák -Švec 2003, Pecina 2009, Petty 2008, Rohlíková - Vejvodová 

2012,  Sitná 2009). Didactic games help to practice effectively the target language; moreover, 
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the game/play aspect provides entertainment value easing tension in stressful situations (Čáp 

– Mareš 2001: 183). Discussions encourage the expression of thoughts and feelings, the 

exchange of views on the topic, and argumentation. Those methods related to discussions 

include brainstorming (Horák 1991: 45,  Pecina 2009: 78), brainwriting, rounds, carousel, 

snowball (Červenková 2013: 129-130), panel discussion, debate, etc. (Kotrba – Lacina 2011: 

127). Role-plays require certain social roles to be performed in simulated situations based on 

the student’s direct experience; this also helps to deepen the student’s professional 

knowledge. Situation methods require students to solve a transparent problem. These include 

conflict situations, incident methods, and methods of progressive familiarization with the case 

and bibliographic methods (Švec 1979). Particular attention has been paid to concrete 

examples for all types of activating teaching methods implemented in the Medical English 

instruction to third year General Medicine students at the Charles University – Faculty of 

Medicine in Hradec Králové.  

Activating teaching methods have become an integral part of language instruction, resulting 

in many advantages, such as support for active learning and consequent development of an 

active and creative personality (Maňák – Švec 2003, VÚP 2011). However, they place high 

demands on time, both the teacher’s time spent in detailed preparation and organization and 

the classroom time spent on the activity itself. This perhaps could explain why students and 

teachers sometimes consider activating teaching methods ineffective. In order to eliminate 

these negative attitudes towards activating teaching methods, this thesis will expand upon 

certain key organizational aspects: proper organization, detailed preparation (including level, 

interest, and aim), clear instructions, classroom interaction, and giving feedback.   

Vocabulary acquisition is an important factor in language teaching.  In EMP classes, activating 

teaching methods can be implemented to practice professional vocabulary. Attention is paid 

to what vocabulary needs to be acquired based on the results of word frequency studies (high-

frequency words and technical words).  In order to acquire a word, it is important to acquire 

its form, meaning (connecting the form and meaning, concepts, and associations), and use 

(collocations, metaphors, and euphemisms), both receptively and productively. Students 

should be given enough opportunities to encounter and re-encounter important words and 

to use them generatively, as repetition is a key factor in vocabulary acquisition. Activating 

teaching methods are a perfect tool to ensure the above-mentioned necessities. 
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When activating teaching methods are included within the instruction, it might influence 

student motivation in terms of both making monotonous activities interesting and creating a 

classroom atmosphere of fun and enjoyment in which students lose their inhibitions and their 

fear of making a mistake.  

4. Methodology 

The background of the empirical research (language education at Charles University – Faculty 

of Medicine in Hradec Králové) is provided, including a description of the courses of Medical 

English I and II, its course design, syllabi, core material, and final examination.   

The research sample comprises third year general medicine students at Charles University – 

Faculty of Medicine in Hradec Králové who were placed in the B1 or B2 language level based 

on the placement test.  Another condition for inclusion was attendance, stipulated at 65%. In 

order to ensure a substantial research sample, the research was conducted in the years 2014-

2018 with 152 subjects.  

The research sample was intentionally exposed to specially constructed activating teaching 

methods in order to see if the implemented activities influence professional vocabulary 

acquisition and student motivation. Two sets of activities were created, one for the 

experimental group and one for the control. 

The research evolved over several stages: selection of activities to be implemented, 

development of an 80-item list which set the vocabulary content of the activating teaching 

methods for the experimental group, student needs analysis, implementation of the selected 

activities both in the experimental and control groups, progress tests, credit tests, short-form 

evaluation questionnaires, and final evaluation questionnaires. The research sample was 

intentionally exposed to activating teaching methods in the form of 15 activities. The 

relationship between the exposure to those activities and the degree of the professional 

vocabulary acquisition was observed and tested by the progress tests and credit tests. Short-

form evaluation questionnaires and final evaluation questionnaires were developed to obtain 

student opinion on the activating teaching methods in terms of professional vocabulary 

acquisition and student motivation.    
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5. Results 

The implementation of the activating teaching methods was piloted in the academic year 

2014-2015 with 53 participants. The 80-item list was initiated and completed and a student 

needs analysis and final evaluation questionnaire were tested in order to determine the 

techniques adequate in terms of length and clarity. Pre-research student needs analysis 

revealed the professional vocabulary content students were willing to work on, their need to 

improve speaking skills, and the overall popularity of pair/group work. Pre-research evaluation 

questionnaires indicated that activating teaching methods were considered beneficial.  

The study of the activating teaching methods was conducted in the academic years 2015-2018 

with 152 subjects, out of whom 41 subjects in the experimental group represented the level 

B1, with 35 in the control; B2 was represented by 32 subjects in the experimental group and 

44 controls. Quantitative research methods were used in order to calculate the difference in 

the acquisition of medical vocabulary between experimental and control groups. For such 

calculation, progress tests were developed and existing credit tests were used. We also 

supplemented these figures with questionnaires to ascertain student attitudes toward the 

activating teaching methods.  

The student needs analysis revealed a desire on the part of students to work on medical 

lexicon as well as to improve speaking skills. It also showed the popularity of pair/group work. 

Concerning the progress tests and the credit tests, the results of the experimental group and 

control group were similar at the B1 level and therefore did not prove activating teaching 

methods helped with professional vocabulary acquisition. At the B2 level, the experimental 

group attained better results, meaning activating teaching methods helped to facilitate 

professional vocabulary acquisition.  Short-term evaluation questionnaires and final 

evaluation questionnaires revealed that students found activating teaching methods 

beneficial in all aspects concerned. Both B1 and B2 students found that those activities 

stimulated professional vocabulary acquisition, promoted speaking, and positively influenced 

motivation to learn.  

6. Conclusion 

The thesis attempted to show the potential of activating teaching methods. The objective of 

the research was to identify the extent to which the implementation of activating teaching 
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methods help influence target vocabulary acquisition, promote speaking, and influence 

student motivation.  

The present study is based on the analysis of the data obtained from the student needs 

analysis, the set of progress tests and credit tests, short-form evaluation questionnaires, and 

final evaluation questionnaires.  

The student needs analysis revealed a willingness on the part of students to work on the 

professional vocabulary acquisition and a desire to improve speaking skills.  

Target vocabulary acquisition was determined through a series of progress tests and credit 

tests. These tests measured the influence activating teaching methods have on professional 

vocabulary acquisition. Analysing the B1 results, the progress and credit tests did not reveal a 

significant difference between the experimental and control groups. Such findings correspond 

with the hypothesis that there is no significant difference in the improvement of professional 

vocabulary acquisition through activating teaching methods. However, in the short-form 

evaluation questionnaires and final evaluation questionnaires, the vast majority of student 

both in the experimental and control groups positively evaluated activating teaching methods 

in terms of the influence on medical vocabulary acquisition, the promotion of speaking, and 

student motivation. Such findings showed that activating teaching methods facilitated 

professional vocabulary acquisition, promoted speaking, and influenced student motivation. 

At the B2 level, all research techniques managed to support the identical hypothesis that there 

is a significant difference in the improvement of professional vocabulary acquisition through 

activating teaching methods. A similar result was seen in the short-form questionnaires and 

final evaluation questionnaires. The vast majority of students appreciated activating teaching 

methods for their potential to facilitate medical terminology acquisition, to promote speaking, 

and to increase motivation.  

6.1. Limitations 

Perhaps the most significant issues surrounding this research are the fact that randomization 

of the research sample was not possible and that student attendance was inconsistent.  

As to randomization, the B1 and B2 students were selected as research subjects in order to 

obtain an adequately homogenous sample, which means the assignment of subjects into 
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groups was not randomized. However, a certain level of randomization can be seen in 

designating groups as either experimental or control.  

Another problem was the attendance. The required attendance for courses was 65%, which 

meant a high mortality of the research sample and missing data as a result of irregular 

attendance.  

6.2. Pedagogical implications 

The present study has shown the type of influence activating teaching methods can have on 

professional vocabulary acquisition, promotion of speaking, and student motivation.  

Regarding professional vocabulary, ESP students must be provided with an adequate amount 

of professional vocabulary items. They must be given an opportunity to practice the word-

stock and automatize it not as individual lexical items but in chunks and phrases (Gráf 2015: 

42-50).  

As to promoting speaking, both teachers and students desire to maximise student talking time 

(Harmer 2013: 117-118). Activating teaching methods can be recommended since they 

employ pair/group work interaction, thus allowing students to use target vocabulary when 

speaking. 

Finally, activating teaching methods can positively influence student motivation. These 

methods require active participation in classroom activities and can lead to increased interest 

and concentration, thus creating a stimulating and enjoyable classroom experience.  

The present thesis has had direct pedagogical implications for the courses Medical English I 

and II at the Charles University – Faculty of Medicine in Hradec Králové. The first change 

concerned the core study materials. The textbook Professional Vocabulary in Use: Medicine 

(Glendinning – Howard 2007) has been replaced by ‘tailor-made’ materials in the form of 

handouts created by the Department of Languages. These materials provide students with 

and adequate amount of professional vocabulary and offer ample opportunities for speaking 

practice. The second change concerned the course design itself. The activating teaching 

methods, i.e. the implemented activities constructed for the research and modified 

accordingly, became an integral part of every session. The final change concerned 

modification of the final exam. Due to the shift in course emphasis, the final exam now 

requires students to work in pairs, each taking the other’s medical history. 
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6.3. Closing statement 

Language learning is a life-long process requiring much time and effort. It is the teacher’s 

job to ensure that the learning is as effective as possible. Such effectiveness can be ensured 

by adequate language-focused content. In ESP classes, the professional word stock 

comprises the largest segment and can be acquired by rehearsing and repetitions. 

Activating teaching methods can be the perfect tool to provide students with effective 

practice while at the same time rendering the time spent in the classroom both beneficial 

and fun.  
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