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Abstract and keywords

The aim of this thesis is to investigate the management of personal names of
Vietnamese students living and/or studying in the United Kingdom. It explores
reasons for adopting English names, situations for different name usage, and
motivations behind name choices. The data were obtained both quantitatively
through a questionnaire and qualitatively through one-on-one interviews. The
results confirm that management of personal names heavily depends on the individual.
However, certain patterns can be observed. The study's findings demonstrate that
participants use strategies for selecting an English name that align with those proposed
in previous works by Burt (2009), Chen (2015), and McPherron (2009). Additionally,
the research corroborates the role of convenience as a significant factor influencing
individuals to adopt an English name as proposed by previous research. However, the
study also identifies deviations from existing literature. Notably, the trendiness of
having an English name appears to hold less importance for the participants,
differing from the findings of BareSova & Pikhart (2020). Furthermore, contrary to
the perspectives of Chen (2015) and Heffernan (2010), the research indicates that
adopting an English name for use in English classes does not significantly impact

the overall adoption of an English name.

Keywords: language management theory, simple language management, organized
language management, name management, Vietnamese students, identity



Abstrakt a klicova slova

Cilem této prace je prozkoumat management osobnich jmen vietnamskych studenta
zijicich a/nebo studujicich ve Spojeném kralovstvi. Aspekty fesené v této praci jsou
davody pro pftijeti anglického jména, v jaké situaci pouziva jedinec které jméno a
jaké jsou motivace pti vyberu anglického jména. Data byla ziskana kvantitativné
pomoci dotazniku a kvalitativné prostfednictvim rozhovort. Vysledky potvrzuji, ze
management osobnich jmen siln€ zavisi na jednotlivci, 1ze vSak identifikovat urcité
vzorce a trendy. Vysledky této studie naznacuji, ze ucastnici uplatiuji stejné
strategie pfi vybéru anglickych jmen, které jsou konzistentni s pfedchozimi
pracemi, naptiklad Burt (2009), Chen (2015) a McPherron (2009). Kromé¢ toho tato
studie potvrzuje, Ze usnadnéni kazdodenniho Zivota hraje vyznamnou roli pfi
rozhodovani jednotlived pfijmout anglické jméno, jak bylo identifikovano v
pfedchozim vyzkumu. Zaroven vsak tato studie identifikuje odchylky od existujici
literatury. Zda se, zZe trendovost anglickych jmen ma pro ucastniky mensi vyznam,
coz se lisi od zavera BareSové a Pikharta (2020). Navic, na rozdil od zavérti Chena
(2015) a Heffernana (2010), tato studie ukazuje, ze pouzivani anglického jména
specificky béhem hodin anglictiny nema vyznamny vliv na celkové uzivani

anglického jména.

Klicova slova: teorie jazykového managementu, jednoduchy jazykovy
management, organizovany jazykovy management, management jména, vietnamsti

studenti, identita
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1. Introduction

Throughout our lives, we are called by many different names and
nicknames. We present ourselves to the world with our names. They serve as our
labels. They represent personal and distinct identities while often implying gender,
birth order within a family, birth circumstances, ethnicity, culture, religion, and
parental expectations or desired image (e.g., Cheang, 2008; Huang & Ke, 2016;
Schmitt, 2019; Sercombe et al., 2014; Wu, 1999).

As the world is becoming more and more globalized, there is a great number
of people who leave their home countries and seek opportunities in the West (i.e.,
immigrants), one group of such immigrants are from Vietnam, which are part of a
bigger community of Asian immigrants (see Section 2.1. for more details). It is a
common practice for members of Asian communities to adopt a non-ethnic name
depending on their country of residence (i.e., an English name in an English-
speaking country or a Czech name in the Czech Republic) (e.g., Heffernan, 2010).
This practice often arises from the fact that their original names can be challenging
for Westerners to pronounce and memorize (Edwards, 2006). Non-ethnic names
facilitate smoother communication, and the majority is more accepting when they
feel you are part of their culture. In addition, adopting a non-ethnic name can lessen
the “butchering” of the ethnic names (Wu, 1999). The motivations for adopting a
non-ethnic name can be internal or external, or a combination of both. The external
motivator is perhaps the need to integrate and assimilate into the society and culture
of the host country. This external motivator then influences the internal motivations,
in that the immigrants adopt an English name for convenience and to have better

opportunities in the host country.

Previous research has shown that it is quite common for Asian international
students, particularly Chinese students to adopt an English name when living and/or
studying abroad, especially in an English-speaking country (e.g., BareSova &
Pikhart, 2020; Cheang, 2008; Chen, 2015; Chen, 2020; Edwards, 2006; Eickmann,
2020; McPherron, 2009; Schmitt, 2019; Sercombe et. al., 2014). Reasons for
adopting an English name are different for each individual. For some, it is a question
of convenience, for some it is a question of identity. Which name the individual
uses depends on the situation they find themselves in. When choosing the English

name, there are several strategies that the individuals use. These are aspects that
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will be addressed in this thesis. The aim of this thesis is to investigate the
management of personal names of Vietnamese students living and/or studying in
the United Kingdom. This thesis intends to contribute to the existing body of
knowledge on Asian international students and their approaches to name

management.
Based on previous research, I formulated two hypotheses:

1. Most Vietnamese students living in the UK will have both an English and

a Vietnamese name.

2. Management of personal names varies from individual to

individual.
I have also formulated the following research questions:
1. What name do speakers use in different situations?
2. What is the speaker’s motivation when choosing an English name?

3. What is the speakers' motivation for using the English name?

This study is organized into six major sections: Introduction, Theoretical
Background, Methodology, Results, Discussion and Conclusion. The Theoretical
Background section is further subdivided into three sections. Chapter 2.1 presents
information on the Vietnamese diaspora in four English-speaking countries (the US,
Canada, Australia and the UK). In Chapter 2.2, the concept of language
management is introduced and described. Chapter 2.3 focuses on the management

of personal names.

The empirical part of the study consists of three sections. Chapter 3 provides
information about the methodology, including details about the participants, data
collection methods (questionnaire and one-on-one interview), and analytical
procedures used in the study. The visual presentation and description of the collected
data (i.e., the results) can be found in Chapter 4. The interpretation of the results and
the discussion can be found in Chapter 5. Chapter 6 offers the summary and
conclusion of the thesis. A list of references and sources and a resumé written in the

Czech language can be found at the end of this thesis.



2. Theoretical background

This section provides the theoretical background of this thesis. Firstly, the
Vietnamese diaspora in general is introduced, then the Vietnamese communities in
four English-speaking countries (the US, Canada, Australia and the UK) are
introduced and described in more detail. The next sections are dedicated to language

management theory and the management of personal names.

2.1. Vietnamese diaspora

According to General Statistics Office of Vietnam (GSO), the population of
Vietnam is currently 98 million inhabitants. However, there is a significant number
of Vietnamese people that do not live in Vietnam, the so-called ‘Viét Kiéu’ (‘Viet
kieu” without diacritics). The term is of Sino-Vietnamese origin where ‘Viét’ refers
to ethnic Vietnamese, while ‘kiéu’ is a transliteration of the Chinese word ‘qiao’ (
f8), which means “to sojourn” or “to reside temporarily away from home” (Koh,
2015, p.203). Another term that is often used is ‘overseas Vietnamese’. Vietnam’s
national law says that Vietnamese citizens (céng ddan Viét Nam) and people with
“Vietnamese origin” (nguoi ¢ nguon goc Viét Nam) who are permanently residing
overseas are considered “overseas Vietnamese” (Law on Vietnamese Nationality,
2008; cited in Koh, 2015, p.175). Viet kieu are people whose political, economic,
social and cultural lives are grounded in their country of residence whose culture
they adopt, but they still maintain links with Vietnam in terms of sentiment and
nostalgia. They are referred to as Kiéu ddn (or diaspora) (Nguyen & Cunnigham,
1999; Phong, Husson & Charbit, 2000). According to Swain and Phan (2012),
“diasporas are transnational communities formed when people migrate from their
country of origin to live in one or more host countries but maintain identity with the
ancestral homeland” (p.161). 1 will use Viet kieu and overseas Vietnamese

interchangeably.

There is a rough estimate of 5.3 million Vietnamese living outside of
Vietnam (Central Committee of Vietnam Fatherland Front, 2022). The history of
the Vietnamese diaspora is relatively young as the mass migration happened after
several major events of the 20" century, most notably the Vietnam War (or
American War from the perspective of Vietnam). After the Fall/Liberation (again

depending on the perspective) of Saigon (now Ho Chi Minh City) in April 1975, a
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great exodus happened as many Vietnamese left the country in fear of prosecution
or in hope of a better life. Figure 1 shows the paths of the Vietnamese diaspora. The

figure shows that their paths lead predominantly to more developed countries.

Figure 1 Paths of Vietnamese diaspora (Vy, 2022)
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200000 400000 G0D,000 800,000 1,000,0001.200,0007,400,000

-

Figure 2 shows the distribution of Vietnamese immigrants worldwide. Most of the
migrants headed for the United States (US), followed by Japan, China, Australia,
Canada, South Korea, France, Germany, Malaysia and the Czech Republic.

Figure 2 Distribution of Vietnamese immigrants worldwide (Vy, 2022)
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In this thesis, I would like to focus on four English-speaking countries — the
US (Section 2.1.1.), Canada (Section 2.1.2.), Australia (Section 2.1.3.) and the UK
(Section 2.1.4) and the Vietnamese communities there. These countries welcomed
many Vietnamese immigrants after the events of April 1975, and are still
welcoming more immigrants every year through family reunification acts or as
international students. As these four countries welcome migrants from all around
the world, not only from Vietnam, they are rather multicultural. There are two
important acculturation strategies at play in these settlement societies: assimilation
and integration. Acculturation is defined as “the dual process of cultural and
psychological change that takes place as a result of contact between two or more
cultural groups and their individual members” (Berry, 2005, p. 698). According to
Berry (2005), assimilation is when individuals seek daily interaction with the host
culture and do not wish to maintain their culture of origin. I believe this strategy
could be likened to the “melting pot” metaphor, where people are combined to lose
their discrete identities and yield a final product of uniform consistency and flavor.
Integration is when the individual is interested in both maintaining one’s heritage
culture while seeking to participate in the larger host society. I believe that this
strategy could be likened to the “salad bow]” metaphor, where each culture retains
its own distinct qualities, like the different ingredients in the salad; these ingredients
are all mixed together to make one dish, yet each ingredient also retains its own
characteristics in the bowl. Canada and the US are often contrasted for their
acculturation strategies where Canada is the “salad bow]” and the US is the “melting
pot”. However, I believe the US is gradually becoming a “salad bow]” as well (Civic
Issues, 2019). The UK and Australia are more “salad bowls” rather than “melting
pots” (Quam & Campbell, 2020; Raj, 2016). I believe that the integration strategy
influences the management of personal names. I expect that because of the
integration strategy, the participants are welcomed to use whichever name they
want, be it an English or a Vietnamese name, and there is no great pressure from
the host society. However, it is important to note that there is a preference of Asian

immigrants to adopt an English name, but not a requirement from the host society.

2.1.1. Vietnamese diaspora in the US

As Figure 2 above showed, many Vietnamese immigrants chose the US as
their destination. This community has been shaped by its refugee origin. The people
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who fled to the US were predominantly South Vietnamese; they fled in fear of
prosecution since they did not support the communist regime that was established
after April 1975 in the reunified Vietnam. There are four waves to this migration

(see Table 1 for summary).

Table 1 Vietnamese migration to the US timeline (Koh, 2015)

When Who
Key figures of the RVN
First wave 1975-1977 regime (politicians, army

officers, etc.)

Boat people
Second wave 1978-1981 (Southerners, Chinese

Vietnamese)

Economic refugees
Third wave Late 1980s (Northerners,

Southerners)

Family reunifications,
Present 1990s onwards international students,

brides

According to Migration Policy Institute (MPI, 2021), there are
approximately 1.4 million Vietnamese immigrants residing on American soil. As
mentioned in the previous section, most of the Vietnamese immigrants came after
the events of the spring 1975 and later on many came due to family reunion acts, as

wives to American citizens (Ko, 2013), or as international students (Nguyen, 2018).

Figure 3 and Figure 4 show the distribution of the Vietnamese throughout
the US territory. California, Texas and Washington are the top three states that most
Vietnamese reside in. Within California, it is the cities of Los Angeles and San Jose

that have the most Vietnamese people. In Texas, it is the city of Houston.
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Figure 3 Top states of residence for Vietnamese immigrants in the US, 2015-2019
(MPI, 2021)

Figure 4 Top metropolitan areas of residence for Vietnamese
immigrants in the US, 2015-19 (MPI, 2021)

The Vietnamese population in the US works predominantly in services,

especially the first generation. They own nail salons and Vietnamese restaurants;
those are the main two business models in the US (Eckstein and Nguyen, 2011;
Federman, Harrington & Krynski, 2006). The second generation onwards is fully
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integrated into the American society, they speak English fluently but still maintain
some Vietnamese traditions and their heritage language (Chan, 2006; Tran & Bifuh-
Ambe, 2021). There is also mobility of young Vietnamese people to the US as
international students (Nguyen, 2018).

2.1.2. Vietnamese diaspora in Canada

From 1950 onward, Canada welcomed Vietnamese students who had
French as their second language and majored in French-speaking universities in
Québec. Many of them found a job and stayed in Canada. However, a large
migration happened from 1975 onwards, as many refugees that belonged to the
urban middle class left the country and chose Canada because they already had
student or ex-student relatives in Canada. That was the first wave. The second wave
saw a much more diverse background of the refugees who also were not able to
speak English or French (Bun & Dorais, 1998; Ember, Ember & Skoggard, 2005).
Later, the number of immigrants grew as family reunion acts came into play. Many
young Vietnamese people also come to Canada as international students (Nguyen,

2018).

Similarly to the diaspora in the US, the Vietnamese diaspora in Canada is
characterized by the Vietnamese residing in larger metropolitan areas, namely
Toronto, Montreal, Vancouver, and Calgary (Ember et al., 2005, p.1150). As for
the provinces, there are four main ones where most Vietnamese reside in. They are

Ontario, Québec, British Columbia and Alberta (Statistics Canada, 2007).

The majority of the Vietnamese in Canada are industrial workers (circa
40%), but there is also a large number of people working in services, such as beauty
parlors, restaurants, grocery stores, etc. (Ember et al., 2005). Similarly to the US,
the second generation onwards is fully integrated into the Canadian society (Feng,

2021).

2.1.3. Vietnamese diaspora in Australia

In the 1950s, the earliest migrants came to Australia as students with

sponsorship through the Colombo Plan, a program that aimed at the positive
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development of international relations between Australia and Asia. Some of these

students went back home, some stayed (Ben-Moshe & Pyke, 2012).

The large influx of migrants occurred because of the events of April 1975
in Vietnam. Many South Vietnamese fled to the land of kangaroos. There were three
distinct waves: orphans pre-1975; refugee resettlement during 1975-1985 and
family reunions in the late 1980s and 1990s (Ben-Moshe & Pyke, 2012, p. 18). The
refugee resettlement period can be divided into two waves too: the first wave was
the South Vietnamese authorities and military personnel; the second wave was
Chinese Vietnamese who were fleeing the country because of the new regime
(Ember et al., 2005). Nowadays, Vietnamese people who migrate to Australia are
international students who go to Australia to improve their English and obtain a
more prestigious university qualification (Ben-Moshe & Pyke, 2012; Nguyen,
2023). It is important to note that the international students come from all over
Vietnam (North, Central, South), while the members of the established Vietnamese
community are predominantly from the South. It is interesting to look at how these
two groups interact since the international students are the representation of the
regime that the refugees fled from (Ben-Moshe, Pyke & Kirpitchenko, 2016;
Nguyen, 2023).

According to Australian Bureau of Statistics (ABS, 2021), most Vietnamese
people reside in New South Wales (38,4%) and Victoria (36,8%) (see Figure 5)
where the large metropolitan areas Sydney and Melbourne are. Again, we can see a
trend that Vietnamese people in Australia tend to reside in larger metropolitan areas,
like we have seen in the Vietnamese communities in the US and Canada in the
previous sections. Figure 6 shows the occupations that the Vietnamese-born people
work in (blue columns) in comparison to the total population (red columns). We
can see that Vietnamese work in many different fields, from being laborers to
professionals. Again, they also work in hairdressing and beauty services and cafes

and restaurants (ABS, 2021), similar to their compatriots in the US and Canada.
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Figure 5 Distribution of Vietnamese people in Australia (ABS, 2021)
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Figure 6 Occupations of Vietnamese people in Australia (ABS, 2021)
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2.1.4. Vietnamese diaspora in the UK

At first, the UK participated only marginally in accepting Vietnamese
refugees, but as more and more people were fleeing Vietnam, the UK accepted more
and more refugees (predominantly Chinese Vietnamese) and dispersed them
throughout the country causing isolation. However, many Vietnamese tried to
relocate to larger urban centers, such as London, Birmingham and Manchester, to
find job opportunities and community support. Ever since the UK welcomed its first
Vietnamese refugees after April 1975, subsequent waves of immigration occurred
through family reunions, international students, asylum seekers and undocumented
workers from Eastern Europe (Sims, 2007). As refugees, Vietnamese people
worked in the catering and garment industry. By the 1990s, Vietnamese people
started to open Vietnamese-owned restaurants, grocery stores, travel agencies and
entertainment venues, and eventually nail and beauty salons to accommodate the
community's needs (Spence, 2005). There are some divisions between the groups
as the refugees hold a certain degree of resentment towards the current government
and believe that the international students represent the regime that they fled from
(Sims, 2007). This can be seen in Australia as well (see Section 2.1.3). Nowadays,
there are circa 35 000 Vietnamese people living in the UK. The second generation
is fully integrated into British society and does not have to work in the traditional

fields (restaurants, nail salons) as their parents did or still do (Sims, 2007).

As mentioned before, there is a steady flow of Vietnamese international
students to the UK and other English-speaking countries. Vietnamese students
choose to study abroad due to various factors, such as lack of capacity or absence
of some particular subjects at Vietnamese universities, and relatively lower
education quality in Vietnam. They believe universities in English-speaking
countries offer globally recognized qualifications, which makes them more
prestigious than domestic universities in the student’s eyes (Hoang, Moslehpour &
Seitz, 2019). Connected to that, they believe studying abroad can improve their job
prospects and chances of receiving higher salary, either in Vietnam or the host
country, if they decide to stay. Moreover, they choose English-speaking countries
specifically because they wish to improve their English language skills (Nguyen
Tran, 2017). When seeking information about the particular country or university,
prospective students trust their personal sources, such as friends, relatives and

alumni; they find these sources independent and unbiased. Of course, they also seek
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information from other sources, such as institutional coaching centers, the Internet,
agents and education fairs (Hoang, Moslehpour & Seitz, 2019). Here it is important
to note that in the Vietnamese community, especially if the community lives outside
of Vietnam, it creates its own social networks, be it online through Facebook or
through personal connections. In these networks, the main driving principle of
obtaining information is “word of mouth”, which has been observed by the
researcher herself in both the Czech Republic and the UK. Vietnamese people living
abroad tend to trust their fellow comrades regarding the information about the host
country and its functioning. I believe because of this principle, the past students
may have encouraged or discouraged the current students to adopt an English name,
either directly by telling them themselves, or indirectly through mutual connections.
The current students may then influence the prospective students in the same way.
As a result, certain practices of name management may have become established
within the Vietnamese student community. It is likely that the prevailing norm and
expectation for the language management process (addressed in the next section) is

for students to have and use an English name.

2.2. Language management theory

This section describes the framework of language management theory,
including its important terms and concepts. This framework was chosen because it
involves not only the language phenomena, but also the management of
communicative, sociocultural and socioeconomic phenomena. This framework
recognizes that language problems are not isolated occurrences but are intertwined
with communicative problems which are further embedded in sociocultural and

socioeconomic contexts.

2.2.1. Language management framework

The language management theory (LMT) refers to the theory mainly
developed by Jifi V. Neustupny and Bjorn H. Jernudd during their cooperation at
Monash University, Australia and after. The term ‘language management’ (LM)
was introduced for the first time in their joint study in 1987. This study is now
considered a classic work on LMT (e.g., Nekvapil & Sherman, 2009; Nekvapil &
Sherman, 2015; Nekvapil, 2016).
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LMT emerged alongside Language Planning Theory (LPT) to address
language problems but in different scopes. While Language Planning Theory deals
with language problems at the societal level (also known as “macrolanguage
planning”), LMT focuses on addressing language problems in specific interactions
between people (also known as “micro-language planning”). Additionally, LMT
suggests that there may be a relationship between these levels (Nekvapil &
Sherman, 2009). In LMT, the concept of LM is:

understood broadly, as any sort of activity aimed at language or
communication, in other words, at language as a system as well as at
language use (or, put simply, “behavior toward language” or “metalinguistic
behavior”)” These activities can be undertaken by an institution (e.g., the
ministry of education, which makes decisions regarding mandatory foreign
languages in a given country), but also individuals in particular interactions
(when, for example, we switch to another language variety because we note
that our communication partner does not understand us well, or when we
begin to speak more slowly because we note that our communication partner
does not understand us well, but we are not able to switch to another
language variety, because we do not have competence in any other variety).

(Nekvapil & Sherman, 2015, p.6).

The activities undertaken by an institution can be classified as ‘organized language
management’ while the activities concerning individuals in particular interactions

can be classified as ‘simple language management’ (see the next passage).

Simple language management is concerned with the language used in a
particular interaction (the LM process is discussed in the following paragraph). It
refers to the “everyday linguistic behavior accompanying the ordinary use of
language in concrete interactions” (Nekvapil & Sherman, 2015, p. 7). Example 1
shows a situation when the researcher doesn’t know a name of a leafy vegetable in

Czech and uses the Vietnamese name instead (code-switching).

(1) Musim mamce koupit rau muéng (Vietnamese name for a vegetable)

domu. [I need to buy rau mudéng for my mum.]

Organized language management is not restricted to a single interaction as in simple

LM, rather it evolves out of numerous interactions. Both managements share some
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structural features, but some features distinguish organized LM from the simple

one:
1. Management acts are trans-interactional.

2. A social network or even an institution (organization) holding the

corresponding power is involved.
3. Communication about management takes place.

4. Theorizing and ideologies are at play to a greater degree and more

explicitly.

5. In addition to language as discourse, the object of management is
language as system. (Nekvapil, 2012, p.167; cited in Sherman & Homolac,
2017)

This management is directed and more or less systematic. The organization of LM
operates on multiple levels, and its complexity corresponds to the expanding social
networks. In highly complex networks, organized LM often becomes a subject of
public or semi-public discussions involving numerous participants, including
specialists and institutions, each with differing theories and ideologies. An example
of this phenomenon is the decision made by the Czech government in 1989,
following the fall of the communist regime, to suspend the compulsory teaching of
Russian and promote the teaching of “western” languages (Language Management
website). LMT presupposes that there is an interplay between simple and organized
LM and emphasizes the continual exploration of this relation. Looking back at
Example 1, due to its high frequency of occurrence, the vacillation between
standard and common Czech has become the subject of organized LM in the Czech

Republic (Language management website).

LMT is based on the discrimination between two processes in language use:
(1) the production of utterances or communicative acts and (2) the management of
the produced utterances or communicative acts (Nekvapil & Sherman, 2009, p.182).
The LM process relies on the presence of norms and expectations. LMT assumes
that when a speaker observes a deviation from a norm in discourse (e.g., slips of the
tongue, wrong pronunciation, etc.), there are five (originally four) stages of the

management process (both in simple and organized LM): noting, evaluation,
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adjustment selection/planning, implementation. The stages are described in more

detail in the following passage:

1. Noting: An individual recognizes something during communication, often a
deviation from a norm or expectation (e.g., mispronounced words, lack of
knowledge of a vocabulary item, or even the absence of a necessary code

for communication in a specific situation).
2. Evaluation: An individual assesses what they have observed and noted.

3. Adjustment Design: If the evaluation is negative and a change is deemed

necessary, an adjustment is designed.

4. Implementation: If feasible and desirable, the adjustment is put into practice

(e.g., correction of pronunciation, providing of the vocabulary item, etc.)

5. Post-implementation/Feedback (added by Kimura, 2011, 2013, 2014): An
individual seeks feedback on, or check the success of, the adjustment

implementation. (Nekvapil & Sherman, 2015, p.7).

It is important to note that the LM process can end after any of the stages. For
instance, the speaker might simply note a particular phenomenon without evaluating
it further. Alternatively, they may evaluate the phenomenon without proceeding to
plan an adjustment. It is also possible for the speaker to plan an adjustment but
choose not to implement it. Each stage holds significance on its own, and the
process can be considered complete at any point, depending on the circumstances
and the speaker's choices. This process applies to both simple and organized LM.
The only difference is that in organized LM, the noting is ideally based on research
or expert reports concerning language situations of various scopes, which
presupposes that a simple LM of a particular phenomenon should be thoroughly

researched (Language Management website).

Nekvapil & Sherman (2009) proposed another two stages: pre-interaction
and post-interaction. The concept of pre-interaction appeared already in Neustupny
(1978) as “pre-correction”. To understand pre-interaction management, it is crucial
to grasp its position within the timeline. Does the management occur before the
beginning of the utterance in which the deviation happens? More precisely, does it
occur in anticipation of the deviation from the norm or of a language problem?

Neustupny (2004, p.26; cited in Nekvapil & Sherman, 2009, p.184) formulates it
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thus: “According to when management is executed, it is possible to speak of pre-
management (executed before a deviation appears). By the same logic, Neustupny
speaks of in-management and post-management.” As mentioned before the LMT
focuses not only on language but also on communication and interaction, the
concept of pre-interaction management alongside the concept of post-interaction
management are introduced. “The advantage of these concepts is that one can better
capture the dynamics of the management processes, their varying scope and effects
on further management processes in further interactions and on various societal
levels” (Nekvapil & Sherman, 2009, p.184). Pre-interaction is defined as “the LM
process carried out in anticipation of potential problems in a future interaction
(looking up words or phrases in a dictionary, consulting language concerns with a
language expert, or, even “avoidance strategies” such as preferring written
communication to oral communication, bringing along an interpreter, or avoiding
the interaction altogether. Pre-interaction management can be targeted, i.e. oriented
toward a specific future action, or generalized, i.e. oriented toward a multitude of
similar interactions” (Nekvapil & Sherman, 2009, p.185). Post-interaction is
defined as “the language management process which takes place after the given
interaction” (Nekvapil & Sherman, 2009, p.185). While post-interaction
management also considers future interactions like pre-interaction does, it primarily
focuses on analyzing the previous interaction without immediate thoughts about

future interactions.

Although the LMT primarily focuses on language phenomena, it goes
beyond linguistic competence. It also involves the management of communicative
phenomena, such as the special forms of address required among certain social
groups like political parties, or the choice of language varieties. Additionally, it
involves the management of sociocultural and socioeconomic phenomena. LMT
recognizes that language problems are not isolated occurrences but are intertwined
with communicative problems which are further embedded in sociocultural and
socioeconomic contexts (Nekvapil, 2006, p.98; cited in Sherman & Homolac,

2017). See Example 2 for illustration and commentary (researcher’s own example):

(2)

Researcher: (researcher has a conversation in Czech with her cousin who

can speak Czech but is Vietnamese at home in front of her mother)
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Researcher’s Mother: (annoyed) Con ndi tiéng Viét di. [Speak

Vietnamese. |

Commentary: As the setting is at home and the addressee is a fellow
Vietnamese, the researcher’s mother requires both to speak Vietnamese with
each other. The people engaged in conversation are bilingual but are
more proficient in Czech; Czech comes more naturally to them. But by
speaking Czech in front of the mother, she feels left out. The mother’s
opinion is that with fellow Vietnamese, we should speak Vietnamese,

not Czech.

Neustupny and Nekvapil (2003) assert that linguistic, communicative and
sociocultural (including socioeconomic) management are often ordered
hierarchically. Successful language management (for example, teaching the Czech
language to the Roma in the Czech Republic) is often conditioned by successful
communicative management (the establishment of common Czech-Roma social
networks), which in turn may be conditioned by successful socioeconomic
management (providing jobs which could lead to the establishment of the Czech-

Roma networks) (Language Management website).

As can be seen from the examples above, LM acts exhibit diverse
characteristics and forms. One form of a LM act is the management of personal

names which will be introduced in the following section.

2.3. Management of personal names as language management

Firstly, this section looks at value of personal names. Subsequently, it
provides information on Vietnamese naming practices. Lastly, it introduces the

concept of name management as part of language management.

2.3.1. Value of personal names

Names fulfill various functions, serving as unique labels, creating first
impressions, and providing individual references for people. They represent
personal and distinct identities while often implying gender, birth order within a

family, birth circumstances, ethnicity, culture, religion, and parental expectations
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or desired image (e.g., Cheang, 2008; Huang & Ke, 2016; Schmitt, 2019; Sercombe
et al., 2014; Wu, 1999).

Apart from their distinctive referencing qualities, names also exhibit a
distinct pattern in our linguistic acquisition process. Valentine et al. (1996) highlight
that during early language acquisition as children, we acquire a greater number of
lexemes compared to names. However, as we grow into adulthood and our
vocabulary becomes more developed, we begin to acquire a higher number of new

names than new words.

The impact of names extends to the name bearers, influencing their attitudes
towards the linguistic attributes associated with their names. In other word, people
tend to get attached to their names more than, for instance, their social security
number, as names represent their identity and sense of self (Schmitt, 2019). The
discomfort we experience when someone forgets our name, calls us by the wrong
name, or mispronounces our name highlights the truth of this statement. Personal
names play a great role in person’s identity (e.g., Cheang, 2008; Chen, 2020;
Eickmann, 2020; Huang & Ke, 2016; Thompson, 2006; Wu, 1999). Identity is
closely interconnected with culture, language, and naming. Identity negotiation
occurs not only on an individual level but also on a communal level, where
individuals define themselves through the groups they belong to. Our concept of
self is closely intertwined with how we are perceived by others. Additionally, since
a person's sense of identity is fluid and contextual, it cannot be divorced from daily
interactions with others (Edwards, 2006). The choice of language and the name one
introduces oneself with serve as expressions of individual identity and markers of
group affiliation. Successful negotiation between different cultural identities is
considered a competence in managing one's identity (Imahori & Cupach, 2005;
Kanno, 2003; Ting-Toomey, 2015; all cited in Eickmann, 2020). In short, names
establish connections between individuals and their surrounding world (Edwards,

2006).

Different aspects of the self are emphasized depending on the context
shaped by language, culture, and setting, meaning that the concept of the self differs
across cultures. The ways in which our names reflect our sense of identity and our
position in relation to the world around us provide insights into the construction of
identity within our respective cultures. English naming practices seem to align with
a more humanistic view of identity, where individuals retain a consistent sense of
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self across time and space. In contrast, Vietnamese naming practices share
similarities with a postmodern concept of identity, in which the self is considered
as a fluid entity capable of changing in different situations and at different times,

depending on the roles individuals are required to fulfill (Edwards, 2006).

Names are universal and present in all societies, with differing naming
practices in different cultures (Alford, 1988). In traditional English naming
practices, names are often chosen from existing names based on religious or ethnic
cultural associations (Alford 1988; Edwards 2006; cited in Huang & Ke, 2016).
Parents may name their children after family members or themselves to honor or
commemorate certain individuals. In contrast, Vietnamese naming practices do not
reserve specific words as names. Instead, Vietnamese names are often chosen for

their meanings. The next section focuses on these naming practices.

2.3.2. Vietnamese names

Vietnamese names have generally three parts: a family name (a surname), a
middle name that distinguishes the gender of the name bearer and a given name.
This is not, however, a rule. There are cases when a person has only two-part name
(they do not have a middle name) or in contrast they have four-and-more-part names
(they have two given names or two middle names). The names are arranged in the
so-called Eastern name order where a family name precedes a given name. In
contrast, the so-called Western name order is a given name followed by a family
name. Let us look at three examples of a full Vietnamese name: the researcher’s full
name (3) Pham Thu Tra which has the typical three parts, a full name that has four
parts (4) Lé Thi Mai Lién and a full name that has only two parts (5) Kiéu Anh (see
Table 2).

Table 2 Structure of Vietnamese names

Example Family name Middle name Given name
3) Pham Thu Tra
“4) Le Thi Mai Lién
Q) Kiéu - Anh
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Nowadays as more and more Vietnamese people live outside of Vietnam,
predominantly in Western countries, it is common for them to write their names in
the Western name order. It is a form of name management (Wu, 1999). Here |
noticed two options, either the middle name is attached to the given name (6) or to

the family name (7):
(6) Thu Tra Pham/Thi Mai Lién Lé&/Anh Kiéu
(7) Tra Pham Thu/Mai Lién Lé Thi/Anh Kiéu

I believe it is about each person’s preference which option they use. For me,
Example 6 makes more sense as I consider the middle name as part of my personal

name.

The family name (also called clan name) is generally inherited patrilineally,
1.e., children inherit their father’s family name at birth. However, there are of course
cases when the family name can be inherited matrilineally. It is especially common
for children of single mothers or in the event of parental divorce. It is important to
note that women, once married, do not take their husband's family name; they keep
their own family name. Nevertheless, the mother's family name can be combined
with the father's family name to form a compound family name, with the father’s
family name placed first (Evanson, 2021). Example 8 presents a name with a
compound family name (Trwong from the father’s side, Trdn from the mother’s
side), two middle names (7Thi Thu) and a given name (Ha). One of the interview

participants, Participant 3, had a compound family name as well (see Example 9).
(8) Truong Tran Thi Thu Ha
(9) Nguyén Bui Minh Thu

Here the father’s family name is Nguyén, the mother’s family name is Buii, the
middle name is Minh and the given name is Thu. Figure 7 shows the most common

Vietnamese family names.
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Figure 7 Most common Vietnamese family names (GSO, 2022)

“Ho khac" means "other".

THONG KE HO NGUGI VIET THEO TY LE % DAN SO 2022

NGUYEN: 31.5% B BUI: 2.1%
B TRAN: 10.9% DANG: 1.9%
LE: 8.9% p0: 1.9%

"] PHAM 5.9% NGO: 1.7%

HOANG/HUYNH: 5.1% [J] HO: 1.5%

B vono: a.9% Il ouoNG: 1.4%
B PHAN: 2.8% B oiNH: 1%
I TRUONG: 2.2% I HO KHAC: 16.3%

Nguyén is the most common Vietnamese family name. There are three theories that
attempt to explain why such a large number of people have this family name. The
first theory proposes that during the 5" century, a large wave of Chinese people
with the last name Ruan (Yuen in Cantonese) fled China for Vietnam due to political
unrest. According to this theory, Nguyén originated from the Chinese name Ruan
(Yuen in Cantonese). As the Chinese immigrants assimilated with the local
population, a significant group of Vietnamese with the last name Nguyén was
formed.. The second theory suggests that when one of the Vietnamese dynasties
was overthrown, the members of the overthrown dynasty changed their name to
Nguyén to avoid persecution by the ruling dynasty. During the peak of the Nguyén
dynasty's rule in the early 19" century, many common Vietnamese families also
changed their last name to Nguyén in hopes of receiving awards from the Nguyén
dynasty. Additionally, during this time, many criminals changed their names to
Nguyén to evade persecution. The third theory proposes that, because many lower-
class citizens did not have surnames when the French started their colonization
(making it difficult for the French to collect and track population data), anyone
without a last name was assigned Nguyén as their last name, after the last dynasty

in Vietnam — the Nguyén dynasty (Hutton, 2022).
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The role of the middle name is to indicate the gender of the name bearer.
The most common female middle names are Thj or Thu, while the most common
male middle name is Van. The middle name is also used to provide a poetic and
positive meaning to the person's personal name; there are endless options for
selection. In the past, the middle name was used to indicate the person's generation,
meaning siblings of the same generation shared the same middle name. It was also
used to differentiate branches of a large family by incorporating the mother's family
name as a middle name. This practice is somewhat controversial, as some people
consider the mother's family name as a second family name, while others view it as
a middle name. It is important to note that there are cases where a person may have

two middle names or no middle name at all (Evanson, 2021).

The given name (also personal name) typically consists of one syllable,
although there are given names that comprise two or more syllables. This is more
common for female names. Given names serve as the primary form of address.
Therefore, parents take great care in selecting a name that implies positive values,
attributes, or characteristics they wish their offspring to possess., e.g., Khiém
(modesty), An (peace and safety) or Dung (courageous). Many names also carry
poetic meanings representing beauty, nature, flora, or fauna, for instance,
Lan (orchid), Lién (lotus), Xuan (spring) or Phong (wind). Many Vietnamese given
names can be used interchangeably for both genders. In such cases, it is the middle
name that distinguishes the gender of the name bearer. Some of the most common
names used by both genders are Anh, Dung, Hanh, Hoa, Héng, Khanh, Lan, Liém,
Nhung, Duy and Xudn (Evanson, 2021).

The full Vietnamese name is predominantly used in written form and formal
contexts, such as in schools and workplaces. In casual contexts, it is common to use
the person's given name preceded by an honorific title. The honorific title is never
the person's family name. For example, let's consider the researcher's name again.
If someone were to address me, they would use chj Tra or chau Tra, but never chi

Pham or chau Pham. It is rare to address someone solely by their family name.

The honorific system is based on the age, gender, and social relationship between
the speaker and the addressee. These titles carry familial connotations, but when
used with strangers, they lose their literal meaning. Table 3 shows the summary of

the honorific titles.
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Table 3 Vietnamese honorific titles (Evanson, 2021)

Term

Reciprocal term | Literal meaning

em

chau

older sister

father's younger

brother (uncle)

Use

to refer to a non-

elderly woman; a
woman who's a
little older, like
one's own “big

sister”

to refer to a man
who's a little
younger than
one's parent, like
their “little
brother”




a father’s older to refer to an
brother and his older man that is
bac chau
spouse (gender older than your
neutral) parents
to refer to an old
man who is in
ong chau or con grandfather
your
grandfather’s age
to refer to an old
woman who is in
ba chau or con grandmother your
grandmother’s
age
chau or con or | great-grandparent | to refer to a very
cu ,
chat (gender neutral) old person
grandchild; niece; | to refer to a much
ong, ba, bac, co,
chdu nephew (gender younger person
chu
neutral) (northern use)
- _ To refer to
Biological child
‘ someone much
con ong, ba, cu or grandchild
younger (southern
(gender neutral)
use)

Sometimes, only the honorific titles are used to address a person, particularly when
directly talking to them. However, if you are talking about the person, it is necessary

to use the honorific title along with their given name to differentiate which chj or

ba you are referring to.

Having explained the importance of personal names and introduced
Vietnamese naming practices, we now move on to the management of the personal

names in the following section.
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2.3.3. Name management

Throughout an individual’s life, they can acquire many names, from the
birth name given by the parents to the plethora of nicknames given by peers or
family (Burt, 2009). But as the world becomes increasingly globalized and English
has gradually spread across the globe, there is a widespread adoption of English
names, especially among people who have an opportunity to study and/or work
and/or live in an English- speaking country (e.g., Huang & Ke, 2016). Research has
shown that it is not uncommon for non-native English speakers to adopt an English
name in this context (e.g., Baresova & Pikhart, 2020; Burt, 2009; Chen, 2015; Chen,
2020; Edwards, 2006; Heffernan, 2010; Huang & Ke, 2016; McPherron, 2009;
Sercombe et al., 2014; Schmitt, 2019 Thompson, 2006; Wu, 1999). The English
names are chosen by the individuals themselves, their parents or friends or English

teachers (Heffernan, 2010).

As mentioned earlier, names play a great role in person’s identity. Huang &
Ke (2016) assert that the adoption of a name in another language can create a bond
with that language, serving as an identity marker. Thompson (2006), who looked at
Korean American immigrants and their name management, proposes that personal
names hold significance for immigrants as they establish complex communities of
practice to participate in and define their American identity. He adds that
immigrants in the US negotiate bilingual, bicultural, and binominal identities
through their use of different personal names. Wu (1999), who studied Asian
Americans and their management of personal names, asserts that names evoke
different images and represent distinct identities. Trends in the creation,
modification, and maintenance of personal and family names reflect broader issues
of identity and assimilation into the American society. Schmitt (2019), who
investigated name management of Mainland Chinese students, proposes that the
adoption of an English name may reflect a desire to access or project indexicality
in a more linguistically and culturally accessible manner. The compartmentalization
of names, where different names are used in different contexts, helps maintain a
level of cultural identity. Edwards (2006) proposes that by changing their names,

individuals are effectively modifying their identities in relation to the context.

The compartmentalization of names, as Schmitt (2019) calls it, depends
predominantly on the context and the people present in the context. The speakers
opt for their English name when dealing with foreigners and in formal context, such
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as school and work (BareSova & Pikhart, 2020) but opt for their original name when
dealing with family as their original name creates a sense of intimacy (Cheang,
2008; Huang & Ke, 2016; Thompson, 2006). In contrast, Edwards (2006) asserts
that students use their ethnic names (in her study Chinese names) in formal contexts,
and English names in informal contexts. It is evident that two distinct patterns of
compartmentalization of names depending on the situation’s level of formality have
been observed. The reason to have an English name is primarily driven by
pragmatic motivations (BareSova & Pikhart, 2020; Cheang, 2008; Edwards, 2006;
Heffernan, 2010; Thompson, 2006). Speakers do not appreciate having their names
mispronounced, and having an English name that is easy to pronounce for the
majority is convenient for them. Convenience has been pointed out by research to
be the most common motivator for using an English name. Chen (2021) proposes
that English teachers and peers are also important motivators whether individuals

use an English name or not.

As the English names tend not to be registered officially, there is a great
liberty in choosing what the English name is, and the name bearer can change the
name at any time (Chen, 2015). When choosing an English name, certain strategies

are often applied:

1) phonetic motivation (Chen, 2015) — Speakers choose an English name
that is phonetically similar to their original name (e.g., Vietnamese Linh

would be Linda in Czech).

2) semantic motivation (Burt, 2009; McPherron, 2009) — Speakers are
intrigued by the meaning of the English name for its positive features (e.g.,

the name Helena based on Helen of Troy).

3) external motivation (Chen, 2015) — Speakers choose an English name

because they like a certain person from pop culture.

4) memorability (Chen, 2015; McPherron, 2009) — Speakers want their

surroundings to remember their name.

Chen (2015) proposes that if a person chooses a name that is phonetically similar
to the individual’s original name, these homophonized names are highly personal
and individualistic; they represent an attempt to associate a new name with the self.

They can be viewed as salient markers of the affinity between sound and self-

33



identity. In short, the choice of an English name is partly motivated by a sense of

identity preservation.

Based on the information provided in this section, I have established the

following research questions for this thesis:
1. What name do speakers use in different situations?
2. What is the speaker’s motivation when choosing an English name?
3. What is the speakers' motivation for using the English name?

and these hypotheses:

1. Most Vietnamese students living in the UK will have both an English

and a Vietnamese name.
2. Management of personal names varies from individual to individual.

Having the theoretical background presented, I will introduce the methodology of

this thesis in the next section.
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3. Methodology

This thesis’ methodology is described in this section. Two methods were
applied: a quantitative one, in a form of an online questionnaire, and a qualitative
one, in the form of one-on-one interview. The next sections describe the methods

in detail.

3.1. Participants

Originally, the researcher intended for the participants to be second-
generation of Vietnamese people living in the UK since the researcher was familiar
with the situation of this generation in the Czech Republic. However, the task of
finding this group proved to be rather difficult and the researcher decided to change
the target group to Vietnamese students living and/or studying in the UK. The
researcher decided to go on an Erasmus+ study exchange to obtain the data. The
researcher attended the University of Birmingham (UoB) in West Midlands,
England. However, as the questionnaire was distributed online, the reach was

greater, 1.e., not only students from Birmingham participated.

The first requirement for the participants was that they had to be living
and/or studying in the UK or any other English-speaking country. The second
requirement was that they needed to be born in Vietnam or spend a significant part

of their life in Vietnam.

3.2. Questionnaire

For obtaining quantitative data, an online questionnaire was created in
Google Forms. Questions in the questionnaire were selected from various studies
(most notably Heffernan, 2010). A little brainstorming session was conducted
within the researcher’s friend group to come up with more situations of name
management. The pilot Form was tested on the said group. Consequently, the Form
was distributed via Facebook groups and chats. The researcher befriended a
Vietnamese student, a leader of a Vietnamese society on UoB who posted it. The
researcher received in total 76 responses, however, at closer look, one participant
had to be eliminated as their responses were not consistent. A total of 75 responses

were analyzed (see Results, Section 4.1.).
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The questionnaire consisted of five sections. The first section was questions
about the participant’s background, such as their gender, the part of Vietnam they
are from, their proficiency in Vietnamese and English, and lastly their experience

with English (see Figure 8)

Figure 8 Questions from the first section of the questionnaire

Your Background Information

1. Gender

(O Female

O Male
(O Non-binary

(O Prefer not to answer

2. Which part of Vietnam are you/is your family from?

[J North
(] central
(] south
(] Jine:

3. Which language do you speak better?

() Vietnamese

(O English

(O Both on the same level

4. How long have you been learning English?

Vase odpovéd

The second section was questions about their given names whether they had a
Vietnamese and an English name and who gave them their English name if they
had it (see Figure 9). The third section focused on different situations and the
participant’s use of their given names. In other words, which name they used in
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each situation (see Figure 10). They had three options: English name, Vietnamese
name and Both names. The fourth section focused on participant’s opinion on
various statements about their reasons for having an English name (see Figure 11).
The participants were asked to rate eight statements on the Likert scale (from ‘very
true’ to ‘not true at all’). The last section asked participants about their interest in

the interview participation (see Figure 12).

Figure 9 Questions from the second section of the questionnaire

Given Names

5. Do you have a Vietnamese personal name?

O Yes
O No

6. Do you have an English personal name?

O Yes
O No

7. Who gave you the English personal name?

|:| parents

D other family member

D a teacher

D a friend

(] 1 chose it myself

D Jiné:
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Figure 10 Questions from the third section of the questionnaire

Personal Name Usage

8. Which of your personal names is used most often in the following situations? If
you use both equally, then check both. If not applicable, then leave that line blank.

English name Vietnamese name Both
Your official
documents
(passport, ID card, O O O
etc.)

Your social media
accounts (Facebook,
Instagram,etc.)

Your personal e-mail
address

Your university e-
mail address

Your handwritten
signature

Your e-mail signature
(signing off)

By your
parents/other family
members

5] S & [RIE & (RN © R )
N RO SO RO SO BN
CONN RCUN SO REDN SO B

With non-
Vietnamese friends

With Vietnamese
friends

By Vietnamese
friends' parents

By non-Vietnamese
friends' parents

By professors

G O G O NS
O RON FON SO B0
O MO MO @ O

With delivery
services (Amazon,
food delivery
services,etc.)

@)
O
O

At work

O
@)
O

Introducing yourself

to a stranger for the O O O

first time
On personalized

items (engravings, O O O

embroidery, etc.)
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Figure 11 Questions from the fourth section of the questionnaire

Your opinion

9. Rate these statements for why you use an English personal name:

Somewhat not

Very true Somewhat true true Not true at all
My name is
impossible for
Westerners to O O O O
pronounce.

It makes my day-
to-day life easier. O O O O

It is a trendy

thing to do these O O O O

days.

It is necessary to

have an English

name when you O O O O
live in the UK.

You need an

English name for O O O O

English class.

My English name

is part of my O O O O
identity.

My Vietnamese

name does not

give off my O O O O

gender.

It helps me to fit
in @) O O O

39



Figure 12 Questions from the fifth section of the questionnaire

Interview participation

As part of my research, | would also like to conduct a short one-on-one interview in English
with several participants. If you are interested, please do not hesitate to sign up.

Would you like to participate in a one-on-one interview?

O Yes
O No

If yes, please leave your e-mail address.

Vase odpovéd

3.3. One-on-one interview

As the last question of the online questionnaire, a question about the
participation in the one-on-one interview was asked. Potential participants were
asked to leave their e-mail so that the researcher could contact them. 24 respondents
were interested in participating in the interview. The researcher then created another
Google Forms asking about the participant’s preferences for the interview (online
vs. offline) and send it to the participant’s e-mails. Only 9 out of 24 participants
responded to the Forms, but the number was lowered once more as there were only
8 participants that were able to participate in the interview. The researcher
interviewed three participants face-to-face in Birmingham. The rest of the
interviews were conducted online through the platform Zoom. The researcher set
the number of interview participants to 10 people. That is why, the researcher had
to contact another 2 participants who participated in researcher’s bachelor thesis

and met the requirements.

Before the interview, the participants were sent an informed consent form

which they were asked to read and give consent to at the beginning of the interview.
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All the interviews were recorded, which is the reason for the informed consent form
(see Appendix). The important and relevant parts of the interviews were transcribed
(see Results, section 4.2.). It is important to note that the interviewees describe
management processes in the interviews even when they are not asked about them

directly.

The interview was divided into three parts: background information, their
names and their name management. See Figure 13 to see the concrete questions of

the one-on-one interview.

Figure 13 Questions of the one-on-one interview

1. BACKGROUND INFORMATION

- Where do you study?

- What do you study?

- How old are you?

- Where did you grow up?

- When did you move to the UK?

- Have you lived anywhere else?

- When did you start learning English?

- Did you go to language school?

- Were you taught by native speakers?

- Did you have to/had the need to have an English name for English
classes?

2. YOUR NAMES
- What is your VN name?
- What is your English name?
- Is your English name related to your VN name?
- When did you acquire your English name?
- Who gave it to you?
- Did you ever change it?
- What's your reason for having an English name?
- Do you mind people mispronouncing your name?
— Do you feel like it's you? Your English name? Does it represent you?
— Would you use your English name in VN?

3. NAME MANAGEMENT
- How do you manage your name by default with these groups?
- classmates
- co-workers
- teachers
— VN friends
- non-VN friends (other Asian friends)
- When you meet a new person, how does it go? Does it depend on the
person?
- Do you plan to stay in the UK?
- Would you change your name officially?
- If you live in a different country, would you take up a name from that
country?
- Did you notice any other Asian students having an English name?
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3.3. Analytical procedures

For the quantitative part, a Microsoft Excel spreadsheet was downloaded
from the Google Forms and later color-coded for easier analysis. More detailed look
at the responses needed to be done to eliminate faulty responses. See Section 4.1.

in Results to see the graphic presentation of the data.

For the qualitative part, the researcher listened to the interview recordings
and transcribe the important and relevant parts into Microsoft Word (see Results,

Section 4.2.).
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4. Results

This section presents the results of both methods: the questionnaire
(quantitative method) and the interview (qualitative method). We will start with the

questionnaire results and continue with the interview results.

4.1. Questionnaire results

As mentioned, a total of 75 responses were analyzed. Figure 14 shows the
distribution of participants regarding their gender. There were 54 female
participants, 19 male participants and 2 non-binary participants. Figure 15 shows
the participants’ place of origin in Vietnam. There were 52 participants from the
Northern part of Vietnam, 11 from the Central part of Vietnam and 14 from the
Southern part of Vietnam. There was one participant that chose both the North and
Central, one participant that chose both the North and South. Perhaps the
participants are of “mixed” origins, with one parent being from the North and the

other from the Central and the South.

Figure 14 Participants’ gender
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Figure 15 Which part of Vietnam are you/is your family from?
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Figure 16 shows the participants’ self-evaluative proficiency in English and
Vietnamese. There were 3 participants that believed they speak English better, 55
participants that speak Vietnamese better and 17 participants that speak both

languages on the same level.

Figure 16 Which language do you speak better?
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The participants had abundant experience with English. Most of the
participants had on average 10 years of experience with English. The shortest

experience was 3 months and the longest one was 21 years.

All 75 participants had a Vietnamese name as Figure 17 shows. There were
55 participants that had an English name and 20 participants that did not (see Figure
18).

Figure 17 Do you have a Vietnamese personal name?
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Figure 18 Do you have an English personal name?
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For participants that had an English name, they predominantly chose the
name themselves (46 participants). For seven participants, the English name was
given to them by a teacher. For two, it was their friend and for two it was their

family member (see Figure 19).

Figure 19 Who gave you the English personal name?
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Figure 20 shows various situations and the participants’ use of personal
names. Many participants use their Vietnamese names in 13 out of 16 situations. It
is not surprising that in official situations, the use of the Vietnamese name is more
prevalent. I consider official situations the following: official documents, university
e-mail address and handwritten signature. Almost all the participants had their
Vietnamese names on their official documents (70 participants). Two participants
had their English name only and three participants had both of their names on
official documents. It would be interesting to know their reasoning behind this

decision.

I had initially expected that all participants would have their Vietnamese
names in their university e-mail as it is connected to their official registration where
they put their official (most likely Vietnamese) name. This was the case for 63
participants. However, four participants had their English names in the e-mail, six
participants that had both of their names in the e-mail. Perhaps some universities
allow students to modify their university e-mails. As for the handwritten signature,

67 participants used their Vietnamese names in their signature. One out of the two
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participants that used their English name in their handwritten signature has their
English name on their official documents. The other participant has both of their
names on official documents. We can see a link between the two. Six participants
used both names in their signatures, all of whom have their Vietnamese names on
their official documents. It would be interesting to investigate their reasoning
behind this decision. One possible reasoning was mentioned by one of the interview
participants (Participant 7) who uses both of her names because she feels that both

names represent her and her art (see Example 20 in Section 4.2.).

Figure 20 Participants’ use of personal names in different situations
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For social media, it was common for participants to use both of their names
(47 participants). 11 participants used their English names only and 16 participants
used their Vietnamese names only. I assume that putting both of their names on
social media creates a bridge between the old (people they know in Vietnam) and
the new (people they met during their studies). Additionally, the convenience aspect
plays a role here as well because it is easier for the “new” people to find them when

they have their English name displayed.

For personal e-mails, most of the participants use their Vietnamese names
(58 participants). Five participants use their English names and 12 participants that
use both names. It would be interesting to look at when they created their personal
e-mails. I presume that if the participants created them before going abroad, there

would be a higher chance of Vietnamese names being used. However, if they were
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created after arriving in the UK, I would expect some participants to use their

English names as well.

For e-mail signatures, the participants preferred using their Vietnamese
names (56 participants). I suppose this is to be expected as the participants are likely
to e-mail, for example, their professors or bosses with whom they use their official
(Vietnamese) name. However, an e-mail signature is not as official as a handwritten
signature; there is a little informal aspect to it, which we can see in a higher
frequency of participants using their English name or both names in their e-mail
signature compared to a handwritten signature (five vs. two using the English name

of; 14 vs. six using both names).

It was to be expected that with family members, Vietnamese friends and
Vietnamese friends’ parents, the use of Vietnamese names would be more common.
These people do not have difficulties with the name pronunciation and there is no
need for the English name. Interestingly, one participant is called by his English
name by family members, however, in his official documents he has his Vietnamese
name. Four participants are called by both names by their family members. One
participant had both of his names on official documents, therefore it is expected for
him to be called by both. Nevertheless, three participants have their Vietnamese
names on official documents but are called by both names by their family members.
I find these cases rather curious and further investigation would be desirable. With
Vietnamese friends, the respondents preferred their Vietnamese names (55
respondents) but there were 15 participants that used both names and five that used
their English names only. With Vietnamese friends’ parents, 71 participants use
their Vietnamese names, which is not surprising as they most likely met the parents
in Vietnam since they are international students and there is no need for an English
name. Two participants used their English names with the parents and one
participant used both of her names. Further investigation of these cases would be

desirable.

With non-Vietnamese friends and their parents, the participants were more
likely to use their English names, as the researcher expected. 36 respondents used
their English name with non-Vietnamese friends, 26 respondents used their
Vietnamese names and 13 respondents used both names. With the parents, 34
respondents used their English names, 31 respondents used their Vietnamese names
and 7 respondents used both names.
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With professors, 26 participants preferred using their English name, 36
participants preferred using their Vietnamese name and 11 participants preferred
using both names. There is a preference for Vietnamese names, which the
researcher finds curious as they would expect a preference for the English name in
this situation. Perhaps as this is rather a formal occasion, the participants feel that

the Vietnamese name is more appropriate.

For delivery services, there is a preference for the Vietnamese name again
(39 participants), compared to 28 participants that use their English name. I find
this rather interesting as I would expect the preference for the English name in such
an informal situation as a delivery. Seven participants used both of their names,
perhaps in this case it would be interesting to investigate whether they use it at the

same time and they switch between the two in different deliveries.

At work, the use of English and Vietnamese names is almost identical (33 to
34 participants). There were six participants that used both names. I suppose that
the preference for which name depends on the workplace. I presume that in, for
example, a Vietnamese restaurant where there is a higher chance of Vietnamese co-
workers, the preference for Vietnamese names would be higher. On the other hand,
in a more international work environment, the preference for English names would

be greater.

When meeting strangers, 33 participants choose their Vietnamese names, 21
participants choose their English names, and 17 participants use both names. I
suppose it heavily depends on who the stranger is (e.g., friend of a friend, friends’
parents, etc.) and if they know how to speak Vietnamese or not (see Section 4.2.,

Participant 2).

For personalized items, such as engravings, there is again a preference for
the Vietnamese name (44 participants). 14 participants use their English name in

this situation, while 17 participants use both names.

Figure 21 shows the results of the participants’ evaluation of eight

statements about having an English name.
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Figure 21 Participants’ opinions on having an English name
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(1) My name is impossible for Westerners to pronounce.

The most common response to this statement was ‘somewhat agree’ (28
respondents). ‘Very true’ was chosen by 10 respondents. Here it would be
interesting to learn what their Vietnamese name is, for example, Participant 2
mentioned in the interview that his Vietnamese name Nghia is very difficult to
pronounce, even for some Vietnamese speakers (see Section 4.2.). ‘Somewhat not
true’ was chosen by 16 respondents and ‘not true at all” by 17 respondents. I believe
that these respondents have relatively easy-to-pronounce names, as was shown in

Participant 4 (Long) and Participant’s 8 (Linh) interviews (see Section 4.2.).

(2) It makes my day-to-day life easier.

28 respondents chose ‘very true’ and 17 respondents chose ‘somewhat true’
for this statement. ‘Somewhat not true’ was chosen by 8 respondents and ‘not true
at all’ by 16 respondents. The results show that convenience plays a great role for

many participants when deciding to have or not have an English name.

(3) It is a trendy thing to do these days.

The trend aspect does not seem to play a great role for the respondents
whether to have or not to have an English name as 32 of them chose ‘not true at all’
and 27 of them chose ‘somewhat not true’. Three respondents chose ‘very true’ and

seven respondents chose ‘somewhat true’.
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(4) It is necessary to have an English name when you live in the UK.

Most of the participants do not feel that having an English name is necessary
when you live in the UK: 30 participants chose ‘not true at all’ and 10 participants
chose ‘somewhat not true’. However, there are also participants that believe that it
is necessary to have an English name when you live in the UK: 10 participants chose
‘very true’ and 19 participants chose ‘somewhat true’. This corresponds to the UK’s

integration strategy of acculturation which does not put pressure on assimilation.

(5) You need an English name for English classes.

The majority of the respondents do not think that it is essential to have an
English name for English classes: 32 respondents chose ‘not true at all’ and 13
respondents chose ‘somewhat not true’. There is a smaller number of respondents
that believe that it is essential to have an English name for English classes: nine

respondents chose ‘very true’ and 14 respondents chose ‘somewhat true’.

(6) My English name is part of my identity.

For most of the participants, their English name is not a part of their identity:
28 participants chose ‘not true at all” and 16 participants chose ‘somewhat not true’.
Nevertheless, for some participants their English name is a part of them and their
identity: 10 participants chose ‘very true’ and 15 participants chose ‘somewhat

b

true’.

(7) My Vietnamese name does not give off my gender.

The majority of the respondents believe that their Vietnamese name gives
off their gender: 38 respondents chose ‘not true at all’ and 23 respondents chose
‘somewhat not true’. Only a small number of respondents agreed with the statement:

three respondents chose ‘very true’ and five respondents chose ‘somewhat true’.

(8) It helps me to fit in.

The aspect of ‘fitting in” seems to be quite a divided issue. Some believe that
their English name helps them to fit in: seven respondents chose ‘very true’ and 26

respondents chose ‘somewhat true’. However, there is a significant number of
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respondents that do not feel that having an English name helps them to fit in: 15

respondents chose ‘somewhat not true’ and 21 respondents chose ‘not true at all’.

4.2. One-on-one interview results

The one-on-one interview involved 10 participants (five females and five
males). The interview results are presented in the following order, reflecting the
sections of the interview (background information, participants' names, and their
name management). It is important to note that the transcribed passages are what
the participants stated about themselves. I believe that their statements are close to
what they would do in the imagined situation, however, they do not represent the
reality as the researcher did not have an opportunity to observe the participants in

the real-life situations.

Figure 22 shows the first section of the interview questions. Table 4

summarizes the participants’ background information.

Figure 22 First section of interview questions

1. BACKGROUND INFORMATION

- Where do you study?

- What do you study?

- How old are you?

- Where did you grow up?

- When did you move to the UK?

- Have you lived anywhere else?

- When did you start learning English?

- Did you go to language school?

- Were you taught by native speakers?

- Did you have to/had the need to have an English name for English
classes?
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Table 4 Background information of interview participants

Length of
Place of
Participants | Gender | Age Field of study | stay outside
study
of Vietnam
Birmingham, ‘
Participant 1 Male 25 Data science 1 year
UK
Participant 2 Male 33 | Warwick, UK | Data science | Over 10 years
Wellington, »
Participant3 | Female 20 Politics 5 years
NZ
Dublin, . .
Participant 4 Male 22 Graphic design 3 years
Ireland
Arts
Participant 5 | Female @ 24 | London, UK - 5 years
administration
Birmingham, .
Participant 6 Male 22 Astrophysics 4 years
UK
Participant 7 | Female | 23 | London, UK | Textile design 3 years
Birmingham, )
Participant 8 | Female | 30 Economics 3 years
UK
Birmingham, Financial
Participant9 | Female | 23 1 year
UK management
Participant 10 | Male 27 Belfast, UK Medicine Over 10 years

All 10 participants spent most of their lives in Vietnam. Some participants spent

some time in the other countries as well: Participant 3 spent four years in the Czech

Republic, Participant 4 spent half of his life in the Czech Republic and half in

Vietnam (they were the two participants that participated in the researcher’s BA

thesis as well) and Participant 5 spent four years in the US for her Undergraduate
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degree. All participants have been learning English for a long period of time, mostly
since elementary school. Some even started learning English in kindergarten
(Participants 5, 6, and 7). All participants, except for Participant 9, attended English
centers where they had an opportunity to be taught by native speakers. However,
Participant 9 also had a chance to be taught by a native speaker at her public school
(only for 40 minutes per week though). Participants had differing experience in the
English centers regarding the adoption of an English name. Some teachers
encouraged the participants to have an English name to motivate the participants
and help them learn English better (Participant 4, see Example 10) and for the
students to be immersed into the language and culture (Participant 5, see Example

11).

(10) The teachers there encouraged the students to have an English name because

they think it will motivate them, to better their English. (Participant 4)

(11) When you are learning English, the idea is for you to really immerse into the
language, like the teachers hand out English names, a random name that they give

it to you. (Participant 5)

Participant 6 was given an English name by his English teacher (see Example 12).
For some participants, the teacher knew a little bit of Vietnamese and used the
participant’s Vietnamese name (Participant 1, see Example 13; Participant 8, see

Example 14).

(12) But I was given an English name by my teacher at the time. Harry has been
given to me by my English teacher when I was five. (Participant 6)

(13) She [the Filipina English tutor] just referred to me as my real name.
(Participant 1)

(14) I just used my name and maybe because they are in Vietnam, they get used to
the Vietnamese names already, so they didn’t ask me to have an English name, so [

just used Linh. (Participant 8)

Participant 2 was asked by his teacher to have an easy-to-pronounce name (see

Example 15). Participant 7 was never asked to have an English name, but she
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wished to have one (see Example 16). Participants 9 and 10 were never asked to

have an English name.

(15) Funny thing is I was asked to have an English name or just a name that is easy
to pronounce. So, it wasn’t something I preferred, it was something I had to do at

that time. (Participant 2)

(16) The teachers didn’t require us to have one [English name] we just made up

our names because we wanted to. (Participant 7)

Figure 23 shows the second section of the interview questions.

Figure 23 Second section of interview questions

2. YOUR NAMES
- What is your VN name?
— What is your English name?
— Is your English name related to your VN name?
— When did you acquire your English name?
- Who gave it to you?
— Did you ever change it?
— What's your reason for having an English name?
— Do you mind people mispronouncing your name?
- Do you feel like it's you? Your English name? Does it represent you?
- Would you use your English name in VN?

There were some rather interesting comments made by the participants regarding
the topic of name management. Participant 6 talked about how an article he read
during his first year of university changed his opinion on having an English name

(see Example 17).

(17) I read an article it was talking about Vietnamese who lived abroad for a long
time who started out using their English name to assimilate into the society that
they live in and then the gradual change started like cultural appreciation and just
being yourself, there's nothing wrong with being yourself, so you get comfortable
with that fact and they reverted back to their original name and that kinda inspired
me to drop Harry. The article really rung with me, and I just stopped using Harry
after that. (Participant 6)
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I believe that Participant 6 went through all five stages of the LM process (addressed
in Section 2.2.1.):

Commentary 1:

1) Noting: There was this norm of adopting an English name to assimilate

into the society. Then as he read the article, he started to question the norm.

2) Evaluation: He liked the message of the article which went against the

norm.
3) Adjustment Design: He planned to stop using his English name.

4) Implementation: He dropped his English name and started using his

Vietnamese name.

5) Post-implementation: He uses predominantly his Vietnamese name, but

still uses his English name in certain situations (see Example 34).

Participants 6 and 10 shared similar philosophy regarding using their Vietnamese

name instead of the English one (see Example 18 and 19).

(18) There's a certain level of mutual respect so if they do attempt to pronounce my
name I would have a decent level of respect for them, but if they don't that's fine,
there's nothing wrong with that, but if they do make the extra mile I would
appreciate it, but you know if I can pronounce their name, then they should also try
and pronounce mine, especially when their name is like Jakub Blasikowski or

something. (Participant 6)

(19) My philosophy is that if they can't even know my name, they don't even know
how to pronounce my name, they truly didn't want to know me. I just decided that 1
would make sure that people actually understand me, and they know my name.

(Participant 10)

I believe that Participants 6 and 10 went through all five stages of the LM process:
Commentary 2:

1) Noting: The norm here was that others expected Participant 6 and 10 to
be able to pronounce their names, however difficult, but the same did not

apply when the others had to pronounce the participants’ Vietnamese names.
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2) Evaluation: They did not appreciate the imbalance.

3) Adjustment Design: They wanted to make sure that people would be able

to pronounce and remember their Vietnamese names.

4) Implementation: They made sure by teaching people the pronunciation

of their Vietnamese names.
5) Post-implementation: Usually they were met with success.

Participant 7 shared her thoughts on her change of personality when she uses her
English name. Additionally, she noticed that many people around her, who are
mostly artistic people, tend to put their English name on their art works. Their

English name is a whole new persona (see Example 20).

(20) When we have to exhibit our work, we sign our works and I put Salina, it's a
whole persona. I don't want to change myself just because I'm in the country trying
to adopt in the country but when I speak in English and when I'm just gaining
experience and meeting friends through my English name. [ would be more timid
and shy in my Vietnamese name, and friendlier and more confident in my English

name. (Participant 7)

I believe that Participants 7 went through all five stages of the LM process:
Commentary 3:

1) Noting: Participant 7 would note that her personality changed when she
used English and her English name.

2) Evaluation: She evaluated the change to be positive.
3) Adjustment Design: She would continue to use her English name.

4) Implementation: She believes that her English name represents her more

confident self and continues to use it.

5) Post-implementation: As she interacts with more people in various

situations and receives positive feedback, it only strengthens her belief.

I believe that in all three cases, there is repeated management happening as the
participants’ attitudes and beliefs are strengthened or weakened by interactions with

different people in different situations.
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Table 5 summarizes the participants’ section on their names.

Table S Information on participants’ names

Time of
VN and Person who
English
Vietnamese English English gave them
Participants name
name name(s) name the English
acquisitio
relation name
n

From )
Participant 2 Nghia i Himself
childhood

English
Participant 6 Khang Harry No 5 years old
teacher
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Participant 8 Linh None - - -

After
Phonetical
Participant 9 Thily Anh Ann arriving in Herself
similarity
the UK
After

Martin, Phonetical
Participant 10 Manh Toan ) o arriving in Himself
Antoine | similarity
the UK

All participants reported having an English name for convenience (see Example
21). I believe that there was the norm of adopting an English name at play when the
participants first arrived in the UK, and through many interactions and many
repeated managements, each participant came to a different conclusion on how to
manage their personal names. Some abandoned their English name and started
using their Vietnamese one again (see Commentary 1 and 2 on p.55-56), some
enjoyed the “easiness” of having an English name (see Commentary 3 on p.56).
Almost all participants, except for Participants 6 (see Example 12) and 7, chose the
English name themselves. The process of choosing the English name (one of the
research questions) was rather interesting for the researcher. Participants 1 and 3
chose their English name by Googling Top 10 boy/girl names and picking one they
liked (see Examples 21 and 22).

(21) I just wanted to have an English name for convenience. So, I just went on
Google and Googled ‘top names for boys born in 1997 which is my birth year and
[ picked ten of that, just randomly picked ten and then I asked my dad who is a
fortune teller in Vietnam. I just asked ‘Dad, please, just chose a name which is the
best one’ and he just did his fortune telling stuff and then he chose Daniel, and |
was like OK cool. That sounds good. I was there when he did it too. (Participant 1)

(22) I went online and went through all the popular English names and chose one

that I liked. (Participant 3)
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Participant 2 chose his name based on the meaning of the name and for the name
sounding Asian (see Example 23). Participants 4 and 8 did not have an English
name as they felt that their Vietnamese name is easy enough for locals to pronounce
(see Example 24). Participant 5 used direct translation of her Vietnamese name (see

Example 25).

(23) But the reason I chose it was that in Japanese Jin means ‘decent human being’,
that’s why I chose it. Other reason is that I am Asian, and I don’t want to westernize
my name so I wanted to have a name that is easier to say but still people would
know when they heard the name that I'm not a Westerner. I don’t want my name to

get Westernized. Not John, Mike or Richard. (Participant 2)

(24) I used my Vietnamese name in Ireland. (Participant 4)/ My name is quite easy

to pronounce so I just keep using it. (Participant 8)

(25) I used Summer for a bit, just a direct translation of Ha. (Participant 5)

Participant 6 was given his name by his English teacher (see Example 12), while
Participant 7 was given her name by her cousins (see Example 26). Participants 9
and 10 chose their English names based on the phonetical similarity (see Examples

27 and 28).

(26) Me and my cousins just went on this baby names website, and we were scrolling
through all the pages and that’s when they get the name for me, and I keep using it

until now. (Participant 7)

(27) My Vietnamese name is Thuy Anh right, spelt A-N-H, so I just played with the
word and changed the H to N, so it’s gonna be double N, right? So now it’s Ann.
(Participant 9)

(28) So, my Vietnamese name is Toan but people don’t know how to pronounce it
so I introduce myself as Antoine, as in the French name, and then tell them that
Toan is just the shortened version of Antoine. Then they don’t have much problem.

(Participant 10)

60



Only Participant 3 changed her English name throughout her life. She received Amy
in her Cambridge courses and changed it to Amelia when she started studying in

New Zealand (see Example 29).

(29) I did a Cambridge program with the public school, so I did have an English
name, which was Amy. And then later on when I came to the Czech Republic, |
didn’t use that English name. But I came to New Zealand I decided to have an
English name and changed it from Amy to Amelia. (Participant 3)

Most participants do not mind their Vietnamese name being mispronounced as they

understand that it is not easy to pronounce (see Example 30).

(30) I know how difficult it is to pronounce a Vietnamese name, so I accept both,
them trying to pronounce it, or just using my English name. (Participant 7)/ I used
to mind it but then realized that they don't speak the language, so I think it’s only

natural for them to mispronounce it. (Participant 3)

Participant 9 minded her name being mispronounced (see Examples 31). Participant
10 minded when they used the wrong name. He explained that in the UK, the
Vietnamese middle name is regarded as the given name, which means that many
people think that his name is Manh (pronounced as Man) (see Example 32). The
researcher can confirm this because she had the same experience; the system

thought that her given name is 7hu, not Tra.

(31) At first, I still intended to keep my Vietnamese name. Then some British people
here they pronounced it kinda wrongly and they turned my name into something
very wild, so I was just OK, call me by my English name. It’s easier for both and [

don’t want them to damage my Vietnamese name kinda thing. (Participant 9)

(32) I mind it when I'm working with them, so I study medicine so that means that
I have to go to hospitals, then I have a team that I normally go to and work with,
then we would work together for two weeks every day. They know my name, they 've
seen my name before and then just some day they go by name that I didn 't introduce

myself as. The worse thing is that on my official record it says that my name is
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Manh, so first time meeting me oh is this Manh, am I pronouncing it correctly? And
I say yes but I prefer to be known as Toan, I just instill that in them, and after two
weeks they start calling me Manh again, that’s when I get a bit annoyed.

(Participant 10)

Here I would like to describe the LM process of Participant 9:
Commentary 4:

1) Noting: Participant 9 would note that the British people would

mispronounce her Vietnamese name.

2) Evaluation: She did not like her Vietnamese name being mispronounced.
She did not want her Vietnamese name to be damaged by these

mispronunciations.
3) Adjustment Design: She would choose an English name to go by.

4) Implementation: She uses her English name with everyone who cannot

pronounce her Vietnamese name.

5) Post-implementation: As she interacts with more people in various
situations and receives positive feedback on her English name, she

appreciates that the name makes her day-to-day life easier.

Most participants reported feeling attached to their English name, as in their English
name is part of their identity (see Examples 33 and 34). Participants who had their
English name for a long time felt strong attachment to their English name and would

not change it (see Example 34).

(33) I want my name to be part of my identity. (Participant 2)

(34) 1 just kept Harry because 1 liked it. I grew up with it. I still use it anyway, in
certain situations, namely Starbucks. (Participant 6)/ [ 've been using it [her English
name] for so long that I've realized that I have no problem in using it anymore. [
Jjust feel it fits me so well, especially when [ went to uni and I started speaking to
my friends. I just find that the name fits me. I couldn’t imagine myself with another
name, like Kate or Helen. That would be so weird. Salina truly represents me.

(Participant 7)
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Only Participant 1, Participant 9 and partially Participant 10 do not feel a strong

attachment to their English name (see Examples 35 and 36).

(35) It’s just a name for me to use during my studies here. (Participant 1)/ No, I
don’t feel like it’s me. But it makes things easy for everyone so it’s OK. Not to make

any misunderstanding. (Participant 9)

(36) I feel attached to Antoine because it is somewhat connected to my Vietnamese

name. But Martin is just a throw away name for me. (Participant 10)

Almost all participants did not feel the need to use their English name in Vietnam,
Participant 9 would, in fact, find it weird. However, she also stated that if she
worked with foreigners, she would use her English name (see Example 37). In
contrast, Participant 6, who attended private international school, used only his
English name at school, to the point where his Vietnamese classmates did not know

or forgot his Vietnamese name (see Example 38).

(37) It’s not necessary. People know how to pronounce my name in Vietnam.
There’s no need to call me by my English name, it’s kinda weird actually. But if
worked in a multinational company, so my boss and colleagues are foreigners, |

would use my English name. (Participant 9)

(38) In BVIS [British Vietnamese International School] I would introduce myself as
Harry. It’s funny because it’s even until now that some people don’t know that I had
a Vietnamese name, it’s funny as hell. In BVIS, some people forgot that I had a
freaking Vietnamese name. And the classmates were Vietnamese too, which makes

it even funnier. (Participant 6)
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Figure 24 shows the third section of the interview questions.

Figure 24 Third section of interview questions

3. NAME MANAGEMENT
- How do you manage your name by default with these groups?
- classmates
- co-workers
- teachers
- VN friends
- non-VN friends (other Asian friends)
- When you meet a new person, how does it go? Does it depend on the
person?
— Do you plan to stay in the UK?
- Would you change your name officially?
- If you live in a different country, would you take up a name from that
country?
- Did you notice any other Asian students having an English name?

For almost all participants when they introduce themselves to a stranger, it depends
on the person and the situation. If the person can speak Vietnamese, they introduce
themselves by their Vietnamese name (see Example 39). Participant 10, who studies
medicine, talked about how he would use different names with his patients if he
went to different medical specializations (see Example 40). He also talked about

how he uses different names depending on the addressee (see Example 41).

(39) The matter here is whether they know Vietnamese as a language or not,
because I met a lot of Vietnamese people here who don’t know how to speak
Vietnamese, and in that case, I use Jin. I really dislike people mispronouncing my
name. (Participant 2)/ I used my English name with other Asian friend because they

couldn't pronounce my Vietnamese name. (Participant 9)

(40) I have two options, either GP or emergency. I think I'm gonna go with Martin
in emergency rooms, you're gonna see them just once, just get through with it. It’s
kinda sad to say but by using your English name you can build rapport straight
away, like if they feel like you have a white name, they feel safer around you which
is really really sad actually. But in GP setting where I'm their only doctor, I would
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prefer they know me by Toan. I will see them more often but in emergency setting,
it's immediate you need to go and see them, you need to be able to talk to them

straight away. (Participant 10)

(41) So depending on the people I'm meeting, first-timers that I know for a fact I'll
never see them again, I go for Martin. It would be in social settings or even when I
got to Starbucks, or if I need to book a table at a restaurant or call a taxi, it is
always Martin. And then when I'm in a working situation, I go by Toan but I tell
them that I'm Antoine, so it’s a mix of English name and Vietnamese name, so that
they can actually remember it. And if I know I'm going to work with them for a long

time, I make sure they know my Vietnamese name.

Table 6 summarizes the participants’ section on their management of personal

names.

Table 6 Information on participants’ management of personal names

Co- Non-VN
Participants | Classmates Teachers | VN friends
workers friend
English English English Vietnamese English
Participant 1
name name name name name
English English English Vietnamese English
Participant 2
name name name name name
English Vietnamese | Vietnamese | Vietnamese
Participant 3 -
name name name name
Vietnamese | Vietnamese | Vietnamese | Vietnamese | Vietnamese
Participant 4
name name name name name
Vietnamese | Vietnamese @ Vietnamese @ Vietnamese | Vietnamese
Participant 5
name name name name name
Vietnamese | Vietnamese | Vietnamese | Vietnamese | Vietnamese
Participant 6
name name name name name
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English English English English English
Participant 7
name name name name name
Vietnamese | Vietnamese | Vietnamese | Vietnamese | Vietnamese
Participant 8
name name name name name
English English Vietnamese English
Participant 9 -
name name name name
Vietnamese | Vietnamese | Vietnamese | Vietnamese | Vietnamese
Participant 10
name name name name name

When asked if they would change their name officially, most would not. They
believe that their Vietnamese name is a gift from their parents, and they would not

like to disrespect that (see Example 42).

(42) It was given to me by my parents, so it’d be strange to change it. I would find
it actually disrespectful. (Participant 7) / I feel like that is the love from my parents

when they gave me that name, so I don't want to change it. (Participant 9)

When asked whether they would adopt a different name if they were to live in a
different country (perhaps not English-speaking one), most participants would keep
either their Vietnamese name or simply use the English one (see Example 43).
Participants 1 and 6 would pick a name from that culture to fit in, to gain an

advantage, to be immersed with the language (see Example 44).

(43) I think Jin is universally easy to say so I would just keep it, even if I lived a
non-English-speaking country. (Participant 2)/ I think Salina is quite international.
If I didn't have Salina for so long, I'd maybe reconsider, but because the name has

been with me for so long, I don’t feel like changing it. (Participant 7)

(44) Yeah, I would definitely choose the most convenient name, like in China, 1
would have a Chinese name, in an English-speaking country, an English name. 1

would choose names that locals can pronounce and remember. I feel like it gives
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me an advantage. (Participant 1) / I think so, to fit into the culture of the country.
Harry grew with me along my journey of learning English, so my hypothesis is that
if my L2 was different, let's say German, I would adopt a German name which is

suited to that culture and that language. (Participant 6)

Regarding other Asians and their management of personal names, most participants
reported that their fellow Asians (predominantly Chinese, Vietnamese and Korean)
had an English name, but it truly depends on the individual (see Example 45 and
46). Participant 7 reported that some of her Chinese friends might not know that

there is a possibility to have an English name (see Example 45).

(45) Yes, mostly my Vietnamese and Chinese friends. One Chinese friend modified
their name, so from Jui Chi to Yuki. (Participant 1)/ My Korean friend uses an
English name. She told me her Korean name, but I forgot. (Participant 7)

(46) So, it depends. Most of them use an English name, especially when they have
easy-to-pronounce names, like Anh or Ha. But my Chinese friends keep their
Chinese name, maybe they don't know there is this option to have an English name.
One friend actually tells people to call her Ling, which is actually her last name.
(Participant 7)

Additionally, I asked about the management of personal names of
Participant 8’s husband and son. Her husband has an easy-to-pronounce name
(Nam) so he uses his Vietnamese name in his day-to-day life. Her son has an official
Vietnamese name (Pic Minh), but he is called by his Vietnamese nickname most

of the time (Ben). He uses Ben as his English name (see Example 47)

(47) My husband’s name is Nam, which is quite easy to pronounce too, like Linh,
so he uses it similarly like me. So, we call our son Ben at home as a nickname, but
Ben happened to be a common English name, so we decided to use it as his English
name. He'’s called Ben at school and at home, but we still sometimes call him by his

Vietnamese name so that he doesn’t forget. (Participant 8)
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5. Discussion

The objective of this thesis was to investigate the management of personal
names of Vietnamese students living and/or studying in the United Kingdom. The
previous section presented the results of the questionnaire and one-on-one interview.
In this chapter, these results are interpreted within a larger context. A few notable

observations can be made. Two hypotheses were formulated:

1. Most Vietnamese students living in the UK will have both an English

and a Vietnamese name.
2. Management of personal names varies from individual to individual.

Both hypotheses were confirmed. As for the first hypothesis, all participants had a
Vietnamese name (see Figure 17 in Section 4.1.), only 20 out of 75 participants did
not have an English name (see Figure 18 in Section 4.1.). As for the second
hypothesis, the results show that the management of personal names heavily varies
from individual to individual. But it must be noted that there are certain patterns in

their name management, which are described in the following paragraphs.
Additionally, the following research questions were formulated:
1. What name do speakers use in different situations?
2. What is the speaker’s motivation when choosing an English name?
3. What is the speakers' motivation for using the English name?

As for the first research question, the paper looked at 16 different situations
(see Figure 20 in Section 4.1.). In 13 out of 16 situations, most participants preferred
to use their Vietnamese name. It is particularly the following situations: on official
documents, on personal and university e-mail, on handwritten and e-mail signature,
with Vietnamese friends and their parents, with the participants’ family members,
with professors, with delivery services, with strangers and with personalized items.

It is not surprising that in official contexts, such as official documents,
university e-mail address and handwritten signature, the use of the Vietnamese
name is more prevalent (BareSova & Pikhart, 2020). There are two distinct patterns
of compartmentalizing names depending on the situation’s level of formality.
Edwards (2006) asserts that students use their ethnic names (in her study Chinese
names) in formal contexts, and English names in informal contexts. The speakers

opt for their English name when dealing with foreigners and in formal context, such
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as school and work (BareSova & Pikhart, 2020) but opt for their original name when
dealing with family as their original name creates a sense of intimacy (Cheang,
2008; Huang & Ke, 2016; Thompson, 2006). With e-mail signature, I believe that
it depends on the addressee. E-mail signatures allow for a degree of informality and
personal expression, which could explain the higher frequency of participants using
their English names or both names (Edwards, 2006). However, if their addressee is
a professor or a boss, they might find the Viethamese name more appropriate as it
is a formal context (Edwards, 2006). With their family members, Vietnamese
friends and their parents, there is no need for an English name because it is a
Vietnamese speaking context, and there is no need for the English name (Chen,
2021). Additionally, their Vietnamese name creates a sense of intimacy and
closeness (Cheang, 2008; Huang & Ke, 2016; Thompson, 2006). Eickmann (2020)
found that in any lessons conducted in English, the use of an English name is more
prevalent, however, this is not true for the participants of this paper. Participants
used their Vietnamese name with professors. Perhaps they find the context to be
formal, therefore it is more appropriate to use their Vietnamese name (Edwards,
2006). Surprisingly, the participants used their Vietnamese names with delivery
services where I would expect use of English name as it is an informal situation. It
would be interesting to investigate their motivation for doing so. When introducing
themselves to strangers, I believe it depends on the addressees (see Examples 39
and 41 in Section 4.2.). In Vietnamese speaking context and with people that will
meet more often, they would use their Vietnamese name, but if they met that person
only once, they would opt for the English name. The preference of the Vietnamese
name with personalized items indicates closer attachment to the Vietnamese name

(Eickmann, 2020).

The two situations in which most participants used their English name was
with non-Vietnamese friends and their parents. Using the English name instead of
the Vietnamese one may indicate a more distant relationship between the speakers
(Chen, 2015) At work, most participants used their Vietnamese name. However,
there is only a slight difference between only using their Vietnamese and only their
English name. I believe it depends on workspace formality levels (e.g., an office
versus a restaurant) and on the addressee (e.g., a boss versus a co-worker) (see
previous paragraph). With social media, the participants used both of their names.

I assume that putting both of their names on social media creates a bridge between
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their old connections in Vietnam and the new acquaintances they make during their
studies abroad. By displaying both their Vietnamese and English names, they can
easily connect with friends and family back home while also allowing their new
friends and peers to find and identify them conveniently. The participants indicate

that they belong to both groups (Eickmann, 2020).

As for the second research question, it varied from interviewee to
interviewee (see Section 4.2.). However, participants used the same strategies that
were addressed in Section 2.2.3. Participants 1 and 3 chose their English name by
Googling Top 10 boy/girl names and picking one they liked (see Examples 21 and
22 in Section 4.2.). Participant 2 chose his name based on the meaning of the name
and for the name sounding Asian (see Example 23 in Section 4.2.). Participants 4
and 8 did not have an English name as they felt that their Vietnamese name is easy
enough for locals to pronounce (see Example 24 in Section 4.2.). Participant 5 used
direct translation of her Vietnamese name (see Example 25 in Section 4.2.).
Participant 6 was given his name by his English teacher (see Example 12 in Section
4.2), while Participant 7 was given her name by her cousins (see Example 26 in
Section 4.2). Participants 9 and 10 chose their English names based on the
phonetical similarity (see Examples 27 and 28 in Section 4.2). For the concrete

names, see Table 5 in Section 4.2.

As for the third research question, for most participants the motivation for
having an English name is convenience and fitting in (e.g., BareSova & Pikhart,
2020; Cheang, 2008; Edwards, 2006) (see Example 21 in Section 4.2.). For some,
it is the mispronunciation of their Vietnamese name (see Examples 31 and 32 in
Section 4.2.), as proposed, for instance, in Heffernan (2010). I believe that there
was the norm of adopting an English name at play when the participants first arrived
in the UK, and through many interactions and many repeated managements, each
participant came to a different conclusion on how to manage their personal names.
Some abandoned their English name and started using their Vietnamese one again
(see Commentary 1 and 2 in Section 4.2.), some enjoyed the “easiness” of having
an English name (see Commentary 4 in Section 4.2.). Very few thought that it is
necessary or trendy to have an English name, opposed to findings of BareSova &
Pikhart (2020). Here I believe the participants reached only the Noting stage and
Evaluation stage of the LM process for this belief, there was no adjustment designed

nor implemented. Not many participants felt like it is necessary to have an English
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name for English classes (see Examples 13, 14 and 16 in Section 4.2.), opposed to
the findings in Heffernan (2010) and Eickmann (2020). However, there were some
teachers that required the participants to have an English name (see Examples 10,11
and 15 in Section 4.2.). I believe here the LM processes of the student (the
participant) and the teacher are different, specifically their expectations are
different. For the student who is in Vietnam, their expectation is to use their
Vietnamese name. For the English teacher, their expectation is for the students to
use English names to “be more with the culture”. Surprisingly, most participants in
the questionnaire did not consider the English name as part of their identity as the
previous studies proposed (Chen, 2020; Edwards, 2006; Eickmann, 2020; Huang &
Ke, 2016; Thompson, 2006). However, most participants in the one-on-one
interview feel certain attachment to their English name (see Examples 20, 33, 34
and 36 in Section 4.2.). I believe that the attachment to the English name is
determined by the repeated management processes and the feedback that the
participants receive to those managements in different situations with different
people. In addition, the low level of attachment to their English name may be
influenced by the temporary nature of their stay, the students only need the English
name for their studies and then go back home (see Example 35 in Section 4.2.),
opposed to Viet kieus whose attachment to their English name would be higher as

they need to function in the host country much longer.

It would be rather interesting to know the personal names of all 75
participants, not only of the ten interview participants. I believe that it is one of the
limitations of this research. However, it must be noted that if the names were to be
included in the research, the anonymity of the participants would be compromised.
Another limitation could be that there were more female participants in the
questionnaire than male participants, which could have affected the results.
However, research has shown that females are in general more likely to participate
in surveys (Smith, 2008). I do not believe that it had a significant impact on the
results as I do not think gender plays much significance in the management of
personal names (see Interview Results in Section 4.2.). If it did, the effect is not
notable. Additionally, I believe that more questions about their journey with their
English name could have been asked in both the questionnaire and the interview.
This would reveal their level of attachment to the name and would provide more

data on the connection of personal names and identity.
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In some respects, the study echoes the findings of previous studies on
management of personal names by Asian international students living and/or studying
in an English-speaking country. Our data revealed that when the participants were
selecting an English name, they used the same strategies that were proposed in Burt
(2009), Chen (2015) and McPherron (2009). Moreover, our data also confirm that the
aspect of convenience seems to influence many speakers to adopt an English name
(see Baresova & Pikhart, 2020; Cheang, 2008; Edwards, 2006; Heffernan, 2010;
Thompson, 2006). However, there were also findings that differed. Our data show
that the trendy aspect of having an English name is not important for participants
(cf. BareSova & Pikhart, 2020). Additionally, having an English name in English
classes does not play a significant role for adopting an English name (cf. Chen,
2015; Heffernan, 2010). Our data did not provide enough data to provide
interpretation on the connection between personal names and identity (see Chen,

2020; Edwards, 2006; Eickmann, 2020; Huang & Ke, 2016; Thompson, 2006).

I believe the study contributes to the existing research on management of
personal names by Asian international students living and/or studying in an English-
speaking country in the fact that it investigated a group of international students that
are not often mentioned in research — the Vietnamese international students. I
believe the data gathered in this research could be used, for instance, in comparative
studies of name management practices among different Asian ethnicities, as Heffernan
(2010), who looked at three different Asian ethnicities (Chinese, Korean and Japanese),
did. The researcher asked her interview participants about their Asian friends and their
name management, and they reported that it differed case by case (see Examples 45
and 46 in Section 4.2.). The paper’s data could be also used in a comparative study
between Vietnamese studying/living in the UK and in other countries where other
languages are spoken. The researcher asked the interview participants to imagine such
a situation (see Examples 43 and 44 in Section 4.2.). [ assume participants would either
continue to use the English name, adopt the local name or use their Vietnamese name.
Moreover, I think it would be rather interesting to investigate the second generation of
Viet kieus in the UK, who would also be at university, and compare the two groups. I
assume that because the Viet kieus live in the UK longer, the chance of them having an
English name and resonating with it is higher, whereas the international students only
need an English name for the period of their studies and might not get attached to their

English names, as we have seen in our findings.
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6. Conclusion

By investigating the management of personal names of Vietnamese students
living and/or studying in the United Kingdom, this study established firstly that the
majority of the participants have adopted an English name, and secondly that
management of personal names differed from one individual to another. The
research delved into three research questions. First, it explored the situations in
which participants preferred to use their Vietnamese or English names. Notably, in
official and familial contexts, the use of Vietnamese names was more prevalent,
while English names were more common when interacting with non-Vietnamese
friends and parents. The second question delved into what strategies are at play
when participants are choosing an English name. The strategies varied widely,
ranging from a simple liking of a name found through Google searches to a desire
for an Asian-sounding name or phonetic similarity. Lastly, the research explored
the participants’ motivations for using an English name. Convenience and fitting in
were key factors for most, while mispronunciation of their Vietnamese name also

influenced some individuals.

Our findings highlight the complexity of personal name management and
how it involves multiple interconnected factors, such as cultural norms, contextual
settings, and the intended audience or addressees. While certain patterns in name
management practices can be identified, it is essential to recognize the individual
nature of these practices. Each person's name management strategy is influenced by
a unique combination of factors, including their personal experiences, cultural
background, linguistic proficiency, and the specific social and professional contexts

in which they operate.
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Resumé
1. Uvod

Cilem této prace je prozkoumat uzivani (management) osobnich jmen
vietnamskych studentdi Zijicich a/nebo studujicich ve Spojeném kralovstvi. Je
béZnou praxi, ze ¢lenové asijskych mensin pouzivaji neetnické jméno v zavislosti
na zemi svého pobytu (tj. anglické jméno v anglicky mluvici zemi nebo ¢eské jméno
v Ceské republice) (napf. Heffernan, 2010). Tato praxe &asto vychazi ze
skuteCnosti, ze jejich ptivodni asijskd jména mohou byt pro obyvatele Zapadu
narocnad na vyslovnost a zapamatovani si (Edwards, 2006). Neetnickd jména
usnadiiuji plynulejsi komunikaci, a majorita Vas lépe pfijima, kdyz citi, Ze jste
soucasti jejich kultury. Motivace pro pfijeti neetnického jména mize byt vnitini
nebo vnéjsi, pripadné kombinace obou. Vnéj$im motivatorem je potieba integrace
a asimilace do spolecnosti a kultury hostitelské zem¢. Tento vnéj$i motivator pak
ovliviluje vnitini motivace tim, ze imigranti pfijimaji neetnické jméno, aby se jim
1épe zilo a méli lepsi prilezitosti v hostitelské zemi.

Ptedchozi vyzkumy ukazaly, Ze je zcela bézné pro asijské mezinarodni
studenty, zejména Cinské studenty, pfijmout anglické jméno, kdyz ziji a/nebo
studuji v zahranici, zejména v anglicky mluvici zemi (BareSova & Pikhart, 2020;
Cheang, 2008; Chen, 2015; Chen, 2020; Edwards, 2006; Eickmann, 2020;
McPherron, 2009; Schmitt, 2019 Sercombe et. al., 2014). Dtivody pro pfijeti
anglického jména jsou u kazdého jedince jiné. Pro nékoho je to otdzka snadnéjsiho
fungovani ve spole¢nosti, pro nékoho otazka identity. Jaké jméno jednotlivec
pouzije, zavisi na situaci, ve které se nachazi. Pii vybéru anglického jména existuje
nekolik strategii, které jednotlivci pouzivaji. To jsou aspekty, kterymi se tato prace
zabyva.

Na zékladé¢ ptedchozich studii byly zformulovany dvé hypotézy:

1. VétSina vietnamskych studenta zijicich ve Spojeném kralovstvi bude mit

anglické i vietnamské jméno.

2. Management osobnich jmen se u jednotlivych osob lisi.

Také byly zformulovany nasledujici vyzkumné otazky:

1. Jaké jméno pouzivaji mluvci v jakych situacich?

2. Jaka je motivace mluvcich pii vybéru anglického jména?

3. Jaka je motivace mluvéich pouzivat anglické jméno?
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2. Teoreticka cast
Teoretickd Cast se d€li na tfi podkapitoly, které se soustfedi na témata:
vietnamska diaspora v anglicky mluvicich zemich, teorie jazykového managementu

a management osobnich jmen.

Prvni podkapitola zahrnuje informace o vietnamské diaspofe ve Ctyfech
anglicky mluvicich zemich, konkrétné se jedna o Spojené staty americké, Kanadu,
Australii a Spojené kralovstvi. Historie vietnamské diaspory je relativné mlada,
protoze k velké migraci doslo az po valce ve Vietnamu (nebo americké valce z
pohledu Vietnamu). Po padu/osvobozeni (opét zalezi na perspektive) Saigonu (nyni
Ho Ci Minovo Mésto) v dubnu 1975 doslo k velkému exodu, jelikoz mnoho
Vietnamcl opustilo zemi ze strachu z perzekuce nebo s vidinou lepsiho zivota
v zahrani¢i. Nyni mnoho Vietnamcii opousti Vietnam za tcelem slouceni rodiny
nebo za studiem na vysoké Skole. Podkapitoly obsahuji informace o historii migrace

vietnamskych imigrantl a jejich soucasné situaci v téchto zemich.

V druhé podkapitole je predstavena a popsana teorie jazykového
managementu (TJM). TIM se zaméfuje na feSeni jazykovych problémt ve
specifickych interakcich mezi lidmi. V TIM je koncept jazykového managementu
(JM) chapan jako jakykoli druh chovani zaméfeného na jazyk nebo komunikaci,
jinymi slovy, jak na jazyk jako systém, tak i na pouzivani jazyka. JM se odehrava
v zasadé¢ na dvou urovnich liSicich se rliznou mirou rozsahu na jednoduchy
(konkrétni interakce) a organizovany (souhrny vicero interakci). TIM ptedpoklada,
Ze se tyto urovné navzajem ovliviiuji (Nekvapil & Sherman, 2009). Proces LM
predpoklada existenci norem a ocekéavani. Proces managementu ma pét fazi (v
jednoduchém 1 organizovaném JM): zaznamenavani, hodnoceni, vybér/planovani
uprav, implementace a zpétna vazba. Je dulezité si uvédomit, ze proces LM mize
skoncit po kterékoli z fazi. Kazda fize ma vyznam sama o sobé a proces lze v
kterémkoli bodé povazovat za dokonceny, v zavislosti na okolnostech a volbé
mluvc¢iho. Termin JM miize pisobit, Ze se tyka pouze jazykovych aspekt. Avsak
je dulezité si uvédomit, ze TIM se vénuje SirSimu spektru jevu, které zahrnuji nejen
jazykové, ale také komunikacni a sociokulturni aspekty, véetné socioekonomickych

faktort. JM ma mnoho podob, jednim z nich je i management osobnich jmen.

Tteti podkapitola se zaméfuje na management osobnich jmen. Nejprve se

tato Cast zabyva vyznamem, ktery osobnich jména piindsi. V dalSich c¢asti je
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popséno, jak funguji vietnamskd jména. V posledni Casti je predstavena
problematika managementu osobnich jmen, se zaméfenim na asijské zahrani¢ni

studenty.

3. Metodologie

V této kapitole je popsana metodologie této prace. Prvni podkapitola nabizi
informace o kritériich, které museli ti¢astnici vyzkumu splitovat. Druhé podkapitola
popisuje dotaznik, ktery byl soucasti kvantitativni ¢asti vyzkumu. Dotaznik byl

vytvofen v Google Forms, a skladal se z péti ¢asti:

1) =zékladni informace (pohlavi, plivod ve Vietnamu, uroven

anglictiny, jak dlouho se u¢i anglicky)

2) informace o osobni jménech (zda maji vietnamské a anglické jméno,

poptipad¢ kdo jim dal jejich anglické jméno)
3) rizné situace a jaké jméno v nich pouzivaji (16 situaci)

4) jejich ndzory na urcita tvrzeni (hodnoceno na Likertove Skale — od velmi

pravdivy az k absolutné nepravdivy)
5) otazka ohledng icasti v rozhovoru (Ugastnici méli zanechat sviij e-mail.)
Dotaznik byl distribuovén pies Facebook a ucastnilo se ho 75 lidi.

Tteti podkapitola se zaméfuje na rozhovor, ktery byl soucasti kvalitativni
¢asti vyzkumu. Na rozhovor bylo pozvano deset tiCastnikli (p€t Zen a pét muzu).
Rozhovory byly nahravany pro pozd¢jsi analyzu. Pfed rozhovorem byl Gc¢astnikiim
poslan informovany souhlas, ktery si méli pfecist a odsouhlasit ho na zacatku
rozhovoru. Tti rozhovory probéhly nazivo, zbytek rozhovorit probehl online pies
platformu Zoom. Rozhovory trvaly piiblizn€ 15 az 30 minut. Rozhovor byl rozdélen
do tii vétsich celkti: zakladni informace, jejich osobni jména, management téchto

jmen.

Ctvrta podkapitola popisuje proces datové analyzy. Vysledky dotazniku
byly zpracovany pomoci Microsoft Excel, zatimco relevantni ¢asti rozhovort byly

pfepsany vyzkumnikem v Microsoft Wordu.
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4. Vysledky

Tato kapitola obsahuje vysledky obou ¢asti vyzkumu. Nejprve predstavuje
vysledky ziskané z dotazniku. Tyto vysledky ukazuji, ze vSichni GcCastnici maji
vietnamské jméno a velka vétSina ma i anglické jméno, pouze 20 ucastnikd z 75
ucastnikli nema anglické jméno. VéEtSina si vybrala své anglické jméno sama,
nékterym ho vybral ucitel angliCtiny, nékterym rodinny pfislusnik. Co se tyce
situacich a které jméno ucastnik pouziva v jaké situaci, ve 13 ze 16 situaci vétSina
ucastnikli upfednostnila pouziti svého vietnamského jména. Jednd se o nasledujici
situace: na oficialnich dokumentech, v osobnim a univerzitnim e-mailu, na
vlastnoru¢nim a e-mailovém podpise, s vietnamskymi ptateli a jejich rodici, se
svymi rodinnymi pfislusniky, s profesory, s doru¢ovacimi sluzbami, s cizimi lidmi
a s personalizovanymi ptedméty. Dv¢ situace, ve kterych vétSina ucastniki pouzila
sv¢ anglické jméno, byly s ne-vietnamskymi ptateli a jejich rodici. Situace, v které
je vysledek nejednoznacny, je prace. Zde je rozdil mezi uzivani vietnamského a
anglického jména skoro nulovy. VétSina Gcastnikll pouziva své anglické jméno,
jelikoZ jim to usnadiiuje kazdodenni Zivot. Také mnoho ucastnikli zminilo, ze jim
anglické jméno pomaha se zaclenénim do britské spole¢nosti. Mit anglické jméno
neni pro mnohé otazkou trendu. Velka vétSina si nemysli, ze je potfeba mit

v hodinéch anglictiny a v Britanii jako takové anglické jméno.

Vysledky z rozhovord ukazuji, Ze management osobnich jmen se u kazdého
jednotlivce lisil. Kazdy Gi¢astnik m¢l jiné nazory ohledné svého anglického jména.
Pro nékteré je jejich anglické jméno jejich souéasti (Ucastnik 7). Pro jiné je to jejich
anglické jméno pouze néco, co maji pro usnadnéni kazdodenniho Zivota (Ugastnik
1 a 9). Udastnici 6 a 10 podotkli velmi zajimavy komentai ohledn& toho pro¢
pouzivaji své vietnamské jméno: oba citi, ze by se méli ostatni také snazit vyslovit
a zapamatovat jejich vietnamska jména, kdyZ oni délaji to samé pro ostatni, jakkoliv

je jejich jméno obtizné.

5. Diskuze

Tato kapitola interpretuje ziskané vysledky s ohledem na poznatky ziskané

z ptrechozich studii. Na zdklad¢ predchozich studii byly zformulovany dvé
hypotézy:
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1. Vétsina vietnamskych studentl Zijicich ve Spojeném kralovstvi bude mit
anglické i vietnamské jméno.

2. Management osobnich jmen se u jednotlivych osob lisi.
Ob¢ hypotézy byly potvrzeny. Data ukazuji, Ze vétSina téchto studentli mé jak
anglické, tak vietnamské jméno. Management osobnich jmen u jednotlivych

student se vsak lisi. Také byly zformulovany nasledujici vyzkumné otazky:

1. Jaké yjméno pouzivaji mluvci v jakych situacich?

2. Jaka je motivace mluvcich pii vybéru anglického jména?

3. Jaka je motivace mluvéich pouzivat anglické jméno?

Prvni vyzkumna otadzka se zaméfila na preferenci pouzivani riznych jmen
ve specifickych situacich. Vysledky ukazaly, ze vétSina ucastnik upfednostiovala
vietnamska jména v oficidlnich kontextech a ve vztahu k vietnamskym pratelim a
roding. Naopak anglicka jména byla Castéji pouzivana s mistnimi a byla ovlivnéna
situaci a formalnosti interakce. Na socialnich médiich Gcastnici uvadéli obé sva
jména s cilem spojit své vietnamské znamé s novymi prateli ze zahraniéi. Ugastnici

volili jména dle konkrétnich situaci a vztahi.

Druhé vyzkumna otdzka se zamétovala na strategie volby anglickych jmen.
Ugastnici vyuZivali rtizné postupy. Néktefi se rozhodovali na zédkladé osobniho
vkusu a vybirali z Top 10 anglickych jmen, jini brali v potaz vyznam nebo zvuk
jména. Nékteti se snazili zvolit anglické jméno, které by bylo pro mistni obyvatele

snadno vyslovitelné.

Tteti vyzkumna otazka se tykala motivace pro pouzivani anglickych jmen.
VétSina Gcastnikll se rozhodla pro anglickd jména s cilem usnadnit si kazdodenni
zivot a 1épe se zaclenit do vétSinové spole¢nosti. Nékteti se rozhodli pro zménu
kvili obtizné vyslovitelnému vietnamskému jménu. Zarovenn i kdyz vétSina
ucastnikli nepovazovala anglickd jména za hlavni soucast své identity, stale k nim

citili ur¢itou vazbu.

Tato prace ma nékolik omezeni. Prvnim omezenim je omezeny pocet jmen
prezentovanych v rozhovorech. Dalsim omezeni bylo nerovnomérné zastoupeni
pohlavi v dotazniku, ackoliv vysledky naznacuji minimdalni vliv pohlavi na
management jména. Poslednim omezenim je nedostatek dat pro komplexni

zkoumani vazby mezi jmény a identitou.
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Na zavér diskuze je nastinéno potencidlni vyuziti ziskanych dat pro
srovnavaci studie mezi rGznymi asijskymi etniky a mezi riznymi skupinami
vietnamskych studentll v jinych zemich. Dale by bylo zajimavé zkoumat 1 druhou
generaci vietnamskych emigrantii Zijicich ve Velké Britanii a porovnat je s
vietnamskymi zahrani¢nimi studenty. Tato prace tedy muze slouzit jako vychozi

bod pro dalsi vyzkum.

6. Zavér

Nase studie zkoumajici management osobnich jmen vietnamskych studenti
zijicich ve Spojeném kralovstvi zjistila, Ze vétSina Gi€astnikl ptijala anglicka jména
a ze management jmen se 1181 u kazdého jednotlivce. Prace se zamétila na tfi otazky.
Prvné zkoumala situace, ve kterych ucastnici preferovali pouZzivani svych
vietnamskych nebo anglickych jmen. Zjistilo se, ze ve formalnim a rodinném
kontextu se Castéji pouZzivala vietnamskd jmeéna, zatimco anglickd jména byla
CastéjSi pii interakci s ne-vietnamskymi prateli a jejich rodi¢i. Druhd otdzka se
tykala strategii, které ucastnici pouzivali pti volbé anglického jména. Ty se liSily od
prostého vyhledavani na Googlu, az po ptani mit jméno, které by znélo asijsky, az
po fonetickou podobnost. Nakonec se vyzkum zabyval motivaci Ucastniki k
pouzivani anglického jména. Hlavnim faktorem bylo usnadnéni kazdodenniho

zivota a zallenéni se do vétSinové spolecnosti. Nektefi byli vSak ovlivnéni

nespravnou vyslovnosti jejich vietnamského jména mistnimi.

Vyzkum ukazuje, Ze management osobnich jmen je sloZita a zahrnuje rizné
faktory jako kulturni normy, socialni a kulturni. I kdyz Ize identifikovat urcité
vzorce v praxi managementu jmen, je dilezité¢ si uvédomit individudlni povahu
téchto praktik. Kazdy cloveék ma unikatni strategii managementu jmen, kterd je
ovlivnéna jeho osobnimi zkuSenostmi, kulturnim pozadim, jazykovymi znalostmi a

socialnim a profesnim prostfedim, ve kterém se pohybuje.
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Appendix

Consent to take part in an interview

e [ voluntarily agree to participate in this interview which is a part of MA thesis.

e [ understand that even if | agree to participate now, I can withdraw at any time
or refuse to answer any question without any consequences of any kind.

e [ understand that I can withdraw permission to use data from my interview
within two weeks after the interview, in which case the material will be deleted.

e [ understand that the purpose of the interview is to obtain qualitative data for
MA thesis, specifically about how I manage my name(s) in my day-to-day life.

e [ was made aware that the interview should take approximately 30 minutes.

e [ understand that I will not benefit directly from participating in this research.

e [ agree to my interview being audio-recorded.

e [ understand that all information I provide for this study will be treated
confidentially.

e [ understand that in any report on the results of this research my identity will
remain anonymous. This will be done by changing my name and disguising any
details of my interview which may reveal my identity or the identity of people
I speak about.

e [ understand that disguised extracts from my interview may be quoted in the

MA thesis.

Researcher’s contact: Pham Thu Tra, eliska.pham@yahoo.com

Supervisor’s contact: Tamah Sherman, tamah.sherman@ff.cuni.cz

Research participant Researcher
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